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' CHAPTER I

~ ' © ORIENTATION
The Purpose of the Study

V Among the many roles perfofmed by the members of
the school staff, that of the superviéor has gtood out
as being the least understoqd.l The purpose of this
study is to aid in the definition and ciérification of
this role by exam&hang the perceptions of- the elementary
school supervisory role held by both teachéfS'and super-
visors. ’

Many current authorities on supervision accebt the
concept that the purpose of supervision is ". . . the
improvemént of the total teaching-learning situation."?

.An explicit implication of this statement is that the
actions of the supervisor must produce definite and de~
gired results; A furthér entailment is that there are
criticai competencies needed by the supervisor to fulfill
efficiently the pﬁrpose/ﬁf‘supervision stated above. This
study is céneerned with develobing an operational statement

of the behaviors of supervisors which in the perceptions

lharola Spears, Improving the Supervision of
Instruction, New York; Prentice-Hall, 1953. p. vii. -

%§.5.  Elsbree and J.J. MeNally, Elementary School
Administration and Supervision, New- York: American Book
Company, 195L. p. 404.. -
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of teachers and supervisors are deemed critﬁpal for
T effective supervision in the ﬁublic schools.
The purpose of the study is to define inductively
and to clarify th? nature of the competencies of the .
supervispr, as pérceived by supervisors and teachers, -

which are deemed critical for effective supervision in

the public schools.

-

Background of the Study
The beginnings of the attempts to bring supervision

1o a professional level can be traced back to the pre- .
service training activities instigated in 1685 by the
Brothers of the Prench Christian Schools. Pupil-teacher
apprenticeéhip plans were used in Hollahd.and England
”Huring the 19th century. A supervisory type of rela-
tionship developed betweénvteachers énd pupils in the
monitorial schools in the United States.l The history
of supérvisidn in the schools of the  United States dates
back to 1642 when the Massachusetts Selectmen were
charged with this rFsponsibility. The first record of

a special committee being appointed to be responsible'
for the publie schools was in.i647 at Dorster, Massa-

chusetts. The date 1789 marks the first law providihg

lFred C. Ayer, Fundaméntals' of Instructional
Supervision, New York: Harper and Bros., 1954. p. 9.
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specifically for the supervision of schools.
_ Aceountgbility for the supervision of public schools
continued to reside exclusively with lay people until
1683, when, with the appointment of the first school
superintendent, this obligation began to be shared with
professional educators.1

Beginning about 1879, the curriculum was expanded
to include a number of special subjects, (e.g., art,
music,-home economics, and physical education). Spec-
ial superviéors were employed to assist in:%he develop~
ment of an adequate teaching approach to these subjectqi
Special sﬁpervision eipanded rapidly; especially in the
larger cities.2 In the second gquarter of this century,
more attention was given to integration -of sﬁsject mat-
tér, and a definite reaction against special superviéors
developed. This was supportéd by two groups of educators:
those who believed that special supervision was placing
too much emphasis on segiz§tg\§ubjects, and thoge who
believed that supervision should be placed solely in the
‘hands of building principal;. This oppositionj plus pres-
sures from economy moves, considerably reduced the empha-

sis on supervision in the United States, but according

: lPayson Smith, "What Progress Has Superintendence
Madé', N.E.A. Proceedings, Vol. 63, 1925. pp. 669-676.

) %Fred C. Ayer,ﬁFundamentalswgi Instructional Super-
vision, New York: HeTper and Bros., 1954. p. 9.
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to the figures of the Pederal Office of Education,
special supervision still helds a significant place
in American education.1

Another result was to change the mefhod of oper-
ation. The separate subject superviscr went on an on-
call, or consultent basis. The general supervisor, or
curriculum consultant, whose efforts are devoted pri-
merily to the improvement of classroom teaching on a
unified basis, came into existence. The curriculum dir-

" ector, or‘coordinator, is of even more recent vintage.

At first, his function was™to encourage teachers to edu-
cate themselves through gréup activities. Since World
War II and the increase in the number of inexperienced
teachers, an intensified emphasis hés'been given tq
helping beginning and probationary teac;hers.2 During
thié same period, ihstructional supervision at the state,
intermediate, and county levels appeared and increasingly
influenced instructional pgao#ices.3

It is reported that at the middle of this century
there were almost 10,000 supervisors in the nation's

school systems, supplementing the work of principals and

- 1Office of Education, Organization and Supervision
of Elementary Education in ities, Bulletin No. 13,
Washington, D.C., 19490,

%John L. Bartky, Supervision as Human Relations,
Boston: D.C. Heath and Compeny, 1953.pp. 286-288.

3Fred C. Ayer, Fundamentals of Instructional Super-
vision, New York: Harper and Bros., 1954. p. 13.
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superintendents in improving(inetructiop.l

Since the turn of the century, tremendous innovations
due to sooial and technical de#elopmenfs have ﬁadé a stag~
gering addition to the.télents required to live aﬁd work
in this civilization. "As these modificetions have oc-
curred in the basic pattern of life, and as the standards
of living have risen, so have the schools altered basic
offerings, and stendards of education have risen., In
turn, as the concepts of education have changed, the con-
cepta of supervision have changed to meet these new con-
ditions. Historically, professional gupervision has
passed through tﬁg stages of inspection,. teacher-training,
sciénfific'management, and is now in the stage of .cooper-
ative léadership.2 Current emphases center on human rela-
tionships, cooperative gndeavor and democratic operation,
all og which are encompassed in the phrase "democratic'super—

vision.“3

As Spears aptly describes the situation:
It might be that American school
.edministration findd itself today much like

- & poor man who has suddenly inherited a for-
N tune. It is now in possession of the rich
concept commonly known as democratic: super-
vision, and doesn't know exactly what to do

T —
Harold Spears, Improving the Supervision of -
Instruction, New York: §§enfice-ﬂa11, Inc., 1953. p. §

2Spears, op. git., p. 81.

%, Robert Koopman,|Alice Miel, and Paul J. Misner,
Democracy in School Administration, New York: Appleton-
Genfury-%r?ffs, Inc., 1943. pp. 38-75.
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with it. And just like the bewildered
newly rich who finds himself surrounded
by a multitude of new faces--parties
anxious to tie their projects onto his
soaring kite--so school administration is
being surrounded by a multitude of new
supervisory faces--parties bearing miscel-
laneous titles and even more miscellaneous
programs.

The one thing on which there seems to be agréement
is that some form of supervision is necessary. A pﬁb—
lication of the Association for Supervision and Cur-
riculum Development contains the statement:

Supervision, a greally extended ~
supervision, is essential simply because
in the organization of America's education-
al force, it has a unique part to play. It
is a role which would still be essential if
every teacher in every school were already
a truly superior person; only, then it could
bring its work to a tremendously increased
fruition.

A bulletin of the California Teachers Association
includes a strong assertion of the need for supervisions

Lack of sufficient helpful and ex-
pert supervision for teachers during their
probationary years has reduced the number of
teachers satisfactorily qualifying for ten-
ure. This is a condition that must be reme-
died if tenure is to achieve the purposes for
which it is intended. Fortunately, many

1Harold Spears, Improving the Supervision of
Instruction, New York: Prentice=Hall, Inc., 1953. p. 83.

. 2Association for Supervision and Curriculum Develop-
ment, Leadership Through Supervision, Washington, D.C.:
"N.E.A., 1946. p. 122,
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. districta are now taking steps to remedy
! this situation.l .

T Currently, sypervision is %p a period‘of marked
transition. Democratic concepts of supervision are
still in a period of exploration with regard to the
practices that most efficlently accomplish their aims.

A voluminous amount of literaturé has been produced in
tﬁe past two decades, yet it has been stated,.and Justi-
fiebly, that;

' Of all the responsibilities of school
operation, instructional supervision stands .
out as the 8ne most discussed, yet least
qnderstood. .

i' The schools of the nation are faced with several
méjor problems: (1) a tremendous increase in the number
of school age children, (2) a critical shortage of ade-
quately trained teachers, and (3) inereasing competition
for the tax dollar. Theée.factors make it imperative
that the problems perfaining to the achievement of in-
creasing the effectiveness of democratic supervisional

practices be treated.realisticaily. Spears hes stated
that:

: Galifornia Teachers Association, Tenure a Handbook,
SanaFrancisco, California: Dec. 1, 1953_-TEIheograpEeE§.
pe 20

2
Harold Spears, Improving the Supervision of In-
gtruction, New York: Pren?ioe—H—II ne., . p. 1.

T
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Those programs that are going to be
most effective will be characterized by a
limitation of effort in keeping with the
availability of pe{sonnel and reasonability
of accomplishment.

Need for Study of the Supervisory Role

In the light of the situation Just described, it
would appear that it is important that the competencies
needed by supervisors be élarified.‘ The available lit-
erature gives few operatioqal staﬁements.' In'l950,.
Melchior surveyed the literature and found: o

Few, if any, acceptable research studies
exist on evaluation of supervision as a whole
or as a total situation. ]

" Since thaf time both Peckﬁan5and Spearst have made
exhaustive studies of the literature and come to the
same conclusion.

In recent years, thfee studies related to this area

have been completed at Stanford University. -Benjamin con-

ducted a study concerning the perceptions of principals

1 . .
. Harold Spears, Improving the Supervision of In-
struction, New York: __B_TPren i_gce—Em,—LInc' <y 1953, p. 83,
. 2W.T. Melchior, Instructional Supervision, Bbston:
D.C. Heath and Company, 1950. p; 24. :

3Dorothy_Reed Peckman, Priﬁci'les and Technigues‘bf
Supervision, Dubuque, Iowa: William C. Brown Gompany, 1953.
T

*Harold Spears, Improving?the Supervisionfgg in-
struction, New quk: Prentice~Hall, Inec., 1953. p. 83.

>
= o
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~and teachers regarding thg nature of "effective" super-
visory behaviors of elementary principals.l Enight ex-
amiped the perceptions of the supervisory role héld by
supervisors and principals.2 Ord explored the compe-
tencies of county school consultants as preceivgd‘by
teachers in rural schools and county staff members.3
Since teachers, principals, supervisors, special service
personnel, school superintendents, school board meﬁbers,
and the citizens of the community are all-involved in
judging the effectiveness of the supervisor, a éomplete
statement of the competencies needed by supervisors
would include the perceptions of all of these groups of
people. The studies éompleted to date have made contri-
butions toward this complete statement, but since they

were confined for practical reasons to specific groups,

. S

1Dayton Benjamin, "Critical Behaviors of Elementary

- Principals in the Improvement of Instruction" (Unpublished
Ed. D. dissertation, Leland Stenford Jr. University, 1955).

'QCharles Enight, "A Perception of Elementary School )
Supervisory Role" (Unpublished Ed. D. dissertation, Leland
Stanford Jr. University, 1956).

3John Ord, "Critical Competencies of County School
Consultants in the Improvement of Instruction® (Unpub-
1ish§d Ed. D. dissertation, Leland Stanford Jr. University,
1958).
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they have made. but a limited start toward the definifion

of ;he rolelgf the supervisor.

Delimitations of the Study

The present study is primarily concerned with the
identification and analysis of teachers' and supervi;
sors' ierceptions of what constitutes "effective" super-
visory behavior. In addition, it is concerned with the
development of an operational statement of the critiecal
competencies needed by elementary general curricuium
supervisors to fulfill the function of helping teachers
improve the total conditions thgt sﬁrround learning.

It is recognized that the principal should be the
instructional leader of the school. Supervision is an
imﬁortant aspect of the work of the principal. In addi-
tion, supervisors may assist the principal in fulfilling
this responsibility. The study is'limited to a consider-
ation of the supervisory behaviors of geﬁeral elementary
curriculum supervisors.

There are several reasons why it is felt that teach-
ers' and supervisors' perceptions of "effective" and "in-
effective" behaviors are important in clarifying the com-
petencies needed by the supervisor. Teachers and super-
_visors are the people most intimately involved in this
problem. It has been empirically demonstrated that what

one sees or observes is largely "a servant of one's in-
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terest, needs, and values.“1 It is widely accépted that
“ a person's béhavior in any situafion is a partial func-
tion of the manner in which bg perceives that situation,
Psychological theorists of varying persuasions tend to
agree that perception and performance are closely linked.
Lewin and Grabble have stated that: - )
"Social action no less than physical

action is steered by perception.. In any

situatiog, we cannot pelp gut act according

to the field we perceive,
It appears reasqnable to assume that part cof the variation
in the ways in which teachers respond to supervisory be-
haviors might be attributed to variations in the ways in
which teachérs.and supervisors perceive and evaluaée par-
ticular supervisory acts. It would appear that to be
able efficiently to assist teachers improve learning sit-
uations, it would be heipful to know how they see the
function 6f supervision, and what are the relationships
of their.perceptions of the situation to the perceptions

of others involved in the supervisory process. Therefore,

it wolld seem that knowledge of teachers' and supervisors'

lL. Postman, J.S. Bruner, and E. McGinnes, "Personal
Values as Selective Factors in Perception." - Journal of
Abpormal and Social Psychology, 1948, 43%: 142-154.

2K.-Lewin, and P. Grabble, "Conduct, Knowledge and
Acceptance of New Values." Journal of Social Issues,
1945, 1:57. )
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perceptions of what constitutes "effective" supervisory
B@havior, per se, would be valuable professional know-
ledge. Specificelly, from the data collected in this

study, the writer will attempt to answer the following

major questions: '

1. What are some deseriptive criticel -
actions of the supervisor as perceived by
both supervisors and teachers, which in the
Judgment of these respondents are believed
to be "effective™ or "ineffective" in per-
forming the role of the sugpervisor as defined
earlier in this project?

i

2. What are the critical competencies
=~ of the supervisor as perceived by supervisors
and teachers?
3. Do the pefceived critical competencies
of the supervisor vary significantly as they
are perceived by teachers and as they are per-
ceived by supervisors?
It is recognized that perceptual behavior is a com-
plex phenomenon affedted by many variables. Logically, _ .
it is impossible to isolate all the possible variables
that might be related to these critical competencies, but
for the professional educator, it would appear valuable
to know how teacher and supervisor pefceptions of super-
visory behaviors vary with a few easily identifiable
variables. Such knowledge could better enable the admin-
istrator or supervisor to predict and plan for different

teacher responses to similar supervisory behaviors.

Three experimental variables were'selected for investigation.
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One of the variables selected was the amount of
professional training the respondent had received. It
was expected that the educational background of the re-
spondent would make a s§stematic difference in the ways
the teacher or supervisor perceived supervisory behav-
iors. ﬁogically, those with more-iraininmg should show
greater insight into learning problems. The foliowing
quesfion will be investigated:

. What relationships exist between the
perceived critical competencies of the su-
pervisor and the educational background of
the respondent?

Another variable it was felt might show a difference‘
in the way supervisory acts were perceived was the amount
of. contact a teacher respondent had had with supervisors.”
Those who had had contact with only a few supervisors
might perceive the criiical competgncies differently from
those who had had experience with many supervisors, An
additional question this study wili attempt to answé;
is:

What relationships exist between the
perceived critical competencies of the super-
visor and the amount of contact which the

»respondent has had with supervisors?

The third varisble selected was the respondent's
orienfation toward children as inferred from the Minne-
sota Teacher Attitude Inveniory. The Minnesots Teacher

Attitude Inventory is a scale designed to measure those

attitudes of a berson which discriminate between "desirable"
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and "undesirable" teacher-pupil relations. Those who~

~
~ rank at the high end of the scale are characterized as

having desirable teacher-pupil relations and described

as "permissive" teachers. Those at the low end of the
scale are assumed to have undesirable teacher-ﬁupil re-
lations and described as "authoritarian",or “"dominative"
tegchers. It was proposed that there might be a direct
relationéhip between the teachers' and supervisofs‘ ori~
entation and attitudé toz?rd children as inferred from
their scores on this scale and their perceptions of super-
visory behaviors. The last question which this?study will
attempt to answer is: :

. ﬁhat relationships exist between the per-
ceived critical competencies of the supervisor
and the respondent's orientation toward chil-

dren as inferred from the Minnesota Teacher
Attitude Inventory?
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CHAPTER II

BESEARCH DESIGN

General Requirements of the Design

In order to accomplish the objectives set forth in
this study, it was necessary that some scientific system-
atic and valid technique be utilized to provide, data which
would aveid over generalized statements regarding the

{ types of activities in which supervisors pa;ticipate.

’ In addition,‘the technique needed to allow for the an-
’alysis of the data and the final formulation of the cri-
tigal competencies of the supervisor as perceived by
téachers agd gupervisors. The critical incident tech-
nique developed by Flanaganl and co-workers at the American
Insfi%ute for Research and the University of Pittsburgh
‘seemed to ¢ ome th: closest fo-ﬁeeting the requirements of
the study and therefore wasg selected as a research tool
or device, In discussing- this technique, Flanagan has
stated:

~

A new approach has been developed
which attempts to substitute data in the form
of representative samples of observed behav-
ior for opinions. Critical incidents are col-
; lected which report observations of behavior
© representing either unsatisfactory, or out-
gtanding performance of important .aspects of

1J§hn C. Flanagan, "The Critfcal Incident Technique,"
Psychological Bulletin, LIV (July, 1954), 4.

-17~
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the individual's job. These are only
the «casual judgments of any statistical
series. Since the incidents involve only
behavior, they tend to represent objective
data rathef than subjective opinion or im-
pressions.— -

The advantages of the C.I. Technigue for the pur-
poses of this study are summarized as follows:

1. It is a technique that can aid in the recogni-
tion of perceptions of supervisory competency of person-
nel intimately associated with the activity, in this case
feachers and supervisors. '

E 3

2. It provides a collection of descriptions of
actual, concrete, observable behavior in specific situa-
tions as perceived by the respondents.

