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ABSTRACT

The purpose of the study was to investigate factmffuencing the
implementation of adult education curriculum in Nd#a sub-county, Homa-
Bay County, Kenya. The study was guided by fouectiyes which were to
determine the influence of methods of instructieaching/learning resources,
language of instruction and socio-economic statusdult learners on the
implementation of adult literacy education currignl in Ndhiwa Sub-
County. The study was conducted using a descrigtiveey research design.
The target population comprised of 500 adult lean@8 adult education
instructors and one sub County adult and conting@dgcation officer. The
study sample comprised of 179 respondents comgradiadult learners, adult
educators and sub county education officer. Datleatmn was done using
guestionnaires for the adult educators, adult Earand an interview guide
for the Sub county adult and continuing educatidficer. The study
established that stories, songs and dance, gandesoknplay were the most
used instructional methodologies by adult educatiostructors. These
methodologies were found to influence implementataf the curriculum
through stimulation of the adult learners and mghearning more interesting.
Further findings showed that facilities were nopregpriate for use in the adult
learning centres and therefore this influenced iculum implementation
negatively. Teacher-learning resources for thetddalners have the highest
influence on the implementation of the adult ligra&ducation programmes.
The study recommended that teaching-learning resswshould be improved.
The study also recommended that curriculum devetoplkould in-corporate
opinions of adult learners that take into accouhé tsocio-economic
backgrounds of the learners to ensure that theepis@re not too complex to
learners.
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CHAPTER ONE

INTRODUCTION
1.1. Background to the study
The United Nations Education Science and Culturga@ization (UNESCO,
2017) indicates that literacy strengthens the déipabf individuals, families
and communities to access health, educational.tigadliand economic
opportunities. Adult learning extends further thaowledge and incorporates
the whole range of learning which leads to the adement of capabilities,
knowledge, attitude and development of practicgleetise. In spite of the
importance of adult learning, UNESCO (2017) appraates that 759 million
people of world’s population aged 75 years and abwoere illiterate. It
identifies that youth and adult literacy is thecprthat people and countries are

paying for the past failure of education systems.

Although there were similar commitments to aduttdoth the Education for
All (EFA) and the Millennium Development Goals (MBY it is widely
recognized that adult learning programmes did eature to any major extent
in the implementation of the adult learning progna@s. The global campaign
for education, in reviewing the lessons of EFA #mel MDGs for education,
noted, “There has been much weaker progress mifis@ntly advancing adult
literacy and learning other than as a side effégreater schooling” (General

Certificate of Education (GCE), 2015)

In the United Kingdom, the Higher Education Act X892 made the Adult

Basic Education part of education system with prppoepose on vocational



training. (www.nationmastezom/ Europe. United Kingdom). According to
Akram (2011), in the Latin America, the Californiadult Education
Department outlines some reasons why adult leardeop out before
completing the adult education. The reasons are ggeder, marital status,
parental educational level, previous educationslleentrance behavior,
educational aptitude, previous analysis of learnmfgmities, prior negative
and positive school experience, inspiration, fodd, self-confidence,
academic and social incorporation, impractical peass, finances (Akram,

2011).

Reeve and Gallacher (2005) reveal that the impléatien of adult education
programmes in United Kingdom (UK) are cooperatethvdonstraints, for
example, its support is not cost-effective, limitetes of employees, and it is
expensive to run the courses, difficulties in mamggdts aims, lack of trust
and power, lack of involvement of employees antization of their existing

skills and qualifications.

South Africa adopted the “let learn campaign” ainsdreaching volunteer
facilitators and getting them to offer classes@0,800 adult learners (Guskey,
2015). The Adult Basic Education training instituts in Kwazulu Natal; the
Witwatersrand and Western Cape played importamisreince the advent in
the 1994 (Karen, 2008). The Adult Education andiniing Act 2010

acknowledge the establishment, governance and rigndf public adult

education centres and also provided for qualityui@sse and quality

promotion (Guskey, 2015).



According to at the Uppingham seminar held in A@#16, Twenty-two
academics, practitioners and researchers with UNES@presentatives
assembled at Dunford House, Sussex, UK, to conabptuthe spaces for
adult learning provided by the Sustainable DevelepimGoals (SDGs)
(Tooley, 2007). According to the Uppingham semifZf16), the SDGs have
given to adult learning opportunities and actigtieunder four headings
namely philosophy, policy, pedagogy in practice graitnerships (Black,

Crowler & Druper, 2015).

Adult literacy is one among the factors considaredetermining the Human
Development Index (HDI) of any country side by sidigh life expectancy,

education as well as living standards. Mualuko @@06und a high connection
between poverty rate and literacy which also ided#nt in rural and urban
areas. Rural literate male 33.3% compared toridlieefemale at 52.2% while
in urban literate male 31.4% compared to illiteregmale at 51.26 (RoK,

2007).

Enquiries on the subject of the effectiveness atructional methods on
learner ability to actively learn have reliably ased substantial attention in
the thematic area of educational investigationlumdiw (Hightower, 2011).
Furthermore, teaching and learning research aretafitre continuously
endeavour to look into the degree of influencehaf different instructional
methods on learning. According to Kenya (2007) liguan education cannot

only be effectively achieved when access to edocas increased; when at



the same time teachers are not equipped apprdpriatéh the teaching

pedagogy.

Instructional (teaching and learning) resourcescardral to effective teaching
and learning processes globally not excluding adeducation. These
important resources aid instructors and make theeoessful in transmitting
curriculum content to the adult learner (KarakaQ20 In the midst of the
fears which seem to make adult learners appreedeation are instructional
resources for teaching and learning whereby a@altners acquire different
proficiencies (Rolleston, 2009). The materials seerassist the adult learners
and the instructors to uncover lots of areas whmfitribute to comprehensive
education. According to Mwonga and Wanyama (20&2posing children to
several teaching-learning resources makes them geiner and active
participants in learning. As a result, it is img@ont to note that adult education
instructors can affirm that teaching-learning beesrmeasier with those kinds

of resources.

According to Komba and Kira (2013), learners whao#nin secondary

schools have left primary school in which they et all subjects using either
English or Swabhili as language of instruction. &soof students are different
depending on their levels of appreciation of theglaage of instruction which
is predominantly English language. According to ékala (2003), among the
opinions brought forward to clarify is the varianck performance amongst
secondary school learners in Tanzania is expdrtis@guage of instruction,

which is basically the English language.



To achieve the key objectives of the Adult Basicuéation, it calls for
consideration of the learner’'s socio-economic statccording to Oluoch
(2005), most of the learners from lower income sregh activities being
either farming or petty trading. Adult educationeissential in acquisition of
skills in business and as a factor to improve thees (Kamau, 2011).
According to Cameron and John (2006), even adufts kaad not enrolled in
the programs acknowledged the crucial role litenaleys in social economic
development. Adult education objective is according adult learners with
prospects for schooling and attainment of essehteakkills (Kinyaduka &

Kiwara, 2013).

High illiteracy level in this report is attributdd the following determinants;
low funding, inadequate adult programmes (Kenyaiddat Adult Literacy
Survey Report) (KNLSR) (2007).lnadequacy of humasource in adult
education centres has a huge impact in adult eerdlmAccording to
September 2016Kenyan Education Sector Report (28174 2019/20)
Enrolment in adult and continuing Education Decedagrom 325, 000 in
2014 to 306, 225 in 2017.The decrease is due tondes exit of Adult and
Continuing Education (ACE) instructors without amgplacement. One
thousand and sixty fouACE instructors were trained on various areas for
effective service delivery. Nineteen premiers dfedent titles were reviewed
and printed to improve teaching and learning in Hh@E centers. The

enrolment in the ACE centers has been presentédhte 1.1.



Table 1. 1 Adult education enrolment in literacy caters in Ndhiwa sub-

county Homa-Bay County in 2016

Divisions 2013 2014 2015 2016 2017

M F T M F T MF TMF TMF T

Nyarongi 31 35 66 32 31 63 27 36 63 20 25 45 19 26 45
Ndhiwa 20 22 42 28 29 57 35 34 69 38 42 80 39 44 83
Riana 50 49 99 48 42 90 38 41 79 35 36 69 32 31 63
Kobodo 34 41 75 34 32 66 32 32 64 21 34 55 30 23 53
Kobama 21 34 55 33 34 67 33 40 73 28 20 48 32 31 63

Pala 3233 65 35 31 66 31 32 63 31 32 63 30 32 62

Key: M =Male, F = Female, T = Total

Source: Sub-County Adult Education Office, Ndhiwa2017

Table 1.1 shows a continuously increasing trendha enrolment rates in

Ndhiwa sub County as compared to the other neighd¢psub-counties.

1.2. Statement of the problem

The Kenyan government is devoted in ensuring thaizagion of the

Sustainable Development Goals (SDGs).The ACE pditaynework is in

place and adult literacy centers have been edtablisn the county. The
government has also employed adult literacy prograrfacilitators in almost
all the centers, giving clear evidence that impletaton of ALP in Kenya is
in progress. However, the Kenya Adult Literacy SyrReport in conjunction
with, UNESCO: EFA Global Monitoring report (201 Aates that 46.1% of
Kenyan people are living below the national povdirtg of US $1.25) this is

6



due to low adult literacy levels. llliterate adultsKenya have difficulties in
performing some personal and official duties effety due to incompetency

in reading, writing and numeracy skills coupledabiack of ICT compliance.

According to the Nairobi County Education repor@18), 96percent of the
adult education centres are offering the formakiculum with few isolated
cases offering the adult education curriculum. hilse the Ndhiwa Sub
county education report of 2016 shows that onlypé&&ent of the centres are
using the curriculum (Homa Bay County Director afu€ation, Adult and

Non Formal Education department, 2016).

