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ABSTRACT
Child access to education in Kenya has been a major challenge primarily due to cost of
schooling. In response, the government of Kenya initiated free primary education in 2003 to
ensure that all children access primary education regardless of their socio-economic
backgrounds. School participation for example, is higher in central province than in North-eastern
province and in spite of this initiative by the government, marginal areas continue to experience
low access to primary schooling. High levels of poverty among the household and attendant
disrupted livelihoods are factors accounting for this. The government and NGOs have been
present in these areas implementing interventions to promote access to education but
transition levels in schools continue to characterize access to education in these areas.

The overall research objective of this study was to assess the role of NGOs in addressing low
transition levels in NGOs supported schools. The study focused on education in TurkanaCentral, in Turkana County. The data for this study was based on a survey of thirty households
with children sponsored by Non- Governmental Organizations (NGOs). Interviews were
conducted with primary school head teachers, NGOs program officers and Turkana-County
government officials as key informants of the study.

The key findings showed that household income and parents’ education influenced transition
levels in schools. The attendances in schools were fairly low and most of those enrolled failed to
attend school regularly mainly due to lack of school fees. It was further observed that NGOs
interventions have contributed to improving transition levels in schools. However, these
interventions are inadequate and not sustainable to improve child education in the long run. The
longevity of these interventions is not guaranteed, this is because the NGOs initiate programs that
are not long-term. The study concluded that to improve effectiveness of child access to education
in marginal communities especially Turkana-Central, the Government and key stakeholders,
especially the NGOs need to look for ways of increasing sensitization on education at the local
level and ensure that education is given first priority in budgetary allocation at the county level.
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CHAPTER ONE
INTRODUCTION

1.1. Background of the problem
In Kenya, throughout the colonial and post-colonial period, people in arid and semi-arid areas have
continued to experience challenges in accessing education. They experience problems of poor
enrollment and completion rates (Sifuna, 2005). It is estimated that 70% of children in marginalized
communities fail to complete both primary and secondary school after enrollment (Government of
Kenya, 2007). Factors responsible for this include households’ low income, high poverty levels and
marginalization (Government of Kenya, 2007). However, restrictions facing schooling of girls and boys
in these marginalized areas have over time attracted attention from the government and other agencies.
The government, through the Ministry of Education, has provided funds to cater for education, national
interventions have, however, been criticized to being inappropriate for the socio‐economic and
geographic realities of this region; and inadequate to mitigate the historical deprivation the region has
experienced (Government of Kenya, 2007). As a result, Non-Governmental Organizations (NGOs) and
international agencies in recent years have come in handy to complement government efforts to
improve child access to education
It is noteworthy that drought, famine and conflict in the area are among the leading contributory causes
of vulnerability and marginalization. The Human Rights Report (2007) links this marginalization to the
British colonial authorities in Nairobi. The report explains how successive governments have continued
to extend the colonial policies by neglecting the development of marginalized communities. These
areas were first alienated and made vulnerable by colonial development processes and policies. Later,
through the sessional paper no 10 of 1965, the first independent government favored high potential
agriculture areas over marginalized areas. The pastoralism which has been their main economic activity
was neglected.
Non-Governmental Organizations have complemented government’s efforts in promoting access to
education in these areas. They do so by recognizing that education is most important for reducing
poverty and inequality and that it lays a foundation for sustained economic growth (World Bank, 2007).
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International organizations such as United Nations Educational, Scientific and Cultural Organization
(UNESCO) promotes a specific cause or agenda such as a Rights Based Approach to education to
address poverty and inequality in marginalized communities with a view of helping children get access
to education( World Bank, 2007).
Various agencies support access to education on assumption that education broadens employment
opportunities and increases income levels. Increasing access to education and ensuring that children
complete school leads to economic growth, social and political stability, this reduces the crime rates
and improves social services (Preece, 2007). The increased attention of Non-governmental
organizations (NGOs) and international development agencies to education in marginalized
communities, has led to creation of education related activities in these regions. Indeed, international
development assistance has become so vast and varied that ministries of education in most African
countries created special units responsible for keeping track of education activities initiated by different
international organizations (Silova, 2005). Non-Governmental Organizations like Child Fund have also
facilitated programs such as education sponsorship programs. Kenyan government set aside 23.7%
public expenditure on education and NGOs spend 10% of their spending on education in marginalized
communities (Wise Giving Alliance 2010).
Non-governmental organizations (NGOs) have become important service providers especially where
the government is unable to fulfill its traditional role. International debates related to the changing role
of states and markets in education, particularly in the context of the World Trade Organization and
World Bank moves towards a global education industry, have focused attention on increased
liberalization in the education sector, accompanied by calls for a ‘lighter touch’ in state regulation of
the sector (Sifuna, 2005). This potentially provides greater opportunities for increased non-state sector
involvement, with incentives for the growth of the not-for-profit private sector in particular. It is also
notable that the “Education for All” agenda by the United Nations Educational, Scientific and Cultural
Organization (UNESCO), has placed emphasis on the expansion of basic education, often with
implications for the quality of education provided by the state sector, as well as putting pressure on
other levels of the education system (United Nation Child’s Fund, 2011). For instance, in South Africa,
the government clearly underlines that education should be the first priority item in the budget and the
Development Bank of Southern Africa (DBSA) applauds such spending as appropriate for improving
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the quality of life (Sifuna, 2005). In Kenya, importance of education has been demonstrated by the
introduction of free primary education in 2003 and subsidized secondary education in 2008 to enable
more people access education. These interventions notwithstanding, access to education in
marginalized areas remain a challenge and many children in these areas do not go to school.
Many interventions have been made to draw attention for education for all to achieve Universal
Education Millennium Development Goal 2. For instance, Child Fund improves the literacy levels by
designing a need-based curriculum for different target groups. The organization also develops the
infrastructure of primary schools, provides supplies and instructional materials to schools with the
greatest need and improves quality and access to education (Child Fund, 2010).
Although there is increased attention to education by governments, NGOs and international agencies,
not all school age children go to school even in areas where these agencies operate. Worldwide, nearly
80% of primary school-age children attend school. In least developed countries, only 66% go to school
(Commission on Revenue Allocation, 2013). In Kenya, the Net Enrolment Ratio stood at 82.5% in
2005. Arid and semi-arid areas have poor enrollment rates and children also drop out of school; the
transition and retention levels in these areas are generally low (Society for International Development,
2006). In North-Eastern region the gross enrollment rate is as low as 36.5% and only 2% of
humanitarian aid goes to education (Kenya National Bureau of Statistics, 2008). This raises the need to
examine the contribution of NGOs to child education especially in marginalized communities.
1.2. Statement of problem
The limited access to education in marginalized areas of Kenya is an issue of concern. For instance in
Turkana, not many people have accepted formal education as an important social value (Sifuna, 2005).
There are few education institutions and both enrolment rates and transition levels are low. The teacher
to pupil ratio is 1:51 (Commission on Revenue Allocation, 2013). There are 122,883 children enrolled
in primary schools and 48,004 children enrolled in secondary school. Statistics shows that only 3% of
the children make it to secondary school level after primary education. The total county population in
2012 was 1,036,586 and the figure is projected to increase from 1,256,152 to 1,427,797 by 2017
(Commission on Revenue Allocation, 2013). The population increases but the number of schools still
remains the same. There was one school in Loima constituency in 2008 and since then, no major
change has been done in the area. (Society for International Development, 2007). Further, three out of
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every 10 children aged 6-16 years are not enrolled in school. Learning levels in the county area are also
the lowest nationally because children have to walk long distances to schools; the situation is different
in other regions like Central province, for example, where there is a population of 4,383,743 with 92
percent of the population having attended school (Kenya National Bureau of Statistics, 2008).

As a result of this situation, non-governmental Organizations and governments have been supporting
education for many years in Turkana County. In order to address some of these challenges, the Kenyan
government introduced the Free Primary Education (FPE) policy in January 2003 and the subsidized
secondary education policy in 2008. The transition levels in schools increased by 20% and it also led to
a rise in enrolment in public primary schools, in January 2003, it was estimated that enrolment in
primary schools rose from around 6,314,726 to 7,614,326 by the end of the year, representing a 22.3%
increase nationally (MoEST, 2003).
The NGOs in Turkana-Central include World Vision, Oxfam, Child Fund, and Catholic Diocese of
Lodwar among others. These NGOs have been in these communities for many years providing support
to education by giving child sponsorship programs, building of schools, school feeding programs and
proving learning materials in schools. These interventions mentioned have increased enrollment rates
in primary schools over the years. Loima constituency in Turkana- Central had 10 schools in 2015, as
opposed to 2 schools in 2008 and as a result of building schools and improving infrastructure in schools
by NGOs (County of Government of Turkana Report, 2015). Despite these interventions by different
NGOs in the region, the transition levels have remained low. This implies either, NGOs in these regions
have not adequately addressed the challenge of child access to education faced by these communities or
that these NGOs initiate education development strategies which are not effective. Child access to
education still affects these communities to date even after the government and NGO’s interventions.
NGOs have been in the region to improve the standards of living as well as fill the gap in literacy levels
but the impact on this has been minimal.
1.3. Research questions
The broad research question which guided this study was to assess the role of NGOs in addressing low
transition levels in primary school education in Turkana Central. The specific research questions were;
a) What factors influence low transition levels in NGOs supported schools in Turkana- Central?
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b) What strategies do NGOs use to improve transition levels in NGOs supported school in
Turkana- Central?
c) In what ways do NGOs interventions address or fail to address challenges of low transition
levels in NGOs supported schools in Turkana- Central?
1.4. Objectives of the study
The broad objective of this study was to find out the role of NGOs in addressing low transition levels in
primary schools education in Turkana-Central.
The specific objectives are to;
a) Identify the factors that influence low transition levels in NGOs supported schools in TurkanaCentral.
b) Examine the strategies that NGOs use to improve transition levels in NGOs supported schools
in Turkana- Central.
c) Establish the ways in which NGOs interventions address or fail to address low transition levels
in NGOs supported schools in Turkana- Central.
1.5. Justification of the study
Kenya upholds education as a fundamental human right and recognizes it as pivotal for the attainment
of self‐fulfillment and national development (GoK 2007; MoE 2006; Children Act Cap 586, 2001).
This study sought to address the role of NGOs in the provision of education in marginal areas. It will
broaden the knowledge on why NGOs have not adequately addressed the challenge of child education
even after their interventions of many years. Previous studies by the Commission for Revenue
Allocation tend to concentrate on the role of government and ignore the role of these agencies which
can inform the major challenges faced in child education.
This study will also inform the strategies that governments need to adapt to improve the state of school
attendance in marginal areas. The reasons for the drop-out rates is explained by the fact that
marginalization frustrates access to child education. Literature associates it with disrupted livelihoods
(migrating from one place to another in search of pasture), insecurity, and high levels of poverty and
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deflection of available resources. Bird et al (2006) argue that children with basic education are more
likely to have socio-economic resilience and finding alternatives means to other livelihoods. This study
therefore seeks to examine what both NGOs and governments need to do on improving access to
education in marginalized communities because of their different socio-economic background. It will
form a foundation for further research so that these actors can find better strategies of dealing with the
challenges of child education. This study will therefore generate new knowledge to the existing
literature of NGOs and governments intervention in child education.
1.5. Definition of terms
NGOs’ interventions: It refers to the activities done by charity organizations to change a particular
situation in any given society from the current state to an expected situation. For instance, in this study
the NGO’s interventions try to explain the impact it has on child education in marginalized
communities.
Child education: This refers to improving the well-being of a child by increasing their literacy levels
in communities.
Transition level: This term envelops the movement from one educational setting to another (Margetts,
2010). It also refers to the progress of children from one class to another without any drop-outs.

1.6. Organization of the study
The discussion in this paper is organised in five chapters. Chapter one, which is the introduction, covers
the status of education in Turkana- Central and the presence of governments and NGOs in the region
for many years. It also points the transition levels in primary schools in Turkana-Central that has not
changed overtime. It also discusses the problem statement, research objectives and research questions,
justification of the study, definition of key terms and the study organisation. Chapter two covers both
the literature review and the conceptual framework. It also covers an overview of the role of education
in development and some of the interventions NGOs have undertaken in other countries to improve
child access to education. It has also examined the theories that were applicable to this study. Chapter
three covers the research design and methods that were used to collect and analyse the data. Chapter
four covers the presentation of data analysis and critically elaborates the findings using both
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quantitative and qualitative methods. Chapter five covers the summary, conclusions and
recommendations of the study based on the research findings.
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CHAPTER TWO
LITERATURE REVIEW AND THEORITICAL FRAMEWORK

2.1 Introduction
The purpose of this study was to find out the role of NGO’s in addressing low transition levels in
NGO’s supported schools. The study interrogated why governments and NGO’s interventions of many
years have not successfully addressed the challenge of low transition levels in schools in TurkanaCentral. The goal was to identify existing gaps of knowledge that the study sought to fill. This chapter
presents relevant theoretical and empirical literature that informed the study. Section one, reviews
literature focusing on the following thematic areas: the role of education in development; factors
influencing low transition levels in marginalized communities and NGOs contribution to child
education. Section two, presents the theoretical framework, study propositions, operationalization of
variables and the conceptual framework that guided this study. The study sought to find the gap in
literature since it concentrates more on governments interventions to child education leaving out the
NGOs who have been implementing education projects in marginalized for many years. Finally, this
study demonstrates what the NGOs have been doing and what they have failed to address.