3. It minimizes trait responses and supplies
descriptions on a behavioral or operational level.

4. In this technique the emphasis is placed upon

the discovery of those competencies which are critical

,‘br-crucial in the sense that they have been judged to

be determining factors in the successful or unsuccessful
participation of a number of individuals on a specific
_Job, which in this study ié that of the public school
supervisor,

A major limitation of the technique is the lack of

1John C. Flanagan, "A New Approach to Evaluating
Personnel," Personnel 26:35, July 1940.
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inclusion of a means for selecting respondents with
relatively common educational frames of references.

It is contended:
« + « that homogeneity of basic educational
frames-of-reference (philosophy of education,
nature of educational objectives, role of
education as a social process), seldom if
ever obtains when a group is identified only
on the basis of the generallprofessional or
civic roles of “its members.
In designing this study, an attempt was made to compen-
sate for this limitation by incorporating the use of the
Minnesota Teacher Attitude Inventory scale. This scale
is "designed to measure those attitudes of a teacher
which predict how well he will get along with pupils in
interpersonal relationship."2 Porsons with high scores
are assumed to be more permissive and those with low
. Bcores more dominative, and in ¢ach case for the indi-
viduals to behave accordingly. The results of some edu-
cationél research projecta have indicated that the score
categories of this scale might have a better than chance

reiationship to perceptions of administrative behavior.3

1Arthur P. Coladarci, "Administration Suctfess Cri-
teria," Phi Delta Kappan, 37:1956, p. 283.

2§.¥. Cook, C.H. Leeds, and Robert Callis, Minne-
sota Teacher Attitude Inventory Manusl. New York: The
Peychological Corporation, I95i. p. 3.

3cd1adarci, op. oit., p. 284.
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The Critical Incident Technique

The critical incident technique is a procedure
which waes developed at the American Institute for Re-
search of Pittsburgh as an outgrowth of studies conduct-~
ed in the Aviation Psychology Program of the United
States Army Air Porces during World War II. The first
major study using this technique was conducted in 1844
to determine critical‘requirements of combat leadership
for wartime flying missions.l At the close ofMWorlq
War II, this technique was further refined under the
leadership of Flanagan at the American Institute for
Research and the University of Pittsburgh. At the pre-
sent time, the C.I. Technique consists of five stepa,
each of which is essential for most research probdlems:

1. Determination of the géneral,aim of the
activity. This general aim should be a
brief statement obtained from the authorities
in the field which expresses in simple terms
those objectives to which most people would
agree.

2. Development of plans and specifications for
collecting factual incidents regarding the
activitya

3. Collection of the data. The incident may be
reported in an interview or written up by
the observer himself. In either case, it ie

essential that the reporting be objective
and include all relevant details.

lrederick Wickert, Psychological Research on Problems

of Redistribution, Army 4Air Forces Aviation Paychology
Program Research Reports, Report No. 14, (Washington:
U.S. Government Printing Office, 1947). B
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4. Analysis of the data (the data collected
are analyzed in terms of the observer's frame
of reference, categories are formulated, and
"successful" behaviors are identified).

5. Interpretation and reporting of the state~-
ment of the requirements of the activity.
The possible biases and implications of de-
cisions and procedures made in each of the
four prfvious steps should be clearly re-
ported.

This technique has been used with a considerable
degree of success to analyze human behaviors i?ipany
dlfferent fields, and from this information propose the
critical regquirements needed for specific activities.
Areas that have beeﬁ/}nvestigated include determining
eritical requirement of nursing practicés,2 critical re-

3

quirements of factory foremen,” critical requirements for

lJohn C. Flanagan, "The Critical Incident Tech-
nique," Psychological Bulletin, LIV (July, 1954), p.336.

2June G. Teig, "The Critical Incident Technique in
Identifying Behaviorgl Criteria of Professional Nursing
Effectiveness," (Unpublished Ed. D. dissertation, Leland
Stanford Jr. University, 1953).

3Robert B. PFinkle, "A Study of the Critical Require-
ments of Foremanship" University of Pittsburgh Bulletin
- (Pittsburgh: Pittsburgh University Press, 1950),
pp. 291-297.
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effective dentsal practice,l and c¢ritical requirements of
b general psychology courses.2 In addition, the critical
incident technique has been found to be valuable for
studying the roles of various educational workers.

Jdensen collected and analyzed reports concerning
the effective and ineffective behaviors of teachers as
observed by a diversified group of specialists who were
considered to be qualified to render‘judgment on teachers!'
classroom behavior. The critical requirements were class-
ified under personasl, professional, and social quéli—
ties.3'

Medsker and Buffington conducted parallel studies
to clarify the role of the elementary principal. Med-
sker did an analysis of the critical behaviors of elemen-
tary principals as viewed by teachers including all ac-~
tivities that‘the teacher desired to mention. Medsker's
findings were grouped into five major areas: (1) Provid-

ing Leaderghip for Teachers, (2) Working with and Caring

1Robert F. Wagner, "A Study of the Criticel Re~-
quirements for Dentists™ (Unpublished Ph. D. dissertation,
University of Pittsburgh, 1949). .

. 2Jo Anne Smit, "A study of the Critical Bequirements
for Instructors of General Psychology Courses"”, Universit
of Pittsburgh Bulletin (Pittsburgh: Pittsburgh University
Press, 1935;, pP. 297-284. .

j . .

. 3Alfred C. Jensen, "Determining Critical Requirements
for Peachers”, Journsl of Experimentsl Education, XX, -
(September, 1951). ‘
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for Children, (3) Maintaining Relaticns with the Com=-
mﬁnit&, (4) Administering the Schocl, and (%) Wcrking
with Individual Parents.l Buffingfon studied the be-
haviors of the elementary principal as perceived by
perents, The results of his analysis of these percep-
tions were classified under the following headings:
(1) Developing Relationships with Parents' Groups and
the Community, (2) Working with and Caring for Children,
(3) Knowing and Helping Parents, and (4) "ﬁnclaasifiable".2

Benjamin also examined the role of the elemenféry
principal but limited his study to the supervisoﬁy be-
haviors of elementary principals that had specific bear-
ing on the teacher's activities in th% classroom, as per-
ceived by teachers and principals. Criticél requirements
were centered around three major headings: (1) Curricu-
Jum Materials>and Instructional Procedures, (2) Mental

Hygiene of Teachers, and (3) Administrative Arrangements.3

lL L. Medsker, "The Job of the Elementary Principal
as Viewed by Teachers" (Unpublished Ed. D. dissertation,

Leland Stanford Jr. University, 1954).

2Reed L. Buffington, "The Job of the Elementary
Principal~as Viewed by Parents" {Unpublished Ed, D, dis-
sertation, Leland Stanford Jr. University, 1955).

3Dayton Benjamin, "Critical Behaviors of Elementary
Principals in the Improvement of Instruction® (Unpub-
lished Ed. D. dissertation, Leland Stanford Jr. Univer-
sity, 1955).
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Knigﬁt explored the perceptions of the éupervisory
role held by supervisors and priﬁcipals. The major areas
of activity derived from the behaviors as constituting
the critical areas of the work of the elementary school
supervisor were: (1) WQrking with and Helping Principals,
(2) Working with Parents and Parent Groups, and (3) Work-~
ing with and Helping Teachers.1

A study by Ord dealt largely with the dime;sions of
superviéion which were related to individual techniques
or one-to-one relationships between the consultanf and
teacher. The behaviors repor%ed were classified under
the following headings: (1) Curriculum Materials, (2)
Methods and Instructional Procedures, (3) Mental Health
and Teacher Growth, and (4) Classroom Organization.2

These studies have demonstrated that the C.I. Tech-

" nique can be used successfully in studying the perceptions
of competencies needed by different groups of educational
personnel. This is its value to the present study.

Certain basic assumptions must be accepted in an

investigation that employs the critical incident technique

1Charles Knight, "A Perception of Elementary School
‘Supervisory Role" (Unpublished Ed. D. dissertation, Le-
land Stanford Jr. University, 1956).

2John Ord, "Critical Competencies of County School
Consultants in the Improvement of Imstruction" (Unpub-
lished Ed. D. dissertation, Leland Stanford Jr. Univer-
sity, 1958). ’
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as a research device. Those which were basic to this
investigation follow: )

1. It was assumed that teachers and supervisors
are qualified and competent judge$ in observing and re-
porting "effective" and "ineffective" behaviors of the
supervisor. N

2., It was assumed that the objective of supervision
as stated on page tyﬁ\Was an acceptable objective to the
observer.. ‘

3, 1t was assumed that the respondents would éis-
-play different intensities of feeling toward particular
behaviors that they reported, but that present psycho-
logical knowledge is insufficient to differgntiate ac-
curately or measure the amount of these differences in

intensity of feeling.

Definitions of Terms Used

For the purposes of this study, the terms defined
in this section are used consistently throughout the re-
poft to convey the meanings set forth in these definitioms.

Area: A unit which embraces a group of similar
categories., This allows for the explicit presentation
of the critical competenciés in a more communicable pat-
tern.

Category: A concept embracing a group of similar
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abstracted behaviors as based on the recorded critical

incidents.

Critical Competency: An aptitude, ability, atti-

tude, or other behavior which is crucial in the sense that
it is frequently a factor causing either successful or
unsuccessful participation in a supervisory activity.

A critical incident may contain one or more critical com-

petencies.

Critical Incident: By an incident is meéhf an
observable type of human activity which is sufficiently
complete in itself to permit inferences and predictions
to be made about the person performing the act. To be
Jcritical", the incident observed must occur in a situa-
tion where the purpose or intent of the zct seems fairly
clear to the observer and where its consegquences are
sufficiently definite sovthat there is little doubt con-
cerning its purpérted effects, Such incidents are de-
fined as behavior perceived as outstandingly effective or
ineffective with respect to attaining the general aim of
supervision stated on.page two. )

Supervisor: The person, other than the building
principal, who is assigned the responsibility for super-
vising the-improvement of the';nstructional program,

The terms supervisor and consultant are considered as hav-
ing identical Qefinitions and are used as interchangeable

terms.
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The Null Hypotheses

At the beginning of the study, the following null
hypotheses were proposed for testing by appropriate
statistical analysis: ° '

1. The perceived critical competencies of the
L supervisor do not very significantly as
-" perceived by supervisors and as perceived
by teachers.

2. The perceived critical competencies of the
© supervisor do not vary significantly with
the educational background of the respondent.

3. The perceived critical competencies of the
supervisor do not vary significantly with
*the amount of contact the respondent has
had with supervisors. . .
4, The perceived critical competencies of the
supervisor do not vary significantly with
the respondent's orientation toward children
as inferred from the Minnesota Teacher Attitude
Inventory. )

Selection of the Sample
The number of respondents and the number of inci-
dents to be included was a matter for conjecture. RNo
conclusive evidence has thus fer been presented to indi-
cdte exactly how many incidénts are necessary for a com-
plete study. According to Flanagan:

A general problem which overlaps the
phases of collecting the incidents and an-
alyzing the data relates to the number of in-
cidents required. There does not seem to be
a -simple answer to this question. If the ac-
tivity or job being defined is relatively simple, .
it may-be satisfactory to collect only 50 or 100
incidents. . ’



-28-~ )
.0n the other hand,Asome'types of complex
activity appear to require several thousand in-
rcidenfi for an adequate statement of require-~

ments.

A review of similar studies seemed to indicate that
'approximately one hundred respondents with each respond-
. ent supplying four incidents would be an adequate number
to meet the requirements of this study.

In the present study, the supervisor respondents
were selected from general elementary curriculum super-
visors who were memberé of the Bay Section'éélifornia
Association for Supervision and Curriculum Development,
(Appendix B). Granting that supervisors work undér
many types of organizational plans, no attempt was made
to ascertain or differentiate the staff relationships
Awhére these supervisors were employed.

The teacher respondents,.to avoid identification
with & particular school district and supervisory staff,
were selected from the students attending summer session
education classes at San Jose State College, San Fran-
cisco State College, Stanford Univérsity, end the Uni-
versity of California during 1955 and 1956. It was felt
»réhat if teachers were not identified with the school dis-
trict where they were employed, they might be more in-

clined to give freer responses, particularly in regard

1John C. Flanagan, "The Critical Incident Tech-
nique," Psychological Bulletin, LI (July, 1954) p. 343,

S~
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to "ineffective" behaviors. The colleges and univer-~
sities were selected because they were in the area
where the supervisor respondents were employed, end
they were a convenient distance from the residence of
of the researcher. Pour schools were selected to try
to get a more representstive sample of teachers and

to nullify to a2 limited degree the influence that the
ﬁrogram of an individual teacher training school might
give to the responses. )

It was reguired that each teacher respondent ful-
£i1l the following qualifications: (l).hold a regular
general elementary California teaching creﬁential,

(2) have had a minimum of one year of teaching exper-
jence in a California elementary school, and (3) have
had contact with at least ohe.elementary general cur-

riculum supervisor, (Appendix A).

Collection of the Data
Since the study employed the critical incident
technique, the data to be obteined-~-perceived behaviors
of supervisors--were procured through'personal inter-
views. The value of this procedure was threefold:
(1) it secured the behaviors pérsonally from the re-‘
spondents; (2) by having the respondent there to clar~

ify any responses that did not seem clear, it reduced to
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a minjmum any inference or bias on the part- of the
investigator; and (3) it gave an opportunity to de-
termine from the supervisors and teachers their implicit
intent and judgments regarding the behaviors that were
considered ecritical in the incidents they described.

The interview was .designed to obtain spgcific
descriptions of behavior in a rélatively informeal, semi-
structured situation. The structure of the interview
was provided by the standardized questions given ih
Appendix D. In each case, the respondent was first
asked to recall the "effective" incidents and then the
"ineffective" incidents. Each respondent was assurea
of his anonymity in respect to all data he supplied.

In éases where the respondent seemed to indicate an un-
easiness about this, further details as to the way the™
data were to be handled were given. -

Each iqterview proceeded through the following
steps: .

l. The interviewer made sure that the interviewee
understood what was wanted by familiarizing him with
the purpose of the study, the methods being used, and
the criteria for critical incidents the observer was to

supply, (Appendix C).
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2. The interviewer checked to be certéin that the
interviewee met all the qualifications for a respondent
as they are set forth on pages 28 and 29 of this study.

3. The inter;iewer ascertained if the respondent
was willing to participate in this study to the extent
of both being interviewed and completing the Minnesota
Teacher Attitude Inventory scale.

4, The interviewer then obtained and recorded the
desired descriptive d;ta on the respondent, (Aﬁpendix D).
5. The interviewer reviewed the criteria for
critical incidents the observer was to supply, (Appendix

c).

6. The interviewer stated and obtained agreement
on the purpose of supervision as given on page two.

7. The interviewer gsked the questions designed
to obtain the critical incidents, (Apﬁen@ix D). The
respondent was asked to describe situations which he
considered to have been effective or ineffective and,
in his judgment, what critical behavior was involved.
The respondent was then asked to state why he thought
this behavior was effective or ineffective. In an at-
tempt to avoid gripes and unconstructive statements, if
the behavior was judged as "ineffectivé", the respondent
was asked to state what he felt the superﬁisor should ~

have done.
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8. The interviewer directed his efforts toward

encouraging detailed responses to the questions in order
to assure the securing of descriptions of behavior and
not traits. When the responses did not seem clear, the
interviewer asked the foilowing type of questions: Can
you tell me more about this? I don't gquite understand
the situation; who did what?

' 9. The same procedure was repeated for each in--
cident the respondent supplied. Each interviewee was
asked to supply four incidents—~two effective and fwo
ineffective-~but when they wished to give more, the
procedure was followed for all incidents they volunteered
to supply. -

"10. The interviewer gave each respondent a stamped
and addressed envelope which contained a copy of the
Minnesota Teacher Attitﬁde Inventory, and en answer sheet
for the Minngsota Teacher Attitude Inventory. This test
was to be completed at the respondent's leisure and mail-
ed back to the interviewer. Any gquestions the respondent
had concerning this test and how the answers were to be
used were answered. The importance of returning this
test was stressed., Each envelope and each answer sheet
was coded with the number of the interview so the infor-
mation thus obtained could be matched with the_other

descriptive data about the respondent. This fact was
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explained to the respondent, as names and addresses of
the respondents were not asked for at any time during
the interview. The respondent was given the option of
putting his name and address on the Minnesota Teacher
Attitude Inventory Answer Sheet if he cared to be given
the results of his score on the test and a copy of the
summary when it was completed. This was done so the
researcher could in a small way compensate the respond-
ent for his time and effort and to encourage jhé re~. '
spondent to return the Minnesota Teacher Attitude In-
ventory Answer Sheet.

11. The interviewer reviewed the Form for Collect-
inédData and checked with the respdndent to be certain
that all of the information was recorded accurately.

1l2. The interviewer thanked each respondent for
having been willing to be'an interviewee and again men-
tioned the importance of returning the Minnesota Teacher
Attitude Inventory Answer Sheet.

As has been noted in the éutline of interview pro-
cedures, data of two types were gathered and recorded:
(1) the descriptive information on the respondent, and
(2) t*¢ descriptions of behavior. Précedures for this
phace of the gathering process were designed to get the
interview data in uaéble form for the classification and

analysis that was to follow.
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Using the Form for Recording Data (Appendix D),

the interviewer recorded all data as it was given by

'the respondents. The descriptive information about the

respondents was secured so it might be compiled and
tested for significance in relationship to the per-
ceived criticel competencies of the supervisor.

