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- CHAPTER 1
INTRODUCTION

The purpose of this study was to identify and des~
cribe.selected factors which were thought to influence
male students in two departmonts at the University of
Nigeria in their choice of an occupation. It was felt
that a study of this natufe wéuld provide valuable in-
formation about the characteristics of students who
choose teaching occupations as compared with those

stﬁdents who did not.
Background Statement

Throughout Africa, with only rare exceptions, the
drive for education is one of the most inexorable forces
in operation. In Nigeria today, in spite,agithe fact

that.education is the singlé largest employer of labor

.second to farming, the field of teaching is presently
~experiencing a brain drain of 1ts best potentialé ina

field which is 6ruciél'to fhe economic development of

the countr&._ This scarcity of trained teachers is more
critical in the field of vocational educatlon, especially'
agricultural -education which can provide a sound basls

for ngerian economy.



Specialists in Nigerian education suggest that
teaching may’éomg to be lboked,uppn as a sort of prepar-
ation for positions in other aectdrs'of employment'be-
cause of the constant migratlon of teachers away from
teaching. They 1ament that the social changes brought '
about by education have acted to the detriment of teach-
ing in areas where it is moat needed. The teaching pio-

fession in Nigeria has served as an avenue for movement

- into private industry, the government civil service and

political office even though'teachers are badly needed
in Nigeris's secondary schools to feach agriculture,
business and trades and industrial education.

With the objective to ?rain teachers in~tﬁe agri-
cultural, business and technical fiélds, the Department
of chgjiongl/mggpher Education was established at the
Uhiversity of Nigeria. It was thought that by genuine
prof3551onal tralning at the universlty level it would
be“possible tp-deyelop a stronger, permanent cadre of

teachers in vocational~education; elevate vocétionél

.education to ‘degree. statue, and thus place it in'a more

competltive position in terms of preatzge, and flnally
11mit or prevent the drift from schools ‘of capable

teachers.
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In spite of these attempts to make the teaching of
vocational subjects attractive,‘about 75 per cent of the
foundation students who were admitted to the Unive;sity
of Nigeria to pursue studies in‘agricultural educétion,
changed courses and entered other éépértgépts. In some
cases, they were motivated by scholarship'éfféringa in
other departments. Many reasons have been given in an
attempt to expalain this situation. The general decline
in prestige of the teaching profession, the poor sala-
ries of teachers and the general lack of renumeration
and encouragement have been adduééd as cogent reasons.

Nigeris will ne;d towhgve educated citizens trained-
to f£ill the many posts that national dévelopment will .
call for. The immediate problem is toiget the teachers

who will fill the great gaps existing in the secondary

schools between the classically educated and the teéch-

nically educated. At a time when plans for educational
reconstruction demand for their fulfillment a large in-

crease in the number of graduate teachers, it is impor-

_tant to- understand the motives which have infludnced

* students to choose between %eachiﬁéiénd non-teaching

occupations as a step in making the profession;of voca-

tional education teachers more generally attractive.



~Sfafement of Problem

Two problems stand as roadblocks in the educational

developmeht of Nigeria: (1)~the°recrﬁitmeanan& training

_of an adeguate body‘of teaehers, (2) the VOeatiohal

training of persons who will fill the productive sectors

of ngerla s industries and enterprises.- Most teachers

in Nigeria vzeW'their occupatlon as’'a stepping stonet0

greater achievements in life, cqneidering their perlod,

of teaching as a time for the“freparetion_for'eXaminations

and a time for.decision'about'other oceuﬁations. -
Among some stﬁdents in the secondary schools,‘rhe

teaeher‘training colleges dre looked down upon; the R

teaching profession viewed as not prestigious enough.

More eften thah hot} a graduate of a secoﬁdary school

7‘w111 seek occupations“opher than teachlng, sometlmes in

_industry or- in government. .

. Most African governments because of the new empha31s

. in scientific and technical education have increased ex-

penditures in secondary eéeducation thus-ignorihg or cur-.
talllng investments in teacher tralning programs.f T
ngerian educators generally maintain.that W1thout im—
provements 1n salaries, fringe beneflts and 1ts general
1mage,.the teachlng profess1on cannot attract or hold

good teachers.

.
2
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In gpite.of certain discouragements to the teaching
proféssign, at fimes openly éncouraged by government ie-
luctence and indecision o support teacher training pro-
grams, certain students at the-University of Nigeria have
indicated a desire to. accept teaching as.an occupation
with its many challenges and responsibilities. Who will
be the futufe graduate teachers of Nigeria's vocational |
and teqhnical schools? What characteristics ang attifudes
distinguish them from other graduates of Nigeria's sec~-
ondary schools and teacher training colleges? What ere
some of their backgrounds? VWhat are some of the social
and personal factors wiich influence occupat;onal ch01ce
among this group of Nigerian undergraduates? This study

is designed to obtain answexa to some of these questions

based on the choices made by the under-graduates in this

Qtﬁdy.

Objectives of the Study

-

The overall purpose of this Study waS'ﬁo become
famlllar w1th factors which influence the occupatlonal
choice of male students in two departments at the Unl-
verslty of Nigeria.

More specifically, the obaectlves of the study were:

1. To determine the occupational'plans of the stu-

—

" dents in the two departments selected for the

/-

study.



2. Eo determine the personal and’ soczal factors.
among students choosing teachxng as an occupa-
tion as compared with other students not plan-
ning to teach. v

3, To determine the relationship of socic-economic
status and other selected faetors;to'thewoccupa-
tional plans of the etudents. | ’

4. To determine when and from what sources students

in the two selected departments became aware of

their occupational opportunities.:

ngotheeee

The hypotheses were structured to permit an assess-
ment of the effect of the variables eelected upon the
choice-of teacﬂing as an_occupati’on.1 The following'hyrA
;m»mumwfr~-pothesesétested,in”this.study areﬁataﬁﬁﬂein_their_ﬁull“
| | forms as follows: 4

e l. There is no relatlonshlp between 8001o-economic
| status of the famlly and choice of teaching as_ 
an occupatlon. ’
2. There is no relatlonehlp between father 8 educa-
| ~ %ional level ‘and choice of teaching as &a career.
3. NThere is no relatlonehlp between eize of family
and “the choice of teachlng as an” occagatzon. '

4. ,There is no relatlonshlp bet'ren ocoupatlon of

parents and the choice- of teachf g as an ocoupatlon,”



5. There is no relationship/betweep previous work
experience and the cho;ce ef teaching ee an
00cupation.‘¢

6. There is no relationship between"eeﬁeiarship and
the choice of teaching as an occepation.

7. There is no relationship‘bEtweeh possession of the
General Certificate of Education (GCE)* and the
choice of teaching as anwoccupation.

8. There is no relationship between relatives who
are graduates and the choice of teaching as an
occupation. ' o

9. There is no relationship between preference of

- Natural Science subjec{s in high school or teacher

training college and the choice of a teaching

careevr.

Design of Study

The methods and procedures used in this study will

be described in tﬁis section. The following aspects Will

“be considered; .selection of the populatlon, selectlon of

variables, organlzatlon of schedule, pretest of schedule,'
admlnlstratlon of schedule, and analy81s of data.
Selection of Population : .

This study was designed to cover a total populatlon

rather than a sample. .The population was defined as all

*see definition of terms.

-



‘male students in -the departments of agriculture and voce-
~tional educatien at the University of Nigeria. It was the
original intention to include the femelee,in the home  eco-
nomics and agriculture departmente. HoWever,,the'smellnese
of the group (N = 18) and the general incompleteness of
their responses led the investigator to eliminate them from
the study.

A total of some 300 students received the question= -
naires,'of which 238 responded. Eighteen female respond-
ents were discarded as explained above plus four more

. questionnaires which were tetaiiy de?oid of usable infor-
mation. This left a total of 216'respondents'who were
- used in this study. in spite,ef this, however, it should
be noted that the number of students varied according to
= »7'eaeh.individnai.queetion and the number of etndents'willing
te respond to the~partieular questidn.-'Sone qnestions, in
spite of the pretest with ngerlan students in an Amerlcan
~‘env1ronment,*d1d not elicit . the enthus;astic and open res-
ponse which was expected. This is undoubtedly one of the.
11mitat10ne of this - study. ‘ i ‘ ' |
Data employed in this etudy were: based upon the - res- .“
ponses to a questionnalre adminlstered to etudente in agri-

culture and wocational educatlon at the University of

Nigeria, Nsukka between January and’Mareh,-196§:w

This 1ncludes buelnese, trades and 1ndustr1al, agrl—
culture and home economics educatlon.‘ :




Selectlon of Variables

This study set out to determine the influence of
socio-economlc status, scholarship, family eize and other
selected.factors upon the choice of teaching ‘or non-teaching
occupations. The dependent variable of this study then, is

the choice of teaching as eﬁ occupation.
f The independent variables were selected partly on the
_basis of the review of thelliterature and partly on per—d
eonal'experience of certain charaeteristica of Nigerien
under-graduates. ﬁany studies felating'to the choice of
oceupation were found, though no specific study relating
to choice’of career by Nigerian youths was discovered.

The writer, therefore; thought it expedient to select
certain variables regarded as important in ethei studies
invelving American youth and thus verify how these vari-
ables apply to ngerian students under an entlrely dife
ferent cultural context. However, it must be noted here
:wythat most of the studies reviewed dealt with elemantary
and high'school‘yauthiand not wi#h'under-graduatee.j The .

- study of vocatienal choice by college!studenfs'pieeents |

an'entirei&.differehf situation from that of elementefy

.and high school etudentsﬁ For one'thing,'college students”

" especially in ngerla are already a hlghly selected group :
and there is 11tt1e 1ike11hood that any of them w111 enter

lower level occupations.
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Dyer® indicetes that from 53 to‘70 pef cent of ‘college
sfﬁdentsraré decided upon a vocation-béfore entering college
and concludes that the earlier the choice and the closer to
™~ personal or family preoccupatisns, the more. likely it is to °
he.established. o |

The independent variables used in this sfudy'were:
(a) socio-economic status of the famlly, (v) occupatlon of
father, (c) educational level of father, (d) size of famlly,
(e) previous work experience, (f) main source\bf finaneial
‘support, (g) entry certificate ihtoluniversity, (h) relatives

who are graduates, and (1) previous-interést in subject areas,

Organization of Schedule

Dssign of Schedﬁle' | The  instrument-for gsthsring
data was made up of four parts- ~the first pért was devoted
~to gatherlng necessary background information about the res- -

' pondents, the second part 1nc1uded'quest10ns about specific

r‘_1_,..,;£'ac1.;ors to measure,the dependent and 1ndependent variables;

" the third dealt with some occupational information and in-
cludes a section on how %he respondentS'percsive,certéin )
occupations; and flnally the fourth part, descriptlve in
nature, seeks information about how the agrlcultural students

"~ perceive their future prospects in agrlcultural occupatlons.

1. &, .Dyar, "The Relation between Vocational
Interests of Men in College and their Subsequent Occupational
Hlstor;es for Ten Years", Journal ‘of Applied Psychology,Vol 23,
1939, pp. 280-288.

™
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The questionnaire concentrafed extensively in the
third Bection on gatherlng date pertaining to choice of
occupation or degree program of the respondents. In Ap=
pendix A can be found the questionnaire from which most of
the data included in this analy81s were obtained. It was
designed to gather information on 1nfluences which caused
the student to register in hls degree program and to choose
a teéaching or non-teaching occupation.

Pretest of Schedule The questionnaire was. pretested
with twenty Nigerian students on the Madison campus. The
students were agked to take the questionnaires home and
~to return them at a specified date, noting in each case
‘the time required for completion. As & result of the
preﬁeat, revisions were made in the questionnaire before
it was‘mailed to Dr. FernSVat fhe’Univérsity of Nigeria.

'Consideringfthe cost'of Air-ﬁaiiiﬁgifhe questionnaires

‘which came to. $133.00, it was prombfiy decided to send only

4§¢he cut stencil for subsequent reproduction at. Neukka and
 distribution to the students. Little was it known then,
‘ that even this stencil would not fit in the British-made

maohines used in Nigeria. Much credit goes o the initi-

ative and: 1ngenuity of Dr. George. W. Ferns who made alter-
native arrangements_for the reproduction of’the schedule,
‘the administration of the questionnaires and their return
.to Madison in recofd'time. Two hundred and sixteen usable

questionnaires were finally utilized for this stuixy/
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Isis of Data
The queetionnaire was coded. The data from the com—

pleted questionnaires were transferred to IBM cards which
were punched and verified according to routine procedures.

The Population Guilford explains that the popula-

‘tion in a statistical investigation is always arbitrarily

pas
Ee

defined by naming its unique properties. It might be the
entering freehman class entering a certain college or even

a certain course. Dven with the sxclusion of the eighteen

female respondents most of whose answers were incomplete and

unusable, the male subjects used still constituted an entire

‘universe or population for this study. This population or

universe is not used.in this study as tne basis for gener-
alizing broadly to other students or universities in
Nigeria. |

The chi-square test of significance was used as 8

measure of the disorepancy or divergence between the ob-

zeerved and independence frequen01es. " For the formula of

chi-aquare, see Appendix_B. The larger the chi-squeare, the

- gtronger the relationship'between the two:variables. The.

chi-square was used to test the,eignificanoe of the date
presented in each table. The minimum level. of significance

accepted in this study was .05.

T e Sy ety oo

17, P..Guilford, Fundamen%al Statistics in Psycholo
and Edueation. .Phe. MeGraw, v ] '
75,
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Comparlsons were mede on the basia of the value of
coefficient of- contlngency, C, another common measure of

the strength of relatlonship. For the.formula, see Appendix B,

N~

Definition of Terms

The following terms used in thigngtudy are here défihed

for better understanding of their me;#ings;

School leaver - a graduate of a Nigefién_elemqntary

scpool;'ah eighth grader who is ready
to enter Eigh schdél.

. G.CEe =~ General Certificate of Educatlon, one of the
important requlrements for university entrance,
rated more 1mportant than the Vest Afrlcan_
School Certificgte.'

W,A;S.C:x{ a fouryeaéﬁuburse ;nAé"sécdndafy gchapl .after

- six-yéarg'of piimary education culminates'

in a Vest Af;ican-Examinations Council ex-
ternal examlnatlon (ordlnary level) called

- . ‘the West Afrlcan School Certificate (W.A,S. 0 ).
Satisfactory performence -on this examination -
entitles the canﬁidate to-continué his educah'
tion in a two-year post secondary course 0T

pre-univer§}§1581xth form course.

« .
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H.S.C. - Higher School Certifioate; a post-high sohool
oourse specially designed for university en-
trance; few secondary schools as yet have the
facilities and staff to offer this course;
certificate guarsntees direct entry into any
Nigerian or British university.

Seholarship - this term is generally used in this study

to mean source offfinancial'ass;stance

rather than academic excellence.

Significance 2; Studx

ThlS study has certaln implications for Nigerian education
and particularly, for vocational/teacher education in Nigeria.
The importance lies in the contribution %o educational know-
ledge regarding the factors that influence the selection of
occupation, for example, the,effect of the socio—economio

ﬂegv;ronment upon patterns of selection of a career among a
select group of Nigerian youth.» , ) _

In as'much.as teaching is one of the non—farm occupations

-most frequently_selected oy Nigerlan youth, the flndlngs of
this Etudy-ﬁill contribute some knowledge which may be of
help to the. potentlal occupatlonal counselor, gchool teacher,
parent or adult most commonly in contact with youth.

Most of the problems of ngerian schools today whether

in rural or urban .areas, derives from the lack of an ade-~

quate populatlon of quallfled teachers to serve in the schools.
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‘It is felt that this study will furnish some information

on the problem by presenting some factors that affect the
selectioh'of'teaching-as & career.

Private agricultural corporations, farm institﬁtee, and
government technical institutes in Nigeria may find this study
of practical value in their efforts to recruit and tréinwpoten-
tial farm ménagers and technical personnel for their extens;on

programs.

Limitations of Study

Among the limitations recognized in this stﬁd& were the 7
following: |

1. Information obtained from the freshmen in the study
was gotten dhly after three months' work at the univer-
sity. Most of theée_freshmen may not have finally de-
5ided‘6ngamwnccupation when»they;were agked to indi-
cate their choice of ocdcupation. -

2. The population was limited in-tﬁat~it'was drawn from
the two departﬁénts of agriculture and vocational'
educétion. Consequently, thé extent to which gen~
eralizatlons cquld be made from this study was ac-
cordingly limited.

3. This study was based mainly on response to mailéd

| questionnaires and bore the inherent and normal )
*limitations which exist in most questlonnaire type

of studies.



CHAPTER II
REVIEW OF LITERATURE

8

This chapter will attempt to establish'some refer-
ence through which certain questions and certain relationships
in this‘study can be viewed. Thue the writer will attempﬁ to
review some theories of occupational choice and certain selected
factors as revealed by the literature, which influence youth in
meking their choices. '
— This study is unique in that it is one of the first, if
xnotlﬁhe first of its kind ever conducted among students of any
Nigeiian university. As a result;ﬂvery 1ittle material was
‘found dealing specifically with the problems involved in the
Nigerian acené. Numerous studies of this nature were conducted
Cin fhe United-States and Burope and these have provided good

L

resource material. However, since it was considered imprac- )
tical to review all of the material connected with occupationa1‘
choice, only thoéerwhich were thought to-have relevance to.this
study,ror somehow iﬁportant in the Nigeriah context were selected.
B Thé research material reviewed was divided into four

geheral categories:

(a) Vocational Attitudes within Africe

(b) Development of Manpower Resources .

(¢) Theories of Occuratidnal Choice
(a) The Choice Process. |



iy
Vocational Attitudes within Africa

The field of Oocupational Choice has held a fascination
for a great many investigetore in recent years. It is known,
for example, thet high school students are rather changeable
in their occupational choice and it appears that few American
youth actually enter the career they originally selected in
high school. While American youth entering the career market
often experience a_trial and error period before making their
'eventualgjob choice, opportﬁnities arevﬁuch more,iimited in
Afrioa where job possibilities are ouch more unknown and
scarce, and where actually, the high school curric;luﬁ con-
.ditions the student in whatever choice he makes e.g. between |
‘arts and science- program. .

- Studeots in secondary schools are thus forced into a
opartial career decision very early in their secondary career
and those in ‘the teacher tralnlng colleges are restrzcted evenrh'
into more narrow areas._ Students preparing to be teachers in -
t§§,$eaoperjtraioing'colleges, for sxample, do not have a

soience or mafhemétics background because they are not ex-

these students have good background in history, geography,
and religioue knowledge pointing egain to the fact that em~
phases in- subaect matter were dictated by the examirations
for whlch students were belng prepared.