2.2. Review of Theoretical Literature
2.2.1. The role of Education in development
World Bank (2007) explains that less developed countries have intensively attempted to improve child
access to education with most of them offering child education at a greater level than more developed
countries. Overall, less developed countries continue to experience both low retention and high dropout rates since they have failed to promptly widen child education opportunities (World Bank, 2007).

NGOs play a part in ensuring education is available to children in marginalized communities. Their
main agenda is to improve the standards of living and literacy levels. However, some of the NGOs
programs have not been fully exercised in marginalized communities and developing countries have not
embraced new strategies of improving literacy levels (Akaranga, 2011).
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Although education awareness has practically been exercised by governments and the NGOs in terms
of giving funds through constituency development funds and paying fees or offering scholarships for
child education, there is still a challenge of high drop-out rates and low retention levels in schools.
However, literature shows that the retention rates of children are still low in marginal areas and the
drop-out rates remain high.
Education enables students to be more innovative and the composition of human capital between basic
and higher education is important, because initial phases of education are more important for imitation
and higher education more important for innovation.
The marginalized communities seek to improve literacy levels and to ensure that children are able to
have both basic education and higher education that will help them to not only get employed, increase
their incomes and improve their standard of living but also be more innovative to exercise their learning
in theory with practical engagements out of school.
2.2.2. Factors influencing low transition levels in marginalized communities.
Literature outlines a diversity of factors that influence low transition levels in schools. According to
Onsomu (2006) these factors can be grouped into household, individual, school and community
characteristics. Croft (2002), stresses that household income interacts with drop-out rates and transition
levels of children in schools depend on income generating activities. Households with high income
levels can invest more in their child’s education but, considering the opportunity costs for any
long term investment in education, low income households are likely to compel their children to
either engage in paid employment or help at home.
It explains that if households do not have income to take their children to school or do not have income
to keep them in school, children will drop-out of school. Households need to have income to get their
children to school. Poverty is a great challenge in marginalized communities since these communities
are characterized by low income levels. At the household level, for instance, the level of education of
the household head is one of the factors that determine the probability of enrolling a child to school.
According to Bedi (2004) educated household heads may have more economic power than uneducated
household heads and hence more ability to allocate more household resources to their children’s
education.
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Child labor is another factor limiting child access to education at the household level. If the households
have low income, this means that the children will work to get income to complement their parents’
income. Migration is also linked to decreased educational opportunities at the household level (Hashim,
2005). For example, in marginalized communities pastoralism is a mode of lifestyle, households and
families move from one place to another in search of pasture and better places to settle.
Household characteristics seem to have an influence over educational access and retention, particularly
in poorer communities. It determines child’s access to education. These include; the number of schoolaged children in the household. Gebreselassie (1998) explains that while it may be expected that many
school-aged children in a household would compete for resources and thereby decrease their
likelihood of participating in schooling, the chances of accessing education may also increase
depending with the number of school-aged children in the household. Gabreselassie (1998) argues that
the existence of another child in the household implies release of the other child to attend school as
the other stays back to offer labor and generate income to sustain the one in school.
At the school level, learning environment and cost of schooling are some of the key characteristics
that influence access to education. School-learning environment is often determined by the state
and availability of educational facilities as well as student-teacher ratio. Similarly, schooling in
marginalized environs consists of limited learning opportunities in overcrowded classrooms with
insufficient learning materials. Children of different ages and abilities are mixed together in a single setting
which induces school engagement. For instance, In Kenya in 2003, the proportion of 16-17 year olds
without access to education was 9.1% which was higher in marginalized communities as compared to
other African countries (World Bank, 2007). Moreover, both primary and secondary education costs
which take the form of tuition fees, boarding expenses, uniforms, books, transport and contributions
for development projects deter access to education (Holla and Kremer, 2008). However, Pavanello and
Othieno (2008) argue that school participation rely more on reduced cost of education than on
improved quality of education services. Noteworthy, access to child education is also determined by
student’s performance in school (Onsomu, Ngware, Muthaka and Manda 2006).
2.2.3. NGOs contribution to child education
NGOs including Oxfam, World Vision and Catholic Relief Services provide school fees, infrastructure
and food for children in marginal areas and some of these interventions and activities by NGOs have
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been done so that children can attend school. These resources are limited and cannot sustain a large
number of child populations in marginalized areas. This means that a whole population should be able
to access education and this is not the case in marginalized areas.
In the arid parts of northern Kenya, school enrolment is less than half the national average. According
to available statistics in Turkana County development plan 2002-2008, out of a population of 497,779
only 115,989 were of primary school going age and only 35,060 were attending schools in the County
(Government of Kenya, 2007).
NGOs have been addressing some of these problems, for instance, Oxfam has been working to improve
education in Turkana since 2001. The organization began by helping to establish Turkana Education for
All (TEFA) to coordinate the efforts of local communities and organizations in order to identify
educational needs and priorities, and work with the government to fulfill these. Support required
includes training of teachers and school committees, monitoring the quality of the education, paying
mobile school teachers who are not yet on the government pay role, and providing books and other
resources (Sammons, 2007). So far, ten mobile schools are on the move; as a result of their success
another ten are planned. In addition, TEFA is also campaigning effectively for the rights of all Turkana
children, including girls and children with special needs, to education.
Turkana Education for All (TEFA) has partnered with United Nations Children’s Fund (UNICEF) and
the Government of Kenya on an initiative to reach marginalized and nomadic pastoralist communities
with low-cost schools. These initiatives have not been enhanced in all the schools in Turkana-central.
However, those that have been reached by these initiatives have the challenge of ensuring children
remain in school until completion. This initiative has also adopted Child Friendly Schools (CFS) which
provides health, food, learning materials, basic necessities and boarding facilities and this has improved
both enrollment and retention rates. Based on a Paulo freirean view (2000), development can be
understood as helping people with less power, who are liable to be victims of oppression to engage
more confidently and effectively with the institutions that govern their lives. In other words, there is
almost always a political element to fighting poverty; it is rarely about giving people things and
knowledge.
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2.2.3.1.

Approaches to multi-grade schools

The NGOs in marginalized communities develop mechanisms to ensure that children use different
methods of teaching instructions in multi-grade classrooms. In India for instance, NGO’s help schools
to improve the overall education system because of their ability to experiment and come up with
innovative approaches (Ivie, 2009). Duties are designed in a sequence of introduction to the school
curriculum, reinforcement; to establish the mode of learning, evaluation; find out if the mode of
learning is efficient, remedial; giving attention to students facing learning difficulties and enrichment;
use other methods of teaching. Through this, students follow at their own pace. This practice is
intended to increase the enrollment rates of children in schools especially in marginalized communities
and studies explain that enrollment rates are likely to increase (Ibembe, 2007:13).
Multi grade methodologies are very resource intensive. NGO’s and governments have the capacity to
increase access by developing a curricular which is flexible and sensitive to the context of a particular
argument. Schools in marginalized communities lack capacity to sustain such methods and the weak
nature of school institutions which is mostly managed by governments in general have opened up the
education sector for NGO involvement but they still continue to face high drop-rates and low retention
levels. In Marginal areas, NGOs and Ministry of Education have not adequately improved or invested
in relevant materials and teacher preparation. According to Hunt (2010), students show attitude towards
dropping out of school based on the relations in school learning instructions and materials from
teachers. This influences their attendance and drop-out of school.

2.2.3.2.

Improvement to school learning environments

Interventions by NGOs ensure that the school buildings are simply built, white-washed, classroom
constructions, with concrete floors and metal roofs. For instance in India, NGOs ensure that the entire
construction is done so that children can comfortably attend school. According to Blum (2009), this
intervention increased the enrollment rates of children by 50% and retention rates remain high over the
years. Sifuna (2005), states that improving the infrastructure and creating a favorable learning
environment will increase the retention rates and enrollment of children in schools yet in Turkanacentral there are still low enrollment and retention rates of children in marginalized areas, dropout rates
still remain high yet NGOs have used the above strategy to improve child access to education. Ellerman
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(2001), states that development has to come from within. NGO’s can build infrastructure and provide
goods and services but these do not contribute to lasting change without associated changes in local
people’s confidence, attitudes and behaviors. These shows how important communities’ involvement is
key in ensuring children attend schools with the influence of their parents and the relationship between
NGO’s and the community. According to Lundy (2002), educational philosophy should be rooted in the
principles of democracy, sustainable community involvement, and quality, equitable education for
deprived children ("Philosophy"). The aim should be to instill a sense of equality and confidence in
students through holistic learning. Self-expression should be encouraged among the children and the
classroom environment is informal and democratic. The study indicates that there is a likelihood of
children to drop-out of school if they do not have learning materials and if there are not motivated by
the method of learning.

2.2.3.3.

Teachers training and regular attendance in school

The system of teachers training and regular attendance in school influences the child’s attendance in
school. Blum (2009) notes that child absenteeism will be frequent, either because of transportation
issues or due to more general frustration about lack of support for teaching and learning, and the
scarcity of resources in schools. Blum (2009) suggests that to ensure the community is involved in the
process, there is need to recruit and train young people who can teach students in their homes. It is
believed that the youth would possess much greater devotion and passion to working in their own
communities, and that major problems such as transportation would not be a problem, and that they
would have much more liability to the students and parents (Rao and Rao 2006). These shows that
NGOs can build capacities of different actors in societies so as improve the ratio of teachers to student.

NGOs involvement of teachers from the community in this way provides relevant opportunities for
syllabus development, their own mastery knowledge and experiences are respected and implicitly seen
as relevant and important to classroom learning (Blum, 2009). This practice is believed to increase the
retention rates of children in marginalized communities as well as increase their enrollment rates and
lower drop-out rates.
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NGOs in Turkana-Central especially Catholic Diocese of Lodwar train teachers to teach in Early
Childhood Development Centres (ECDC). This has created awareness of early childhood development
programs and increased the enrollment rates of children in primary schools. Such initiatives have
increased retention rates of children and lowered drop-out rates in schools. This is because the schools
have enough teachers trained by NGOs and their approach is more multi-faceted in nature. Teachers
from NGOs adopt a much wider role by involving members of the communities including the
children’s parents to be volunteers. This creates an atmosphere in which students can grasp and inquire
about their classwork freely.

2.2.3.4.

Strengthening stronger school-community links

NGOs also work to strengthen links between schools and communities. That is, Blum (2009)
demonstrates when new schools are instituted, the specific organization contribute building materials, a
trained teacher, classroom furnishings and supplies, and a set of teaching and learning materials. The
community members are asked to provide the land on which to build the school, the village also
participates in landscaping the school grounds and cultivating plants and trees (Sarangapani, 2003). In
Gururi school in Tana River, the community raised money to buy furniture and it also contributed 50/=
per parent per month to help pay an additional teacher. They also paid the parent who cooks lunch for
the children (Ministry of Education, 2009).

Trust within a school community, therefore, is based on the expectation that all members of the
community will conduct their relationships in accordance with these expectations (Mitchell, Forsyth &
Robinson 2008, pp. 119). It is this relational process that establishes a culture of trust. Makuwira (2004)
reported that NGOs working in basic education in Malawi participated with local communities in
decision-making and policy development processes. A study in India about the role of NGOs in primary
education, Jagannathan (2001) discussed the positive effects of shared vision and collaborative capacity
building on successful educational reform which encouraged the community links with NGOs being an
effective way of bringing development.