The degcriptive data about each respondent included:

1. Currently employed as:. (1) teacher,
(2) supervisor.

2. Educational background of the respondent:
(1) no degree, (2) A.B. degree, (3) A.B.
degree to plus 30 semester units, (4)

A.B. degree plus 30-60 semester units,
(5) A.B. degree plus over 60 semester units.

5. Number of supervisors with whom the respondent
has had contact: (1) 1-5%, (2) 6 or more.

4, Score on Minnesota Teacher Attitude Inventory.
5. County in which the respondent was employed.

(To check that all respondents were not from
one specific area.)

In recording the descriptions of behaviors, the
interviewer tried to keep as close as pos;ible to the
res?ondent's words. The interviewer attempted to have
the recording of the incident be'inconspiéuous.

In order to expedite the héndling of the raw data
during the categorization and tabulation processes which
follow, each incident was transcribed from the Form for
Recording Data to a Unisort Analysis Card. BSeparate cards

were designed and printed for recording the effective and
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ineffective incidents. In the printing of the cards,
notations to facilitat® the recording of the deserip-
tive data that was needed on each respondent were pro-

vided. (For sample cards, see Appendix E).

Category Formulation .

Data obtained from the interview phase of this ,
study were subjected to the process known as categofy
.formulation. This is the total process by which data
are analyzed in order to arrive at the critical comﬁe-
tencies of the job under consideration.

As was noted previously, each incident was tran-
scribed onto a Unisort Analysis Card, with separate
types of cards being used for "effective" and "ineffec-
tiveJ incidents. The cards were separated into two
groups, one for "effective" héhéviors and one for "in-
effective” behaviors. Up to the point of the final
process--the formulation of the eritical competencies
of the supervisor, each group was treated separately but
identically in the categorization process.

Pollowing the establishment of these two ma jox
groups, the incident described on each card was analyzed
to determine those incidents which contained more than
one critical behavior, Duplicate cards with the same

asgigned interview and incident numbers, but with each

1
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behavior assigned a different code number, were made
for those inéidents containing more than one critical
behavior.

At this phase of the process, the total group 5? -
cards were divided into sub-groups of one hundred cards
each. Two hundred of these cards, randomly selected
were withheld and set aside until categories and areas
were developed from the rema%nder of the total groups.

The néxt step undertaken was the devélopmént of a-
classi%&cation of the behaviors. The behaviors were
carefully analyzed for the purpose of selecting the gen—A
eral nature of the classification, with the principsal ' ~
consideration being given to the uses to be made of the
datall The frame of reference for this study was direct-
ed toward training and evaluatihg on-the~job effectiveness
of the supervisor. All identical behaviors were placed
together with a descriptive statement of the béhavior in-
volved. to form the primary or first level of generaliza-
tion. Next, groups of behaviors that appeared related
were isolated into separate groups with descriptive

statements written to describe the category of behaviors.

‘1John C. Flanagan, "The Critical Incident “Pechnique,"
Pittsburgh: Americen Institute for Research, and Univer-
sity of Pittsburgh, (Mimeographed bulletin), October
1953, p. 37. K
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These descriptive statements were then refined further
as they were related to the supervisor's job and were
grouped into areas for which gene}al statements were
written that embraced all behaviors contained in the
group, yet were mutually exclusive of the other cate-
gories.

The next process of the classification system in-

- volved the grouping of the previously denoted categories
of behavior into tentative major areas, for which new
statements were written which incorporated the essentials
of all the previous steps. Since this step is considered
to be one 6f the most vital steps in the total categori-
zation process, careful attention was paid to the consid-
erations that have been suggested by Flanagan:

1. The headings and requirements should in-
dicate a clear cut and logical organiza-
tion. They should have discernible and
easily remembered structure.

2. The titles should convey meanings in them-
selves without the necessity of detalled
definition, explanation, or differentia-
tion. This does not mean that they should
not be defined and explained. It does mean
that these titles without the detailed ex-
planation, should still be meaningful to the
reader.

3. The list of statements should be homoge-
neous; the headings for either areas or re-
quirements should parallel in content and
structure. Headings for major areas should
be neutral, not defining either unsatisfac~
tory or outstanding behaviors. _Critical

requirements should ordinarily be stated in
pQEitive terms.
RS
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4, The headings of a given type should all
be of the same general magnitude or level
of importance. Enown biases in the data,
causing one area or one requirement to
have a disproportionate number of incidents
should not be reflected in the headings.
5. The headings used shéuld be comprehensive
and cover all incidents having significant
frequencies.

For the purpose of contrasting them, the statements
written for "effective" behaviors were then placed op~-
posite those written for the "ineffective®™ behaviors.
Statementé of critical competencies were writtén for
those which were perfect parallels and then for those
that did not match., These statements give the critical
competencies of the elementary general curriculum super-
visor as perceived by the teacher and supervisor re-
spondents of this study.

To check whether or not there was an adequate sam-
ple ‘of incidents to provide sufficient data to complete
the present study, the two hundred cards (one hundred
ngffective" cards and one hundred "ineffective™ cards)
that were previously withheld were subjected to the
category system that was developed with the remainder of

the cards., When classifying these cards, it was found

that no additional categories were necessary to accom-

1John C. Flanagan, "The Critical Incident Technique,"
Pittsburgh: American Institute. for Research, and Univer-
sity of Pitteburgh, (Mimeographed Bulletin), October
1953’ P 39.



~39-
modate them, so it seemed apparent that there was no
need for collecting additional incidents. The relia-
bility of the data was indicated by the fact that the
last two‘hundred behaviors appear to verify the compre-
hensiveness of the ériginal categorization.

As a further check on the categorization process,

a Jury of three was asked to categorize a random sampling
of descriptions of vehavior that had been used to develop
the categories. The sampling represented all major areas
and sub-areas of the classification system. The ﬁury
members selected were college professors on the staffs

of colleges located in northern California, who were
teaching courses concerning supervision and curriculum
development.

Additional Unisort Analysis Cards were prepared to
submit to the jury, Tﬁis was done so thp jury members
would not be aware of the researcher's categorizations.
These cards contgined the identical information ac
those used in the original categorization process but
" had separate code numbers to facilitate the checking of
these cards against the areas and sub-areas that had
been tentatively set up. PFifty of theseAcgrds along with
e copy of the areas and sub-areas of behavior that had
been developed through the categorization process were

submitted to the jury. The categorization{process was
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explained to each jury member. The jurors were asked:
to become familiar with the_researcher's categoriza-
tions, to read each description of behavior, to judge
in which sub-area they felt the behavior should be4
categorized, and to indicaff their judgment by writing
the code number of the cardkieside the description of
the sub-area. As a& part of their instructions, they
were informed that if they félt{there were behaviors
that did not fit into any of the tentative sub-areas,
they were to indicate this at the end of the list of
categories. Each juror completed the categorization of
the sample cards independently. A summary of the Jury's
findings may be found in Appendix F. .

An analysis was made of the jury's findinés to de-
termine how much agreement or disagreement existed. A
summary of the amount of agfeemeﬁt is presented in Table
1.

There was considerable agreement between the jury's -
categorization of the fifty descriptions of behavior se-~
lected at random and the categorizations of the research-
er. In seventy-iwo percent of the cases tested, at least
three out of the four people making judgments were in
agreement on the categorizations. '

In some cases, adjustments in the original categor-

-

izations were made to bring them into agreement with the
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TABLE 1

SUMMARY OF THE AMOUNT OF AGREEMENT BETWEEN JURY'S
CATEGORIZATION OF FIFTY BEEAVIORS SELECTED AT RAN-

DOM AND THE CATEGORIZATIONS OF THE RESEARCHER

! Fo. of Cases % of Total
Researcher and % jurors ]
agree. 13 26
Researcher and 2 jurors
agree. 23 46
Researcher and 1 juror
agree, 2 jurors disagree
both with researcher and
other” jurors. 8 16
Researcher and 3 jurors
disagree, but 2 jurors
agree, 2 4
Researcher and 3 jurors
disegree and Jjurors dis-
agree with other jurors. 4 8
Totals 50 100
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jury's recommendations. If only one juror disagreed,
the categorization remeined as tentatively set up., 1In
cases where one juror agreed with the researcher, but
the other itwo jurors disagreed both with the researcter
and the other jurors, no change was made. When at least
two jurors egreed, but differed with the researcher, an
ad justment was made in line with the juror's recommenda-
tions.

“After'the jury categorizations were completed, the
disagreements were discussed with the jurors. The dis—
agreements seemeﬁ te occur mainly through different in-
terpretations’af the words used by the respondents tco
describe a'parficular behavior., In the.few cases where
all had dﬁsagreed with the researcher's categorizations,
the descriptive statements were rewritten taking into
account the suggestions méde by the jurors.

Code numbers were then assigned to each card to in-
dicate the area and sub-area to which the behavior had
beeﬁ categorized. These code numbers were assigned to
facilitate the tabulations that were reéEE;;a'for the

statistical analysis of the data which is described in

Chapter III.
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CHAPTER IIX

PRESENTATION AND ANALYSIS OF THE DATA

Forty elementary general curriculum public school

supervisors and fifty elementary public school teachers

were personally interviewed for this study.

The num-

ber of incidents obtained from the interviews and the

nunber of behaviors abstracted from the incidents are

summarized in the following table:
TABLE 2

SUMMARY OF THE NUMBER OF INTERVIEWS, THE INCIDENTS
REPORTED AND THE BEHAVIORS DERIVED FROM INTERVIEWS

WITH PARTICIPATING TEACHERS AND SUPERVISORS

Number of. interviews with:

Supervisors 40
Teachers 50
Total 90
Incidentﬁ reported by:
Effective Ineffective Total
Supervisors - gl " 79 170
Teachers 103 90 193
Total ’ 194 169 363
Average number of incidents
per interview 4.03
Average number of behaviors
1.10

per interview

—44-
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Descrigtive Critical Actions of the Supervisor

Th
As Perceived by Teachers and Supervisors

(]

The first question this study attempted to anmwer
was:
What are some descriptive critical
actions of the supervisor as perceived by
both supervisors and teachers, which in the
Judgment of these respondents are believed to
be "effective" or "ineffective" in performing
the role of the supervisor as defined earlier
in this project?
The categorization process described in Chapter II was
uged to develop statemenis of "effective® and "ineffec-
tive® critieal actions of the supervisor. Four major
areas of activity were derived from the behaviors obtain-
ed from the interviews with supervisors and teachers as
constituting the critical areas of the work of the ele-
N &

mentary general curriculum supervisor. These areas are:

I. PROVIDING OPPORTUNITIES FOR ACQUIRING
INSERVICE GROWTH

II. CURRICULUM MATERIALS
//III. INTERPERSONAL RELATIONS

IV. WORKING WITH PARENTS AND PARENT GROUPS

. These major areas are supported by a number of
sub-areas which were derived from the behaviors abastract-
ed from the inecidents. When grouped together these major
areas and sub-areas define the work of the elémentary
general curriéulum superyisor as pe;ce;yed by the elemen-_

tary teachers and supervisors who participated in this study.

>
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The following is a summary and brief explanation of

these areas. Each sub-zrea is illustrated by a sample

incident as it was reported by the interviewee. Ex-

amples are drawn from both teacher and supervisor re-

ports.

I.

Summary of Major Areas and Sub-Areas of Activities
g% Elementary Supervisors as Derived from
Observed Behaviors

Providing Opportunities for Acquiring Inservice
Growth, .

In this category are listed those activities of the
supervisor that are concerned with providing on-the-
job training for the teachers with whom she works in

a face to face relationship. It includes both work-

~ing with individual teachers and groups of teachers.

It embraces the arranging of workshops, displays of
materials, and other situations where teachers may
gain new ideas or techniques.

A, Arranges Observation Opportunities for Teach-
ers to See Good Learning Situations.

Arranges opportunities for teachers to visit
other classrooms and helps them focus their
attention on specific techniques. The fol-
lowing reports from a teachef and a super-
visor are illustrations.

Effective

Setting: Supervisor had arranged a grade
level meeting for all third grade teachers.
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Substitutes were provided so they could go
while school was in session.

Incident: All the third grade teachers met
at one school where a teacher had prepared

a reading lesson showing the introduction

of a new story. She demonstreted this lesson
with her third grade class.. The group of
teachers went on to another school where they
saw a lesson concerning the teaching of ﬁhonics.
At a third school they observed an enrichment
type readin% lesgson. The entire program was
carefully planned.

Hesult: The teachers got so many ideas they
could use that they want to do it again with
another subject area veing featured.

Why: Gave opportunity to see different types
of lessons), using different teachers and
children. -~

Ineffective

Setting: Supervisor was asked by a principal
0 come to help a teacher he felt was very weak.
Incident: Supervisor came out to the school
and talked with this teacher. During the con-
versation, the supervisor suggested visiting
another teacher teaching the geme grade level.
The supervisor made arrangements to take the
teacher to visit this other classroom. The
teacher went, but was not very interested in
what went on in the room. This was so, even
after the supervisor discussed with her some
of the activities going on in the room.
Result: Teacher said, "If I had this room I
could do that too, but not with the group I
have now,"” :
Should have: Supervisor felt this a good
method but that it didn't work in this case.
She felt it might have been a problem in
the teacher's personal life, rather than a
curriculum problem.

Arranges Workshops and Displays to Present
ew Materials and Ways to Use Them.

Organizes workshops around particular phases
of the éurriculum; prepares displays of instruc-

tional aids; provides materials to make these
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aids; presents different ways to use them;

-~
and involves teachers in the planning of the

meetings. The following incidents reported
by a supervisor and a teacher illustrate
this sub-area.

Effective

Setting: The supervisor when visiting the
schools saw that there was a great deal of
verbalization going on in the arithmetic
program so decided to arrange an arithmetic
materials workshop. -

Incident: The supervisor prepared or gather-
ed the materials needed for the workshop.

She invited all who were interested to at~
tend one afternoon after school. The super-
visor presented the materials on display and
showed a few ways to adapt them to different
situations.

Result: Some of these teachers went home and
made materials. Others started using the
commercial materials that were availsble in
their schools. -

Why: Results showed in the classrooms. The
supervisor reached more teachers than she
could have through individual demonstrations.

Ineffective

Setting: Supervisor arranged an after school
workshop concerning the teaching of aero-
ngutics.

Incident: Teacher went to this meeting and
saw anotner teacher demonstrate how to do a
unit on aeronautics. Meeting lasted until
after six p.m. Teacher was bored and tired.
Result: Teacher didn't use the ideas that
were presented. Teacher felt the meeting was
an-infringement on his time.

Should have: Kept meeting to one hour or
shortened school day to compensate for meet-
ing time.
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Facilitates the Exchange of Ideas Concerning
the Improvement of Learning Situations and
the Solution of Common Problems.

Includes giving explanations and demonstra-
tions that help teachers to understand the
total program; aiding teachers in compiling
and exchanging ideas. The following guper-
visors' reports are examples:

Effective

Setting: In this distriet, it was required
that state and local government be taught in
the eighth grade. Getting realistic mater-
ials was a severe problem.

Incident: Supervisor spotited a teacher with
creative talent in this area and got her
released to work on materials that others
could use. Supervisor and this teacher went
out to visit teachers to find out what they
would like to have in the way of materials.
Produced a textbook for this grade level.
Result: Teachers are using the book and
commend it. | C

Why: Spotted teacher who had talents that
could help others.

Ineffective

Setting: District was working on a counsel-
Ing program. Supervisor met with a planning
committee. )
Incident: Supervisor was chairman of the
committee and presented a plan of action

to get the program started. Supervisor
didn't take a vote but assumed that the

group agreed with the plans presented. Each
was to take the suggestions back to their in-
dividual school.

Regult: Committee members reported back to
their schools that this was what the super-
visor said they had to do. Much unhappiness
was the result, and the program bogged down.
Should have: Gone more slowly and let the
teachers really have a voice in the decisions,
not just discuss the plans.
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Confers with Teachers to Help Analyze and
Solve Classroom Problems.

Involves being a resource person far new
ideas and ways of approaching problems;
demonstrating and explaining specific pro-
cedures or technigues. The following in-
cidents reported by a supervisor and a teach-

er are examples.

Effective

Setting: Eighth grade teacher who used very
formal approach to the social studies pro-
gram. Principal asked supervisor to observe
in the room.

Incident: Supervisor went to room and ob-
gerved lesson, After the class was dismiss~
ed, the teacher and supervisor-:discussed
possibilities for minor changes in the room
environment and for working in groups. Teach-
er said she had read articles about such pro-
grams but was concerned about what the prin-
cipal would say if she tried something differ-
ent. Supervisor assured her that it would be
all right with the principal and helped her
rearrange the room as a surprise for the stu-
dents. The students were to evaluate the

new arrangement. The supervisor brought the
principal in to see the room and give his
encouragement. The teacher got some pictures
and filmstrips. The supervisor went to the
library and got some other materials.

Result: Teacher continued to carry on in

this manner. She asked principal for more
help. The teacher grew so much and provided
such a rich program that it_was possible to
send other teachers to observe her teaching.
¥hy: Gave teacher encouragement and helped
provide materials to get her started on a
different way of approaching social studies
program. . .
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Ineffective

Setting: A school the supervisor visits
regularly.

Incident: Seventh grade teacher was showing
a filmstrip on ways to use heat when the
supervisor walked in for an observation per-
iod. When they came to a series of pictures
on old stoves, the supervisor couldn't con-
tain herself and took over and talked about
0ld stoves for the rest .of the class period.
Result: Teacher resented this action. He
had another objective in mind for the lesson
and felt the supervisor interferred with the
lesson.