Often, by the age of 16 or 17, a ngerian student has

decided upon'his area of speclalization. VTowards the_end'
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of his high-school .career he muet'limit'his further studies
to two or three related subgects and while his exact career
"need not be determined, the selection process has drasti-
cally curtailed his range of possible choices. Thus the
curricular emphasis of any particular school coupled with
the fact that the Nigerian student has had very little oc-
cupational information and practically no work experience
is already an important factor 1n the ultimate career de-
cision that a student might make. |

u ' In traditional Nigerian society, many things were or-
dained and revolved around communal demands. Conformity and

| interest in the basic tasks of life were all that were X

- pected of anyone. In colonial times, only few occupations

were really known. Much importance was attached to fow
white collar Jjobs which were the basic interest of the
colonial governﬁent. Less than twenty years agc;'Delano,'
_a young Nigerien wrote the following account: '

When the boy left school he bacame a clerk and was
a man oi influence. VWhen next he visited his vile
'1age orT town,‘he inveriably-allowed hisapair to
grow wild and bﬁrly,.with a long~or short centre
parting. He had a iead pencilzclipped to the
breast pocket of his coat.';Ueually,,he wore

knickers and stockings and a khaki helmet and

.
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brown shoes completed the outfit. Parents were
.completely satisfied, for they had fought the

battle and won - their children had become elerks.l

With independence, a new world has been created for the
educated Nigerian; a world where the aob itself can lead to
2ll manners- of success in which compgtition and innovation
are the keys to advancement both for the individual and for
the nation. While Nigeria, for example, aé a colony of

Britain had only one university, it now has as 2 govereign

;indébendent'state, four more univéfsities, 6ffering degrees

in‘fieids once considered unimportant.

But in splte of thls sudden rise.in the number of

- hlgher institutions in Nigeria, Lewis states that:

' Education and employment do not necessarily form a -
linear correlation. To educate for its own sake
withouf regard to its implications aé ah'economip
investment can result in dire financisl and em-

e p;oymaﬁt rapexrtuasiens at » time whemrsugh'factors

of diéequilibrium can hardly be affordedf2

Lewis noted that in many instances e.g. in Africa, India,

the newly fbrmed’systems of education prbduce more educated -

people than the economic system can absorb, and that this

ligaac 0. ‘Deleno,
Werner Laurie, Ltd., 193

‘ 2W. A. Lewis, “Education and Economlc Bevelopment
Qversea Quarterlx, Vol 11. December, 1961, Pp. 232—236.

The Soul of Nigeris. Lohdon: 7.
9. De ¢ '
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has resulted iﬁ thé unemployment peculiar to many of the new

African nations, for example Nigeria. Lewis suggests a bal-

ancing of.the edﬁcational systems at all levels if education

is to be a help rather than a hindrapce to ecqnomic'development'
The importance of the education - occupation merger is re-~

cognized by Conant who has emphasiged that high school and post

high school education do in a large measure determine the sub-
sequent occupation of & young man or woman. "
Occupational choice ih Nigeria has been limited either by
‘the narrow nature of the economy or by socio-political factors.
Role for the educated Nigerian was tightly defined by both
chance and opportunity.
There are two different points of view about the Nigerian’s
attitﬁde towards occupational choice. One group believes that o
because of the Nigerian's narrow experiences and lack 6f a

divefsified sample of role models, he is disdainful of manual

work andvbecause of this jeopardizes the very progress of the

© hation. -

‘ A éontrasting view is that it is'not so much the nature
of the work which has led youfh into the pattern oé occupa-
tional selection which thqy now have; rather it is the natu;e;'l
of the society and the limite& opportunities available. To

blame the tide 6f clerical and other{ﬁhife coliar‘workers on

nisinformed youth would, in this case, be'a dénial of the laws
of supply and qemgnd. If other occupational areas could com-
pete iﬁ terms of financial gain, prestige’ahd opportunity,

’
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there would be no great increase of clerks in comparison

4o other menusl or technical positions.

Dris point of view was strongly supported by Sir Bernard
de Bunsen,’ Principal of Makerere University College at a
1963 Seminar on Agricultural Education held in Kampala,
Ugands. The principal did not believe that the educated
African, any more than elsewhere, turned away from the
land to white collar jobs because of any intimate disliké
of dirty4hands. According to him, if agriculture could
be given the status, the interests and the rewards of
other professions, the students would be . there.

Certainly both viewpoints: (1) that the African youth
ig disdainful of manual work because of his narrow exper-
iehces,aand (2) that the nature of the society has led youfh
into the pattern of occupational seleétion they have ma@e, '
suggest that if the economies of the developing nations and

the diversification of manpower are going to expand, then

'steps must be taken to make these new positions, available

at rates of returh comparable to those enjoyed in other

*fields.

Whether the problem is to break.down unrealistic oc= -

o
5

cupational images or to create new reward schedules, c¢haige

;Sir_Bernard”de,Bﬁnéen,ARepdrt on the Seminar on -
Agricultural Education. FAO, Rome: 1963, p. 9.
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must ocour at the g&&ernment"level. Ashby in his report
to the Nigerian governmént,emphasized this point very
strongly when he said:

In terms of their need and usefulness for'the.society,
the differéntials in compensation and prerequisites between
the university graduates and highiy skilled non-university
graduates are much too gregt. As a cénSeQuence relaﬁively
few young persons are satisfied tg become or remain-engiﬁ
neering technicians, medical technicians, works foremen,
juhior agricultural officers and &ualified (but not graduate)
teachers.l.

Thus apart from breaking down unrealistic occupational

L images, the government“must“make every effort to widen the

Nigerian‘studenx;s narrow rénge of experiences and thus help

p the student to consider a«gieat meny chellenging fields which
are’never‘considered. The dietician, the physical educator,
the agricultural teacher, the business educator, the plant

o ioremgp and the entire.area of miédle management are until
_fecently foreign to most Nigerian students in high school,
yet these are areas that will be of integral importence in
Athe mddernization of -any economy. Literature oohcerning

these and similar areas is.practically non—éx;stent, and

linvestment in Dducation: Thée Report.of the Commission

on Post-School Certificate and Higher Education in Nigeria:
Government Printer, Lagos, Nigeria. 960, p. 66. S
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first hand experiences eithef in terms of discussions or
part-time work are even more raie.

"The social prestige which still clings to certain
kinds of work has a remarkable and,peréisfent influence on
the occupational choicé ofiﬁany young pepple. Despite changes
in skill requirements, in the chafacter of the jobs and in the
neture of the work, the social prestige which attaches to |
many non-manual occupations iemains high‘and playsfan im-
portant part in influencing youthwin its choice of occupa-.
tion. This lure of social prestige...is plainly a signifi-
cant factor in occupational choice and a factor tOvBe reck-
oned with in confronting the broader problems of vocational

preparation and adjustment and manpower distribution."1

Development of Manpower Resources

. /3 . . ‘ B
Most developing societies are confronted with two

peisistent yet seemingly contradictory manpowef problems:
the shortage of persons with ecritical skill in the moderns
iging sector, and surplus unskilled and semi-skilled labor )
in both the modernizing ahd tradltlonal sectors. Both prob-
lems are accentuated w1th a qulckened tempo of industrial-
ization, and parodoxically, the Bhortage of persons with
crltlcal skills is one of the cuﬂtributing cauaes of the

surplus of people W1thout jobs.

1y, N. .International Labor'Conference. ,Régéif'to the
Director General Part l: "Youth- and Work" 44th Sesgion.
_Geneva. O. e :
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According tO'Myersl high level manpower shortages of

developing'éountries are 1ike1y to fall into several categories:

1. Shortégés of highly educated professional manpower
such as scientists, agroﬁomists; veterinarians, engi-
neers, and doctors.

2, Shortages of technicians, nurses, agricultural as-
sistants,‘teéﬁﬁical supervisors and other sub~pro-
fessional personnel. These shortages are often more
gevere than those of fully qualified professionals,
bacause few countries fully realize~that the re-
quirement for this category of ménpower exceeds by
many times those of senior professiona; personnel{
Also, the few persons qualified to entér technical
institutes may also be qualified to enter a univer-
sity and may prefer the latter because of the higher
status and pay accorded university degree'holders:
There is often a shortage of technical secondary
school facilities.

3. Shortageé of top level managerial and admiﬁistrative

' personnel, in both the private and public.sectors are
almost univeréal. In labor orgahizations, there is

often a shortage of technically compefent leaders

lcharles A. Myers. "Human Resources for Economic E
Development", Maneging Economic Development in Africa. Edited
by Warren H. Hausman, The M.I.T. Press, Cambridge, .Mass.. 1963,
p. 45. - o7 .

“
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and staff personnel -~ hence sometimes, these or-
ganizations are captured by politicians or in-
tellectuals seeking a base for political action.

4, Teachers are almost always in short supply, whether
for the regular public educational system or for
adult educetion programs such as worker‘education.
The most serious shortage is often in secondary
education, particularly in science, mathematics,
and ‘technical subjects._“Thia shortage of competent
teééhers is a "master bottle+neck" which slo;s down
the whole process’ of human resource development and -
consequently, economic development.

5. Finally, shortages of skillea.craftsmen of all kinds
exist in many developiﬁg countries, as well as
senior clerical_persdnnel,-such as book-keepers,
gecretaries, stenographers, -and business machine
operators.

- Harbison further went on to suggeet thevfollowing

appropriate strafegy_pf humanArespurce development:

- (a) The building‘énd development of appropriate in-
centives for individuals to tréin for and enter

the shoftage occupations.
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(b) The promotion of effective training and development
of employed manpower,
(c) The re-orientafion of the traditional educational

system in relation to occupatibnal priorities.

Education As Related to Manpower Develogment'

In t?e formﬁlatioﬁ of any sffategy of human'resource
development the issue of the best utilization of the existing
school system is of paramount importance.’ Harblson and Myersl
on the basis of an examination of -manpower surveys for sever=
al of the under-developed countries (most of which are un~
published and confidential) as well as their impressions
from interviews during viéits to others, have made the fol-
lowing generalizations about manpowér developmgnt in African
countries some of which:are relevant to Nigeria.'

(1) At least a third of the total étock of high~-level

| manpower is in government services and in educa;
tion. The laréest_single category of high-level
‘manpower is_Jqualified teachers".

(2) More than half of all those in the high-level man-
power categories (especially in East African
countries) are non-indigenous persomnel. With
gome variations, this statisticalipicture is fairly.
rgpresentative‘of the other developing African

_countries.

lF H. Harbison and Charles A. Myers, Educatlon Man-
Power and Fconomic Growth: Stratezies of Human Resource o
Development. New York: McGraw HIlI Book Compeny, 1984, p. 51.
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(3) Although the top ﬁiﬁisteriél posts and many of the
& high-level administrative positions in governménts
are held by nationals, the strategic technical

positions in the public services, the top positions
in private industry and commerce and most of the
higher positions in education are of necessity
held by non-indigenous personnel. For example,
throughout Eastern and Central Africa, the Asian
minority dominates wholesale and retail trade just
as ‘the Lebanese and Syriéns control much of the
trade in West Africa.

(4) In some African countries, the thrust of education
into rural areas and the bﬁilding of rdads are
encouréging mbveménts to the larger towns and
cities. Over-crowding and un-employment are be-

coming ‘noticeable in the urban areas.

In Nigeria as in other African countries, the poor

—. quality of primary education is even more striking. Many

of the schools are operated by voluntaryAagencies.or mis-
sionary organizations, and the variations in curricula and
stendards are wide. The drop-out 6ilym§ﬁage fates in primary
education among rural areas aré very higp. Only a small
fractioh’of those whb enter the first grade ever complete

the fourth, fifth, or sixth grades. Despite the: poor state
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of primary education, there aré usually many more school=-

leavers wanting to enter secondary education than there

are available places. Usually, about 80 to 90 per cent. of

the enrollment is in academic education. The technical or
vocational schools account for a very,smali pfoportion of
enrollment and there is usually a wide assor#ment of teacher
treining institutions which provide more_oftén thén not,

education qf rather dubiocus value. It is hoped that with

- the establishment of'inéti%utes of..education and‘accelefate@
v

teacher training programs at.three Nigeriéﬁ\ﬁﬁi;efsities, the
role now being played by the teacher training colleges will
ultimately be abolished. |

Most of the.seoqﬁdaryiéchools;arg.operated by missionary
oféanizations or private groups. Most of these charge fees
which in terms of average incomes are quite high,vlk qajor

factorvin the high cost is fﬁe prevalence of boarding schools

thich are deemed necessafy in order to create for the pupils

an "appropriate" enviroﬁmept for study away from preséures\
of traditionel family life. Secondary education, %hefefore,
is generally avgilable only to the ecbnomical;y advantaged
classes and even for them the opportunities'aré narrowly
limited. .Another problem is the existence of schools which ;,
are organized as profit-meking business enterprises and..
ﬁhich for obvibus reasons may provide-very poor-if'not

worthless . education.

Y - :
*See definition of terms.




29

The curriculum qf_mést govefnment secondary schools .
and a few miséionary schools is designed to prepare students
for higher education elther within the countfy or in foréigh
institutions. For this reason, most of these academic schools
can nnly accommodate few students, are apt to have orienta-
tion toward‘higher education. stressing foreign rather than
local cultures and conditions, and emphasizing overseas

examination. The curricula of most of the teacher training

colleges are deficient in science and.mathematics instruc-s

tion. Most of the students at these institutions openly

admit that they are only attracted by the generous though
difficult scholarship arrangements available in.these SChools.
Because of the purely acaﬂemic‘ngture of the curricu-
lum of the éecondary schools and teacher traihing‘coileges,
opportunities for the vast number of their graduétes are
becomiﬁg(less bright especilally in this era of higher educa~
tion in Nigeria. This over-production of secondéry school
c"fg‘;c;audb1;1;31;es and teachers in hon-technical, non-agricultural
and ndh—coﬁmerciéi fields is really one of the major ob-
.stacles in the path of social and economic progress and thus
the national interest demands that this gap be bridged. It
is one of the primary reasons for the exodus of/secgﬁaary R
schobl graduates to the cities and of tééchers from the pro-

fession once they obtain & @.C.E.(General Certificate of

Pducation) certificate or enter a university.
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Manpower Needs in ngerla

Manpower is not a problem of gross numbers. Masses of

men do not equal manpower. The manpower of a nation’ia the :

gum of the abilities, the training andxhence the skills, of
its individual citizens. High level méﬁpower may be de-
fined in two ways: First, it.can be defined functionally
by des}gnating occupations included in the high‘levei

category, and second, it can be described by the education .

"and experience normelly required for persons Of these high

le&el Jjobs.

Professor Ha'rbison1 has given estimates of Nigé;ia's
minimal needs for high—level menpower. It is genefally re-
garded that,ggy program for post-secondary educatlon which
cannot meet these minimal nee@s will aeopardise nger;a's

future. Here is' a summary of his main conclusions:

He predicted a minimum need over the next ten years,'

that is, 1960 to 1970 of 80,000 people withvpost-secondaryv

eﬂucation; About 30,000 of;these he described as (sentor,

managerial, professional, and administrative) at least

20,000 of whom should be graduates or the equivalent.
He calculated an annual flow of at least 2,000

graduates £ om universities. Apart from the 30,000 eenlor

xntermedlate qualzflcatlonS\fqgraduates of technical 1nst1-

tutes and agricultural colleges, and recommended that thls _—

lgB.-cit"-:Po -7_./0 i ‘_'. ) . . E . ,”_,
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rate of flow if sustained over ten years would provide the
reservoir of high level manpower which he considers essen-
tiél if Nigeria's development‘is not to suffer.

In order to meet Harbison's estimates, the report on
Post~School Certificate and Higher Education, recommended
that something over 30,000 Nigerian children should enter
secondary schools each year bringing the number to a ﬁaximum
of 180,000 as number of children in the years up to sqhool

certificate. He warned that a dramatic increase in placés

" in the secondary schools was necessary and that even if all

the children who entered secondary school in 1958 were to
take the School Certificate examination in 1963-64, the .
number‘of successful candidates was not likely to reach
10,000 and thus would barely guarantee the annuel outflow
of high~level manpower which Harbison estimateé will be
needed.

The Commission on Post-School Certificate and Higher

Education in Nigeria (also called the Ashby Commission)

further based its proposals about university education on

Harbison's estimate of the need for high-level manpower.

fCalling the estimate of 1,000 graduates a year'a modest one,

the Commission said:
"Ve emphasize that a student populatipn:of,?,SOO
cannot beﬁmorq thania fi{gt objective,‘to be
reached é%fore‘1970. We have no doubt whatever

that in the decade 1970-80 the student population

-~
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must exceed this if Nigeria is to have all the
,graduates she needs, we have in mind a population

considerably exceeQingaao;OOO."l

Nigerian Manpower Development Plans
As in other British colonial dependencies, formal

education in Nigeria.was regulated at all stages by formal
examinations. In the early days of British rule, when very
few children passed beyond the primary stage, the certifi-
cete awarded to those who passed the examination not only -
was outward and visible evidence of educational achievement,
 but also became a passport to the lower levels of white
collar emplement and of escape from manual, technical and
agricultural pursuits.

' Education in Nisgria is s8till tragically confueed in
the greater majoriﬁy of minds with certificates and so dew-
splte . the increase in the number of secondary schools over:
the years, there are still thousands of children competing
~for fewer than one hundred places in each of these schools.
The main reason for the importance of secondary schools was
that the schools prepared thelr students to obtain certifi-
cates which were for many years the passport to a job.

At the higher levels, the poeseesien of a university

degree is the mark of a prestige and the key to 2 renumer-

ative career. Certain commepglal firms pay much highgrw_;m,~ _____

lop. cit., p. 22.
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'startihg salariée; but even so, it is difficult to persuade

young men 1o accept employment with good career prospects
early in life if they heve an opportunity to pursue the
golden fleece of higher studies. '

There are over 700 secondary modern and secondary gram-
mer schools in Nigerie with an enrollment of more than
18,000 students; 40 technical institutes and vocational
schoolé with 8,000 trainees; and‘350 teacher training
colleges with an enrollment of 35,000. In addition, there
are schools for specialized training in business and admin-
istration as well as schools for the handicapped.

The increase in the number of secondary school graduates

' seeking higher education has intensified the need for insti-

feat

tutions of higher learning. By 1962 four new universities -
hed been added to the first university set up in 1948.
There are also two University Medical Schools and Teaching '
Hospitals at Ibadan and Lagos, and a Law School in Lagos,

~where law graduates are instructed on the Nigerian legal

sygiem and are also called to the Nigerian Bar.