There is an effect when people, at school and community level, have the collaboration as an essential
value, and when they learn from their own experience and relate their education to life problem (Gajda,
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2007). This is believed to increase the retention levels and reduce drop-out rates of children because the
community at large is involved in their education development process. According to NGOs organizers,
after only one year of implementation, approximately 75% of students in the Tamil Nadu programme
tested within expected competencies for their age group, as opposed to only 25% of their counterparts
in government schools. This clearly indicates that NGOs interventions are key determinants in
improving child access to education.
The evidence from the above NGOs intervention suggests that their program has favorable teaching and
social impacts. In teaching terms, NGOs declare that children in school Communities in these regions
have stepped in to support their children’s education by providing building material for construction of
more weather-friendly classrooms (Blum, 2009). The ripple effect from the initiative has also drawn in
other partners to ensure that the children will not have to travel long distances in order to further their
education where they have intervened. There is a notably less drop-out rates and more enrolment rates
in the upper age groups, and slightly higher percentage of students completing school. This indicates
that the community’s engagement is flourishing in schools that had results in marked improvement to
adult literacy rates, health and welfare (World Bank 2007). This study simply shows that the more
communities are involved in community outreaches on education the more children enroll in schools
and retention levels are high and the dropout rates reduce.
2.3. Theoretical Framework
Amartya Sen (1980) capability approach presupposes that an individual’s well-being involves life with
basic freedoms such as the freedom to get a formal education and getting adequate access to it. Sen
points out that development involves expanding the freedoms enjoyed by individuals and removing the
unfreedoms such as poverty and poor economic status in communities. Low income is one of the major
obstacles to access education. This contributes to the low retention levels and high drop-out rates in
schools. Nevertheless, drop-out rates is often a process rather than the result of one single event, and
therefore has more than one proximate causes (Hunt, 2008). On the basis of this observation, one may
argue that children in marginalized communities are denied freedom to access education because of
high poverty levels. They lack income to put their children to school. Sen (1980), stresses how poverty
constrains schooling, he explains that it not only affects the inability of households to pay school fees
and other costs associated with education, but also because it is associated with a high indirect costs of
traveling from home to school, food, personal necessities and learning materials.
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Governments and NGOs initiates’ education programs to ensure children have access to education to
address these unfreedoms. To build capacities of these communities, leads to enhancing positive
elements (functioning and capabilities) and eliminating the negative aspects (poverty and poor
economic status) Sen (1980). These capabilities involve NGO’s improving infrastructure in schools in
marginal areas, initiating school feeding programs and child friendly schools, training teachers and
providing a better learning environment, so that children can access education. These interventions are
given to marginal areas because they are denied and deprived such capabilities in many ways. It is for
this reason that NGOs come in to fill gaps of illiteracy levels in these areas. They complement
government services and in this case Sen calls it functioning and capabilities which are positive
elements to ensure that children are able to access education. Jagannathan, (2001) argues that while
"NGOs cannot be the panacea for all the problems that beset elementary education", they are
particularly effective in "the successful schooling of underprivileged children" and "catalyzing
innovations in schools" (Jagannathan 2001:3, 6). Indeed, Lundy (2002) argues that NGO’s are closer to
the communities in which they operate and can respond more quickly to needs. This implies that they
can address education needs with ease. They can also communicate more efficiently with governments
to make known the successes and failures of various policy actions including education.
The key tenet Sen tries to explain in this study is agency, where he defines an agent as someone who
acts and brings about change, whose achievement can be evaluated in terms of his or her own values
and objectives. It stresses that they bring about change by essentially viewing development as ‘peoplecentered’, which puts human agency at the Centre of the stage. This simply explains that NGOs
identifies the specific problems facing marginalized communities and act by creating strategies that will
improve livelihoods. Child education has been a major challenge in marginalized communities and has
Sen (1980) puts it, their crucial role of social opportunities is to expand the realm of human agency and
freedom, both as an end in itself and as a means of further expansion of freedom. Lundy (2002), also
states that NGOs are better placed for the task of fostering popular participation which includes
articulating the needs of the poorest and most vulnerable groups. (In this case, children in marginalized
communities).
Sen argues that agency and the expansion of valuable freedom go hand in hand. This is because people
need the freedom to be educated and they need to express their freedom in order to be agents of their
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own lives. Thus, it is by being agents that people can establish an environment, where children are able
to access education and improve the enrollment rates and the number of these dropping out of school.
NGOs acts as agents of change, they improve literacy levels in marginalized communities by equipping
children with an important asset so that they can improve their livelihoods and improve quality of lifein
communities. NGOs try to provide every person with a chance to advance according to the individuals’
talents and efforts regardless of his or her socio-economic background.
NGOs are involved in capacity building initiatives and their engagement in education programs in
marginalized communities is likely to lead to high retention and enrollment rates in schools and reduce
drop-out rates. This will enable more children to attend school and complete schools. These children
will therefore attend tertiary institutions and universities after completing secondary school, which will
enable them to get employment and earn an income to improve their livelihoods and that of the
communities.
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2.4 Conceptual Framework

Causes of Low
transition levels


Low
household
income
levels



Parents level
of education



Household
size



Low
retention
levels



High-dropout
rates



Low
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literacy
levels



Better
working
population



Improved
enrollment
rates



Low dropout rates



Interventions by NGO’s



School feeding programs



Improved school learning
environments



Teachers training and
support



Strengthen community links
with NGO’s supported
schools

Source: Researchers Conceptualization

From the conceptual framework above, Children in marginalized communities fail to go to school
because of low household income levels, parents’ level of education and household size at the
household level. This is because parents do not have sustainable source of livelihood to send their
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children to school. Their main source of livelihood is pastoralism and parents end up sending their
children to look for pasture in faraway land hence, children do not get an education. The girls are also
married off early and this contributes to low enrollment rates in schools, which translate to low
transition levels and high illiteracy levels. As a result, NGO’s interventions have improved this
situation. For instance, the government introduced free primary education in 2003 to increase the
number of children who go to school. Parents were not paying school fees anymore and this enabled
children to go to school. Government intervention was not sufficient in improving child access to
education. Therefore, NGO’s came in to complement government interventions by introducing child
sponsorship programs, school feeding programs, improving infrastructure in schools, improving school
learning environment, engaging the community more on advocacy of child education.

As a result of these interventions, it is expected that the transition levels in NGOs supported schools
would improve. These interventions would enable children to go to school and enrollment rates would
increase over the years. The more the NGO’s are involved in the initiatives mentioned above, the more
children are likely to go to school. The more the NGO’s improve school learning environment the more
children are likely to attend school until completion. This has also contributed to high literacy levels in
communities which translate to a huge working population. It has also improved the standard of living
in marginalised communities. NGOs have also been involved in community outreaches which have
increased the chances of children to remain in school because stronger community links with schools
are a driving force to child transition levels.

In the event that these interventions from governments and NGOs are not available, there will be low
retention levels, low enrolment rates, high illiteracy levels and high drop-out rates.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1. Introduction
This chapter presents the research methodology that the study employed. A research methodology is
significant in any study because it links theory with practice. Mugenda and Mugenda (1999)
observed that a research methodology describes clearly and accurately the mechanisms used in
undertaking a study. Apart from these mechanisms guiding the researcher during the study, it also
help other researchers in comprehending one’s study, especially where replication is desired.

3.2. Study site
The study was carried out in Turkana-Central Constituency. Turkana-Central Constituency is in
Lodwar municipality and it’s also among the six constituencies in Turkana County. Fig 2 shows the
administrative sub-counties in Turkana County relevant to the study (Kanamkemer and Napuu).
The choice of this site was based on several factors: Turkana County in general is the most
marginalized county in Kenya (CRA, 2013). It also has the high percentage of low literacy levels and
high drop-out rates. The county has least schools yet governments and NGOs have been in the region
for many years. Moreover, the county faces economic exclusion of low income levels and high poverty
levels which leads to lack of access to child education because households cannot get access to other
forms of capital to take children to school. For instance, in Turkana- Central, 69.2% of children drop
out of school before finishing school. Secondly, social exclusion: forms of discrimination along a
number of dimensions including regionality, occupying environments that are vulnerable and detached
from the government, which reduces adequate access to social services. Thirdly, cultural exclusion:
their value, norms and practices like pastoralism are not accepted but criminalized.
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Fig 2: Map of Turkana
Fig 1: Map of Kenya

3.3. Research design
This study employed mixed methods (both quantitative and qualitative) for the purpose of obtaining
rich data and a much better understanding of the research problem in question. The choice of a research
strategy is determined by the nature of the research questions posed (Bryman, 2008). The study
focused on NGOs interventions and the fact that they have not prevented drop-out rates and low
retention rates. This implied the need to interview different types of respondents to understand why
there was no change in education even after NGOs interventions of many years. The various
respondents include; households, NGOs program officers and County government officials. The
researcher used questionnaires to collect data from the respondents.
The study used a descriptive survey design. A descriptive survey design is defined as an attempt to
collect data from a sample of a population in order to answer questions concerning the current status
of the population with respect to one or more variables (Kombo and Tromp, 2006). This design
classified these different experiences and interprets informed data. This study also involves explaining
relationships (between access to education and the factors that influence schooling); describing
variations (explain the processes and outcomes of NGOs interventions in the marginalized
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communities); explaining individual experiences and group norms (focus group discussions that
evaluate the experience of child access to education, and if NGOs have adequately addressed issues of
high drop-out rates and low retention levels). The aim was to establish whether or not child access to
education has improved as a result of NGOs interventions. It will also explain how different NGOs try
to address the challenges of child education.
3.4. Target population and sampling size
The study had a total of 54 sample population. It also had four categories of respondents. The first
category was the household; thirty households (30) was the largest sample size for this study. Taking
into account the nature of the households (the society being patrilineal); in the absence of males,
females were given a chance to respond. The target population for the study was comprised of
households with children aged (6-14) since it was believed many NGOs provide sponsorships to
children in primary schools. The identification of households that fall into the target population was
done with the help of village heads who know sponsored children in the area. The study used purposive
sampling by choosing respondents with a specific characteristic relevant to the study. Mugenda and
Mugenda (2003), states that when the target population is known, statistical theory provides a
recommendation on how to compute the most appropriate sample size.

The second category was the County Government Officials; four (4) County government officials who
implement education development programs at the county level were interviewed to give more
information on what the county government is doing on child education in Turkana-Central. They were
interviewed as key informants to the study. Governments have been in the region to improve access to
child education in Turkana- Central for many years and the county government officials were the
suitable respondents to be interviewed to shed more light on some of the challenges and actions the
government continues to do to improve child access to education.

The third category of respondents was the head teachers; Four (4) head teachers of primary schools that
are supported by NGOs to give insights of the kind of NGOs interventions that support schools in the
area. These schools included: Napuu Primary school, St Patricks’ Kanamkemer, Mission of Hope
school and Lodwar primary school. These respondents were interviewed to give more information on
what challenges children in marginalized communities face in terms of access to education. They are
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better placed to give expert knowledge on the issues of child education, school retention and drop-out
rates in schools.

The fourth category of respondents was the NGOs program officers; Four (4) Non-Governmental
Organizations (NGOs) Program Officers who initiate education development programs in the regions.
They were interviewed to complement data obtained from the households. The interview of NGOs
program officers was done and the NGOs targeted for this study included World vision, Oxfam, Child
Fund and Catholic Diocese of Lodwar since these are some of the NGOs that initiate education
development programs in Turkana-Central.

The fifth category of respondents was the focused group discussions; twelve (12) members of the
focused group discussions tried to capture members of the community who have benefited from NGOs
intervention at the local level. They were interviewed to complement the information given by the key
informants and the households.
3.5. Data Sources
The study used both secondary and primary sources of data. Secondary data sources used books on
NGOs and education, government publications on education in marginalized communities, academic
journals on education and NGOs, UN Reports and previous theses that speak to the researchers’
subject. This entailed critical review of the existing relevant literature on NGOs interventions on
education and primary school retention levels and drop-out rates in marginalized communities.
Primary data sources used was questionnaires, key informant interviews and observation methods and
focus group discussions. Questionnaires were administered to the respective respondents selected for
the study. The researcher used a separate questionnaire for each respondent namely; Appendix (II) has
the questionnaires for households, Appendix (III) focus group discussions, Appendix (IV) NGOs
program officers and County government officials and Appendix (V) for head teachers. The primary
data sources mentioned above are discussed further in the data collection section.

3.6. Data Collection Methods
Data collection was carried out for two months (July and August 2015). The study used mixed
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methods in data collection: qualitative and quantitative methods. These methods complemented each
other and helped minimize bias created by each method on its own. The quantitative research was
concerned with testing cause-effect relationship. The study sought to find out the relationship between
household income and child access to education whereas qualitative intended to explore relationships
and build patterns between variables. For instance, show case the various ways in which NGOs
interventions prevent drop-out rates and promote retention levels in schools. It also explains the
reasons why NGOs have not fully addressed the issues on child education and gives specific reasons to
explore NGOs interventions and child access to education. The approach gave respondents an
opportunity to state how NGOs have impacted on child education in Turkana- Central and if the
retention rates have improved as well as the decrease in drop-out rates.
3.6.1. Questionnaire
A survey questionnaire was used to collect descriptive and exploratory data. This method was used to
obtain primary data from a total of 54 respondents including 12 participants from the focused group
discussions using structured questions. The researcher obtained data from the respondents through face
to face interviews guided by the survey questionnaire. The first groups of respondents were the key
informants whom the researcher administered specific questionnaires designed for four County
government officials, four head teachers and four NGOs program officers. The second groups of
respondents were the thirty households whom the researcher interviewed individually. The
interviews were basically carried out in English and Aturksven language (especially for the
households’ respondents) which is spoken by the Turkana in Turkana- Central. Therefore, the
questionnaire was translated into the local language (that is, Aturksven) with the help of a research
assistant as it was administered to the respondents.
The questionnaires contained both open and closed-ended questions, while the closed-ended questions
had pre-coded responses; open-ended questions enabled the respondents to give as much information
as possible (Mugenda and Mugenda, 1999). The questionnaire also comprised questions which
required the use of simple observation techniques. Of particular interest to the researcher was to
observe and record the main narrative coming out from the focus group discussions, observations
from the classrooms and the status at the household level especially the household size. This
information was important in determining the household characteristics and the school learning
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environment. Other observations that could not be captured by the questionnaire were also noted.
Throughout the household survey, the researcher was accompanied by the village head who
introduced her to the respondents. Interviews evolved progressively until thirty households were
interviewed from the two sampled administrative Locations (Kanamkemer and Napuu). This is
because most of the children sponsored by Non-Governmental Organizations were from this location
and the researcher was able to get relevant information from schools within the two locations. The
respondents were generally receptive and cooperative. At most, interviewing one household took up to
forty minutes and sometimes less especially where the respondent had some level of education and
found it quite easy to answer the questions. Questions on household expenditure required the
respondents to estimate the amount spent or refer to receipts (if they were available) and this was
found to be time consuming.