Should have: If the supervisor wanted to
give a demonstration lesson, she should have
arranged to do so in advance.

Recognizes and Considers Teachers' Readiness
and Preference When Suggesting New Methods.

Recognizes and respects teacher readinesq;
takes time to become acguainted with both
teachér and situation; gives constructive
suggestions at apﬁropriate times. The
following reports from a supervisor and a
teacher illustrate this sub-area:

‘ Effective

Setting: -Teacher had come from an eastern
state and this was her first year of teaching.
in California. She was teaching a fifth
grade. She asked for help with committee
approach, indicated she was afraid to start.
Incident: The teacher and supervisor had

a conference and the teacher asked the super-
visor to come in when the children were there.
The supervisor came to visit, and they were -
talking about the English migration to the -
United States. .The teacher had youngsters
read aloud.from the text. This was about a
month before Thanksgiving. Supervisor
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suggested that they might consider

making a mural. Supervisor was asked

to come back at noon. The supervisor

came back and had a conference with the
teacher while they ate. The teacher

said, "I think I could handle one com-
mittee but would go crazy with more."
Supervisor called in art supervisor to help
teacher get started on z mural.

Result: Class made four beautiful large
Thanksgiving murals. Since that time, the

teacher has tried meking paste maps, masks,
etc. Does many things where she gefs her
hands dirty.

ﬂg¥: Specific help in answer to a teach-
er's problem., Teacher recognized need

and was ready for help. -

Ineffective

Setting: Building in which the supervisor
vigits every room qnce each week.
Incident: Supervisor came into this sixth
grade classroom on her weekly visit. The
teacher was having trouble with the slow
spelling group. The supervisor suggested
she try using the Fernald system with these
4 children,
Regult: Teacher unable to adapt this method
to this group of children. She just got
into a mess and had to withdraw from using
it. ’
Should heve: Teacher wonders if he or the
group wasn't ready for this technique. The
supervisor should have given more help in
adapting such a program to a particular
group of children.

Curriculum Materials

In this category are listed those activities that
center around the provision of materials that stim-

ulate the improvement of the instructional program.
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Suggests New and Appropriate Instructional
Materials and Carefully Explains or Demon-

strates WQx to Use the Materjals

Includes introducing new-and suitable mater-
ials that meet specific instructional needs;
explaining the use of various materials and
upon occasions, demonstrating how the ma-
terials might be used in the classroom.
The following incidents from supervisors are
illustrations: V

Effective
Setting: Rural school that the supervisor
visits on a regular schedule. She had no-
ticed that the room environment was uninter-
esting.,
Incident: On her next visit to this school,

the supervisor brought along a colorful cal-
endar and some pictures of an area these

‘children were studying. The supervisor asked

if she and the children might put these things
up in the room.

Result: Teacher willing to try out the sam-
ples. Children brought more things fgﬁ the
room which helped to improve the environment.
Why: Gave teacher z start. The children re-
sponded to the more colorful room, and it was
easier to get the teacher to see the importance
of room environment.

Ineffective

Setting: Supervisor went into a classroom
and delivered some new materlals from the
county office.

Incident: Supervisor came into rocom in a

big rush and put the materials dn a table.
The supervisor called out to the teacher that
she would be back later .to show the teacher
what to do with these things. The supervisor
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418mit _come back until several weeks later
and then didn't mention these particular
materials.

Result: Teacher kept waiting for supervisor
to come back and when she didn‘'t, finally
forgot about the materials. The materials
were put away in the closet, and she didn't

-find them until she cleaned out the closet

at the end of the school year.

Should have: Supervisor should have made a
definite appointment to see the teacher.

She should not have left the materials until
she could take the time to explain how to
use them.

Helps Teachers Find Suitable Materials for
Explicit Classroom Situations.

Consists of providing help to teachers con-
cerning materials the teacher recognizes she
needs; involves having a wide knowledge of
materials and being particularly familiar
with the materials available through local
or county cgrriculum materials centers,
The followihg reports supplied by supervisors
are examples:

Effective

Setting: A fourth grade room in a, school
where the supervisor visited on a regular
schedule. The supervisor observed a read-
ing lesson.

Incident: Supervisor and teacher had a con-
ference later in the day. During the con-
ference, the teacher mentioned that she had
run out of material for her slow reading
group. Supervisor went out to his car and
got a copy of “Cowboy Sam". He brought it
in"to the teacher and asked if she had tried
this book. He left a copy for her to look
over at herr leisure.
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Result: Teacher ordered this material from
the county. library. She was able to get
this group of children more interested in
the reading program.

¥hy: Supervisor carried materials that
might be of use to teachers for. special cur-
riculum problems. He helped this teacher
when she needed it. He used the--have you
tried this approach.

Ineffective

Setting: Rural school that the supervisor
visits on a regular schedule. She had ob-
served that eighth grade man teacher was set
on using only the eighth grade textbooks.

The children who couldn't read them were
practically left out of the classroom pro-
gram,

Incident: The supervisor gathered together
some suitable books related to the eighth
grade social studies unit, and some arith-
metic games. The supervisor took them out

to this classroom.

Resulf: The teacher let the children take
these books home and use them there but
wouldn't let them read them during the school
day. In arithmetic, he continued with a mem~
orization and drill program.

Should have: Suggested that he go back to
school and take some more training.

Encourages Teachers to Make Visual and Mani-
pulative Materials.

Involves making provisions for teachers to
make visual and manipulative materials; in-
cludes proviaing time, samples, materials
and instructions; cdnsists of providing for
the setting‘up of work centers and workshop
meetings. Examples given by a teacher angd

8 supervisor .follow:
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Effective

Setting: This school district was on double

segsion. The supervisor set up a series of
meetings for teachers. The meetings were
scheduled so the teachers could attend dur-
ing the session they were not in the class-
room.

Incident: One of these meetings was focused
on arithmetic, and this teacher attended.
The supervisor had set up a display of arith-
metic games, mimeographed. seatwork, and ex-
amples of things other teachers were using.
Materials were provided to make any or all
of the items in the display. The teachers
could choose which items they would like to
make. The rest of the afternoon was devoted
to making materials.

Result: The teacher made several things she
took back and used in her own classroom,
Why: Provided time, materials, and a place
to work. '

Ineffective

Setting: A school that had a new principal.
The supervisor decided to help him by arrang-
ing two displays of materials, one of arith-
metic materials, and one of reading games.
Incident: Supervisor set up display of ma-

~terials. Teachers looked and commented:

"How interesting," and "Busy work for the
supervisor.?

Result: Teachers didn't make any of these
materials,

Should have: Had a meeting to explain how
to use these materials,

Provides Means Whereby Teachers May Share
Materials.

Facilitates the sharing of materials by teach~
ers, through grade level meetings and by pro-
viding secretarial services for reproducing

materials. The following positive incident
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given by a teacher illustrates this sub-
area., No negative counterpart was given:

Effective

Setting: First grade teacher asked for
help with what to tell parents who ask to
help their children at home. ¢
Incident: Supervisor asked other first
grade teachers if this was a problem for
them too. BShe received many yes replies.
Supervisor started a list of suggestions
and then had a group meeting of these first

. grade teachers. At the meeting, she asked

them to share their ideas and develop -the:
list further. The supervisor collected =all
their suggestions and had the list mimeo-
graphed. She sent a supply to each teacher
who had zttended the meeting and worked on
the list.

Result: Teachers used lists asgain and sgain.
Parents were pleased with the suggestions.
#hy: Answered an immediate problem. Teach-
ers shared in solving the problem.

Interpersonal Relations.

In this category are listed those activities that

are essential for creating a working relationship

that will be supportive to the improvement of the

total teaching-learning situation.

A,

Supports and Helps Teacher Feel Importent
and Secure.

Manner of working with teachers inspires
feelings of confidence and security; gives
suggestions in a positive and constructive

way; shows respect for teachers and particu-

'larly in front'of their students. The fol-

lowing teachers' reports are examples:
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Effective

Setting: -Fifth grade teacher in her first
year of teaching. Supervisor came to class-
room on a scheduled visit.
Incident: Supervisor came in while teacher
was teaching the students an Indian song.
The supervisor saw that her coming in upset
_ the teacher, The supervisor suggested that
she was very interested in Indians and could
she tell a story she knew about them., She
told the story, and then went on with the
music lesson. In a conferegge later, the
supervisor, instead ing the teacher
that she wasn't teaching the music lesson
very well, asked if there was something with
which she could help. The supervisor-made
some suggestions that might make the teach-
ing of music easier for the teacher.
Result: Teacher felt more secure and willing
to try out the suggestions.
Why: The supervisor had insight into the
situation and kept the teacher from being
embarrassed,

Ineffective

Setting: A school that the supervisor
visits regularly. She.visits the rooms

as she has -time to do so.

Incident: Supervisor came into the room

and looked at the handwriting on the
blackboard, She turned to the teacher

and said, "Where d4id you learn to write?"
She did not wait for the teacher to answer
but went on to criticize the way the let-
ters were formed., The class sat and listen-
ed while this conversation went on. Then,
the supervisor went out into the hall and
agked the teacher to come out with her. She
agaein berated the teacher and told her she
would have to learn to write correctly. The
teacher offered to print, but the supervisor
said, "No, that is only for the primary
grades."

Result: Made teacher very resentful and
annoyed. b . -
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Should have: Supervisor should have used
a different approach, She should not have

" treated the teacher like a naughty child.

Gives Recognition to Teachers.

includes activities that involve aiding
teachers in gaining recognition from other
teachers and the school administration.
The following incidents supplied by teachers
illustrate this sub-area:

- Effective

Setting: A school building where the super-
visor visits on a regular schedule, Each
teacher signs up for the time and subject
she wishes to have the supervisor observe.
Incident: The supervisor came into the

room and observed the children writing
independently. Some of the children were
doing exceptionally well at writing creative
stories, The supervisor stopped in to tell
the principal how well she felt these chil-
dren were doing., Principal in turn told

the teacher. )

Result: The teacher was greatly pleased by
this and encouraged to have more of this
type of lesson.

. Why: The supervisor was willing to take

time to tell the principal of the good
things she saw in his school.

Ineffective

Setting: A school building where the super-
visor works on a consulting basis. She only
goes to rooms where teachers have invited
her to come to help them.

Incident: The supervisor met a teacher who
was new on the staff in the-teachers' room.
The supervisor asked, "Is there anything I
can do to help you?" Thé  teacher replied
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that she guessed not. Thus the teacher did
not have the supervisor visit in her room.
Result: Teacher needed help but felt em-
barrassed to admit it in front of other
teachers. The teacher did not get the help
when she needed it.

Should have: The supervisor should have
talked to the new teacher when the more ex-
perienced teachers were not around.

Gives Teachers Feeling That Supervisor 1s

Is willing to admit having problems and not
being able to answer all questions.” The.
following incidents by teachers are illus-
trations:

Effective

Setiing: This supervisor f;equently joins
teachers for lunch in the school cafeteria.
Incident: One day when they were having
lunch together, the teacher got around to
discussing teaching experiences. The su-
pervisor told 'a story of a boy in her room
who had gone to sleep in class. She couldn't
wake him so called the principal to help get
him awake. The word got out that a teacher
had killed a boy. A group of mothers dashed
over to the school. The supervisor admitted
she had never been so scared in her life.
Result: The teacher feels supervisor is human
%ndhunderstanding so is willing to take problems
o her.
Why: The supervisor is willing to admit hav-
ing had problems when she was teaching.

Ineffective

Setting: The supervisor in the district where
this teacher works maintains office hours one -
day per week. Teachers are invited to drop

in and discuss their problems with her.

3
e
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Incident: The teacher went on his own to
discuss a problem in learning with the super-

visor. They discussed the problem and the
teacher fel¥ that the supervisor didn't know
the answer to the problem but wouldn't ad-

mit it.

Result: The teacher felt frustrated. He
didn't take another problem to this super-
visor.

Should have: The supervisor should have been
willing to admit she couldn't answer the ques-
tion.

Gives Teachers An Opportunity To Participate
in laking Decisions and Follows Their

Suggestions.

Includes asking and encouraging teachefs to

express their opinions concerning materials,

meetings, programs, etc., and respecting

teachers' opinions when decisions are made.

The following teachers' reports are examples:
Effective

Setting: Supervisor had the responsibility
for ordering special music materials,
Incident: The supervisor came to see teacher
and asked for suggestions of materials she
would like to have ordered. The teacher
compiled a list and sent it to the super-
visor. The supervisor reviewed the list

and those that were within the budget limita-
tions she ordered..

Result: The teacher was enthusiastic about
being able to use the materials she wanted.
The teacher has improved her music program.
Why: The materials were chosen to fit the
needs of the teachers and, in turn, of the
children, - :

Ineffective
Setting: The teacher was appointed by the

principal to serve on-a committee for de-
veloping an industrial arts guide for the
T
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clementary schools in the district.

Incident: At one of the committee meetings
the teachers were trying to decide on a
standard measuring device for their drawings.
The supervisor kept insisting that they
eliminate this and use a unit of measure.
Result: Teachers rebelled against using the
supervisor's ideas.

Should have: The supervisor should have been
more subtle in making his suggzestions.

Gives Freelg of Own Time but Respects and
alues Teachers' Time.

Gives help whenever needed zand when necessary
is willing to. devote own time to help téach—
ers. The following incidents supplied by a
teacher and a supervisor illustrate this sub-
area.

AEffective

Sefting: This teacher had many personal
problems that had. madethe year very diffi-
cult for her. Her youngest child had been
extremely ill, but she could not stay home
to care for her as she was the sole support
of the family.

Incident: The supervisor had been by the
classroom to see this teacher and found that
she was feeling very low. The next Sunday
the supervisor called this teacher at her
home and invited the teacher and her chil-
dren to go for a ride with her.

Result: Getting out helped the teacher's
morale, and she did a better job the next
week., BShe felt the supervisor really cared
what happened to her.

Why: The supervisor's help was casual but
gave the teacher a 1lift when she needed it.
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Ineffective

Setting; This supervisor was assigned to
this building and visited for the first
time. During the week, the supervisor
visited all of the rooms and took notes on
what items she disapproved of.
Incident: The supervisor called a general
faculty meeting after school. All thirty-
two teachers on the staff were required to
attend. The supervisor proceeded to tell
them what was wrong in the school. She
did not mention specific rooms but did
mention only poor or unsuccessful things.
Result: The teachers were annoyed at being
' kept after school for such a meeting. They
didn't pay much attention to what she said.
They were unreceptive to help from this
supervisor.
Should have: The supervisor should have
held individual conferences and offered to
assist the teachers by getting materials or
helping with lesson plans.

Working With Parents and Parent Groups.

In this category are listed those activities of
the supervisor that are carried on with individual

parents or groups of parents.

A. Arranges and Participates in Conferences
with Individual:Parents.

Includes participation in parent-teacher

céhferences to aid in the solution of prob-
. lems concerning individual children. The

following reports from a supervisor and a

teacher are examples:

Effective
Setting: An elderly teacher teaching in a
one room school. The son of the chairman of

"the Board of Trustees was a mentally retarded

-
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child who dominated the classroom. The teach-

er was afraid to do anything about it.

Incident: The supervisor had-a conference with
e teacher concerning this child. The teach-

" er said she would not do anything except give

this child good marks as she was afraid of his
father. The supervisor suggested that the
county office give this child individual tests.
The supervisor contacted the mother and got
her permission for the testin%. The supervis-—
or got the guidance department to send a con-
sultant out to talk to the child's family con-
cerning the test results and the agencies that
were available to help with their problems.
Result: Child was sent to & special school.
Teacher was able to do a better job with the
rest of the class.
%g¥: County office was able to act as a go-
etween trustees and teacher.

Ineffective

Setting: A school that the supervisor visits
on & regular schedule.

Incident: While making a routine visit to

the school, the supervisor caught one girl

in the school cheating on an examination.

The supervisor publicized it to her parents
and the school staff. The girl had been a
problem and was ready to leave school.

Result: The supervisor antagonized the staff.
Should have: The supervisor should have tried
to help this girl.

Participates in Parent Group Meetings.

Cénsists of participating in parent group

meetings to discuss the school program. The

following incidegt by a teacher illustrates

the positive aspect of this sub-area.
Effective

Setting; The supervisor was asked to speak
at a P.T.A. meeting.
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Incident: This teacher was in the audience.
She heard the supervisor tell about how hard
he had worked with a particular child to try
to understand why this child did the things
he did in school.
Result: Teacher could see a similar situation
in hér room and looked at this child differ-
ently after hearing this story.
Why: ©Pointed up the importance of respect-
ing the dignity of each individual.

Table 3 presents the abstracted behaviors along with
the derived chtegories. The behaviors that constitute
each sub-area and area are tallied accordingly. A total
of 438 behaviors were abstracted from the 363 incidents
reported by the teacher and supervisor respondents. The
largest number of behaviors, 236, or 54 percent of the
total are to be found in Major Area I, Major Area III ac-
counted for the next highest number of behaviors, 124,
or 28 percent of the total. Major Area II accounted for
71 behaviors, or 16 percent of the total, and Major Area
IV accounted for only 7 behaviors, or 2 percent of the
total number of behaviors.

An analysis of the behaviors as reported by super-
visors and teachers revealed little difference in the
distribution by areas.. In Areas I, II, and IV there is
a relatively even distribution. Teachers did appear
more concerned than supervisors in the area of inter-

personal relations but not a éignificant difference for

the number of respondents-involvead,

B
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Critical .Competencies

The second question that this study attempted to
answer was: :
What are the critical competencies
of supervisors, as perceived by supervisors
and teachers?

