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ABSTRACT

The purpose of the study was to investigate thefadnfluencing access rates to
youth polytechnics and technical and vocationalcatdan and training in Teso
North sub County of Busia County. The specific obyees of the study were; To
determine the extent to which over emphasis on eanad subjects influence
students access to TVET Institution in Teso Notthexamine how historical
perspective on TVET Influence students access thinieal and vocational
training and youth polytechnics in Teso North. Tetedmine the influence of
family economic background on students access t&TT\hstitutions in Teso
North. To examine how teacher qualification affstidents access to TVET
institutions in Teso North. The researcher adopiestriptive survey design. The
target population computed of 3 polytechnic mansgE2 tutors and 64 trainees.
Quantitative data was analysed using descriptiaestits such as frequencies, pie
charts and percentages. Qualification data gertefaden interviews schedules
and open ended questions was organized and anahedtiemes, categories and
patterns pertinent to the objectives of the studjerential statistics such as
correlation analysis was also used to determineréteationship by different
variables. From the study funding 94.4% agreecherfact that over-emphasis to
academic subject affected access, 89.2% of themdsnts supported that family
economic background did affect access. The higtbperspective about TVET
also contributed to in access to TVET 97% and Tgt@lification too contributed
to students’ access 77%.The researcher recommetidgdthe ministry of
education should configure the education system gimd more emphasis to
technical courses subsidies or make technical ¢iducdree to allow those
uncapable financially to join. Finally the governmeshould do advocacy to
demystify the historical perspective about TVET.



TABLE OF CONTENT

DECLARATION ...ttt ii
=3 (N I ] PR ii
ACKNOWLEDGEMENTS ..ot mmmm s V. i
ABSTRACT ..o mrmre e %
LIST OF TABLES ... e ne e X
LIST OF FIGURES ......oiiiiiiii e Xi
LIST OF ABBREVIATIONS AND ACRONYMS ... Xii

CHAPTER ONE

INTRODUCTION
1.1 Background tO the STUAY............uuut e eeeeeeieeeeeiee e eaeaeee s 1
1.2 Statement Of the Problem ... 10
1.3 PUrpose of the StUAY .........ccoiiiiiiieeeeeee e 11
1.4 The objectives Of the STUAY ............ e eeeieeiei e 11
1.5 Research qUESLIONS...........cooi e 12
1.6 Significance of the StUAY ...........ueuie e 12
1.7 Limitations Of the STUAY .......cooiiiiiiieeeee e 13
1.8 Delimitation of the StUdY ... 13
1.9 Assumptions Of the StUAY ..........eveii e 14
1.10 Definition of significant terms .........cecewviiiiiiiiiiiiiiiiiiiiiieeee e 14
1.11 Organization of the Study ..., 15

Vi



CHAPTER TWO
LITERATURE REVIEW

2.1 INErOAUCTION ...ttt ettt e e e s snnnr e e e e e e 16
2.2 Global Views On Youth POIYtEChNICS ........uuuuiiiiiiiiiiiiciee e, 16
2.3 Emphasis on academic subjects and studentssaicctechnical

and vocational education and training........cceee.vvveveiiiiiiiiiiie.. 19
2.4 Qualification of tutors and students accegsc¢hnical and vocation

education and traiNING ...........eeeeeeriiiir e 21
2.5 Historical views of Kenyans on TVET and its expon students’ access

to technical and vocational education and training..............ccccoeeeeeeeeeen. 24

2.6 Family economic background and its influencsttments’ access to

technical and vocational education and training.............cccccveveveiiiinnnnnn. 26
2.7 Summary of iterature reVIEW ..........oomiiiiiiiieeeee e 28
2.8 Theoretical framework.............ooo o 29
2.9 Conceptual Framework ............oooiiii oot ene e 31

CHAPTER THREE

METHODOLOGY
S.L INTOTUCTION ...ttt e e 32
3.2 RESEAICN DESION.....coi i i e 32
3.3 Target POPUIALION ....ueicee e 33

3.4 Sample size and sample tEChNIQUE...... o eeeeeeeieeeeeee a0 33

vii



3.5 RESECAICN INSITUMENTES ...cviieeeei e e e e e e et e e e e e e e e e e e e rnaeenss 35

3.6 INSLrUMENT VAIIAILY ... 35
3.7 Instrument reliability ...t 36
3.8 DAt@ @NAIYSIS ..o 38
3.9 Ethical CONSIAEratioN ..........c.vvviiiieereeeee e e 38

CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION
4.1 INEFOTUCTION ...ttt e e e e as 40
4.2 RESPONSE AL ..vuvuiiiieiieeieiii e e e et et e e e e e e ee b b 40
4.3 Students’ enrollment to Technical and Vocatigducation and
Training in TeS0O NOIMh SUD .........oiiiii e 44

4.4 Over emphasis to academic subject and accé&sutb Polytechnics and

4.5 Family economic background and access to YBatjtechnics
ANA TVET .ot 47

4.6 Kenyans historical perception on TVET and agtesyouth

PolyteChniCS @nd TVET ......uuuiiiiiiiiiiiiiiereee et 50
4.7 Qualification of tutors and access to YouthyRadhnics and TVET ............ 52
4.8 Correlation ANAIYSIS .....coooeeiiiie e 57

viii



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 INTrOAUCTION ...ttt e e smnnee e 60
5.2 Summary Of the STUAY .......ccooiiiiiio s s 60
5.3 Summary of the FINdINGS........coooiiiii e 61
5.4 CONCIUSION ittt mmmmn ettt e e e eeeee e 63
5.5 ReCOMMENALIONS ........uuviiiiiiieeiie e 64
5.6 Suggestions for Further StUdIES ........ceeeeemenniniiiiiiiiiiiie i 65
REFERENCES.......ooii ittt ettt e e nnnee s 66
APPENDICES .....coii ittt ettt e e e e e e e eaan 71
Appendix I: Letter of INtrodUCtioN...........ceaeiiiiiiiiiiiiiiiiiiiieiiieiieiieiiieeeee 71
Appendix Il:Questionnaire for StUAENTS..............uutcceeceeiiiiieieeiieiieieeiieiieeieieees 72
Appendix IlI: Interview schedule for polytechnic managers..............c.......... 75
Appendix IV:Interview schedule for polytechnic tutors................evvvviieneennnes 77
Appendix V: Research Authorisation ...........ccccooooi 78
Appendix VI: Research Permit ..., 79



LIST OF TABLES

Table 1.1: National Student’s Enrolment to TVETtingions, 2010-2017 .......... 7

Table 1.2: Students that enrolled for Kenya cedife of secondary education .... 9

Table 1.3: students’ enrolment to technical ingtgun Teso North ................... 10
Table 3. 1: Target POPUIAtiON ..........eeiiiiieeeee e, 33
Table 3. 2: Sampling frame...... ... 34
Table 3. 3: Reliability @analysis....... ..o 37
Table 4. 1: RESPONSE RALE........uuiiiiiitcceeceeeieiieiieiieteeiieteeeeebeeeeebeeebe e reeeeeeees 40
Table 4. 2: Courses pursued by the studentS............oooviiiiiiiiiiiiiiiiiiiiiiinas 43
Table 4. 3: Reasons behind the choice of CoOUrse...........uuuiiiiiiiiis 44
Table 4. 4: Over emphasis to academic subject eceka to TVET................... 46

Table 4. 5 Family economic background and acce¥®th Polytechnics

AN TVET .t 84
Table 4.6 Kenyans historical perception on TVET aodess to

Youth Polytechnics and TVET ......cccooiiiiiimmmmmneiiiiiiiiienens 51
Table 4.7 Qualification of tutors and access to thideolytechnics and TVET .. 53
Table 4.8 Factors influencing students’ accessdotl Polytechnics and

TVET the MOST....ciiiiiiiiiiiiiiiee ittt 55

Table 4. 9: Relationship between variables .coeeeeevvvviviiiiiiiiiiiiiiiiiiiiiiiiiiins 58



LIST OF FIGURES

Figure 2.1 Conceptual framework showing relatiopsigetween

factors affecting students access to TVET ancgowent

effortS t0 PromMOte ACCESS ......evviiiiiiiiieieiiee e 31
Figure 4. 1: Gender of the StUENLS ........coaaammiiiiiiiiiiiiiiiiiiiiiiiee e 41
Figure 4. 2: Age of the StUdentsS.........oo oo 42

Xi



LIST OF ABBREVIATIONS AND ACRONYMS

CDF - Constituency Development Fund

DEB - District Education Board

ERSP - Economic Recovery Strategy Programme

FKE - Federation of Kenyan Employers

FPE - Free Primary Education

HCD - Human Capital Development

ICT- Information Communication Technology Organiaati

PRSP - Poverty Reduction Strategic Plan

SAP - Structural Adjustment Programmes.

SFDSE - Subsidized Free Day Secondary Education

SPSS -Statistical Package for Social Science

TUT - Technical and Vocational Training

TVE - Technical Vocational Education

TVET - Technical and Vocational Education and Training

UK - United Kingdom

UNESCO - United Nations Educational, Scientific and Cultura
Organization

TVETA -Technical and Vocational Education And Training

Authority.

Xii



CHAPTER ONE
INTRODUCTION
1.1 Background to the Study

Technical and vocational education (TVET) is brgadéfined as Education to
acquire the practical skills, knowhow and underdiaa skills necessary for
employment in a particular occupation, trade orugraf occupations. Such
practical skills can be provided in a wide rangesettings by multiple providers
both in the public and private sectors (Tabbron &y, 2012). The primary role
of education is to harness and develop mans talehipotentials so that one can
satisfy his moral, intellectual and contribute effeely for general survival and

development of the society (Atchcoaren & Dellucl20

Skill development is very important for promotingpguctivity hence stimulating
competitiveness as it brings about economic dewvedmp, for a country’s
economy to develop, it greatly depends on the humesource that is well
equipped with the appropriate skills and trainitgittcan manage and steer
economic growth (Kamau & Ngumbu, 2013).South Kofesiyvan and Japan did
invest heavily in technical and vocational educat@and training so that it
addresses the challenges brought about by shaofagidlled work force (Tilac,

2013).