3.6.2. Key Informant Interviews
Qualitative data from the key informants was collected through guided face to face interviews. The
key informants for this study included the head teachers of all the four primary schools in Lodwar
Division, NGOs program officers of selected NGOs namely; Child Fund, Catholic Diocese of
Lodwar, Oxfam Great Britain and World Vision and Education Officers at the county level in charge
of primary school section in Lodwar. These identified individuals who had expert knowledge on the
issues of retention levels and drop-out rates in primary education and primary school enrolment and
attendance in marginalized area of Turkana-Central and were interviewed to supplement data obtained
from the households.
Each group of key informants had a separate questionnaire that was used to obtain information for
analysis. The researcher did the actual interviewing and at the same time took down the notes as the
interview progressed. The researcher also provided explanations to clarify questions which did not
seem clear to the informants. This enabled the researcher to collect relevant information and the study
to proceed as scheduled. Every interview took a maximum time-frame of forty minutes to end the
conversation. In general, all the key participants were receptive and some gave adequate information
on the subject area of this study.
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3.6.3. Focus group discussions
The second method of collecting primary data was in-depth interviews using an in depth guide
(Appendix). A total of 12 in depth interviews (7men and 5 women) were conducted with purposely
selected beneficiaries of NGOs, parents of children who have been sponsored by NGOs and community
members who have worked with NGOs at the education level. The selection criteria for in-depth
interviews included the following
a) Gender ( 7 men and 5 women)
b) Age between 18 and 50
c) Could communicate in English ,Kiswahili and Aturksven
d) Agree to participate in the study and a verbal consent communicated.
e) Beneficiaries of NGOs initiated programs in education especially child sponsorship.
Information solicited from focus group discussions included: socio-demographic characteristics of the
participants, individual life experiences as beneficiaries of NGOs. The targeted parents of children who
are sponsored by NGOs as well as program officers or members who have closely worked with NGOs
selected for the study. The other respondents included children who have previously benefited from
child sponsorship and are now helping the communities in their capacities or in employment.
3.6.4 Participant Observation
Observation was another method of data collection that was used during this study. According to
Babbie (2000), observation means watching and recording phenomena as they occur in nature with
regard to cause and effect or mutual relation. Although this method has not been included in the
original study protocol and the observation checklist had not been developed, the researcher found it
useful during field work especially in observing the behavior of the respondents in focus group
discussions and the schools environs where the researcher was able to visit to interview the head
teachers. The method was therefore included in the data collection methods and during which
fieldwork observation note were taken and used during data analysis to complement focus group
discussions
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3.7. Data Analysis
Given the diversity of data collected, the study used both quantitative and qualitative methods of data
analysis. During the field work, all completed questionnaires were checked daily and data cleaned to
ensure completeness, consistency and accuracy. The key informants’ notes were also reviewed to
verify that relevant information was recorded. Since the closed-ended questions in the questionnaire
were pre-coded, we only had to code the open-ended questions in preparation for data entry. This was
done using Microsoft Word tables where responses were sorted based on emerging themes and
subsequently coded (La Pelle, 2004). Once coding was complete, the data was entered into Statistical
Package for Social Sciences (SPSS) for analysis. Frequencies were ran and reviewed after every stage
of data entry to identify and correct any possible coding and data entry errors. Key informants’ data
was also sorted into themes and coded using Microsoft Word Tables. This information was interpreted
in view of the study objectives and was used to supplement data collected from the households.
Qualitative data from the households and key informants was used to expound on some of the
quantitative components in the study where necessary.
The first stage of analyzing data from the households involved generating descriptive statistics
including percentages and frequencies based on the requirements of the study objectives. Frequency
tables, cross-tabulations, and charts developed through SPSS and Microsoft excel were used in
presentation of data.
3.8. Problems encountered during data collection and mitigation measures
Though the study was completed as per the expected schedule, several problems were encountered
during data collection. One of the main problems encountered was poor means of transport in the
area. Due to poor infrastructure (particularly roads) and terrain, moving from place to place was
difficult since there were no matatus or public transport to various destinations.
The administrative locations; Kanamkemer and Napuu were scattered apart. This was because the
migratory tendencies among the Turkana communities had forced some households to relocate to other
areas. Therefore, it was a time consuming effort to get to the targeted households. Some households
were also hidden by acacia grasslands which characterized the area and a lot of time was lost in
tracing these households. Motor bicycles known as bodabodas were the only means of transportation to
different areas. This was very expensive because the researcher had to cover costs of the village heads.
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The household respondents being interviewed were sparsely populated, and hence the researcher was at
times forced to walk for long distance in order to reach the respondents. On the positive end, there was
great cooperation showed by the local administration and the community at large. Most of the
respondents were interested and receptive to the study, this may be partly because the researcher
carried out the study around the same time cattle rustlers were reported to have stolen livestock from
the area. There were however some respondents who were skeptical about the aims of the study. The
researcher had to explain clearly that the study was purely for academic purposes and that it could as
well bring long term benefits in the area since it was focusing on a contemporary issue in the
community.
3.9. Ethical considerations
The participants were informed of the objectives and aim of the study. Their consent was sought for
participation. They were also informed that they had a right to opt out even in the middle of the study
and how their participation to the end was going to be appreciated. Consent for every interview
conducted was also asked before note taking and this was done verbally during interviews.
Confidentiality was also assured to study participants. Ethical standards were put in place to protect the
confidentiality and anonymity of the respondents. The researcher strived for honesty in all
communications. This included; honest report data, results, methods and procedures.

CHAPTER FOUR
STUDY FINDINGS AND DISCUSSION
4.1. Introduction
The study presents the role of NGOs in addressing low transition levels in primary school education in
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Turkana- Central. The study interrogates the factors that influence low transition levels in schools, the
strategies that NGOs use to improve low transition levels in schools and how NGOs interventions have
addressed or failed to address low transition levels in NGOs supported schools. Low income and child
labor are the major factors that influence low transition levels in schools. The NGOs have also taken
initiative to improve low transition levels by providing child sponsorship and school feeding programs
which have increased enrollment rates and transition levels in schools. The study also found out that
these interventions have not successfully addressed low transition levels in schools. This is because
NGOs interventions are not effective in addressing these issues.
Discussions of findings are organized in three sections. Section one, presents the data which
determines the factors that influence low transition levels in schools. Section two, identifies the
strategies that NGOs use to improve low transition levels in schools. Section three, evaluates the
NGOs interventions and determine whether they have addressed or failed to address challenges of low
transition levels in NGOs supported schools in Turkana- Central and conclude the findings
presentation.
4.2. Factors that influence low transition levels in schools
The first objective of this study was to determine the factors that influence transition levels in NGOs
supported schools. The study found out that the following factors influence low transition levels in
schools; household size, parents’ level of education, household income and distance to the nearest
school in Turkana- Central. The section below explains how these factors played out in TurkanaCentral.
4.2.1. Household size influences transition levels in schools
Household characteristics are the basic attributes that make up a family unit in terms of behavior and
role performance, and also identify one household from the other. Ngware, Kosembei and Muthaka
(2008) argue that household characteristics are related to school enrolment and transition levels as
well as the capacity to attend school regularly. The household production function approach by Becker
(1964) is often used in economics of education to show that household characteristics are vital
determinants of whether or not a child goes to school and if the child will remain in school until
completion.
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The study findings show that the number of people living in a household varied in Turkana- Central.
The biggest household had 15 members while the smallest had 5 members. The mean household size
was found to be 8 members. Each household had one child who is sponsored by an NGO for primary
school education in Turkana-Central. As shown in the table below,
Table 4.1. Household size
Number of members
1-5
6-10
11 and above
Total
(Source: Survey data, 2015)

Frequency
6
11
13
30

Percent
20.0
36.7
43.3
100.0

It was established that 20.0 percent of the households interviewed had 1-5 members, 36.7 percent had
6-10 members while those who had 11 or more members comprised 43.3 percent of the households.
These findings show that the sampled households had more members which could be attributed to the
lifestyle choices of marginalized communities in Turkana-Central where children especially boys are
viewed as source of labor and girls are seen as a source of wealth. One of the parents aged (35 years)
argued:
We always want to have many girls because of the dowry and the benefits that come with livestock,
which is our source of wealth. We refer girls as our camels (wasichana ni ngamia wetu), because they
are our helpers in the home when we have many young children to take care of before we choose
husbands for them. They are a source of quick wealth as opposed to taking them to school which takes a
long time before we enjoy the fruits of our labor. We always hope to get more daughters than sons. If
we take girls to school, they will abandon their culture and traditions1.

The degree of traditions may affect the household’s willingness to educate their daughters; the
quantity and quality of the local educational facilities determine whether it is possible to send
children to school; the local market structure affects the perceived benefits of education; cultural
practices, like marriage traditions, may influence returns to education of daughters (Admassie, 2003).
Family size tends to be negatively correlated to educational enrollment probably because the available
resources have to be divided among more children (Buchmann, 2001). From the study, the more
members in a household the lesser chances are children likely to go to school. The reason for this may
be that with more children, there are also more helping hands at home. On the other hand, Children
1

A Parent whose child is sponsored by Child Fund- Interviewed on 21st July 2015.
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whose parents are missing from the household are more inclined not to be in school, because they
might have to (partly) replace the work required to do household chores.
NGOs pay school fees and provide basic amenities to one child in the household including; school
uniforms, exercise books to go to school and this does not necessarily mean that all children in the
household, including the one sponsored will go to school. Household size indeed determines the
decision of the household to take a child to school. This was confirmed by one of the NGO program
officer (Child Fund) who said:
Households who have more members find it hard to take their children to school because they want to
get help at home that will be able to sustain the household. For instance, a child sponsored by Child
fund organization gets the means to go to go school, but fails to attend or remain in school because he or
she is taking care of a younger sister or brother as the rest of the household is looking after their
livestock or searching for food to feed the whole family2.

A Chi-square (x2) test of significance was conducted to find out the relationship between school
retention levels and household size. At significance level (p) of 0.05, the Chi-square value was
found to be 6.071 with a significance level of 0.048 and a degree of freedom (df) of 2. See the table
below

Table 4.2. Household by School Transition Level.
Household Size (Number of people)
School

1-5 members

6-10 members

enrolment

11 and above

Total

members

Yes

4

7

9

20

No

2

4

4

10

Total

6

11

13

30

Source (Survey data, 2015)

x2 = 6.071, p= 0.048, df= 2

Mugenda (1999) informs that for a relationship between variables to be significant, the calculated
significance value must be equal to or smaller than the alpha value; meaning that the above
significance falls under this study. There are only 5 chances (or less) out of 100 that the
relationship between the variables is out of chance or error. The calculated significance value is
2

A Program Officer working with Child Fund- Interviewed on 21st July 2015.
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less than the selected alpha values of 0.05. The study concluded that there was a significant relation
between school retention levels and household size. For instance, 11 and above members in a
household were not likely to attend and complete school as opposed to 1 to 5 members in a household.
Therefore, households with more members were likely to drop-out of school than those with fewer
members, a result which has been found by (Chaudhary et. al 2006), in Ethiopia.
The study confirms that indeed household size influences transition levels in NGOs supported schools.
4.2.2. Parents level of education influences school transition levels
Parents’ education level is thought to have a significant implication on child’s primary school
retention and drop-out status. The study sought to find out both parents’ education levels because
the decision to send a child to school may be influenced by either parent or both. The argument is
that the more educated the parents are, the more chances children are likely to go to school,
because they will take the initiative to encourage them. From the table below, the study revealed that
Table 4.3 Parents Level of Education

Education level
None
Primary
incomplete
Primary
Complete
Secondary
Incomplete
Secondary
Complete
Tertiary
University
Not applicable
I Don’t know
Total

Father’s
Education level
Frequency
6
4

Percent
20.0
13.3

Mother’s
Education Level
Frequency
10
2

Percent
33.3
6.7

4

13.3

3

10.0

5

16.7

4

13.3

1

3.3

1

3.3

5
5
30

16.7
16.7
100.0

3
7
30

10.0
23.3
100.0

the highest percentage of fathers (13.3 percent) had completed primary education, followed by (10.0
percent) of mothers who had completed primary education, (20.0 percent) of the fathers had no formal
education as compared to (33.3 percent) of mothers who had no formal education. None of the
parents had either Tertiary or university education. Overall, fathers were more educated than
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mothers hence suggesting that this was a rural community where emphasis on education might be
lopsided in favor of men. Female literacy is well known to be a strong determinant of children’s health,
nutrition and most of all, schooling outcomes yet from this study, mothers are less educated.
Parents who have reached a certain level may want their children to achieve at least same level or even
a greater level than them. This simply shows that even though NGOs have offered child sponsorships
to children to go to school the decision still depends on their parents’ commitment to taking them to
school. One of the program officer initiating education programs (Child fund) says;
The children in Turkana- Central lack role-models in their family to look up to and there is no
motivation that attracts children to engage in education, if they do not have role models in their families,
the cycle continues. Child labor, peer influence and social orientation are some of the problems they
face. The decision lies in the community and the parents to encourage their children to go to school. The
NGOs will give child sponsorship opportunities to households but the bottom line is seeing the
continuity of the child’s education including the retention rate as well as the transition levels from one
class to another3.