Studies conducted by Gatumbi (2013), Maara (20h&@)Mboya (2013) were
conducted on the factors influencing implementatadnadult education in
different parts of Kenya, however none of theseisgifocused on methods of
instruction and language of instruction as factbi#t possibly influence the
implementation of ACE programmes, a gap that thrsent study seeks to fill.
Additionally no study has been done in Ndhiwa cibmshcy of Homa Bay
County. Although implementation of adult literacspogramme is in progress
in Kenya, the problem of illiteracy still persistahich is an indicator of
implementation challenges. The serious repercussiomon-implementation
of adult education curriculum in Homa-Bay Countys lked to the closure of
most of adult education centers in Homa-Bay Coghtigyoya, 2013). It is for
this reason that the researcher seek to investigspects influencing the

implementation of adult education curriculum in Ho#Bay county-Kenya.



1.3. Purpose of the study
The main aim of the study was to explore selectedofs influencing the
implementation of adult education curriculum in Nd#a sub-county, Homa-

Bay County, Kenya.

1.4. Objectives of the study

The research objectives were:

i) To determine how methods of instruction used irntaetlucation influence
the implementation of adult literacy education muwium in Ndhiwa Sub
County.

i) To assess the different ways by which teachingilegr resources
influence the implementation of adult educatiorricutum in Ndhiwa Sub
County.

i) To examine the influence of language of instructorthe implementation
of adult education curriculum in Ndhiwa Sub County.

iv) To establish how the socio-economic levels of athatners influence the

implementation of adult education curriculum in Ndh Sub County.

1.5. Research questions

The study was guided by the following research tjoes.

i) In which ways do methods of instructions used inltacéducation
curriculum contribute to the implementation of @deducation in Ndhiwa
Sub County?

i) How does inadequacy of teaching-learning resourcditience the

implementation of adult education curriculum in Ndlh Sub County?



i) In which ways does the language of instruction ufice the
implementation of adult education curriculum in Nda Sub County?
iv) How does the socio-economic levels of adult leanefluence the

implementation of adult education curriculum in Ndlh Sub County?

1.6. Significance of the study

The findings of the study may provide valuable infation to Kenya National
Adult Literacy (KNAL) in producing refined, comphte, relevant curriculum
and even syllabus for adult education, Also the yeeNational Examination
Council (KNEC). In that, they may organize certfies for adult education
learners. It is also hoped that the study may pisgide valuable information
on adult education curriculum content for the MOESlicy makers when
planning for adult education programmes. The stfidgings may also be
beneficial to other scholars as they may be a usefdition to the existing

literature.

1.7. Limitations of the study

A likely limitation of the study may be that somespondents might have
considered some information as confidential henag have not been willing

to reveal most of it. The researcher overcameithigaltion by having a letter

of introduction from the university to assure thespondents that the
information obtained was to be used for academipgaes and would thereby
be treated with confidentiality. The respondentsil@lso not be required to
indicate their names and those of their schooltherinstruments as a way of

assuring their concealment.



1.8. Delimitations of the study

This study targeted10 Adult literacy Centers in Mdh Sub-county from
which the sample was drawn. The study’s theorefoalis was on selected
factors influencing the implementation of adult ealion curriculum in
Ndhiwa sub-county, Homa-Bay County, Kenya. The pitestacy programme
of adult and continuing education learners wereimdtded. The theoretical
focus of the study was the influence of four fastoramely: Methods of
instruction, teaching and learning resources, laggwof instruction and adult
learners’ economic status. The respondents fostilndy were the sub-county
Adult Education Officer, adult education instrug@nd adult learners because

they are the major stakeholders in adult education.

1.9. Assumptions of the study

The basic assumptions of the study were that:

i) The adult learners in the adult education centneerstand and relate well
with the factors influencing the implementation aflult education
curriculum.

i) All adult education centres are properly facilithtey the government or
other interested groups.

iii) All adult education centres in the sub county amdl vendowed with
teaching -learning resources and facilities.

iv) There are several curricular for all adult educateentres in the sub

county.

10



1.10. Definition of key terms

The following are the definitions to some of thg kerms used in the study:
Adequacyrefers to the sufficiency of learning resourcea sthool.

Adult Basic Education refers to learning program for the less educated
mature persons which is organized around the Is&dls most required to aid
the adult learner function satisfactorily in theisty.

Adult learner refers to a person aged 15years and above whoelvas been

to or who dropped out from school, and thus iscimos! to learn how to read
or write.

Language of instructionrefers to the language used in teaching and legrnin
at the adult learning centres.

Literacy refers to being functionally literate after acqugithe knowledge
and skills in among others, reading and writing.

Methods of instruction refer to the techniques adopted by instructorsnwhe
teaching in adult learning centres.

Socio-economic statusefers to the financial status of an adult learner
Teaching and Learning Resourcesrefer to sources of information for
teachers and learners which include chalks, tegkfoand writing materials
among others.

Training refers to the process of identifying and developihg necessary

knowledge and skills required for doing a job.

11



1.11. Organization of the study

The study is organized into five main chaptersptéiaone is the introduction
covering the background to the study, statemetit@problem, purpose of the
study, objectives of the study, research questisiggificance of the study,
delimitations of the study, limitations of the syudbasic assumptions of the
study, and definitions of significant terms. Claptwo reviews relevant
literature organized under: introduction, reviewfaators such as methods of
instructions, teaching and learning resources, Uagg of instructions and
socio economic factors and their influences to ithplementation of adult
literacy curriculum. It also includes summary afedature review and
conceptual framework. The third chapter deals wékearch methodology
consisting of introduction, research design, tapgdulation, sample size and
sampling procedures, research instruments, instrugradidity and reliability,
data collection procedure and ethical consideratid@hapter four contains
data analysis, interpretation and discussion wiltll@pter five contains
summary of the study, recommendations, conclusiod suggestions for

further study.

12



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1. Introduction

This chapter reviews literature related with thedgtunder these sub-topics,
the global overview of adult education programnmesthods of instructions in
implementation of adult learning, teaching and eay resource influencing
implementation of adult education, How language tgontes to the
implementation of adult education, parental resfmlittes and adult

education, adult learner socio-economic background.

2.2. An overview on implementation of adult learniig programmes

Within the context of adult education policy, théul is defined as a person
with 15years of age and above who has never beean toho dropped out of
school, and unable to read and write. The intesnatidiscourse addresses the
central global discussions and guidelines whichib¢er (2015) is convinced
are also becoming increasingly important for natlopolicies and realities.
The term ‘adult education’ designates the compéstdodiment of planned
learning practices, whichever the content, grad# aso technique, whether
recognized or not, whether they lengthen or sulistibriginal schooling in the

schools, institutions as well as universities.

According to UNESCO (2017) the goals of adult etioca may be to:
Complete a given formal level of education or afta professional
gualification, Acquire knowledge or skills in a néwld (not necessarily for a

gualification) and to update or upgrade knowledge skills. The term ‘Adult
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Basic Education’ is instructional program for thedar educated adult planned
around those basic and specific skills most needéxalp him or her function
adequately in society, ‘Adult Basic literacy Educat means instruction in
basic skills, such as reading, writing, arithme#iod other skills required to

function in the society. Adult education shouldnbade a formal school.

The word ‘adult’ is conventionally used in Rwandamean a level physical
and mental maturity that a person has attainediwtifferentiates that person
from a child. An adult refers to a person aged #&ry and above, MoE
Republic of Rwanda, Adult Education Policy repd2014). In the context
education policy, the adult is defined as a pensith 15 years of age and
above who has never been to, or who dropped ostlubol, and unable to
read and write. Adult education goes beyond litgrand encompasses the
entire spectrum of learning process that leadfi@¢odevelopment of abilities,

knowledge, attitude and improvement of technicalssk

A nation that practices adult education has higidpction rate since most of
its members are self-reliant thus participatesvalgiin the growth of the

country’s economy. In April 2016, Twenty-two acadesn practitioners and
researchers with UNESCO representatives assembleduaford House,

Sussex, U.K to conceptualize the spaces for adalining provided by the
Sustainable Development Goals (SDGs) Participaartsecfrom emerging and
developed economies including Bangladesh, Franeenény, India, Uganda,
the United Kingdom and the U.S.A while there werangnmentions of adult

learning in the plans of EFA, MDGs and SDGs progres, their
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implementation had very little provision for adl#arning. In the debates
leading up to the formulation of SDG4, adult leaghhardly featured, despite
much advocacy from U.K, ICAE or DVV (2015) Adult &chtion in an
Interconnected world and others; the European Aasog for the Education
of Adults suggested that in that negotiation precetakeholders working in
primary education mainly represented education, aodanizations
representing adults were “largely excluded”. Thguament is that investing in
children promises a better rate of return and tbktigal argument. Even
though SDG framework is seen to provide an adutti@dum, it is not

enough, there is no mention of art or music, bulttee’ comes into SDG4.

In Rwanda, the government has seven year prograf2@i®-2017), literacy
has been included as one of the priority areas dofcaion in Rwanda.
Government’s seven year programme of the 2010-podsidency. Under this
programme, it is envisaged to provide for literatysses to adults who have
never been in school or had dropped out in fornealosling, in order to
facilitate the reaching of the target of over 90f4iterate population aged 10
and over by 2017 and 95% of objectives will beilied by putting in place
strategies and mechanism to continue to encoulsgeuiture of reading and
publishing starting with young children and readupgto adults Government
of Rwanda (2010).

2.3 Methods of instruction and implementation of adlt education

Adult learners are learners with special needs aadsideration, their
experience have significant influence on what tleayn, how and when they

learn. According to the February 2017 ISCAE Coniess the effective
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teaching methods in adult education discussed weagtitional teaching
methods (conventional), innovative teaching, tratismal teaching methods
and other teaching methods. Akram, (2011) pointstibase adult teaching
methods differ across civilizations. It is preditteon the culture and
knowledge tools available in each community withickhpeople are taught

and natured for the betterment of the people ane0

The adult teaching methods are primarily dividetb ithree classifications;
one way communication approaches, two ways (cal&th@) communication
approaches and the laboratory (skill developmeppy@aches. The choice of
the teaching methods hinges upon the anticipatats gmd the maturity of the
learners. The one way communication is essentiBd when the aims are
primarily concentrated on change of informatiomirone or more source to a

group of learners. It aims to increase the awaseotthe learners.