As in other developing countries, Nigeria is faced with
serious problems of manpower planning and training which
constitute one of the major set-backs to the nation's
economic progress. In 1962, the Governments of'the Peder~
ation jointly set up ﬁhe National Ménpbwer Board to conduct,
as a metter of urgency, a cémprehensive'sﬁrvey to determine

the high-level manpqwer needé of the country and to assess

%
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the present and future needs for high-level manpower both in
public and private emplo&ment in all occupations requiring
university, professional, technical and craft training.

The current plans of the universities are based on a-
projected total enrollment of 10,000 by 1968. ‘In’the tech-
nical institutes, the estimatéd s?udent population would be
about 10,000 by 1970 in order to permit an out-turn of about
5,000 technicians per annum. ihe student populationvin the
Trade Ceﬁters‘is expected to rise from its level of about
10,500 in 1964 to about 22,000 in 1970.

VWhile Nigeria has produced so many legal and administra-
tive experts and is now supplying other African States wifh

_these, she has to depend for some years to come, largely on

skilled and specialized, technical assistance from . indus-
trialized countries to solve the manpower problem of the

country.
Theories of Occupational Choice

Several fheories of occupational choice will be treated
in this section. Certain theories which appear more fre=-
gquently in the literature will be given more detailed treat-
ment. Amdng the theories most frequently mentioned are:: ]
(1) Life-stage theory, (2) Need theory, (3) Impulse theory, ,
(4) Interests and Needs theory, (5)_Voqational development -
theory, (6) School influéncé theofy, (7) Status expec?gtién
theory. '



(1) “Ginzberg's Life-stage Theory:

1 took as his point of departure Lazarfeld's

Ginzberg
admonition to seek a genstic approach to the topic and built
a theory based on an evolution of increasing self-determination
as well as increasingly realisti; attunement of the individual
to his environment as he matures. The individuel is thought
to go through a period of fantas& when he cannot assess his
‘capacities, a tentative period when he weighs various satis-
factions, and finally a reslistic period when he mekes com-
promises between his individuel wants and the actual oppor-
tunities which exist for him.

The three basic elements of this thesis are that (1)
Occﬁpational choice is a process, which can teke place ffom
between 6 or 7 years to over 10 or more years, (2) the process

. is iargely irreversible in that each decision taken during

+ adolescence is related to one's experience up to that point"
and in turn has an influence on the future, (3) every choice

gasvthe quality of a compromise in that it involves balancing

" a series of elements with opportunities and limitations of

reality. -

In explaining thebirreversible element, the author em-
.phasizes that the individual can shift his career choice even

after he has committed himself tentativsly to a-particﬁlar

1Eli Ginzberg & Associates, Occupational Choices:

Approach to a General Theory (New York: Columbla Unlver51ty
Press, 1951). 2L
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choice. However, the entire process of decision-meking can-
not be repeated, and later decisions are limited by previous

decisions. T~

(2) Hoppock's Need Theory

_ Hoppock1 believing strongl& that occupational choice is
based on the needs of the individual_discusses his theory as
follows:

(a) occupations are chosen to meet needs.

(b). whether needs are intellectually perceivéd of only
vaguely felt as attréctions, they may influence
choices in either case. , |

(¢) the occupation chosen by the individual is the one
believed to best meet his needs and to be of most
concern to him. ; '

- . (a) occupatiqnal choice improves as one is better able
to anticipate how well an occupation will best meet
his needs.

- (e) information about oneself or an occupation helps
one to recognize what he wants and how much the
occupation will meet his needs.

(£f) satisfaction reéu;ts from a job which meets present

needs or which promises to meet future needs.

1Robert Hoppock, Occupational Informatlon, McGraw Hlll,
Book by 2nd ed., 1963, pp. 82-112. )

——
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(g) occupational choice is always subject to change

when one believes that a change will better meet

his needs.

Hoppock briefly explains his theory thus:

1.

(3) The Impulse Theory

Economic factors affect occupational choice by
helping to determine the age at which a person
terminates his formal education and enters the
labor market on 2 full-time basis.

Bducation influences occupational choice by-opening
the doors to some ogpupationé that would otherwise
be closed, by making a pefsbn aware of occupations
of which he had no previous knbwlédge, by arousing
interest and providing try-out experience.
Psyohologicél factors help to determine the extent
to which one perceives his own needs, accepts or
suppresseé them and to face the realities of
employment opportunitiés. |
Social factors help to determine the oécupation with

which a person is familiar, by virtue of his con-

. tacts with family and friends. The cultural pat-

tern of a social group determines the occupations

which are socially acceptable and socielly preferred.

Psychoanalysts contend that ocecupationsl choice can only

be understood thfough a theory that explains the individual's
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behavior primarily in terms of unconscious forces. The
impulse theory, as well as the accident theory, involves the
assumption thét thé iﬁdividual's role in the career choice
process is a passive one. Some autﬁorslare critical of +the..
impulse theory because it tends to overstress the influence
of internal factors.

Ginzberg, for example, feels that choice involves more
than basic impulses. Two of these factors, he:feels, are
capacities and opportunities.

| Advocates of the impulse theory contend that-conventional
. research techniques like interviews will not help in studying
the problem of oécupational choice since the individual making
choice is not conscious of what is determining his behavior.
.Nevertheless, research recognizes that conscious and uncon-
secious forces play a part in occupational deé&sion making.

In view of the limitations of both the accident and the
impulge theories of.occupationsl choice, a more comprehensive
ggd velid theory was sought. The basic assumption was that
ibccuﬁétionél decisions wefe finally réached, not at a single
moment in time, but after a series of detisions over a period
of years. Gihzberg stresses that impulses deep within the
individual as well as the external environment both have a

direct bearing on the individual's occupational choice.
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(4) Roe's Interests and Needs Theogx
1

Roe's theory evolvee from the concept of close rela-
tionship between an individual's interests and needs and his
occupation, and the reletionehip between e;;ly life experi-
ences and the development of these interests and needs. Ac-
cording to the theory, parents create a particular psycholog-
ical climate by the manner in whzch they satisfy or flustrate
the early needs of the chlld. _As a result,na basic dlrectien
of attention is developed toward either persons or non-
persone. This, .in turn, results in predzctable patterns of
speeific interests in the adult in terms of his chosen voca-
tion, for exampie.

2

While Switzer® and Utton3 have not supported Roe's

theory, Brunkam and Crites? have substantiated Roe's theory.

(5) Super's Theory of Vocational Development:

5

Super”’ in this second 'life-stage theory' substitutes

'vocatlonal development' for 'vocational choice!'! to erase

et

1
Anne Roe, The Ps chologx of Occupations, John Wiley &
Sons, Inc., 1956, 340 pages. '

2David K. Switzer, "Early Experlences in Occupational
Choice: A Test of Roe's Hypotheses", Journal of Couneelin
Psychology, Vol. 9, No. l., Spring, 19 2.

3Alden C. Utton, "Recalled Parent-Child Relations as
Determinants of Vocational Choice, Journdl of Counseling
Psychology, Vol. 9, No. 1., Sp:ing, 1962.

“Richard J. Brunkem, and John O. Crites, "An Invemtory
to Measure Parental Attitude etc., dournal of Courseling |
Psychology, Vol. 2, No. 1., Spring, 1964, R

5Donald E. Super, The ?s cholo of Careers, Harper '
& Bros., 1957, 362 pp. , O :
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. fhe mistaken notion of neatness and precision which the latter
conveys contending that vocational ag well as the general

. development of the individual can be broken down into five
vocational life stages: (1) Growth'stage (virth - age 14),
(2) Exploration stage {age 15 - 24), (3).Establishment stage
(25 - 44), (4) Maintenance stage (age 45 -~ 64), (5) Decline-
stage (age 65 and beyond).

Ginzberg and Super seem to agree that the process of
occupational decision making and vocational development can
be sumﬁed up in a series of life stages or periods. -VWhile
Ginzberg identifies three stages, Super names five peridds

or stages.

(6) Caplow's School Influence Theory

Caplow1 reviewing the evidence of'social research'on
occupational choice concluded aﬁong other things that oc-
cupational choices are made at a time when fhe student is
‘still remote from the world of wdrk. They are made in terms
CG% Séhool requirements, which may call for quite different
abilities and tastes from those which will be related to the
eventual job. ...occupétional choices are made in the
schoolroom, under -the iﬁﬁersonal pressure 6f the curriculum,
and remote from many of the realifies of working situation.
Not until late in his career will the average man‘bg able to

sum up his total expectations with some degree of finality...

LY

_ 1p, Caplow, The Sociology of Work, University of
Minnesota Press, Minnesota, 1954. '

T
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(7) Status Expectation Theory
' 1

Miller~ expressed the view that individuals find their
occupational gdals through a compounding of work experience,
observation and expectation... Accident ié the deciding

' factor in determining the occupatlon of a majority of workers.
,The accident of birth establishes family, race, nationallty,
social class, residential district, and to a great extent
educational and cultural opportunity.

This means that the family and its status provide rather
definite boundaries within which the new individual will ob-
gserve the work activities and participate in‘work life... the
social world in which the work candidate lives can constrict
occupétional expectation as completely as it excluded oppor-
ﬁuﬁity. Therefo;e,-many work possibilities never appear as
possibilities in the thinking of the individual.

Occupational expectation is determined by technical,
educational and social influences. The sta&us expectation
of‘the family members, relatives and friends profoundly
éﬁapes the choice of an occupational goal. The range of
considered occupations is détermined largely by the stétﬁs

expéctations within the social class in which the individual

finds himself.

1p. ¢. Miller and W. H. Form, Industrial Sociolo
Harper and Brothers, New York,-1951.
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The Choice Process

1'f:'Lve factors interact to create

the complex process of choosing an occupation. The fol=-

lowing factors influencing occupational choice have been -

identified:

(1)

(2)

(3)

the youth's occupationai decisions and concerns,
including interest in the future, level of occu-
pational aspiration, and particular oécupational
choices.

changes in occupations themselves, including

obsolecence, new duties for old occupations, new
occupations, a general rise in the skills re-
quired for most occupations, closer depéndehce

of occupations on formal education, and the in-
creasing supply of trained people.

the immediate situation of the youth including his
physical fecilities, namely, the accessibility

and quality of schools and his financial regources,,
and also the expectations of others like parents,
teachers, counselors and the dominant culture which
influence his own self-concepfions and sometimes

affecf his actual job chances.

1
Taves.

,Archibald 0. Haller, Lee G. Burchinal end Marvin J.

Rural Youth Need Help in Choosing Occupations.-
AES Bulletin, No. 235, Michigan State ﬁniversity,,East
IlanSing, 1963, Do 4'0“ : - L ‘
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(4) other life decisions includ;ng'education, marriage

and preferred residence. |

(5), the youthfs personality including his measured

intelligence, his conception of his ability, his
occupational sglf-conceptiqns,'and hisg conceptions
of behavior appropriate to his sex:

The above five factors are believed to be in delicate
but moving balance. When one changes, some of the others
a180‘change. For example, major changes in types of occupa-
tion may well make a difference in. the expectatlons others
have for the youth and also may influence h}s own plans for
jobs as well as marriage, etc.

Slmllarly, changes in the expectations others have for
the youth, frequently influence his own aspirations. Some )
factors, however, are uninfluenced by the others. For
example, the kinds of jobs available at any particular time
are not influenced by the youth's aspirations or by, say,

his parents' expectations for him,

-

Pactors Influencing Occuggtional Choice
Previous researchl concerned with the educational and

occupational plans of students in the United States have
been mainly confined to elementary and high school students.

Néverthelesa, literature reviewed seemed to reveal that

lHoward Ve Beers and Cathérlne Heflin, "Rural People

in the City", Kentucky Agriculture Experiment Station
Bulletin 478, Lexzngton, Kentucky, 1946 )
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. there are many factors influencing the choice of occupation

by youth. Studies in Euiope énd the United States, for
example, show that rﬁral'gnd smaliétown migrants to cities
hold'lqwgr status occupational ﬁositions than‘the urban~-born
residents with whom they compete.

Many of these studies have utilized very large samples;

'most of them have been conducted by use of questionnaires of

open-end or multipIE choice requesting first or second choice
or most favorite océﬁpations; vAlso investigations have been
centéred'on4what actually happens as on; gets into an occu~
pation; how occupational choices change with age and how
reaiistic are somehof fhe choices made by yoﬁth.

For the most part, the-following variables have been
used in the studies referred to: “

(a) socio~economic status of the family

) (v) commuhity of residencel”

(c) peer or age group influence
_. (d) size of family ‘
(é) pafents' dccupational status
(£) .cléss rank and measured intelligence (I.Q.)
(g) parents' educational level
() previous work experience
(1) parents' aspiration for their children
(3) #individual's'vaiue orientations
'(x) scholarship or finéncigl aid

(1) community's occupational stfuctufe;
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- {(m) - séhool experience
(n) one's position‘in the family e.g. oldest, youngest
or 6nly chiid |
To review all the literature relating:to‘éll of the
‘above factors would be impfactical and time-cohsuming. In
consideration of the social and cultural milieu of the
Nigerian secondary school graduate and because of the scope
of the subject, it is neéessarily obvious that some factors
are more relevant than others and will warrant special
atteﬂtion; . .
With this idea in mind,. literature with respect to those
factors selected for this study or somehow related to the
géneraltarea of occupational choice among Nigerian students
w1ll be reviewed under these four general categories:
l. socio-economic or external situational factors i.e.
éooio—eéonbmié aspects of environment.
2. personal or‘family factors i.e. parents, value
"orientations, personality, attitudes, intelligence,
special aptitudes. | ' .
3. 7role factors i.e., concept éf'self and identificatio@
of self™im an occupational position.
4. cultural factors i.e. school, peer or age group,

work experience, etc.

Socio-economlc or External Situational Factors o

Studies relatlng socio-economic background to students'

abilities, 1nterests and academic'achlevement in particular

schools generally reveal the following amopg'Other things:



- 46

1. A tendency for students from professional, pro-
prietor and managerial groups to increase in pro-
portion from grammar school to college.

2, Students in liberal arts college tend to stand
higher in the soéio-economic»scale than those in
teachers' éolleges end normel schools.

3. Students from the'ﬁpper soclo~economic groups are
over-represented in institutions of higher learningb
and students from the lower socio-economic groups
are under-represented. h

4. The chances children of superior intelligence have
of atteﬁding college iﬁcrease as the family income
increases.

5. The chances children of superior intelligence have
of attending college increase as the fathers' oc=-
cupational status increases.

| Mulliganl in his study sought esmong other things to (a)
determine the representetiveness of the various socio-
econdmic gfoups at Indiana University and (b) to relate socio-
-economic background with selected ‘social phenomena, using
‘\occupation‘of students fathers as an index of socio-
economic background.

Categorizing the occupations into three groups (1)

farmers (owners and tenants),’(Z) white collar workers

" lRaymond A. Mulligan, "Socio-economic Background and

College Enrollment." American Sociologlcal Rev1ew,
Vol. 16, 1951, »p. 19017 - )
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{(professional, business and élgrical and (3) blue collar
workers (skilled, sémi-skilled and uhékilled), he found
that the white collar group sends 55 percent of the
students of the university while making up only 24 per cent
of the state population; the blue collar contributes 31

per cent of fhe students, while making up 60 per cent of
the state population and the farmers contribute 9 pér cent
of the students while representlng 14 per cent of the state
populatlon. ' )

He further discovered that the farqing, semi-skilled
groups are under;represented and the white collai group is
oyer-represented at Indiana University; thaf‘the farming;
- gemi-~-gkilled and unskilleg groups are strongly attragted by
the teaching profession and that students from the farming
and blue collar groups stand a better chance of neving their '
collegé education pogt-péned or interrupted by a work ex-
perience than students coming from a white collar groﬁp.
 Accor&ing-to Davisluéocioéechnomic status bhécomes

operative almost at birth in terms of how the parenté react
to the child. The process-and goals of acculturation differ
mgrkedly for families from diffgrgnt socio-economic levels.
Davis has suggested that a person's social reality - and,

P , ¢
therefore, his social drives, goals and values - is deter-
N\ . .

mined by the social class to which he belongs.

——

;A. Dav1s,‘"3001allzatlon and Adolescent Personallty

in Adoléscent Personality in Adolescence", 43rd Yearbook
of the Natlonal 8001etz for: the Studv of Educatlon. 944,




48
R

expression of one's status in the present. "The more un-

Gould* theorizes thatfoﬁe's cdﬁcept of the future is an
satisfactory the present ;s conceived to be, the more urgent
the desire (need) to depart from it 'in the future', and the
greater the psychological distance between now and the sit-
uation to be." Therefore, she says, the lower class is
imbued with a "deep.all-pervading" need (which the upper v
class does not have and the middle claég only to a lesser
degree) to leave the present. Gould and others suggest that,
despite $heir need to esca;e the pfesent,-féality compels
lower class individuals to réduce their aspirations because
they are not aBle 0 éccept the risk of becoming less poor.
Burchinala in his findings regarding the occupational
choices of rural youth mentions thet the educational and
occﬁpational ceeupstionad aspiration levels are also highly"
related to social status of families, emphasizing that youth
‘fTOﬁEhigher status families more frequently plan t; attend
coliege and aspire to higher prestige and income earning
occupations. Thbugh studies of Ediefsén and Crowe, 1960;
Schwarzweller, September 1960; Sewell et .al 1957; Youmans,-
1956 and 1959 seem to support the findings of Buichinal,
this does not seem to be the practice among Nigerian youth.

Discussing the several factors inflgencing the occupational -

1R. Gould, "Some Sociological Determinants of Goal
Strivings", Journal of Social Psychology, Vol. 13, Mey,
1941, p. 468+ . . |

%lee G. Buréhinai'ét al., Career. Choices of Rural Youth
in_a Changing Society, AES Bulletin No. 458, University of
-1inneso%a,;Novemser.1962;,pp,516;18. LT e
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pléns of-rural youth, Burchinal mentions that a person's ‘
status level 1érgely defines his social milieu, associations
and reference groups. From social eippriences, a person
acquires ideas about the imporfance of eduocation, learns

the ranking of occupations he could consider entering and -

discovers other persons' reactions to his role taking.

Role Factors

Role playlng has been described as a means of self-
realizatlon, just as 1t is a means of - self—exploratlon.

The role expectations of the job, of the home, OT of the’
community may not be the same as the role asplratlons of

- the individual. As such the individual must adapt himself
to the requirements of the situation, adapt the situational
requlrements to hls needs or leave the scene. Since some

of these alternatives may be 1mpossible and others difflcult,
frustration and maladjustment in some degree are llk;ly $o
occur. .