Children need favorable environments that pitch education at all levels including at the household,
community and school level. This was confirmed by (Participant 2) from the Focused group
discussion who said;
Parents play a vital role in ensuring a child goes to school, if children in the same neighborhood do
not go to school and the parents do not take any action, this is likely going to affect other children
in the household from attending school. Similarly, if the community and schools do not encourage
schooling, children will end up dropping out of school because they are at liberty to do what they
want as the parents watch 4.

Parents may be reluctant to take children to school because they have not been part of t he school
system, their schooling level and work situation may influence the way they value education. As
mentioned earlier, the number and gender of their children may influence how they distribute the
scarce resources for education among them. On the educational level of the parents, there is ample
evidence that children from better educated parents are more likely go to school and stay in school
(Brake wood, 2000). Furthermore, a study by the World Bank (2007) stresses that the direct costs
and the opportunity costs of going to school and the value of parents’ attachment to education are
influenced by many factors, both at the level of the household and in the context in which the
household lives and interacts. The findings confirm that parent’s level of education influences
3
4

A Program Officer working with Child Fund- Interviewed on 21st July 2015.
Focused Group Discussion Participant in Napuu Region- Interviewed on 22nd July 2015.
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transition levels in NGOs supported schools in Turkana-Central. This is because children need role
models who can encourage and persuade them to go school. This kind of support system needs to
exist at the household level.
4.2.3 Household Income Levels influences Transition Levels in Schools
Household income plays a huge role in ensuring children go to school, retained in school until
completing their education without dropping. This study found its importance because they are extra
costs that households need in order to send children to school. Children from socio-economic resources
have a higher probability of being in school. As stated in the figure below, 56.7 percent of household

Figure 4.1 Household income

earn Kshs.5, 000 and below followed by 26.7 percent who earn Kshs. 5001-10,000 and finally 16.7
percent who earn Kshs. 10,001 and above. This clearly shows that children may fail to go to school due
to inadequate income to sustain their basic necessities they need in school, especially if they come from
households with many members. As mentioned earlier, NGOs may give learning materials including
books and uniforms to one child in the household but that does not include the extra costs of what the
child may need in school including the transport costs as well as the needs of the other children in the
household. The household income is therefore supposed to supplement this, if households do not have
enough income to send their children to school, they will not go to school. This can explain why
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children drop-out of school and if enrolled cannot be able to remain in school due to the irregular
incomes in the households. Through women’s access to micro-credit, they engage in daily incomegenerating activities which have gained them the power to do things that social norm previously denied
them. This clearly indicates that mothers gainfully employed contributes to the household income and
have more influence on family decisions than women who are not employed. On the other hand, when
the mother is forced to work because of poverty, the daughters may have to take over the household
tasks and therefore have fewer chances of go to school. The effects of mother’s employment may thus
differ depending on circumstances. This data suggests that the majority of the households have low
income valued at Kshs. 5,000 and below, this was confirmed by a male household (aged 37) who said:
Many families do not take their children to school because of low income and high levels of poverty;
they end up making their children not to go to school. Children especially boys have been lost to quick
money of motorcycles (commonly known as bodabodas). It is a very lucrative business in TurkanaCentral and many boys have dropped out of school. Education is more of a long term avenue as opposed
to getting a job to earn a living and support the family5.

On household income especially in marginalized communities, when estimating future rewards, parents
may take their children’s employment prospects into account, by looking at the local market
opportunities. In Turkana County, for instance, Motorcycles commonly known as bodaboda’s has
robbed boys their access to education because of the quick money to support their families. Moreover,
when going school is not the norm; parents are less likely to ensure their children access primary
education since most available jobs in Turkana require little education. One Head teacher from (Lodwar
primary school) confirmed this by saying;
Boys are increasingly dropping out of school because of the bodaboda business, over the last six months,
40% of the boys have dropped out from this school and it has been a problem to make a follow up with
the parents because they are supportive of the choices they make. Engaging in these businesses enables
them to support the household and the parents cannot force them to go back to school if they are not
aware of the importance of education6.

Besides household income, the occupation and education of the parents play a role. For instance if the
father is in a salaried employment, the parent will invest more in the child’s education (Breen, 2006). It
is also seems plausible that children who are supposed to assist in household more often are not
enrolled in school and if they go to school at some point in time, they will drop-out of school.
5
6

A Male Household at Napuu region- Interviewed on 22nd July 2015
A Head Teacher at Lodwar primary school- Interviewed on 23rd July 2015.
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Therefore, this confirms that household income influences transition levels in schools. Children need
personal amenities to go to school and households need enough source of income to meet their different
needs; hence children act as avenues to complement what the parents get to sustain their needs in the
household.
4.2.4. Household Primary School Transition levels
The study sampled children sponsored by NGOs in a household, this information was considered
necessary because although primary education is free countrywide, the Turkana-Central
marginalization and its nomadic lifestyle are thought to jeopardize access to schooling in TurkanaCentral. This was study to establish the number of primary school age children in the households who
were in primary school at the time of the study and their transition patterns. It also collected
information on those children who were not in primary school although they belonged to primary
school age (7-13 years). While the target households were those with children of primary school age
in Turkana- Central and have child sponsorship funding by mostly Child Fund organization and World
Vision, regardless of whether at the time of the study the children retained in primary school or not,
it was observed that all sampled households had at least a child in primary school during the study
period. As Table below shows, nearly half of the households interviewed 50.0 percent had one child

Table 4.4 Household primary school transition levels
Number of Children
1
2
3
4
Total

Frequency
15
9
4
2
30

Percent
50.0
30.0
13.3
6.7
100

(Source: Survey data, 2015)
in primary school, 30 percent had two children while 13.3 percent had three children retained. Only a
few 6.7 percent had four children retained in primary school. Therefore, the highest and lowest
numbers of children retained in primary school at the time of the study were 4 and 1
respectively while the mean was 2 children. Compared to households with 1-2 children in primary
school, households with 3-4 were few probably because one child was sponsored by an NGO and it
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was expensive to send more children to school at once and depending on the size of the household, not
all children could be retained in school. This was confirmed by one head teacher who said;
The more the members in the household, the less the chances for all members in the household to not only attend

school but also remain in school until they complete their primary education. Child fund or World Vision
paying school fees or free primary education may be available for children but the expenses of basic
necessities is still a challenge for households to meet7.

This confirms our earlier hypothesis that households with many children of primary school age face
difficulties in paying school fees and hence are unlikely to enroll or if they are enrolled, it seems
difficult for them to be retained in school and finish school at the same time with the siblings. This
means they will end up dropping out of school.
4.2.5. Distance from home to school
The availability of schools and the distance from home to school is an important determinant of
primary school enrollment, and if they are enrolled, the schools should be in secure environs or else the
children will drop-out of school. In this study, all respondents were asked to estimate the distance
from their household to the nearest primary school in Kilometers (Kms). It is evident from the table
below, that more than half of the
Table 4.5. Distance from home to the nearest primary school
Kilometers

Frequency

Percent

Within 2 Kms

11

36.7

More than 2 Kms

19

63.3

Total

30

100.0

(Source: Survey data, 2015)
households 63.3 percent were more than 2Kms radius from the nearest primary school while 36.7
percent were within 2Kms to the nearest primary school. On average, the distance from the sampled
households to a primary school was 2.4Kms. This shows that the primary schools were somewhat
available to the households and this fact was confirmed by the researcher through observation. Some
of the key informants affirmed that many day primary schools, such as Napuu and Kanamkemer, were

7

A Head Teacher at Napuu Primary School- Interviewed on 25th July 2015.
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established in the area following the introduction of free primary education in 2002. The aim was to
ensure availability of primary schools to accommodate the increased number of children enrolled.
The study hypothesized that there was a relationship between the distance to the closest
primary school and household’s primary school enrolment, retention and drop-out rates. It is also
important to note that even though these children were enrolled in primary schools and all of them had
school fees and school uniforms by NGOs, not all of them attended school regularly and they ended up
dropping out of school. The main reason for not attending school regularly was because the
marginalized communities especially in Turkana are mobile and they end up moving to other areas
where they are either no schools or no follow up done to ensure the child continues with primary
education, sometimes they may move to places where schools become almost impossible to find.
This hypothesis was confirmed by findings of Chi-square test conducted (X2=12.086, p= 0.007, df=3).
For instance, 6 out of 11 households located within 2Kms of a primary school enrolled all their
children in primary school while only 3 out of 19 households located more than 2Kms from a primary
school had their children enrolled (see the table below).
Table 4.7. School transition levels by distance to the nearest primary school
Distance to the Nearest Primary School
School Enrolment
Yes
No
Total

Within 2 Kms

More than 2 Kms
6
5
11

Total
3
16

19

9
21
30

As mentioned earlier, Child fund may pay school fees for the child’s primary education, exercise books
and other learning materials (textbooks and school uniforms) but they do not cover costs of
transportation and other basic necessities for children to attend school. Some key informants also stated
that, being a conflict-prone area, parents in Turkana-Central were reluctant to send their children to
schools far from home due to fear of attack; especially if those schools were located in Turkana- East.
This was confirmed by one of the primary school head teacher (Napuu primary school) mentioned that:
Children in Turkana- Central, fail to go to school because of fear of attack especially girls who are
vulnerable to sexual abuse unless they are accompanied by an elder person, but in most circumstances
they walk alone and that is an enough reason for them to stay home and help their families in house
chores. This contributes to the low retention levels and high drop-out rates in schools. A high
percentage of students do not attend school because of vulnerability of the environs they occupy8.
8

A Head Teacher at Missions of Hope Primary School, Napuu- Interviewed on 25th July 2015.
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This result confirms that primary school age children from households located far away from schools
have higher probability of not being enrolled, or rather if enrolled, the children will drop-out of
school or fail to remain in school until they complete their primary education. This can be explained
partially by the fact that there is a high opportunity cost of time and money spent to travel to a
distant school.

4.2.5. Frequency of Primary School Transition Levels
Regular school attendance and retention of children in schools is a necessary condition of a
learning process and a means of completing school with a good education while chronic school
absenteeism is associated with school drop-out. In determining the primary school attendance levels
of the children enrolled, respondents were asked to indicate whether the children enrolled failed to
attend school in the previous school term (equivalent to three months) as at the time of the study.
From the table below, a vast majority 78.3 percent indicated that the children failed to retain in school
Table 4.8: Average Number of School Days Missed per Child in a Household
Number of Days
7 days and below
8-14 days
15-21 days
22-28 days
29 days and above
Total

Frequency
12
8

6
3
1

30

Percent
40.0
26.7
20.0
10.0
3.3
100.0

(Source: survey data, 2015)
the previous school term while 21.7 percent stated that the child did not fail to attend school. This
suggests that most children of primary school age from the sampled households did not attend school
regularly hence leading to loss of learning hours which could eventually affect their school
performance.

To further gauge the level of absenteeism, the households whose children failed to attend school in
the previous school term were required to state the number of days that the children missed school.
Table 4.6 presents the average number of days missed per child in a household. About 40.0 percent
of the respondents stated that the children missed school for an average of 7 or fewer days, 26.7
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percent stated an average of 8-14 days while an average of 15-21 days was indicated by 20.0 percent
of the respondents. Averages of 22-28 days, was indicated by 10.0 percent and 29 or more days were
each stated by 3.3 percent of the respondents. The mean number of days missed per child was found
to be 6. This means that there was learning time wasted of not less than a week in the previous term
which could lead to poor academic performance and ultimately school drop-out.
4.2.6. Other Reasons for Primary school low transition levels
In an attempt to establish the reasons for primary school non-attendance, households were asked to
state why their children failed to attend school in the previous school term even as a result of NGOs
interventions of school fees, school learning materials and school uniforms. Most respondents
suggested multiple reasons for primary school non-attendance and from the table below, 50 percent
Table 4.9 Reasons for primary school low transition levels
Reasons
Had to work/help at home
Lack of food
Lack of teachers

Lack of Infrastructure
Sickness/ Illness
Total

Number of Responses (N)
15
8
4
2
1
30

Percent (%)
50.0
26.7
13.3
6.7
3.3
100.0

Percent of Cases (%)
89.4
12.8
2.1
2.1
6.4
112.8

(Source: Survey data, 2015)
Of the households declared that they occasionally need the help of their children especially when the
parents have gone to other places to look for food or water they end up leaving their children to take
care of the home. This was confirmed by of the head teacher (Kanamkemer primary school) who said:
Child labor is one of the main reasons why children in Turkana-Central are not retained in school.
Communities are inclined to cultural practices and mind-set of seeing their children as source of labor as
opposed to taking them to school and due to their reluctant nature of putting no value to education; they
end up at staying home and dropping out of school. At this point, even the NGO (Child fund or World
Vision) that has sponsored the child cannot intervene to ensure the child goes to school because the
parent is not co-operative9.

