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PREVACE

In carrying out an investigation of this sort, one receives

a great deal of help, encouragement, and advice from a great many indi-

viduals, My thanks go first to tie (ommittee for my dissertation: tor

Dr. Charles Ferguson my adviser :nd chairman, and to Dr. Joseph
Greenberg, both of the Department of Linguistics at Stanford University,
and to Dr. Kerinell Jackson of the Department of History. My thanks go
also to two other JIldJ.Vlduals who kindly consented to read the flI’St
dra:Et of my dlssertat;gn and to offer their comments durmg and after .
the ora.l defense of my dlssertatlon Dr. Will Leben of the Department
of Linguistics at Stanford and Dr. Ga’\ 1bent Ansie 9,f the Universit); of

- I remember with appreciation the help given before beginning
fieldwork by Dr. Joshua Fishman and Ir. Robert Coaper of 'Yesniva Univer-

sity and by Dr. Richard Tucker of McCill University. My way overseas

was made smoother by Dr. Joan Maw of the School of Oriental and African

Studles London, and especially by frlends at the _University of Nairobi:
Dr. Mohammed Abdulaziz, Dr. Thomas German, Dr. f-Bemd,Heme, Dr. John '
Sharman, and Dr. Derek Elderkin My thanks go also to Dr. Edgar Polomé

of -the University of Texas Austn for his eamest efforts to help me

® .

‘carry out my research in Tanzania.

I remembér with greatﬁ aifection my friends and colleagues in

Lumbwa: Mr. Herbert Aura, Secondary Schodl Headmaster, who first
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—introduced me-to thc town,““Mr Joram™ mkab1 my mterv1ewer ‘and” mentor;

tena."

Mr. Kimutai Arap Lang'at, my tutor in Kipsigis, Mr. Laban Amiyonzo,
. Wilson Arap Kenduiywa, Subchicf, Mr. Matthew Ole Turere, District

Officer, and many, many others -- African, Asian, and Eui’oi)egq -- who

_received me with kindness and hqs_pi_tali}:y. "Mungu akitujalia, tutaonana

»

I remember also with aff ectlon other frlends in Kenya, espe-
N S

© . cially Dr. Peter Hopcraft of the mstltute of Development Studies,

University of Nairobi, and his wife Maeve, and Mrs. Jamini Davies (née
Vincent) , whose hospitality and encouragement came at a crucial time.
» .

It was she who first suggested secking out the beautiful area around

‘Lumbwa as a possible research sitc. My thanks go also to.Dr. George -

-Bowman of the Ministry of Education, and to Dr. Blevins, Educator

Inépector for Rift Valley Provincc, for their advice when first scouting '

out Lumbwa as a research site. -I\‘Iz%k I extend my “thanks also to my friends

"Phil and.Lynn Sedl&k for their insights and suggestions during and after

my stay in Kenya.

‘ I must expre‘ss my appreciation also to the National Science
Fomlcatlon for the financial suppoert given mevfor travel and equipment,
to the U.S. Office of Education for the support given me for two summers,
and to Stanford Un1vers1ty for the support given me dm'mg the academic ‘
year. 1 apprec1ate also the help given me by the Departnent of -
Lingulstlcs and African Languag_es during my stay in Kenya, and especially
to Dr. Abduléziz, Chairman of the Department. I must express special |
thanks also to thé officials of the government of Kenya, who unfailingly

°

gave me courteous and prompt assistance at crucial tjs/
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—-My-deepest- thanks howe*rer, go to the latc D’r Illlf‘red Whltolcy,

B of the School of Orlental and African Studies, London who l\mdly took
-the "time.to give me advice and encouragement at a tJ.me when I sorely
needed both; the field of Afrlcan linguistics is much the poprer’ for
having lost him. ' ) ’

To him, to Gerry, fqr.:}’xér'paﬁienc_:e and help, and to thé people ‘

of Kenya this study is dedicated.
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CHAPTER I

INTRODUCTION: = BACKGROUND
TO THE FIELD INVESTIGATION

The Original Proposal

e F . . %

This investigation is an outgrowth of a dissertation prbpo-
sal made in the year 1969 to do a sociolinguistic field study in a

setting samewhat different from settings in which past investigations

had been carried out, The original object of the dissertation was to ,

have been a study of the role of Swahili as a contact language in a

- Tiral African sefting -- specifically, in a small rural commmity in

a non-coastal area of Tanzania. As it turned out, the site for the
.\ »
investigation had to be shifted and details of the methodological

framework had to be altered. However, as will be seeén, the investiga-

. tion, when completed, followed the original theoretical and methodolo-

gical guidelines with surprising faithfulness s though the fieldwork

&

procedures turned out to be more modest in Scopeé than originally en-

visione&. The specification 'non-coastal" was made so as to exclude

commmities where Swahili is predominantly the xﬁbther tongue -rather

_jthan a contact language. A small, relativély rural commmity was spe-

}cified since it would bé of the size (say, 5000 inhabitants or less)

which might be most easily investigated by a single researcher.
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The original goal of the study was to have been an "ethno-
graphy of commmication" in a rural commmity where Swahili had béen
intmduced as a second or third language among the population. . Work-
ing within the theoretical framework employed i)y su;:h sociolinguists

as John Gumperz, Dell Hymes, .and Joshua Fishman,! the "speech commmity"
(here, the town and its énvirons) was to havé been déscribed along
with,the "11ngu15t1c repertoire" of that commmity . -- i. e. , the llstlng
of 11ngu15t1c codes and subcodes (languages, dialects, and contextual
styles) employed‘ within the commmity -- together with a de'scription

of the distribution of linguistic varieties among defined social groups
or in specified soc1a1 contexts. Particular attention would be paid

to the role of Swahlll in such a commumnal "code matrix." An effort

was” ?.150 to have been made to investigate attltudes toward both given
linguistic varieties -- especially Swahili -- used in the commmity and
toward given social groups marked b);\linguistic dgfferences. If | |
several varieties of :'Swah;i.li were heard in the commmity, the reactian
‘of individuals interviewed to speci fic linguistic variables heard in

those varieties would have been of interest.

language use in the various social networks of the commmity: ‘govern-
mental ‘aild naon-governmental, public and private, ‘éducational ‘and occu-
pational. The aim was to see how Swahili and various other languages
complement each other or conflict with one another in various social
relationships and social 51tuat10ns Determining factors affecting

the spread of Swahili and of local languages would be of espec1a1

interest. . ) . /

\-o

In short, the study was to have been an investigation of =~
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The techniques employéd for noting linguistic behavior were
to have been brimarily those of dire;:t observation of language usage
in— specific social situations and of interviewing menbers of the com-
munity about their language use Attitudes toward 11ngu15t1c varletles
and toward social groups marked by ‘linguistic differences mlght pos-
sibly have been explored through a test of the matchec_l-gmse variety
(Lambeyt et al, 1960). Attitudes towaﬁ;d 'specig‘:'ic jir‘lguistic variables L
might have_been }3robed thfough a technique similar to that employed by
Labov (1966) tq“g];;cit subjective evaluations of linguistic..\}ariables.
It wgs hoped that the investigation might be fruitful in a
number of ways. First, it would provide an opportunity for the use ot:
research techniques in éettings where they had not been used previously.
Sec%’fi“d, it might cast some light on the mammer in which a contact lan-
guage spreads within a commmity or reglon. Third, if pidginized -
vanetles of Swah111 were used in the commm1ty, such an investigation -
might yield useful information an the structure and formation of pidgins

and/or creoles based on an African language. Fourth, such an investi-

. gation might provide data on language policy and its implementation

which would be of use both to Tanzanian government officials and to

scholars concerned w1th such problems. In suin, a picture of linguistic
behavior and linguistic attitudes might emerge which would be genera-

lizable to other commmities with similar sociolinguistic characteris-

* tics, both in Africa and in other areas of the world.

This, then, was the substance of the research proposal which
I submitted to the University of Dar es Salaam in January 1970.



‘Kenya, and was given an encomaging'repl); from scholars at the Univer-
kat 2 s .

Preparations for Fieldwork in East Africa

After nine and a half months of waiting for research clearance, .
I flew to _Tanzanié to get a clearer picture of the 'resear‘éh‘ situation.
I was told that my research propgsal had been tumed down. At that
point I inquired about the possibility of carrying out my research in
sity of Nairobi, particularly Mr. Mchammed Abdulaziz, Chaiman of ‘thek
bepartment of Linguistics and African Langhages at thé University;
Dr, Berndt Hgine,-Mr. Derek Elderkin, and Mr. Thomas Gorman, who had
all been conﬁected with the recently completed Language Survey of Kenya.
I had previously made contact with the late Dr. Wilfred Whiteley of the
School of Oriental and Afriéan Studies, University of London, who had
headed the Kenyan survey, and~I had been encouraged by him to look into
the possibilities of carryiﬂg out m} project in Kenyé I therefore

set about fam111ar121ng myself with the broad sociolinguistic situation

" in Kenya, choosing a sultable site for the project, and securing govern-

ment approval of my research proposal. As I was ‘at this time in Kenya,
I foﬁiijd ita good -bit easier to accomplish 'allmt‘.hree objectives than ~
would be ‘the case had I remained in the United States. 'I'he.re is some-
thing to be said for looking over a country and talking over research
possibil:ities with local people in a relaxed way before seéking research
approval, contrary to a good deal that has been written about research
clearance protocol, .

In choosing a site for the investigation, I had decided that
the most suitable site would be one which would b‘e:‘y/ small in size,
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with perhaps 5000 persons or 1ess which would allow a single researcher

a reasonable chance of describing the commmity with some degree of

completeness; (2) ethnically heterogeneous, with from two to four

‘vernaculars spoken in addition to Swahili and perhaps Engﬁéh which
— would allow a reasonably, but not hopelessly, complex code matrix to

be described; (3) a commmity in which at least one variety of Swahili
was efibloyed in dally mteractlon outside the educational 1nst1tut10ns
of the commmity; and (4) a commmity with at 1east one school actlvely
teaching Standard Swahlll to a portion of the commmity's school -age
population. This 1ast stipulation would allow a rough Judgment to be
made of the efficacy of the school system, ofi:en a prime promotor of
Sta'hdard Swahili, in affecting the‘ commmity's language habits.

In selecting a community which would manifest thﬁe\k character,—

~ea/

istics just outlined, I found that of\ficials in the Ministry of Educa-

tion, particularly Mr. George Bowman, were of great help since they
seemed to have an intimate knowledge of rural areas far from the capital

city, Nairobi. It was further suggested that I introduce myself to

- local educadtion officials. in the areas where I mightbe scotlting' out

L

possible research sites. One helpful official, the Educational Inspector

for Rift Valley Province, Mr. Blevins, suggested that I offer to teach

part-time in a local school in whatever commmity I might choose to

settle in ; in order both to- familiarize myself-w:ith local problems--in

A greater depth and to provide a corﬁprehensible and acceptable role for

myself in a commmity not accustomed to the presence of researchers --

a valuable bit of advice as it later turned out. I eventually selected

oo



L

Lumbwa (Kipkelyon) 'in~Ke;'id16“bist1"ict as my research ’site,zpertly be-
cause of the encouragement of Mr. lerbert Aura, headmaster of the local
secondary school and a very helpful friend in the course of myﬂlater
stay in the town. Lumbwa is a railroad town of sox;\e 2500 “people.
divided roughly intg four major ethnic groups -- Kikuyu, Kipeigis,
Luyia (Luhya), and Luo -- ﬁit.h a very few individuals remaining of a ..
once-large European and Asian popUlet,ieh Swahili. is widely "used in .
the town as the pr1nc1pal medium of inter-tribal commmication, and

" the town's single primary and its single secondary school w'ere actively
teaching the .standard form of Swahili as an important subject in the
curriculum, ‘

. Having selected Lumbwa as a promsmg site for research, I
subm1tted my formal request for research approval to the Permanent
Secretary in the Office of the Preﬁsident of Kenya. I was sponsored
directly by the Department of Liﬁgu;\stics and Affican Languages of the
University of Nairobi rather than by the usual research institutes
affiliated with the University. The research preposal submitted was
a higr'lJ.ym edited but almost verbatim abstract of my original NSF grant
proposal, altered ‘slightly to include a specific reference to Lumbwa
and with'the new tiﬁle, "The Role of Swahili in a Multilingual Rural
Commmity in Kenya." I received the approval of Athe Permanent Secre-

tary with surprising speed and then api)lied formally to the University

e, .
-

for a Pupil's Pass and for affiliation as a research associate, a pro-
* cess which took a good deal longer but which in no way affected the ™
progress or my research in Lumbwa, since the Permanent Secretary's

approval as the all-important criterion there. . / :

"



In the Field

I began research in Lumbwa in mid-January 1971, at which time

I began teachmg quau'ter-'ume3 in the local self-help (Harambee)