Sevéral kinds of research findings f£it in with this
desériptibn of vocational adjustment as a function of _
role-taking. Men seek work and occupations in thch they
can be the kinds of personé they want to be. Similarly,
those whose strongest needs find appropriate outlets‘iq
their work tend to be satisfied ﬁifh their‘occupaﬁions;

while those whose needs do not flnd adequate expression in

their work tend to be dlssatlsfied.
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Cronbéchl defines an identifyiné figure as "a person
whom wé accept as an examp1e~of desirable conduct and at-
titudes in many situations". The process éf identification
beginning with earliest childﬁood, when the child identifies
with his parents, continues through childhood. A source of
influence or influenceré of occupational choice could be
persons in the same occupation, mass media, persons in
different occupations, research experiences or hobby.

Cronbach continues: . ‘

As the child grows older and as direct contact and
exposure to maess media broaden the child's knowledge of
‘people, there is a wider choice of 1dent1fy1ng figures or
" models. As a young adult, he increasingly seeks out models
'that tend to be consmstent with his self-image. in seeking
out models, it is concelvable that the accompanylng iden-
tlflcation might well become a basis for many forms of |
adaptive behavior, viz., occupational choice, moral stand-
ards and politicel attitudes. If identification then be-
comes a basis of occupational choice, the youth's occupa--
tionai preference should reflect the influence of persons

whom he has accepted as a model.

lree J. Cronbach, Educational Psychologv, New York:
Harcourt Brace & Co., 1954.
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Personal or 1lx Factors

Carpl in.a study of vocational choices related %o |
parental and family background concluded that high school
boys 14 - 18 deéired and expected occupations at about the
level of their fathers and that the boys were quite realistic
about their occupational expectations.

Petersz found in a study with high school seniors from

Central Missouri, that such factors as parents' opinions,

the influence of friends, relatives, profeasional ac-

quaintances, were most effective on youth decisions,.
1
Parental ideas more than any factor influenced young
people in the choice of ocoupation. Typical in this respect

‘were. the findings of Jones that 96 per cent of the girls

and 83 per cent of the boys at the Omaha Technical High
School had received occupational advice from their mothers.
Fathers had discussed vocations w1th 74 per cent of the '
girls and 64 per cent of the boys. The advice given by
the parents varied widely - for examples, pressure to w1th—
draw from school, secure a job and be satisfied with the
pattéfn.familiar“with the family. Among more ambitious
families, parents may'eiert their inflﬁehge toward higher

status positions with special Qoilege préparation.

. lF. M. Carp, "ngh School Boys Are Reallstlc About
Occupations", Occupations, Vol. 28, 1949, pp. 97-99.

2D. F. Peters, "Factors Which Contrlbute to Youth's
Vocatlonal Ch01ces" Journal of Applied Psxchologx Vol.
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Kahl's studyl-throws.light on the relationship between
parental pressure and son's aspiration. It is indicated
that I.Q. and fémily status wereluseful predictors of the
edﬁcational and occupational ambifions of high school boys.
It disclosed that although there was a general way of life
which identified the common man class, some members wexre
content with that way of life while others were not. Pagr
ents who were discontented tended to train their sons from
the earliest years of grammar achool to take ‘school seri-
ously and use education as the mesns to climb into the
middle class.

2 in his étudy sought to determine the role of

Miller
~values upon occupational cholce. He related security,
career satisfaction, prestige, and social rewards with
nq_choice, tentative and definite occupational plans.
Miller found security to be related to no choice and social
rewards to be related to definite.plans for occupation.
Guiding the first phase of Schwerzweller's i‘esearch3
was the general hypothesis that "there is a causal rela- ]

tionship betWeen an individual's valus orientation and

lJoseph A. Kahi, “Educational and Occupational
Aspirations o6f "Common Man" Boys, Harvard Educatlonal
Review, Vol. 23-24, 1953-54, pp. 186-203..

2Carroll H. Miller,. "Occupational Choice and Values,"
Personnel and Guidance Journel. Vol. 55, 1956, pDy. 244-
246,

3Harry K. Schwarzweller, "VYalue Orientations in .
Educational and Occupational Choices," "Rural Soc1olo
Vol. 24, No. 3, September 1959, pp. 46-253.



wy

/
53

the choice that he makes fiom among the aiternativea avail-
able in the process.of edﬁcational and occupational selec=~
tion". Individual occupational and educational choices
wére set in two contexts: aspiration and plan.

Aspiration was defined as the.desire or wish to at- -
tain a level of achievement and iﬁdexed by a free choice
situation. Plan was defined as the anticipated course of
action and indexed by the actually expected situation.
Research suggests that value orientations are relatively
more importent in aspiration than in plan situations. '

Occupational espirations and plaﬁs were dichotomized
into high and low. The author concluded from his data
that individual value orientations do play an influential

part in the career choice making process.

Cultural Factors

Youth have been frequently influenced by the pres-
" tige which has been associated with certain occupations.
Ambitiéus paienxs urge their children to aim for positigne
with prestige. Kroger1 and Louttit reporte& in their
Indianapolis étudy that two-thirds of the boys had chosen
occupétions with a higher prestige rating than their
fathers; 20 per cent had chosen occupations at the same

level and 15 per cent selected positions at lower level.

The significance for this deéiré'for upward mobility

;Robert Kroger aﬁa C. M.'Louttit;,"mhe Influence of
Father's Occupation on Vocetional -Choices of High School

- Boys", Journal of Applied Psychology, 19, 1935, 203-208.
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is that youth in most cases try to secure more positions
than there dre opportunities for. '

Gilgerl in a New York study of young people found that
57 per cent of the youth wanted professional work, but only
s8ix per cent felt that they were adequately prepared.
Twenty-two per cent of the girls in the study wanted to
go into professional work and 20 per cent indicated chat
théy felt best prepared for domestic and personal service.
While some young people tend to rise in the occupational
scale,‘others\éive up the unrealistic goél in favor of
the realistic choice. The influence of friends and
neighbors of youth often reduce the pressure for prestige
and encourage them to choéee occupations more nearly re-
lated to their own socio~-economic status and social group.

2

Sorenson™ and Mo;}is have attempted to find out the

sgécific nature of childhood and early adolescence expe-
riences and how they inflﬁence the occupational inclin-
ations of young people. In a qtudy of Los Angeles ninth
graders, information was sought about the nature of the
work experienée, what criteria the young people used in
evaluating possible future occupations for themselves.

Sorenson and Morris came %o ‘the conclusion that attitudes

15, A. cilger, "Declaration of Vocational Interests",
Occupations, Vol. 20, 1942, pp. 276-279.

A G. Sorenson and Irma E. Morris, Journal of
Educational Research, Vol. 56, No. 1, September 1962,
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whether enéendared by adequate information, misinformation
or féncy, undoubtedly play a significant part in the
career inclinations of ninth graders.

The Jjobs that the students would not like fell into
two categories: ‘those the students believed were low sta-
tus and those requiring superior ability and training and
which were the ones most considered by*§buné“people téday.
The study reveals some apparent differences in attitudes
and beliefs, which mey be true sex differences between boys -
and girls, or, more likely, cultu;ally inspired differences
or maturatioﬁ differences.

Cowhigl discovered that for both urban and rural-non-
farm males, educational attainment was agsociated with
early bccupational stétus, and that the high school graduate
was in a more advantageous océuﬁational position th;n was'
th;.pefson who had failedqto graduate from high school...
the very lack of a high school diplome - completely apart
from whatever knowledge & high school education may instill
- may be a formidable barrier té upward occupational mobil- .
ity, particularly if'the general level of educational at-
tainment continues to increase..

" Some shifts in youth interest may result from work

experiences that they may have had while attending school,

-

Lames D. Cowhig, "Barly Occupational Status as Re-
lated to Educetion and:Residence," Rural Sociologx Vol.
27, No. 1, March 1962, Pe 23.
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on vacatidn pefibda or even béfore entéring'the uniVersity;
Youth though relatively étable in their interests, may change
their minds in plans that have been tentatively established,
and may through these jobe find that the reality of an oc-
cupation may ‘be dlfferent from what they had imagined.

The youth who has found satisfaction in the work that he
has had experience in, may wish to settle down to that type
of employment and thus has solved his problem of occupatlonal
choice. ) |

Many tocational counselors feel that'homé#inflnences
play & great part in determining the selection of = vocation,
while results. of certain‘atudies reveal that these influences"
play oniy,a small and insignificant part in the selection.
Results of a 1940 atu&y conducted by fetera seemed to sub-
stantiate the general. belief that the home is the greatest
single agency for the determination of a vocation for youngA
Americans.

More recent results seem to indicaté that present-day
high school students are 1nf1uenced to a lesser degree by
family fdctors than by other factors. This may well be the
eituatlon among Nigerian secondary school graduates. It may
be that in general they are probably relying upon self-analy—
sis of their own beliefs and opinions in making a vocational

choice.
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Foster 8 Studv of the Ghanalan School Leaver

Fosterl had taken a 50 psr cent sample of the secondary
schools in Ghana having fifth forms and carefully stratified

-this group of twenty-three schools on basis of school size,

type and geogrephical location. He fﬁrther carefullybselected'
a 25 per cent sample of all students who had completed fifth
form studies in the selected schools during the prececihg
years (1956 - 1960). From the sample of 1012 cases, satis~
factory information concerning present occupational status,
~job history, income if emplcyed and attitudes concesning pre-
sent or future prospects ‘was collected for 491 students (333
from a mailed questionnaire and 158 from personal knowledge

of headmasters) or 49 per cent of the originel sample.

Foster compared non-response students with those for
whom"l;formation was available and found very little differ-
ence in the two groups as far as date of leaving school, sex,
type~of secon@ary»school attended ar’ ocategory of pass in the
school ceitificate'examination.< However, he found a marked
discrepancy between the post-schccl activities of students
who attended high-status schocls-and those who attended low-
status schools. MNost ofithe governﬁént assisted schools with

superior staff, fa01lities and academically most able students,

he clasgsified as high-status schools.

*see definition of terms,;

l?hlllap “ds Foster,lPSecondary School Leavers in Ghana.
‘Expectation & Reallty,ﬂ ‘Harvard Educatlonal Review, Vol. 34,
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He found that 61 per cent of the students from high-status
" schools were connected with a sixth form or a univeraity. This
compared to only 25 per cent ofjﬂhoee students representing
low status institutions. Even when achievement was held con-
stant (achool certificate reaults) among the two types of
schools, the high-status schools were still represented to a
considerable larger degree in post fifth form schooling at the
sixth form and university level.

Analyzing questioﬁnaires from 226 former fifth form stu-
dents who nad entered direc?ly into the labor force upon the |
1eaving'the fifth fbrm, thé following occupational facts were
revealed: '\ '

_ (a): Over 75 per cent were either clerks (44 per cent) or
primary or middle schdol teachers (31 per cent).

(b) The hext high group (only 6 per cent of the total)
included students in the minor technical jobs éuch és
laboratory assistants, survey assistants, etc.

(¢) None of the students were farmers and only 3 per cent

| Weré working on gdvernment or forestry projects.

(a) - None of the students indicated -that they were in
sales or retailing and'lessrthan 4 per cent were in

_ managerial or administrétive,posts.
(e) " Six per cent were uneﬁﬁloyed; 1 per cent in nursing

and 3.1 per cent gave no angwer or were not classified.
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Foster was careful to indicate that although a high per-

centage of these individuals were ih oleripal and teaching oc=-

cupations, they did not ﬂecesearily have high regard for these

jobs.

Three facts of utmost relevance for this study can be

drawn from Foster's analysis:

1.

Students in this éample felt digcontented for not
being ablg to continue their education to the sixth.
form, and thus having to enter occupational areas
not very attractive to them,

Occupétibnal prestige constituted the main basis for

. occupational satisfaction among these students and

monetary incenfives were extraordinarily important

 for these school graduates.

Any kind of further education must appear better
than none to many who enter occupational training

programs in which fhey have virtually no interest.

Biesheuval1 noted iq this cqnnection:

" "In Ghana and Nigeria...the scarcity of opportunity

may leave little.scope for-choice.‘ The: overriding
cohsideration may be to somehow reach a level...
from Whlch further advance is possible, or where

one can contribute to the development of the nation.

[

1

S. Biesheuvel, "Personality for Personnel Selection &

Vocationel Guidance in Africa", Conference on- Educational

and Occupationsl Selection in West Africs. Edited by A. K.
Taylor, London: Oxford University Press, 1962, pp. 139-153.
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Thé actual nature of the job itself may be of
little impo?tance ahd"inte;eé%; self—éxpréssion,
family tradition, security or participation satis-“
factiohs may not count for much either. Instead...
the desire for education, wealth and status may

be prime considerations."

Foster in the study mentioned above, emphasized the
importance of disentangling "the need for technically trained
people in the under-~developed areas and the criteria upon
which these ﬁeeds are prqjected." Accordiﬁémto him, very
often, some 'acute' shprtages exist only in manpower pro-
jections. Very often in tprms of the market, there are
few job opportunities and one of the characteristics of an
under-developed céuntry with a large subsistence sector is.
that. effective demand for_quern type skills of any variety

is relatively small and can quickly become satiated.
Summary

Literature on theories of occupational choice and re~
lated factors hgs been reviewed under the-éeneral headings
(a) vocational attitudes with Africa, (b) development of
manpower resourées, (c) theories of occupational choice and
(da) the choice process. Reséarch reveals that key factors
forryouth meking occupational decisipns have been the in-

fluences of parents, previous work experience, valus
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1Y

orientations, prestige, cultural expeétations and availw
ability of occupations. Some of these findings will be ap=-
plicable‘to Nigerian youth as future research in the field
w1ll reveal.

The influence of educational opportunity and the at-
titudes formulated by young people have quite an effect upon
the type of occupation they eventually choose. Towards the
end of his high school caréer, the Nigerian student must
limit his further studies to 2 or 3 related subjects and
while his exact career need not be determined, the selectibn
process has drastically curtailed his range of possible |
choices. There is need to widen the Nigerian student's
narrdw‘rahge_of experiences and thus help the student to con-
sider a great many challenging fields which are never
coﬁéidered.

The Need Theory seems the most logical explanation of
the basis on which Nigerian youth choose -their occupations.
The education of the Nigerian yéuth helps to open the doors -
to some occupations that would otherwise be closed, making
the Nigerian youth aware of occupations of which he had no
previous knowledge, arou51ng interest and prov;ding try-out-
experiences.

Not all of the factors treated in this survey of liter-
ature have been selected for consideration in this study.
This exhaustive survey,was necessary to show the extent -of -

" the réseapch which has been completed in a comparatively new- -




CHAPTER III L
CHARACTERISTICS AND ATTITUDES OF SELECTED
' UNIVERSITY OF NIGERIA STUDENTS

The purpose of this chapter was to define occupational

" choice as used in this study and to describe selected factors

which were thought to influence occupational choice. The
major dependent variable in this study was occupational
choice. This variable was derived from a response to one '
question: What do you-hoie that your training will qualify
you most to be? (Check only one). (a) & private buéinéssf
man, (b) ‘a civil servant in government, (c) -a teacher at
secondary or university level.- |

For the purpose of “this atudy, the two categories (a)
and (b) were considered non-teaching occupations and cate~
gory (c) was considered as teaching occupation. Data in
Table 1 shows the number and pefucent of respondents in the
threéfcategories of'private busingss, government civil

service and teaching.

-
)
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e
TABLE 1

PERCENTAGE DISTRIBUTION -OF RESPONDENTS
BY CHOICE OF OCCUPATION

Choice of Qccupation No. Per Cent

Governmen% Civil Service 119 57.2
Teaching 74 35.6
Private Business 15 _ 7.2
TOTAL . 208 ' ‘ 100.0

2,

The greatest proportion of respondents chose government
civil se:vice (57 per cent); teaching was next highest (36
per cent); and lastly private business was chosen by 7 per
cent of the respondents.

— The independent variables cross-~tabulated with occupa-
tional choice were: (1) socio-ecanomic status, (2) occupa-
tion of father, (3) educational level of father, (4) size of
family, (5) previous work experience, (6) scholarship (7)
entry qualification into university, (8) relatives who are
graduates, (9) previous interest in subject areas. These
veriables will first be described and then related to the

main dependent variable, choice of occupation.

!

Socio-economic Status
A SR

In this study, socio~-economic status is used to mean the

position that an individual of family ocoupies with referenqe'

~
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to the prevailing Nigerian standards of material possessions
and education. The term was used in a relative sense in -
‘terms of the Nigerian population involved in the study.
Chapin's definition of socio-economic status included effec-
tive income and participation in the group activ1ties of the
commmnity. It was felt by the writer thet the two items; ef-
fective income and group participafion would be gifficult to
ascertain and may prove misleading in the cultural context
in which it is being used. |

Socio-economic status was derived fromla_nevisad form
of Sewell's Farm Family Secio-economic Scalel. This form was
devised to meet the needs of those who for limitations in
time and funds or for other reasons find it inadvisable to
employ - the original scale. Fourteen questions dealing mainly
with household eqnipment, housing, education, church and
Sunday school attendance were used in Sewell's Short Scale.

‘Because of cultural differences, it was felt that a
modifiaation of this short scale would be equally advanta-
geons'and effective!as a tool for measuring the socio-econom—l
ic Btatua of the respondents in this study. As was mentioned
‘ earlien, it was felt that the participetion items would be
misunderstood and that the income'items might'yield_unreli-

" able answers.

. Reprlnted from Rural Sociolo ’ Vol. 8, No. 2,
(June 1943) PD. 161-1'757""""""""'Ez 4
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The 1tems included pertained to (a) home: whether
owned or rented, (b) construction of the nouse, whether
with brlok or mud (c) rooflng of the house, whether with
tile or- thatch, (d) type of house, (e) lighting facility in
the house; (f) water supply; (g) houeehold equlpment, (h)
means of transportation in the home end (i) literacy of the
parent. These items were scored according to theilr values
in the Nigerian social context. The rationale for the
scores used here was based on the concensus of Nigerian stu~-
dents in Madison who were familier with both rural and urban
living conditions in Nigeria. For exampie,igilayered mud.
house was scored one point while a block house_was scored
six points; thatched roof was scored one point whiie tile
roof was scored five points.