A study by Gathumbi (2013) conducted in Nairobi, iviasa and Kisumu
cities of Kenya, concentrated on the aspects intugy operation of adult
literacy education programmes established that odetif instruction was a
significant determinant of implementation of adettucation programs. The
study used a sample of 241 adult learners in Kaji@bunty adopting a
descriptive survey approach. This study findingtamticted previous findings
by Muthoka (2017)who had conducted a study on ssakecting the

implementation of adult learning education curnicalin Gatanga District of
Kenya, and found that teaching methods was noterrdeant of successful

implementation of adult education programs. Simfiadings had also been
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established by Chebii (2014) in a study on accesweadl as involvement of
adult and continuing education students in adusidbteracy curriculum in
Kiambu District, Kenya. This therefore presents anceptual gap in the

inconsistencies which the current study soughiilto f

2.4. Appropriateness of teaching / learning resouss and implementation

of adult education

Teaching learning resources are key componentsrdswiaie realization of
guality teacher. Teaching and learning resourcgistate teacher to converse
more efficiently and also the students to study momore implicitly, hence

effective implementation of adult education.

A study carried out by Gatumbi (2013) in NairobiroDistrict about the
factors affecting the participation of adults in B@rograms review' that the
training and learning materials used in the ACEgpaims were old and out
dated. The study established that most learnerg welow income hence
there was no income to commit to buying of learnmagterials. The study
found that teaching and learning resources wemm@iants of the success of
implementation of adult education programs. Anostady by Harma (2008)
on the other hand established that teaching amditgaresources were not a
significant predictor of successful implementatioh adult and continuing
education programs thus contradicting the earliedifig by Wabwoba
(2010).The study points out that adequate and ywedpared instructional
materials determines the amount of learning thatlsa placed in a learning

setting, in order to improve the performance areldhtcome of the learning.

17



The MoE report (2010) implementation of literacyuedtion takes place in
varied places which include community centers, ches and mosques which
are often not suitable for adult learners. Effeximplementation and delivery
of these programmes can only be made possible ghrqurovision of

accessible adequate and appropriate infrastruthateis conducive for adult

learning.

2.5. Influence of language on implementation of adiueducation curriculum
The language of instruction is among the most 8@amt aspects acting
contrary to the propagation of knowledge as welklafis to adult learners.
With the rapid social, economic and technologicabwgh globally, the
instructional language remains to be a challengemplementation of adult
literacy programmes across all nations. All peapleulture is transmitted
through language. MoE (2010) Adult education regtates that there is need
to consider the choice of language that gives kraran upward mobility in

society and access opportunities.

A study carried out by Crystal (2012) indicated tthdearners
keep on performing badly because of poor instractmethods. This is
because as Crystal (2012) noted, tutors cultivateaahing method on the
basis on their philosophies on whatever comprigesi dearning, individual
inclinations, capabilities, in addition to the naad their specific areas. This

is done in disregard of the learners’ needs.

Chomsky (2016) an American linguist and an acadeiiwist states that, for
one to acquire language effectively, it is fasted aeasier when one is
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between 0-12 years of age. This is when the Largyuwsgjuisition Devise
(LAD) system is fully open to receive language. T closes up after 12
years. Thus it is difficult and slower for adultateers to acquire second
language at this time of their age, hence leadniggtructional challenges in

implementing adult literacy curriculum.

Kamau (2011), carried out a study on the accessefisas involvement of

adult and continuing education learners in adutidaducation programmes.
The study established that language of instructivas a significant

determinant of participation of learners to adulueation programs. This
finding however contradicted earlier findings by masonge, Chegge, and
Ogol (2015) who had established that language stiruntion ranked least
among other factors in terms of influence of pgvaton by adult learners in

ACE programs.

Language of instruction has a substantial influemceghe implementation of
adult education curriculum in any given communhifinga (2007), contends
that it is usually problematic to migrate adultenfr their mother tongues or
local languages to foreign languages of instructildns action hampers them
from enrolling into the adult education programrrea study conducted in
Kenya by Mualuko (2009), it was established thatsimadult education
learners enroll to the class hoping that their leges shall be enhanced.
Eventually when learning programmes do not satisiyand other things like
financial requirements, they drop out of schoohagsult impeding student’s

involvement.
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2.6. Socio-economic status of adult learners and ptementation of adult
education

In China and the Caribbean’s, administrations heyaortioned extra monies
to adult education programmes Lisa (2010). Cong#tubecause of the great
governmental support, adult literacy has attainddaaced realization, this
contradicts the Kenyan situation since the admisin through the
concerned ministries has not apportioned addititumadls to adult education

but has nonetheless done it in primary and secgrethrcation levels.

A research by Marendi (2015) found that socio-eaninastatus influences the
implementation of strategic plans in public secopdzhools. Mlay (2010)’s
study on the effect of the language of teachinglearners’ educational
achievement in secondary schools in Arusha Tanzagiees with Marendi
(2015) and notes that social and economic influerace of mutual benefit to
each other in classroom situation because theyorem each other. On the
contrary, Mualuko (2009) opposes integration asggrthat socio-economic

factors have nothing to do with implementation ééaning curriculum.

A study carried out by Mwania (20X8) consolidation of livelihood with

knowledge using cases from Kenya, revealed th#ioestudents do not show
up for the lessons since they are engaged in ith@dme generating activities.
Mwania (2013) found that numerous adults do noehawe or resources for
instance money and as a result socio economicsstétihe adult learners was
found to influence the participation of such leasnm ACE programs. This

finding was contradicted by another study by Mb¢¥a13) which revealed
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that socio economic status of adult students inftes the participation in
ACE programs by adult learners. Other studies ianil(2013) and Maara
(2012) indicate that people with more education e likely to access
continuing education for personal and professialelelopment. In contrast,
this study focuses on issues of lifelong learniogthose adults who did not

complete high school.

2.7. Summary of literature review

The review of related literature mainly focusedtbe aspects influencing the
implementation of adult literacy education currignl in Adult basic
education centers in Kenya. On method of instra¢t®andra (2013) found
that teaching methods did not influence the implataieon of adult literacy
education. This contradicted other findings by Kam@011) and Maara
(2012) whose findings were that methods of instomctinfluence the
implementation of adult literacy education. On tleaching-learning
resources, Asikhia (2010) established that teaclaind learning resources
were not a significant predictor of successful iempéntation of adult and
continuing education programs thus contradicting #arlier finding by
Murage (2009). On the language of instruction, Kan(2011) found that
language was a significant determinant of particgpaof learners to adult
education programs, contradicting Murage (2009ksEhstudies reveal many
inconsistencies in relation to the variables andl@mentation of adult literacy
programs. These inconsistencies form the concegamthat the study sought

to fill.
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2.8 Theoretical framework
The study was grounded on the Classical Liberabmhef Equal Opportunity

which was put forward by Horace Mann in 1796.

The basic argument of this theory is that everywiddal is born with a certain
degree of capacity, which is largely hereditary asdnot significantly

changeable. Consequently education system oudbg formulated in such a
way to eliminate obstacles of all forms; socio-emit, sex, environmental,
age and policy which inhibit learners from takirdyantage of inborn talents.
According to Wolfe (2009), classical liberalism @nscores an individual and
also argues that community ought to be organizesiah a way to permit the
individual have a decent lifestyle according to ¢mdher choice. As a result, it
follows that calculated actions and decisions ougihtbe taken by the
community (education stakeholders) to arrange dotuctéo make it available

to every learner, those with disabilities included.

Opportunity for every person is the major aim af tassical liberal theory.
Individuals are born with abilities, talents andtam levels of capabilities
which have to a great extent been innate and cabeotconsiderably
transformed. Accordingly educational systems ouglie formulated in such
a way to eradicate any obstacles that inhibit ke@rwith disability from
taking advantage of their inherited endowments ugholearning (Orodho,

2004).

The theory was found relevant for this study beeausremoving all barriers

that hinder participation of adult learners in ridey programme, ideal

22



environment could be created to enhance participaif adult learners, thus
reducing absenteeism, dropout rate and increasingpletion rate of adult
learners. The theory is also relevant because &hrtters risk “elimination”
from the schooling system if cautious actions alsb a@pproaches are not
instituted to assure them equivalent chance of sscoa addition to

involvement.

2.9. Conceptual framework

According to Orodho (2009), a conceptual framewasla model that explains
the relationships between variables using diagrarhke conceptual
framework on Figure 2.1 outlines the independedtdapendent variables.
The conceptual framework in Figure 2.1 is basedtlo® input-process-
outcome model. The inputs are the independentblasanamely: methods of
instruction, teaching/learning resources, languafjénstruction and socio-
economic status of adult learners. The procesdu# aducation teaching and
learning and the expected outcome is successfulemmgntation of adult

literacy programmes.
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Methods of instruction
« Demonstration

* Group discussions
* Project and case studie§
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Teaching-learning
resources/facilities

» Classrooms
* Teaching and learning
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aids
¢  Textbooks

Language of instruction

e Mother tongue
* Language of the
catchment area
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Kiswahili
* English as a second
language

Socio-economic levels of
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« Women

\ 4

Adult
education
teaching and
learning

e Girls who have-dropped
from school.
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* Low status peonple

Y

A\ 4

Successful
implementation of adult
literacy programmes

» Completion of adult
learners

e Enrolment of adult
learners.

« Access of education

e Quality of adult
literacy education

» Standards of living

Figure 2. 1Conceptual framework on the relationship betwéenstudy

variables
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1. Introduction
This Chapter focuses on research methodology apatepfor the study. It
covers introduction, research design, target padjuma sample size and
sampling procedure, research instruments, instrtimeralidities and
reliability of the instruments, the data collectiggrocesses and ethical

considerations.

3.2. Research design

The research was conducted using descriptive sutlesiygn. According to
Orodho (2004), descriptive survey is a techniquegathering facts by
interviewing or administering questionnaires toample of individuals. This
method is useful when gathering information aroumdividual’s opinions,
attitudes, conducts or some of the education ornconal matters (Tromp &
Kombo, 2002).This study was a survey type of redeaesigned to obtain
suitable and information concerning the currentustaof the problem in
expectation to pull overall deductions about thecrete evidences. The study
investigated factors influencing the implementatiami adult literacy

curriculum that already exists making the desigorapriate.