“Uneducated societies are more susceptible to political manipulation, corruption and bad governance as
well as violence, phenomena that undermine human as well as economic development” ( Kim and Kim

9

A Head Teacher at Kanamkemer Primary School- Interviewed on 26th July 2015.
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2000) . This clearly confirms our findings earlier (4.4.2) that parents’ level of education determines the
decision for the children to attend school.
The respondents (26.7 percent) mentioned that lack of food in schools was the main reason why
children did not go to school. School meals increase educational achievement by improving child
nutrition. As mentioned earlier, school meals provide incentives for families to send their Children to
school. This was confirmed by one primary school head teacher (Napuu Primary school) who said;
The seasonal form of school attendance is common in Turkana- Central. Children attend school when
there’s food and when there is no food, schools will have low retention rates and others end up dropping
out of school to stay at home where there is food10.

The counter-argument to the effectiveness of school meals at improving children’s nutrition status is
that families adjust to school meals by reducing resources allocated to children who benefit from the
school meals, transferring them to other members of the households (Kremer, 2002).
The lack of teachers in schools was (13.3 percent); most households mentioned that children fail to go
to school because there were no teachers. “The pupil-teacher ratio indicates how many pupils are there
for each school teacher in the County and hence indicates average class size” (UNESCO, 2004).
During the interviews, the researchers’ observation concluded that lack of teachers in schools made
three streams of classes to be combined into one class making the size bigger. It was also noted that
several grades being taught simultaneously by one teacher had a negative demand for schooling. This
was confirmed by one head teacher (St Patricks’ Kanamkemer) who said;
They are no enough teachers in this school, when the school started we had 51 teachers and right now
we only have 19 teachers. Teachers are not motivated and they end up looking for other jobs. For
instance many brilliant teachers have taken up jobs at the County government. On the other hand, you
find one teacher, teaching most of the subjects and this forces the school to look for high-school leavers
who can help with teaching yet they are not qualified11.

The next is on lack of infrastructure in schools. It is argued that NGOs offer sponsorships to children
but do not look at the issue of infrastructure. Sponsoring children by paying fees should go
concurrently with the infrastructure in schools. For instance, from the researchers’ observation, one
school (St Patrick’s school Kanamkemer) was well fenced and all classes had windows and doors and
the children retention levels remained high but one school (Napuu primary school) was not fenced and
most classes did not have windows and doors the retention level was low as compared to St Patrick’s
10
11

A Head Teacher at Missions of Hope, Napuu Region- Interviewed on 25th July 2015.
A Head Teacher at St Patrick’s Kanamkemer Primary School- Interviewed on 25th July 2015.
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school. Similarly, the school did not have cabinets or drawers to keep the textbooks and other learning
materials which got lost and teachers did not have instructing materials in classes. This was confirmed
by one primary school head teacher (Lodwar primary school) who said;
Schools are still using the old infrastructure since the 1990s which look weary and this is not a healthy
school environment, textbook are misplaced because they are no secure places where books can be
stored. Children leave school when they like because the schools are not fenced and this contributes to
school low retention and high drop-out rates12.

Finally, the sickness and illness issue (3.3 percent) where households argued that children get sick and
end up not going to school for weeks because most of them do not have the finances to take the
children to hospital. They end up staying at home until they get better. One head teacher mentioned
that the parents of the children who are sponsored by NGOs always feel the NGO will cover for the
hospital cost and the expenses are always sent to school, yet the child sponsorship guarantee is the
school fees, textbooks and school uniforms only.

4.3. NGOs strategies to improve low transition levels in schools.
The researcher went ahead to ask the households and head teachers in NGOs supported schools, the
kind of interventions NGOs give to ensure that the reasons mentioned are resolved to allow children to
not only attend school but also be retained and not to drop-out of school.
The households came with a multiple of responses to several interventions they benefited from the
NGOs; the highest intervention was 26.7 percent on child sponsorship and as indicated earlier most
NGOs in Turkana- Central offer sponsorship in schools including: school fees, textbooks and school
uniforms. This enabled children to go to school and the enrollment rates have increased overtime but
the issue remains on retaining the children and ensuring that they do not drop-out of school.
Secondly, 23.3 percent was on school meals in school. It was noted that school meals enabled children
to attend school and International NGOs, especially World Food Programme introduced school feeding
programs in schools to ensure that children remain in school. They offer sacks of flour, maize, beans
which women13 in communities can cook for the children. Participant (2) from the focused group
discussion mentioned that;

12
13

A Head Teacher at Napuu Primary School- Interviewed on 25th July 2015.
The Guardian of any child in that school is preferred for inclusivity.
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Children go to school because there is food and NGOs offer food as an incentive for them to attend and
remain in schools. This also improves child’s health and nutrition. Children are able to concentrate more
and remain in school without dropping out of school14

Figure 4.10: NGOs strategies improve transition levels in schools

(Source; Survey data, 2015)
Bundy et. al, (2009) suggests that appropriately designed school feeding programs increase access to
education and learning and it also improve children’s health and nutrition, especially when integrated
into comprehensive school health and nutrition programs. This has increased the retention levels in
schools. This was confirmed by one primary school head teacher (Lodwar Primary School) who said;

14

A Head Teacher at Lodwar Primary School- Interviewed on 25th July 2015.
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The retention levels have increased in this school overtime because of the school feeding programs. This
has also enabled many children to finish primary school and join secondary schools. Basically, there are
better enrollment rates, retention levels and transition levels from primary school to secondary school.
Similarly, drop-out rates have reduced overtime15.

This was followed by 20.0 percent of sanitary towels for girls in schools. Households argued that over
the years, children especially girls had low retention levels as well as high absenteeism especially
during their monthly periods and this was a challenge for school attendance because they could be
absent from school between three days to a whole week. NGOs especially International Rescue
Committee (IRC) gives sanitary towels to girls in Turkana- Central and this has increased the retention
levels in schools and regular attendance of girls. Infrastructure, followed by 13.3% in which from the
researchers observation, NGOs like UNESCO and World Vision have built classes and there were more
children in these schools as opposed to schools that did not have classes. Children found themselves in
a secure school environment where the compound was fenced and classes were well built. School
uniforms (10%) are also important because it is a requirement in school for children, one household
mentioned that they did not have the money to buy the school uniforms and they wanted their child to
go to school.
Child Fund has been giving school uniforms to children for them to attend school and this has increased
the retention levels of children as well as minimized the high drop-out rates. Households (6%)
mentioned that learning materials especially textbooks enable children to go to school. The children
concentrate and finish their homework when learning materials are available. NGOs like Child Fund
and Oxfam provide learning materials used for multi-grade approach to learning and this increased the
retention of children in schools. One head teacher from Lodwar primary school mentioned that;
Learning materials enable children to attend school because when they are different approaches to
learning, and if various methods of instructions are available, they are motivated to remain in schools16.

4.3.1. NGOs interventions influence primary school transition levels
Households were asked to confirm if the services offered by NGOs increase the school retention levels
and reduce drop-out rates in schools. The figure below shows that (66.6 percent) of the households

15
16

A Head Teacher at Lodwar Primary School- Interviewed on 25th July 2015.
A female Household in Napuu Region- Interviewed on 2nd August 2015.
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Figure 4.11: NGOs interventions influence Primary School Transition levels

agreed that these services increased the retention rates and reduced the drop-out rates. This shows that
the more these services are offered at the household level and school level the more chances for
children to be retained in school and low drop-out rates reported.

According to Barret (2004), widespread education-related work in marginalized communities has made
an important contribution also in terms of advocacy for education at the macro level by contributing to
national educational debate. For instance, coordinating enrollment campaigns in communities at the
local level to take their children to school has been influential. One key informant confirmed that both
financial and technical resources are the main key successful endeavors in schools and this is evident in
the kind of services NGOs give to ensure school attainment. The other (33.3 percent) of the households
said this does not help increase retention rates and reduce drop-out rates.

The main reason for this was pointed out by one female household who said:
The NGOs especially Child Fund gives some of the services especially the uniform and textbooks for
children to go to school but they do not ask the household what they really need, their approach is not
consultative. They have given these services over the years and maybe this time round the child needs
school shoes or solar lamp which they can study with at night. Some of the children fail to go to school if
they have not finished their homework17

17

Focused Group Discussion Participant in Kanamkemer Region- Interviewed on 31st July 2015.
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According to Riddell, (2007:33) NGO’s impose their own agendas and become self-interested actors at
the expense of the people they are supporting. The study sought to also demonstrate school transition
levels from year 2010-2015. This was useful in determining the steps governments and NGOs have
taken to improve child access to education. The interventions have been present for many years and this
demonstration was key in determining whether school transition levels have improved over the years as
a result of these initiatives. From the figure below, 58 percent of the households agreed that the
transition levels have improved with time.

Figure 4:12: Households primary transition levels trend (2011-2015)

(Source: Survey data, 2015)
They argued that most children are not dropping out of school due to the services offered by the Nongovernmental organizations (NGOs) especially Child Fund and World Food Programmme. This was
followed by 28 percent who said the situation remained the same, followed by 8 percent who said that
the situation was getting worse and 5 percent who mentioned that it was not applicable. In support of
this, the researcher asked the households if the NGOs fail to give some of the services to ensure
transition levels in schools. From the figure below, 63.3 percent of the households agreed that NGO’s
4.4. Impact of NGOs interventions.
(Figure 4:13) Impact of NGO’s interventions

48 | P a g e

did not fail to give their services as promised to the households and they did not also fail to give their
services to various schools which they supported. Therefore, these forms of service delivery increased
the transition levels of children in schools as well as reduce the drop-out rates. The other group of
36.6% said that NGOs failed to give the services mainly because their programs were fixed according
to donors’ specification and they found it hard to change the terms and conditions of their services. One
program officer also mentioned that many times the donors cut the funding and they are forced to scale
down their specific activities designed for the year. NGO’s interventions have been in many years
geared towards initiating programs that are short-term as opposed to long-term; which is not only an
effective way in development initiatives, but also sustainable to the community.
This was confirmed by a Focused Group Discussion Participant (6) who mentioned that:
NGOs are always interested in numbers, how many children they have offered child sponsorship, given
school uniforms, textbooks and exercise books. They do not follow up on their school progress because
their main agenda is to have their positive reports of the many children they have been able to help to
show donors that the specific activities were done18.

According to Mitlin (2007), the prevalence of NGOs services is now considered as a sign of a wellfunctioning entity that are simply interested in “filling up” the vacuum left by the government. Filling
up the vacuum left does not necessarily mean addressing the challenge to ensure these issues are
completely solved. Furthermore, Collier (2007) emphasizes that the value of NGO’s in bringing a
18

Focused Group Discussion Participant in Kanamkemer Region - Interviewed on 1st August 2015.
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valuable discourse to international affairs draws attention to moral issues but, it is of less practical value
for change. Development is about change, and initiatives as such should be instrumental in giving more
practical value for change. This is because NGO’s in developing countries including Kenya use a more
theoretical approach in initiating programs as opposed to using practical approaches that tap into longterm developmental avenues. This does not necessarily dispute the work of NGO’s who have been key
players in development, but the argument is that their approach to development must change or else
they will continue with interventions that are not effective. The researcher interrogated further to
determine if the households find NGOs program sustainable. From the figure below, 30 percent
mentioned that their services were sustainable because it provided convenient access to education so
that children were
4.4.1. NGOs Program Sustainability

able to transition from one class to another because of their services. On the other hand (70 percent) of
the households said that their services were not sustainable because NGOs enable communities to
depend on them fully instead of initiating programs that can benefit them on a long term basis and
possibly moved to other areas of intervention. This was confirmed by one of the Turkana County
official who mentioned that;
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NGOs work in marginalized communities is not sustainable because of the limited funding and because
their programs are on a short-term basis. This is the reason why they do not initiate programs that are
long-term because their funding is linked to donor specification as opposed to beneficiaries’
specification19.

The NGO’s implement and duplicate the same programs over the years yet the community’s’ needs
change overtime. For instance, before World vision moved to Turkana East, they used to provide school
uniforms, textbooks, school feeding programs in Turkana- Central and at the moment, Child Fund and
World Food Programme is doing similar initiatives. NGO’s need to address different issues the
communities face with a different lense (Banerjee, 2000). This study confirms that NGO’s programs are
not sustainable and that they should design ways to ensure longevity of development initiatives. The
researcher sought to find out if the community was satisfied with the NGO’s interventions. From the
table below, 66.7 percent who said that NGOs interventions were not satisfied, followed by 23.3
Table 4.15: How do you feel about NGOs Services?
Satisfactory
Fairly satisfactory
Not satisfactory
Total
(Source: Survey data, 2015)

Frequency
3
7
20
30

Percent
10
23.3
66.7
100.0

Percent who said their services are fairly satisfactory and lastly 10 percent who said they are
satisfactory. Their services are not satisfactory because their education programs do not anchor
sustainable development. On the other hand NGOs initiatives reach the few individuals in marginalized
communities as opposed to the minority who are in dire need of the interventions. This was confirmed
by participant (9) from the focused group discussion who said:

NGOs programs are not sustainable leave alone accountable and transparent. The criteria for selecting
children to be sponsored by NGOs lies within the individuals of the organization. For instance, relatives
and close friends within the employees’ networks. Other children who are in need of the sponsorship are
not given the chance. Therefore, it not entirely on a needs-be basis20.