- secondary school. ~ I offered to- teach free of salary as a goodwﬂl

gesture, but the school officials insisted on prov1d1ng accommodation

by way of thanks and set me up in a house close to the town which was

almost ideéal for research purposes. The next few months were spent
in making myself.as public a figure as possible, so that the whole

town might come to be familiar with me and my work. Stramgers in town

without a locally credible reason for being there were often suspected

of being,btmdercover police agents (C.I.D.) of the Kenyan government
or“thieves, but I encountered little difficulty in my role as teacher
cum ianguage researcher from the University of Nairobi. In fact, as a
"European' from "Amﬁm," my main problem lay in*overcoming people's
shyness, whereas a Kenyan researcher might have had serious problems of
hostility and distrust as a member of a local ethnic group in a sitqa-
tion with strong, though latent, ethnic frictions.

o While recmmmtermg the township for the flrst flve months,
the framework‘ of the investigation worked itself out in greater detail.
Originally, the research plan approved by the Permanent S.e;c:ret‘éry?s -
office had mentioned '"direct observation' and "interviewing" as the
techniques tobe used, with little elaboration. By mid-April, it seemed
feasible to administer 1;.wo questionnaires to a small sample of the ..
population, The first questionnaire would elicit an individual's pér-

sonal history and a good deal of information as to w/ianguagesa, the

e )
: - ,
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 individual had leamed; how, vflen, where, and why he or she had lesmed -

each language; the functions filled by each language; and his or her
attitudes toward each language. The questlons would be de51gned to

elicit free—flowmg responses in Swahlll, and the entlre interview -

- would be tape-recorded. In thlS ‘way, not only broad information of a

sociological or sociolinguistic nature might be collected, but also
speech, samples of representative mexanl:‘»efsA of_thé commmity containing -
linguistic features which would yield further éociolinguistic informa-
tion after analysis. .The second questionnaire, to be admiﬁfste_red a
month or two later, was to have two parts. Both parts would focus on
linguistic features (or "linguistic variables" to use Labov's term)
which had cropped up m the taped responses to the'- first questionnaire.
The’ flrst part would have the respondent either translate certain sen-
tences into Swahili -- perhaps from his 'ownﬂvemacular -- or perform
simple syntaca;: operations on Standard Swahili séntences. The second
part would be a speech identification test similar to a matched-guise
test wherein the respondent would be asked to identify, certain social

charactenstlcs of anonymous ‘tape-recorded md.w:n.duals speaking Swahili

: of several varieties.

By June, ‘the first questionnaire had been completed, based
partly on language questionnaires used in other areas of the world but
strongly tailored for use in Lumbwa. The questicns, to.be asked by the

interviewer in Swahili,d’vwere in’Standard Swahili but were carefully

- checked for intelligibility, unambiguity, and inoffensiveness. From

this point on, however, a series of changes were made in the fieldwork

e
e . -
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design as originally conceived*(whether or not set down in writing) =

, ~due to the exigencies of ‘the local éituation. First, all 1deas -of a S
random sanple of the town's population were quickly. abandoned since I
found it far easier to interview individuals from my own friendship

. network than to try to interview-cdmparativé strangérs. Si’hcia after
five months in the commmity my network of friends and a@uaintandes
stretgiéd rather widely over the coimhun‘ity, I fou’nd- it.rather.easy to )
fill spaces in an interview matrix consisting of an array of ethnic X
groups, each spread over a socioeconomic continium, a matrix ivhiach ‘
informal observation had shown might best reveal the broad outlines of
the sociolinguistic 51tuat10n in Lumbwa In this way also, represen—
tatives of now small but once numerous -- and inqgortant -- ethnic
groups such as Asians and Europeans vould ea'silyibe Fitted into the
mdtrix, whereas in a randdm sample they might have been missed. Simi-
larly, key fiéﬁi‘es in the town's sodial structure ‘were dlso included
who might have been oire;;iooked entirely in a random sample. A further

: benefit of interviewing leirgely friends or friends of friends was the

' p0551b111ty of checking the reliability of personal data given by the

g 'respondent, puzzling questions regarding the soc1011ngu.15t1c history

'of at least one individual were laid to rest once it was understood
that the facts in question were a polite fiction to cover_an_enbarrass-
ing period of personal history.

A second change was that the notion of. interviewing a number
of individuals of diffeiient ages and of both sexes in a given household
was discarded. After relative.failure to secure relaxed, open inter-

views with women and children, mainly adult male hm—is'}ha'l{l_ heads were

\—-
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women and children. The main problem with women was that of shyness
before the tape recorder, whlle that of children was that of excessive
politeness and shyness in the same 51tuat10n

A third change resulted from the fact that time did not allow

the re-interviewing of individuals with the proposed second questionnaire.

Instegd, a uTitten tramslation test (ffom English to Swahili)- specially
designed to elicit a large number of linguistic features was administered
to pupils of selected levels in the local primary and in the local
secondary schpol, followed by a speech identification test which re-
quested the students to identify the ethnic group (or "tribe"), the
occupatlon, and the level of education of anonymous tape- recorded indi-
v1duals speaking different varieties of Swahlll Though these tests

conducted among school children could not yield prec1se1y the kind of

“data originally envisioned, such data could supplement personal his-

tories and histories of 1_enguage acquieition written earlier in Swahili
by these same children. Samples of written Swahili, it may be men-
tioned, tended to reflect rather accurately and- amblguously the 5poken
Swahlll of the writer, desplte occasional problems of 1eg1b111ty

I might mentlon here that I had originally con51dered the
poss:Lblllty of making a rough language ceasus of the townshlp, but the
timely publication of the 1969 Census Figures for Lumbwa Township made
this unnecessary. The fdgures for different ethnic gtoups were given
by the.census figures -- and since ethnic intemmarriage is. infrequent

in Lumbwa (save between Luyia and Luo), a rather clear picture of the
y

e

. interviewed, ‘éuﬁﬁiénéi{iveémb&"ﬁéﬁia‘i interviews with-more cooperative "
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proportions of speakers of different vemaculars was obtainable from .

. these ﬁgures for tribal membership.

From June to the first of December, the pace was. rapld with

perlods of frenetic activity now and then. Public relations work was

constant and took a good deal of time and effort to maintain. Schedul-

ing interviews proved to be a majoxj problem and failure of interviewees

to Kéep appointments was a n.lajorb vexation. It must be a.dmifted, how=

ever, that this interviewer himself often found it difficult to reach
any place in, the i:ownship on time dﬁe to encomteriqg friends and

acquaintancés on the way. As regards participant observation, I was

. welcomed as a participant in many of the town's activities, though m); -

mablllty to be in two or more places at once made it 1mp0551b1e to
eetend many of the town's events. Furthermore, my roles as school
teacher and church member made it dif ficult‘to n:ove easiiy in those
contexts where school teachers and church members were not expected to
be present - -for ih’étance, in the town bars and beer halls. Finally,

even where it was possible to be present, I was .anything but unobtru-

sive,. I'rapidly abandoned the notion that I ceuld ever sit off to the

side in a social situation and observe the ‘social scene unnoticed: a

"European" can be spotted literally a half-mile away, and behavior will

~often be altered accordingly.. For example, an English fi;iejr_;gl_gf‘ mine

who taught at the local secondary school and who knew neither Swahili
nor any other African language was invited to attend a local church.
He was told later by a friend that no-‘sooner had he stepped through -
the church door than the Qastor switched abruptly from Kikuyu toGSwahili:,
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the presence of a smgle European in the congregatlon occasmned an imme-

dlate ‘code switch. 4

A word mght be approprietc here about my eersmal adjustment_ to
‘the language 'situatiqn in lumbwa. I had had same ten years' exposure to.
Swahili and other Bantu languages before -coming to East Africe, but I found
it a bit difficult at first to adjust to local varieties of Swahili. After
five mnths in Lumbwa, however, I found no difficulty in conducting inter-
views in a kind of carefully edited Stﬂaﬁdzird Swahili which would.be compre-
hensible to local respondents. My friend and assistant, Joram Mukabi, was
of great value in steering me through the shoals of iﬁterviewing. )

. Problems notwithstanding, Ly December I had complefed about
sixty fully taped interviews with (largely) heads of households, Tunning
framn a half-hour to an hour in length, plus twenty or so partial interviews
with“6ther household members. I had also collected a mass of written mater-
ial -- :;nd same tapes -- from school children, described above. In addition,
I had done a good bit of work of Kipsigis phonology and tonology in order to
have more solid mformatlon on patterns of inference in the spoken and
written Swahili of Kipsigis speakers. For speakers of Luyia, Kikuyu, and
Luo publlshed materials were to a large degree, suff1c1ent for identifying

s+ SOUTCES. of mterference in thelr spoken-Swahili. By, January 1972, my field- .

work was complete and 20 January I left Lumbwa for Nairobi, where I spent
nearly another menth at the University. On 10 February 1972, I left
Na1rob1 for Iondon, and home.
' .. Since returning home, I have written an article describing in
‘ . same detall ethnic relations in and around Lumbwa (Buran, 1974a), and another
- (as yet unpubllshed) describing the varieties of Swahili found in Lumbwa
(Duran 1973). A third paper -- a detailed analysis of. the, wﬁt};eﬂ Smei'ii
of.Standard Seven schoolchlldren in hnnbwa -- was completed in December 1974
(Duran 1974b)
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It must be stressed that this> study is not a descrlptlon of
Just how language works in Lumbwa: it is an attempt to sketch a crude
outline of the language situation 1n Lumbwa and to get some idea of the
relative smtablllty and efficacy of investigative techniques in such
a sBtting. It-is therefore more in the nature, of a pilot study than of ‘
a definitive statement of linguistic reallty It could not be other-
wise, -eonsidering the constraints Lmder Wthh the investigator operated
while in the field. Some of the physical and social constra.mts have

been menticned above; the investigator was a young male Cathollc

"European" school teacher/researcher, and was generally expected to

behave in accordance with the general stereotypes associated with such
roles. Naturally, to an incumbent of such soc1a1 roles, some doors
were automatlcally opened while other doors were automatically closed,
Doors were opened on the basis of personal srust based, in-tum, partly
on people's personal experience of the :i.rwestigato; over a period of
some months and partly on people's feelings of social ease with a parti-

cular kind of individual represented by the investigator in the com-

. mmity"s ‘conception of the social matrix. Attempts to explore social

“ sectors nomal‘ly dez:lefed""'off-linlits" to individuals of certdin social =

categories aroused a measure of distrust -- and in a small commmity
word gets around fast of any social boundary crossings. The only con-

ceivable role for a "European" in the town itself was that of “school-

* teacher"; no other role was available to Europeans in the post-indepen-

dence era. The role of "'researcher", though socially more neutral

perhaps, would have aroused a gdod deal of suspicion. A person free
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to wander throughout the town gimeping information from all and sundry
would be viewed widely as some new form of government intelligence
agent, equivalent to --or part of -- the local C.I.D. apparatus. The

same activities, however, united with the widely understood and accepted

Tole of "school teacher" excited little suspicion; such -activities

then could be considered part of some university "homework" congruent
with his or her role \as "school teachér " Once cést- as "'school teacher "
of course, one's behavior was '%xﬂected to be exemplary and assoc1at10n
with the "wrong kind" of people vor in the "wrong kind" of smc1al context
-- particularly where alcoholic beverages were being drunk -- was dis-
couraged. )

In the religious area, a good deal of important language acti-
v1ty took place in the churches of the town. The investigator was ham-
pered by not only the physical 1mp0551b111ty of beJ.ng in two churches
at the same time on Sunday mornings, but also by the fact that as a

Catholic, he was not expected to miss'the only Mass offered on Sunday

mofning so that he might visit all the other churches in Lumbwa. The

investijgatgr tried to sit astride both stools, but often fell between
“then.

In the area of intra-ethnic social e\‘rents, the investigator

-~ being'a "Buropean" and therefore considered relatlvely neutral in

the post- :Lndependence political context -- felt welcome to attend. marny

" social functions of particular ethnic groups. By force of circumstances,

however, the investigator associated more with Luyia than with any other

ethnic group. The investigator's association with Kipsigis was also -
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rather close and a good déai“}'éloser, on the whole, than with -

Kikuyu or Luo individuals. This imbalance in the investogator's asso-

ciation with the main ethnic groups of Lumbiwa has no doubt influenced
his perceptions of social reality in Lumbwa -- espécialiy since he
relied strongly on personal accoimts of life in Lunbwa in forming an
Yemic" conceptn.on of the town. :

o Another factor which un@oubtedly skewed -the investigator's.,
‘entrée to individuals and social groups was that of age; bemg a
"European'* perhaps gave easier entree to older 1nd1v1duals than would
be accorded to African colleagues of my age. In relating to children,
however, my being a "European' undoubtedly increased the politeness
of Africaﬁ children normally direc£ed to older individuals and to
strangers - N

The most serious factor constralnmg my field act1v1t1es,
however, was that of sex. The strong division of male and female
roles in Lumbwa and the constraints on free interaction between males.
and females applied at least doubly to a young, married male Euro-
pean _sd3001 teathe;. ' Unfettered observation of 1an°§uage activity among
women in Lunbwa was théréfdre~:i.npdssible, and the frank presentation
of women's viewpoints toward language and SOClal life in Lumbwa was .
dlfflcult to obtain. Addlng to this dlfflculty was the general reluc-
tance of women -- even those who knew me best -- to speak into a tape
recorder., The :inveStigator's perceptib'ns of linguistic reality in
lebwa are therefore strongly male-biased. The implications of this
blas for the description of linguistic reality in Lumbwa may be partl—
ally seen :|.n the sharp dlfferences in the reallzatyo/ certain key
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lmgulstlc variables between male and female members of a given ethnic

Vgroup -~ as w111 ‘be seen when wé examine the written Swah:.ll of Lumbwa

school children.