3.3. Target population

A study’s target population is the complete satrts out of which the survey

data is to be used in making inferences (Orodh®4R0Accordingly; the
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target population describes those units for whiehdiscoveries of the survey
are intended to generalize. In this study the tapggulation was 500 adult
learners, 28 adult education instructors and 1smmn€ adult and continuing

education officer.

3.4. Sample size and sampling procedure

A sample can be defined as a representation afgarlpopulation. Sampling
according to Orodho (2005) is the process of selgch given number of
subjects from a defined population. Mugenda and déhdg (2009)
recommend that a 10-30 percent of the total pojmmas adequate to make a
generality and thus the study considered 30% ofatthdt learners making
150, 100% of the adult education instructors an8ub County adult and
continuing education officer. All the 28 adult learg teachers in the centres

were selected through census sampling.

Simple random sampling technique was used to séhedi50adult learners
who formed part of the sample of the study. Thisamel5(150/10) adult
learners per centre. Since each centre has stselyesented in year 1 and year
2, the researcher sampled 8(15/2) adult learneeaain class using simple
random sampling. The names of all adult learnersaich class were written
on pieces of papers and folded, then put in a cwertaand mixed up
thoroughly and then selected one by one withoulaogment to select 15
names who which were used as the study samplepidoess was repeated
for the four classes of a centre to get the 15tdéakners for a particular
centre. The process was repeated in all the 10esetit come up with 150
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adult learners who formed the sample. Accordin@$o and Onen (2011), a
sample sampled using simple random sampling isllysugpartial because it
guarantees that every member in the target popualdtas the same and

autonomous chance of being incorporated into thgpka

Purposive sampling technique was employed in tHecsen of the sub
County adult and continuing education officer. Timethod was used because
the sub-county has only one sub county educatificeofwho was a key

informant for the study. The sampling matrix iswhan Table 3.1.

Table 3.1 Sample matrix

Type of respondent Population Sample size  Percent
Sub County adult and continuing 1 1 100.0
education officer

Adult education teachers 28 28 100.0
Adult learners 500 150 30.0
Total 529 179 34.0

The sample size as shown in Table 3.1 was 179 megpts comprised of 1
Sub-county adult and continuing education officé8 adult education

instructors and 150 adult learners.
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3.5. Research instruments

In the study, questionnaires and interviews weggldser data collection. This
is preferred as it saves time, ensures confidéntigf the information
gathered and can be used to gather informatiorguslarge sample. Two sets
of questionnaires were designed for use. The $estwas the questionnaires
for the adult learners which had5 sections. Secflohad items on their
general characteristics while sections B, C, D Bnlad items on the study
objectives. The second set of questionnaires wasth® adult education
teachers and had 5 sections. Section A with pefsdmaracteristics and
sections B, C, D and E to have items answeringtjectives. The interview
guide for the sub county adult education directaswvalso used to allow for

comparison of data gathered from other respondesig questionnaires.

3.6. Validity of instruments

Validity is the ability of an instrument to measumat it is supposed to

measure. For this study, content validity was enbdrthrough appraisal of
the questionnaires and verification by the supergisvho are the experts. The
necessary improvements were done. The contentityads used to measure
the extent to which information gathered with thge uof questionnaires
signified the explicit domain of indicators in tlstudy. Face validity was

ensured through a pilot study to be carried oufl({H0%) of the 10 adult

education centres.
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3.7. Reliability of the instruments

Kombo and Tromp (2006) define reliability as a meaof how consistent the
result from a test is. It is the measure of thergego which a research
instrument yields consistent results or data aipeated trials. The reliability
of the questionnaires was assessed for relialihitgugh test-retest method.
Pilot testing of the research instruments was dorane adult learning center
in Ndhiwa sub-County which is in line with Conne(®008) argument that a
pilot sample should be 10% of the study sample.p&mandom method was
used to select the centers. The process was rdpafiter two weeks to

examine the consistency of the response betweetwthéests. This ensures
that the two attempts tested relevant variable. Sdwges were calculated and
the correlation coefficient determined using PeassoProduct Moment

Correlation Coefficient using the formula:

NYXY - ¥(X).YY

\/ INTXZ- (IX)2NYY2- (3Y)% Where
Where;

> X =the sum of scores in x distribution.

Y'Y =the sum scores in the Y distribution.

Y X?= the sum of the squared scores in the X distriputi

Y'Y?= the sum of the squared scores in the Y distdlouti

> XY = the sum of the product of paired X and Y seore

N = the number at paired X and Y score.

The reliability coefficient established was 0.83ieth was considered an

acceptable index and in line with Mugenda and Mdge(2003)’s argument
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that a reliability coefficient of 0.8 or even high&us, if this will be attained,

then the instruments will be deemed reliable.

3.8. Data collection procedure

The researcher attained a study authorization fittenNational Commission
for science Technology and Innovation (NACOSTIgatheing cleared by the
Department of Educational Administration and Plagnof the University of

Nairobi. The researcher therefore sought cleardrwa the regional office

Homa-bay county, from the regional director for emtion; Homa-bay region.
The researcher also sought permission from the GGumty Director for

Education of Ndhiwa Sub County and Heads of adidtdcy centers within
Homa-Bay County. The researcher then visited thdt dileracy centres to
administer the questionnaires to the respondentsdisyributing them

personally. These activities were done in a onethswuluration.

3.9. Data analysis techniques

Data analysis was done by verifying the raw datéected in order to check
missing or inaccurate data. Quantitative data waked and analyzed using
frequencies and presented by use of frequencyilistn table and graphs.
Quantitative data was analyzed thematically bysilgisg data into major

topics or themes, thus the respondent view was dcaohel tabularized in

frequency distribution tables. Data was analyzadguStatistical Package for

Social Sciences (SPSS).
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3.10. Ethical considerations

Ethics are concerned with the perspective rightsl g@moper conduct.
Therefore, researchers whose subjects are peotaonsider ethical issues
associated with carrying out the research. In \oéthis, the researcher sought
consent of the respondent to ensure that theycpzated freely during the
study. The researcher ensured confidentiality &poedent’s privacy by
concealing their identity. The researcher was alsen and honest to all the
respondents while administering the questionnaifés. legal conduct of the
study was ensured by attaining research autharizatpermit from

(NACOSTI).
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter presents the findings from the stuftickv was obtained by use
of the methodology discussed in the preceding enapihese findings were
analyzed, presented and interpreted in relatioiéamplementation of adult
education curriculum in Ndhiwa Sub County. The dsston of findings has

been done based on the study objectives undeolibg/ing sub headings:

4.2 Response rate

A total of 178 questionnaires were given out atows: 150 to adult learners
and 28 to adult education instructors. Out of tB@ for adult learners, 147
guestionnaires were dully filled and returned tlaiisg to 98% return rate.
The 28 adult education instructors’ questionnaimese all dully filled and
returned presenting a 100 % return rate. One iig@rwas conducted for the
sub county adult and continuing education offic&éhe response rate for this

study is presented in Table 4.1.

Table 4. 1: Response rate

Respondent Instruments Instruments Percentage
issued to returned to the

respondents researcher

Adult learners 150 147 98.0%
Adult education instructors 28 28 100.0%
Total 178 175 98.0%
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Table 4.1 shows that out of the 178 questionnage®n out to the
respondents, 175 were returned dully filled pravida 98% return rate which
is in line with Mugenda and Mugenda (2007) arguntbat over 70% return

rate is considered excellent for social research.

4.3. Demographic data

The first part of the questionnaires required tlspondents to provide

information about their gender, grade, age, marditus, and parental

responsibility. The participants responded to athe questions in this section

correctly and for that reason they were countethéndata presentations and
analysis. The demographic characteristics of tepardents were analysed by
means of frequencies and presented in frequendgstadnd charts in the

subsequent sub-sections.

4.3.1. Grades of adult learners
The respondents were required to indicate theirreotr grades. This
information would enable the researcher assessdbgipetence in answering

the items in the questionnaires. The data is pteddfigure 4.1.
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Figure 4. 1: Distribution of adult learners by grade

The findings in Figure 4.1 show that the resporsievere evenly distributed
in forms 1 to 4 of the adult learning centres datab the secondary level of
the 8-4-4 education structure. The findings imghattthe adults who are
illiterate are either constant or reducing or iasiag in very tiny proportions.
The findings agree to those of Sandra (2013) foamdeven distribution of

learners in the four grades of secondary schoel.lev

4.3.2. Gender of adult learners
The respondents were also required to indicate gegider. The gender of the
adult learners was important to the researchemhat it would enable her
determine whether there was one dominant gendirnms of adult illiteracy.

The information is presented in Table 4.2.
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Table 4. 2: Distribution of respondents by gender

Gender Adult learners Adult educators

F % F %
Male 60 40.8 11 39.0
Female 87 59.2 17 61.0
Total 147 100.0 28 100.0

The findings in Table 4.2 show that majority 87 .¢%8) of the adult learners
were female while majority of the adult educatoesevfemale. The male adult
learners were 60. This means that the femalerdligs were more than the
male counterparts in the sub county although theyimas not very wide. The
finding agrees with similar findings by Wachira (&) whose study in

Mathioya found that there were many female illitesathan the male.

The female gender was also dominant in the adultadrs. The female adult
educators were 17 (61%) against the male who wH@9%). This means that
the female adult educator recruiters were for soesson attracting more
females than male educators. Similar findings vievad by Liani (2013) in a
study on factors influencing the implementationaolult literacy education
programmes in Kajiado County. This therefore ingpltbat there are more

female illiterates throughout the country comparcethe male.