To develop these skilled workforce these counthesl to develop stringent
measures to limit the then influx of students’ ément to the universities and
encourage students to enroll in technical and vaeal institutions. Stone (2010)
explains that the accelerated industrial and ecamayrowth experienced by
developed countries is as a result of the mechanmentioned above.
Organization for economic and co-operation develpniOECD, 2006) ensured
adequate linkages between industrial needs andraiveng to be offered and
project into the future by carrying out continuaueeds assessment (Alhasan &

Tyabo, 2013).

The role of TVET in furnishing the skills neededdasprovide productivity, raise
income levels and improve access to employment rpities have been widely
recognized (Bennel, 1999). Its development inldsethree decades has made its
roles more decisive; the globalization procesd)rtetogical change and increased

competition due to trade liberalization necessstaggjuirements of higher skills.

Due to global economic changes necessary for imgaation for instructional

adjustment programs (SAP) in developing centerskers have been displaced
forcing great challenges that need retraining gaw occupations (Nyerere, 2009).
The United States is not the only society that epiptes skills acquired through

Vocational and Technical Education but also thecbBugchool system is said to



adopt and pay a high attention to the provisiomamfational training at early ages
between 14 — 16 and widespread vocational to aN@li6 years.

India and “Asian Tigers” could not have been winatytare today were it not for
the massive investment they did in technical anada#fonal Education. The
world’s economy is being more professionalized. (UK) United Kingdom,
successive governments have been expanding higlveaton but paying very
little attention to vocational education and tragni However some sections have
had a mismatch between the skills and qualificatiomeded by employers

(Anglion et al, 2009).

The policy makers in the country (UK) in their desio win the global race had
tried to up their number of graduates in the econoBut to win this race, it

requires more than just increasing the generalenigiducation but increased
skilled manpower. In Britain, they need a stronged better qualified vocational
and technical education to make better use of huesource skills to enable the
companies to make up its value chain. To embraisg tihe employers need to
enhance TVET and skill development failure to whilsbir economy will not be

well equipped to compete on the global (stage)ll@vedley & Machin, 2012).

Worldwide policy makers have been marred with prtngphigher education as a
way to drive economic growth and social mobilityttwa belief that the world

requires people with higher levels of general etiana(Acemoglu & Autor,



2010, Anglion et al, 2009). Human capital theoryWidjliam Schultz’s arguments
and the policy makers have cut funding for studémt§VET and are presiding
over the reduction of young people going into appeceship and they have
forgotten the role played by vocational training lmosting skills growth
(Maclean & Wilson, 2009). However, due to globdii@a, change in technology,
industrialization process, this trend has chan@aat. economy is creating more
jobs that do not require degrees but skills (Rq2012). These jobs are today
staffed with graduates in countries that embracéB T like India and the Asian
Tigers. Holmes and Mayhew (2012), Goos and Mann{@8863), Canny (2003),
argue that, these is a phenomena that has takge sha number of European

nations (Dolphin et al, 2014).

The third international congress convened by UNESC2D12 in Shangai china,
that was attended by over 500 representatives ft6ih member countries on
TVET resolved that major emphasis be laid on tremsétion in TVET if we
need to build a green economic society (Wang, 2008)be a country that is
responsive to the needs of economic growth Chimktbaevitalize its TVET to
act as a drive in developing its manufacturing eostructing industries (Wang,

2008).

In Africa, TVET has been seen as the only way tenate poverty and

unemployment in the continent. To neglect techneziication is both socially



and economically injurious to any country becaudt® contribution to the
economy. For instance, Nigeria is wearing the Taiga poor state because of its
deficiency in technical and vocational educatiorrig@fiman, 1982). TVET
provides students with life skills to become pradwecentrepreneurs (Alwasilahi,
2002). For quite some time Nigeria had a negatitieude towards TVET thus
lowering the level of participation and access tmdents. (Amadu, 2011, Duffy
N.F essay on apprenticeship),but for her to caigtwith other nations Of its
kind, it has to work on attitude change just liteerieighbor Uganda did according
to Okello (2013), and develop adequate human dapitd human resource

needed in TVET.

Since early 1990s most African countries have stb'VET reforms and
resulted in the formulation of policies, which masften address the social
economic challenges that affect the continent (@ket al, 2015). Ethiopia has
achieved the highest increase of students’ enrdinrerAfrica and stands at
5.565% in TVET and takes second position in settipgraining institutions in
Africa. (Kingombe, 2011) as cited by Heti (2013).8tem the high tide of high
education and youth unemployment( Kingombe, 204intp out that TVET is
the surest way and most effective human resourcel@@nent strategy. Okello
(2013) investigated factors influencing the changattitude towards TVET in
Uganda and realized that 70% of the respondentgestithat the positive change

was as a result of the economic benefits deliveed TVET skills.
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It's for these matter that the Kenya governmergarly 1980s opted to review its
educational system from 7 — 4 — 2 — 3 to 8 — 4system and the current 2-6-3-3,
the rationale behind these being making educatiorenpractical oriented and
more responsive to the needs of the country angdeitple. Over the years, the
Government of Kenya has developed key policy documesuch as Poverty
Reduction Strategic Plan (PRSP) of September 2@2nomic Recovery
Strategy programme (ERSP) of 2003 and the KenyaWig2030 of 2008; they
emphasized the importance of technical and vocaltieducation and training

(Government of Kenya 1984).

Kenya can orientate itself towards sustainable ldpweent using TVET as a
vehicle for social economic and technological tfamaation (Oderi et al 2004). It
will be able to meet its increasing challenges méréasing unemployment,
increased poverty, food insecurity and environmedigradation. The skills
developed are important for economic growth andcepigvalleviation, Youths and

women empowerment and social inclusion (GovernragKienya 2007).

The enrolments and the number of institutions Haeen increasing as indicated

in the Table 1.1:



Table 1.1: National Student’'s Enrolment to TVET Inditutions, 2010-2018

YEAR |2010 | 2011 | 2012 | 2013 | 2014 201p 2016 2017

student| 5 3 5 6 2 1

S

No. of | 74,34 | 78,168| 79,516 85,200| 86,51| 89,34 | 91,47 | 120,36| 123,06

Source: TVETA 2018.

The enrolment in youth polytechnics and TVET ingidns has been increasing
as indicated by the figures in the table 1.1 abdke,increased capitation and

advocacy in 2013 led to high enrolment experienodte year.

In an endeavored to achieve Education for All (ERAE Government of Kenya
has invested a lot to increase students’ acce33/ET and has revitalized the
youth polytechnics and other TVET institutions e ttountry up to 50%. Nganga
(2010) explains how the government is to spend B8$millions in donor
funding with the aim of strengthening and improvithg infrastructure country
wide purposely to increase the skill base. The Migiof Education, through the
Higher Education Loans Board (HELB) has set asithel$ to help needy students

who may want to pursue education in TVET (HELB, 201

To align education to the constitution of Kenya2®i® government has opted to
do financing and subsidizing TVET institution thdugapitation. However

records with the Constituency Development Fund (E)h Teso North, indicate
7



that there is a very low turnout of students, atb@o accessing TVET education
in the Teso North sub county and yet according gshb county director of

education Teso North (SCDE) 2016 report to edunaticstakeholders, the
transition rates from primary to secondary has owpd and now stands at
between 88% to 93%. The censure on the human eEsderelopment in the sub
county was too wanting as records revealed thatése north sub county has an
insufficient skilled manpower in various sectorsit ©f every ten people working

in a skill oriented department, seven are from ot counties DDC Report
(2012).1t is for this reason that the researchentad to find out the treads of

students progression after primary and secondargagtion.

The transition rates of primary to secondary inorérth stand at 88% at the
lowest and 93% at the highest. The bulk of studbatse been ignored for quite
some time. Most students are admitted to seconsiengols but very few join
universities. The table 1.2 shows the number adesits that enrolled for Kenya
Certificate of Secondary Education and those wthb jdin university in Teso

North between 2010 and 2016.



Table 1.2: Students that enrolled for Kenya certiftate of secondary

education

Year 2010 2011 2012 2013 2014 2015 2016 2017
KCSE enrolment 979 12981412 1454 1488 1543 1813 1926
Those qualified to 183 303 316 392 554 625 195 201
join university

Percentage joiningl8% 23% 22% 26% 37% 40% 10% 11%
(%)

Percentage missing82% 77% 78% 74% 63% 60% 90% 89%

(%)

Source sub county director of education.2018.

The figures reveal that a bulk of students do oot pniversity and thus the mid

colleges such as TVET would have been the besbrofpdr the students who do

not qualify to join university but the table on elment in Teso North too indicate

low enrolments. Despite of the benefits and opputies generated by TVET, the

efforts of the government and non-governmental miegdion (NGOs) that our

TVET graduates get well equipped with requisitecpcal skills needed in the job

market, it has not caught the eye of a Teso Nastltty

Table 1.3 indicates the students’ enrolment to lyqublytechnics as the only

tertiary institutions



Table 1.3: Students’ enrolment to technical instittes

INSTITUTION 2010 2011 2012 2013 2014 2015 2016 2017

AMAGORO 121 140 138 153 180 241 221 219
ANGURAI 170 200 192 234 253 183 177 174

KATAKWA 161 178 183 215 237 217 227 221

TOTAL 452 518 513 602 670 641 625 714

Source: Admission Registers 2017

The enrolments has been increasing but the inttaduof increased capitation
saw a remarkable increase but later on the rateedtdecreasing once again thus
requiring a probe on the possible reasons as to ttMdynumbers are dropping

hence the research.
1.2 Statement of the Problem

As indicated by table 1.1 and table 1.3 the enroitsef students in youth
polytechnics and technical and vocational educatiow training has been
marginally increasing and yet the number enrolimgniversities from secondary
school from Teso North is on average 23% from 2PQ0D7. This implies that
76% of form four graduates should join TIVET coksg However, only 36% of
the graduates join TIVET colleges and yet the nunolb&illage polytechnics and
TVET canters upgraded country wide have been isargaThat indicates a low

uptake of graduate from Teso North sub-county ifWET colleges. In line with
10



realization of Kenya vision 2013, the governmerd imaproved and expanded the
manpower and infrastructure, but there is verlelémpirical evidence that exist
on the predictions of the demand for technical @ochtional training institutions

in Teso North.