Aside from the constraints enmerated'above, there were yet

others. The most important gemeral constraint was that I was a guest”

. of the people and government of Kenya. . My freedom to gain access to

individuwals -- both public and private -- and to government records

ﬁ’?was lmderstandably restricted. Official permission from the Office

" of the Permanent Secretary of Kenya was necessary to gain access to

many govemment records, and my research plans and research instru-
ments -- including questionnaires -- had to beu ‘approved in advance by
that office. Nevertheless, I received the fullest and friendliest
cooperatlon from all government officials from the top down during my
stay in Kenya, which only made me resolve all the more firmly not to
sbuse the hospitality extended to me. I therefore did not intrude in
home, office, or classtOm unless I was reasonably welcome there,

Needless to say, my data "leaks." There is little of the apparent

- solidity of data based on government records; description of the town
“and its institutions rests on personal observation -- made rather

closely and systematically -- and on the verbal accounts of townspeople.

Even the census figures, taken barely a year and a- half before the '
present investigation, do not reflect the influx of perhaps a couple
of hundred refugees (mainly Kikuyu) expelled from surrounding farms

during the "troubles" of September 1969.% The investigator would be

happy, therefore, if the following description were accepted merely as

=
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a pilot socioling\ﬁstit-study -- a test probe for rfm'.'ther research in
the area and a means of testing survey instruments -- with its marked
but largely unavoidable biases and lacunae freely ac:}mowledged.' -
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CHAPTER II
THE ECOLOGICAL SETTING

" As mentioned in the last chapter, Lumbwa (or Kipkelyon) is
a ra%;iroad town of some 2500 people; 'si'tﬁated. in a valley on the west'éin
slopes of the Mau Escarpment in west-central Kenya.1 Situated nearly
6500 feet above sea level, it enjoys a warm, mild climate the whole
year round and its deep, rich clay loam soil supplies an abundance of
maize and other crops. Settlement is largely restricted to the town-
ship boundaries, the bulk of it concentrated blose, by the railroad
dépot and railway line which follows the course of t'h'e‘ Kipchorion (or
uppe;' Nyando) River. Steep, rounded hills rise some 600 feet on either
side of the river and railway line; .on the lower $lopes, within the
township boundaries, small clusters of huts stand on plots of ground -
rented at a small fee fromu the'township- Others stand in areas called

"'Shauri Yako" (or “at your own risk" in local Swah111), where people in

» need’ are allcwed to 11ve and cultivate temporarlly "Many of these

people are refugees -- mainly Kikuyu -- driven from surrounding farms
during .the ethnic conflict between Kipsigis and Kikuyu in. 1969.2 -On
the @pe;‘ slopes of the hills, ane sees the pasture and brushland
characteristic of the surround:mg area: tl;e large rural hinterland

for which Lumbwa serves as a "central place" where goods” and services

largely unavailable for a dozen miles or so in‘any direction may be

. . -
.
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obtained. In addition to the railway line, along which all goods and

pas'senger‘traffic between Lake Victoria and the Indian Ocean must pass,

there is a partially paved road running roughly to t_he south for some.

' eight miles to join the main highway which runs from Nakuru to Kericho,

the nearest'lairge urban center, some 22 miles to the southeast. Two
unpaved roads running to the north and northeast respectively, 11nk '
Luibwa to the unpaved highway from Fort Ternan to Londiani, Lumbwa s = |
slightly larger competltor, some 13 miles to the east. Thpugh such
unpaved roads present problems during the rainy. season, tra{}el between
the towns' is not a problem since all three towns are on the railway
line. Traffic is con;iderably heavier on the road which runs south
-- especially between Kericho and Lumbwa. H_éavy vans travel the road
c&gant_:ly, bringing tea to the railhead at Lumbwa from the largé tea
plantation areas around Kericho, SotiTc,‘and other.points to the south-
west. Returning trucks bring fertilizer and petroleum products from
the railhead at Lumbwa ‘to the-plantation areas and to the urban centers
which serve them. For these areas, Lumbwa is still the nedrest point

of acé'__é_ss&‘to the ‘railway_. ‘Thus, the tea traffic which is to go to

" Monbasa, froin whence it is shipped all over the world, and petroleum

products which come via l\fbmbasa must still pass largely through Lumbwa
despite the existence of the Nakuru—Kencho highway. Passenger trafflc
-- especially between, Lumbwa and Kericho. -- is also reasonably heavy on
the south road. Buses and Peugeot taxis (seating eight people) leave
from Lurbwa several times a day.

Traffic on the roads Tunning north and northeast is consider-
ably lighter and consists largely of local trafflc y{ of the traffic
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is accounted for by populétib; from the "large-scale' farms and ébopera-
‘tives to the north of Lumbwa coming into Lumbwa to transact local -
business. A road rumiing north to the T::Lnderet Momtains frdﬁl the
Fort Ternan-Londlam. road connects Ltmbwa with thls rather densely

settled rural area. Once an area of large- scale European conmerc:.al

farms shipping thelr produce out through Lumbwa, ownershlp has largely

passed out of European hands. Especmlly noteworthy are 'Tinga Farm, )

a large modern farm operated by Trappist monks on the edge of the
Tinderet Forest, 'Wyagacho," a cooperative setflément c‘onsisting mainly
of Kikuyu and Kisii, and two large European-owned farms operated by
families related by m?rriage. Sizeable African populations exist on
the European farms. No figures were gathergd for "Tinga Farm," but
;;Bqlations of 923 individuals and 504 individuals were recorded for
the two last-mentioned European farmé. The significancebf these |
figures in the general sociopolitical context is wdiscussed in Duran
(1974a) and will be d:i‘scussed shortly as it relates 5pécifically "to tﬁe
linguistic geography of the area. As for '"Nyagacho," it is difficult

to get a'clear idea of just how many people are. presently living on

the farm, but cértai_nly hundreds of people are involved. The remaining

area is largely in Kipsigis hands now, held either individually or

cooperatlvely -and devoted.-largely to-dairy. farmmg "fi;..ﬁ.-.
' Looking moee closely at the township .itself, a number of sites

catch our attention. We note first the railway depot itself, the hub

of activity in Lumbwa and employing perhaps as many as 100 workers,

_some 40 in the station itself 'and others at one of the other two loading
points w1th:.n tl;xev township V\bomdaries.s ' Together Meir dependents,

g
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this group constitutes a sizeable nucleus 6f the town's population.
To_the north, facing the railway depot across the town's main étreet,‘
stands a row of Asian-built shops now almost entirely in African hands.
To the west alang the town's maln axis stands a. tlght cluster of semi-
permanent houses, most with tin roofs and mud walls w1th a row of

tiny, similarly constructed shops between the houses and the street,
This i$""'mjini," the African qué.rter sin colonial days, and still a major
hub of act:Lv:Lty in the town. To the west of "m31n1" stands the govern~
ment-operated prlmary school serving an estimated 600 puplls. To the
south of "mjini’," across the road, stand the permsnent houses of the

County Council housing development. To the east of the County Council

: housmg stands a small dispensary which serves Lumbwa's medical needs

as best it can -- the nearest hospitals are at Londiani and Kericho.
To the south of the County Council hous’ing stand th? police 1ines,
housing some 22 police officers and their families. These serve a.
wide area around Lwrbwé. " To. the west, beyond the police lines, stand

the district officer's office and the subchief's office. ’I;he district

- officer and the subchief are jointly responsible-for the administration

of the area and for the settlement of local disputes. To the east of
the last-mentioned sites stand the post office, an.Asian-owned general
store, a butchery, a large Kenya Farmers' Association-outlet employing
some 18 workers, and a large warehouse for storing maize employlng some
nine 'workers -Tun by the government-operated Maize Marketing Board.
Followmg the curve of the railway and river back to the railway depot
to the northeast, one encounters the African Highlands Produce warehouse

where tea is stored for shipment to Mombasa. Across th railway to
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.  the south lie a Petroleum d@of" an Asmn owned candy factory with a

couple of employees, and the town water works. Far to the east, close
t6 the towﬁship boundary, St. Peter's Church, an Anglican chﬁrch once
res;,rv—ed exclusively for the European settler commmity, can be seen

on a low hilltop. Beyond St. Peter's lies a construction camp of men
engaged in road repéir, v{};_jlle"closer to town on the same northeast

road ljes a small building where goge'mfuént véterinary and agricultura;
sérvices are provided. At least a half-dozen other denominétions, ‘
besides the Anglican, hold religious servicés in Lu;nbwa, thbixgh only
five church buildings (including St. Peter's) were noted by the investi-

gator. Certainly other sites of relevance might be described for the

towny-but-those-already cited will perhaps provide a-clear- enough-pic-- - -

ture’ of the skeletal structure of the town itself.

Just beyond the northern boundary of the town stand two very
important sites whose relationship to the town is quite significant.
One is the Soil ComeWatim camp, serving a large area of western
Kenya,and employing a total‘ of 54 workers who live there together with
their fam:}lies. The other is the local Haranbee ‘(;'Self-help") secohdary

"~ school, : ‘whére approximately 200 students from a large catchment area in

westem Kenya study, served by some eight teachers. Such, then, is

__the phy51ca1 setting for the linguistic matrix in Lumbwa R )
Turning specifically to the human component in Lumbwa, we

note that its once large population of Asians, who controlled wholesale

and retail tradé within the fownship, and of Europeans, who controlied

large-scale farming -- principally dairy famming -- in the surrounding

@

- ' t o . g
hinterland, has virtually disappeared since independfn/Cu/ Its
~ ' ‘
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population is now ’nearl)’r 98% ‘Africaxi‘.in‘ coifnposition, with Kikuyu,
Kipsigis, Luo, and Luyia representing by far the largest ethnic groups.
If we may reinterpret the 1969 census categories on the basis of
on-the—spot observation, we might say that Kikuyu ("Central Bantu')’
form at least 43% of the African population, followed by K151g15

(*Nilo Hamitic: Kalinjin-speaking') who form about 23% of the African
population, Luo ("Nilotic') and Luyia ("Westemn Bantu")? each form ,
approximately 15% of the African population. Lunbwa is the;je‘fore'
d1aracteristi_c of many other towns in theﬁ former "White Highlend"
ereas of Kenya -- the "scheduled" areas or areas restricted to Buro-

pean settlemént. As in other '"White H:Lghland" areas, large numbers

of Afrlcans have come in from the "reserves' (areas reserved for

Afncan settlement during the colonial period) seeking to fill the
vacuum left by departing Asians and Eufopeans. .
If we might crudely characterize ’the participation of these
groups in the town's social life, we may divide the groups roughly into
"locals'" and "outsiders." 'Locals" consist mainly of Kikuyu and Kip- -

“ sigis. .The Kikuyu tend to be town-based and town-oriented, though

many retain ties with relatives on the nearby farms. The Kipsigis are
largely hinterland-based, but have a more diffuse orientation; that 1s,
“though K1p51g1s ten‘d to live either in the surroundlng farmland or on
the’ outsklrts of the township, they are taking an increasingly active
mterest in the affairs of the town.

“"Outsiders," on the other hand, consist mainly of Luo and
Luyia. These tend largely to .be" govemmen‘e workers -- either manual

or clerical -- and their families sent to serve for aje iod of time
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*+ in Lumbwa, The railway depot and the soil conservation camp tend to

be the largest employers of such individuals. They regard their stay -
in Lumbwa as temporary and retain active ties with their ethnic Home-
lands -- the "reserves" -- and with co-ethnics in Lumbwa. In fact, the
only active ethnlc assoc1at10n in Lumbwa is the Abaluyia Associaticn,
a nan-political association for mutual aid and solidarity for Luyia in
the towi.> | s '

Not only have the expected demographic changes taken place
within the townshlp 1tse1f but also, in the surrounding countrys1de
demographic change of a different sort is taking place on a large scale.

For a number of reasans, famms once held by Europeans are passmg into

'K1p51g15 hands As thls happens large enclaves of non- KlpSlng workers' N

and the1r fga;mlie_s tend to be forced off the fams where they worked

when the farm was under European owners'hip.6 Thus, rural areas which

" once had a large linguistically heterogeneous population of Kipsigis,

Kikuyu, and, to a lesser extent, Luyia ('Maragoli'), Luo, and Kisii

are rapidly becoming linguistically homogeneous (i.e., Kipsigis) areas.