4.3.3. Age of the respondents
The teachers and principals were asked to providie ages. The findings are

presented in Table 4.3.
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Table 4. 3: Distribution of respondents by age

Years Adult learners Adult educators

F % F %
25 — 30 years 18 12.2 1 4.0
31 — 35 years 45 30.6 3 11.0
36 — 40 years 57 38.8 5 18.0
41 — 45 years 24 16.3 6 21.0
46 - 50 years 3 2.0 10 36.0
Over 50 years 0 0.0 3 11.0
Total 147 100.0 28 100.0

According to the findings in Table 4.3, Many (538(8%) of the adult
learners are in the age brackets of 36-40 yeartewld (30.6%) are in the
aged between 31- 35 years and 24 (16.3%) are iagbegroup 41-45 years.
The findings imply that many people in the sub dguare not attending
formal education during the appropriate age like fea primary school. The
finding agrees with that of Maara (2013) who fouhdt most adult learners

were aged between 36-40 years.

The study findings also show that 36% of the acwdticators were aged
between 46 years and 50 years. This therefore mragpreted to mean that the
adult learners and adult educators were of thealsleitages and could

contentedly talk about the curriculum implementatio
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4.3.4. Marital status of adult learners
The adult learners were also required to indichtgr tmarital status. The
marital status was important to the researcherusecé provided insights on
the cause of a person not having attended forntedading at the appropriate

age. The information on this finding is presenteérigure 4.2.

40.0%
35.0%
30.0%
25.0%
20.0%
15.0%
10.0%

5.0%

0.0%

Percent

Married Single Divorced Widowed
Marital status

Figure 4. 2: Distribution of adult learners by marital status

The findings show that 36.7% of the respondentsevwsingle, 33% were
married, 23% were divorced and 6.8% were widowedds Tinding implies

that some people may have abandoned schoolingudeca marital status
related reasons like some getting married at vemyyeages. The finding

agrees with that of Kamau (2011) in Kiambu District

4.3.5. Parental responsibility
The adult learners were also asked to indicate gaental responsibilities by

indicating whether or not they were parents. Thisrmation would assist the

37



researcher with insights about parenthood and didgoolhe findings are

presented in Figure 4.3.

= Single parents = Parents

Figure 4. 3: Distribution of adult learners by parental responsibility

The findings of the Figure 4.3 show that majori4.d%) of the adult learners
were single parents while 46% were parents hentéehatl parental
responsibilities. This finding implies that manytbg adult learners may have
begun parental responsibilities so early in lifatth affected their schooling.
The finding agrees with that of Kenya (2007) wharfd that majority of the

adult learners were single parents.

4.4. Influence of methods of instruction on implemetation of adult

literacy education curriculum

The first research objective was “to determine hmethods of instruction
used in adult education influence the implementataf adult literacy
education curriculum in Ndhiwa Sub County”. Theluehce of methods of

instruction on the implementation of adult literaegucation curriculum was
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measured using 6 items in the questionnaires fait atlucators and adult
learners and the interview guide for the sub codntyctor of education. The
items are summarized in frequencies and discussddruhe following sub

topics:

4.4.1. Instructional methodology adopted by teacher
The study wanted to discover how the instructionathodologies adopted by
teachers may be influencing implementation of a@adltication curriculum.
The adult learners were required to indicate ifrteducators applied selected
teaching methodologies in imparting the curriculufhe results have been

summarized on Table 4.4.
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Table 4. 4: Teachers Instructional Methodology

Methodology Applied Did not Mean Standard
apply deviation
F % F %

Resource person talks 98 66.7% 49 33.36 0.8

Role play 78  53.1% 69  46.99%2.8 0.7
Drama 132 89.8% 15 10.29%2.3 0.7
Games 111 75.5% 36 25.5%.9 0.8
Dance and songs 97 66.0% 50 34.08%01 0.9
Stories 89 60.5% 58 39.598.3 1.1

Table 4.4 shows that majority (98) (66.7%) of tllellalearners indicated that
they applied use of resource persons as a teachetbodology. Majority

(132) (89.8%) of the respondents indicated use raind as a teaching
methodology. The use of stories in teaching wasieghpy most (89) (60.5%)
adult educators in teaching. The findings in Tadlé indicate that stories,
songs and dance, games and role play were the usest instructional

methodologies by adult education instructors agatdd by mean of 3.3, 3.1,
2.9 and 2.8 respectively. Nonetheless very fewtddatners pointed out talks
by resource persons, and drama as indicated by smearl.6 and 2.3

respectively. The mean of these items were compugetdy the ratio scale of

measurement given the study was a descriptivedipesearch.

The adult learners indicated that they prefer etprsongs, dance, games and
role play for the reason that they are more stitmdato the learners and

40



involve them totally. However the use of talks legaurce persons are rare
because they are not available and learners rééetedtly to strangers. The
use of drama is also hardly ever used by teachare the technique calls for
a lot of preparation and that the method may notappropriate for large
classes. This finding is in agreement with findingg studies by Mutegi
(2012) and Chebii (2014) which had earlier shownrat thteaching
methodologies influenced the implementation of adducation and that use
of demonstrations; question and answer method preferred by majority of
the teachers in primary schools due to lack of usses and their ability to
involve the pupils. The recommended approach ferirtiplementation of any
curriculum is an interactive approach. Instructamrs expected to employ role
play, drama, games, songs and dance and a ramgeeofinventive instruction
procedures to have the learners exclusively inwblire the sessions (KIE,

2008).

4.4.2. Teaching methodologies

The adult learners were further questioned on tle¢hoads that instructors
employ when teaching their lessons. This infornmatsmuld be helpful to the
researcher because it would provide crucial infégiona on teacher

preparedness. The findings on this are shown ineTé&b.
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Table 4. 5: Responses on lesson preparations

Method Yes No Total

F % F % F %

Video and films 44 30.0 103 70.0 147 100.0
Demonstrations 29 20.0 118 80.0 147 100.0
Role plays 15 10.0 133 90.0 147 100.0
Discussion groups 77 520 71 48.0 147 100.0

The findings of Table 4.5 indicate that 80 percehtthe adult learners
indicated that their instructors do not use denratisns and illustrations as a
method of instruction while 20 percent said instoue do use. Thirty percent
confirmed that their instructors use films and widehile 70 percent indicated
that they do not. Ten percent stated that thetruogrs use role plays in their
lessons while 90 percent indicated that they do Tibé finding implies that
adult educators use multi-various teaching methodan effort to enhance
effectiveness and efficiency. This finding on timstructors’ employment of
innovative teaching methods when disseminating comaeations is
supported by writings of Kruijer (2010) who argu#sat child-centered
participatory instruction methods are the bestdmrpagating knowledge to
learners. The finding is also in agreement witht hfaMuthoka (2017) who

found that instructors were not implementing inwaminstruction approaches.
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4.4.3. Preparation of teachers
The study also sought to establish whether insirachdequately prepare for
their lessons before going to class. This infororatwas important to the
researchers in that it would provide information effect of preparedness of
educators in implementation of adult educationicutum. The findings are

presented in Figure 4.4.

m Did not prepare for lessons ~ m Prepared for lessons

Figure 4.4: Responses on teacher preparation

The findings in Figure 4.4, 41.6 percent of thetringtors prepare for their
lessons while majority (58.3%) do not prepare fairtlesson. This shows that
majority of instructors do not prepare for theisdens as hence this impacts
negatively on curriculum implementation. The finglialso implies a lack of
clear policy and outline on what entails the prapan of a teacher that is in

terms of documentation or other requirements.
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4.4.4. Seminars and Conferences

The study sought to determine whether or not KIGd brganized seminars
or conferences to empower adult education instreada how to implement
the adult education curriculum. The informationsaminars and conferences
would enable the researcher assess the expostine eflucators to new and
more relevant methods of instruction. The findirggsthis are indicated in
Table 4.6.

Table 4. 6: Responses on attendance of seminars aswhferences by

KICD

Attendance of seminars or Frequency Percent

conferences by KICD

Attended 35 24.0
Not attended 112 76.0
Total 147 100.0

The findings in Table 4.6 indicates that majori6/0% of the adult education
instructors indicated that they had never atterai®g seminar or conference
held by KICD, on the implementation of adult edimatwhile only 24.0% of
the respondents have benefited from their ongoielfrupgrading KICD
courses in seminars and conferences. This findimg agreement with that by
Gathumbi (2013) who also found that teachers weteadequately preparing

for their classes.
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4.4.5. Influence of instructional methods on implemntation of

curriculum

The aim of the study was to find the influenceradtiuctional methods on the

implementation of the curriculum. The adult leamewere given some

statements on which they were to react by showieg tevel of agreement or

disagreement with each. The findings are presant@dble 4.7.

Table 4. 7:Influence of instructional methods on curriculumpiementation

Statement SA

F

%

A

F

%

N

F

%

D

F %

SD

F %

The instructional 54
methods used by
teachers tell the

extent of

implementation of the
curriculum

The instructional 62
methods influence the
success of the whole
learning process
Instructors in our 56
center use a mixture

of instructional

methods

The instructors tend 80
to rely more on
learner-centered
instructional
methodologies

36.7%

44.0%

38.1%

54.4%

60

30

35

35

40.8%

21.3%

23.8%

23.8%

8

40

41

20

5.5%

28.4%

27.9%

13.6%

6

7

10

2

41% 19

50% 2

6.8% 5

14% O

12.9%

1.4%

3.4%

0.0%

From the findings on Table 4.7, 60 (41%) and 54%4B0f the respondents
indicated that they agree and strongly agree with $tatement that “the
instructional methods used by teachers tell therdxdf implementation of the

curriculum” respectively. This finding implies thdte methods of instruction

adopted in schools and other learning institutiamehinfluence on the extent
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of acceptability and implementation of the curnigul This finding agrees
with that by Black, Crowler & Druper (2015) who fodi that methods of
instruction adopted in adult learning institutidmsd influence on curriculum

implementation.

Further findings from the study show that many (@%%) and 30 (21.3%) of
the adult learners strongly agreed and agreed with statement that
“instructional methods influence the success of whle learning process
education policies in schools.”The finding impliast the methodologies used
in learning have some influence on the succesh@fwhole process. This
finding agrees with that of Akram, (2011) who foutight instructional

methods influence implementation of curriculum.