19
20

Turkana County Official from Kanamkemer region- Interviewed on 31st July 2015.
Focused Group Participant from Napuu region- Interviewed on 31st July 2015.
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“The common obstacles associated with NGOs interventions are linked to the difficulties in scaling-up
and ensuring sustainability” (Fowler, 2000). This is often because NGO action is locally implemented
on a small scale and have project based initiatives. Many such projects have proved to be short-lived
and some NGOs have chosen to undertake new activities that can be described as capacity development
in their focus of sustainability. Fowler (2000), stresses that most NGO’s do not create rapport with the
community hence advocacy in capacity development becomes a challenge and the community feels
detached from the project.
As a result, the researcher sought to find out if stronger community links play a role in school
attendance in Turkana- Central. The respondents were mainly the households and the information
complemented from the focused group discussions. From the figure below, (80 percent) of the
households agreed that school attendance is strongly influenced by community links with NGO’s.

4.4.2. Strong community links with NGOs play a role in school attendance

(Source: Survey data, 2015)
The other 20 percent said that strong community links with NGOs does not influence school
attendance. Strong community links and greater participation of parents in the education of their
children plays a central role in stimulating education at a local level, in building pressure for improving
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quality and in developing accountability. This was confirmed by participant (12) from the focused
group discussion who said:
The community plays a role in ensuring the children go to school. This is because they spend more time
with the children and they are likely to listen to their counsel. If the community encourages children to
go to school, they will oblige and attend school21.

As (DFID, 2001) argues that education is and must be a societal responsibility, encompassing
governments, families, communities and non-governmental organizations alike; it requires the
commitment and participation of all, in a grand alliance that transcends diverse opinions and political
positions. On the other hand, African governments often devote more attention to secondary and higher
levels of education rather than achieving basic coverage. (Schultz, 1999).
The declaration of the 1990 World Conference on Education for All (WCEFA) stated that: Partnerships
at the community level should be encouraged: they can help harmonize activities, utilize resources
more effectively and mobilize additional financial and human resources where necessary (WCEFA
Secretariat, 1990.p 58).
4.4. Challenge of NGOs in executing education programs in Turkana- central
NGOs have been influential and key actors in implementing education programs in Turkana-Central
and many positive responses on NGOs work is evident in this study. However, NGOs face several
challenges not only at the local level but also at their capacity as actors who fill gaps and
complement government’s initiatives. The study sought to find out the kind of NGOs that work in
Turkana-Central by their type of orientation and level of operation. This was in a position to
showcase the kind of challenges they face in implementation of education programs. From the table
below, 56.7 percent of the respondents said that most of the NGOs that work in Turkana- Central

Table 4.16. Kind of NGOs by orientation
Type of Orientation

Frequency

Percent

Charitable Orientation

17

56.7

21

Focused Group Participant from Kanamkemer Region- Interviewed on 31st July 2015.

53 | P a g e

Service Orientation

7

23.3

Participatory Orientation

4

13.3

Empowering Orientation

2

6.7

Total

30

100.0

(Source: Survey data, 2015)
are charitable organizations who mainly involve top-down paternalistic effort with little participation by
the beneficiaries, this was followed by 23.3percent giving a service type of orientation, 13.3 percent
who said they are participatory and 6.7 percent responded by saying they are empowering. This was
confirmed by one a head teacher in Kanamkemer who said;
Most NGOs in Turkana- Central are charitable because they only engage in activities directed toward
meeting the needs of the poor; for instance OXFAM distributing food, Child Fund giving textbooks and
exercise books in schools, provision of housing by World Vision. All these initiative are clearly
charitable22

Other NGOs on the other hand, seem unaware of changes in the role of government, the changing Aid
paradigm, and the effectiveness of a “right’s based” rather than “welfare” approach. Consultative
initiative by NGOs is important but since their mode of orientation is charitable, it seems rather difficult
to merge donors specification with community’s’ wishes and expectations. Head teacher from Napuu
region confirmed this and said;
NGOs are not consultative, last year they built two classrooms for the school that we did not need, the
school needed more latrines, and this made children not to come to school. They need to engage the
community to be sure of what they need23.

According to Sequeira 2007:43, Many NGOs are still focusing upon what some refer to the ‘hardware’
approach to development, i.e. the building of infrastructure and the provision of services; rather than
what some refer to as the ‘software’ approach of empowering people and local institutions to manage
their own affairs. This was confirmed by a head teacher who said;
Most NGOs in Turkana- Central are charitable because they only engage in activities directed toward
meeting the needs of the poor; for instance OXFAM distributing food, Child Fund giving textbooks and
exercise books in schools, provision of housing by World Vision. All these initiative are clearly
charitable24
22

A Head Teacher from St Patrick’s Kanamkemer Primary School- Interviewed on 30th July 2015.
A head teacher from Napuu Primary School- Interviewed on 23rd July 2015.
24
A head teacher from St Patrick’s Kanamkemer primary school- Interviewed on 30th July 2015.
23
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Non- Governmental Organizations (NGOs) mode of operation is mainly based on the donors’
specification and they cannot be more innovative and design new programs that can be implemented
effectively. This was confirmed by the researchers’ observation where by, there were very few early
childhood development centers as opposed to primary and secondary schools and even universities25.
This is because the County Government of Turkana allocated the least amount of money to education,
which makes it difficult for them to improve infrastructure and employ more teachers to concentrate
more on early childhood development. It is evident that the children will transition from one class to
another if more has been achieved on basic education. This was confirmed by participant (4) from the
focused group discussion;
The government does not put more emphasis on education; education is not the first priority in TurkanaCentral. This is the reason why there are still low retention levels and high drop-out rates because
schools do not get enough infrastructure and resources they need to keep children in schools26.

4.5. Gendered Effect of Primary School Education on Retention and Drop-out rates.
In an effort to understand gendered effects of primary education in Turkana- Central, we sought to
determine whether Non- Governmental Organizations (NGOs) interventions towards child access to
education influenced transition levels for both boys and girls in the households. The respondents
were first asked to indicate which child (boy, girl, or both) they would send to primary school in
absence of child sponsorships by Child fund and World Vision. Most of the respondents (86.7
percent) stated that they would send both children (a boy and a girl) to school, 8.3 percent said that
they would send a boy while 5 percent said they would send a girl. Of the respondents who said that
they would send a boy, 80 percent argued that, unlike a girl, a boy would take care of his parents in
future while 20 percent said that they were sure that a boy would complete his education hence
resources invested were unlikely to be wasted.
Therefore, Becker’s (1964) assumption that household’s decision to send a child to school is
determined by the cost of education and expected future returns to the household was supported.
Among the respondents who stated that they would send a girl, 66.7 percent said that, unlike a boy,
a girl obeyed her parents while 33.3 percent stated that a girl assisted in daily domestic chores. This
25
26

Mount Kenya University, Egerton University, Nairobi University and technical colleges in Turkana.
Focused Group Participant from Kanamkemer Region- Interviewed on 31st July 2015.
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implies that in absence of child sponsorship from NGOs households are likely to send girls to primary
school as a reward gesture while boys are likely to be sent due to expected future returns (that is, they
will take care of their parents).

This could also mean that when faced with financial constraints, households are likely to send boys to
primary school rather than girls. Girls on the other hand were believed to abandon their cultural
practices marriage when they went to school and gained higher education.

This was confirmed earlier when the girls were seen as a source of wealth in Marginalized
communities, especially in Turkana- Central where their pastoralist livelihood and wealth is measured
by the number of livestock households have, and they would want a method of replenishing it through
marrying of their girls at a tender age, especially between 13-14 years or after the primary school
education.

56 | P a g e

As a result, the researcher sought to find out the kind of initiatives, NGOs give to ensure that both
boys and especially girls go to school, because from the above statistics shows that girls are likely
to be abandoned and denied school attainment. From the researchers’ observation, most NGOs in
Turkana- Central were initiating programs to enable girls to go to school. For instance in Lodwar
primary school, there were more girls in school than boys. Similarly, in St Patricks’ Kanamkemer
there were more girls enrolling than boys. From below, the researcher interviewed households to
find out who was likely to drop-out and to attend school between the boy and the girl.
Table 4.17. Gendered effects of primary school education
Sex

School
Attendance

School drop-out

Frequency

Percent

Male

6

4

10

33.3

Female

7

13

20

66.7

Total

13

17

30

100

(Source: Survey data, 2015)
The females (66.7 percent) were likely to drop out of school as opposed to the males (33.3 percent).
This as mentioned earlier is as a result of early marriages, child labor and social orientation in
households. As a result of the high drop-out rates of girls the NGOs in Turkana- Central were keen
in sensitizing girls to go to school. From the researchers’ observation, the enrollment rates of girls
in schools were increasing after the interventions from the NGOs. The head teacher (Mission of
hope Napuu primary) confirmed this by saying:
Female education in Turkana- Central is slowly increasing because of NGOs sensitization in
communities and this has reduced drop-out rates. There is a lot that needs to be done because most
girls do not finish primary school and there is need to ensure that communities are aware of the
importance of education27.

The activities of the NGOs on the girl child education have recorded significant success in the
communities they operate. The indication was that in most of the communities where the project

27

A Head Teacher from Napuu Primary School- Interviewed on 23rd July 2015.
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was carried, there were significant improvement in enrolment of girl child into schools, retention
and even in some cases transition to secondary schools (Bundy, 2008)
All the respondents were also asked to indicate which child they would send to primary school if
NGOs would pay child sponsorship for half the children in the household. As would be expected,
most respondents (98.3 percent) stated that they would send all children (both boys and girls)
while 1.7 percent said that they would send a boy because boys would take care of their parents in
future. Respondents who said that they would send all children (boys and girls) to school either
stated that all children were equal, primary education was vital for children’s or household’s
future, or that they would send all children due to the Government’s policy on education for all.
These findings generally imply that when NGOs give more sponsorship to more children, school
fees are likely to be available and hence households need not to choose which child, based on
gender, goes to primary school. Girls, however, seem to benefit more considering their historical
discrimination in access to education. Most respondents, nevertheless, emphasized that they would
only send all children to primary school if the amount of school fees was scaled-up to cover other
items such as transportation costs to schools and basic necessities for both children.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This study sought to determine the role of NGOs in addressing low transition levels in primary
school education in Turkana- Central. The specific objectives of this study was to determine the
factors that contribute to low transition levels in NGO’s supported schools, the strategies that
NGO’s to improve child access to education and investigate if the NGO’s have addresses or failed
to address the challenge of child access to education. The chapter is organized in five sections
namely; summary of the findings, conclusion, study recommendation and recommendations for
further research.
5.2 Summary of the Findings
The findings showed that child labor and low income were the major factors that contributed to low
transition levels in schools. It also found out that other factors included household size, parents’
level of education and distance from home to school.

H ouseholds with many household

members were not likely to go to primary school as opposed to households who had fewer
members. Similarly, Chi-square tests showed that more educated parents were more likely to
enroll all their primary school-age children in primary school compared to less educated parents.
However, as compared to fathers’, mothers’ education level was found to have a higher
significance on their children’s primary school enrolment which could be attributed to women’s
vital role in socialization of their children. Chi-square test also revealed that households with
higher income had higher chances of enrolling, ensuring their children remain in school without
dropping out all than households with low income. It was also established that the longer the
distance between the household and the nearest primary school the higher the chances of not
enrolling all the children in primary school.
The study found out that the NGOs interventions; child sponsorship, school textbooks and school
infrastructure reduced drop-out rates and increased retention levels in primary schools and
respondents (63.3 percent) mentioned that NGOs gave these services without fail. NGO’s found out
that the Non- Governmental Organizations and International Organizations such as Child Fund,
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World Vision and World Food Program have made positive impact in terms of access to child
education. Provision of school fees to schools and introduction of school feeding programs has
enabled more children to go to school and to transition from one class to another. Although, it is
important to note that not all children are able to go to school because of the extra costs for
subsistence needed by the households.
The study also found out that as much as NGOs interventions have improved access to primary
education, they have not fully addressed the challenge of Child education since their program are
not effective and sustainable. This is because transition levels in schools have improved but not so
much improvement has been achieved. This is because 58 percent stated that the transition level
was getting better, 28 percent said that it stayed the same while only 8 percent stated that it
was getting worse. Few respondents (5 percent) indicated that the household had never had
children of primary school age prior to the year 2010 and hence this question did not apply to them.
Of the respondents who said the household attendance and retention was getting better, 51.4
percent attributed the change to the provision of primary school child sponsorship by Child Fund
while 42.9 percent attributed it to other factors (including increased household income, external
financial assistance, school infrastructure and availability of food in schools).
5.3 Conclusion
The study agrees with the earlier hypothesis that low income levels contribute to low transition
levels in schools. For instance, over half of the sampled households had children of primary school
age who were not in primary school at the time of the study. It was clear that low income level is
a major reason for primary school non-enrolment and non- attendance in the households
interviewed. Apart from low income levels, this study concludes that other factors such as
sickness, pregnancy, lack of food, lack of infrastructure and teachers curtail primary school
participation in the sampled households. This implies that pragmatic interventions should target a
wide range of issues leading to school absenteeism and drop-out.