Studies conducted by Wairimu (2009) and Kingomi@112 majorly dealt with
the capacity of TVET to produce competent gradugiteen the state of
educational resources that did exist and the raésTVET in curbing
unemployment and ignored the aspect of accessdo snileges. |. This study
therefore sought to establish the factors thauerfting access rates to youth
polytechnics and the technical and vocational efiftutaand training in Teso
North.

1.3 Purpose of the study

The purpose of this study was to investigate thaofa influencing students’
access to technical and vocational education aadirtig in Teso North Sub

County.
1.4 The objectives of the study
The objectives of this study were;

a) To determine the extent to which over emphasis cademic subjects

influence students’ access to TVET institution3 @so North.

11



b) To examine how historical views on TVET influenc#adents access to
technical and vocational training and youth pollitécs in Teso North.

c) To determine the influence of family economic backmd on students
access to TVET institutions in Teso North.

d) To examine how teacher qualification, affect stuslesccess to TVET

institutions in Teso North.
1.5 Research questions

a) How does over emphasis on academic subjects irddustudents’ access
to technical and vocational training in Teso Nd@thb County?

b) To what extend does historical perspective on T\iiifluence students’
access to technical and vocational training andhypolytechnics in Teso
North Sub County?

c) Does family economic backgrounds influence studestcess to technical
and vocational education?

d) To what extend does teacher qualification affectdeshts access to

technical and vocational education?
1.6 Significance of the study

The research findings on the factors influencinglshts access to technical and
vocational education and training may be of grespartance to TVET policy

makers, implementers, planners, curriculum plannarsl the board of

12



managements in formulation of new TVET policies amgroving the existing
ones for better. The study may create awarenesbetoyouth and may be of
importance in removing the negative attitude arawllicating positive attitude to
TVET so that they attend the TVET programs to awguskills for self-
employment. The study may add to the literature @matribute to the existing
knowledge on the factors influencing students’ asde technical and vocational

education and training.
1.7 Limitations of the study

The researcher would not be able to control thgud# of the respondents

towards responding to the questionnaire. He askethtto be very truthful as

possible as they fill the questionnaire. Some awvea® inaccessible especially
this rainy season. The researcher was forced tdognapresearch assistant who
would be able to distribute the questionnaires eoltect data on behave of the
researcher due to geographical distance and teifaenresearch was not able to
measure adequately other institutional factorsueriting students’ access to

TVET as other issues are abode or beyond the sifdpes study.
1.8 Delimitation of the study

The study was particularly based on factors inftieg students’ access to
technical and vocational education and training@so North Sub County. The

study was carried out in three polytechnics, Amagadngurai and Katakwa

13



involving three polytechnic managers, twelve patis@c tutors and sixty four

students.
1.9 Assumptions of the study

The study was based on the assumption that;
i.  Various factors influence students’ access to teehrmand vocational
institutions and to the youth polytechnics.
ii.  The managers, tutors, parents and the studentsratade the factors
influencing students’ access to their institution.
iii.  The data provided by the respondents is correct.

1.10 Definition of significant terms

Access refers to the ability for a learner, of means amerest of a learner to
enroll in an educational institution or centre.

Education refers to process of acquiring skills for  work.
Vocational training refers to teaching which aims at providing the pexits
with the necessary knowledge and skills to exeraiggofession in order to be
integrated in the labor market.

Technology refers to Body of knowledge and application of tkisowledge
combined with resources to produce outcome in mEspdo human desire and
needs.

Training refers to organized activity aimed at imparting gbical skills,

knowledge and attitude to perform industrial tasks.

14



Technical refers to practical, mechanical, arts or the appdieiences to acquire
skills for world of work.

Technical educationrefers structured system aimed at providing reoigiavith
the necessary knowledge and skills to perform pralcand industrial tasks.

1.11 Organization of the study

The study was organized in five chapters; the foktthem is chapter one
(introduction) which is made up of :- Backgroundtte study, research problem,
purpose of the study, research objectives ,reseagreltions, significance of the
study, limitation of the study, delimitations oktktudy, assumptions of the study,
definition of terms and organization of the stubtychapter two-literature review
(Introduction)-global view on polytechnics, Over dmapis on academic subjects,
professionalism of tutors, Kenyans historical viesvs TVET, family economic
backgrounds, theoretical framework, conceptualméaork and Summary of
literature review. In chapter three (Methodology}sRBarch design, population
sampling, target or accessible population, sampleupniques, data collection
instruments, research procedures, quality contralidity, reliability and data
analysis. In chapter four data presentation, arglygterpretation and discussion
of the results while chapters five entail conclasicecommendations and

suggestion for further reading was also presented.

15



CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction

This chapter consists of an introduction, the dloparspectives on youth
polytechnics emphasis on academic subjects, tutofegsionalism, historical
views on TVET family economic background and cam@@spects, summary of

literature review, theoretical framework and the@eptual framework.
2.2 Global Views On Youth Polytechnics

As per the definition technical, vocational edugatand training has continued
being a central player in its endeavor to achievihg social economic

development. It has continued to ensure that madiee human development
through enhancement of the learning needs of alhggeople are met through
equitable access and participation to appropriggeskill programs. In the world

summit report of 2002 on sustainable developmanphasized on the need for
all countries and international agencies to meptcity needs for training and
strengthening national institutions in a way thmetyt become economically viable,
socially acceptable and environmentally sound ideorto eradicate poverty,
create employment and improve health care andtylidi access clean safe

drinking water (UNESCO, 2006).

16



Since the 2001 Dakar Senegal Conference on edocétioall (EFA), most

countries in Africa have had the need to fulfilldaachieve the goal. Learner
enrolment at basic level has improved and tramsitiate taken a positive
dimension UNESCO (2011). In most African countripgmary enrolment has
significantly increased, but general secondary atimie does not have enough
space to accommodate all primary school graduddes to the increased
educational chances it has led to increased defcarélevant education to suit
the labor market and only TVET is in a better pgositto solve this demand.
Nigeria and Uganda were among the most African tamthat TVET was still

under served. However, they had to get involvedh wie challenge of attitudinal

change (Okello, 2011), Raimi et al (2013).

Most Africa nations have realized that TVET is timain tool in supporting
economic growth, alleviate poverty, facilitate thensition of young people from
being unemployed to a decent work and adulthoode@irat improving the
productivity of existing workers (UNESCO, 2013).el'World Bank has financed
several TVET projects in its endeavor to see dereknt worldwide .Most
Chinese towns have seen projects sponsored by Wealdk to enhance
competency based programs, teacher quality impreagnteaching assessment

and improving facilities and equipment (World BagR12).
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The success of vision 2030 is hinged on Sheer nigrdlélls and quality of its
manpower. To these regard the government formulB4€T policy to guide the
revitalization and employment graduates neededrite dhe aspirations of the
vision 2030 Government of Kenya (2007). To fadiétahis government has
committed itself to development of infrastructuaed human resources capacity
to ensure good governance in strengthening quabsurance in training and
providing incentives for industry linkages (Govermh of Kenya 2013 TVET
act). The TVET policy has been developed agairstodickdrop of demands of
the 2010 constitutional reforms and change in jgaligovernance and the vision

2030. It provides an enabling environment to praneatpacity building.

For Kenyans vision 2030 to be a reality, TVET agehicle for socio economic
and technological transformation must be given tiost attention that it
deserves. The 2010 constitution created a desiredocation and training as a
means to fasten economic growth and devolve TVETdonty governments
(Republic of Kenya, 2005). To lure more young peophroll in TVET the

government in 2009 upgraded two national polytechimto university colleges
to offer degrees in TVET related courses and caostioffering both diploma and

certificates (Wairimu, 2009).

Despite all these efforts being put in by the gowsent Teso North Sub-county

could be part of the region that may make Kenyaattatin its dream. It is for
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these reasons that the proposal discusses therpedl in Teso North that make it
difficult for student to access TVET despite goveemt efforts (TVET policy

draft).

2.3 Emphasis on academic subjects and students ase¢o technical and

vocational education and training
Many scholars feel that social factors may hindedents’ access as outlined by

Kerre (2001) and Kerri (1996) and supported by yp@893; they argue that a
unified System does not need to separate academdicv@cational routes but
recognizes that to fulfill the aim of highly quadifl workforce, a wide range of
different ambitions of academic and vocational &tices need to be possible that
do not separate students that one of the routesbmagen to be better than the

other (Anglion, 2009).

Valerian (1998) highlighted that Africa countriese aaced with; insufficient
control of population growth, poor knowledge of isbe@ducation demands and
potentiality of large classes as Courses of un@seldpment in technical and
vocational education. Luugho (1989) borrows the esaaiea and goes further to
say that the grades or marks in technical subjentperts in division | had no
bearing as emphasis had been laid on academicctsibjed with very little or no

attention accorded to technical subjects.
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The people’s views on TVET a course is low thusrbked for sensitization and
civic education on the same. It's to these reghed Holman 1993 accents that
Africa has been gripped. Wolf (2011) raises theceon that today’s young
people are forced to study courses and qualifinatibat will not help them get
better jobs, or if they get, they bring negativeines to the labor market and she
asserts that young people are not always offeredtianal courses that provide
good route into work. Acemoglu and Autor (2010)Jexp that these changes
experienced in the job market are as a resultggbaing emphasis on university
education and the human capital believe that isomgathe duration and quality

of general education will help to drive economiowth.

In Kerre (2002) he points out several challenges fdce developing countries in
their endeavor to develop technical and vocatigdlcation in Africa. They
include; Africa needs to be politically stable batttheir development agenda can
be discussed. Khan et al, (2017) opine that edutateeds to be imparted to a
people who are settled and have peace. A lot ofattins to members / citizens
need to be done as most of the people have a lomioopover the status for
vocational and technological education (Okello, 20T he leadership of African
continent needs to come out in one accord and ssldemd embrace the
technological innovations that will eventually lesdeconomic development. In

Kenya this idea dates back to colonial era wherad@mic subjects were
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perceived to have high social returns or status tr@cational education and it

attracted higher wages in white color jobs (Bogqril@92).