The statements of critical competencies of general
elementary curricuium supervisors were inductively de-
-veloped from the related effective and ineffective be-
haviors (see Table 3). Behaviors were considered "crit—:
ical"™ when the type of behav?oq wag reported in both ite
positive ahd negative aspects by respondents from the
same group. All cases were accepted.

The statements of criticai competencies of the
general elementary curriculum supervisor are presented
along with an indication of wﬂich respondent group per-
ceived it to be critical. As an example, the statement,
"Makes provision for teacher to visit other classrooms
and helps her evaluate what she observes," was perceived
to be a critical behavior by supsrvisors but not by

teachers. The total list of pefcébtions of competencies

reported by respondents are similarly presented.
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Statement of Critical Compeiencies of the Supervisor

I

I. PROVIDING OPFORTUNITIES FOR ACQUIRING INSERVICE GROWTH
A}

1.

2.

Makes provision for teacher to visit
other classrooms and helps her eval-
uate what she observes. X

Arranges for and conducts workshops
about various curriculum areas, in-~
volves teachers in the planning. X X

Provides both the instructions and
materials for making visual aid
materials. X

Holds grede level meetings at which
clear explanations and demonstra-
tions are given to the teachers. X X

Helps a group of teachers compile
and duplicate copies of their ideas
and suggestions. X

Arranges opportunities .for teach-
ers to get together to share ideas
and discuss mutual problems. X

Provides new ideas and ways of ap-
proaching problems. X X

When helping a teacher to solve an
instructional problem, suggeasts sev-
eral approaches and explains why she
suggests these certain techniques,
materials,; or arrangements.

Gives carefully prepared demonstra-
tion lessons illustrating techniques
of help to teacher and explains why
she used specific techniques. X X

* "gh refers to-Supervisors, "T" refers to Teachers.



II.

11I.

10.

1l.

12.

13.

—81~

S L
Makes certain that teacher is ready
for suggestions and then makes only
a few at a time as is appropriate
to the individual situation. X X

Listens to teacher's problems and

tries to aid her in clarifying

what is her problem and what she can

do to improve the situation. X X

Takes time to observe and become

acquainted with teacher, students,
end situation before offering pos-
sible solutions to a problem. X X

Waits until an appropriate time to
meke suggestions. X

-~

CURRICULUM MATERIALS Y

14.

15.

16.

Provides and shows ways to use
instructional materials suitable
for particular situation. X X

Introduces and demonstrates the
use of new instructional materials
without insisting they be used, X

Proviézs direct assistance in the
selection of materials suitable for
a particular group of students. X X

INTERPERSONAL RELATIONS

17.

18.

19.

20.

Offers assistance in a frieﬁdly
manner. ) X X

Gains teacher's confidence before
giving specific suggestions. X X

Helps teacher gain recognition
from school administration for =a
specific accomplishment. . X X

Arranges an assignment for teacher
%o gain recognition from other
teachers for a particular skill. X
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21. When faced with an explicit
problem and doesn't know the
answer is willing to admit it. X
22, Arranges a meeting of teachers
so they may discuss what they feel
are their problems. X
23. Gives help whenever needed and
when necessary is willing to
devote own time to help teachers. X
IV. WORKING WITH PARENTS AND PARENT GROUPS
24, Confers with both parent and teacher
.to help solve the problem of a
child. X X
0f the.total of twenty-four compétencies, fourteen
were perceived critical by both supervisors and teachers.
0f the remaining ten competencies, supervisors perceived
8ix of them critical, while teachers perceived four of

them critical.

Comparison of the Perceptlons of Critical
Competencies by Each Respondent“Group

An- additional question, related to the critical
competencies of the supervisor, which this study attempted
to answer was:

Is there a significant difference in
the perception of the critical competencies
of the supervisor as it is reported by each
respondent group?

In connection with the above question, the follow-

ing null hypothesis was proposed:
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%J% The perceived critical competencies

of the supervisor do not vary significantly
ag perceived by supervisors, and as perceived
by teachers.

In order to compile the information needed to
answer this question and to test the proposed hypothesis,
it was necessary to return to the ﬁnisort Analysis Cards
to make a tabulation of the number of teachers and super-
visors reporting in each area in contrast to the number
of behaviors as was tabulated in Table 3. This step
was required because when the data are statistically
analyzed, the number of respondents rather than the num-
ber of responses is needed. This is to. prevent having
the responses of one respondent unduly influence the
findings. - A summary of the number of teachers and super-
visors reporting behaviors in each of the major areas
and sub-areas is reported in Table 4.

The perceptions of teachers and supervisors in
each major area and sub-area were compared to determine
whether or not the respondent groups varied significantly
in their perceptions of the competencies reported.

The material developed in Table 4 was used to
make these comparisons. The data were tested. in order
to determine the significance of the data with regard

to the question of the probability of chance occurrence.
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TABLE 4
NUMBER OF TEACHERS AND SUFERVISORS REPORTING BEHAVIORS

IN MAJOR AREAS I, II, III, AND IV AND IN
THE CORRESPONDING SUB-AREAS

Area  Number of % of All  Number of % of All
Teachers Teachers Supervisors Supervisors
Reporting Reporting
(¥=50) (¥=40)

I 49 98 37 93
IA 2 4 7 18
IB 8 16 6 15
IC 7 14 12 30
i8] 38 76 29 73
1E 27 54 17 43
II 24 48 24 60
IIA 14 28 16 40
IIB 8 16 6 15
I11c 4 8 ) -5 13
I 0 0] 1 3

III 38 76 27 68

IIIA 25 50 20 50

IITB 10 20 6 15

IIIC . 4 8 2 5

IIID 4 8 2 5

IIIE ‘10- ’ 20 7 18

Iv 2 4 2 5
Iva 2 4 -1 "3

IvB 1 2 0 _ 0
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The information’about the respondents for each

area and sub-area was set up in the following form:

R NR Totals

Supervisors . A B A+ B

Teachers C D C+ D
Totals A+CB+D N

R = number reporting behaviors in this area

NR = number not reporting behaviors in this area
N = total number participating in the study
A+B= total number of supervisors participating
C+D= total number of teachers participating

The first sfep was to figure the smallest expected .
cell frequency that would be expected in each problem.
The smallest expected cell frequency is found by multi-
plying the two smallest marginal totals, and dividing
the product by N -- the total number participating in
the study.

In the cases where the smallest expected cell fre-
quency was five or greater, the data were tested by the
chi—square test. The following formula was used:

2 _§ (4p-BC) - 3 |2

x

(A+B) (C+D) (B+D) (4+0)
This is the formula for chi-square with Yates cor-
rection for continuity incorporated. The equation was

solved to find the value of chi-sguare.
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Before being able to turn to a ohi-square. table
to interpret the”value of chi-square, one additional
operation needed to be performed. As tables of chi-~,
square values are set up for various "degrees of free-
dom" and each chi-square calculated must be looked up
under the proper "degree of freedom" if the right conclu-
sion is to be drawn from it, it was necessary to calculate

the degree of freedom for each problem involved. The for-

mula is:
- df = (e-1) (r-1)
df = degrees of freedom
~ ¢ = the number of columns in which the data

. are tabulated

r = the number of rows in which the data
are tabulated.

A table of chi-square values was then consulted to
obtain "P", "P" refers to the probability that the ob-
tained chi-square is 'sigrnificant. From the table, an ap-
proximate value of "P" was obtained, (e.g., .80PPD.T0).
.05 was selected as the level of significance at which to
accept or reject "P". Thus, if P was greater than .05,
the null hypothesis was accepted.

Since chi-square values are distorted when the fre-
qdency in any cell or on any step of a distribution ié
less than ﬁive, chi-square was not used in the cases where
the expected smallest cell frequency was fognd to be léss

than five. In these cases, Pisher's formula for exact
" A o
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probability was used. The formula is:

P = (A+B)! (C+D)! (A+C)! (B+D)!
N! A! B! C! D!

Each equation was solved by using the logarithms of the
factorial numbers involved to perform the arithmetical
processes, and then finding the number corresponding to
the logarithm answer. This gave the value of "P" or the
degree to which chance alone could have accounted for
this particular‘result of the study. In cases where the
value of "P" was found to be less than .05, each problem
was figured two additional times. The value of the small-
est cell was lowered by one, and the other cells were ad-
Justed accordingly, while keeping the marginal totals con-
stant. The values of Pys Ppo and py were added together to
&ive the overall value of "P" (one-tailed test). Then
since no direction was predicted in the statement of the
hypothesis, a two-tailed test was required, and the value
of "P" was doubled. If “P" was found to be greater than
.05, the null hypothesis was accepted.l

The data presented in Tab}e 4 for the four major
areas énd the sixteen sub-areas were testeaﬁin'the manner
that has been described above. 1In all cases, it was found

that the value of "P" was greater than .05. Thus it is

lQuinn McNemar, Psxcholdgical Statistics, New York:
John Wiley and Sons, Inc., 2nd Ed., 1955. Chapter 13,
pp. 212-242, .
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necessary to accept the null hypothesis, pertaining to
the perception of critiecsal compaﬁencies by teachers and
supervisors, for all areas of this study.
According to the findings of this study, there is
not a significant difference ih the perception of critical
competencies of the supervisor as it is reported by each

respondent group.

Relationship Between the Perceived Critical Competencies
and the Educztional Background
of the Respondents

The third question that this study attempted to
answer wags
What relationships exist between the
perceived critical competencies of the su-
pervisor and the educational background of
the respondent?

In connection with the above question, the follow-
ing null hypothesis was proposed:'

The perceived critical competencies of
the supervisor do not vary significantly with
the educational background of the respondent.

In order to compile tre information needed to answer
this queq}ion and, in the process, to test the proposed
hypothesis, it was”necessary to return to the Unisort
Analysis Cards to made additionsl tabulations. The data
concerning the educational background of each respondent
that had been collected as a part of—the interview pro-

cedure had been coded onto each cerd. Each reépondent
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group was divided into two groups. Group 1 consisted of
those respondents whose amount of training ranged from the
holding of a California general elementary teaching creden-
tial without a degree up through those holding the creden-
tial and having an A.B. degree and thirty semester units
beyond the degree. Group 2 consisted of those respondents
whose amount of training included the holding of the Cal-
ifornia general elementa}y teaching credential with an
A.B, degree and ovér thirty semester units beyond the de-
‘gree. ‘

Separate.tabulations were made of the number df
teachers and supervisors in group 1 and in group 2 who re-
ported behaviors in each area and sub-area. Care was taken
to be certain'that;a respondent was counted only once in
each area and sub-erea regardless of the number of behav-
iors the individual had reported in that aree or sub-area.
A summary of the educational background of the teachers
reporting behaviors in the major areas and corresponding
sub-areas is reported in Table 5. A summary of the same
information about the supervisors is reported in‘iéﬁle 6.

The perceptions of teachers in educational back-
ground group 1 and educational background group 2 were
compared to determine whether or not the groups varied
sigﬁificéntly in their perception of the particular area

or sub-area. The perceptions of supervisors in groups
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TABLE 5

EDUCATIONAL BACKGROUND OF TEACHERS REPORTING BEHAVIORS
IN MAJOR AREAS I, II, III, AND IV AND IN
THE CORRESPONDING SUB-AREAS

Area Number of Teachers % Number of Teachers %
With Californie - With California
Credential, no De- Credential, A.B.
gree to A.B. Plus Degree and Over
30 units 30 units

(N=27) . (N=23)
I 26 96 23 100
A 1 4 1 s
IB 6 22 2 9
Ic 3 11 i 17
ID 20 74 18 78
IE 15 56 12 52
II 16 59 8 35
IIA 10 37 4 17
IIB 5 19 3 13
1IC 2 7° 2 g
IID 0 0 0 0
III 19 70 19 83
IIIA 15 56 10 43
IIIR 3 11 T 30
IIIC 2 7 2 9
IIID 1 4 3 7 13
IIIE 6 22 4 17
v 2 7 0 0
IVA 1 4 0 0
IVB 1 4 0 0
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TABLE 6

EDUCATIONAL BACKGROUND OF SUPERVISORS REPORTING BEHAVIORS
’ IN MAJOR AREAS I, I1I, IIT, AND IV AND IN
THE CORRESPONDING SUB-AREAS

» ’

Area Number of Super- % Kumber of Super- %
visors With Cal- visors with Cal-
ifornia Credential, ifornia Credential,
Ho Degree to A.B. A.B. Degree and
Plus 30 Units Over 30 Units

(¥=5) ) {§=35)
I 5 100 32 91
I4 o] 0 7 20
IB 0 0 6 17
Ic 0 o] 12 34
ID 4 80 25 71
IE -3 60 4 l%
II 3 60 ’ 21 60
IIA 3 60 13 37
IIB 0 o] 17
IIc 0 0 5 14
1ID 0 0 3

I1I 4 80 23 66

IIIA 4 80 16 46

IIIB 1 20 5 14

IIIC 1 20 1 3

IIID 0 ) 2 6

IIIE 1 20 6 17

Iv 1 20 1 3
IVA 1 20 0 0

IVB 0 0 0 - 0
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1 and 2 were compared for the same purpose. The matferial
developed in Tables 5 and 6 was ﬁsed to maske these com-
perisons.. The dgta were tested in order to determine the
significance of the data with regard to the question of
the probability of chance occurrence.

The figures for each respondent group were set up in

the following format:

Teachers
. R NR Totals Lt
Group 1 A B A+B
Group 2 [ D C+D
Totals A+C B+D N

R = number of teachers reporting behaviors in
this area

NR

"

number of teachers not reporting behaviors
in this area

A+B = total number of teachers in Group 1
C+D = total number of teachers in Group 2

N = total number of teachers participating in

the study
Supervisgors
R KR Totals
Group 1 A B A+B
Group 2 : c D C+D

Totals A+C B+D N
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ya
R = number of supervisors reporting behaviors
in this area

NR number of supervisors not reporting behaviors

in this area
A+B = total number of supervisors in Group 1
C+D = totel number of supervisors in Group 2

N = {fotal number of supervisors participating
in the study

The data'presented in Tables 5 and 6 were tested for
a2ll”Major areas and sub-areas. The same statistical pro-
cedures and -formulas as were used for the previousmquesf
tion were employed. They are explained on pages 85-87.

In the comparisons of the perceptions of teachers
and the relationship to their educaticnal background, the
only area for which the value of "P" was found to be less
than .05 was major Area I. The value of “"P" for Area I
was .01, Thus, Area I is the only area of those tested
where the null hypothesis could be rejected. The percep-
tions reported by teachers who were classified in Group 2,
(teachérs who had a Californie Credential, an A.B. degree
and over 30 graduate semester units of course work), indi-
cated they were significantly more concerned with "Pro-
viding Opportunities for Acquiring Inservice Growth" than
were the'group of teachers who had less training.

In the comparisons for supervisors, in all cases, it

was found that the value of "P" was greater than .05. It
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was necessary to retain the null hypothesis, pertaining
to the educational background of the respondent, for all
areas as far as the supervisors were concerned,

According to the findings of this study, there is
little, if any, observed relationship between the per-
ceived critical requirements of the supervisor and the
educational background of the respondents. Although the
"P" value for the test in Major Area I was clearly sta-
tistically significant, the results should be accepted
with reservations. The sub-azreas of Major 4rea I were
each tested individually, and none of these sub-areas pro;
duced significant results.
Relationship Between the Perceived Critical Competencies

and the Amount of Contact The Respondent
Has Had With Supervisors

" The fourth question that this study attempted to
answer was:

What relationships exist between the
perceived critical competencies of the super-
visor and the amount of contact the respondent
has had with superviscors?

In connection with this question, the following
null hypothesis was proposeds
The perceived critical competencies
of the supervisor do not vary significantly

with the amount of contact the respondent
has had with supervisors. :
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The data concerning the amount of contact each
teacher respondent had had with supervisors had been
collected as a part of the interview procedure, Those
who reported they had had contact with one to five super-
visors were listed in group 1, and those who had had con-
tact with six or more supervisors were listed in group 2.
This information about the respondent was noted on the

appropriate Unisort Analysis Cards. A tabulation was
’ made of the number of teachers in gfoup 1 and the number
of teachers in group 2 who reported behaviors in each
area and sub-area. A teacher was counted only once for
each area or sub-area no metter how many behaviors the
individual had reported in that category. A summary of
the amount of‘bontact with supervisors of the teacﬁers
reporting behaviors in the major areas and corresponding
sub~areas is presented in Table 7.

The perceptions of teachers in supervisor contact
group 1 and supervisor contact group 2 were compared to
determine whether or not the groups varfed significantly
in their perception of the specific area or sub-area.

The material compiled in Table 7 was used to make these
comparisons. The data were tested to determine the sig-
nificance of the data with regard to the question of the

probability of chance occurrence.
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TABLE 7

AMOUNT OF CONTACT WITH SUPERVISORS OF THE TEACHERS REPORTING
BEHAVIORS IN MAJOR AREAS I, II, III, AND IV AND IN THE
CORRESPONDING SUB-ARKAS

Area Number of Teach- % Number of Teach~ %

ers Who Had Con- ers Yho Had Con-

tact With 1-5 tact With 6 or
Supervisgors More Supervisors
(8=16) , (§=34)

I 15 94 34 100
1A 1 6 1 3
IB 4 ' 25 4 ) 12.
1c 3 19 4 12
ID 11 69 27 79
1E 8 50 19 56
11 9 56 15 44
ITA 5 31 9 26
IIB 2 13 6 18
IIC 2 13 2 6
IID 0 0 0 0
IIT 13, 81 > 25 74
IXIIA 8 50 17 50
11IB 1 6 9 26
IIIC 2 iz 2 6
IIID 2 13 2 6
IIIE 4 2% 6 26
Iv 1 6 1 3
iva - 0 0 1 3

Ive 1 6 0
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Tne tigures about each group of teacners were set

up in the following manner:

-

NR Totals
Group 1 . A B A+B
Group 2 c D C+D
Totals A+C B+D N

R = numver of teacners reporting behaviors in
tnis area

NR = number of tezchers not reporting vehaviors

in this area
A+3 = total number of teachers in Group 1

C+D = total number of teachers in Group 2

N = total numoer of teachers participating in
the study

Tne data reporied in Table 7 were tested ror all
major areas apﬁ sub-~areas. The statistical proceaures

describeda on pages 85-87 of the study were used to maxe
this anatysis. 1In every-}ést, it was tround that the
value of "P" exceeded .05. This made it mandatory to
retain tne null nypothesis, with rererence to the amount
of contact teachers naa nad with supervisors, ror all
areasg and sub-areas iisted in tne study.