Further findings show that majority (54%) of thexdkers indicated strong
agreement with the statement that the instrucead to rely more on learner-
centered instructional methodologies. This trendildomply that a vast
majority of the respondents feel that their schamgsructional methodologies
influence curriculum implementation. These findinggree with Ondara
(2004) who found out that most instructional methlodies in schools are not

the best and possibly point out to the poor implaietgon of the curriculum.

4.5. Influence of teaching-learning resources on ghimplementation of
adult education curriculum
The second objective of the study was to assess wawvhich teaching-

learning resources influence implementation of taddlucation curriculum in
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Ndhiwa Sub County. The question under this objectiras answered using 8
items in the 3 sets of instruments. According tarkd (2013), the schools with
adequate facilities stand a better chance of pnoyi@ducation effectively.

Classrooms are a place that pupils spend the gteag of their day.

4.5.1. Availability of physical facilities
The adult learners were asked to indicate the ahifity of the physical
facilities in their adult education centers. Tmfrmation was very crucial in
assessing the influence of presence or absencehysical facilities on

curriculum implementation. The findings are presdnh Table 4.8.

Table 4. 8 Responses on availability of resources

Facilities Frequency Percent
Classrooms 67 25.0
Desks 52 19.0
Toilets 18 7.0
Stores 37 14.0
Library 94 35.0
N=268

From the findings in Table 4.8, many(35%) of tdelalearners indicated that
the library was inadequate in their school whilepEcent of them said that
desks were not available in their schools, 25 persaid that classrooms were
inadequate in their school with 14 percent indiggtine stores and 7 percent
said there were no enough toilets. The researdbeisaught to know from the

adult instructors, the availability of school phoali facilities, with a majority
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65 percent of them specifying they had enough wbasss, 52 percent of them
indicating they did have enough library space afelxaadmitted to have very
few toilets or none for the teachers. The findinghaurs with that by
Wabwoba (2010) and Harma (2008) who establishet dlkiarcapacity in
classrooms make it difficult for pupils to writenAnstructor is not capable of
moving around the classroom to help needy pupits thrs affects learning

and teaching process as well as curriculum impleatiem.

4.5.2. Adequacy of instructional materials in non-drmal schools
The investigator quizzed the respondents the adgmqfahe learning teaching
resources. The respondents were required to imdidathe instructional
materials in the schools were adequate or inadequkte findings are

presented in Table 4.9 displays the responses.

Table 4.9: Responses on adequacy of instructionalaterials in non-

formal schools

Adequacy response Frequency (F) Percent (%)
Adequate 41 28.0

Not enough 40 27.0
Not available 66 45.0
Total 147 100.0

The findings in Table 4.9 show that the adult leasnwho acknowledged that
the resources were adequate represented 28 pemcernough were 27 per

cent and not available were 66 percent. The findmglies that many adult
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education centres in the sub county lack learnespurces a situation that
may possibly thwart curriculum implementation. @efncy of the teaching-
learning resources influences the implementationnon-formal education
curriculum in the adult basic learning centres. Tihding is in line with the

Ministry of Education (2010)'s point that the adblasic education centres

have deficiency of teaching-learning resources.

4.5.3. The relevance of teaching-learning resources

The researcher sought to know the relevance of I&aening-teaching

resources used in the schools. This informationlevemable the researcher
gauge on the attitudes of the adult learners tosvégdrning basing on the
relevance of the teaching-learning resources. wnigs are summarized in

Figure 4.5.

= Appropriate = Not appropriate = Fairly appropriate

Figure 4. 5: The relevance of teaching-learning resirces
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The findings in Figure 4.5 show that Not Appropeiatas 42.9 percent, Fairly
Appropriate represented 28.6 percent and ApprapisgaP8.6 percent. Figure
4.5 shows that teaching-learning resources are swotable for the
implementation of Non-formal education curriculufis finding implies that
some resources in the learning centres are nobppate to what they are
designed and used to achieve. This finding disagrgéh that of Gatumbi
(2013) who found that all methodologies used inltalédarning centres were

appropriate for curriculum implementation.

4.5.4. Ownership of facilities used by adult learns

The researcher set out to establish the ownerdhipecfacilities used by the
adult learners in their learning. This informatiasas gotten from the adult

educators. The findings are presented in Table. 4.10

Table 4.10: Responses on ownership of facilities adult literacy centres

Institutions Frequency Percentage
Nursery school 10 35.7
Primary school 12 42.9
Resource centres 4 14.3
Church 2 7.1
Total 28 100.0

The findings in Table 4.10 show that many (42.9%) &85.7% of the
respondents indicated that most of the adult edcatlasses are held in

primary schools and nursery schools respectivelyis Timplies that the
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department of adult and continuing education ingthle county does not have
its own facilities where the adult literacy classas be held. This situation is
likely to impact negatively on the implementatioh tbe adult education

curriculum.

455 The influence of teaching-learning resourceson

implementation

The study set out to establish in what way edunat@sources affect the
implementation of adult education. The adult instious and learners were
required to indicate who provided the learning ueses for learners in the

adult education centers. The responses are showhabie 4.11.

Table 4. 11: Sources of learning-teaching resourcesed by teachers

Source F %
Improvised by the Learner 2 1.0
Purchased by Government 35 20.0
Purchased by Employer 41 23.0
Purchased by Organization 67 38.0
Purchased by Learner 31 18.0
Total 176 100.0
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The findings of Table 4.11 show that 67 (38%) & tenters buy books for
their learners by themselves. Thirty five (20%)tbé centers required the
government to provide resources for the learnels(28%) showed that the
resources were purchased by the employer or imgedvi The resources
bought by the institute are directed from the gowsent. The finding implies
that learning resources influence curriculum impamation either positively
or negatively. This is in agreement to the findimjsKkamau (2011) whose
study on access and patrticipation of adult andicoimg education learners in
adult basic literacy programme in Kiambu Distrigienya, found a strong

positive correlation between resources and cuturoumplementation.

4.6. Language of instruction and implementation oadult education

curriculum

The third objective of the study was to determingltanguage of instruction
in adult education contributes to the implementatiof adult education
curriculum in Ndhiwa Sub- County. The question untes objective was
answered using 8 items. The items are discussedruthd following sub-

headings;

4.6.1. Attitude towards English language of instruion
The study set out to distinguish if learners wastitl select English if it was
made an elective subject. The responses on tmswteuld provide a useful
basis for assessing the attitude of the adult &artowards English as the
language of instruction in their studies. The fngl were presented in Figure
4.6.
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M Yes
M No.

Figure 4.6: Responses on choice of English

The findings in Figure 4.6 show that a majoritytie¢ adult learners (64.3%)
indicated that they would choose English, and @§.ihdicated they would
not choose it. This shows that majority of the meas are contented with
English and would voluntarily select it. This findi agrees to that of Kinuthia,
Namusonge, Chegge, and Ogol, (2015) whose studyactors affecting

performance of the procurement function in Kenyahlje secondary schools
in Gatundu District, found that many adult learngrsuld select English

language over local languages like Kiswahili.

4.6.2. Reason for choosing English
The study required the respondents to indicater¢lason why they would
either select or not select English if it had besade an elective subject. This
information was important in assessing their gdnatatudes towards the

language of instruction. The results were preseintdéble 4.12.
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Table 4. 12: Reasons for choice of English

Response Frequency Percent
English is a hard subject 69 47.0
English is an easy subject 48 33.0
English is used in teaching all 10 7.0
other subjects

English is interesting 14 10.0
English is widely spoken 5 3.0
No answer 2 1.0
Total 147 100.0

The findings show that many (47%) of the adult neas indicated that they
would not choose English since it is a hard subjé8{33%) indicated that
English is an easy subject therefore they woulddaip10(7.0%) said English
is used in teaching many other subjects and thesxs would choose it. Many
of the learners would select English subsequergbabse they recognize it to
be an intercontinental language and that it is spofglobally. This finding
agrees with that by Crystal (2012) who affirms thaing the initial option of
foreign language in many nations of the world; Esfghas been positioned as
a lingua franca and thus is a very significant leage and the learners too

recognize that therefore their aspiration to setect

4.7. Socio-economic status and implementation of al education
curriculum
The fourth objective of the study was to estabhslw the socio-economic

status of adult learners influence the implemenatof adult education
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curriculum in Ndhiwa Sub- County. To answer the siiom under this
objective, the researcher used 9 items in the S (feinstruments. The items
were analysed using percentages and frequenciesr e following sub-

headings:

4.7.1. Effect of adult learners’ socio-economic dias on

implementation of the curriculum

The adult learners were required to indicate wireioeio-economic status
influences their attendance to school which is apeeat of curriculum
implementation. They were required to indicate bysimple yes or no

response. The findings of this item are presemtddgure 4.7.

60.0% 56.3%
. 0
50.0%
40.0% 36.2%
- W%
o
§ 30.0% Large extent
<]
™ 20.0% = Small extent
7.5%
10.0% m No extent at all
0.0%
Large Small No extent
extent extent at all
Extent

Figure 4. 7 Learners’ responses on effects of socio-economacfors on

implementation of the curriculum

The findings in Figure 4.7 show that majority (3%)3of the adult learners

indicated that a learners’ socio-economic backgioaffects his or her

55



attendance to school in the adult education cdoteelarge extent. Thirty six
percent of the adult learners felt that a learnsegio-economic background
influenced their attendance to school to a smakmxwhile 7.5% indicated
that it influenced at no extent at all. This fingliagrees with that of Kenya
(2007) who found that socio-economic status of nees affected their

attendance to school hence influencing curriculonplémentation.

4.7.2. Attendance of learners by gender

The adult learners were required to indicate tiesraf attendance of learners
in their schools by gender. This was necessaryatmg whether one gender
was predominating in terms of attendance over theroThey were required
to reply on a scale ranging from very regular toyneregular. The findings on

this are presented in Table 4.13.