2.4 Qualification of tutors and students access tiechnical and vocation

education and training

According to the ILO report on participation (2Q1the effectiveness of TVET

programmes as a measure of quality of trainingectsl what takes place in the
class room. It is therefore important that we agsitie educational, occupation
background and training of instructors as a proay dquality. Therefore, for

success of TVET, re-training and upgrading of indliors is paramount. Kiambu
County, majority of instructors in public TVET aneadequately trained or not
trained at all in technical trades and pedagoggir thages are extremely low thus

not motivated to work Kamau (2013).

Kerre and Kwende (2002) points out short of teag&htrat is professionally
trained as other social factors that demean acddssy point out that TVET
would benefit Africa if only the governments, pglicnakers and planners put
practical commitment to its importance. This carydome possible if TVET is
established within the accepted academic envirohrkeamre and Kwenda (2002)
explains that the absence of professionally traif®ET expert Limit the
effectiveness of TVET initiatives in developing ottes in Africa. Very many
collages /institutes have very few qualified teashators and thus demeaning the

quality of education being offered as some of them not familiar with the
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theories and practices of TVET. It's for this reagbat the TVET bill of 2012
was drafted to have statutes to govern the manageofel VET institutions. It
further established TIVETA to oversee issues ofreditation, registration,

licensing and quality standards in TVET instituson

The debates about teacher competency in TVET itedicands towards greater
professionalization of teaching cadre (Cort et28@Q4; Skills commission 2010,
Young 2008).1t's argued that TVET teaching is beownincreasingly diverse
and that work place or industry experience is veegessary and important
criterion for TVET teaching. The increased demaordpfofessionalization is as a
result of the deepening of knowledge and pedagbgitgagement. However, as
outlined by Asayo (2009) cited by Akaranga (201&)hlems that emerge in the
process of provision of TVET education include shge of teachers,

overcrowded classrooms and limited materials.

In Argentina, it was noted that teachers were vitalprovision of quality

education according to research done by Castrceachers’ effectiveness who
also noted majority (65% of 1200 teachers surveyed) limited knowledge in
English (Castro, 2000).Thus; the Federal NetworkTefcher Training was
designed to prepare teachers for curricular charsds development and use of

instructional materials in the subject matter. Bosernment of Argentina noted

22



an improvement of students’ performance in theestlyarticularly in the poorest

areas of the country (Decibe, 2000).

Research conducted in Tanzania on “Issues andeciga$ of quality education in
Ward secondary school” revealed declining educatigstandards in educational
institutions due to poor quality of teachers (Tana&ducation Network, 2006).
Both teachers and students had no mastery of lgegofinstruction in English
which affected its performance in national examore. Therefore, during the
guality education conference organized by Tanzamidocation Network and
OXFAM GB, participants pointed out that teacher petencies, training and
welfare were the core ingredients for quality edioceand thus, recommended to
the Ministry of education to provide a total packaigr pre-service training of
two years for primary and secondary school teacld also develop and
implement a comprehensive, well planned and cosatdd in-service training

programme.

In 2008, the government together with OXFAM finaticgeminars in English
courses and information communication technologggration in curriculum

delivery. This led to improvement in performancesthpin English, an indicator
that the teacher as an implementer of curriculumkey determinant of students’

education quality (Abuel-Ealeh, 2012).
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2.5 Historical views of Kenyans on TVET and its impct on students’ access

to technical and vocational education and training

The history of TVET in Kenya is well illustrated 8ifuna and Shiundu (1988),
and Omulando (1988). In 1963, African were exceftedth academic scholarship
and were Limited to the rural and industrial manegication i.e. vocational and
lower level technical education. At independenc@&jcA (Kenyans) through off
the sheds of vocational education to receive tl@Eanic and higher technology
education and training which they had been denié@. image of TVET since

then has not yet recovered from such tainted view.

According to Omulando and Shiundu (1992), as ditgdohn (2013) he reported
that the evidence of negative attitude towards TVd&mong a large Kenyan
community. He says: “There has been a claim thgatnee attitude was bred and
crystallized with the advent of colonial rule aheé discriminative approach of the
colonial administration to education of the Africemrelation to that of children
of the white colonialists.” However, due to cert@oonomic realities positivity
has started being realized. Learners have begembwoace and develop interest in
technology Charner (1996). It has called for afgpublicity and intervention that
has lightly recovered the damaged perception. Ng(fi82) asserts that “after
independence the same vocational education thatejexted has been embraced

as a means of curbing school learner’'s unemployment
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The original thesis of the 8-4-4 system of educatiof increasing
vocationalization was to make education more pratbriented and graduates of
every level have at least some scientific and malcknowledge for either self-

employment, salaried or further training (Republi&enya, 1984).

Fisher (1993) acknowledges Kenya for taking a stemgside other countries.
The assessment of the impact of the system (8@h4yocational education in
secondary Schools was not encouraging Kibera (1983Yhe desire for white
color jobs was high. Sifuna (1992) agrees with thts and proceeds to say “Most
teachers handing pre-vocational subjects in schomlgeneralist and they were
therefore ill-equipped intellectually to pass onhieical knowledge and skills to

their pupils.

Toattain the TVET policy of ICT the government hiaiated the laptop project
in primary schools but the idea of Sifuna mentioabdve comes true. Most of
the teachers who are to handle the subject arenaéagically ill. The negative

advocacy that has led to stereotyping of TVET otiere has led to socio
economic implication of deployment of few or legsstructors, less training
materials and financial resources for TVET institatcompared to institutions of

general education (Raimi, et al 2003).
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2.6 Family economic background and its influence tetudents’ access to

technical and vocational education and training

Students have a perception that career relatedet¢bnical and vocational
education are not paying, not secure and have atatus in the society. Ozioma
(2011), Indoshi et al (2010), Ohiwerei and Nwos00@). They too perceive that
TVET is for people from poor socio-economic backgrds. Awang et al (2011),
Ozioma (2011), Pimp (2007). The economic standasémts, their place in the
society and where they live plays a major impacttair children’s selection of
TVET courses as a career. The spirited demandatige color jobs have made
the parents work very hard to ensure that his/hid acquired a powerful course

in the university regardless of the learners’ &pili

Survey conducted by a private firm and reportedria of the dailies revealed that
most career courses by most students in tertiasjyituions are most often
influenced by the parents. Lavendates et al (2Q1&)ipo (2013) perceive TVET
as an inferior education that is destined for tregpdut and the less intelligent in
the society. He also argues that TVET accordinght Nigerians it's for the

second class level of citizens Okolocha (2012)itesl @y Adhiambo (2015).

Research done by Keriga and Bujra (2009) on eftéceconomic status on
education noted that students from poor familiesraore likely to miss school
than those from rich families because of failuregp&y school fees. Becker and

Tomes in their research in New York on the rise &aldof families noted that
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poor families were financially constrained henceldmot invest in education of

their children (Becker & Tome, 1996).

Research done by Akale in Nigeria found out that iocome of parents could
not sustain a child’s education in meeting dired andirect costs (Akale, 2007).
UNESCO's report on Education for All noted that ttiirds of those enrolled in
educational institutions in Philistine, Bangladesind Sub-Saharan Africa
withdrew before the end of an education cycle dwueparents’ low income
(UNESCO, 2007). This is because low family inconmeits parent’'s ability to
pay fees plus meeting other indirect costs of eilucawhile students risk
repetition and eventually dropout of school (Herokt@t al, 2017). Mutegi
(2017) also extensively established that indirect direct cost negatively affects
access to schooling especially for children frormifies with low economic

endowment.

Kenya’s economic survey report noted that Poor esoa growth in Kenya led to
persistent poverty among Kenyan households (RoK,3P@ho lived below
poverty line and were therefore unable to accesk Is&rvices like food, shelter,
healthy and education. This was why Ngerechi olegsktihiat even though tuition
fees in YPs was reasonable, it still remained foghmost families that were poor
(Ngerechi, 2003). This he noted hindered access r@bention in TVET
institutions because most often students are saneHor fees, get demotivated,

disinterested and dropout. Research by Ngumbaoaotors affecting youth
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enrolment in YPs in Mombasa County noted a diredt between economic
status and enrolment rates (Ngumbao, 2012). Ambegeconomic variables
discussed included amount of fees charged whichmaiiely increased the cost of

education.
2.7 Summary of literature review

The purpose of literature review in any researchkws to identify the gaps in
knowledge that may exist in this case knowledgeataw the increasing demand
for technical and vocational education and the lemrolment rate to these

institutions in Teso North Sub County.

From the above literature review, effect of famglyonomic background income
levels on education had been elaborated at diffe@umcation levels | in countries
like USA and Nigeria, where, it had been noted thednomic factors had a
significant impact on enrolment levels. No resedratl been done in Teso North
Sub County in Kenya this research intends to Hik tgap. On the effect of over
emphasis on subjects, Luugho (1989) found thateawibhg as emphasis had been
laid on academic subjects and with very little orattention accorded to technical
subjects. The literature reviewed has also obsesegde evidence of negative

attitude towards TVET among a large Kenyan comnyunit

Research indicate that worldwide there has beeigtademand for TVET with

every county trying to put up policy frameworks bhis idea has not caught an
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eye of the Teso North people where the researbhimg conducted. The research
has however established that easy alternative lier adources of money, the
border influence, tutor professionalism, Kenyarstdrical views on TVET and
the family economic backgrounds influence immenselythe low student

enrolment to TVET.
2.8 Theoretical framework

The study was anchored on human capital developtheary. The theory as
postulated by the human capital theorist, Theod@iltam Schultz and Becker,
1964), explains that human capital is a stock ahpgetencies, knowledge and
skills and personal Attributes that help one penfdabor so as to produce
economic value. The theory further asserts thaitiaddl education and training
increases an Individuals level of productivity. Ttheory explains that increase in
education increases skills and thus productivitpasind to be high as well. It
emphasizes on investment on man as it broadertbihigng. One’s Knowledge,
abilities and competencies are increased therebyeasing one’s life Long

Income since education is an investment (Ji-hune&adiing 2012).