A socio-economio statue score was thus computed for
each respondent in the sample. This wae baeed on the pres-

ence or absence of the above items (a) - (i). The mean

T IARCITNTT T T T e m e e LT

socio-economic status score was 17 and the standard deviation
was .5, On the baels of this, three categorlee of high,
medium and low eocio-economlc status were set up according
to how far scores fell ebove or below the mean. All scores
.5 above the mean were considered’ high and all gcores .5
~below the mean were con81dered low. Scores between 17. 5
and 16.5 were considered in the medium category and were

later ellminated to av01d overlapping. “On the baeie of this

" distribution of these scores is shown in Table 2.

scoring, 11 respondents were eliminated. The percentage— _ e
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TABLE 2

PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY SOCIO-ECONOMIC STATUS SCORES

W

Socio-economic Status Score No. Per Cent
High* 80 41.7
TOTAL - 192 ' 100.0 ~

l.S/above the mean
2.5 below the mean °

Date in Table 2 show that 42 per cent of the respondents
were classified as coming from high socio-economic-statué
femilies. Socio-economic status was cross-tabulated with
choice-of occupation in order to determine the existence or
non-existence of relationships. The findings of the cross-
tabulations are reported in Chapter IV. Schwarzweller1 has
shpwn that youth from higher status famiiies more frequently
plan to attend college and aspire to higher prestige and

income-earning occupa%ions.

1H§”K. Schwarzweller, "Socio-cultural Factors and the

Career Aspirations and Plans of Rural Kentucky High School

Seniors". Kentuc ricultural Experiment Station Progress
Report, 94 (Mimeographedi. C ‘ ,
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. Father's QOccupation

_ _.Burchinal’ in his 1957 study has shown that rural youth
reporting college plans or aspirations to higher prestige
ﬁon—farm occupafions generelly said that their parents had
college aspirations for them or encouraged them to coneider
higher prestige non-farm occupafions; The writer was inter-
ested in finding out to what extent the father's occupation
influenced the respondents in this study, in the choice of
occupation made by them.

With this in view, respondents were ééked their father's
or guardian's presenﬁ occupational status and to name specif-
ically what exactly he does. Mothers were excluded in this
question because it was felt that most of the respondents
in the study are not likely to have working mothers. Occu~
pation of father was categprized into (a) administrative/
professional, (b) teaching or heading school and (c) farming
or trading. The term 'father' is used here to include uncles
(whether;maternal or paternal), guardians, step-fathers or
any elder in the family responsible fully or in part for_the
maintenance of the student. This wide connotation is essen-
tial for the understanding of certain elements of Nigerian

culture for it explains why students whose fathers were de-

{ e - - opily

> — g ry

1Lee G. Burvchinal, "Adjustment Characteristics of
Rural and Urban Youth", American Sociological Review,
22, 1957, pp. 82-87.. ‘
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ceased continue to answer questiéns relating tc the
father's occupational status. |
The‘distribution of the respondents by the occupation

of fathers is shown in Table 3.

TABLE 3

PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY OCCUPATION OF THEIR FATHERS

Occupation of Father - No. 7 Per Cent

Farming/Trading 72 ' 53.7
Administrative/Professional 43 32.1
Teaching/Heading School 19 14.2

&

TOTAL 134 100.0

Data in Table 3 indicate that the'highest proportion
(54 per cent) of fhe reépondents had fathers who were
farmers or traders. The next highest group was the admin-
"istratiye/professional category which constitufed 32 per
cent of the sample. Only 14 per cent of the fathers of ?he
respondents were teaching or heading school. Data in Table
3 thus.indicates that while less than 15 per ceht of the
fathers of the respondents weré involved in educational
activity, more than 50 per cent were in farming or private

business
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If the féther's occupation does inf;uence the choice
made by the respondents in this study, then it should be
expedted that more than 50'pérmcent of the respondents
would choose farming occupations or private business.

prends in the Nigerian cultural setting seem to indicate

that parents realize that occupation is one of the quickest
avenues for social mobility and thereforé do encourage

their sons to achieve better than they did. This trend is

* gupported by the Indianapolis studies of Krogef and Louttit

mentioned in Chapter II.
Highest Education Achieved by Pather

Numerous studies cbncerned with socio-economic status
have efther utilized occupation of parents or educational
level of parents as measuring devices. Thus high‘socio-
economic status is often associated with higher 1evei of
education and higher occupﬁtional status. It has been said
that uneducated Nigerian parents do not influence their son's
edﬁcationalror oqcupational plans. The author was interested'
in finding out to whét extent this was true. )

The highest level of education attained by the father
was divided into three categories: (a) did not-attend
school, (b) attended or completed elementary school, (c)
attended or completed secondary school or &bove. The levels

of education attained by the father appear in Table 4.
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TABLE 4
PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY HIGHEST EDUCATIONAL LEVEL .ATTAINED BY FATHER
Highest Educational Level-

Attained by Father No. Per Cent
Did Not Attend School 98 47.1
Attended or Completed '

Elementary School - . 83 40.0
Attended or Completed ‘

Secondary School or Above 27 12.9
TOTAL ' 208 100.0

e

The data in Teble 4 show that while 13 per cent of the
respondents' fathers attended or completed secondary school
or above, the highest proportion (47 per cent) did not at-
tend school. Anonymity wes an important fector for the

high number of respondents of this gquestion.
Size of Pemily

In order %o determihe the size of family of the respon-
dents, a question was asked which sought the nunber of
brothers and sisters in the immediate family. For the pur-
‘pose of enelysis, family size was divided into (2) small,
witﬁ five end under and (b) large, with six and above. It
is possible that the two rqepondents who answered tweﬁty-

six and twenty-nine for this question did not understand
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the‘meaning of nimmediate family". ‘Nevertheless, this ques~
tion was generally well answered by é great majority of the
students. - '

There is a popular belief that size of family is related
to, the choice of teaching as an occupation. It is seid that
because teaching offers security and a quick, easy job to
students who are finahciéll& incapaGIg—Bf puréuing their
educational endeavor, parents with large familiegrurge their
childrén to seek teaéhing occupations inorder to relieve them
of the already heavy financial burden. For this reason, it
was felt that the use of family size as an independent vari-
able in this study wouldhprovide needed information on this
thorny question. Data in Table 5 show that about 62 per cent

of the'réspondenta came from large families, while 38 per

cent came from small families. (See Table5)

TABLE 5

PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY NUMBER OF BROTHERS AND SISTERS IN THE FAMILY

— —
—

Number of Brothers and Sisters No. Per Cent
1 ~ o
Large 127 . 61:9
‘Sma112 78 . 38,1
TOTAL 205 ' 100.0

\
<

1(6 and above)

2
(1 - 5 brothers and sisters)
. N —\
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_ ~ Previous Fork Experience

It was deemed necessary to find out how many of the res~
pondents had worked before coming to the university and es-
pecially how many had acquired previous teaching experience.
The rationale for this was to determine what proportion of
the respondents who had previously taught, chose teaching
as an occupation. ' E

The respondents were asked to indicate in their answers
by a simple 'yes' or 'no' whether they worked anywhe;ewbofore
coming to the‘university, and if 'yes' to name the type of
job held longest. Responsee_ﬁo this questieﬁ indicated that
most Nigerian youths entering the universities do not enter
immediately after graduatien from high schools. They must
have worked, some for as little as three months.

Previous work experience wes categorized as (a) teaching

‘'experience and (b) non-teaching experience. (See Table 6)

TABLE 6

PERCENTAGE DISTRIBUTION OF RESPONDENTS
. BY PREVIOUS TEACHING EXPERIENCE

Previous Teaching Experience No. Per Cent'
Teaching Experience 94 49.7

Non-teaching Experience 95 50.3

TOTAL 189 100.0
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Date in Table 6 revealed that one hundred and eighty-
nine respﬁndéntz,to this question had previous work experi-
before coming to the university. About half of these res-
pondents had taught and the remeining half had not taught.
The comparatively high proportion of the teaching group can
be explained by the fact that Nigerian high school students
are normally employed by their schools to help alleviate the
gscarcity of staff created by resignations. ”

Furthermore, & large proportion>of the respondents in
the study attended teacher training colleges and were re-
quired by the conditions of their scholarship to teach for
some five years. This high proportion of the teaching group
should not therefore be considered as an indication of

interest in teaching as a profession.

Main Source of Financ1al Support

Flnan01a1 support was ascertained by asklng the res-
pondents to check which one out of the following three
ssources provided their main source of support: (a) parents
or relatives, (b) scholarship and kc) other sources (work,
_loan, self, etc.). Data in Table 7 indicate that 60 per
cent of the respondents in the study are supported by
.acholarship which cﬁuid be federal, regional, overseas,
mission, university or local council. This is a8 should be

expected because most of the students in the study are

registered in the faculty of agriculture where about 75
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per cent of the students are on scholarships provided mainly

by the American Agency for Internationel Development.

TABLE 7

PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY MAIN SOURCE OF FINANCIAL SUPPORT

Main Source of Financial

Support No. Per Cent
Scholarship . 124 59.6
Parents or Relatives 47 - 22.6
Other ' ' 37 17.8

TOTAL 208 100.0

Govérnment interest in supporting agricultﬁre has
been amply demonstrated by the mass award of scholarships
in akkield so vital to the Nigerian economy. Educators
concerned about programs designed to attract more able and
dedicated students into the teaching profession especially
in the field of vocational techniéal education are uneni-
mous in their common plea to the government to show similar
interest in vocational education as they have done in agri~-
_culture. It is generally asgreed that without mass scholar-
_ships, the field of vocational teacher education could not

attract or hold potential teachers.

&
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A related‘queation on scholarship gopght Yo find out
the extent of scholarship influence. Three categories of
scholarship influence were developed;: (a) no scholarship
influence, (b) some scholarship influence asnd (c) a lot of
scholarship influence. Data in Table 8 show that 77 per
cent of the respondents admitted the influence of scholar-
ship in their choice of degree program while 23 per cent
denied any scholarship influence. The relationship between
scholarship and the choice of teaching and non-teaching oc~ -

cupations are described in Chapter IV.
PABLE 8

.PERCENTAGE DISTRIBU&ION OF RESPONDENTS BY EXTENT
OF SCHOLARSHIP INFLUENCE ON CHOICE OF DEGREE PROGRAM

Extent of Scholarship Influence

on Choice of Degree Program No. Per Cent
No Scholarship Influence LY - 22.7
Some.  Scholarship Influence 123 59.4
Much Scholarship Influence 37 17.9

TOTAL . 207 ~ 100.0

Bntry Certificate into University
The main entry requirements for students anticipating

o pursue degree courses at the University of Nigeria are:

(a) The West African School Certificate (W.A.S5.C.), (b)
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The Higher School Certificate (H.8.C.) and (c) The General
Certificate‘of Edudation (G.C.E.) qualifications‘obtained
from other countries and recognized by the university are
also acceptable. The ¥.A.S5.C., the H.S.C., and the G.C.E.
were therefore used as appropriate entry qualifications into
the university.
The respondents' qualifications were determined from
the questionnaire. No attempt was made to apply weighted
scores to these qualifications. The data in Table“9.show

the distribufion of the respondents as to entry qualifiocations.

TABLE 9

PERCENTAGE DISTRIBUTION OF RESPONDENTS BY ENTRY
CERTIFICATE INTO UNIVERSITY

Entry Certificate into

University No. Per Cent
H.S.C. 16 8.2
‘TOTAL 195 100.0 ’

) Sixty-six per cent of the respondents entered the
University with the West African School Certificate, 26 per
cent entered with the General Certificate of Education and
8 per cent entered with the Higher School Certificaﬁe.
Respondents with the West African School Certificate and .
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Higher Sch001 Certi£icate are mainly high school graduates
while respondents possessing the GeneraIICertificate gﬁ

o

Education are mainly graduates of the teacher training
colleges. The data thus show that most of the respondents
of the study are from Nigeria's secondary schools. These
students are not likely to choose teaching occupations
unless they are induced by other factors especially -
financial.

Twenty-six per cent of the respondents possess the
General Certificate of Education. It is expected that stu-
dents who pbssess the G.C.E., because of their backgroﬁnds
are usually attracted to teaching occupations. Data in
Table 9 further reveal the fact that there were more stu-
dénts in the study who were likely to choose non=-teaching
occupations than there were students who were likely to

choose teaching occupations.

Relatives Who Are Graduates
Probably the most important reference group within one's
gocial status level is his family; Sherii‘l has shown exper-
imentally that attitudes of youth are developed in part as ’

a result of interaction with each other. Uzell2 in a study

lyuzafer Sherif, "A Study of Some Social Factors in

Perception", Archives of Pgychology, 187 (1935).

264er1'Uzell, "Influencers of Occupational Choice",
Personnel and Guidance Journal, Vol. 39, April 1961.
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of 331 senior meles ‘beken from 14 urban high schools found
a definife relationship between respondents' occupational
asplrations and their knowledge of occupatlonal influences.
01 the 211 respondents in the study who knew their sources
of influences, 77 per cent ind:cated»that their choices were
influenced by persons known to them, whereas 49 per cent
indicated they were not influenced by people they knew.

Relatives who are graduatea exert considerable influence
in the decision-making process of many Nigerian familles
especially in deoisions pertainihg to future educational and
occupational plans of younger brothers and sisters. This is
the rationale for including relatives who are graduates as
one of the veriables in the study.

‘Data>in Table 10 indicate that 84 per cent of the res-
Vpondents had ﬁe graduates in their families while 16 per

cent had graduates in the family.

TABLE 10

PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY NUMBER OF GRADUATE RELATIVES IN THE FAMILY

b

Femily | . No. Per Cent

N6 Graduates in Family 176 : 84.2
Graduates in Family 33 15.8 .

TOTAL ' 209 - 100.0
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Previoﬁs Interest in Subject Areas

Respondents were asked in the questionnaire to name
two or threevsubjects liked bvest in the secondary school
or teacher trainlng‘eollege. The responses obtained were
classified into two broad categoriesé* (i) Natural Science

Interest and (2) Social Science Interest. (See Table 11)

PABLE 11

PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY PREVIOUS INTERDST IN SUBJECT AREAS

Previous Interest in Subaeot

Areas No. ﬁer Cent
Netural Science 147 76.6
Social Science 45 23.4
TOTAL - . ' _ 209 100.0

Data in Table 11 indicate that 147 respondents con-
stituting 77 per cent of the sample manifested a clear in-
terest toward Natural Science while 23 per cent 1ndicated
an interest in Social Science. This interest in Natural
Science could be explained by the fact that many of the
studants in the study are registered in agriculture, a field
in which there are more scholarshlps than are found in soclal
science subjects.- It is reallzed that the wide grouplng of
many subjects into two subject areas is ‘naturally bound to

result in the 1oss of valuable information. A student who ;f
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mentioned twp Bubjects in the same or related subject-aréas,
was grouped in the area indicated by his choice of subjects.
Where all the subjects mentioned were ﬁn-related, the subject
mentioned first was considered the student's main interest.
The relationship between sﬁbject liked best.and the-choice
of occupation will be described in Chépter Iv.

Decigion to Attend the University

The data in Table 12 ipdicate that the decision to at-
tend the university was a personal matter among a majority
of the students in the study. Forty-four per cent of the
students said that nobody influenced_them to attend tﬁe
university. -

TABLE 12

PERCENTAGE DISTRIBUTION OF RESPONDENTS
BY MOST INFLUENTIAL PERSON IN DECISION TO ATTEND
- THE UNIVERSITY

Most Influential Person No. Per Cent
Self - nobody ' 90 44.1
Relatives® 40 19.6
Father 39 19.1
friendsz 35 : 1%:2
TOTAL 204 100.0

lOnly brothers and sisters
2Includes “teacher, church mlnister, agr group

“ .
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The high proportion of gtudents who said nobody' in-
fluenced them %o ‘attend the university may indicate in part,
thevmaturity of the respondents in this samplg: It may be
interpreted also as meaning thet the  students might not have
been aware of other intangible influences that were opera-~
tive or that they might have been unwilling to admit.that
father's influence, friend's influenée or any other influence
was a domina%ing factor.

The influence of relatives was ranked second as indi-
cated by the data in Table 12, even more than thqkinfluence‘
of father. It is possible that the respondents gave a strict
interpretation to the word {influentiél person' and took it
to mean the person with whom they actually discussed their
collegé plens. Nevertheless, unlike American students, the
respondentsAunder sfudy mey feel freer to discuss their
school plans with their brothers and sisters than with their.
parents, except in matters of finance. This happens more
particularly at the high school and elementary levels when
children regard their. parents with reverent fear.

A valid interpretation of the data is that Nigerian
parents assume that their sons have the information to choose
for fhemselves and expect them to be ébleoto”make responsible
dec&sions sbout their future. This is not to say that par- .

ents who have plans for their sons do not ixy to influence
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them. Hallerlzhas reported that the degree to which the
youth's parents are ambitious for his succeés influences his
level of occupational and educational aspirations.

Only 17 per cent of the respondents were influenced by
friends or age group (peers) to attend the university. The
indication here is that the impact of reference group ideas

upon the decisions and behavior of the respondents in this

sample is probably unimportant.

Most Influential Reason For Attending the University

A question Similar to the previous one rel;ting 1o
decision to attend the university was asked to find out the
most influential reason wﬁy the respondents went to the
university. An open-ended question was used to solicit
responses. The, writer was interested in knowing the main
motives_that éituated the students to attend the university.
The results which appear in Téble 13 show that the most
influential reason was 'self-improvement or better

qualification’.

o

lArehie 0. Haller, "Planning to Farm: A Social

Psychological Interpretation®, Social Forces, March
1959’ Pp- 263"268. "%
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TABLE 13

PERcEﬁTAGE DISTRIBUTION OF RESPONDENTS BY MOST
INFLUENTIAL REASON FOR ATTENDING THE UNIVERSTIY

. Most Influential Reason for
Attending the University No. Per Cent

Self Improvement/Better .

Qualification 101 52.3
Improved Living Standards 44 22.8
Family Responsibility ‘ 27 14.0
Security | 21 - 10.9
POTAL { 193 100.0

Improved living standards ranked second, followed by
family responsibility and gecurity. Twenty-three %er cent
of the respondents mentioned ';mproved living standards!
as the main reason for attending the university, while 14
per cent came to the university in order to help their
pargnﬁs finanecially. Only 11 per cent considered ‘security’
as sufficient reasoﬁ for attending the universtiy. Some
of the students gave more than one reason, in most cases
asgociating improved living standards with family responsi-

bility.
Most Influentisl Fector in Choice of Degree Program

In order to ascertain the most influential féctor in

the choice of degree progrém, the respondents were asked to
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choose. one out of the following six factors: (1) family,
(2) friends or age group, (3) high school influences, (4)
available scholarship, (5) departmental program at the
ugivérsity and (6) other factors. It was hoped that the
relative importanqg attached to the above factors by the
respondents would be discovered. The date in Table 14

show how the respondents ranked the six factors.