Table 4.13: Frequency of attendance

Very Irregular Regular Very Total

irregular regular

F % F % F % F % F %

Female 8 36.0 8 440 42 620 25 63.0 83 56.0

Male 14 640 10 560 26 380 15 380 64 440

Total 22 100.0 18 100.0 68 100.0 40 100.0 147 100.0

The findings in Table 4.13 show that majority (36)0of the adult learners
indicated that the female gender was dominant fandance while male

gender was 44.0%. The implication of this findisgthat females tend to be
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more focused on their studies as opposed to thaie tearner colleagues as
the attendance shows. This finding agrees to thatLibni (2013) who
similarly found that females were attending more the adult classes
compared to males but contradicted the findingMaéra (2012) and Mboya
(2013) in their similar studies in Murang'a and HonBay counties

respectively.

4.7.3. Influence of socio-economic factors on impteentation

This section sought after establishing the opiniafisthe adult learners
regarding effects of socio-economic factors oniculum implementation in
adult learning centres. On the statement the fgsliare presented in Table

4.14.
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Table 4. 14: Influence of socio-economic factors azurriculum

implementation

N Mean Standard
deviation

The learners in the Adult learners 147 1.73 0.894
centre are ardent and  Adult learner 28 1.67 2.376
enthusiastic on learning instructors
the content of the Total 175 1.37 1.422
curriculum
The parents school Adult learners 147 2.27 0.799
support curriculum Adult learner 28 1.43 0.465
implementation by instructors
paying institutional fees Total 175 1.63 0.894
on time
The professional Adult learners 147 1.73 0.436
organizations in the Adult learner 28 1.35 0.624
neighboring society instructors
supporting make Total 175 1.42 0.645
suggestions on the
improvement of the
curriculum
The professional Adult learners 147 1 0
organizations in the Adult learner 28 1.39 0.477
community support instructors
school offering Total 175 1.27 0.578

attachments to learners

The findings on Table 4.14 show that on the statertifet the learners of the
centres are keen and enthusiastic on learningaieist of the curriculum, the
adult instructors scored 1.67 and adult learnepsesic1.73. In a scale of 1 to
3, where 1 was disagree, 2 moderately agree antloBgb/ agree, adult
education instructors and adult learners disagmeitdl the statement. The
general mean score was 1.37 suggesting that altetsgondents generally
disagreed with the statement. This additionally ades that curriculum

implementation had not been effective in the atkdrning centres. On the
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statement that parents of the learners enrollethatcentre supporting the
curriculum implementation by paying school feestone, adult education
instructors scored 1.43 and adult learners 2.2°a $cale of 1 to 3, where 1
was disagree, 2, moderately agree and 3 strongéeagdult instructors seem
to moderately agree with the statement althoughathdt learners disagreed
with the statement. The overall mean score was Ingdying that all

respondents generally disagreed with the statenTdmis. additionally infers

that the curriculum implementation had not beety effective.

For the statement that the professional organiaatio the community support
the school curriculum by offering attachments tadsnts, the finding was that
adult instructors scored 1.39 and adult learnessescl. In a scale of 1 to 3,
where 1 was disagree, 2, moderately agree and ddhghyr agree, adult

instructors, and learners disagreed with the statenThe overall mean score
was 1.27 implying that all respondents largely glisad with the statement.
This additionally suggests that curriculum impletagion had not been very
effective. This finding also agrees with that by kwa (2013) who also found
that curriculum implementation was very poorly doime adult learning

centres.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary of the study,nthen findings of the
study, conclusions from study findings. The recomdations of the study
based on the findings, and finally the study haggsations for further

research.

5.2 Summary of the study

This study sought to investigate factors influegcthe implementation of
adult education curriculum in Ndhiwa sub-countynt#oBay County, Kenya.
The researcher aimed at providing possible solstid@ enhance the
implementation of the adult literacy curriculumthire sub county. The study
was guided by four objectives namely: to determim@v methods of
instruction influence the implementation of adulitedacy education
curriculum; to assess ways in which teaching/le@yniesources in adult
education influence implementation of adult edwsaticurriculum ; to
determine how language of instruction in adult edion contributes to the
implementation of adult education curriculum ; aaestablish how the socio-
economic status of adult learners in Ndhiwa sumtpuinfluence the
implementation of adult education curriculum . Foesearch questions were
formulated in line with the study objectives. Thedy was conducted using a
descriptive survey research design. The target lpbpn comprised of 500
adult learners, 28 adult education instructors antd County adult and
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continuing education officer. The study sample wasde up o0f179
respondents comprising of 150 adult learners draenoss all the 10 adult
learning centres, 28 adult education instructord &ub-county adult and
continuing education officer, Data collection wasnd using questionnaires
for the adult educators, adult learners and ami@® guide for the Sub

county adult and continuing education officer.

5.3. Summary of the study findings

The first objective of the study sought to detemnihow methods of
instruction influence the implementation of aditkracy education curriculum
in Ndhiwa Sub- County. The study revealed thatrtiwestly used methods of
instruction by adult instructors were stories, sagd dance, games and role
play. The teachers indicated that they prefelietpsongs, dance, games and
role play for the reason that they are more stitmdato the learners and
engage them fully during the lesson. The most gp@ate methodologies in
terms global technological growth and the age letck the adult learners
such as group discussion, use of technology arskptations were never used
by the adult instructors. The findings also revwbal majority of instructors do
not adequately prepare for their lessons thus tegsesentation becomes a
challenge in terms of poor lesson timing, inadegkaiowledge of the content
being taught, irrelevancy in application of exansplend poor evaluation
procedures by the adult educators which in turitdithe understanding of the
learners, hence this impacts negatively on cumimulmplementation. Forty
one percent of the respondents indicated thatdgese with the statement that

the instructional methods used by teachers teletent of implementation of
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the curriculum. Majority (54%) of the adult insttacs indicated strong
agreement with the statement that the instrucead to rely more on learner-

centered instructional methodologies.

The second objective of the study sought to asseags in which

teaching/learning resources in adult educationuarfte implementation of
adult education curriculum in Ndhiwa Sub CountyeTimdings show that
many of the adult learners indicated that the fyon&as inadequate in their
school while 19 percent of them said that desksewmt available in their
schools, 25 percent said that classrooms were guade in their school with
14 percent indicating the stores and 7 percent gsde were no enough
toilets. The researcher also sought to know from ddult instructors, the
availability of school physical facilities, with majority 65 percent of them
specifying they had enough classrooms, 52 perdahem indicating they did
have enough library space and a few admitted te kawy few toilets or none
for the teachers. Further findings show that faesi were not appropriate for

use in the adult learning centers.

The third objective of the study sought to deteemimow language of
instruction in adult education contributes to tmepiementation of adult
education curriculum in Ndhiwa Sub- County. Thalfimgs of the study show
that a majority of the adult learners (64.29%) aadled that they would choose
English, and (35.71%) indicated they would not &eod if it was made an
elective subject. Further findings show that ma¥26) of the adult learners

indicated that they would not choose English siitcés a hard subject,
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48(33%) indicated that English is an easy subjeetefore they would avoid
it, 10(7.0%) said English is used in teaching mather subjects and thus they
would choose it. Many of the learners would seleoglish subsequently
because they recognize it to be an intercontindatejuage and that it is

spoken globally.

The fourth objective of the study sought to essibhow the socio-economic
status of adult learners influences the implementabf adult education
curriculum in Ndhiwa Sub- County. The findings shthat majority (57.14%)
of the adult learners indicated that a learnergicseconomic background
affects their attendance to school in the adulicaion center. In terms of
gender dominance on attendance, majority (56.0%}hef adult learners
indicated that the female gender was dominant. Sthdy established that
curriculum implementation had not been effectivéhia adult learning centers

considering the scores on related variables.

5.4. Conclusions of the study

The study makes the following conclusions basetherstudy findings:

Although method of instruction is a factor thatluginces the adult literacy
curriculum implementation, with improvement on thdult educators and
other resources, the study indicated that it ismoth of an influence to the
implementation of adult literacy education progra@snexcept for the use of

technology.
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Teaching-learning resources for the adult learhere the highest influence
on the implementation of the adult literacy edwraprogrammes. Inadequacy
and irrelevancy of teaching and learning resourlsssls to inadequate
preparedness of both the educators and the leawiach in turn leads to
negative impact of curriculum implementation. Thadinked to the high rate
of absenteeism, little advancement in accomplishing set goals and
objectives and few contact sessions with the leartieus the end result is

poor performance.

The study also concludes that the language of ucstn influences the
implementation of adult education curriculum. Eslgllanguage facilitates the
implementation of adult literacy curriculum sinceshof subjects use English
as a medium of instruction. The choice of languagenstruction should
therefore be a product of deliberations betweenlampnters and adult

learners for improved implementation.

The socio-economic status of adult learners haseat gmpact on the adult
education curriculum implementation. Adult learnesscial status should be
addressed to avoid chronic absenteeism, dropautsndy and other social
related disorders. The stakeholders should worgaticies and programs that

take care of the socio-economic backgrounds o&thdt learners.
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5.5. Recommendations of the study

In line with the study findings the following recomendations were made:

The ministry of education through the quality aasge of education
and the teachers service commission , should aggpthe methods of
instruction used in adult education curriculum alhlyuto match with
the global educational trend of technologicalgpession hence this
will guarantee a competency based curriculum.

Educational managers should always improve teadeging
resources. Insufficient resource is an obstacletht® curriculum
implementation in adult learning centres. This alseolves policy
intervention from the government divisions that Ide#@h education
and vision 2030.

The adult education institution administrators stoensure that
selection of language of instruction is done thiodgliberations and
discussions with the relevant qualified teachersasdo confirm that
students are taught all relevant curriculum corgepinglish as a
medium of instruction is for effective delivery whiwill then translate
to positive outcome and smooth transition to thernarket.

The curriculum developers should in-corporate apiei of adult
learners and adult educators that take into accdbet social
backgrounds of the learners to ensure that theeptsdaught are not
too complex for learners and that they are relet@athe current global

socio-economic trend of adult education. The gavemt of Kenya
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through the county government should financiallgiststhe adult
learners who have many parental responsibilities are willing to
study for the benefit of national growth and depetent.