The theory as demonstrated by Dimension (1962)ddadt the contribution of
HCD to the economy of America and established 28% of the economic
growth between 1909 to 1959 was as a result oéasad education to the human
labor, 20% as a result of advance in knowledge cBeducation has got returns

just like the other factors of production. Thusstls viewed as an effort aimed at
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increasing human knowledge, enhancing skill lem&liease the Productivity and
stimulate resourcefulness of an individual most ©mmly known as human
Capital development (HCD) (Rufali, et-al 2013). Afeetive HCD system is one
that opens up channels for decent employment oppitytthat promote workers’
ability to secure and retain jobs, be able to pFegrat the place of work and be
able to cope up with the challenges that may gdKsemi, 2007). He also points
out that to reduce poverty, gender oriented casdsganeral income inequality,

an effective HCD should be adopted.

According to Amaehule and Enyakit (2010), the yoatid women are most
vulnerable and need to be made self-reliant andittain this; an effective
programme should be organized. Fagerlinds and @&&b), other advocates of
the human capital theory said that the most effeqtiart of national development
of any society lies in the improvement of educatbrits population .This is also

the thesis of technical and vocational educatiahteaining.

This study conceptualizes that; historical Views BYET, family economic
background, over emphasis on academic subjectpmaridssionalism of tutors’
influence students’ access to technical and voecatieducation and training in

Teso North Sub County.
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This section provides a systematic diagrammaticegation that shows the
interrelationship between the independent and tyeewident variables in the

context of the problem under investigation.

2.9 Conceptual Framework

Figure 2.1 Conceptual framework showing relationslp between factors
affecting student’s access to TVET and governmenftferts to promote access

Independent variables (1.V) Dependent variabla/jD

Over emphasis o
academic subjects

Quialification of
tutors —>

Student’s access to technigal

and vocational education

Historical views on
TVET

Family economicl____
backgrounds

Teacher
qualification

Government sponsorship
Non-governmental initiatives

Government funding
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CHAPTER THREE
METHODOLOGY

3.1 Introduction

This chapter entails a detailed description of assfe methodology used to
answer the research questions. It includes a qéiseriresearch design, sampling
technique; target population, data collection méthonstrumentation adopted by

the study, data analysis techniques and ethicaiderations.
3.2 Research Design

A research design is a systematic approach thasearcher uses to conduct a
scientific study (Lewis, 2015). Descriptive survegsign was adopted for this
study since it presents oriented methodology whihused to investigate
populations by selecting samples to analyze armbdes occurrences. The design
was valuable in establishing the existing condgiohthe phenomenon and where
possible draw valid conclusions from facts obtai(fe@enkel &Wallen, 2003). In
this case the design was also arrived at due tabit#y of rapid data collection
and being able to understand a population fromragfait. Descriptive survey
research design was applicable to this study aslesgn assisted the researcher
to produce statistical information concerning catrghenomenon and whenever

possible make valid conditions from the given facts
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3.3 Target population

Target population according to Borg & Gall (1989xil the members of a real or
hypothetical set of people, events or objects tocwta researcher wishes to
generate the results of the research study. Indase the study targeted all
polytechnic managers; all tutors and trainees @ ghlytechnics in Teso North

Sub County.

Table 3. 1: Target population

Polytechnic Tutor population Student population
Amagoro 16 214

Katakwa 20 250

Angurai 12 183

Total 48 647

Source: Teso North Sub County education office
3.4 Sample size and sample technique

Sample size is a representation or part of the [ptipn which the research is
carried from (Kombo & Trump, 2006). While samplefrique is a procedure a
researcher uses to gather people, places or ttorgjsdy about. It is a process of
selecting a number of individual or objects frompapulation such that the
selected group contains elements representatitieeoéharacteristic found in the

entire group (Orodho & Kombo, 2002).
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The study adopted a stratified random samplingrtiecte. Every individual in the
stratum had an equal chance of being selected.emtiee population is divided
into sub groups and then randomly selects the Bohject proportionally from
the different sub groups. Gall et al (2003). Usengormula as explained by
Mugenda and Mugenda (2003), they suggest that 10%he accessible
population is adequate to serve as a study sarpdératified random sampling
techniqgue was used to select the trainees basettieoyear of study and the

courses being undertaken.

Table 3. 2: Sampling frame

Polytechnic Student Population Sampled Students(N€%  Of

Total Population.)

Amagoro 214 21
Angurai 183 18
Katakwa 250 25
TOTAL 647 64

The study therefore had a total of 79 respondédtstudents, 3 managers and 12

tutors, four from each polytechnic were selectethatresearchers’ discretion.
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3.5 Research instruments

Questionnaires and interview schedules are the adstlof collecting data that
were used in this study. The questionnaire as lawas selected as a result of it
being able to collect a lot of information withins&ort period of time and get
information that can’t be directly be put down BE)93), Touliators & Compton
(1998). The interview schedules was also used beatanformation from the
three polytechnic managers and sampled four tiitons each institution to verify
the information and also gather information thatildonot be compiled by the
guestionnaire. The interview was conducted by tksearcher and/or his
appointed assistant; they assured all the resptsagrthe confidentiality and
anonymity in reporting the findings of the sharefbrmation. The questionnaires
were distributed by the assistant(s) who had besned by the researcher on all
issues that pertains to the professionalism ofrédsearch process and collected

after four days.
3.6 Instrument validity

Validity refers to the extent to which the researelsults can be accurately
completed and generalized to the other populatidso(& Oren 2008). In the
process of the study, the researcher worked wiplegs in that field (Supervisors)
as advised by Borg & Gall (1989) who allude thanteat validity of any

instrument is improved through expert judgment. @t matter the researcher

had all the assistance and expertise from the gispes. The instruments were
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pre- tested in the two neighboring institutiong@so South Sub-County to ensure
the relevance of each item in the instrument todbjectives (content validity)
using ten respondents from each institution and tiage them on the scale of; |

strongly agree, | agree, | don’'t know, | disagred bstrongly disagree.
3.7 Instrument reliability

This refers to the ability of the research instram consistently measure the
characteristics of Interest over a given periotiraeé Orodho (2005). It is usually
influenced by random error; thus increase in eteags to decrease in reliability.
A test-re test exercise was in Teso South as meedi@bove and a reliability
coefficient was obtained by correlating the scakthe odd numbers with those
of the even numbers of the questionnaire of thg18jh sampled students. A test

re-test was used to a certain the co-efficienaptafrnal consistency or reliability.

The instrument was bead ministered twice to theig@f ten students within two
weeks. The scores of the first and the second weemelated using the Pearson
product moment correlation co-efficient. If a protwco-efficient of 0.7 was
obtained, then it qualified the instrument as bermetable. Orodho, (2005),
explains that an instrument will be reliable istores a co-efficient product of 0.5
and above but if it is below, then the instrumembwdd be discarded since its
findings are not reliable. In reference to thisdgtuif a co-efficiency of 0.7 is

realized then the instrument was reliable and theysadopted it.
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The formula used is given as:
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The index alpha was computed using SPSS and meashee average of

measurable items and its correlation.

Table 3. 3: Reliability analysis

Cronbach's
Variable Alpha
Emphasis on academic subjects 0.78
Quialification of tutors 0.82
Historical views on attitudes 0.81
Family economic background 0.79
Average 0.80

The table shows that qualification of tutors had kiighest reliability ¢= 0.82),
followed by historical views on attitudeg= 0.81), family economic background
(o= 0.80) and finally emphasis on academic subjects)(79). The results of the
reliability test also revealed that all the varegblwere reliable as the average

index of 0.80 exceeded the adopted threshold of 0.7
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3.8 Data analysis

These are techniques used to analyze data so tthatkes it easy to be
interpreted. It breaks down the data into constityparts to obtain the answers to
the research questions. Qualitative data was pexsein themes while
guantitative data was analyzed using descriptivéhatk which included the
frequency distribution; percentages were used femabraphic data. The
Statistical Package for Social Science (SPSS)aei20 was used to analyze data

with the help of the computer.
3.9 Ethical Consideration

According to Mugenda and Mugenda (2011) ethicsesearch on application of
ethical standards in the planning of the studya @aalysis, dissemination and use
of results concentrate on the voluntary particgratof the respondents was sort
for from institutional heads and other people andiathorities involved in
research. Ethical issues arise from the kind oblera that social scientists invest
and the method used to obtain valid and reliabka.d&thical consideration is
valid to the study because of the nature of probleethod of data collection and

the kind of persons serving as the study partidgan

While carrying out this study cognizance was ta&kthe fact that this study was
investigating very sensitive issues that are likelyenlist the hostility, insecurity

and concealment of the real data from the partntgpaParticipants were informed
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of the nature of the study and were allowed to skowhether to participate or
not. The researcher was aware that the particjpamtblvement was voluntary at
all times. A thorough explanation was given in atb&in relation to the benefits,

rights and dangers to be involved in their paratign.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION
4.1 Introduction

This chapter presents data analysis, presentati@npretation and discussions of
the findings. The chapter also presents the regporage, demographic
information in relation to the factors influencingccess to technical and
vocational training and youth polytechnics in TeMorth Sub County. The

findings are presented as per the objectives.
4.2 Response rate

The study sampled 64 students, 12 tutors and 3 geasiaThe students were
administered with questionnaires while the tutord mmanagers were interviewed.

Table 4.1 presents the response rate.

Table 4. 1: Response Rate

Respondents Sampled Response Percentage
Students 64 53 82.8
Tutors 12 9 75
Managers 3 3 100

Total 79 65 82.3

40



From the study as shown in table 4.1,53 studetiedfin and returned the
guestionnaires while the 9of the tutors and the @hagers were interviewed
hence a response rate of rate of 82.3%. The respmis was regarded as

satisfactory Kothari (2004).

4.2.1 Demographic data

The study collected demographic data from studiatscomprised of gender and
age. This would enable the researcher to estathiesdemographic features of the

persons attending the TVET programmes in our ursbins.

Figure 4.1 presents the findings on the gendemnettudents.

students' gender

Figure 4. 1: Gender of the students
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From the study findings in figure 4.1, majority thie students (62%) were male
while 38% were female. This implies that majorifytiee students in the technical
and vocational education and training and youtlytpehnics in Teso North Sub
County are male. The prevailing gender roles in toenmunity may have

implications on the enrolment of female studentssivbf the courses trained in
TVET institution require hand on activities mostwffiich are regarded as male

courses.
4.2.2 Age of the students

Figure 4.2 presents the age of the students.