TABLE 14

PERCENTAGE DISTRIBUTION OF RESPONDENTS BY MOST
INFLUENTIAL FACTOR IN CHOICE OF DEGREE PROGRAM

Most Influential Factor in

Choice of Degree Program No. Per Cent
Available Scholarship 60 29.17
Departmental Program at the |
University of Nigeria 42 20.8
Other F;Etorsl ' 32 15.8
Femily? 31 15.4
Friends (age group) 24 11.9
High School Influences> 13 6.4

TOTAL 202 100.0

lMainly personal interest or likeness
2Includes father, mother, brothers. and sisters

3includes megazines, bulletins, field trips, guest
speakers, teachers etc.

Available scholarship received the highest ranking

with 30 per cent of ‘the :espondents choosing it as the

» -
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most influentia; faqtor in their choice of degree program.
Departmental program of the university ranked gecond. It
is noteworthy that the Universitywof_Nigeria was the first
Nigerian university to initiate the agricultural work
scholarship program and also the first to establish a de-
partment of vocational education. .
Entrénts into the University of Nigeria are naturally
attracted to the scholarship offerings in the College of
Agriculture; they viewed the new program in vocational ed-
uéation at its initial stage with suspicion, especially when

there were no scholarship ofiferings.
Extent of Scholarship Influence

In an attempt to determine the extent of scholarship
influence on the choice of degree program, the respondents
were asked to check one of the following: (a) much scholar-
ship influence, (b) some scholarshlp influence and {c) no
scholarship influence. ‘

Pate in Table 15 indicate that 42 per cent said 'much
scholarship influence', 20 per cent admitted ‘some' scholar-
.ship influence and 38 per cent denied any scholarship in- :
fluence at all. Admittedly, scholarship had something to

do with the choice of degree program of the respondents.



86
TABLE 15

PERCENTAGE DISTRIBUTION OF RESPONDENTS EXTENT OF
SCHOLARSHIP INFLUENCE IN CHOICE OF DEGREE“PROGRAM ¥
' « ’ .
Extent of Scholarship Influence No. Per Cent
Not At All " 78 37.8
Some | 42 20.4
Much 86 41.8

TOTAL 206 100.0

Undoubtedly, those who admitted 'much' scholarship-in-
fluence are on full scholarships either federal, regional,

mission or company scholarships.

Most Importent Inflience on Choice of Qcoupation
Heller mentioned certain factors in the environment
which infiﬁénoe the total process of entering occupations.
Some of the factors mentioned are: (1) quality of schools,
(2) financial resources, (3) expectations of others and one's
gself-image, (4)'parents, (5) peers, (6) teaohers, (7) school
counselors and (8) cultural influences. L .

=

Y~
It was the writer's intention to discover whichFSingle

factor in the immediate situation was most influential in\v\\\\\\\
the choice o# occupation. Data in Table 16 reveal that in

their oxrder of'importance, the respondents ranked shcool
influences, family/relatives, self-pobody, close friend ox

age group and love of field.
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TABLE 16

PERCENTAGE DISTRIBUTION OF RESPONDENTS BY MOST
INFLUENTIAL FACTOR IN CHOICE OF OCCUPATION

Most Influential PFactorx

in Choice of Occupation No. Per Cent
School Influences 67 34.7
Pamily/Reiatives 53 27.5
Self - nobody 30 15.4
Olose Friend/Age Group - 23 11.9
Love for Field T 20 10.4

TOTAL - 193 100.0

About. 35 per cent of the respondents mentioned 'school
influences' as the most important factor in their choice of
occupation. It is worthy to note that family factors ranked
second hefe, with about 28 per cent of the respondents cone
sidering it as the most important factor in their choice
of ocdupation, while in the choice of degree program (Table
14), 15 per cent thought it was the most influential factor.
This tends to suggest that while a parent may not care much
about what his son takes while in school, he is very par-

ticular that he gets a good job when he leaves school,
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Time At Whlch Choice Was Made

1 notes that the last staege in the period of

Ginzberg
tentative choices is characterized by a shift from subjec-
tive oonsiderationa to a greater awareness of external
reality. In this stage, the adolescent has a definite ten-
dency to consider reality and anticipates that this will
happen when he enters college. This is in direct contrast
to the early stage of the tentative period where for the
first time, he becomes aware 0f externai factors: different
occupations, different returns, and different preparation
and training. \ |

It will not help in the recruitment of teachers if the
approprlate publlcity is made available only after students
had hardened their hearts agalnst teaching or after many
potentlal teachers have withdrawn prematurely from schools
solely on economic grounds. It was, therefore, deemed rele-
vant to have some knowledge of the periods at which these
students chose their occupations, so that suitable pro-
vision may be made as to the best period to sustain and
stimulate that interest.

With that objective in mind, the respondents were
asked to indicate at what time they first formed the wish

to become what they have now chosen to be. Date in Table 17

lginzberg, op. gites P+ 95.
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indicate that 29 per cent of the respondénts-made:their
occﬁpafibnal choiée at»the secondaxry échooler teacher ¢
training college. Pifteen per cent said that they made
their occupational choice at the university. '

TABIE 17

PERCENTACE DISTRIBUTION OF RESPONDENTS BY TIME
WHEN OCCUPATIONAL CHOICE WAS MADE

Time When Choice Was Made - No. : Per Cent
Alweys Had It In Mind 89 43,2
In Secondary School or

Teacher Training College 60 | 29.2
Pirst Year in University “ 30 q 14.6
Never Seriously Considered 27 13.1
TOTAL ) ‘ . 206 100.0

Rating of Four Professions by Respondents

Respondents in the study werevasked to rate four pro-
fessions acocording -to their order of importance regardless
" of whether such fields are realistic career possibilities,
The professions were accpuntancy,‘engineering, education
and ag?iculﬂure. The response categories were: not
important, important, very important; >

. Weighted scores were used to defermine the impoitance

attached to the four professions by the students. The

‘following scores were assigned to ‘the respactive'response
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cafegopies: not important = 1; important'= 3; very impor-
taﬁ%‘= 5. The wéighfed mean score for each profession was
determined and comparisons were made on the basis of the
weighted mean score. Data in Table 18 show the.ratings
of the four professions by the fespondents.

TABLE 18

RATING OF FOUR PROFESSIONS AS PERCEIVED
BY RESPONDENTS IN THE' STUDY

Profession Weighted Mean / " Rank Order
Agriculture | 4,63 'iﬂ
Engineering 4.55 2
Education 3.91 3
Accountancy : 3.15 4

Agriculture was rated the highest and most important
profession followed by engineering, education and accountancy.
Governement declared policy of creating an awareness of the
importance of agriculture in Nigeria's economic development
was & contributing:factor in the high rahking of agriculture
as a profession. Furthermore, most of the respondents in
the study are registered in the Faculty of Agriculture and

2

naturally scored agriculture highly.

How the Agricultural Students Perceive their Profession

The future of sgriculturel education has been the -
subject of meny seminars held by experts in Africa. African
educators are still engaged in the debate on what mekes the -

-
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African student disdainful of manual work: whether it is the

lack of‘occupationsl role models or the presence of certain

..elements in Africen oulture.

The‘Kampala seminar on agricultural educatlon held in

Uganda in September, 1963 was convened to help resolve some
of these contrasting viewp01nts adbout yocational attitudes in
Africa. The problem of inducing the bvest type of students to
pursue an agricultural career, the poor public image and the

resulting low status of agriculture, engaged the attention of
the perticipants. '
With these points of view in mind, and with most of the

respondents in the study registered in the faculty of agrioul—
ture, the author sought to find out the attitudes held by the -
grlcultural respondents about their profession. Questions
asked pertained %0 (a) reason for taking agriculture, (v)
reason why the agricultural gtudent cannot establish in farm-

ing, end (c) fype of farming liked most by the»agricultural

gtudent.

Purpose for I raking Agriculture
The first question in this section pertained to the

purpose for taking agrlculture. Thyee categories were de-~
veloped from this question. 1. private farming (full-time or
psrt-tlme), including agricultural gales; -2. agricultural
teaching end 3. government gervice (extension, regearch and
field work. Data in Table 18 show now the respondents were
distributed among these‘three categories. 1t should be noted
that in this section, only agriculture students and agricul— 3

tural education students were required %o answer questions.

. Phis accounts.for‘the reductlon in the total numberkof

‘gtudents.
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TABLE 19

PERCENTAGE DISTRIBUTION OF RBSPONDENTS' PURPOSE
FOR AGRICULTURAL TRAINING

Purpose for Agricultural Training No. Per Cent
Farming or Agricultural Sales ~ 25 . 245
Agricultural Peacher (any level) 12 11.8
Government Service _ 65 63.7
5. TOTAL 102 100.0

Data’in Table 19 show the distribution of the 102
agriculture students who respondéd to this question. Sixty-
four per cent of the respondents ipdicated that they were
preparing for government poeitions-in reseaﬁch, extension
and field work (but mostly in research); 24 per cent would.
like to farm part-time or full-time and 12 per cent would like
to be agricultﬁrél teachers at any leﬁel, for example in the
secondary school, teacher training college, agricultural
institute or\;niversity. A majority of the agricultural
teachers preferred to teach at the university level.

Government service still remains the major reason for
agricultural tralning among respondents 1n the study. It may
be that the difficulty of getting established in farming is
one of the considerations forcing agricultural students to

prefer government service.

Type of Farming Liked Most by Agriculture Stﬁdents

Respondents were asked to mention the typé of farming
enterprise they are most interested in. Thé%énswers received
from the students were grouped under three main categories'

(1) animal production which includes beef, dairy and swine,
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(2) vegetable or crop farming, and (3) poultry.

TABLE 20

PERCENTAGE DISTRIBUTION OF AGRICULTURAL STUDENTS
BY TYPE OF FARMING LIKED MOST BY THEM

Type of Farming No. Per Cent
Poultry 43 - 44.8
Vegetable/Crop Production 38 39.6
‘Animal Production 15 15.6

TOTAL 96 100.0

Data in Table 20 show that 45 per cent of the reébondénts
chose poultry farming, 39 per qént chose vegetable production
and 16 per cent chose animal production. The popularity of
poultry among the respondents stems in part from the encour-
agement given to that branch of farming by theagovernment in
Tastern Nigeria and furthermore, by the existence of a large
poultry experiment station at Abakiliki which is often a
center for student field trips.

Opportunity to Become Established in Farming ‘¢ -

In an attempt to assess each respondent's opportunity to
become established in farming, the students were asked to say
whether they could describe their chances as (1) no opportunity,
(2) average opportunity and (3) very good opportunity. Data |
in Table 21 show the distribution of the respondents with
reference to the above categoiiee. Sixty pér cent of the
respondents believe that they had average opportunity in

establishing a farm of their own.
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TABLE 21

PERCENTAGE DISTRIBUTION OF AGRICULTURAL RESPONDENTS
"BY OPPORTUNITY TO BECOME ESTABLISHED IN FARMING

Opportunity to Establish

in Farming No. Pexr Cent
No Opportunity ' 18 | 18.0
Average Opportunity 59 - 59.0
Very Good Opportunity 23 23.0

TOTAL 100 100.0

In another relsated question, the agricultural respondents
indicated that their greatest obstacle in establishing a farm
was initial capital. They hoped to work for someone first or
gain experience as a farm managér somewhere before they can'
establish on their oﬁn. The establishment of farm credit on
liberal terms fovagricultural graduates seems to the author a
very practical solution to this problem of encouraging
Nigerian young men to establish in farming.

Another‘striking feature of these data is the percentage
of those students who thought they had no opportunity, as
compared with those‘who thought there weré some hopeful and
encouraging prospects fo:'establishment in fafming. A total
of 82 per cent indicated that they were willing and able
after their training to establish in‘farming when given the

encouragement.
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The purpose of this-chapte;hiéwto describe the Telation-
ships between éhoicé of 6ccupation and selected factors which
were thought to influence occupat{onal choice. The selected
factors were: socio—-economic status of parents, father's edu-
cational lé&el, size of famiiy, father's occupation, previous
work experience, source of financial support, entry certificate
into university, relatives who are graduates and previous
interest in subject areas. In describing the data it will be
stated whether each hypothesis set forth in Chepter I was
rejected or not rejected.

Socio-eébnomic Status

Othér studies have shown tha? the family's socio-economic
status, whether measured with some‘index or scale or by fatheﬁ's
occupation, family income, wealth or other measures, ie_directly
related to educational and occﬁpational perspectives.l

In order to. test for the relationship between socio- .
economic status and the choice of teaching as an-occupation,
two categories of socio-economic status were used: high socio=-
economic status aqd low socio-economic ptatus. As was stated
in Chapter I1I, questibns on-socio-economic status dealt mainly
with the home, the household furnishing, means of tranéporta-
tion and literacé of the parents. The respondents were divided

into two grbups: those respondents choosing teaching

1William H. Sewell, Archie 0. Haller, and Murray A. Strars
"Social Status and Education and Occupation Aspirations", -
Amer. Social. Review, Feb. 1957, 22, 137-141,

PR
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occuﬁations‘and those choosing non-teaching occupations.m
(See Table 22). | ,
As indicated in Taﬁle 22, the rela%ionships between socio-
economic status and the . hoice of teaching as an occupation
proved to be statisticelly significant at the .05 level, gnd
therefore, the hypothésis, “There is no relationship between
socio-economic status of the parents and the choice of an
occupation made by the students," was re jected.
TABILE 22
PERCENTAGE DISTRIBUTION OF RESPONDENTS '

CHOICE OF OCCUPATION BY THEIR PARENTS' S0CI0O-ECONOMIC
STATUS I -

Socio=~econon i c' Status
Choice of High " Tow Total

Occupation Wo. Per cent No. Per cent To. Per cent
Teaching 15 18.8 48 42.9 63 32.8
Non-Tesching 65 8l.2 64 _ 57.1 129  67.2
Total cases _ 80 100.0 112 100.0 192 100.0
X% = 12,3019 4.f.=1 c=.2454 5= .3470 P .05

Data in Table 22 indicate that 80 of the respondents were
from high socio-economic status family and 112 from low socio-
economic status families. Nineteen per cent of those who

chose teaching ceme from high socio~economic status families

- while 43 per cent came from low socio—economic status families.

The conclusion from these‘findings was that a .larger propor-

A

tion of the respondents who chose teaching occupations came

from low socio-economic status families,
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Father's Educational Level '

The hypothesis to be tested under this factor was: There
is no relationship between the father's educational level and
the choice of teachiné as an occupation. The educational level
variable was operatioﬁalized by utilizing the responses to the
following categories of educational level: (a) did not attend
school, (b) attended or completed elementary school, (c)
attended or completed secondary school or above. Data in Table
23 indicate that 33 per cent of all the respondenfs chose
teaching, while 67 per cent chose non-teaching occupations.’
0f those who chose teaching, the largest proportion (39. per
cent) had parents who did not attend school; 34 per cent had
parents who attended or

TABLE 23

PERCENTAGE DISTRIBUTION OF RESPONDENTS'
CHOICE OF OCCUPATION BY FATHER'S EDUCATIONAL LEVEL

— Father's Educational TLevel

Choice of Did not attend Attended or Attended/
Occupation School Completed Completed
Elementary Secondary Total
School School or
Above
- Per Per Per
No., Per Cent No. GCent No. Cent No. Cent
Teaching 38 38.8 28 3%3.7 3 11.1 69 33.2

Non-Teaching 0 61.2 55  66.3 24 88,9 139° 66.8
Potel Cases 98 100.0 _ 83 _ 100.0 27 100.0 208 100.0
%2 = 7.3974  d.f. =2 C = .1845 N.S. at .05 level

completed elementary school, ahd only 11 per cent had parents
who attended or completed secondary school or above.

. As indicated in Table 23, the relationship between father's
educational level and the choice of teaching,gg an 6ccgpation
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proved to be statistically not signmfioant at the .05 level,
and “¢herefore, the hypothesis, "Phere is no relatlonship
betweenAfathers' éduéatichal level and the choice of teaching
~ as an occupation", was not rejected. ‘The choice of occupations
by Nigerian undergraduates in this. study is not associated with
the educational level of their fathers. ‘ |

The Size of Ferily
It was hypothesized that there is no relationship between
family size and the choice of occupation made by the students.
Anelysis of data presented in Teble 24 showed that 36 per cent
of students from small families and 32 per cent of students
from large families selected teaching as an occupation.
TABLE 24

PERCENTAGE DISTRIBUTION OF RESPONDENTS'
CHOICE OF OCCUPATION BY SIZE OF FAMILY

Size | of Family
Choice of sma11t Large® Total Per cent
Qccupation - No. Per cent No. Per ccnt
Teaching 28 36.0 40 31.5 68 33.2
Non-Teaching 50 64.0 87 68.5 1,37 66.8
Total Cases 78 ~ 100.0 127 100.0 205 100.0

1 five or under X2

= .,422%3 d.f. =1 C= .0641 N.S. at .05 lev
2 six or above N '

For the non-teaching group, 64 per ceht came from‘small
femilies and'68 per cent from large families. There appears
not to be apy'great deviation between those from small and
iarge famil;;s with respecf,to their choice of non-teaching

occupations. As in@icated in Table 24, the relationship
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Qg}ween faﬁily gize and the choice of occupations made by the
students proved to be stdtistically'not significant at the .05
level, and therefore, the hypothesis, "There is no relation-
ship between size of family and the choice of occupation made
by the students", wes rejected. Choice of occupation was not
associated with size of family.
The Occupation of Father

Taves hes shown that the proportion of rural high_school
graduates sspiring to professional, gdministrative and
managerial occupations was five times g;éater than the pro-
portion of théir fathers who actually held such positiopg.l
© Also the generalization that youth from higher status families
more frequently plan to attend college and aspire to higher
prestige and income~earning occupations is documented in

numerous studies.2

In this study it was hypothesized that there is no
relationship between father's occupation and the choice of

teaching occupation made by the students.

lTaves, M. J. 1959, !Mobility Among High School Graduates”
4281, Sociology of Rural Life No. 3. Institute of Agriculture, .
University of Minnesote, 33 pp. . S

2y. H. Sewell, A. 0. Haller and M. A. Straus 1957
nSooial Sitatus and Educational and Occupational Aspiration®,
Amer. Sociol. Review, 22: 67-T73. -
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TABIE 25 |

PERCENTAGE DISTRIBUTION OF RESPONDENTS' CHOICE
OF OCCUPATION BY FATHERS' OCCUPATION

.Patherr's Occupatdion

Choice of Adm./Professional Teaching Farming/Trading
Occupation No., __Per cent No. Per cent No. Per cent Total %
Teaching 6 14.0 7 36.8 24 . 33.3 37 27.6
Non-Teéaching 37 86.0 12 63.2 48 66.7 97 2.4
43 100.0 19 100.0 72 100.0 134 100.0

%2 = 6.0024 d.f. =2 C=.2071 Pz .05

Three categories of fathers' ococupation were used:
(1) Administrative-Professional, (2) Peaching, (3) Fa;ming[
Trading.- Analysis of data presented in Table 25 indicated
‘the existence of such relationship. Fourteen per cent of those
respondents who chose teaching occupations came from parents
who were in the administrative/professional category, while
37 per cent came from.parents who were teacheis, and 33 per
'bent from parents who were farmers or traders.