In addition, the study confirmed our earlier hypothesis that child friendly schools, child sponsorship
and improving infrastructure contribute to high transition levels in schools. Provision of school
fees by NGOs does not meet the needs of all the households and has a potential to increase primary
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school attendance and retention in marginalized areas if the grant provided are scaled-up. Overall,
primary school attendance and retention trends in most of the sampled households have increased
since Child Fund started offering child sponsorship opportunities in 2010. Besides the provision
of school fees there are however other factors that account for this improvement. They
include availability of food in schools, adequate of infrastructure, enough teachers and better
health care. Also, most households interviewed would attempt to send all their children (if
the child sponsorship was provided ) to primary school. This proves that most households sampled
were willing to take their children to primary school if some of these services were available.
However, girls who have historically been marginalized in terms of educational access seem to
benefit more from NGOs interventions and provision
This study needs an upward revision of the capitation NGOs grants or child sponsorship to
children, especially in poverty-stricken, conflict-prone areas and marginalized areas like TurkanaCentral, so as to keep up with the rising inflationary rates. Since 2013, the Turkana county
government has not allocated enough resources to the education docket. According to the county
government budget, education is given the least allocation in the budget ( both at the school and
ministry level), which explains why there is low retention levels and high drop-out rates because
of lack of teachers and other resources the school’s needs. The county government should
allocate money with technical expertise and have advocacy initiatives in terms of budgetary
allocation to education. This could be accomplished by eliminating or lessening the bureaucratic
procedures followed in allocation of the funds. It is crucial to note that delay in allocation of funds
affects running of school budgets and overall school functions.

There is need for participatory approach to education initiatives. This should have collective
actions from the governments, communities and NGOs to sensitize communities on Behavior
Change Communication (BCC) about education, where by committees are developed and trained
to engage communities on the importance of education and follow up is done by all these parties
to ensure that they have understood the information and are willing to put it in practice. A good
BCC strategy, for instance, is when the Turkana County governor goes for rallies or meetings and
talks about the importance of education, chief officers’ talk to communities about education,
NGOs program officers talk about education when undertaking community outreaches. They
61 | P a g e

should always talk about education when they get the chance.

This study established that destabilized livelihoods in Turkana- Central were likely to render
many households unable to raise primary school fees because of low income and high levels of
poverty. In response, we recommend that this situation should be fully combated. The study also
shows that some attempts including establishment of capacity building initiatives to
communities where they are trained to engage in income-generating activities so that they can
get some finances to take their children to school. These efforts however need to be
strengthened by employing multi-faceted interventions that will deal with the root causes of this
marginalization and greatly bolster cooperation, interdependence and betterment of the livelihood
sources of Turkana communities. For this to succeed, all key stakeholders
religious

organizations,

community

members,

NGOs,

and

including

the Government should

collaborate in implementing initiatives such as the following:
Illiteracy in communities can be reduced by having community outreaches and school retention
campaigns which can involve communities at the local level. There is also need to have equal
affirmative action towards education both at the local level, county level and national level. For
instance, if a lot of emphasis is put on education in Central or Nairobi, the same emphasis should
apply to marginalized communities like Turkana.
The governments, Non- Governmental Organizations and all the stakeholders initiating
development programs should implement a school feeding program that is sustainable. These
stakeholders can work towards introduction of productive irrigated agriculture and use proper
strategies in training communities to take the project and get their livelihood from such
endeavors. Some crops such as cassava, pawpaw, mangoes and green grams have been found to
grow well under irrigation in Turkana.
Given that the Turkana and Pokot communities currently depend on livestock for their livelihood,
NGOs, Government, and community members should initiate better livestock management and
marketing projects in the area. Such projects may include improvement of breeds, treatment of
livestock diseases, and improvement of livestock feeds especially during droughts. This will
minimize the number of livestock that die due to drought or diseases thereby reducing the need
for livestock rustling. Land demarcation exercises can be introduced alongside these projects in
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order to curtail the high mobility rate which is known to promote conflict. Demarcation of land
will also make communities responsible for the Management and use of their land thus
minimizing conflict arising from competition for pasture and water.
There should be low cost boarding schools to enable children to transition from one class to
another and this will address the issue of retention and enrollment levels. Similarly, there should
be adequate staff and infrastructure in schools. They can do this by promoting enrollment drive to
the people and communities where by if students enroll and perform well in school, there is a
reward system. It is also noted that children will only go to school when there is food,
infrastructure, enough teachers, good health and school fees. Governments, NGOs and other
stakeholders should invest on Child Friendly Schools (CFS) or upgrade the schools in Turkana to
have all these components to ensure children remain in school.
5.4 Recommendations
This section gives insights on what both governments and NGOs interventions should practice
while initiating education programmes and the enhancement of primary school attendance and
transition levels in the study area as well as in Kenya in general.
5.4.1


Recommendations for Policy
NGOs grants or child sponsorship should take an upward revision especially in povertystricken, conflict-prone areas and marginalized areas like Turkana- Central



Both governments and NGOs should strengthen their collaboration and act on education
programs on a participatory approach. NGOs cannot take the duty of the government but
they can jointly work together to ensure school enrollment and retention in primary
education



There is need to invest more on Early Childhood Development( ECD) since basic
education is very crucial for children at a tender age. This should be done at the local level
where governments, communities, parents and organizations structure a mode of learning
that is multi-faceted and teachers use different learning methods



The government should tailor make the education in Turkana in such a way that it does not
disrupt peoples lifestyle, the learning model should reflect the lifestyle they live in.



Non-Governmental Organizations (NGOs), Community- Based Organizations (CBOs) to
effectively should sensitize the communities on the importance of education. This can be
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done by organizing workshops for raising awareness on the value of education,
development and interdependence in this area.

5.4.2 Recommendations for Further Research
This study established that the NGOs programs are not sustainable in initiating education
programs especially in primary education to schools in Turkana-Central. A further study is
therefore required to investigate the strategies of both governments and Non- Governmental
Organizations in education programs at the County level that need to be improved to ensure that
the programs being initiated bear long term strategies as opposed to short-term initiatives.

This study also found out that some efforts including the establishment of shared services such
as, schools, health centres, and roads along the Pokot- Turkana Border have been made in an
attempt to combat the conflict between the two communities. It would be interesting to determine
the contribution of these projects towards stamping out conflict in Turkana- Central. Further
investigation of whether the schools established have influenced primary and secondary school
enrolment and attendance in Turkana- central is also crucial.
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Appendix 1

Data needs table

1.

2.

3.

Research Question

Research Objective

Proposition/Hypothesis

What factors influence low
transition levels in NGOs
supported schools?

Determine the factors that
influence low transition
levels in NGOs supported
schools.

Lack of school fees
influences low transition
levels in schools.

What strategies do NGOs use
to improve low transition
levels in NGOs supported
schools?

Examine the strategies
NGOs use to improve low
transition levels in NGOs
supported schools.

Child sponsorship
programs improve
transition levels in NGOs
supported schools.

In what ways do NGOs
interventions address or fail to
address challenges of low
transition levels in NGOs
supported schools?

Identify ways in which
NGOs interventions
address challenges of low
transition levels in NGOs
supported schools.

School feeding programs
enable children to go to
school.
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Appendix II
Questionnaire to households
My name is Catherine Chebet Bartenge. I am a student at the Institute for Development studies,
at the University of Nairobi. I am carrying out a study on the role of NGOs in assessing low
transition levels in Schools in Turkana-central. The findings of this study will be used to write an
MA project. I would highly appreciate if you spare a few minutes to answer the following
questions. All information collected will be treated as confidential. Thank you in advance for
your cooperation.
Section A: Questionnaire log book
1. Questionnaire No:
2. Date of interview:
3. Name of Administrative location:
Section B: Personal information
4. Name (optional)
5. Sex

female

male

6. Level of Education
7. Ngo sponsor
Section C: Household Characteristics
8. How many people live in this household? Female

Male

Total

9. Please give the following details of the people living in this household
Relationship
the respondent
Respondent
spouse
Son or daughter
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with Sex (male/female)

Age

Main occupation

Other (specify)
10. What is the father’s level of Education?
None

Primary Incomplete

Secondary Incomplete

Secondary complete

Other
11. What is the mother’s highest level of education?
None

Primary incomplete

Secondary Incomplete

Secondary complete

12. What is your (household head) total monthly income Kshs?
Section D: NGOs strategies on child education
13. Does your child go to school every day Yes

No

If No, why
14. What action do NGOs take to ensure your child goes to school?

15. What kind of service does the NGO give this household?

16. Do these services enable your child to go to school? Yes

No

17. In your opinion, does your child attend school based on the services given by NGOs?
Yes

No

If yes, explain your answer
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18. At one point in time, has the NGO failed to give any kind of service as promised?
Yes

No

If Yes, why

19. How have NGO’s intervened if your child failed to attend school for a week? a month?

20. (a). What measures did the NGO take to ensure your child does not fail to attend school?

(b) Did this measure improve the attendance of your child? Yes

No

21. Do you find the Services by NGOs sustainable?
Yes

No

If No, Explain your answer

22. What should be done better to improve on the enrollment and attendance rate in
households?
23. Does the whole strong community links with NGOs play a big role in child attendance to
school?
Yes

No

If yes, why?
Section E: Factors that impede child access to education
24. What prevents your child from going to school on a daily basis?

25. How does it affect school attendance in this household? Explain your answer

26. Does it affect school attendance in this household? Yes
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No

If yes, how many days did he /she misses school?

27. What is the distance between home and school? (approx.) Kms
28. In your opinion, do you think the distance affects school attendance?
29. What does NGO’s do to ensure that this is not a problem to school attendance?

30. In your opinion, what challenges face children that prevent them from accessing child
education even with NGO’s intervention?
Section F: Benefits children get as a result of NGOs interventions
31. What kind of benefits do NGOs give this household in support of the child?

32. Are you aware that NGOs have been in the region for many years Yes

No

If yes, what difference things are they doing, that has not been done in the past years?

33. What informed their decision to support your child through primary school?

34. What needs to be done to improve this?
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Appendix III
Questionnaire to focus group discussions
1. What kind of NGO’s providing child education programs in Turkana Central?
2. Name the NGO’s that have made impact in terms of education programs in TurkanaCentral?
3. How long have NGO’s been working on improving child access to education in TurkanaCentral
4. What strategies do NGO’s use to improve child access to education?
5. What type of service do you find viable in the education level?
6. Are there any shortcomings to the kind of services NGO’s give in Turkana-central?
Yes

No

If yes, what should be done to improve this situation?
7. Do NGOs fully address challenges children face in child education?
8. What kind of benefits do NGO’s give to the community in terms of its education
development?
9. What should NGOs do better in terms of providing their services?
10. How do you feel about the services NGOs give in the Education Sector?
(A). Very satisfactory
(B). Satisfactory
(C). Fairly Satisfactory
(D) Not satisfactory
11. What is the main problem facing child education in the area?
12. Do communities play a role in ensuring children go to school?
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Appendix IV

Questionnaire to NGOs program officers and Government officials

Personal details


Name of the Program officer or government official?



Organization of the Program officer? What County Government?



Position of the Program officer? County government official?



Years of work experience in their work place

13. Please tell me about your background and how you came to work here in this NGO or
the Government?

14. What are your education qualifications and experience in non-for-profit organization/
government?

15. a). How would you describe your organization's/ministry major contributions to
education?
b). what is the effect of this work?
.

c). How would you measure success of education in Turkana- central?

16. Tell me about a time when you felt particularly proud about the education work of your
organization/ ministry?
I.

What are the major challenges and obstacles associated with the work of child
access to education?

17 .In your opinion, what are the major challenges you face when executing education programs
in primary schools?
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Appendix V
Questionnaire to Head teachers
Personal details:
Name:
School:
NGO sponsoring the school:
18. In your opinion, what is the current status of primary school enrollment and attendance in the
school?
19. Has there been any NGO intervention put in place to end this? YES No If yes what is the
outcome
20. In your opinion, do you think the free primary education by the government has benefited
households in this area? Yes

No

Please explain your answer

21. What is your view on NGO’s implementation of child education programs in this area?
22. What should be done to ensure out of school children are enrolled?
23. What should be done to ensure retention of all those who are currently enrolled?
24. What should be done to ensure those currently enrolled attend school regularly?
25. Are there any other forms of financial assistance available for primary school children in this
county? Yes

No

If yes please specify the type and the targeted beneficiaries
26. In your opinion has these forms of assistance influences primary enrollment and attendance
in the county?
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27. Is there any other issue about primary education that has not been mentioned and you would
like to discuss?
28. Give some suggestions on how child education by NGO’s can be improved
29. What should be done to ensure children in marginalized communities’ access primary
education?
30. Why do you think some children fail to enroll or attend primary education despite the
interventions by NGOs?
31. What challenges do schools face in implementing NGO’s education programs?
32. How does this school deal with this challenge?

END
THANKS FOR YOUR PARTICIPATION
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