According to the findings of the study, there is
no observed relationship between the teachers' perceived

critical competencies of the supervisor and the amount

of contact tne teacher has had with supervisors.

.
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Relationship Between the Perceived Critvical Competencies
and the Resgondent‘ Ozientation Towara Cnildren

The last quesiion tnat this study attemplied to

angwer was: P/\

~
What relationsnips exist between thne’
perceived critical competencies of the su-
pervigor and the respondent's orientation
towara ciildren as inferred from the Minne-
sota Teacher Attitude Inventory?
The nuli nypotnesis proposed in connection with
This question was:
The perceived critical competencies of
the supervisor do not vary signiticantly with
the respondent's orientation towara children
as inferrea rrom the Minnesota Teacher At-
titude Inventory.
As one otr tne steps in the interview procedure,
the interviewer gave each respondent a stamped and ad-
dressaed envelope which contained a copy or the Minnesosa
Teacner Attitude Inventory and an answer sheet for the
test. This test was to be completed at the respondent's
leisure and mailed back 10 the interviewer. Sixty-six
(or seventy-three percent), or the respondents completed
and returned the Minnesota Teacher Attitude Inventory
angwer sheets. Thirty of the forty supervisor respon-
dents (seventy-tive percent), and thirty-six of the fifty
teacher respondsnits (seventy-three percent) returned the
tests. Each envelope and each anawer sneet was coded withn

an interview number. When the tests were returred and
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scored, tne scores were recorded on the appropriate Uni-
sort Analysis Cards. The scores ranged from a plus one
nundrea and nineteen to a minus five, The medizn score
was seventy-four and five tentns. On this basis, each
respondent group was eivided into two groups. The "higa"
group comprised those whose Minnesota Teacher Atiitude
Inventory scores were a plus seventy-tive or nigher, and
tne "Low" group comprised tnose wnose scores were below
plus seventy-five. Separate tabuiations were maae or
the number of teachers and supervisors in each group wno
reported behaviors in eacn area and sub-area., Each re-
spondent who nad coﬁpletea tég‘test was counted oniy once
in eacn area or sub-area even though they may have report-
ed a number O6f behaviors that were classitied in that cate-
gory. A summary of the distribution of Minnesota Teacher’
Attitude Inventory scores of the teacrers reporting be-
naviors in the major areas.and corresponding sub-areas is
presented in Table 8. A summary of the same information
about the supervisors in presented in Table 9.

The perceptions of teachers in the "high" group and
the "low" group were compared to determine whether or
not the groups varied signiticantly in their perceptions
of tne area or sub-area. The perceptions of supervisors
in the "high" and "Low" groups were compared for the same

* purpose. Tne material compiled in Tables 8 and 9 was used
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TABLE 8

DISTRIBUTION OF MINRNESOTA TEACHER ATTITUDE INVENTORY SCORES
OF TEACHERS REPORTING BEHAVIORS IN MAJOR AREAS I, II,
III, ARD IV AND IN THE COHK@SPONDING SUB-AREAS

Area Number of Teach- % Number of Teach- %
ers With Scores ers With Scores

Above +75 Below +75

(F=13) . (§=23)
I - 12 g2 23 100
IA 1 8 1 4
1B 2 15 4 17
ic 0 0 5 22
ID ] 69 19 83
IE. 9 69 11 48
II 9 69 11 48
IIA 5 38 7 30
IIB 3 23 3 13
IIC 2 15 1 4
I1D 0 0 0 0
III 8 62 18 78
IIIA 7 54 12 52
IIIB 1 8 5 22
. IIIC 2 15 1 4
IIID 2 15 2 ]
IIIE 1 8 7 30
v T 8 1 4
IVA 0 0 2 9

IvVe . 1 8 0 0
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TABLE 9 ,
DISTRIBUTION OF MINNESOTA TEACHER ATTITUDE INVENTORY SCORES

OF SUPERVISORS REPORTING BEHAVIORS IN MAJOR AREAS I, II,
III, AND IV AND IN THE CORRESPONDING SUB-AREAS

’

Area Number of Super- % Number of Super- %
visors With Scores visors With Scores
Above +75 Below +75
(§=20) (N=10)

I 19 95 9 90
IA 3 15 0 0
IB 3 15 3 30
Ic 8 40 2 20
D 17 85 7 70
IE 8 40 3 30
T 15 75 5 50
Iisa 10 50 3 30
I1B 4 20 1 10
IIC 3 15 1 10
11D 1 5 0 o}
III 14 70 6 60
IIIA 13 65 5 50
IIIB 3 15 2 20
IIIiC 1 5 0 0
IIID 1 5 1 10
IIIE 3 15 1 10
v 0 0 0 0
Iva 0 0 0 0
- IVB 0 4] 0 0
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to maxe these comparisons. The data were tested in oraer
10 determine the signiticance of the aata witn regara to
the question of the probabiiity of chance occurrence.

The figures tor eacn respondeént group were set up

in the toliowing format:

Teacners
3 NR Totals
High Group A B A+B
Low Group ‘ c D C+D
Totals A+C B+D N

R = number of teachers reporting behaviors in
this area and wno returned M.T.A.I. tests

NR = npumber of teachers not reporting benaviors
in this area but who returned M.T.A.I. tests

A+B = total number of teachers in High group
C+D = total number of teacners.in Low group

N = total number of teachers wno returned
M.T.A.I. tests

Y

Supervisors Y
NR Totals
High Group A B A+B
Low Group C D C+D
Totals A+C B+D N

R = numper of supervisors repor%ing behaviors
in this area and who returned M.T.A.I. tests

NR’= number of supervisors not reporting behaviors
in tais area but who returned m.T.A.I. tests

N
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A+B = total numver of supervisors in High Group
C+D = total numoer of supervisors in Low group

N = total number of supervisors who returned
M.T.A.I. tests.

The data reportea in Tabies 8 and Y were tested
tor all major areas and sub-areas. Tane statistical pro-
cedures explained on pages 85-87 of the study were used
to maxge up these tests. In every case, it was found
that the value of "P" exceeded .05. Upon the basis of
these resulits, the researcher retainea the nuil hypotne;
sis, pertaining to tne respondent's orientation towara
chirdren, 1Tor éll areas and suo-areas tisted in tne
study.

Accoraing to tne tinaings of the stuay, there is
no observed reiatlonshlp between the perceived critical
competencies of the supervisor and.the respondent's orien-
tation toward cnildren as inierred trom the Minnesota

Teacner Attitude Inventory.
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CHAPTER IV
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SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
’ #OR FURTHER RESEARCH

Summary

The purpose of tne study was to aefine inductively
and to clariiy the nature of tne competencies of the
supervisor, as perceived by elementary school teachers
and supervisors, wnich are deemed critical tor ettective
supervision in tne public scnools.

It was pointea out that the schools or the nation
are raced with a numver of major probiems including: a
tremendous increase in the number of school age children,
a critical shortage of adequately trained %eachers, and
increasing competitioq for the tax aollar., Thnese factors
mage 1t imperative that the probiems pertéiﬂing 10 the
achievement of increasing the erfectiveness of democratic
supervisional practices D; Treated reaglistically. 1t was
acknowledged that the principal snould be the instruction-~
al leader of the school. +ihe supervisor may assist the
principal in rulfilling tnis responsibility. A review
0I the current literature revealed:rew regearch studies
concernea with the problems of supervision. <“he avail-
able material lacked specificity. In view of this sit-
uation, it appeared that it would be valuable to clarity

the competencies needed by supervisors.

-105=-
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It was recognized that since many groups of people
are involved in judging the effectiveness of the super~
visor, a complete statement of the competencies needed
by supervisors would inolude the perceptions of all
groups. The. present study attempted to make a contri-
bution toward the compilation of a complete opérational
statement of the competencies needed by the supervisor
by identifying the perceptions of two categories of
respondents, teachers and supervisors. It was felt that
knowing something ébout how teachers perceive the func—
tion of supervision and the relationship of their per-
ceptions to those of supervisors would be helpful to
supervisors in improving their effectiveness. This type
of informetion would be useful for improving the prepara-
tion of supervisors.

A few variables that might be related to how an
in&ividual perceives the function of supervision were
selected for investigation. Specifically the study at-
tempted to answer the folloﬁing questions: (1) Is there
a significant difference in the perbeptions of critical
competencies by each respondeht group?' (2) What relation-
ships exist befween the perceptions of cpritical competen-
cies and the educational background of the respondent?
(3) What relationships exigt between the perceptipns of
critical. competencies and the amount ‘of coﬁtactAthe re-

spon&ent has had with supervisors?’ (4) What relationships *
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exist between the perceptions of critical competencies
and the regpondent's orientation towara children as
inferred from the wminnesota Teacher Attitude lnventory?

In order to accomplish the objectives of the study,
it was necessary to select a research mevnod tnat would
provide a cotrlection of direct observations of human
behavior in such a rorm that they could be analyzed ana
used 1n the Iormulation of tne critical competencies of
the supervisor as perceived by teachers and supervisérs.w
The critical incident technique scemed T0 come the closest
to meeting the requirements of the study anda therefore was
selected as tne research tool. a major limitation of the
tecnnique. is the lacx of 1qplusion of a means’for select—
ing respondents with reiatively common educational frames
of references. Tnis study attempted to compensate tor
this timitation by incorporatinz the use of the minnesota
Teachér attitude inventory. .

The respondents in the study were forty elementary
supervisors and fifty elementary teachers, all of whom
were personaliy interviewed by‘tﬁé fesearcner. rne su-
pervisors were seiected from general curriculum supervisors
wiho were members of the Bay Section California Association
Tor Supervision and Curriculum Development. The teachner
respondents, to avoia identitication wifh a particular

scnool district and supervisory stari, were selected trom
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the studenté attending summer session education classes
at San Josge  State College, San Francispo State College,
Stanford University, and the Uﬁiversity of California
during 1955 and 1956. It was required that each teacher
respondent hold a regular general elementary California
teaching credential, have had a minimum of one year of
teaching experience in a California elementary school
and have had contact with at least one elementary gener-
al curriculum supervisor.

Raw data of two types were gathered and recorded:
descriptive information on the respondent and descriptions
of behavior. Kach respondent was asked to give: (1) his
current professional position--teacher or supervisor,

(2) the county in which he was employed, and (3) the
amount of training he had had. Each teacher respondent
was asked to indicate the nhmber of sﬁpervisors with
whom he had had contact. In addition, each respondent
was asked to take a copy of the Minnesota Teacher Atti-
tude Inventory and return it completed to the researcher.

In order to obtain descriptiqns of behavior, each
teacher respondent was asked to describe two specific
acts that they had observed a supervisor -doing recently
that in their judgment resulted in impboving their in-
structional practices. Each teacher was asked to give
two recent examples of supefvisory'prqcedures that either

had made their teaching poorer or had no effect at all’
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upon it. Each supervisor was asked to respond to the
same questions but in their case it could be either pro-
cedures they had used themselves or ones they had ob-
served other supervisors practicing.

rrom the ninety interviews, 363 incidents were ob-
tained, 170 from supervisors, and 193 from teachers.
The following four major areas of activity were derived
from the behaviors as constituting the critical areas of
the work of the elémentéry general curriculum supervisdf:

I. PROVIDING OPPORTUNITIES FOR ACQUIRING
INSERVICE GROWTH

II. CURRICULUM HMATERIALS

ITI. INTERPERSONAL RELATIONS

IV. WORKING WITH PARENTS AND PARENT GROUPS

A total of 438 behaviors was abstracted from the

363 incidents. fThe largest number of behaviors, 236,
or 54 percent of the total, are to be found in Area I.
Major Area III accounted for the next highest number of
behaviors, 124, or 28 percent of the total. wmajor Aree
11 accounted forv71 behaviors, or 16 percent of the total,
and Major Ares IV. accounted for only 7 behaviors, or 2
percent of the total number of behaviors. An analysis
of the behaviors as reported by supervisors and teachers
revealed little difference in the distribution by re-

spondent groups.
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Further analysis of the incidents through & process
known as category formulation inductively developed
statements of criticgl competencies from the related
"effective" and "ineffective" behaviors. Behaviors were
considered "critical" when the type of behavior was re-
ported in both its posiiive and negative aspects by re-
spondents from the same group. Yhese statements repre-
sent the critical competencies of the elementary general
curriculum supervisdr as perceived by the teacher and
supervisor respondents of tnis stuay.

The following is the list of critical eompetencies
of the elementary generel curriculum supervisor as per-
ceived ‘by both teachers and supervisors:

1. Arranges for and conducts workshops about

various curriculum areas, 1nvolves teachers
in the planning.

2., Holds grade level meetings at which clear

explanations and demonstrations are given.

to the teachers.

3. Provides new ideas and ways of approaching
problems.

4. Gives carefully prepared demonstration U
legsons illustrating techniques of help
to teacher and explains why she used
specific techniques.

5. Makes certain that the teacher is ready for
suggestions and then makes only a few
at a time as is appropriate to the indivi--
dual situation.
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6. Listens to teacher's problems and tries
to aid her in clarifying what is her
problem and what she can do to improve
the situation.

7. Takes time to observe and become acquainted
with teacher, and situation before offering
possible solutions to a problem.

8. Provides and shows ways to use instructional
materials suitable for particular situation.

9. Provides direct assistance in the selection
of materials suitable for & particular group
of students.

10. Offers assistance in a friendly manner.

1ll. Gains teacher's confidence before giving
specific suggestions.

. 12, Helps teacher gain recognition from school
administration for a specific accomplishment.

13. Gives help whenever needed and when necessary --
is willing to devote own time to help teachers.

14. Confers with both parent anu teécher to help
solve the problem of & child.

The following is the Yist of criticel competencies
of the elementary general curriculum supervisor as per-
ceived by Supervisorszr

1./ “Makes provisions-for teacher to visit

“ other classrooms and helps her evaluate

what she observes.

2. Provides both the instructions and materials
for making visual aid materials.

5. Helps a group of teachers compile and
duplicate copies of their ideas and sug-
gestions,

4. Arranges opportunities for teachers to get
together to share ideas and discuss mutual
problems.
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5. When helping a teacher to solve an in-
structional problem, suggests several
approaches and expleins why she suggests
these certain technlques, materials, or
arrangements

6. Introduces and demonstirates the use of
new instructional materials without in-
sisting they be used.

The following is the list of critical competencies

of the elementary general curriculum superviéor ag per-
ceived by teachers:

1. Waits until an appropriate time to make
suggestions.

2. Arranges an assignment for teacher to
gain recognition from other teachers for
a particular skill.

3. When faced with an explicit problem and
doesn't know the answer is willing to admit
it.

4. Arrangés a meeting of teachers so they
may discuss what tbey feel are their
problems.

It should be remembered that these statements of
critical competencies were derived from teachers! and
supervisors' perceptions of what they had actually ex-
perienced.

The perceptions of teachers and supervisors were
compared, and it was found that there is not a signifi-
cant difference between the perceptiohs of criticel com-
petencies of the elementary general curriculum supervisor

as reported by each group of respondents who participated

in the study.
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Other comparisons were made using the descriptive
information about the respondents to determine if there
were any reletionships beiween these variables and the
critical competencies. A probability value of .05 or
less was defined as denoting étatistical significance.
Against this criterion, only one statistically signifi-
cént difference was observed. The perceptions of teachers
who had a California credential, an A.B. degree and over
30 greduate semester units of course work, indicated
they/mere significantly more concerned with "Providing
Opportunities for Acquiring Inservice Growth" than were
the group of teachers who had less training. This result
should be zccepted with réservetions, as when the sub-
areas ¢f this major area were tested 1ndividﬁblly, no
significant results were found.

According to the findings, thege is little if any
observei relationship with the educaticnal background.of
the respondents, and no observed relationship with the
amount of contact thé\teacher hag had with supervisors,
or the respondent's orientation toward children as in-

ferred from the Minnesota Teacher Attitude Inventory.

Limitations of the Study
The study attempted to identify perceptions of
supervisory success of only two reference groups, teach-

. o . P .
ers and supervisors. In considering the critical com-
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petencies, it should be kept in mind that supervisors
and teachers are not the only people involved in judging
the effectiveness of supervision. The results of the
study can be accepted only if the reader is willing to
accept the judgments of the respbndents interviewed in
this study.

It was recognized that the respondents might dis-
pléy different inteénsities of feeling toward the parti-
cular behaviors they reported, but it was assumed that
present psychological knowledge was insufficient to ac-
curately differentiate or measure the amount of these
differences in intensity of feeling.