- If we turn.to the two European farms closest to Lurbwa, we can see
quite clearly the implications of the sale of a single farm to Kipsigis
' ownership, As mentioned above, a total population of some 1427 indi-

- viduals (including workers with their dependents) exists on "thé two'

farms -- 923 persans on one farm and 504 on the other. On the first
farm,7 an estimated one-third of the workers are Kikuyu and the rest
Kipsigis. Assuming that the same proportions hold among the dependent
population, cne may calculate that some 308 Klkuyu live on the famm.

~
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. In the event of a sale to Kipsikis oners -- particularly to a dairy

cooperative where Kikuyu workers are little needed -- one can easily .
Mgine thé displécement of 308 Kikuyu _speakers from that one‘ farm,
Assmmg that roughly the same proportlons of ethnic groups _emong the
workers are on the other farm, one might expect a further dlsplacement
of same 168 Kikuyu -- a total of 476 1nd1v1duals on two farms!.

-y Still, while allowing for ;he poss1b111ty of sweeplng demo- 4
graphic, and hence linguistic, change in the rural hinterland arouné
Lunbwa, one cannot confidently predict the pace, or even the dlrectlon,

of such change, The factors inducing such change, their relatlve

'y
strength and dlrectlon of thrust can be 1solated easily enough; the

pemng on the national scale, far from Lmrfbwa and its hinterland.

Will the Kenyan government approve the citizanship applications of the

Eurcpean farmers and allow them to stay on? Will éhe government stand
behind the Nyagacho Cobpera;ive Society and guarantee its security in
a rural area felt by the Kipsigis to be their own? Will the Trappist

. monks be wllowed to operate their large-scale fagp for the near future?

“The decisions on these matters will be made in Nairobi, not in Lumbwa,

~_on the basis of stated policy and pragmatic politics. If the answer

to the qugs;imm above is '"yes,'" it is likely that.-the demographic -
situatibn -- at least in the specific areas mentioned above -- will
remain relatively stable. If the answer is"no’]} it will then be diffi-
cult to _résist the pressure of Kipsigis buwyers to purchase back what -
they feel is part of their ancestral land, alienated to the/Europeans

70 years ago. Kikuyu objections that they have no plalyté go -- that

~—
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- they were born an the European farms or came long ago with the European

owner and hence have no homeland to which to return -- would, in that
case, be answered no doubt by the assertion that , as Kikuyu have taken
for themselves the former Eumpean areas in the eastern Rift Valley and
eastern Highlands area, surely the Kelenjin have a nght to take back
the western Rift Valiey Highlands for themselves. The '"land issue"

-- as fany might call it -- is as important an issue “today as it was ©
during the period of colonial rule, and the 31tuat10n in Lmnbwa finds

,ﬁ
4
3

echoes all over the western '"White nghland" area.
Wlthm the township boundaries, however, a somewhat different
. situation exists. Lumbwa is regarded by both government efficials and -
byﬂthe townspeople in general asﬁg microcosm of Kenya as a whole
Wlth:m Lumbwa's boundaries, no ethnic group is considered to have the
‘right to dominate other ethn:ic groups -- an ethos promoted strongljr
by government off1c1als and by churches alike, and backed by the threat
of force on the part of ‘the government. In fact, however, as we have
noted above, Kikuyu -- not Kipsigis -- are by far the town's largest
- ethnic group. 'Moteoever, Kipsigis have preferred to remain in the
surroufiding countryside, using Lurbwa as a central place for ebtaining
) godde and services and not’ regarding themselves as part of theé town
specifiéally, ‘although they certainly fega;rd themselves as'béz;t of .the
local area. This is changing somewhat as expanded educational oppor-
tunltles for young Kipsigis men and women back in the reserve areas
have made available a significant number of young Kipsigis for ‘govem-
ment and white-coliar commerital posts within the township, It is.

~-
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likely that the near-monopoly hold qwfm Luo .alxid'Luyi'a on such posts will

give way to a much higher proportion of Kipsigis in the near futﬁre.-
Pressures for increasing "Kiﬁsigization" have already been felt in the
local schools. As for local Klkuyu, their general poverty and conse-
quent lack of higher education may effectively exclude ‘them from town
posts in the future, especially as the‘ pressure from young Kipsigis
graduates becomes greater. s -

- In the commercial area, the economic power of the Kipsigi;s
is growing rapidly. Capital from surrounding rﬁral entemriges --
especially dairy roperations -- is being reinvested in town businesses.

The Kipsigis still are far from domlnatmg the commercial life of the

town, but tlielr economic pressure is be1ng felt

In sum, demographlc change within the townsh:.p is not likely
to be as rapid or dramatic as in Lunbwa's rural hinterland. Through
the national government's guarantee of ethnic fairm-play within the
township, and through'; its.control of many of the key wage-earning

posts within the town, it is likely that the ""natural' expansion of

‘ Kipsigis gconomic and political power within the, township will be some-

. what contained,



(HAPTER III
THE LINGUISTIC MATRIX

People in Lumbwa tend to be pragmat1c about leammg and
speaking languages other than those of thelr partlcular ethnic group.
In regard to the language spoken by an individual' s own ethnlc group,
however, language loyaltiés rum deep. Those co- ethnlcs who cannot speak

the language of-his or her ethnic group are 11ke1y to be regarded as

abnormal md1v1duals who have abandoned thelr ancestral herltage Those_

Luyla P for mstance who have been ralsed spea:kmg Swahlll mstead of

Luyla, ‘and have lost contact with their ethnic homeland, are regarded by
other Luyia as 'Wa-Swahili' -- mtrustworthy individuals who are likely
to be thieves, prostitutes, or brewers of "changaa,'t illegal Nubian gin.
On the other hand, I.uyla who have been raised in Nairobi speaking only )

English (e.g., children of high government ~offiic:ials) are regarded as

_"Black Europeans“ who would be embarrassed and ashamed by a visit from

poorer rural relatlves 1 In general, such cases are regarded as exceptional.

Ethmc mtermarrlage, a situation whlch would probably lead -

e

rare in Lmnbwa, and language shifts $rom the vernacular to Swahili or

English are still not occurring within ethnic groups. Trile, same years

and English in place of Luyia -- ‘even ifi the ethnic homelands -- but

28

ago educated Luyia were tending niore and more toward the use of Swahili Q\
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| the rise of ethnic consciousneds among the Luyia in the wake of post-
independence events has halted -- or perhéps even reversed -- that
trend. Instead, educated Luyia and, in fact, the broad mass of.the
population across all ethnic groups, have intemalizéd a tripartite
view of language use which, i? a Iarge degree. reflects the ideology
-- both 'idealistic and pragnatlc -- of Kenyan natlonahsm. Bngllsh

is looked upon as the language of educatmn, governmental and ‘commer-
cial activity, and of relating to foreigners in Kenya, especially '

tourists, 5

Swahili, on the other hand, s fbokéd upon as thé language
of work, especially manual labor, of inter-ethnic commmication, and
of African solidarity and self-pride. It is, by definition and in
~—fact; the language of community life in Lumbwa, the '""baraza' (towii~
meetn}g) is conducted in Swahili and the use of othgr languages there
is not normally sanctioned, The vemacuiar, nevertheless, retains a
f_irm place within the-}schena;; it is not only the I;nguage of the house-
-hold, wherever the famiﬂ‘ly,.\ may live, but also of interaction with
co-ethnic friends and acquaintances wherever one may meet them -- in

_ public orﬂin private, Of course, it goes withou\(g‘ saying that the
vemacuiar is the normal medium of interaction back in the. ethnic home-
lands. It seems sa'fe.to say that the government-operated Voice of
Kenya radg'.o service's policy of broadcasting in the major vernaculars
as well as in Swahili and English has probably contributed both to the
_ feeling that one's vernacular can be an effective medium o;.connmmica—
tion for discussion of contemporary events and to the shoring up of

~ the position of the vernacular in the de facto tripartite scheme of
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thihgs. The opportunity to hea? some 45 minutes of news cor}mlentary,
music, apd 1tems of general interest in one's own language not dn}y
provides some form of legitimation of the use of the vernacular in a’

natimal_" context, but also contributes diréctly to lmguage development

~and, hence, to a further strengthening of the functional positim of

the vernacular. Unlntelllglble neologisms can be clarified by listen--
ing to=a later Swah111 broadcast in whlch the" same new 1tems will again
be heard. Through parallel language services mth a controlled con-
tent, as well as tﬁi'ough queries about néw terms directed tbifﬁmds,
modernization of the “lexicon can occur relatively rapidly throughbut

a vernacular speéch Commiinity One point must be stressed here, how-

ever Slnce ‘vernacular radio programs are duected ‘to the particular

ethm.c homelands concerned, radio reception is weak or non-existent

in Lumbwa. Reinforcement via radio of the fum¢tional role of the vernacular .
is therefore ondy indirect in Lumbwa. ' _
‘Within such \'a:v»fral‘rework there is little functional-displace-’

ment and it seems likely that this arrangement -- both in fact and in

. theory -- will endure without substantial changq“ for some time to
" come, barring shifts in government policy. Even such erosion as has

" occurred in the position of the vernaculars has not gone unoticed;

school children are aware that they cannot understand well-the "deep"

Luo or the "deep"r Kikuyu of their grandparents, and show some concern

for their weakness in control of the vernacular in interaction with
their elders in the ethnic homelands. Whether such awareness and con-

cern will establish a firmer position for the vernaculars in the decades
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to come rema.ms tb Be seen. At the.mmﬁéﬁt; the existence of large,
compact ethﬁic hbmelénds and of strong ties and frequenf contacts with
those homelands strengthens the position of the vernaculars within

the overall tripartite scheme‘ of language use. Where individual ties
with the ethnic homeland -- or Wiﬂi'é sizeable ethnic énclave outside™
that homeland -- are weak however, the p051t10n of the vernacular
withinran individual's lmgua.stlc repert01re may be  seriously weakened.
For instance, a close Luyia friend has noticed that his. children have
a strong preference for Swahili over Luyia, desf:ite his constant admo-
nitions to use their mr;ther tongue. It appears that the children are

undergoing an experience similar to that of the children of immigrants

~ in the United States: their contact with the ethnic homeland is slight,

.

they live in a mixed ethnic neighborhood (the center of town)  and
attend a government school with a heav11y mixed student body, and their

play-group is ethnically mixed. In such c1rcumstances use of Luyia

_ by their elders in the household seems an insufficient inducement to

use the vernacular actively. One can imagine the children associating

the vemnacular largely with the "old comtry," a.world which their

 parents knew but with which they themselves have had little experience.

It must nevertheless be emphasized that such.situations are not neces- -
sarily representative of Lumbwa in general: mdiﬁmals living in ethnic
clusterswon the outskirts of the township -- notably Kipsigis and Kikuyu
-- no doubt feel freer to use the vernacular outside the immediate household.

Let us now look at some of the broad pattemns of language

-use within the town. We have alrcady had an “etic" look at the town

and its environs; it might help considerably to smp’lbf)/the description
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of language actlnty in all the-warled settmgs descnbed ear11er if
we moved to an "emic" view of things. Utlllzmg the concept of
"domains' developed by Joshua F:Lshman we f1nd that we can both
simplify our descriptive material and move toward a view of language
use within and around the town as seen through the eyes.of the townsf
poople themselves, The domains I am about to set out have not been
formally established by an empirical device, but instead are Swahili
temms used by townspeople habitually to refer to key areas of social
interaction.  Since the temms are deeply erpbedded in the Swahili lan-
guage itself - that 1is, since such terms would be employed throughout
the Swahili-speaking area in East Africa -- and sihce » @ we shall oee,
" Swahili is the language “of town 1ife » the perceptual framework implied
-by “these terms has a strong claim to validity, and at the least pro-
vides ;3, convenient framework for descript‘ion which is congruent with
the language behavior of individuals in Lumbwa. Infact,-in discussions
w1th Lumbwa tmmspeople"of language behavior, constant reference is
made to language behavior 1n reference to these domains.

The largest domain around Lumbwa is the town 1tse1f

. ~{Kwa) tat:m.5 Taun may be dlstlngmshed from the surrotmd.mg hinterland,

__(ma)shambani. The singular term shambani is anbl,guogs, and may also
refer to.an individual's cultivated plot within the township bowndary,
whereas tho plural term, mashawbani, is often used -- especially by
Kikuyu -- to refer to the ex-European famming-areas, both around Lumbwa
and elsewhere in the former 'White Highlands." Another term, (Kwa) faam

is used to de51gnate individual European famms in the surrounding

. <

s
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hinterland. 'The other -impbrtah‘% domain outside Lumbwé besides

" mashambani is Kwetu ("our ethnic homeland") or rizavumi or (Kwa)rizaav
("[in] the reserve’). For many individuals, tam (Lurbwa) and Kwetu
("6ur eéthnic homeland'') may be considered poles on a Acontin'uum, with
th'e. rural hinterland around Lumbwa (and, indeed, many other urban
centers outside of the reserve areas) may be seen as one end -- the |
European end -- of a culfural contin}xum; with the reserves, bulwarks .
of traditional life, at the other er-i'd:, the intervening rural areas in
the former '"White Highlands" representing mixtures of traditional
African and Buropean ways. This is, in fact, a conception of
cultural reality which reflects the colonial era of Kenya's

4 history., but a concepti;)n which seems to still have a strong
ps;éﬂqlogical reality for both Africans and non-Africans alike.