Age

80
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60
50
40
30
20
10

1.9%
-

18 —24 25—-30  31- 35 years 35 -40
years years years

Figure 4. 2: Age of the students

From the study findings, majority of the studentsrevaged (77.4%) 18 to 24

years. It can therefore be deduced that majoritthefstudents were between 18
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and 24 years. Majority of the people in this age Hrose completing their
secondary education that advance in the TVET ingiits. This finding concur
with Akaranga (2012) as cited by Mercy Mureithi {8 that the introduction of
subsidized secondary education has resulted te laugbers of KCSE students

missing chances in formal tertiary institution hefaining TVET.
The study sought to find out the courses pursueithidgtudents.

Table 4. 2: Courses pursued by the students

Course Frequency Percentage
Engineering course 7 13.2
Food and Beverage/Catering 6 11.3
Clothing/textile/fashion 10 18.9
Carpentry/metalwork 23 43.4
Art/music 2 3.8
Accounting 5 9.4
Total 53 100

From the findings, most of the students (43.4%) ewepursuing
Carpentry/metalwork while the rest were taking ottmurse such as Engineering

course, Food and Beverage/Catering, Accountinglatichusic.

The researcher sought to find out the reasons dehim choice of course in the

institution by the students.
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Table 4. 3: Reasons behind the choice of course

Reason Frequency Percentage
It offered the courses | want 10 19

It is close to home 5 9

It was affordable to my parents. 15 28
My grade could not qualify for other institutions 32 43
Total 53 100

From the study findings, most of the students (48%icated that they chose the
course in the institution because their grade coondd qualify for other

institutions. Others indicated it was because therse was affordable to their
parents and because the institution offered thesesuhey wanted. This implies
that the grade attained is a factor influencinglstus’ access to technical and
vocational education and training. The finding iswever inconsistent with

Luugho (1989) who opines that the grades or maskkrto bearing as emphasis
had been laid on academic subjects and with vithy &r no attention accorded to

technical subjects.

4.3 Students’ enrollment to Technical and VocationeEducation and

Training in Teso North Sub

The tutors were requested to comment on their dakihe students’ enrollment to

Technical and Vocational Education and Training @so North Sub-county. The
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tutors stated that the enrolment has been low. Tloégd that negative students’
altitudes, low income of the parents, emphasisaad@mic subjects are some of

the main reasons behind the low student enrolnmettig institutions.

They further explained that the community perceitexhnical education as for
the failures and even after acquiring the skillse as susceptible to low salary
jobs. This kind of altitude highly reduces the diment rates. A study by
Shiundu and Omulando (2012) also found that a lassgetion of Kenyan

community have negative attitudes towards TVET Wwhiould have a negative

influence on the TVET enrolment.

The managers were requested to comment on theg ¢ak the students’
enrollment to Technical and Vocational Education dmaining in Teso North

Sub-county. The managers stated that Teso-Nortfcauitty acknowledges the
critical role that pled by Technical and Vocatiotaducation and Training in
reducing youth unemployment by equipping them wémployable skills

however access to these institutions remains are ie§ concern given that the
sun-county has only 3 registered Technical and Wacgal Education and

Training institutions.

The mangers further stated that the public havathegattitudes towards TVET
which lowers the morale of students to enroll tohsimstitutions. The students do
not want to be regarded as failures and as suchil @&roolling to TVET. The

families in the villages where these TVET instibuis are found have low income

45



and hence most of the parents cannot afford theadslees and the indirect costs

that are associated with the education in TVET.

4.4 Over emphasis to academic subject and accessrimuth Polytechnics and

TVET

The researcher asked the students to indicate ethetter emphasis to academic
subject has made many students not to seek Tettamdavocational Education

and Training.

Table 4. 4: Over emphasis to academic subject and@ess to TVET

Frequency Percentage
Strongly agree 17 32.1
Agree 33 62.3
don’t know 1 1.9
Disagree 2 3.8
Total 53 100.0

From the findings, majority of the students (62.38gjeed on the statement that
over emphasis to academic subject has made maagrgsunot to seek Technical
and Vocational Education and Training. This meahnat tover emphasis to
academic subject has made many students not toTsstkical and Vocational

Education and Training.
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The Tutors and managers were asked to comment enssine that Kenyans
education system gives a lot of emphasis to acadsubjects and very little is
done on technical subjects. The tutors commentatittite education system in
Kenya emphasizes more on the academic subjectsghdik@ students disregard
the technical subjects. The students develop negadititude on technical

subjects and hence very few develop interest isyng technical courses.

The managers stated that Kenyans education sysaénof acknowledge the
importance of the technical subjects as with treedamic subjects which results
to negative attitudes towards the TVET institutiairsce they offer the technical

courses.

4.5 Family economic background and access to YouBolytechnics and

TVET

The researcher asked the students to indicate ldnest of agreement on the
statement that an individual’s family economic lgrokind influences students to

seek education in technical and Vocational Edunadind Training institutions.
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Table 4. 5 Family economic background and access douth Polytechnics

and TVET
Frequency Percentage
Strongly agree 14 26.4
Agree 37 69.8
don’'t know 0 0.0
Disagree 2 3.8
Total 53 100.0

From the findings, majority of the students (69.88@yeed that, an individual’s
family economic background influences studentsdaekseducation in technical
and Vocational Education and Training institutionBhis implies that an

individual’s family economic background influencgsdents to seek education in

technical and Vocational Education and Trainingiingons.

The students were further asked to explain howviddal's family economic

background influences students to seek educatioteahnical and Vocational
Education and Training institutions. The studentfidated that family economic
background determines whether the family can afforpgay for the school fees or
not. The poor families are faced with the problenpaying the schools fees and
as such students from these kinds of families ateable to access the youth

polytechnics and the TVET institutions. On the othand families who are rich
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are able to pay the school fees and thereforettiests from these families have

access to the youth polytechnics and the TVETtugins.

Consistent to the findings, in a study by Kerigad aBujra (2009) on the
assessment of the influence of economic statusdonagion, it was established
that students from poor families are more likelymss school than those from

rich families because of failure to pay school fees

The tutors were requested to state how family esondackground influence
students’ access to technical and Vocational Edutaind training in their
institution. The tutors stated that high povertyels leave students with only the
option of joining the TVET or failing to join anyettiary institution. Under
circumstances where a family is relatively poowoafing the schools for TVET
education maybe possible even though it would npEaing the school fees in
installments. However, where families are very paiois not possible to afford
the school fees and as such students from theskefoften do not access TVET
education. A study in Nigeria by Akale in Nigeriavealed that low income
parents are not able to sustain their children &tilore in meeting either direct or
indirect costs (Akale, 2007). These kinds of pasaran only afford to feed their

children which is also a struggle since their ineasvery low.

Consistent to both the students and the tutorsptheagers stated that family
economic background influence students access donieal and Vocational

Education and training in the institutions in thdien the families are very poor
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they cannot afford to take the students to oth#eges and in other instances the
families may be very poor that they cannot affargpay the courses in the TVET.
They stated that both directly and indirectly tlwstoof education is high. In youth
polytechnics the role of funding is done by bota government and the parents.
The governments’ contribution is however limited galaries and the recent
subsides to students. This means that the resteofdsts are left to the parents.
The parents’ ability to meet the other costs isesdence. This ability is what
determines the choice of the learners to enroitaath polytechnics and TVET
institutions depending on whether the parent is ahise the required fees and the
indirect costs as well. Hence the families’ incomiuences the access to youth
polytechnic and TVET institutions. These findinggeg hand in hand with Becker
and Tome (1996) in their study in New York who fduhat poor families’ are

constrained and hence cannot invest in their @nfd’ education.

4.6 Kenyans historical perception on TVET and accasto Youth Polytechnics

and TVET

The students were requested to indicate their |l@febgreement with the
statement that Kenyans historical perception on TW&s influenced students not

to seek education in Technical and Vocational Etdoeand Training.
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Table 4.6 Kenyans historical perception on TVET andaccess to Youth

Polytechnics and TVET

Frequency Percentage
Strongly agree 16 30.2
Agree 36 67.9
don’t know 0 0.0
Disagree 1 1.9
Total 53 100.0

From the findings, majority of the students agreadhe statement that Kenyans
historical perception on TVET has influenced studeamt to seek education in
Technical and Vocational Education and TrainingisTéienotes that Kenyans
historical perception on TVET has influenced studamt to seek education in
Technical and Vocational Education and Trainingnifir findings were obtained
by John (2013) who found that that a large Kenyammunity have negative

attitude towards Youth Polytechnics and TVET ingiins.

The tutors were requested whether Kenyans histogesspective on TVET
influence students’ access to technical and vocatieducation and training in
the institution. The tutors were of the opinionttK&nyans historical perspective
on TVET influence students’ access technical andational education and

training in the institution.

51



The managers were also of the opinion that Kenyasi®rical perspective on
TVET influence students’ access to technical andational education and
training in the institutions. The history of Kengannegative perception on
TVETs dates back the colonial period where Kenydesied chances for
academic scholarship and were limited to vocatiaral lower level technical
education which was also well known as the ruratl andustrial manual

education. Sheffield (1999) found that the youtlyfeezhnics and TVETs were
highly regarded as the means of solving the proldémprimary school graduate
unemployment. However according to John (2013) arthat due to certain
economic realities positivity has started beindized. Learners have begun to

embrace and develop interest in technology.
4.7 Qualification of tutors and access to Youth Pgtechnics and TVET

The students were requested to indicate their aggpelevel on the statement
that qualification of tutors has influenced studemibt to seek education in

Technical and Vocational Education and Training.
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Table 4.7 Qualification of tutors and access to Ydh Polytechnics and TVET

Frequency Percentage
Strongly agree 9 17.0
Agree 32 60.4
don’t know 6 11.3
Disagree 4 7.5
Strongly disagree 2 3.8
Total 53 100.0

From the findings, majority of the students (60.48¢gyeed that qualification of
tutors has influenced students not to seek edutatidechnical and Vocational
Education and Training. This implies that qualifioa of tutors has influenced
students not to seek education in Technical andatmtal Education and

Training.