Based on these findings, fathers' occupation does seen
40 influence the choice of teachink occupations made by the
studenté. Therefore the hypothesis was rejected.

Previous Work Experience |
) On~the=job traiﬁing experience has been emphasized .in

many educationael programs both to give the trainee a feeiing
of what his future occupational roles will be like and further.
'to stimulate interest along those lines. Using data for Tural

males, Edlefsen1 showed that actualron-the-job experience

~J. B. Bdlefsen.end M. J. Crowe, "Teen-agers Occupational

Aspirations". Washington Agricultural Experiment Station
Bulletin, 618, 1960, 24 pp. ) :
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seems more’QEfisive in making oceupatiopal‘Fhoices. ff was’
thought that previous teaching experience might have some
influenc; on the choice of teaching as an occupation.

Date in Table 26 set forth this relationship. It is noted
that 65 pexr cent of\QFose who préviously had teaching experience
chose teaching occupations while 7 per cent of those who did
not hhave teaching experience chose teaching.

TABLE 26

PERCENTAGE DISTRIBUTION OF RESPONDENTS' CHOICE OF
OCCUPATION BY PREVIOUS WORK EXPERIENCE

- Previous  Work Experience

. . Non-teaching
Choice of Teaching Experience :
Occupation Experience '
. No., _per Cent No. Per Cent‘ Total Per Cent
Teaching 61 64.9 7 7.4 68 35.9
Non-teaching 7 ' 35.1 88 92.3 121 64.1
TOTAL 68 100.0 95 100.0 189 100.0

E——

%2 = 67.8790 Qd.f.=1 C = .5140 g=.7272 P €.05

A similar tendency can be’noted among those who chose
non-teaching occupations. Ningty~two per cent of those who
had non-teaching experiehce chose non~-teaching occupations
While 35 per cent of those who had teaching experience chose
non—teaching occupations. _

Based on these findings, previous work experience does
seem to be associated with the choice of a teaching or non-

teaching occupation. Therefore, the hypothesis was rejected.
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Source. of Financial Support

Data in Table 27 set.forth the relationship between
scholarship and the choice of occupation made by the respondents.
The hypothesis tested was that there. is no relationship between

scholarship and the choice of océupation made by the respondénts.

TABLE 27

PERCENTAGE DISTRIBUTION OF RESPONDENTS' CHOICE OF
OCCUPATION BY SOURCE OF FINANCIAL SUPPORT

Choice of Parents/Relatives  Scholarship Other

Source of - Financial . Support
1

Occupation No.  Per Cent No. Per Cent No. Per Cent Total %

Teaching 10 21.3 40 32.3 18 48.7 68 32.9
Non-teaching 37 78.7 84 67.7 19  51.3 139 67.1
TOTAL 47  100.0. 124  100.0 37 100.0 208 100.0

%2 = 7.0465 € = .1814  d.f. =2 p <.05

1. Includes self, work aid, loans ete.

On the basis of the data in Table 27, the hypothesis was
rejected. Siﬁty—eight per cent qf the resgpondents who were
on a scholarship chose non—teachiﬁg occupations while 32 per
cent of thoae who were on scholarships chose teaching occupa-
tions. Appareﬁtly, scholarship assigtance does significantly
influence the thoice of occupation made by the respondents
in this study.

Considering the total occupationsl group, that is the .
tegching and non-teaching groups, it should be noteé that the

'sﬁﬁdénts who are on scholarships constitute more than half of

.~
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the total group and that a greater number frbmAamong the scholar-~
ship group chose non-téaching occupations. This is as should
be expected. There are more scholarships available in agricul-
ture, for example, than there are in educatioﬁ. ¥hile a few
missionary scholarships are available in education, most of
the federal and regional ébvernment scholarships are mainly .
in agriculture and science. Hence while 68 per cent of those

_Btudents who were on scholarships chose non-teaching occupa-
tions, only 32 per scholarship holders chose teaching occupa-
tions.

Entry Certificate into University

Today, most educators agree that the tragedy of educatiqp
in Nigeria is that it is confused in many minds with certificates,
which were not only~convinciﬁg evidence of educational achieve-
ment, but also a passport to clerical employment. Thus the
standard six certificate hes been replaced hy the Cambridge
School Certificatevﬁhich in turn has been usurped by the West
African School Certiéicate. Principals of secondary schools
are free to devise their own courses leading up to the cer-~
tificate. About 23 secondary schools now provide a8 two-year
post school certificate course leading to the Higher School
Certificate. Most of the students who obtain this qualifica~-
tion or the London General Certificate of Educatlon at the
_advanced level could enter directly into Nigerian unlver81ties.

The easier avenue for the teacher tralned person to enter

a ngerlan university is by the posse551on of the .General

Certificate of Education (G.C.E.). It was hypothesiaed that
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there ‘is no relationship between possession of the G.C.E. and
the choice of teaching a8 an occﬁpation.

Analysis of data presented in Table 28 shows some signif-
icant relationship between an éntry certificéte into the uni-
versity and the choice of an occupation made by the reépondents
in the study. The hypothesis was rejected. - ’

TABLE 28

PERCENTAGE DISTRIBUTION OF RESPONDENTS' CHOICE OF
OCCUPATION BY ENTRY CERTIFICATE INTO UNIVERSITY

Entry Certificate‘into University

Choice of W.A.S.C. “H.S.C. G.C.E.

Occupation No. Per Cent .No. Per Cent No. Per Cent Total Per Cenil -~
Teaching 25  19.4 4 25.0 39 T8.0 68 34,9
Non-Teaching 104 80,6 12  75.0 11 22.0 127  65.1

TOTAL 129 100;0 16 100.0 50 100.0 195 100.0

x2 = 55.2681 d.f. =2 ~ C=.4699 CT=.69 P <05
Seventy~-eight per cent of those,who possess the General
Certificate of Education (G.C.B.) chose teaching as an occu-
pétion while 81 per cent of those who possess the West African
School Certificate (W.A.S.C.)vchose ndn-teaching occupations.
Also a high percentage (75 ﬁer cenis-bf.those with the Higher
School Certificate (H.S.C.) chose non-teaching occupations.

Relatives Who Are Graduates
Several.studies have shown thet the -educational climate

of the home, including the educational 1evei of older brothers
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and sisfefs and of other relatives, is related to aspiratiohs.l
Data in Table 29 set forth the relationshlp ‘between choice
of occupatlon and relatives who are graduates. The hypothesis -
to be tested was that there is no relatiqnship befween the two
varisbles.
THLBLE 29

PERCE{TAGE DISTRIBUTIOW OF RBSPOIIDEI!TS’ GHOICE OF
OCCUPATION BY RELATIVES WHO RE GRADULTES-

Relatives in the Family .
L4
Occupation

Choice of Nonfgraduates Graduates .
Occupation No. Per Cent. No. Per Cent Total Per Cent
Teaching 64 36.4 5 15.1 69 33.0
Non-teaching 112 63.6 28 84.9 140 67.0
POTAL 176 100.0 = 33 100.0 209 100.0
2 - 5.6541 a.f. =1 c=.1623. G=.2295 P <.05

Data in Table.29 reveal that .out of 209 respondents to
this question, 176 students had.relativeé who were not gradu4
ates while 33 students had relatives who were graduates in =
their families. Of the students who hed no graduates in their
families, 36 per cent chose teaéhing while 64 pér cent chose
non—téaching ocbupafions. of the;studenté who had_grgduates
in their families, 15 per ceﬁt chose teaching occupations

while 85 per cent chose non-teaching occupations.

17ames §. Coleman, The Adolescent Society. New York:
The Free Press of Glencoce, 1961. .
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Based on the flndings of this study, it can be observed
that the presence of graduate. relatxves in the feamily does
influence the choice of occupation made by the respondents.

The hypothesis was, therefore, rejected.

Previous" Interest in ubjec Areas /’

~ Analysis of data presented- in Table 30 1ndicated a gig~-.

nificant relationship between previous 1nterest in subject areas
end the choice of occupation made by the respondente in the
study. A total of 64 students chose teaching while 128 chose
non—teaching occupations.. It should be noted that 78 per cent
of those who liked Natural Science subjects chose non—teaching
. occupations while a correspondingly- high proportion (71 per cent)
of those who liked Social Science subjects chose teaching
occupations. (See Table 30) |

| TABLE 30

PERCENTAGE DISTRIBUTION OF RESPONDENTS' CHOICE OF
OCCUPATION BY PREVIOUS INTEREST IN SUBJECT ARBAS

Previous’Interest in Subject Areas

Choice of Netural Science Social Science . :
Occupation No. TFer Cent 'No. Per Cent _Total _ Per Cent
Teaching 32 21.8 32 70.1 64 33.3
Non-teaching _115 78.2 13 28,9 128 66.7
TOTAL 147  100.0 - 45 ‘lo'oLo 192 100.0

= 37.7469 d.f. =1 G = .4053 C=.5732 P. .05
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Therefore, the hypothesis, "there is novrélétionship
between previous interest innsubject areas and the choice of -
oceupatlon made by the students', was rejected. Previous
interest. in'ﬂubject areas seems to be asscociated with the choice
of teaching or non-teaching occupations made by the students
in the study.




- CHAPTER V

SUMMARY, CONCLUSIONS AND ﬁECOMMENDATIONS

Summary
. , ~

The purpose of this study was to identify and describe
selected factors which were thought tqvinfluenee'the choice of
occupation amongmmale,under-graduates in two departments at
the University of Nigeria. It was felt that the knowledge and
information contributed by this investiga%ion would be valuable
to administrative personnel engaged with teacher training Pro-
grams and institutes of education in Nigerian universities.;

The dependent variable was ch01ce of occupation, inter-
preted to mean teaching or non-teaching occupations. The in-\
dependent variables were: socio—econeaic status of the femily,
father's educational level, size of family, occﬁpation of
father, previous work experience,‘schelarehip status, entry
certificate into univer81ty, influence of relatives who are
graduates and prev1ous interest in subjeot areas.

‘The study was designed to cover a total universe (popu-
lation) rather than a sample. The population was defined as
all male students in the departmeats of agriculture and voca-
tional education at the Uhiversity_of Nigeria. The investiga-
tion sought to determine the influence of the independent
variables on the choice of teaching as an occupation.

The population consisting of the male under-graduate—of-
the two selected departments, numbered 216 in all., All infor-

108
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mation used in this study was: obtained through méiled ques-

tionnaires sdministered to the studepts in Merch, 1966. The

chi¥square test was used toidetermine‘theAsignificanée of the

data presented in each table; The 1eve} of significance accept-

ed was .05. The correc ed coefficient of coﬁﬁingency wes com-

puted in order to determine the degree of association when a

statistically significant relationship existed between variables.

Percentage distributions were used to describe the contingency

tables designed for the chi-sguare computations.

— The following hypotheses states in their null forms were

tested in this study:

1.

8.

There is no relationship between socio-economic statgs
of the faﬁily'and choice of tééching as an.occupation.
Thére is no relationship between father's educational
level and the choice of teaching as a career.

There is no relatlonshlp between size of family and
the choice of teaching as a-career.

There is no relationship between occupation of parents
and the choice of teaching as a career. .

There is no relatibnshiﬁ between previous work exper-
ience and the-cﬁoice of.yeaching as an occupation.
There is no relatibnship between scholarship status

and the choice of teaching as an occupation.

There 1s no relatlonshlp between posse331on of the

SRS ar—— -

General Certlflcate of Educatlon (6.C.E.) and the .
choice of teaching as an occupation.
There is no relationship between relatives who are

L e
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graduetes and the.choice of teaching as an occupaﬁion;

9. There is no rélationéhip between previous interest in
subject areas and the choice of teaching as & career.
-
Summary of Findings
’

The several kinds of responses obtained from the group of

students Who chose teaching occupations in this gtudy, showed

that this group could be generally characterized by the fol-

lowing attributes:

1,

2.

50

In general, scholarship status* or financial assistance
which influenced most of the respondents in' their
choice of degree progfam likewise influenced them with

- respect to their ch&ice of occupation..

Forty-three per cent of the reépondents who chose the
teaching occupetion came from families of low socio=-
economic status.

The teachihg_group had less scholarship assistance
than the non-teaching group and dépended more on worke
aid and loans for financial support.

A greater proportipn.of the teaching group possessed
the G.C.E. (Generai Certificate of Education) than did
the non-teaching group which represented more of the
West African School Certificate and Higher School
Certificate holders, .

The teachiné group as a whole had interests centered

*See deiinitionAof terms
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around social science subjects before coming to the
university, while .the non-teaching group preferred
natural ‘science subjectslbefore entering the university.
The greatest proportion among the ‘teaching group (36
per cent) chose their degree programs because of the
departmental programs offered by the University of
Nigeria while the greatest proportion of those who
chose non~teaching occupations chose their degree pro=-
grems because of scholarships offered.

The relationship between father's edﬁcationg; level
and the size of family on choice of toaohing;oooupa-w
tion did not prove to be statistically significant.
There was a définite relationship between previous
teaching experience and the choice of teacging occu-
pation. lso between \possession of the G.C.E. and the

choice of teaching as an occupation.

A summary of the findings setting forth the relationship

between the dependent variable, namely choice of teaching or

non-teaching occupations and each of the independent variables
is included in Table 31, |
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TABLE 31 | '

ASSOCIATION. OF INDEPENDENT VARIABLES
AND CHOICE OF CCCUPATION MADE BY STUDENTS

~

dene o ¢ - number 2 G-
Independent variable of cageg ¥ - P ¢ d.f.
1. Socio-economic status - 192 12.3 {05 .35 1
High - 80 : ’ )
- Low - 112
2. Fathers' educational attainment 208 . 7.3 ng* we= 2
Did not attend school .~ 98
Attended/completed elem. school 83
Attended/completed secondary :
school and above 27
3. Size of family: 205 . 042 Ns¥*  wm= 1
. Small 78 v
" Large " T 127 :
4. FPathers' occupation: ' » 134 6.0 405 .003 2 .
Administrative/professional 43 . -
Teaching . 19
"~ Perming/treding - 72
5. Previous work experience: 189 .67.8.;@05 I3 1
Teaching experience 68 . .
Non-teaching experience 95
6. Source of financial support: - 208 7.0 405 .,002 2
Parents/relatives o 47 S
Scholarship 1 S 124
Other sources 37 :
7. Entry certificate into university: 195 55.3 405 .69 2 ¢
- VWest African School certificate 129 .
Higher School certificate 16
: General Certificate of Bducation 50 o
8. Relativesy .. 209 5.7 £.05 .23 1
Graduates = 33 A
Non-graduates : . . 176 _ ,
9. Previous interest in subjeot areas = 192 37.7 :GOS, 57T 1
Natural Science/ Vocational '
- Technical 147 ‘
Social Science/ Arts and Letters 45

lIncludes self, work-aiq, loans.

*ng = not significant at .05 level

~
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The main findings of this study are as follows:

(a) Sociqeeconohic status

One hundred and twelve out of 192 students came from low
.socio—ecohomic status families while 80 students came from
parents who were of the high gocio-economic status category.
Nineteen per cent of those who chose teaching came from high
socio;economic status while 43 per cent came from low socio-
economic status, |

As indicated in Table 22, the relationship between socio~
econdmic status and the choice of teaching as/?n occupation .

proved to be statistically significant at the .05 level. The

null hypothesis that "There is no relationship between socio-
economic status of the parents and the choice of an”occupation
made by the students" wasAféjected. “ *

The conclusion from these findings was that a larger
proportion of the respondents who chose teaching occupations
came from low socio-economic status families.

(v) ‘Fathér‘s educational level |

The hypothesis tested under this factor was: “There is no
rélationsnip between the father's educational level and the
choice of teéching as an occupﬁtion.. Data indicated that of
those who chose teaching, the largest'probortidn (39 pef cent)
had parents who did not attend school; 34 per cent had parents
who attended or"completed elementary scﬁool,'and only 11 per
cent had parents who attended or complefed secondary school or

~§b9ve. ‘
| ~ Data indicated that the'relatiopship»btheen father's

\
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~ educational level and the;choice'of teaching as an occupation

_ was not statistically significant at the .05 level. The hypo-
thesis was not rejected leading to the conclusion that the
choice ,0f occupations by Nigerian under-graduates in this study
is not associated with the educational level of their fathers.
This is as should be expected under the Nigerien social milieu.
(c¢) Size of Family

It was hypothesized that there is no reiationship between
size of family and the choice of occupation made by the studeénts.

Analyﬁis of the data in Table 24 showed thét 36 per cent of stu-
dents from small families and.32 per cent of students from large. .
families selected teaching as an occupation. For the non-teaching
group, 64 per cent came from small femilies. and 68 per cent
from large families.

‘ Thefﬁelationship betwéen father's éducational level and the
choice of téaching as an occupation wes not statistically sig-
nificant at the .05 level, Choice of occupation was not asso-
ciated with size of family and the hypothesis was not rejected,
Generally, it was expected that in the Nigerian setting,“the
more there are in the fémily, the quicker will the adult mem~-
bers be expected to take up employment in order to help their

rd

parents.
(a) Occupation of Father »

Fourteen perfcéﬁghbf those respondents who chose teaching
occupations came from pareﬁts who were in the administrative/

professional category, 37 per cent came from parents who were

e
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teacheis, and 33 per cent from parentsrwho were farmers er
traders. ' | B .'\V

‘The hypothesis was that there was no relationship between
father's occupation and the choice of teaching-occupetion made
by the students. This hypothesis was rejected because based
on the findings of this.studfa father's occupation does seem
to influence the choice of teaching occupation made by the
students.