In reality, much has changed in the past' two decades and the reserves,
through dramatically improved educafibnal facilities and other signs
of modernization, in mény cases offer a less traditional way of life
than .do more remote and impbverished areas of the former ""White High-

lands." Thus, it is in the former Buropean farmlands around Lumbwa --

=5 " qnot in the heart of the Kipsigis reserve -- where you will still find

“-_the. ,tradit'ional_ Kip_sigis herder who has usgd.his government loan to pay
the bride\-price an several wives rather than use the money..on- farm
improvements, and who stocks his farm with indigenous cattle rather
than Wlth government-recommended breeds. In contrast, the "improving

farmer'" is often characteristic of the heart of the Kipsigis reserve,
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with @ substantially-built nouoeg', ofteii Of Stoné, a motor vehicle ; and
substantial investments in farm improvements., Nevertheless, in dis-
cussions of social behavmr, including language behavior, the reserveA
-- the ethnic homeland -- still preserves an almost religious sense

of ."helmat"‘mtl} strong clusters of deep traditianal values at.tached

to it. ILumbwa, in that light, stands by contrast as a totally ;'seculai*"

zone -- a profane, modern, and forelgn counterpart - to the sacred and

5 “

. indigenous ethnic homeland Even among traditional Kipsigis who have

settled around Lunbwa, it may be said that the modern world -- the
world represented by the Swahili language and the sociocultural domain
definitions whi::h spring from that longoage -- ends at the township”
boundaries. Within the township boundaries occur Christian ceremonies,

the-.-world of the Kanisa ("'church") and its attendant activities; out-

side of the township boundaries occurs the tumin, the highly important
traditional circumcision ceremony. ‘ -

In the light :'off this contrast between Lumbwa township and
the ethnic homeland, 1an;ué.ge behavior can be, and is, more pragmatic
in Lumbwa than it is in the ethnic homeland. It may be that I am makmg

“ too much of thlS dichotaomy, that in fact for many y individuals the poles

are not nearly so far apart. Whatever the case, it seems to be a fact

that the opposition between these two large domains -- Lumbwa, the (former)
European town, on the one hand, and the ethnic homeland on the other --
provide the key to a good deal of language behavior by Lumbwa tovmsfolk.
Within the domain of taun (Lumbwa itself), one may easily
1dent1fy a number of constituent doma.ms all of which imply some sort

e
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of appropriate language behaviof. The following list, intended to be
open-ended, sets out the key dom.a:lns.6

nywbani ... ... . in the household"
‘ - 'on the homestead" ,
- -shdmb@ni.... . . . . . . "in the field® [here,  one's
T cultivated plot within the
* . township boundary]

*y

barabarani . . ... .. Y'on the road"
Sokomi o + 0 v 4 0 4 .. "at the [open-air] market"
dukani . . . ... ... "at the shop"
Kazini or e « o o s . . M"at work" )
wa)Kazi "at one's wage-paying job"

Kapisani . . . . . . .. "at church'

N' shuleni or ... ... "at school"
skulimi B

A

Yet other domains can}_)e identified, such as barazani (or, in normal

uéagé, kwa baraza, "at the town meeting," or baraza), kwa dispénsari

("at the dispensary, or clinic"), and kwa pdst ofis (“at the post

" office"), but since such domains are rather restricted in time or

sbace, they are omitted from the list of key domains. A l_)_gg._z_g_’,“f\or
instance, is called by the subchief and the district officer rather
infrequén‘tly; as important issues arise. Insofar as such domams «;s.f- ;
fect lgnguage behavior, they will be discussed,-but not as separate

domains.
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As for the linguistic varieties used in specific domains,
it is convenient to use the terms "English," "Swshili,” and _;'the v‘ema-i
cular” j.nvaccordmlce with the trichotomy set out in the beginning of
this chapter. "ﬁle vernacular" will refer to the' vernacular of bne'é

7 unless otherwise specified. In most cases this means

ethnic group,
Luyia (mclud.mg Lu Ragoli, the d1alect of -the Maragol:.) Luo, Kipsigis,
and Klkuyu As for Engllsh and Swah111, they are mother tongues for o
virtually no one in Lumbwa; thus, the:term "vernacular" will be under-
stood by definition to exclude English and Swahili. For our purposes
also, no referen;;e will be made to linguistic varieties within parti-
cular languages, e.g., varieties oi English or of Swahili. Since the
focus..of this\a.issertation is on Swahili itself, the subject of vari-
ation within Swahili will be dealt with in.a later chapter. Variation
within English or within each of the vernaculars, however, is beyond
the scope of the disserﬁétion and lence will be treated only in passing.

To begin with nnm_,b‘” bani ("in the household," "at the hame-
stead'), one finds that the vernaadar is the nommal language employed
for all activities. Only in-the case of the "Wa-Swahili" menticned

earlier, where the ethnic ties are dissolved, does ane encounter house-

holds where Swahili is the nommal household language. The presence or

N
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absence of older relatives, e.g., grandparents, does nof seem to be a
factor since most families in Lumbwa seem to be nuclear familieé,ﬁth
older relatives left back in the ethnic homeland.. This is certaini}f‘.
the case with goirermnent-allocatedlc‘quarters such as the failwajr quarters,
the soil conservation camp, and the police lines. It is also true of

County Council housing and of housing’ in "mjini," the old African quartér,

_ though simple lack of 'space is usually the reason. Even in "shauri

yako' and the rented plots nearthe outskirts of the tMsMp, limited
spaﬁe-and firsticome, first-serve allocation of land prevents the
accumilation of relatives and in fact, the formation of ethnlc
clusters or ethnic nelghborhoods 8

Shambani, "in the cultivated field," is a domain in which
only the vemacular would normally be 'emplgyed unless workers not of
ane's ethnic group were engaged in a common task. Thus, where Luo

agricultural laborers are assisting a Kipsigis farmer in clearlng hlS

land, Swahili should be used.. Such operations, however, would not

“ndmmally be found within the ‘townslip boundaries,~where only family

subsistence_piots -- with no livestock other than chickens -- are

- allowed.

Barabaranl, "on the road,' constitutes a separate doma.m

since, as in many rural societies, highly rule-governed language behavior :

e
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of a specific sort is often expected in that setting. 2 This is the

domain within which gréeting formulas are often employed: one begins
with the actual greeting -- usually an inquiry as to-the hearer's

state of health -- and goes on the inquire about the hearer's destina-

tion and the piace from which he or she has just come. Further in-

quiries about the health of the .he,arer' s family, or the general state
of thihgs in the place from which the hearer has just come, may thgn o
be in order. Usually relatives, friends, or acqpaintances "are greeted
in this way, but hof necessarily so. Frém my own experiencc; , it seems
as though adults ---male or female -- may feel free to greet and inter-
rogate, in a friendly way, strangers on the road tjho are a good deal
younger than they. '

When greeting and conversing, it seems to be the rule that
co-ethnics will use their vernacular, when the ir}ter&ocutors are not
of the same ethnic group, Swahili will be used miess both interlocutors
have a good command ofEnglish, in which case English, or both Swahili
and English, may be used. Respect for elderiy people -- male or 7

*  female. -~ by a ydunger adult of another ethnic .group may be shown by

initiating greetings in the vernacular of the older person. Conversa-
tion will then shift almost immediately into Swahili -- r’o-i‘-"vten of a
highly pidginized variety -~ sai':ice the greeter's command 6?1;115 hearer's
vernacular rarely extends beyond greeting formulas and the greeter .

presumes that the hearer speaks no English, sometimes an incorrect

‘assumption. .

‘Sokani, "at the [oi)eﬂ-air] market," is a linguistic‘free;for-
all in which transactions awe brisk and one enploys@e(ingui’stici
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variety most suitable at the moment. Business is usually conducted -

_with the seller, usually a woman, seated on the ground and the prospec-

tive buyer standing. Fuzft..henmre,v at a busy Sunday market pi‘éspectiwfe'

| buyers are usually meandering among the sellers, pricing goods and

examining their quality and, hence, not conmitting themselves to buy
an item until they have examined the wares of other sellers. Under

sucli*ciraumstances, extended conversations are difficult,so dialogues

tend to be brief and transactional. Swahili is most often used in

such circumstanéeé: it suits the rapia pace and confusion' of the situ-
ation and keeps bargaining on a transactional -- rather than a personal --
level. . | -

Dukani ("at the shop') is quite a different doma:m than sokom.
f;;smal relationships in addition to purely transactional ones are
often encouraged by the shopkeeper in an effort to win regular customers.

Since most shops sell essentially the same assortment of 'goods, though

with different enlph;;é'és -on different goods, competition:to win and keep

" customers is rather keen, though good-mannered. .In consequence, an

atmosphere is created wherein customers are encouraged to relax and
chat, both with the shopkeeper and with other customers. Benches are

often i:rovided where customers can sit and pass the time of day and ‘

‘inadvertently attract passing friends into the shop. The sqft drinks

and other sweets which are often sold also help convert the shop front

into a small social center -- the only social centers which all towns-
people, young and old, can frequent, since bars aﬁ_&pdrinkiﬁg clubs are

not' considered suitable social centers by many townspeople. - .

R
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Swahili is the 1ang%.1§ge normally used in the shop, though a
- vernacular may be used betweer co-ethnics with no sense of embarrass-
v ment. English, also, may be used between those who have a command of
. it -- particularly students from the secondary school or white-collar
eﬁployees.' As will be seen later, shop owners often have a particular
bent for learning local vernaculars, so as to encourage monolinguai indi-
viduals who are not of their ethnic: group to come} into the shép and
p-urchase. If the shopkeeper is especially ambitious, he or she will
go beyond the ,fev} functional phrases of 'the‘ language neededcfor the
commercial trénséction to a fuller command of-the language needed for
polite social conversation. It is felt that here, too, convei'ting a
tre}nsactional relationship into a perscnal one, or something approaching
thls, helps convert an occasional purchaser into a regular custamer. #
For the ambitious shopkeeper, attracti.né customers; beyond one's ethnic
group is the key to expanding cne's trade.
Kazini or (iﬁ‘a)l(azi, "at work,' is perhaps the most difficult

domain to describe owing to the varied work situations in Lumbwa, some

of them included within .the other domains listed. If we restrict our

discussio:_l to wage-paying jobs not included within other domains, we

find the cdnventio_nal division betﬁeen clerical a'nd administrative jobs

on the one hand and manual labor jobs on the other rather useful.

English is still b.y and large the language of written records and
"corres:pmdence‘ in Kenyd,. and clerical/administrative jobs aré therefore

restricted to those who have a reascnable command of English. For these

two Teasons, verbal interaction in the office situation is often .

\-o
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carried on in English when r.bﬁ::i'.ness or technical matters are being
discussed. For camaraderie within the office or for discussion of per-
sommel pigblens, eithe'r Swehili or the vernacular -- when the veérbal
interaction is between co-ethnics -- may be used. In manual labor |
j‘obs , usually ;czn'ly Swahili and the vernaculars are used -- Swehili in
a mixed ethnic situation and the vemacular w'hen’co-ei:}mics are inter-

actirig, English may be used in baritering among those laborers who

have some knowledge of it, but the language of serious work is Swghili.

In an afternoon 6f- note-taking at the local tea warehouse, ;vhile tea
was being unloaded from trucks, the writer noted little verbal inter-
action of a transactional ‘sort. While.trucks were in the pro‘céss of
bemg unloaded, movement was rapid and verbal activity consisted
mamly of instructions in rapid Swah111 given by clerks and the fore-
man to the porters, truck drivers, and tumnboys. ;‘_‘Occasmnal querles

in Swahili were made by those unloading the tea to their supervisors.
In 1lulls of activity: However, when a truck had beelx unloaded and there
was little to do but sit and await the arrival of the next truck, the

verbal activity changed.significantly both in quantity and character.

A good deal more verbal activity occurred than in the preceding period

-- mainly good-natured bantering and occasional disputes, but in a
generaily low-key, relaxed mammer. A good deal of Swahili was uséd,
but now the vernaculars were used also among co-ethnics. The Luyia
head derk, who has become rather fluent in Kipsigis, used the oppor-
tunity to demonstrate his knowledge of Kipsigis in banter with the A |

Kipsigis truck drivers. Even then the language of urgent .commmnication
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- seems to be Swahili: the Luyia head clerk shouted his warning in

Swahili, n'ot, Kipsigis, when a Kipsigis truck driver was about to back -
his truck into a warehouse door. v

. A note is perhaps approprlate here on the character of verbal
mteractlon between the various ranks of the occupational hierarchy in
the average work situation in Lumbwa. In contrast to an American work

situatiéh in which verbal interactionsis often highly restricted be-

 tween ranks, not often extending beyond the bnefest pleasantrles a

good deal more banter and conversation seems to go on between persons
of highly unequdl rank in Lunbwa. This entails more use of Swahili,
in turn, and of the vernaculars by clerks and administrators than would

_othemse be the case, The American rule that "one is paid to work,

not talk“ on the job is also not observed nearly so much by workers in
Lumbwa; the feeling seems to be that talk is fine so long as it does
not interfere seriously with work. This also encouréges greater free-
dom of language use witﬁin the work situation. As in the domain of
dukani, ""at the shop," the greater scope allowed to personal interaction

within a nominally transactional situation allowsﬁa%g;ééfe_f d:i_éérétAihc;héry

use of language.