The students explained that learners seek qualiticagion which can only be
provided by qualified tutors in the institutionshi§ means that students make
choices on the TVET institutions based on the ¢yali the education that they
expect to receive for such an institution. Henceirtraccess to the TVET
institutions is dependent on the qualification otdrs who are mandated with the
responsibility of teaching. In Argentina, it wasted that teachers were vital in
provision of quality education according to resbadone by Castro on teachers’

effectiveness (Castro, 2000).
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The tutors were of the opinion that tutor qualificas have little influence on
students’ access to technical and vocational egrcatnd training in the
institution. The tutors were of the opinion thatalified tutors encourage more
students to access to TVET institution while undigal tutors limit the access to

the youth polytechnics and TVET institutions.

The managers commented that tutor qualificatiofuénfce students’ access to
technical and vocational education and traininghia institution. The managers
noted that qualified tutors have the ability toeoffjuality education to students.
The students seek TVET institutions who offer gyatducation. This means that

students enroll in institutions with qualified tugo

Research done by Abuel-Ealer revealed that teacnersritical in the provision
of quality education because they impart literacgt aumeracy skills plus a set of
complex analytical, social and emotional skills gg&bEaler, 2012).Therefore; he
noted that educational institutions should havdigaht and highly qualified

teachers for provision of quality education.

Teachers’ competencies determine the quality ahieg, as they are the center
of teaching and learning process, hence the quafigducation imparted on the
students in TVET institutions is much determined thg tutors’ competency.
Students are left with the choice of deciding weetto enroll in an institution or
not depending on the quality of education expedtedbe gained from the

institution. Similar to these findings, Kerre andvé&hde 2002) found short of
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professionally trained tutors is a social factdnattdemean access to TVET

institutions by students.

The students were requested to state which of dletors they thought has
influenced students’ access to Youth Polytechnteshnical and vocational

institutions the most.

Table 4.8 Factors influencing students’ access toovith Polytechnics and

TVET the most

Frequency Percentage
Tutor professionalism 1 1.9
Kenyans historical perspective on TVET 28 52.8
Family economic backgrounds 16 30.2
Over emphasis on academic subjects 8 15.1
Total 53 100.0

The students were requested to state other fattteysthought have influenced
student’s access to Youth Polytechnics, Technindl\acational education. The
students indicated the following factors; acadepecformance, courses offered

learners attitude and government funding.

On other factors responsible to the low enrolmentYET, the tutors stated that
student’s performance, government support andtthiede of learners. The tutors

were requested to comment on the students’ enrotinte Technical and
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Vocational Education and Training in Teso North Sidunty. They stated that
the enrollment is low. Majority of the students wjbm the TVET join because of
failure in their performances. The managers comatktitat students’ enroliment
to Technical and Vocational Education and Trainimgeso North Sub County

were low.

Nyerere (2009) argue that the Kenya technical itngim college has shifted from
its mandate of training tutors and has now stadethpeting with national

polytechnics in providing other curses which coregsi the quality of training of
technical teachers. This has as lead unqualifiemgibeing deployed to technical
institutions. The qualified professionals that &dgsalso left the TVET institution

due to poor salaries. The consequences of uncpdilifitors and low funding
hence reduce the access to TVET institutions. ifhgipport of the findings that
qualification of tutors and government funding ufhce access to Youth

Polytechnics, Technical and vocational education.

The findings also reveal that students altitudési@émce the access to student’s
access to Youth Polytechnics, Technical and vogatieducation. Students have
negative altitudes associated with unemployment land salaries earned by
graduates from the Youth Polytechnics, Technical aocational education. A
study conducted by Needham & Papier (2011) in Sédtlta also established

that students altitudes influence access to Youdlyt€chnics, Technical and
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vocational education. The students felt that vocet qualification would result

in low salaries and learning pathways that exclutiedh from further studies.

The managers were asked to suggest measures ithia¢ csed to increase access
to youth polytechnics. The managers suggested mhate teachers should
employed by the government and pay them well ireotd retain them in the
institutions among other factors. These findingseat that the access to youth
polytechnics may be hindered by inadequate numbertars in the institutions.
Furthermore it also implies that lack of adequatgors could lead to

discontinuation of some courses.
4.8 Correlation Analysis

The researcher conducted a Pearson correlatiofathers influencing students’
access to technical and vocational education aadirtig in Teso North Sub

County. Table 4.9 presents the correlation coedfits.
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Table 4. 9: Relationship between variables

Students access

TVET

Over emphasis to
academic subject

Family economic

background

Kenyans historical
perception on TVET

Quialification
tutors

tdPearson

Correlation

Sig. (2-tailed)
N

Pearson
Correlation
Sig.(2-tailed)
N

Pearson
Correlation

Sig. (2-tailed)
N

Pearson
Correlation
Sig. (2-tailed)
N

Pearson
Correlation
Sig.(2-tailed)
N

1
53
- 7245+ 1
0.000
53 53
-565* .160
0.001 0.242
53 53
- .84 .209
0.000 0.001
53 53
345 505"
0.000 0.000
53 53

1

53
456~ 1

0.001
53 53

.328 .513* 1

0.007 0.009
53 53 53

** Correlation is significant at the 0.01 level {@H{ed).

From the findings on the correlation analysis aswsh in table 4.15, the

correlation coefficient between over emphasis @damic subject and access to

Youth Polytechnics, Technical and vocational edocatvas 0.724 significant at

0.01 significance level. This shows that there wagrong negative relationship

between over emphasis to academic subject and rdfidaccess to Youth

Polytechnics, Technical and vocational education.



The correlation coefficient between Family econotmackground and access to
Youth Polytechnics, Technical and vocational edocatvas 0.565 significant at
0.01 significance level. This shows that there wagrong negative relationship
between family economic background and studentstesg to Youth

Polytechnics, Technical and vocational education.

The correlation coefficient between historical ggrtoon on TVET and access to
Youth Polytechnics, Technical and vocational edocatvas 0.844 significant at
0.01 significance level. This shows that there wagrong negative relationship
between historical perception on TVET and studemdscess to Youth

Polytechnics, Technical and vocational education.

The correlation coefficient between qualificatiohtotors and access to Youth
Polytechnics, Technical and vocational educatios @845 significant at 0.01
significance level. This shows that there was @&ngjrnegative relationship
between qualification of tutors and students’ ascé&s Youth Polytechnics,

Technical and vocational education.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

The purpose of this study was to investigate thaofa influencing students’
access to technical and vocational education aaidirtig in Teso North Sub
County. This chapter presents the summary of thadyst conclusions,
recommendations and suggestions for further studiee summary conclusion

and suggestions are made based on each spec#ictiobj
5.2 Summary of the Study

The study aimed at investigating the factors infltieg students’ access to
technical and vocational education and training @so North Sub County. The
objectives of this study were to determine the mxte which over emphasis on
academic subjects influence students’ access tmiead and vocational training

and youth polytechnics in Teso North, to examine lhastorical views on TVET

influences the attitude of Kenyans and its impacstudents access to technical
and vocational training and youth polytechnicsTaso North, to determine the
influence of family economic background to studeateess to technical and
vocational institutions and the youth polytechnicsTeso North and to examine
how teacher qualification affect students accesdetthnical and vocational

education and to the youth polytechnics in TesdalNor
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The study adopted a descriptive survey design.siindy targeted all polytechnic
managers; all tutors trainees and parents aroumgbahytechnics in Teso North

Sub County. Questionnaires and interview scheduége used in data collection.

Qualitative data was presented in themes while tifatiie data was analyzed
using descriptive method which included the frequerdistribution and

percentages.
5.3 Summary of the Findings

The first objective of the study was to determihe textent to which over
emphasis on academic subjects influence studetds’sa to TVET institutions in
Teso North. The study revealed that over emphas&eademic subject access to
Youth Polytechnics and TVET influence student ascés Technical and
Vocational Education and Training. From the stuohgihgs, over emphasis to
academic subject has made many students not toTestkical and Vocational
Education and Training. The education system inylkeamphasizes more on the
academic subjects making the students disregardtettienical subjects. The
students develop negative attitude on technicalestd and hence very few
develop interest in pursuing technical courses. sident with the findings,
Luugho (1989) is also of the idea that grades orkenan technical subjects are

not emphasized as in academic subjects.
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The second objective of the study was to examimne istorical views on TVET
influences students access to technical and vatidraining and youth
polytechnics in Teso North. The study established historical views on TVET
influence the attitude of Kenyans which impact stud’ access to technical and
vocational training and youth polytechnics. Kenydmstorical perception on
TVET has influenced students not to seek educatiorechnical and Vocational
Education and Training. Consistent to the studgifigs, John (2013) reported
that a large Kenyan community have negative atitiedvards TVET. Similarly,

Sifuna (1992) argues that the negative advocacyelda® stereotyping of TVET.

The third objective of the study was to determime tinfluence of family
economic background on student’'s access to TVEftutisns in Teso North.
The study found that family economic backgrounduigfce students access to
technical and vocational institutions and the yophytechnics. An individual's
family economic background influences studentseekseducation in technical
and Vocational Education and Training institutiohBgh poverty levels leave
students with only the option of joining the TVET failing to join any tertiary
institution. In cases of very poor families affardieven the TVET is a problem
and hence the students fail to enroll in the TVE®nsistent with the findings,
Ohiwerei and Nwosu (2009) opine that that TVET ésceived to be for people

from poor socio-economic backgrounds. Similarly,iddrm (2011) states that
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economic stand of parents, their place in the $p@prd where they live plays a

major impact on their children’s selection of TVEQurses as a career.

The fourth objective of the study was to examine @acher qualification, affect
students access to TVET institutions in Teso Noftie study determined that
teacher qualification affect students’ access tbriecal and vocational education
and to the youth polytechnics. The study found tpadlification of tutors has

influenced students not to seek education in Teahr@ind Vocational Education
and Training. However the influence was found todbdittle magnitude. The

findings were in consistent to Kerre and KwendeD@0who points out that lack

of professionally trained tutors is a factor tleavérs access to TVET.