No attempt was made in the study to ask for an eval-
uation of the practices against an ideal situation in
which the roles of (1) the building principal and (2)
the supervisory staff working out 6f the Central Office
had been considered jointly in relation>to each other.
Phis study needs to be followed by research which would
start with such a shared role stated zs the hypotheses
to be tested.

The subjective elements in using the critical
incident technique as a research tool must be recognized.

. The researcher's perceptions, prejudices, frame of ref-
erence, and partiality %or specific behaviors hgve en-—

tered into the analysis and categorization of the incidents
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to an unknown degree. Although a jury checked the cate-
gory formulation process, the results might have been
somewhat different had they been compiled by another
individual. Language facility also limited the total
process of developing the critical competencies.

It was acknowledged that of the incidents reported,
some behaviors might have a gregter effect on teachers’.
instructional practices than others. However, since it
was not the intention of the study to analyze the criti-
cal competencies according to the degree of effective-
ness of relative order of criticalness, no attempt has
been made to 80 order them. Likewise, the researcher
hag made no attempt to evaluate or ciiticize the judg~
ments of the respondents regarding the desirability of
the reported supervisory practices. This was considered
beyond the scope of the present study.

Localization of the respondents to those mainly
from one section of a state may have given a regional
approach to the critical competencies that a broader
representation would overcome. Also, restricting the
teacher respondents to summer school students may re-
flect different peiceptions than would have come from a
group who were not reoeptive to taking additioﬁgl train-

ing,

b
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In addition to the variables controlled, other
variébles such as professional competency, cultural
characteristics of their school.communities, the admin-
istrative organization within which they work, and the
number of patterns or organization with which they were
familier might have had considerable influence on the
perceptions. Some descriptive information about the
oharacterigtica of the respondents is presented in Ap~
pendices ‘A and B. However, since these are not complete
descriptions of the characteristics of the population in-
volved, no gengralizations are made in reference to the

population.
of
Conclusions

On the basis of the findings summarized above and
desceribed in detail in earlier chapters, the following
conclusions are offered:

1. Analysis of the data seems to indicate that

there is considerable agreement between teachers and

supervigors, in this sample, as to their perceptions of

. -
gritical competencies of the elementary genersl curriculum

supervisor.
This finding was unexpected in that the results of

similar_studies had found a relgtive lack of agfeement

between the perceptions of supervigors and priﬁcipéle,
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and between the perceptions of teachers and consultants.
Knightl in his analysis of the perceptions of supervisors
and principals derived twenty-three critical competeﬁcies,
only three of which were reported by both supervisors and
principals. 0rd2 reported finding twenty-four critical
competencies, twelve of which were perceived to be criti-
cal by both consultants and teachers. He found a signi-
ficant difference exigted between perceptions of consul-
tants and teachers for two of the competencies Peported -
by both groups.

This contrast leads the researcher to wonder if

this finding occurred by chance or if other factors that
were uncontrolled influenced this result. Is this agree-
ment caused by the respondents having a commonality in’
their frames of reference, even though the groups were
selected on the basis of their professionsal assiéhments?
The Minnesota Teacher Attitude Inventory scale was used

to determine, in part, the frame of reference of the

lGharles Enight, "A Perception of Elementary School
Supervisory Role" (Unpublished Ed. D. dissertation, Le--
land. Stanford Jr. University, 1956).

2John Ord, "Oritical Competencies of County School
Consultants in the Improvement of Instruction® (Unpublished
Ed. D. dissertation, Leland Stanford Jr. University, 1958).

°
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regpondents. The possible range of scores on the Min-
nesota Teacher Attitude Inventory scale is from plus
150 to minug 150. The range reported for teacher and
supervisor respondents in this study was plus 119 to
minus 5. The median score was 74.5. The over-all mean
for the sample teacher group was 61.3 with a standard
deviation of 21.2. The mean of the "high" sample teacher.
group was 88 with a staqdard deviation of 12; and the '
mean of the "low" sample teacdher group was 45.93% with a
atandard deviation of 21.7. The over-all mean for the
sample supervisor group was 80.b3 with a standard devia-
tion of 20.2. The mean of the "high®" sample supsrvisor
group was 91.6 with a standard deviation of 8.4; and the
mean of the "low" sample supervisor group was 56.9 with
a' standard deviation of 16.7. The;standardization group
data reported in the Manual1 for 247 elementary school
" teachers were a mean of 55.1 and a sigma of 36.7. F
diagram aids in visuaslizing the position of the present
sample of teachers and supervisors along this continium.
" This sample group of teachers and supervisors clear-

ly tends toward a desirable orientation toward children

’

14.%. Cook, C.H. Leeds, and Robert Callis,
Minnegota Teacher Attitude Inventory Manual. New York:
The Psychological Corporation, 1951. p. J.
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Hypothetical mean for the M.T.A.I. scale

Mean of "low" teacher group for this study

Mean of the standardization group for the M.T.A.I. scale
Mean of "low" supervisor group for this study

Over-all mean of the teacher group for this study
Median score for the total sample for this stgdy
Over-all mean of the supervisor group for this study
Mean of the "high" teacher group for this study

Mean of the "high" supervisor group for this study
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8 inferred from the Minnesota Teqcher Attitude Inventory.
hose classified.in the "low" groups can only be designa-
ed so on a relative basls. The means of the "low" groups
rg well above th% hypothetical mean for the Minnesota ‘
eacher Attituﬁe Inventory scale. The mean of the "low"
eacher group is only ten points below the mean for the
tandardization group for the Minnesota teacher Attitude
nventory scale, and the mean for the "low" supervisor
roup is almost the same as that of the standardization
roup.

A related variable is the amount of training the
espondenfs had received. rorty-six percent of the teach-
rs and eighty-eight percent of the supervisors had had

full year or more of graduate study. whe researcher
onders if this is not more than one would find if a
ifferent group of teachers were used as the gample,

Theée questions and speculations are open to empiri-
al ingquiry and suggest direc?ions in which this study
ight be expended.

., 2. Ihe statement of critical competencies ag
sreeived by the respondents seems to verify some of the

haviors theoretically proposed as successful by educa-

)rs concerned with supervision’technigues.

The critical competencies were inductively derived

rom the descriptions of behaviors, yet when reviewed,
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they closely resemble some of thoée that have been
suggested in the current literature on supervision.
Although the findings refer specifically to the com-
petencies needed by supervisors, they also are applicable
to the supervisory aspects of the principalts Job.

Ten of the eleven techniques of supervision set

forth by Elsbree and McNallyl are included in the list
of critical competencies drawn from this study. Examples

illustrating five of these techniques follow:

Technique -- Local Workshops

Setting: The district where this teacher works
holds meetings once a week that are mandatory

for all 1lst year teachers.

Incident: The teacher went to one of these
meetings, and one of the supervisors illustrated
how to use reading games as a part of the seat-
work. The supervisor had brought materials so
those who wished could make some of these games.
Result: Teacher made two of these games and took
them back to use with her class.

Bhy: Very specific in hexr help.

Individual Techniques

Setting: Teacher was teaching a 3rd grade class.
Supervisor dropped in to see the teacher about
something, and she observed a poor writer at the
board.

Incident: Supervisor stopped and chatted with
this child. She told him how to pick up the chalk
and likened this to a taxi ride.

1W S. Elgbree and J.H. McNally, Elementar School
Administration. and Supervision. New York: American Book
Company, 1951. .
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Besult: Teacher has used this technique over and
over agaln with children who were insecure writing
at the boerd.

¥hy: Showed teacher how to help a child with this
and yet have the child feel adequate.

fechnique -- Study Groups

Setting: Teacher appointed by principal to serve
on & committee for developing an industrial arts
guide for the elementary schools in this district.
Incident: Teacher atiended the first meeting of
3this committee. The supervisor acted as chairman
of the committee until they had selected their
own chairman-and then retired to the background
and acted as a resource person when called upon
by the rest of the committee.

Result: Teachers worked out the program as they
wanted it and felt it was their program and not
that of the supervisor.

Why: Helped teachers get this project started,
but let them do it in their own way.

Iechnique -~ Individual Clgssroom Visit
and Conference

Setting: Building where supervisor visits
regularly and visits rooms where the teacher
has asked for help, Teacher had invited her to
come and observe the relationship between teach~
er and class.

Incident: Supervisor came to class to observe
while children were having a "joke-time® which

was scheduled for once each week.,. Supervisor
friendly and entered into spirit of period. ILater
gave teachersome pointers on ways she could help
the children improve their pronunciations.

Begult: Teacher followed her suggestions.

¥hy: ZFriendly and relaxed. Didn't put teacher

or children under tension.
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Technique -- Observational Visits by
eacher - .

Setting: 1st grade teacher, new to district.
neipal called the supervisor and said this
teacher heeded help,
Incident: Supervisor visited teacher in the mid-
dle of the spring term. The teacher's voice was
getting loud end raspy. The children were rest-
less end didn't adhere to the teacher inside or
outside. In a conference, the supervisor sug-
gested-some materials to add to the library cor-
ner, a different medium to use for art experiences.
Supervisor came back the next week, and there still
wasn't much improvement, The teacher didn't know
how to use the materials. The supervisor asked if"
she would like to see how others used them, and
arranged a visiting day where they visited three
different schools together.

Besult: Teacher has shown a great deal of improve-
Tag: " Tocshos Sy hoseUSlier shoy more friendliness.
several different ways to help her.

The researcher believes the results may have been
influenced by fhe structuring of the interview. The re-
spondents were asked to describe their befceptions of
what they had observed taking place in actuzl school
situations. They were not asked to dream of ideal sit-
uations, but rather to give how they perceived a good
situation could be mdde better or poorer.

As the respondents were being interviewed, the
researcher felt that despite the precautions that were
taken in arranging the interviews, some regpondents tried
to give "right" answers, or'at least what they felt were
right" answers. Thus, some ecritical competencies méy

not have been reported despite the tact that the last
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group of incidents categorized give no new behaviors.
3. The background and experiential variables

employed in this study for describing and comparing the
reports of teachers and supervisors in this sample did

terns of perceptions of supervisory behavior.

The investigation of some variahigkx‘it was felt,

might be related tot%ow an individusl perceigge the

function of supervisidqn was included in the design of the
study. These veriablep were: +the amount of education
the individual had recgbived, the amount of contact a
teacher had had with supervisors, end the respondent's
orientation toward children as inferred from the Minnesota
Teacher Attituée Inyventory. Rull hypotheseé that incor-
porated these variables were tested by épéropriate sta-
tisticel analysis.

With one excéption, it was necessary to retain the
null hypothesis. Thils exception was for Major Area I -~
"Providing Opportunities for Acquiring Inservice Growth",
The perceptions of the group of teachers wheo had the
greater amo§n$ of training showed they were more concerned
with this area than did the perceptions of those with less
formel training. However, it should be pointed out that
the design of this-study aid not a}low clear proof or

&prroof of the utility of these veriables as opposed to



~125-~
some other set.

Ord‘s1 study concerning teachers' and consultants'
perceptions of the supervisory effectiveness of county
school consultants also used scores on the Minnesota
Teacher Attitude Inventory as a variable. His findings
indicated that there were no significant differences be-
tween the perceptions of consultants and teachers scor-
ing "high" on the Minnesota Teacher Attitude Inventory
and consultants and feachérs scoring "low" on the Minnesota
Teacher Attitude Inventory.

Ord's sample group of consultants and teachers tended
towar&la desirable orientation toward children as inferred
from the Minnesota Teache;’Attitude‘Inventory. The mean
for his sample feacher group was 30.4, and the mean for
his sample consultant group was T73.7. His'teéchér group
was definitely a low group compared to the stanéérdization
group for this test. His results support those of the
present study;

4. An examination of the gtatements of the perceptions
of critical competencies reported by both teééher and gu~
pervisor respondents gives gvidence 3; support the idea
that on-the-job training for teachers is needed and is

1John Ord, "Critical Competencies of County School
Congultants in the Improvement of Instruction® (Unpubs+-
lighed Ed. D. dissertation, Leland Stanford Jr. Univer-\
sity, 1958). pp. 70-71.
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considered an important function of the supervisor.

Crities of education including both ley citizens and - »-
profeasional educators have suggested that onfthe-job
training for teachers by supervisors was either unneces-
sary or unwanted. The findings of the study show that
both teachers and supervisors feel that it is needed.
The iargest number of behaviors reported, 236, or fifty-
four percent of the total, were in Major Area I--Provid-
ing Opportunities for Acquiring Inservice Growth. Fifteen
of the twenty-four oritical competencies directly sare con-
cerned with aspects of on-the-job training for teachers.

5. The stﬁdx revealed specifically described

"effective” behaviors of glementary general curriculum

supervisors.
In reviewing the need for the study of the super-

visory role, it was pointed out in'Chapter I that the
available material lacked specificity. The study adds
to the material onm supervision techniques some specific
descriptions of effective supervisory behavioré that )
supptement the generalizatiohs mentioned in the profession- '
al literature. -

The statement of critical competencies represents
the perceptions of the respondents in this study and pro-
vides material that can be used for further verification.

The nature of the critical incident technique limits the
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behavioral conclusions that can be drawn; but inferences
can be maede which can be confirmed or refuted by other
types of observations. Empirical testing of these state-
ments by other types of observations suggesta a future
éxtension of the present study.

The California Association for Supervision and
Curriculum Development has réEently formed a Committee
on Supervision in the Structure of Public Education in
California., The findings of ‘this study could aid this
committee or other similar groups in clarifying the
role of supervisfon in the improvement of instruction.

6. An snalysis of the distribution of critiocsl

behaviors derived from the perceptions of the respondents

revealed little-difference in the distribution by areas

with the #xception of the area of interpersonal relations

where the teachers appeared more concerned than the
supervisors.

The researcher feels that this is a "hunch area” °
where numerous clues can be drawn both from the statements
bf critical behaviors or from therfaw data (or similar
raw data.)

An implied suggestion is that supervisors need td
be more cognizant of ways to give fecognitionlto teach-
ers for their accomplishments. This is 1llustra§ed~by

the following incidents reported by -a supervisor and a
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teacher

Setting: Teacher had taught 25 years in a
particular school. Supervisor had the feeling
that the teacher fell threatened by suggestions
from the supervisor. .
Incident: The supervisor had a conference with

e principal and suggested this teacher for
an appointment on a district curriculum committee.
Besult: Teacher isn't so deféensive and does not
Teject suggestions because they come from the
supervisor.,
¥hy: The supervisor made friends with this
teacher, and showed she recognized her experience
as valuable.

Setting: A school that the supervisor visits
periodically, but does not make appointments

to see particular teachers,

Incident: Supervisor came to visit a third
grade classroom. OShe just walked in unannounced.
the teacher asked if there was anything she
would like to see. The supervisor said, "Oh, no,
I guess not." She stayed two or three minutes
looking around the room and then walled out.
Besult: Indifference on the part of the teacher;
Feels the supervisor is a colorless person and
congequently ineffective. .

Should have:  The supervisor should have made
some comment about what she saw in the room-=-
either favorable or unfavorable.

Teachers again and again-expressed a need for obtaining
reassuréﬁce from thé supervisor that they were in general
doing a good job.

Another implication is that supervisors need to
be cognizaht of provi@}ng more opportunities for teachers
to participate in decision making situgations and giving
teachers' opinions more respect. this is illustrated by

the following incidents:
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Setting: Supervisor arranged to hold a county
meeting for all teachers who were teaching in

one and two room schools. The supervisor noti-
fied the teachers, arranged for refreshments, and
invited the total county staff to attend.
incident: Seven or eight teachers came to the
meeting. The members of the county staff out-
numbered them. ‘he teachers were to have had an
opportunity to share their experiences, but this
didn't work out.

Result: Meeting was a "flop". It caused anxiety
on the part of the teachers. The teachers felt
that the meeting was a way of informing them of
the poor job they were doing.

Should have: The supervisor should have called
the teachers together with only one or two

county staff members being present. She should
have let the teachers help plan the meeting.

Setting: The teacher reporting was asked to be
a judge for a talent show for the community.

This teacher and two others auditioned many stu-
dents but had a difference of opinion as to which
ones should appear on the program.

Incident: The supervisor came to the last meet-
Ing of the committee. She looked et the list and
checked off a number of names. She told the com~—
mittee that the ones she checked would be the
ones to appear on the program. . :

Besult: The teachers were resentful. Why had
they been asked to judge if their opinions were
not to be respected? -

Should have: The supervisor should have let the
committee decide who would be on the program.

An additional suggestion is that supervisors should
give more attentlon to the appropriate timing of their
suggestions. The job of the supervisor ie complex and
in many instances, the supefvisor may not be aware of
the wide ramifications onhis actions. Specific behav-
iors are aeBCribed that point up the idea that the actions
will probably be more effective if properly timed. Exam-
ples follow:
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Setting:s The teacher was on the playground
doing yard duty. The supervisor came out to
check and see if teacher was on duty.

incident: The supervisor stayed and chatted
awhile with the teacher while the teacher was
trying to watch what the children were doing.
During the conversation, the supervisor led up
to a criticiem of & minor point in the teach-
er's teaching.

Besult: This annoyed and bothered the teacher.
Made her feel insecure. Didn't feel it was
fair to talk to her while she was trying to get
the games started and watch the children in the
yard.

Should have: Chosen a different time to make this
remark. :

Setting: One room rural school the supervisor
visits regularly.

Incident: Supervisor came to visit. She wanted
to talk to the teacher who had to stop teaching
and {try to listen to the supervisor.

Result: The teacher only got part of what the
ZLe8uLn

supervisor was saying as she was trying to keep
one eye on what the class was doing. :
Should have:. The supervisor should have made
arrangements to talk to the teacher at a time
other than during a class period,

Setting: A fifth grade classroom; the supervisor

walked into the room without warning.