Another factor which affects strongly the‘.use of language in
the work situation,besides the basic division between clerical/admini-
strative and manual work, is that of the degree of contact with the
general bublic -- particularly the monolingual iremamlar-spea]dng
public. Situations in which an employee must often commmicate with

a menber of the public in a vernacular (for example, a bus conductor,
e
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a railway ticket seller, or a shopkeeper's assistant)A are fmdamentally ‘
different work situations than those in which an employee must commumi-

cate only with his co-workers. In larger work operations, the problem

of dealing with a member of the public who speaks only a ve.macul"ar

can be dealt with by cailing in an employee of the same ethnic group,
who can then either transact the business himself, or act as
trmsﬁtor in the transaction; In Small operatie'ns‘ or where 'calling &
in someone else would be inconvenient, as in the occupatlons g1ven im-
mediately above, the employee him-or herself must perforce have some
command of the vernacular concerned. Another solution, of course, is
for the monolingual person to bring along a co-ethnic friend or a
miﬁtive to .the transaction to act as interpreter. In shope in Lumbwa,.
for instance, one often sees a young Kipsigis girl with some knowledge
of Swahili accompanying her mother or grandmother o act as ir;tex'éreter
in the course of maklng pﬁrchases.

One of the government agencies most beset by this kind of
problem is the police force.” To cope with the situation, an effort

is ‘made. to have a wide r-ange of ethnic groups and languages represented

at the Lumbwa police lines. Out of a force of some 22 policemen, roughly

seven are Kalenjmlow}nle three or four 1nd1v1duals each represent the

Klkuyu, Luo, Luyia, and Kisii ethnic groups and a single 1nd1V1dual each
represents the Maasai, Somali, and Kamba.

At the dispensary also, an effort is made to keep a variety
of ethnic groups on the small staff , especially to serve monolingual
vernacular-speaking women who I{ave accompanied their husbands to Lumbwa.
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According to‘a patient at the dispensary, a monolinguél Luo woman jhad
had considerable difficulty in explaining her ailment in the hospital
at Lonaiani a short time before because there was no Luo on duty at
the hospltal at that particular t1me

A work 51tuat10n with partlcular problems is that of the
Lumbwa post office. Not only are stamps bought there and letters and
parcels sent and received, but also ﬁostal and money orders are pur-

chased and redeemed there and a small savmgs bank is operated for the

» general public, In addition, the town's telephone service is operated

through the post office. According to a Luyia pos;al clerk, there are the
usual language problems .with monolingual Luo children and with eiderly
women of the Kikuyu and Kipsigis ethnic groups. Elderly Klkuyu wormen
and eiderly Kipsigis men seem to have particular trouble using the

tele'phone:11 Kipsig{s men in particular seem to have trouble hearing
-- especially when being told how much money to insert [sic!]. Liter-
acy problems are very :}.mﬁortant, especially when they concern money

transactions as in buying and redeeming postal and money orders,or in

) deposn:mg« or w1thdraw1ng money from a savings ascount. Postal clerks

must fill out forms for illiterate ‘individuals, If such individuals

camnot sign their names, they must leave a fingerprint., Postal and
meney oraers are not such a problem since few individuals use ‘them,.
but savings benk transactions are a real problem. Here again, savings
deposite are little problem , but savings withdrawals are major ones
due to the problem of idemtffication. Cultural problems can cdnpound
the problem of identification. JFor example, redeeming iJostal and money
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orders for Kipsigis women can be a problemkwhen they éive only the
Christian name s and not the traditional name, of the husband or parent
whe sent the money order. Even for those 1nd.1v1duals who can read a
major obstacle is that most forms are printed only in English. Here

again, the clerk must fill'out the forms. Finally, in regard to money

transactions in general, a third party cannot be called in to interpret;

the transaction must be directly between clerk and customer to avoid
deceptions. Hence, someone on the post office staff who commands the
vernacular of the ﬁwnolingual customer must transact the business with
the customer -- otherwise the transaction cannot be completed.
Kamsaxu "at .(Christian) church," is an important domain in
Ll,mlbwa, and one in which, as in shuleni, "at school," 1anguage plays a
vital role. There are over half a dozen churches in Lumbwa serving a
large number of townspéople. All reportedly use Swahili as the nofmal
language of worship services except for two churches. One is the local
congregation of the Preel;y'terian Church of East Africa, which has a

“heavily Kikuyu congregation and consequently uses Kikuyu as the normal

~ language-of church services. The other is the Africa Inland Church

(formerly the Africa Inland Mission),which uses .Kipsigis normally un-
‘ less a nurber of non-Kipsigis are present on a particular occasmn, at
_Wthh t1me~ the service is translated into Swahili for the beneflt of
the guests. A vernacular language is heard from time_to time in the
other churches as well, though usually restricted to hymns, short
prayers, or spontaneous testimonies. When large ethnic blocs are pre-

sent in the congregation, mcludlng 1nd1v1duals whose ?‘crol over -

\‘-
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* Swahili is weaic, semmons in the language of ‘that ethnic .bloc may be
preadled along with sermons in Swahili, or else a sermon in Swahili is
preached by one individual whiie another individual gives a phrase;by-
phrase "interlinear translation” of it in the vernacular. “At least one
- individual has noted general ethnic .Iyaressure.in various perts of Kenya
to increase the use of the.vemnacular }n church services so as to in-
Crease church membership among partlcula\r_—;hmc groups This tends
to produce "tribal churches " but it also creates a large, 1oyal
membership and a better financial base for the church.

Engllsh finds almost no place in church services excépt "
among student religious groups at the secondary school. As a language
- of worship, it is almost exclusively identified with charactef build-
ing among Christian students. As such, it.is fomd only in exceptional
religj.ovs contexts such as in Sunday morning worship services for stﬁf \
dents at the secondary school. In a sense, it can be seen as perhaps
the single instance in Lumbwa of an elite language being used in worship
by an aspiring elite group, |

Shulenl (or skulini), "at school," is the-other context where

- language act1v1ty assumes a prlme role. As mentioned earlier, some 600
| school children attend the primary school, while some 200 pupils attend
the secondary school. In both pnmary and secondary school, Engllsh is
the language of instruction. Intheé lower primary grades (Standard I
and 1I), Swahil‘i is used for explanations, but in the upper primary

' grades (Standard IV-VII), all instruction, including explanations, must

be given in English. Children raised in the township create few problems

S~
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in the lower pnmary grades since nearly all have some knowledge of

- Swahili before starting school. Children newly arri;vedf from the ethnic

howelands -- thé reserves -- however, constitute a problem since they

~often know only the vernacular of their ethnic group. In such éases,
the newly amved children are each paired off with a Swah:.l:.-speakmg
(or Enghsh—speakmg)~ child. of their ethnic group. The Swahlll-speak:mg

~ co-ethnic can then function as interpreter and slowly ease his or her

fellow pupil intc_)_ the classroom routine and eventually into Swahili
and English. No separate classes or separate groups are formed to deal
with the la;lguage problems of a particular ethnic group, or of ethnic
groups as a whole. : |
Within the classroom in general .at the primary .school, the
veinaculars are not normally allowed; onl); Swahili and Eﬂglish afe per-
mitted for commmication between pupils, On the playground, regtric-
tions against the \fgmaculars have been lifted, but the use of Swahili
is encouraged. T _
 Swahili is taught as a subject in the primary school, but
here -the medium of instruction is also Swahili, Even grammatical ex-
planations are made in Swahili. Story- tellmg in Swa.h111 and folktales
read in Swahili form a good.deal of the content. )

~  In the secondary school, as menticned above Hugllsh is the

_Mlanguage of mstructlon Swah111 is taught as a subJect -- as in the

primary school -- but it appears that a good number of puplls, parti-

cularly Kipsigis students from the K1p51g15 reserve, have more diffi-

 culty with Swahili than w1th English. In extracurricular situations,
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such students prefer to speé]?' their own vernaculars with co-ethnics

_and English with menbers of other ethnic groups, in contrast to the

vemacular—cmn—Swahlll extracurricular pattemn of the pr:.mary school

uplls A further contrast is in the proportions of the different

‘languages spoken. Swahili is perhaps the strongest of the thzjee cate-

gories in extracurricular activities at the primary school, with ‘
English probably the Qeakest, while at the secondary school “the verna-
culars are most often used in comparable contexts, with Swahili used
less frequently than English. The reason for this situation has little
to do with age; as suggested above, it has more to do with the fact
that secondary school pupils are drawn from a large catchment area,
with only a small minority drawn from Lutbwa, and that a good muber of

these pupils come from the Kipsigis reserve, where school children are

often more exposed to English than to Swahili. Here again, as with

religious activities, we see.that the secondary school tends to be rather

atypical of the general language situation in Lumbwa.
One last social event in Lumbwa deserves mention: thit of

barazani or kwa baraza, "at the town meeting,'' mentioned earlier in
’ g’,w

this chapter. This is one situation in which the wity and equality

of all townspeople is strongly stressed. Only Swah111 is. used English

- would be understood by only a minority of tho'se present- and the use of

: vemaculars would suggest ethnic divisions among the townsfolk Even

when questions are 1nv1ted from the crowd followmg addresses. by local
officials, they must be asked in Swahili. On one occasion an elderly

Kipsigis man asked the subchief (also Kipsigis) in Kipsigis whether he

7

&
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might pose his question in Kipsigis. The subchief replied in Swahili
that he must either ask his-'question in Swahili or remain silent. The '
man then asked his question in fluent local Swahili.

These, then, are the broad patterns of language use in Lumbwa.

“As the language usé'pat‘terns of individuals are examined in a later -
chapter, a more detailed picture of the linguistic matrix in Lumbwa

will emerge. s
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- VARIETIES. OF &POKEN SWAHILI
IN LLMBWA

« As stated in Chapter I, one of the original objectives of the

A

field work was to gather information on the varieties of Swahili which

'might be spoken in‘a multilingual rural commmity such as Lumbwa. The

objectives at that time were:

(1) to note all non-standard variants of elements of
e the Standard Swahili phonological, grammatical,
and lexical systems; and

(2) to note the distrilution of such features over
social “groups.
Accordingly, as mentioned in Chapter I, in addition to informal nota-

tion of non-standard Swahili, features heard in the course of normal

"participant-observation and tape-recorded interviews, a sizeable corpus

of written materials was collected from schoolchildren and some -60
.full taped interviews and same 20 partiai taped interviews were made for
analysis after return from the field. ‘ o

1 of the Standard

In fact, only the written translatidn tests
Seven pupils in Lumbwa were subjected to a detalled ana1y51s but this
alone required nine months of half-tlme work, Of the tape-recorded

materials, only 35 interviews were scanned for linguistic data, after

. 50
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‘the analysis of the- translation tosts., THe othef material remains, as

yet, unanalyzed, 2

The translation test yiclded information on a whole range of

phonological features, on same 60 grammétical features, and on a number

of lexical items, including 17 verb.stems, and an indetemminate nmumber
of noun forms. Perhaps a hundred separate features in all were examined
per questionnaire. As high as 60 separéte’ occurrences of a feature per
questiohiaire (in the case of verbal _:,ubject markers) had to be examined;
as many as a dozen or more variants of a feature had to be tabulated.
Scores for each ’feature were marked on individual score sheets for each
student, thtrugh tabulation was dore only by ethnic group and by sex
groups. No tabulation was made by age group.

~=  No comparable exhaustive analysis was done of the taI'Jed
material, but the 35 interviews mentioned above were all subjected to a
rather thorough scanning, in an effort to verify in the spoken corpus
the patterns already not‘s;q in the written corpus, and to isolate further
non-standard features whichmhad not occurred in the written materials.
Of course, one would expect that the written corpus would reflect the

ety

spoken 1a.nguage only in an inditrect way -- nevertheless, it was found

_ that the written materials reflected nearly all of the non-standard

features to be heard in the spoken Swahili of Lumbwa, In the case of a
few non-standard features, though the featurés concerned did occur in:

the written materials, they occurred far less frequently than in the

_ spoken Swahili of Lumbwa ; tﬁese arc of special interest and will receive

special mention later. Though ane would expect a good deal of consc1ous

. editing of written. materlals on the part of the Students, appears that

S
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the length of the translatlon exercise left many students barely enough
time to complete the test -- ancordlng to their own comments -- and
hence less time to perform corrections on their campleted teéts.?