(e) Previous Work Experience

Data in Table 26 showed that 65 per cent of those who pre-
.viously had teaching experience choee teaching occupations while
only 7 per cent of those who 4id not have teaching experience.
chose teaching'occupatiens. Ninety-two per cent of those who
had non-teaching experience chose non-teaching occupations while
’35 per cent of those who had teaching expe;ience ehose none
" teaching occupations. '

| Among the students in this study, choice of teaching as an
occupatlon seemed to ‘be assoclated w1th prev1ous teachlng OXw-
perience while nonpteacying occupations seemed to be agsociated
with non-teaching work experience. This isvas‘should'be ex-
.pected and in fact bears out Edlefsen 8 findings that actual
" on~the~job experlence seems more decisive in maklng occupational
cholces. ) _ “ ,

Anether observable feature revealed by data 1n stle 26
was that while only 7 per cent of those who did not have teachlng

experience chose teaching occupations, 35 per cent of those T

1
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who had teaching experience, chose non~teaching bécupations
iﬁdicating that the field of teaching.in Nigeria is presently
hexperiencing an exodus of its manpbwpr resources.

The hypothesis that there is no relationship between pre-
vious work experience and the choice of teéching as a career
was, therefore, rejected. :

(f) Source of Pinancial Assistance

The hypothesis tested was that there is no relationship
between source of financial assistanc end the chpice of occu-
pation made by the students. Data in Table'27'revealed that 33

per cent of the students chose,teaqhing occupations while 67
| per cent chose non-teaching occupations. Of those s?udents.in
both the teaéhing and non-teaching groupé who were supported by
scholarships, 32 per cent chose teaching occupatidns whilei68
‘per cent chose non-teaching occupations. Significantly, scholar-
ship source of assistance was directly aseociate@ with the
choice of occupation made-by the students in this study. The
hypothesis was rejected‘in this case.

(g) Entry Certificate into University

It was hypothesized that there is no relationship betwéen
possession of the General Certificate of Education (G.C.E.) and
~ the choicewof teaching occupé%ion made b& the respondents in
the study. .Seventy-eight per cent 6f those whd possess the G.C.I.

chose teaching as an occupation while 81 per cent of those who

~~pgssesswthe~West~AiricanmSehopluCeftificateu(W.ATS,C1JIChOSeWnbn-”

teaching occupations. Also a high percentage (75 perAcenﬁ) of

A ]
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those with the 'Higiizyanool Certificate (H.S.C.), chose non-

teaching occupationss

There was clearly some significant relationship between -

entry certificate into the university and the choice of a teaching

-,
e

or non—teaphing occupation. The hypothesis thatrthere was no
relatiohship between entry certificate into the university and
the choice of occupation was rejected.
(h) Previous Interest in Subject Areas

_ Data in Table 30 indicated again that more students chose
non=teaching than teaching occupations, and that 78‘bér.éent_
of those Ypo had Natural Science interests chose non—téaching
occupations while a correspondingly high proportion (71 per cent)
of those who preferred Social Scignce chose. teaching occupatighs.

Choice of teaching as compared with choice of non-teaghing

was found to be associated with previous interest in subject'

areas. The hypothesis that'there was no relationship between
previoﬁs interest in subject areas and the choice of occupation

made by the students was rejected.
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Conclusions

The following conclusions are based on the findings of

this study and the author's interpretatidn of their meaning:

1. The study indicates that a great majoz?;f:jby of the youths
have made an occuﬁational qhoibe‘and that in‘mqst cases,
financial assistance was the greatest-incentive in

e making such choices. The conclusion’apparent to the
writer is that unless the Nigerian youth from high -
school or teacher training college is encouraged
through earlier orientation programs and scholarship
awerds, he is not likely to choose teacﬁing of voca-
tional education subjecté or égriculture as éﬁ occupa~
tion. ) ‘
2. In their educational'plans students indicéted that they
made theif>ﬁécisioﬁsruninfluenééd by anybody, while in
. their occupational plans; they indicéted that school
infiuences were considerable in many caées. In both
instances, educational and occupational plans, it céh
be concluded that the students might not have really
been aware of thé influences that were operative. In
any case there is an indication of a definite need
for counseling services in Niggrian secondary and
teacher training colleges to work with youth and acquaint
them with the new openings and various occupational
opportunities open to them,
3. The school atiended by the yoﬁth becomes .an impof%ant

u
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factor when considering occupationsl choice. There is
an urgent ﬁeed for development of better relationships
and maintaining a regularv1iné of'cémmunication between
pérsonnel of secondarywschools,~teacherftraining colleges
and departments in Nigerian universities concernmed
with teacher training. ,‘

More of the students in the study came from low socio-
economic status faﬁilies then fromviigh socio-economic
étatus, and yet more of the students chose non-teaching
then teaching occupations. It can be concluded that
this trend indicates a tendency toward breaking down
of social and educational barriers in the Nigerian
society, all things being equal, and assuming that the
socio-economic status measurement was valid. |

Since a great majority of the students in the study
are attracted to the university ﬁecause of the degree
programs offered, it is fair to conclude. that more
students from the teacher training colleges who are

at present disadvantaged at.the university because of
poor science and mathematics background, will feel
secure to pursue their training when offeréd newly

improved curricula at the teécher traininé colleges.
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Reccmmendaﬁions

g In the 'secondary schools and teacher training colleges, a

great deal more must be known about occupations, what
occupations are open,. their occurence, frequency, conditions
of work, changes ocouring from time to time and ‘also the
qualities essential or desirable in each occupation.

Further studies on factors affecting the ch01ce of teaching
as a career must consider the question of personality dimen-
sione as they ‘affect the choice of occupations. The use of
measuring instruments\considerably more precise than'thOSS -
used -in this study must be employed fon adequate resultsiﬂ e
Future. studies should utilize male and female students, and

also students from two or more universities or secondary

. schools in order to determine what differences might be'

caused by sex, environmental conditions5 t&pe of school

program, etc., etc. .

Exact information about careers ought to'te easily available

to pafents, teacners and students. The_secondary schools,

the universities, the various private companies shoulu in

one co-ordinatee effort, issue'a Choice of Career series

of pamphiets to be distributed among schools and teacher

training colleges.

Since most of the students who chose teaching occupationsimwaimm;_

tended to come from the group of students with the G.C.E.

 certificate, the teacher training colleges shouig introduce -
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mathematice and 501ence in thelr eurrlculum 80 that grad-,

uates who deelre to take egricultural, business or technical

’ Bubjects at the university mey do 80 without hardethe to '

'_,themeelves.

5

dpf attracting and maintaining a devoted cadre of,profe581onal_

Since there is an 1ndicatlon that etudente will avail them— .
selves of echolarshlp opportunitles 1n almest ‘any field, B~
at 1eaet 25 per cent of the echolarshlpe offered in agri—
culture, trades and 1nduetrial educatlon, bu91neee, and
home economics should be devoted to teachers in theee

fieldg. This seems to be a 1oglcal solutlon to the problem

teachers in a field relatively new.



Appendix A

The Questionnaire

University of Wisconsin
Madison 5, Wisconsin

Dear Student: o

This research study aims to determine some of the fac-
tors which influence the occupational choice of students in
the Faculty of Agriculture, the Department of Vocational Ed-
ucation and the Department of Home Economics and to determine
to what extent these choices are consistent, You-are. one of
some 450 students who have been chosen for this study.

The research is designed to provide important informa-
tion on the relationships between certain personel factors
e.g. college experiences and career plans. -

The questionnaire requires some forty-five minutes or so
to f£ill out. Please answer the questions as frankly and ac-
curately as you can. Your answers will be absolutely con=|
fidential and no individual student's answers will be revealed
in the reports which will be based on statistical tabulatiqns.

in fact, you may omit your name.
‘Most of the questions can be answered by inserting -check

marks ( ) in the appropriate space to the left while a few
mey require your free comments or' candid opinions.

Note: After some questions there are instructions in paren=-
theses. Please follow the instructions closely as they are
very important for data processing.

A, If it says "(Check one)" check only the one answer
which best describes your opinion, even though one
or moTe alternatives might Ee Televant. '

B. TPlease read each item or question carefully and ans-
wer to the best of your knowledge. Be sure to ans-
wer each question unless other directions are given
{(e.g. check as many &s apply). Several questions
refer to your family. 7Please answer all questions

as condidly as you can. All information disclosed
will remain highly confidential.

If you do not understand any item, please have form eX~
plained to you. '

Thenk you very much for your interest'qhd co-operation.

Sincerely,

A Obib?aaNi Agusiobo
;gg%g;rigggegtaff‘member on
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MY PLANS BEYOND THIS UNIVERSITY

W

I. General, Personal and Family Information

1l. Hometown
2, Sex ( ) Male B ¢ . ) Female

3, Present marital status. (Pease check one)

single, not engaged
single, engaged
married

divorced

widowed

(2) 1If single, do you pléi to marry before graduation?

(— %°

(—

(b) If marriedy is your wife or husband (check one)

( unemployed
{ employed ,
~) attending s secondary school, TTC., or
university ’
g ; undertaking post-graduate training
) other (specify). .

4. With regard to\ﬁour brothers and sisters, please
check the following. (Insert the number in the space
to your left)

( } number of brothers and sisters in your.
immediate family. .
( )} number of brothers and sisters younger than
you.
( ) number of brothers and sisters who are
graduates of any university.
5. Are any of your brothers and sisters employed in
any of the following? (Check as many of the following
as apply) ‘

§'—'3 farming :
teaching 'at a secondary school, TTC., or
. university ~
z\‘ g in private business other than farming
employed in government or firm



II.

6. With whom did you'spgnd your last long vacation?
(Check one of the following)

‘with friends

with parents

with elder dbrother
with elder sister
other (please specify)

“~

7. Vhat d4id you do during‘your last long veacation?
(Check one)

teaching at a school
unemployed , '
other (specify)

L

working at a job, firm, govf.,“plantation etc.

8. Name the place where you spent your last long
vacation. ]

9. Do you consider this place to be (Check one)

; village =very near to farms
town - with good market, local council, -
customary court, etc.

Pan e

I

over 500,000.

( ) none of the above (specify)

) city - seat of govt., large commercial center,

WORK EXPERIENCE INFORMATION

- 10, Did you work anywhere before coming to the

university? (Check one)

i ; Yes
No ‘
If yes, name the jdb which you held longest
. ~ (Please be specific)

°

11.. How important was this job to you? (Check one)

dmportant

Z _i not very important
very important

12. Did this jobl.or-any vaocation work -influence your
present choice of occupation? (Check one)

i' ;.Yes
No
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III. SOCIO-ECONOMIC STATUS INFORMATION

13. What is highest grade of school completed by your
; father? (Please check only the highest ettained)
/ did not attend school
attended elementary school
completed elementary school
attended secondary school but did not complete
completed secondary school or ITC. (teacher
training coll.)
g received a diploma or bachelor's degree
received M.SC., L.IM., Ph.D., medical doctor

R

é

14. What is your father's/guardian's present occupational
status? (Chqgk one) . : -

.
deceassed
-unemployed : )
employed in govt., firm, teaching, etec. ©
self-employed .
retired ~—

(a) If employed, or self-employed, what exactly does
he do? (Please be specific: e.g. an electrician
at the Shell B.P.)

(b) Is your father or guardian still working?
E ; Yes
No
15. How many of the following does your father or
guardian. support,. either fully or partially in

secondary school or TTC? - (Indicate number in the
space to the left) :

brothers

sisters

distant relatives -
none .

hdd Iol ||



16. While attending this University, who pays your
school fees? ,
(2) by your father
by your mother
. by your guardian L
' by any scholarship (federal, regional, -
overseas, mission, university, local
- council, et.
) by self -~ work aid
* by loan
by brother
. ) by sister .
) other (specify)

L]

(v) If not supported at a1l by any of the above,
who supports you fully or partially? (Please
specify Co

17. Where does your father or guardian live now?

é suburb
: village

town
cit

y .
other (please specify)

18, Has ,jyour father held office in any of the following? -
(Check as many as apply)

-~ (a) church- group
tribal group ‘
political party -
local council :
customary court
government corporation

(b) 1Is he still holding any of the sbove offices?

2 ; Yes

No
19, Please check up the following information eoncerning -
your home in_your hometown. Please check only one .
under each item. e

(2) Our home is

N~

; owned
rented



(1)

(b) Construction of our house is with
) block
. ; bricks
layered mud
(¢). The roofing of our nouse is with
tiles
iron sheets
thatched roof
(d) Our house is
( ; one-stoxry
( two-story
(e) Lighting facility in our house is with
kerosene lantern
gas or pressure lamp
electric
(£~ Water is o »
piped into our house
drawn from tep in the compound
drawn from public system outside the
compound '
(g) Do you have the following - (Check as meny as
apply) : . _
‘refiigerator
radiogram
< radio
television _
" (h) Does your father own)(Check'as many as apply)

a car - any make
motor vehicle
motor cycle
bicycle

none of these

m

Does your father take a daily or weekly news-
paper regularly or sometime?

; Yes

No

l



Iv,

EDUCATIONAL INFORMATION R
" 20.

21,

22.

23,

24.

25.

¢

| Némé-éibf 3 subjects you liked best at the ‘secondary

school or teacher training college.

Give the main reason why you liked them best.

Name 2 or 3 subjects you liked least in the secondary
school oxr TTC. ’ e

Give the main reason why you liked them least.

What was the last examination you passed before
entering the University? (Check only one of these)
West Afriocan School Certificate (WASC)
Higher School Certificate (HSC)

GCE {Ordinary Level

GCE (Advanced Level

() While preparing for this examination, which
subjects aid you like best (List any three)

il

(b) Why did you like these three subjects? (List

Your reasons)

N

Who is most influential in your decision to go o

the University? (Chéck one of the following

father

brother

friendm———“_ T : ' v
teacher ‘ ' o .
~church minister - ; =
- school principal

girl friend

boy friend

-nobody



26,

OCCUPATIONAL INFORMATION

What was fhe most influential reason that made you
decide to go to the University? (Give one reason)

o

27..

28.

29.

30.

Whet field (degree program) did you have in mind to
take before you entered this University? List one
and be specific.

What degree program were you first re istered in
during your first year at This university? LTist
one and be specific.

In whet degree program are you registered at _the
present time? (Check one),

' Agricultural Economics
Agricultural Engineering
Animal Science “

. Plant/Soil" Science
Home Economics
Veterinary Science
Agricultural Education
Business Education
Home Economics Education
Trades & Industrial Education

-

Did you change your degree program gsince you were
first registered in this University?

2 ; Yes
No
(a) If yes, did eny previous work experience

influence your decision to change your degree
program? -

é g Yes
No
(b) 1If no, why did you change? (Please be specific)

a




31, Which of the following was MOST INFLUENTIAL in
helping you to decide on your present degree
program? Check only one.

( } father

senior brother.

close friends

school principal

age group (from same town)

available scholarship

teacher in secondary school or TIC

school influences - magazines, speakers, trips

University of Nigeria prospectus - depart-

mental program : .

( ) any other (list)

32. To what extent did available finanecial aid or
scholarship influence your decision to take your
present degree program? (Check one)

33. g i not at all

some
much —_—

33, Now that you are in the University, what occupation
do you plan to follow? (Be specific and indicate
particular kind of job, elg. teaching and research.

g8

34, - Is this the kind of job you have really made up your'

"mind to do? _ 4
E ; Yes
No

If no, what do you really want to do?
Be specific ' -

35, Which of the following did the MOST to influence you
into choosing the occupation you have considered?
(Check one) :

( ) school influences (books, magazines, bulletins,
activities)
family (father, mother, brother, sister)
principal
teacher or housemaster
close friend or age group

3 relative (uncle, aunt
other (please specify




36, What do you desife'most from this occupation that you
havelselected? (Check any two items which apply)

"money

security
prestige ,
opportunity for advancement
opportunity to do research
opportunity for overseas training
other (specify)

37. What do you hope that your training will wuaiify
‘you most to be? (Check only one) .

: i:::%
- (__.
38. If you

a private busineésman} ,
a civil servant in government , , J
a teacher at secondary or university level - x}

checked (teacher), do you plan to teach in

a secondary school or teacher. training college? ) :W;

(Check

)

"E;:i
-

39. With regard to when I selected an occupation:
(Check one) ,

—}

- university :

()
()

40. Compared with my friends/classmates, I think my
: chances for succeeding in the occupetion I have
chosen are: (Check one)

—

=

"'j"

one of the following)

No, I definitely do not plan to teach at all. R
I have tentative plans to teach in the sec. :
school or TTC. _ : : Lo
Yes, I definitely plan to teach in secondary
school or TTC. - '

Undecided .

I never seriously considered the matter
T considered it during my first year in the

I considered it in secondary school or teacher
training college - )
T always had it in mind. -

P

somewhat below average -
average ' ﬁ
good

excellent

don't know




41. Consider the following fields as far as their social
~ gtanding in your community and rate them as yve
' important, important and not important, regardless
of whether such_jobs arejreaiistip career possibi-
lities for you (Check an X mark in any of three
columns- which applies.)

Field ‘Not Importent Important Yery Important
Accountancy s
Engineering

Politioél‘Science

Education

Law

Agriculture . ) L~

Medicine

——
P

Journalism

vI. PARM INFORMATION (For sgriculture and agricultural .
T education students only) N

42. Do you expect to get a~degree-in ggriculture or-
agricultural education? ]

g ; Yes -

No
(a) If yes, would you like 'to be any of the
‘ fol%dwing: (Check one)

a full-time farmer sometime in the future
a teacher of agriculture in sec., school
TT¢, agricultural institute or university
. ( ) an extension agent with youth or adult
S ) E farmerse C
' g ; an agricultural officer

§ ‘i a part-time fafmef after your graduation

a Tesearch worker
) an agricultural salesman

(b) If you have chosen any of the above, please
describe very briefly what specifically you
will be doing. /

f,




43,

44 .

45.

46,

(¢) If you have not chosen any of the ahove, give
the mos+t important reason why you are now taking

agriculture.

(4) Also give the most important reason why you would
not like to be a farmer (either part-time or
full-time). .

In what one type of farming are you most interested?
Neme one ©s-g. poultry, beef, vegetable, etc. '

What do you like most about'farming? Give one reason.

What are the opportunities for you to become estab-
1ished in farming? (Check one)

% g»no opportunity

e

average opportunity

very -good opportunity .
If you plan to farm, by what method do you enticipate
getting started? - (Check the one most likely to you).

use village or communal land
become farm manager first .- working for
someone - , ~

g §~rent land on some arrangement

g ’ i purchase land with government loans

inherit land and use it :
enter into partnership with a friend or
relative. ‘



~%

Appendix B

The chi-square test of significance was used as a measure of
the disérepancy or divergence between the observed and inde-

pendence freq'uenc‘ies. It is dafin'ed.‘:;y' the following formula:

x2 = é (observed frequency - theoretical frequency 22

theoretical frequency

20 = ££)2 EE
.

The value of the coefficient of contingenecy, "G", another

common measure o‘i‘ the strength of relationship is definéd by:

v m e A

!
C =/

?

!

VN + X2

<2
A

N
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