Incident: .The teacher tried to go on with the
eason she was teaching. The supervisor roamed
around the room with his hands in his pockets.

The teacher had trouble keeping the children's
attention. The teacher gave up teaching the

lesson and went over to talk to the supervisor.

The class was unable 10 go on with the lesson

by themselves and became quite noisy. Fortunately,
tge bell rang, and the teacher could dismiss the
class,

Begult: The teacher wae so upset over the situa~

tion that she doesn't remember just what the
supervisor said or suggested.

Should have: The supervisor should have recognized
the teacher and students when he walked into the

room. . B
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Setiing: Supervisor was new to the school.
Tncident: The supervisor came to the building
for her first visit and talked only to the
primary grade teachers.

Result: The upper grade teachers felt left out
and didn't call upon her for help.

Should have: The supervisor should have been more
careful to work with all teachers in the school.

Recommendations for Purther Research

Some specific directions, in which the present study
might be extended have been presented and discussed along
wvith the conclusions. In addition, general recommenda- '
tions pertaining to the need for increasing knowledge

about the perceptions of competencies needed by super-

vigors are listed below: \\\\w,

1. 1In developing afd clarifying a complete state~
ment of success criteria for elementary general curricu~
lum supervisors, the perceptions of all who are involved
should be conmidered. Thus, additional studies involv-
ing the pgrceptions of prinecipals, school suﬁérintendents,
special central office personnal, school board members,
parents, and other members of thg community should be
undertakén. A compilation of these studies, plus those
that have been completed already needs to be undertaken
to give e complete description of the role of the super-
visor.

2. This study was limited to the competencies of

the elementary general curricuium supérviaor, but since
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there are a substantial number of special subject or
gpecial area supervisors, other studies should be done
to see if the competencies differ, and if so, in what
ways. ’

3. In order to get away from the regional ap-
proach that has been used by necessity in the studies
made to date, a series of group studies conducted in
different sections of the United States but all using
the same research design and the séﬁe typé of respondents .
should provide invaluable data that could be pooled to
glve a broader approach to the critical competencies.
Also, such studies could be used to help validate the
studies ;Lat have been completed and then applications
might be made to a larger population.

4. In the present study, a few characteristics
of the respondents were singled out for investigation as
to their relationship to the critical competencies.
Another study usiig the same type of research design but
collecting descriptive information concerning other )
characteristics such as age, sex, competencies, the pat-
terns of organization with which they‘are familiar or
their philosophical orientation could be done to test
-the relevancy of these factors. Such a study could also
validate some of‘the findings of the current study.

5., All of these recommended studies should pro-
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vide invaluable data that would be useful for selection,
training and evaluation of supervisors. Since it is
.recognized that just as the concépts of education need
to be changed as the culture changes, s8¢0 must the con-
cepts of supervision be changed to meet new conditions;
thus, there needs to be periodiec, if not continuous,
examination of the supervisory role. 1In all cases, the
information gained should be made gvailable to the members

of the teaching profession.



BIBLIOGRAPHY



BIBLIOGRAPRY

Books

Adams, Harold P., and Dickey, Frank G., Basic Principles
of Supervision. New York: American Book Company, 1953.

Association for Supervision and Curriculum Development,

Action for Curriculum Improvement. Washington, D.C.:
N.E.A., 1951.

Association for Supervision and Curriculum Development,
Group Processes in Supervision. Washington, D.C.:
N.E.A., l943.

\

Association f&r Supervision and Curriculum Development,

Leadership.Through Supervision., Washington, D.C.:
Y. E.4., IS43. ’ v

Ayer, FPred C., Fundamentals of Instructional Supervision.
“New York: Harper and Bros., 1954.

Barr, A.S., Burton, W.H., and Brueckner, L.J., Supervision
’ 2nd ed. New York: Appleton Century Crofts, Inc., 1947.

Bartky, John A., Supervision as Human Relations. Boston:
D.C. Heath aaagaaﬁsany, 1953,

Benne, Kenneth and Muntyen Boxidar.( Eds. ), Human Relations
In Curriculum Change. New York: Dryden, 1951.

Bingham, W.V., and Moore, B.V., How To Interview.
New York: Harper and Bros., 1934.

Burington, R.8., Handbook of Mathematical Tables and
Pormulas. Sandusky, Ohio: Handbook Publishers, Imc.,
‘19586,

Burton, William H., and Brueckner, Leo J., Supervision:
A Social Process. New York: Appleton—ﬁentury—ﬂrofts,
Ing., 1955.

¢
Elsbree, W.S., and McNally, J.H., Elementary School

Administration and Supervision. New York:
Imerican Book Company, 1951.

Fenalson, Anne F., Essentials in Interviewing; New York:
Harper and Bros., 1952.

-135-



-136~

Flanagan, John C., Technical Appendices for Critical
Bequirements for Hesearch Personnel. Pittsburgh:
Americen InstItute for Research, 1949.

Garrett, Henry E., Statistics in Psycholo and Education.
New York: Longmans, Green and éo., Is .

Good, Carter V., Barr, A.S. end Scates, Douglas E., The

Methodology of Educational Research New York: D.
IppIefon—senfﬁry Company, lnc., 1941.

Hodgman, Charles D. (ed.) GC.R.C. Standard Mathematical
Tables. 1lth ed. Cleveland, Ohlio: Chemical Rubber
shing Company, 1957.

Koopman, G. Robert, Miel, Alice and Misner, Paul J.
Democracy in School Administration. New York:

ppleton-Century-Crofts, lInc., 1943,

McNemar, Quinn. 2Psychological Statistics. New York: John
Wiley and Sons., Inc., 2nd ed., 1955.

Melchior, W.T., Instructional Supervision. Boston: D.C.
Heath and Compeny, 1950. :

Peckman, Dorothy Reed. Principles and Techniques of
Supervipion. Dubuque, lowe: William C. Brown i
Company, 1953.

BRarer, John Alex. ZPrinciples of Democratic "Supervision.
New York: Bureau of Publications, Teachers College,
Columbia Bniversity, 1942.

Beeder, Edwin H. Suéervision in the Elementary School.
~ . Boston: Houghton Mifflin, 1953.

Shane, Harold G., and Yauch, Wilbur A. GCreative School
i tion. New York: Holt, 1954.

Spears, Harold. Improving the Supervision of Instruction.
New York: Fremtice-Bell, Tneoy TO53. — — ool

Wiles, Kimball. -Supervision for Better Schools. New York:
Prentice~Hall, Inc., 1950.

Public Documents

Office of Education. Qrganigzation and Su ervisioﬁ of
Elementary Educatfon In 100 Gities: Bulleiin No. 11
Washington, D.C.: Government Frinting Office, 1949.

PO

. -



~137-

Reports

Wickert, Frederic. Psﬁchological Research on Problems of
Redigtribution. my Air Forces Aviation Psychology
Program Research Reports, Report No. 14. Washington:
U.S. Government Printing Office, 1947.

Articles

Coladarci, Arthur P, "Administration Success Criteria.®
Phi Delta Kappan, 37: 1956, p. 283-285.

Finkle, Hobert B. "A Study of the Criticel Requirements
of Foremanship," Univermity of Pitisburgh Bulletin.
Pittsburgh: Pittsburgh Universify Press, 1950.
Flanagan, John C, "A New Approach to Evaluating Perscnnel,"
Pergonnel 26:35, July, 1940.

Flenagan, John C. "Critical Requirements & New Approach
to Employee Evaluation,™ Personnel Psychology, Vol. 4,
13849.°

Flanagan, John C. "Job Requirements," Cufrent Irends In
Industrial Psychology. Pittsburgh: American institute
for Research, 1949.

Flanagan, John C. "The Critical Incident Technique,"
Psychological Bulletin, LI, July, 1954.

Planagan, dJohn C. "The Critical Requirements Approach to
Educational Objectives," School and Society, 71:1849,
May, 1950. .

Flanagen, John C. "Rationales: A Procedure for Developing
Valid Test," The American Psychologist, Vol. S5, 1956.

Jensen, Alfred C. "Determining Critical Requirements for
Teachers," Journal of Experimental Education, XX,
September, 19571,

Lewin, X. and Grabble, P. "Conduct, Knowledge, and Ac- -
g;ptance of New Values", Journal of Socisl Iassues, 1:57,
45. ‘ ’

Otto, H.J. and Pefty, M.C. “Orgaﬁization, Administration
and Supervision of Education," Review of Educational
Regearch, XIX, October, 1949, j C



-139-

Merritt, Edith. "Critical Competencies of Elementary
Teachers in Selected Curriculum Areas." Unpublished
Ed.D. dissertation, Department of Education, Leland
Stanford Jr. University, 1954.

Ord, John. "Critical Competencies of County School
Consultants in the Improvement of Instruction." Un-
published Ed.D. dissertation, Department of Education,
Leland Stanford Jr. University, 1958.

Teig, June G. "The Oritical Incident Technique in
Identifying Behavioral Criterias of Professional
Nursing Effectiveness.”™ Unpublished Ed.D. digsserta-
tion, Department of Education, Leland Stanford dJr.
University, 1953.

Tenure A Handbook. California Teachers Association,
San Francisco, California: December 1, 1953.
(Mimeographed).

Wagner, Robert F. "A Study of Critical Requirements for
Dentists." Unpublished Ph.D, dissertation, :
University of Pittsburgh, 1949.



g

APPENDICES



APPENDIX A

CHARACTERISTICS OF THE FIFTYAELEMENTAHY TEACHERS
WHO PARTICIPATED IN THE STUDY
e TABLE 10

COUNTIES IN WHICH THE ELEMENTARY TEACHERS WERE EMPLOYED

County No. of Subjects %
Alameda 11 22
San Mateo 8 16
Contra Costa 7 14
Santa Clara 7 14
San Francisco 5 10
marin 4 - 8
Humboldt 1 2
Imperial 1 2
Modoce 1 2
Monterey 1 2
Sacramento 1 2
San Diego 1’ 2
Solano ‘ 1 T2

. Stanislaus 1 2
14 Counties 50 Teachers 100%

. =141
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APPENDIX A
TABLE 11

EDUCATIONAL BACKGHOUND OF TEACHER RESPONDENTS

s

s

Amount of Training . Group Number of Teachers

Regular Californisa
Credential-No Degree

to A.B. plus 30 1 27
Semester Units

Regular California

Credential-a.B. R
Degree and Over 2 23

30 Semester Units

. ‘ - Total Teachers 50
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TABLE 12

TEACHER SCURES ON THE
MINNESOTA TEACHER ATTITUDE INVENTORY

Score No. &%
111 - 120 1 3
101 - 110 1 3
91 - 100 2 6 -
8l ~ 90 -4 11
71 - 80 7 19
61 - 70 4 11
51 - 60 i 19
41 - 50 3 8
31 - 40 2 6
21 - 30 1 3
11 - 20 2 6
1-10 1 3
-1 - ~10 1 ’ 3
TOTAL 36 100
Range = -5 to +119 —
N = 36
Mean = 61.13
S.D. = 21.24

,

Number of Teachers in "High Group" (ecores above +75)
Number of Teachers in "Low Group®” (scores below +75)

i
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APPENDIX A
TABLE 13
NUMBER OF SUPERVISORS WITH WHOM THE TEACHER HAD HAD CONTACT

-

Number of Supervisors Group - Number of Teachers
1-5 1 : 16
6 or more - 2 34

Total Teachers 50

Ll
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APPENDIX B

CHARACTERISTICS OF THE FORTY ELEMENTARY GENERAL
CURRICULUM SUPERVISORS WHO PARTICIPATED IN THE STUDY

TABLE 14

COUNTY IN WHICH THE ELEMENTARY GENERAL
CURRICULUM SUPERVISORS WERE EMPLOYED

County No. ‘0of Subjects %
San Mateo 8 20
Alameda 7 17%
Santa Clara 7 174
Sonoma ki 17%
Contra Costa 6 15
Marin 3 7%
Sap Joaquin 2 5

7 Counties . 40 Supervisors 100%
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TABLE 15

EDUCATIONAL BACKGROUND OF SUPERVISOR RESPONDENTS

Amount of Training Group Number of Supervisors

Regular California

Credential-No Degree

Yo A.B. plus 30 1 5
Semester Units

Regular California : .
Credential-A.B.

Degree and over - 2 35
30 Semester Units

Total Supervisors 40
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TABLE 16

SUPERVISOR SCORES ON THE
MINNESOTA TEACHER ATTITUDE INVENTORY

Score No. %
101 - 110

91 - 100

81 - 90

71 - 80

61 - 70

51 - 60 ¥

41 - 50 o . 0
31 - 40 1 3
21 - 30 0 0
11 - 20 1 3

TOTAL 30 : ‘ . 100

Range = +19 to +110
Mean = 80.03
S.D. = 20.2

Number of Supervisors in "High Group" (scores above +75)
Number of Supervisors in "Low Group" (scores below +75)
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APPERDIX C .~

CRITERIA FOR A CRITICAL INCIDENT
(Utilized in interview situation)

1

A critical incident should be:
1., an accurate, detailed description of behavior;

2., an objective, unbimsed description of behavior;
3., observed by you in a specific situation;
4. Judged by you to be either effective or
ineffective.
A critical incident should not be:

1. a generalized list of ambiguous traits,
inferences, or interpretations of behavior;

2. unduly affected by personal 1rritat10n or
annoyances;

3. vague recollection or hearsay;

4, Jjudged by the standards of other persons or
groups as to effectiveness or ineffectiveness;

5. selected only because of its dramatié qualities.*

#Phig does not exclude unusual or dramatic incidents when
they are in fact the most recent incidents you have ob-

served.

Ljomn c. Flanagen, Teehﬂical.Appendioes for Critical
Regui;ements for Research Personnel, (Pittsburgh: Ameriocan
. Institute for Research, 1949). p.30. p

-



APPENDIX D
~149-

FORM FOR COLLECTING DATA

Int.No. T or S|{District|Ed. Back.|Cont.with S. | MTAI S.

"The purpose of supervisioh is the‘improvement‘of
the total teaching-learning situation.?

ERFECTIVE INCIDENT
What specific act have you'observed a supervisor
doing recently which made you think that this supervisor

was contributing to the purpose of superviasion in an ef-
. fective menner? : .

SETPING:

INCIDENT:

: - ﬁi\{)i;%gég
RESULT: T

Why do you think this act was effective?
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Interview No,

INEFFECTIVE INCIDENT

What specific act have you observed a supervisor doing
recently which made you think that the supervisor was in-
‘effective in contributing to the purpose of supervision?

SETTING:

~ INCIDENT:

" RESULT:

,

Wh;\dd'you think this was ineffective? What do you
think the- supervisor should have done to be effective in
this particular situation?



"ON 101A0YSEg
"N usprou)

AroBojery

-151-
APPENDIX B
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APPENDIX E

SAMPLE UNISORT ANALYSIS CARDS

INEFFECTIVE

] y.

i o

T
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APPENDIX F

JURY CATEGORIZATION OF FIFTY BEEAVIORS SELECTED AT
RANDOM COMPARED T0O THE CATEGORIZATION
OF THE RESEARCHER

Card Interview Researcher Juror A Juror B Juror C
No. No.

1 006 1B, IIC IE IB IB
2 008 IIA, IIIA IIA D IIA
3 010 <Tb, 1114 I1IB  IC IIIA
4 013 IITA IIIA IIIA IITA
5 015 10, IIA IB ic 10

6 ols 1D, IIA D IE IIA

IIIA

7 021 110 1IC IB 1IC
8 027 ID, IIIA  IIIA IIIA IIIA
9 031  ID Ip - 5 ID
10 038 IB, ITA 1B 1IB IIA
11 040 . ID, IIA ID 1A 5]
12 044 IE * . IE 1IIC IE
13 050 IITA 114 IIIA IIIA
14 054 ID, IIA D 1IB D
15’ 059 ID, IIA ITA ITA ITA
16 061 1A 1A IA IA
17 063 IITA IITA IIIA IIIA.
18 068 ID, IIIA IE 1IB IIIA
iy 073 1D ID ©ID ID
20 075 ID, IIA IIIA ITA IIIA

. ITIA A :
21 078 ID, IIIA  IIIA 1A III4.
22 082 Ip, IIIA ID 4 I
23 085 - D by 1A 1D
24 086 IE IE IE . IE

25 - 089 - IE, IIA IE ~ IIA IIA
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Card Interview Researcher Juror A Juror B Juror C
No. No.
26 002 IIIA ic iE IIID
27 007 ID, IIIB  ID IIA m
28 009 1118 IIIB 1IIB IIIC
29, 011 IIIB 10 - IIIB ° ‘' IIIB
30 017 IE IIIA 1IID -IE
3 019 IB IIID I ‘IB
32 021 I¢, ITIA  IIIA IIID - ID
33 023 IVA IE IIB 1D
34 025 I1IB IIIB IIIB IIIB
35 032 10 1Ic 1ID Ic
36 035 iE IE 1IB 1E
37 039 iE IE IIID IE
38 043 II11B IIIB T IIIB 1B
39 046 ip 1114 IIA 1D
40 050 IIIB IE 11D 1ID
41, 053 1B 1B IIIE 1B
42 055 ID, IE 1c IIIE 1E
43 058 I1IID "IC IID IIIE
44 062 Ip - IE IIIE I -
45 066 1IIE IIA IIB ID
46 071 ID, IIID IIB- - IC 10
47 075 ID, IIIA  IIA, IIB IE ID
48 080 ° IE IE IIB ITIA
49 084 ID . IE- ID ID
50 089 ID IE IIA D

/\'% -