-In generél, the wripteﬁ tests profed useful for thefsystgmatic
investigation o? subsections of the grammars internalized by individuals4
though they were certainly less trustworthy as evidence of the phono-
loglcal systems employed by such Jnd1v1duals. On the other hand, the -
taped 1nterv1ews though invaluable as dlrect evidence of the variety ’
or varieties of Swahili spoken by an individual and hence as-a check on
the~representativeness of the written material, were poor in terms of
the systematic attestation of forms -- particularly of members of gram-

v.matlcal paradlgms In other words, the occurrence of given grammatical
categories in texts is often a matter of chance. Here, written evidence -
used jhdiéiously may prove helpful. Theoietically, a syétematic oral
test might have 6vercome both difficﬁlties, but here again the interview
situation would hardly:hgve been a natural speech situation for the
informant and thus hardly iikely to allow casual speech;
Sampling,in the case of both the written translation tests and
..... thhe taped Eﬁterviews was far from ideal. The St;;dard Seven tests were
submitted by three male Luo pupils, 5 seven male Luyia pupils, thirteen
male Kikuyu puplls seven female Kikuyu pupils, ten male K1p51g15 pupils,
. and seven female Kipsigis puplls.6 Thus, fémale students in general
‘were underrepresented, while in the case of two ethnic groups -- the Luo
and the Luyia -- no'figurés were available;fbrvfémale students of those
groups. As for ethnic groups, certainly thé Luo are not well repre-

sented in the sample. Though, as we éhallusee_later,'fﬁs/réfe of

~
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completlon for the speech identi¥ication test was slightly higher, -

at least a decade or so.

the sexual and ethnic biases remained.

* In regard to the 35 2aped interviews scamned, of the 35 indi-
viduals examined -- all adults -- there were five male Luo, one female
Luo, seven male Luyia, three female Luyia, six male Kikuyu, two female
Kikuyu, nine male Kipsigis, andrtwo female Kipsigis.7' Thus, though the
ethnic bias in the sample is less appgren't', the sex bias is still marked,
In temms of the socioeconamic status of the males in each of the e;;hnic
groups represented, however, differences in varieties of Swghili charac-
teristically spoken, in level of education acquired, and in work exper-
ience gained were rather well represented for each ethnic group.

It should be noted also that an attempt was made to weed out

""incipient bilinguals" -- or individuals whose Swahili represented a

beginner's attempts at speaking the language. While there was little

chance of incipient bilinguals occurring in the Standard Seven sample,

the problem had to be faced in the tape-recorded interviews. As it
turns out, nearly all the individuals interviewed had spoken Swahili for
Thus though the.extr'emely small size ofathe sample itself and
. the biases contained W1thm the sample in the case of both the wrltten
corpus and the tape-recorded corpus allowed for no conc1u51ve results
regarding any of the sex groups aze groups, 8 ethnic groups, or socio-

economic groups, nevertheless a broad and remarkably consistent picture

' . of variation in the spoken Swahili of Lumbwa, and of the distribution of

variant forms over social categories in Lumbwa, emerged from the data.

e

Thus, the original goal of documenting in _cruy(ms the ex-

tent and nature 6fr~vafiation in the spoken Swahili of Iumbwa'may be said
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to- have been achieved, _tlioﬁgh»,aas we shall see, an inmense amount of
work remains to be done, ‘both in uo’tmg the social-and contextual cor-
relates of linguistic variation, and in noting the complex linguistic
roles played by each of the variants in the phonological, gramnatlcal
and lexical systems of individuals in Lumbwa. As for attitudes of 7
Swahili speakers in Lumbwa toward specific variant fomms, the investi-
gatioiiy' describeci in Chaptgr V represents only the barest beginnings.

R On the basis of field obs;wation, and of the written and
taped data mentioned above, it secms rather clear that variation in
spoken Swahili in Lumbwa may be viewed as the product of the intersection

of two dimensions: the dimension of ethnic markedness and the dmensmn

_of p:Ldg:m.iza.tlon.9 The first dimension reflects the degree - of lmguistlc

interference fram an individual's vernacular manifested in that indi-
vidual's spoken Swahili; the second dimension reflects the degree to
which an individual's spoken Swahiliv is "pidginized" -- that is, the
point at-which that md:,ndual's variety of Swahili may be placed on an
imaginary scale running from Standard Swalulilo to the most "pidginized"
(or radically simplified) fprms of Swahili extant. YEthnic markedness"'

~has to 'do almost entirely with the area of phonology, while "pidginiza-

tion" has to do with the areas of grammar and -- to a lesser extent --
the lexicon. In other words, "ethnic markedness' refers almost entirely
to the ethnic "accent" with which an individual “speaks Swahili, whereas
"pidginization' refers largely to the vdeg-ree to which the complex mor-
phology.and .morphophmem:i.cs of Standard Swahili have been discarded by
an individual in favor of morpholo;rically simpler and often invariable

word-forms. In relation to Swahili, then, pidgmiza’uymmhes a

N~
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shift from language charactexized by complex, redundaht, "agglutinative!

word-structure to one characterized by morphologically simple, non-

" redundant, "isolating' word-structure.

There seems to be a strong degree of positive corrél_ation be-

-tween the tt‘vp dimensions. Individuals speaking a variety of Swahili ]

with a heavy ethnic accent will nommally exhibit a substamtial numbér of
non::tandard grammatical features, while ‘individuals speaking a high}y
standard form of Swahili will most likely exhibit little or no ethnic
markedness. The fact that an individual speaks a highly pidginized form

of Swahili with little or no apparent ethnic markedness usually means

. that the sound system of that individual's vernacular conforms more

closely to that of Standard Swahili, and hence allows little scope for
-strikingly non-standard pronunciation. Thus, Luo and Luyia speakers of
Swahili have, perhaps, less scope for phonologically divergent foms of
Swahili than do .Kip§\igis and Kikuyﬁ. Nevertheless, certain individuals
do seem the manifest a certain degree of independence between the two di-
mensions. For instance; as mentioned below, the female Kikuyu students
-- as a group -- showed the least ethnic markedness of any group when |
phmdloéicaily relvated'phmomema were tabulat;si‘ for the written test,
while male Kikuyu students showed a good deal more.ethmic markedness.
Furthemmore, the female Kikuyu students showed themselves. least marked
by those features most strongly associatéd with Kikuyu-marked Swahili.

On the other hand, female Kikuyu ranked in general much more closely

"with male Kikuyu in the area of non-standard-eaiicordial agreements. L

While it would be dangerous to argue that this reflects the spoken
Swahili of male and female Kikuyu students, .neverlth_iess/i:he writtc:en



56

e,

data suggests that reference tos‘z'm 1nd1v1dua1's position 1n regard to

the dlmensmn of ethnic markedness may not always allow one to predict
his or her position in regard to the dimension of pidginization. - Intex:- i
estingly enough, the male Kikuyu students produced almost exactly the
same percentage of non-standard forms both in regard to éoncor’dial agree-
ments and in regard to phonologlcally related phenomena -- glvmg strong

supportqto the opposite thesis: that, one can predlct grammatical per-

fomance from phonological performance, or vice versa.

A further difference between the two dimensions is that the
pidginization dimension seems to represent a single, unbroken grammatical
conti.nuum‘ extending from a single, highly uniform variety of pidgin
Swahili at one end of the scale through 1ntermed1ate fomms to Standard
Swah111 at the other end of the continuum. The dmensmn of ethmc
markedness, however, seems to consist of a number of contmua, each with
a form of Swahili heéifi-ly marked by the phonologicalxv features of a ver-
nacular at one end of the- scale and Standard Swahili at the other.

Nothing in the data implies the existence of ethnic varieties

-0f Swahili in Lumbwa -- or, in fact, discrete varieties of any other

sort. Even d1g10551a does not seem to exist in Lumbwa, On the other

‘ 'hand in regard to neither pidginization nor ethmc markedness could

one say that any Swahili variety spoken by an md1v1dual was the result

of randam interférence of polar varieties, 12 It seems, then, that the

-class:Lc "'post- creole contlmmm" or "creole continuum' situation descrl'bed

“for the Caribbean in De Camp (1971) and in Bickerton (1973) ex1sts in

Lumbwa except that in Lumbwa ethnic variation, in the area of _phonology

is much more complex. -
~
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Is this to say that on the basis of the present data one can
~§a-y definitely that such a contimnem exists in Lumbwa? Not at all.
As pointed out in De Camp (1973) and in Bickerton (1973), the task of
descrlbmg such a continuum is immense, and as further pomted otit in
Rickford (1973) , no one has so fal att:empted to fully describe one.
When one considers not. only the problems of descrlblng mter-personal
variation on a continuum, but alsd that of describing mtra-personal
variation for the 1nd1v1duals on that contlmmm the thought is soberlng
Even were the data adequate the task could hardly be accompllshed
within the con_fmes of the present chapter. In fact, as pointed out
earlier in this chapter, the data so far analyie& can only serve to
‘g‘e“ﬂect the language situation in the crudest way. |

For this reason, then, we must strese that though the data
strongly suggest the existence of continua of the sort outlined ebovc,.
the data is clearly ';inadequate either for demonstrating the existence

——0f such continua'or,'féir'describing their nature in any detail,

It might be appropriate at this point to ask how people in™

and around Lmlbiva seem- to perceive linguisticwariation in and around

the township. The varieties of Swahili spoken by incipient bilingual

individuals are called "Kiswahili cha kuomba maji" ("'Swahili for begging -

water‘l“')x At the other end of the scale lies Standard Swéhili, called
M"Kiswahili - safi" ("pure Swahili'i) or "Kiswahili garama" (‘'grammatical .
Swahili'). This is looked upon as 'correct" Swahili and is almost -
universally associated with the variety taught in the local school
system, and secondarily with i?ritxeﬁeﬁa/’;'l and the Voice of Kenya
radio service. The Swahili of Mombasa and the coastin ‘general, on the
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other hand is termed "Kim cha ndani' ("imner Swalull") , and is

regarded 4s an esoteric code largely unintelligible even to speakers of
Standard Swahili. As we Bhall see in Chapter VI learning coastal
Swahili -- even of a highly standard varlety -- is regarded as 1earn1ng

- a foreign language, a language largely irrelevant to the needs’ of life

in Lumbwa, and characteristic of an area beyond the geograph1ca1 reach
and experience 'of most people in laumbwa. - .

w Proficiency in Swahili is marked By advernial expressions on’“i
a crude scale runnmg from "Kiswahili cha kuomba maji" to "Kisﬁahili
safi." Close to or coordinate with, "Kiswahili cha kuomba maji' one
finds "kusema Klswahlll moja-moja" (*'to speak Swahili in anelementary
way'), or "kusema Kiswehili kidog o-kldogo" ("to speak only a little
Swahili'"). The expressions "kusema Kiswahili kidogo" (''to speak a
little Swahili') or 'kusema Kiswahili vibaya" ("'to speak Swahili badly')
may be used synonymously for the above expressionsor it may be used to

characterize not mc1p1ent bilinguals-but individuals fluent in highly -

pidginized varieties of Swah.111. Similarly, "kusema Kiswahili nusuy-

nusu'' ("to speak Swahili half-and-half") may refer to a fluent speaker of
"ﬂ,a highly pidginized variety of Swshili, or else an individual farther
 along the scale to Standard Swahili, but still at a distance from it.