5.4 Conclusion

Over emphasis on academic subjects influence stsiderress to Technical and
Vocational Education and Training. Over emphasiadademic subject has made
many students not to seek Technical and VocatiBdatation and Training. The

education system in Kenya emphasizes more on Haeauc subjects making the
students disregard the technical subjects henceatmess to Youth Polytechnics

and TVET.

Family economic background influence students a&cces technical and

vocational institutions and the youth polytechnigsTeso North. High poverty
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levels leave students with only the option of jomithe TVET or failing to join

any tertiary institution in case they can’t evefoaf the TVET.

Historical views on TVET influences the attitude Kenyans which impact
students’ access to technical and vocational trgimnd youth polytechnics.
Kenyans historical perception on TVET has influehc#udents not to seek

education in Technical and Vocational Education &raining.

Tutors/Teacher qualifications affect students’ asc® technical and vocational
education and to the youth polytechnics. The galibn of tutors has influenced
students not to seek education in Technical andatmtal Education and

Training.

5.5 Recommendations
Based on the study findings, the following recomdaions are made;

i. The study found that over emphasis to academicestihjas made many
students not to seek Technical and Vocational Beucand Training. The
ministry of education should therefore configure dducation system to put
more emphasizes on technical subjects and advtaratieeir importance in
the society.

ii. The findings revealed that family economic backginfluences students
to seek education in technical and Vocational Etdogaand Training

institutions. There need for the government to haolecies and mechanism
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for supporting students who wish to join the TVHhis maybe in terms of
giving bursaries and sponsorships to enable theesadhe institutions.

In relation to objective three on historical perdpees about TVET, the
government should do advocacy to promote and adelguand the TVET
institutions to enable them have adequate and gesdurces for use in
teaching and learning. The placement of studentsildhbe done by the
government.

The study found that the qualification of tutorsshafluenced students’
access to youth polytechnics and Technical and tww Education and
Training institutions. The study hence recommerit# the government
should ensure that only qualified tutors are empibyin the TVET

institutions so as not to discourage students fnng the institutions.

5.6 Suggestions for Further Studies

The researcher suggest that since this study wigsconducted in Teso, North

sub-county and didn’t cover other sub-countiesshibuld be done so that the

findings can be generalized. For this matter thdysrecommended that

i) A comparative study of social economic factors ueficing access to

TVET need to be done in the entire Busia County.

i) Conduct a study to determine the influence of botden on student

access to educational institutions in the County.
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APPENDICES
Appendix 1: Letter of Introduction

University of Nairobi,

College of education and external studies,
Dept of Educational Administration &Planning,
P.O. Box 30197,

Nairobi.

To Manager of the Institution,

Dear Sir/Madam,

RE: REQUEST TO COLECT DATA.

| hereby do apply for the above mentioned. | anost graduate student of the
above university currently preparing to carry ageaarch project to investigate on
the factors influencing access to technical andational education and training
and youth polytechnics in Teso North Sub County.

Your institution has been identified to participatehe study. | urge you to allow
me collect information from yourself, your instins tutors and your students.
Your assistance will highly be appreciated.

Yours sincerely,

Evans Masai Munyite.
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Appendix Il

Questionnaire for students

The objective of this Questionnaire is to colleatadon Socio-Economic factors

that influence student’'s access to Technical anaatfonal Education and

Training in Teso North Sub-County. Kindly read tteams carefully and provide a

response that best represents your opinion. Toigwogonfidentiality, do not

indicate your name on the questionnaire.

The questionnaire has several sections. Pleasesaasaordingly with a tick and

by filling in the gaps provided.

Section A: Demographic data

1. What is your gender [ ] Male [ ] Female[ ]

2. Whatisyourage? 18-24years| | 25y&frs|[ ]31-35years [ ]
35—-40years [ ] Over 40 year$ [

3. What course do you pursue? Engineering course | Food and
Beverage/Catering [ ] Clothing/textile/fashion][Carpentry/metalwork [ ]
Art/music [ ] Accounting [ ]

Others (SPECITY) ...t e e e

4. Why did you choose to pursue your course in trssitintion?

It offered the courses | want [ | isliclose to home [ ] It was
affordable to my parents. [ ] My grade could goalify for other institutions

[ 1Others (SPeCify)......oou i



TWO: Factors that influence access to Youth Polythnics, Technical and

Vocational Education and Training

5. Over emphasis to academic subject has made madgrdtunot to seek
Technical and Vocational Education and TrainingStrongly agree [ ]
Agree [ ] | don’t know[ ]Disagree [ ] Strongly disagree [ ]

6. Give a reason for your answer in question

7. An individual's family economic background influesg students to seek
education in Technical and Vocational Education @raining institutions
Strongly agree [ ] Agree [ ] | domow [ ] Disagree [ ]
Strongly disagree [ |

8. Give a reason for your answer in question 7.

9. Kenyans historical perception on TVET has influmhstudents not to seek
education in Technical and Vocational Education &raining.
Strongly agree [ ] Agree [ ] I don’t know [ ] Disagree[
] Strongly disagree[ |

10. Give a reason for your answer in question |
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11.The qualification of tutors has influenced studemb$ to seek education in
Technical and Vocational Education and Training.
Strongly agree [ ] Agree [ ] drdt know [ ] Disagree [ ]
Strongly disagree[ |

12.Give a reason for your answer in question.

13.Which of these factors do you think has influensadent’s access to Youth
Polytechnics, technical and vocational institutitms most?
Tutor professionalism [ ] Kenyans historiparspective on TVET [ ]
Family economic backgrounds [ ] Over emphasiscademic subjects| |

14.What other factors do you think have influenceddsti’s access to Youth

Polytechnics, Technical and vocational education?
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Appendix Il
Interview schedule for polytechnic managers

The purpose of this interview is to collect infotina on the socio-economic

factors influencing student’s access to Technical ®ocational Education and

Training in Teso North Sub County. Please answeoraingly filling in the gaps

provided. Please answer the questions to the bgstio knowledge.

1. What is your take on the student’s enrollment tehiecal and Vocational
Education and Training in Teso North Sub County?

2. Does Tutor qualification influence students acdes®chnical and vocational
education and training in your institution?

3. How does family economic background influence stisl@access to technical
and Vocational Education and training in your ington?

4. Does Kenyans historical perspective on TVET infeeerstudent’'s access
technical and vocational education and trainingauar institution?

5. Comment on the issue that Kenyans education sygies a lot of emphasis

to academic subjects and very little is done onhr@al subjects.



6. What other factors in your own perspective couldrésponsible to the low

enrolment to TVET?
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Appendix IV
Interview schedule for polytechnic tutors

The purpose of this interview is to collect infotina on the socio-economic
factors influencing students access to Technicdl ¥dacational Education and
Training in Teso North Sub County. Please answeoraingly filling in the gaps

provided. Please answer the questions to the bgstio knowledge.

1. What is your take on the student’s enrollment tehiecal and Vocational
Education and Training in Teso North Sub County?

2. Does Tutor qualification influence students acdes®chnical and vocational
education and training in your institution?

3. How does family economic background influence stisl@access to technical
and Vocational Education and training in your ingion?

4. Does Kenyans historical perspective on TVET infeeestudents access

technical and vocational education and trainingauar institution?

5. Comment on the issue that Kenyans education sygiess a lot of emphasis
to academic subjects and very little is done ohrigxal subjects.

6. What other factors in your own perspective coulddsponsible to the low

enrolment to TVET?



Appendix V: Research Authorisation

NATIONAL COMMISSION FORSCIENCE,
TECHNOLOGY ANDINNOVATION

Telephone: 020 400 7000, NACOSTI. Upper Kabete
0713 788787,0735404245 Off Waiyaki Way
Fax: +254-20-318245.318249 P.O. Box 30623-00100
Email: dg@nacosti.go ke NAIROBI-KENYA
Website: www.nacosti.go.ke
When replying please quote

ret: No. NACOSTI/P/17/78740/20349 pue: 4™ December, 2017

Evans Masai Munyite
University of Nairobi
P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Factors influencing
access to Youth Polytechnics and Technical and Vocational Education and Training
in Teso North Sub County, Busia County, Kenya,” 1 am pleased to inform you that you
have been authorized to undertake research in Busia County for the period ending 4™
December, 2018.

You are advised to report to the County Commissioner and the County Director of
Education, Busia County before embarking on the research project.

Kindly note that, as an applicant who has been licensed under the Science, Technology
and Innovation Act, 2013 to conduct research in Kenya, you shall deposit a copy of the
final research report to the Commission within one year of completion. The soft copy
of the same should be submitted through the Online Research Information System.

F Naleewa
GODFREY P. KALERWA MSc., MBA, MKIM
FOR: DIRECTOR-GENERAL/CEO
Copy to:

The County Commissioner
Busia County.

The County Director of Education
Busia County.
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Appendix VI: Research Permit

THIS IS TO CERTIFY THAT: Permit No : NACOSTI/P/17/78740/20349
MR. EVANS MASAI MUNYITE Date Of Issue : 4th December,2017

of UNINVERSITY OF NAIROBI, 68-50244 Fee Recieved :Ksh 1000 '
Amagoro,has been permitted to conduct
research in Busia County

on the topic: FACTORS INFLUENCING
ACCESS TO YOUTH POLYTECHNICS AND
TECHNICAL AND VOCATIONAL
EDUCATION AND TRAINING IN TESO
NORTH SUB COUNTY, BUSIA COUNTY
KENYA

for the period ending:
4th December,2018

gf)plicant's Director General
ignature National Commission for Science,
Technology & Innovation

CONDITIONS

. The License is valid for the proposed research,
research site specified period.

. Both the Licence and any rights thereunder are
non-transferable.

. Upon request of the Commission, the Licensee
shall submit a progress report.

. The Licensee shall report to the County Director of
Education and County Governor in the area of
research before commencement of the research.

. Excavation, filming and collection of specimens
are subject to further permissions from relevant
Government agencies.

. This Licence does not give authority to transfer
research materials.

. The Licensee shall submit two (2) hard copies and
upload a soft copy of their final report.

. The Commission reserves the right to modify the
conditions of this Licence including its cancellation

without prior notice. RESEARCH CLEARANCE
PERMIT

National Commission for Science,
Technology and Innovation

Serial No.A 16723
CONDITIONS: see back page
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