5.6. Suggestions for further study

In view of study findings, the researcher suggdstther research in the

subsequent topics:

I.  Since the study was carried out in Ndhiwa- Sub @owhich may have
unique features, a similar study ought to be donetlher adult education
learning centres in the rest of the country.

ii. A study should be done to investigate the factdfscang curriculum
implementation in relation to instructors’ motivati for both basic and
higher adult learning centres.

ili.  There should be a study to investigate the metlogied used in order to
overcome the challenges of irrelevancy, incompstamd the global trend
of education including the use of technology, tleasuring that there is

completion and improved transition rate.
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APPENDICES

APPENDIX 1: LETTER OF INTRODUCTION

Adero Seraphine Apiyo,
University of Nairobi,
Department of Educational
Administration and Planning
P.O .Box 30197-00100
Nairobi.

The Principal,

School,

P.O.Box

Dear Sir/Madam,

RE: PERMISSION TO CONDUCT RESEARCH.

| am a postgraduate student at the University afdWa pursuing masters’
degree in Curriculum studies and wish to undertakeesearch in your
institution on: Factors influencing the implementation of adult Lieracy
education curriculum in Ndhiwa—Sub County, Homa-Bay County. This
research is a final requirement towards the conguledf my course. Kindly
assist me collect information required to compldétes project. Your
compliance will be of great pleasure.

Thank you in advance.

Yours Sincerely,

Adero Seraphine Apiyo
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APPENDIX 2: QUESTIONNAIRE FOR ADULT LEARNERS

This questionnaire aim to get information on fastoinfluencing
implementation of adult education in adult literammnters. Kindly answer all
the questions accurately being as honest as pesdibe information given
will be confidential and for academic purposes only

SECTION A: Demographic information

1. Grade: Primary levell ] Form 1[ ] Form 2 [ ¢ 3[JForm 4 [ ]

2. Sex: male[ ] female[ ]

3. Age: 13-15years|[ ] 16-18 years| ] aboveyd8rs| ]

4. Marital status married[ ] single[ ]

5. Parental responsibility parent[ ] single parent] ]

6. Do you regularly attend classes? Yes[ ] No[ ]

7. If no. State reasons for irregular attendance

8a) As an adult learner, do you enjoy being in stiy@s [ [ No [ ]

b) If No, which challenges do you face?

c) If yes, what do you enjoy learning in school?

SECTION B: Methods of instructions and implementaton of adult
education curriculum

9. a). What are some of the teaching methodologm@mployed by your
teachers?

b) In your opinion, do the methodologies used byryteachers meet your
academic needs? YES [] NO []

c) If no, which methodologies do you suggest tabed?
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SECTION C: Teaching-learning aids and implementatian of adult
education curriculum

10. a) Does your school have adequate teachingithepaids to enhance your
learning? Yes [] No []

b) If No, what improvements should be done on stpbygsical facilities to

enhance your learning?

11. Kindly mention some of the physical faciliteégailable in your school for

which can be utilized to enhance your learning?

SECTION D: Language of instruction and implementaton of the adult
education curriculum

12.would you still select English if it was made ancéike subject?

Yes () No ()

13. Which of the following reasons would make yohoase English

language?
Reason Tick here

1. English is a hard subject

2. English is an easy subject

3. English is used in teaching all other
subjects

4, English is interesting

5. English is widely spoken

6. None of the above
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14. Would you support the use of Kiswahili or mattengue as a medium of
instruction? Yes|[ ] No[ ]

b) If yes, give details of how you would support.

SECTION E: Socio economic status and implementatioof adult
education curriculum
15a). Does your family support you as an adultiegt Yes|[ ] No|[ ]

b) If yes in what ways?

16. a) Does the community accept you as an acarée? Yes|[ | No|[ ]

b) If Yes, how does the community support your edion?

17. What economic challenges do you encounter aslalh learner?

18. What do you think can be done to curb yourrdaia challenges as an

adult learner?
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APPENDIX 3: QUESTIONNAIRE FOR ADULT EDUCATORS
This questionnaire aim to get information on fastoinfluencing
implementation of adult literacy curriculum in Aduiteracy centers. Kindly
answer all the questions accurately being as hoasstpossible. The
information given will be confidential and for aeadic purposes.
Section A: Demographic Information
1. What is your gender? Male [ ] Female]
2 .Which is your age bracket? 20-30 years [ D-ydars[ ]-41-50 years | |
above 50[ ].

3. How long have you been an adult educator? years.

SECTION B: Methods of instructions and implementaton of adult
education curriculum

4. What are some of the teaching methodologieseympioy in teaching?

5. a).Do the methodologies adopted meet the cugtebtl educational needs
of the adult learners YES [ ] NO[ ]

b). If no, what plans are there to ensure they dpmpith current
methodologies for instant the use of ICT?

6. How do the following methods influence the impéntation of adult
education curriculum?

I.  Resource person talks
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ii. Role play

iii. Drama

iv. Games

v. Dance and songs

vi. Stories

SECTION C:Teaching-learning resources and implemerattion of adult
education curriculum

6. Does your Adult literacy center have adequadeltemg and learning

resources?

7. How would you rate the teaching learning resesiat your centres?

Very Adequate| Inadequate Not available at
adequate all
i) Teaching and
learning
materials
i) Human
resource

iii) Infrastructure
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8. Which teaching learning resources are adoptgdun centers?

SECTION D: Language of instruction and implementaton of adult
education curriculum

9. a) Which language is used as a medium of ingbruen the adult literacy
centers. Eng.[ ]Kis [ ]

b) If it is English, do you think that all the |e@rs are able to understand the
language?

Yes|[ | No [ ]

10. a) Would you support the use of Kiswabhili orthey tongue as a medium
of instruction? Yes|[ ] No[ ]

b) If yes, give details of how you would

support.

SECTION E: Socio Economic Status and implementationof adult
education curriculum

11. a) Does the socio economic status of adulbh&raraffect their lesson
attendance? Yes|[ | No[ ]

b) If yes, in what ways does it affect?

12. How would you rate the percentages of atterelahadult learners at your

center?

Very regular | Regular Irregular Very irregular

Male

Female
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13. a) Would you support financial assistance meassior adult learners at
the time when they are on session? Yes|[ | No[ ]

b) If yes, give details on how you would support?

Thank you for your time and cooperation.
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APPENDIX 4: INTERVIEW GUIDE ADULT EDUCATION SUB
COUNTY DIRECTOR
SECTION A: Background information

The purpose of this interview is to assess theuémite of factors on
implementation of adult literacy education currigul

Name of institution

1. For how long have you been in the director’ Stpms? years.

2. How long have you been the director in this sabnty? years.
3. What is the total number of adult education @nin your sub county?
7. What is the total number of enrolment in all latkarning centre in the

entire sub county? Male Female tal.To

8. What are some of the teaching methodologies &meglby teachers in the
adult literacy centers.

9.Do the methodologies the current global educatioreeds of the adult
learners YES [] NO [] probe...

10. How would you describe the effectiveness afried in your center in
relation to the available teaching-learning reses®cProbe...

11. Are there adequate human resources in youeréeies ( ) No ( )

12. Do you think that the adequacy of teachingreay resources affect the
implementation of adult literacy education currigul in your centre? Probe...
13.How many adult education learners completed tathalsic literacy
programme last year?

a. How many female/male adult education learnerptered.
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14Which language is used as a medium of instruatiadhe adult literacy
centres?

15 Would you support the use of mother tongue aisd/&hili as a medium or
instruction? Yes|[ ] No[ ]

16. What effects do the following factors have loa &spect of adult education
learners in adult basic literacy programme?

a. Socio-economic status of adult learners

b. Learning and teaching resources

c. Method of instruction

d. Language of instruction

17. In your opinion, what do you think should benéoto improve the
following aspects of adult learners?

a. Attendance.

b. Reduce drop out.

c. Completion.
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APPENDIX 5: MAP OF STUDY LOCATION

IEBC REVISED NDHIWA CONSTITUENCY
COUNTY ASSEMBLY WARDS
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NAIROBI-KENYA
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st o NACOSTI/P/18/78453/24614 e 20" August, 2018
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RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Factors influencing
implementation of adult literacy education curriculum in Ndhiwa Sub- County,
Homa-Bay County, Kenya,” 1 am pleased to inform you that you have been authorized
to undertake research in Homa Bay County for the period ending 17" August, 2019,

You are advised to report to the County Commissioner and the County Director of
Education, Homa Bay County before embarking on the research project.

Kindly note that, as an applicant who has been licensed under the Science, Technology
and Innovation Act, 2013 to conduct research in Kenya, you shall deposit a copy of the
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of the same should be submitted through the Online Research Information System.

BONIFACE WANYAMA
FOR: DIRECTOR-GENERAL/CEO

Copy to:

The County Commissioner
Homa Bay County.

The County Director of Education
Homa Bay County.

84



[

W

APPENDIX 7: RESEARCH PERMIT

THIS IS TO CERTIFY THAT:

MS. SERAPHINE APIYO ADERO

of UNIVERSITY OF NAIROBI , 168-40302
NDHIWA, has been permitted to conduct
research in Homabay County

on the topic: FACTORS INFLUENCING
IMPLEMENTATION OF ADULT LITERACY
EDUCATION CURRICULUM IN NDHIWA
SUB- COUNTY, HOMA-BAY COUNTY,

KENYA

for the period ending:
17th August,2019

Applicant's
Signature

CONDITIONS

. The License is valid for the proposed research,

research site specified period.

. Both the Licence and any rights thereunder are

non-transferable.

. Upon request of the Commission, the Licensee

shall submit a progress report.

. The Licensee shall report to the County Director of

Education and County Governor in the area of
research before commencement of the research.

. Excavation, filming and collection of specimens

are subject to further permissions from relevant
Government agencies.

. This Licence does not give authority to transfer

research materials.

. The Licensee shall submit two (2) hard copies and

upload a soft copy of their final report.

. The Commission reserves the right to modify the

conditions of this Licence including its cancellation
without prior notice.

Permit No : NACOSTI/P/18/78453/24614
Date Of Issue : 20th August,2018
Fee Recieved :Ksh 1000

” National Commission for Science,
Technology & Innovation

National Commission for Science,
Technology and Innovation

RESEARCH CLEARANCE
PERMIT

Serial No.A 20266
CONDITIONS: see back page

85