~ The express "kusema Kiswahili vizuri" ("to speak Swahili

~.~well") --"as one mght surm:.se -- is used to characterize an 1nd1v1dual

who speaks either Standard Swahili or a close equlvalent In brlef

thé scale makes broad reference to degrees of competence rather ‘than

to dlscrete varieties of Swahili. Evep "Kiswahili safi" is a temm for. ..

a variety of Swahili promoted by the educational system, and by rnedfa

S~



of mass commmication rather than a label for thevarlefyofSwa}ull
spoken by any group of .:individuals in Iumbwa. V
& Expressions such as "kusema Kiswahili Kama Mjaiuo"' ("'to
speak Swahili like a Luo") or "kusema Kiswahili . Kama Mkikuyu' ("to
speak Swahili ;.ike' a Kikuyu') usua_ll)f refer only to phonological iﬁter~
ference, and do ﬁot imply any other fomm of ethnic markedness. The
form '"to speak Swahili like a Luo' can also connote that the mdlndual
Speak:a highly p1dg:m1zed variety of Swahili -- since Luo people are ’
often stereotyped as speakers of pidgin Swahili. -- but this does not
imply that any grammatical or lexical interference from the Luo language
is discemiblé in his speech.
| ~ The most salient features associated with ethnic markedness in

the.varieties of Swahili spoken by members of the main ethnic groups in .
Lumbwa -- the Luo, the Luyia, the Kikuyu, and the Kipsigis -- may be
summarized %riefly as follows. First, we Tote a fundamental division
into two rough "sprachbun " groups the '"Lake" group, camprising Luo
and Luyia, and the "Central Kenya" group, comprising the Kikuyu and the
Kipsigis. 13 The sound system of the "Lake" group conforms much more --
at least in the area of segmental phonemes -- to the phonology of Standard
‘ Swahili than does.the sound system of the "Central Kenyan' group. In
- the case of Luo-marked Swahili,'the collapse of the Standg;jd_swalﬁli

phonemes \/S/, /z/, and /s/ into a single phoneme /s/, aan the lowering

of the Standard Swahili high vowels /i/ and /u/ to /e/ and‘ /o/, respect-

ively, in unstressed position, are especially salient features. In the

‘case of Luyia-marked Swahili, a wider range of non-standard features is -

possible due to_the pronounced dialect diversity in the Luyia area.” Not

~—
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only may the features noted above for Luo-marked Swahili be noted -in
certain dialectal varieties of Luyia-marked Swahili, but also other
features, depending on the dialect of Luyia spoken by the individual in- -
question., A speaker of the Isukha dialect of Luyia, for instance » might

well -manifest the following features in his spoken Swahili:, the collapse

"of Standard Swahili phonemes /r/ and /1/ mto a smgle phoneme /r/ (an

alveolas flap); the collapse of Standard Swah111 phonemes /k/ and /é/

into a single phoneme- /&/; and the devoicing of v01ced consonants In

general, however, few Luyia speakers of Swahili in Lumbwa exh1b1t

 /mu/," characteristic of other grouws as well, but apparently espec1a11y

ethnically-marked non-sta.ndard featui‘es, however recent their arrival
from the reserve. - . '

Turning to the members of ocur "Central Kenyan" group -- o
speakers of Kipsigis-marked Swahili and Klkuyu-marked Swahili -- one
finds both a greater range of non-standard features exhlblted and a
greater degree of phonolog1cal deVLam_e from Standard Swahili in both
quality and quantity in regard to the features exhibited. In Kikuyu-
marked Swahili, one finds both the lowering of unstressed high vowels

.,descnbed above for Luo and the collapse of Swahili /1/ and /r/ 1nto

the phoneme /r/, descrlbed above for the Isukha dialect of Luyia-marked
Swahili, but characteristic of the spoken Swahili of speakers of other
Bantu languages as well -- notdbly the Kisii. In Lﬁnbwa, however, this
use of the alveolar flap is regarded as especially characteristic of
Kikuyu speakers of Swahili., One miy also note a strong tendency to
replace the syllabic bilabial nasal consonant /m/ with the sequence

. Characterlstlc of Kikuyuspeakers of Swahlll. Espec _} y characteristic

~

¢
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“of '\1kuyu-marked Swahili; however; is the placement of a homorganlc

-5, .
nasal consonant hefore a’ v01ced stop or a voice affrlcate or the -

reverse -- the deletlon of a hamorganic nasal consonant in Such environ-

‘ments. Equally strlkmg is the replacement of the Standard Swah111

sequence /nz/ by the sequence /nj/ -- or smply /il.
'I‘urnmg briefly to K1ps:.g15-marked Swahili, we note similar
difficulties with homorganic nasal consonants preceding voiced stops

and voiCld affricates. By far the most salient characteristics of o

Klpswls-marked Swahili, however, is the replacement of" Standard Swahlll

voiced consonants w1th unvoiced consonants and, to a lesser extent the
replacement of Standard Swahili unvoiced consonants with voiced ones.
Optional devoicing of a veiced corsonant in the presence of a preeeding
homorganlc nasal consonant distinguishes Kipsigis-marked Swah111 from
Klkuyu-marked Swahili, ‘

Other features of Kipsigis-marked Swahili-include both. dele-
tion of Standard Swahili /h/ in word-initial position and the addition
of /h/ to Standard Swah:ii‘i’ words beginning with a vowel. Though dele-

tion of /h/ in word-medial position is general in the varieties of

Swahili spoken in Lumbwa, its deletion in word-initial position is

a heav11y Kipsigis-marked phenomenon. The addition of /h/ in word-

: initial position is almost exclusively a phenamenon of K1p51g15-marked

Swahili. A feature of both Kikuyu-marked Swahili and of Kipsigis-mgrked
Swahili is the manifestation of Standard Swahili /£/ as a bilabial

voiceless fricative, but it is more prominent in Kipsigis-marked Swahili.

- Especially characteristic of the latter is the frequent convers1on of

the bilabial unvoiced fricative and its voiced counterpart into stops,

- thus collapsing the Standard Swahili phonemes Standard ili /£/ and
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/p/ on the one hand.and Standard Swahili /v/ énd /b/ on the oﬁher_ into

/P/ and /b/, respectively.
 Certain purely phonetic features -- in addition to the

manifestation of Standard Swahili /p/ as a b11ab1a1 v01ce1ess frlca-
tive -- characterize both Kikuyu-marked Swahili and K1ps1gls-ma§rk¢d
Swahili. One feature is the manifestation of Standard Swahili /t/ and
/d/ asmjdéntal consonants, rather tha:n alveolar consonants. Another .
feature is the marked backing or retraction when articulating the
Standard Swahili velar consomants /k/ and /g/. It seems that -- of
these purely pl,lonetic features -- the realization of Standard Swahili
/t/ and /d/ as dental consonants iS retained longest as Kipsigis and
Kikuyu approximate their speech to the phonology of Standard Swahili.

o The sources of such phonological interference in fhe -varieties -
of Swa;hili spoken by the main ethnic grour;é in Lumbwa do not seem par-
ticularly difficult to locate. The éollapse of thé Standard Swahili
phonemes /8/, /z/, and/:s,/ into a single phoneme /s/ in Luo-marked
Swahili canrbe explained by the fact that only a single sibilant (/s/)

15 "I'he confusion of

.Standard Swahili voiced stops and affricates with their unvoiced

comtefparts in Kipsigis-marked Swahili can be explained by the lack of
such a qqntrast in fhe sound system of Kipsigis. Simiiarlj,r, the prob-
lems arising with Standard Swahili /h/ and /£/ in Kipsigis-marked
Swahili can be explained by the lack of correspanding phonemes in the
sound! system of Kipsigis,‘while problems with Standard Swahili /v/ and
/b/ can be seen as a product of both phenomena. The problems mentioned

above for Kikuyu speakers of Swahili with Swahili /_1/,'?1//5/ may 1ike-
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wise be explained by the absence of a comnterpart for /1/ in the-
sound system of Kikuyu; probiems vith /£/ may be explained .by: the
abéence of é counterpart of. Swahili /f/ in the sound éyStem_of -
Kikuyu. Similarly, the lack of a counterpart of S‘taﬁéard Swahili /n'm/
in Kikuyu apparently accounts for the substituticn of the sequence
/m/ for /n/ in Kikuyu-marked S@lili and the éame could be said for
the othgr ethnic groups as wells Jntgrl:mgual 1dent1f1cat10n of Standard
Swahili morphemes of the shape / -m-/ with their cognates of the*fom
Amu-/ inother Bantu languages seems to have helped the process.

The problems related to the addition or deletion of a homor-
ganic nasal consonant before a voiced stop or voiced affricate mentioned
above in regard to Kikuyu-marked Swahili also scem to find their explana-

tion m the sound system of the Kikuyu 1anguage There are no counter-

" parts in Kikuyu to the Standard Swahili phonemes /v, 14/, tef, and /i/;

instead, on€ finds the series /mb/, /nd/ » /ng/, and /nj/ in which the

nasal segment is often ‘weakly pronounced -- and in certain contexts is
16

4

nearly inaudible. The manifestation of the Standard Swahili sequence

. /nz/ as /nj / may bé seen as related to the fact that no counterpart for

‘Standard Swahili /z/ ex:Lsts in the sound system of Kikuyu, while the

»manlfestatlon of /nz/ as /j/ may be seen as further complicated by the

deletlon of the nasal consonant. ‘

As for vowels, lowering of Standard‘Sw‘ahili /i/ a;nd /u) to
/ ¢/ and /o/, respectively, in unstressed positions in Luo-marked Swahili'
seems to be accounted for by a similerr Tule in Luo.17 The same pheno-
menon in Kikuyu-marked Swahili, on the other hand, may be due to lin-
guistic identification of Standard Swphili lexical itelyi/th cognate
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forms in Kikuyu, e.g. Klkuyu /mwarnno/ Mteacher" ‘(cf Standard Swah111

/mwalnm/ . "dltto' Y.

The purely phonetic features mentioned above in the case of
Kipsigis-marked Swahili and of I_Clkuyu-marked Swahili, i.e. the mani- .
festation of the Standard Swahili alveolar stops as dental stops (61‘, at
least ""dental-alveolar" stops) 18 and the retraction of the velar stops
are a r&;cher straightforward reflection of the sound systems of .the two )
Vernacuiérs. ] | 3 A‘

Many questions can be given no ready answer. For example,
what precisely i's the source of difficulty for speakers of Kipsigis in
regard to combi:iations of nasal consonant and stop or affricate, since
nasal consonants in such contexts in Kipsigis are not weakly voiced?
Why is- it that problems with the Standard Swahili sibil@t /8/ are not
more salient in Kipsigis-marked Swahili since Kipsigis, like Luo, has
only a counterpart for Standard Swahili /s/? In fact, the whole area of
sibilants and affricates: -- especially in Kikuyu-marked Swahili -- could
be usefully explored. As fér Luyia-marked Swahili, the complexity of
the dialect problem and the 1ack of published material on luyia dialects
precludes dJ.SCUSSlOIl of such Luyiz-markedness as does occur in varieties
of Swahili spoken by Luyia speakers in Lumbwa. For the present, the
above discussion must be regarded only as a brief sketch of the most.
salient features of ethnically-marked varieties of Swahili heard in
Lumbwa, ahd of their most likely proveniehce.

Before closing thls brief discussion of the dimension .of_

ethnic markedness in the major varieties of Swahili spoken in Lumbwa, a

- caveat must be given in regard to the assumption of unffoyi'f’y between

Y, - ,‘._l;x e
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the sexes of a given ethnic group in regard to the manifestation of
ethnically-marked features. In the analysis of the phonologlcally-.
. related features of the written Swahili of Standard Seven schoolchildren
in Lumbwa described in Duran (1974b), it appearstlﬁf"femle Kikuyﬁ not
only showed themselves to be less deviant than any otlier group -- includ-
ing male Luo, male Luyia, male Kikuyu, and Kiﬁsigis of both sexes -- but
also vshowed themselves least characterlzed by those features most strongly~
associated with Kikuyu-marked Swahili: the collapse of Standard Swah111
/r/ and /1/ into /r/ (or sometimes /i/) and the placement -- or
deletion -~ of homorganic nasal consonants before voiced stops and
affricates. By contrast, of all the ethnic groups, only male Kikuyu
showed the ‘expected confusion betveen /1/ and -/r/. They also placed
hzgﬁgst in the placement of homorjanic nasai consonants before voiced
stops and voiced affricdtes, though théy ranked slightly below both male
~and female Kipsigis in the deleticn of hcmorganicw‘nasal consonants in such
enviromments. It is :hot.c;lear as to what this means in regard to the
spoken Swahili of the Kikuyu students, but it seems clear that no hasty
judgmg:r;t§ .should be made in regard to ethnic markedness ﬁntil the speech
of both sexes is examined.

ﬂAs for the- performance of all five groups vis-a-vis one
anothetr, it appeared that the written Sw_ahili of .;c.he two éTOups of girls
constituted the extremes, with fenale Kikuyu showing least ethnic marked-
ness and female Kipsigis showing the most ethnic markedness. Male s.tu-
dents fell between the poles with male Luo and male Luyia students
showing less ethnic markedness’ as grcups- than male Klkuyu students
while male 1\1kuyu students in tur. showed themselve / be less ethnlcally- .

“~marked as a group than-the male I\lpSlng.zo

NS
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Movm;, now from the dmensmn of ethmc markcdness to the
dmensmn of pldgmlzatlon, it might be approprlate to begln w1th a
sumnary of the main p1dg1n features set forth in Bernd Heme s excel-
lent description of "Kenya Pldgm Swahlll n2l Reference will be only
to’ the "minimal. phonological system' and to the "minimal grammatical
Structure." Feetmjes which approach the standard language more closely
will bg, left for the discussion of intermediate forms later in-the
chapter.

Turning first to the phonological systéms of the most pidgin-

ized varieties,of Swahili, Dr. Heine Finds three features which seem

to occur generally, irrespective of the ethnic markedness manifested
in a particular speaker;s pidginized Swahili. The first feature is

a devoicing of the Standard Swahili phonemes. /v/ and /z/, which
abolisiles the phonemic contrast between Standard Swahili /v/ and /£/,
and /z/.4nd /s/, respectively. The second feature is the manifesta-
tion of S_tanderd Swahili /¥/ as [s], thereby eliminating the phonemic
contrast between Standard Swahili /&/ and /s/ The third feature is

_ the general ‘deletion of the Standard Swahili phoneme /h/ (presumably

~from word-medlal p051t10ns more often than from word-initial positions).
Turning to the morphology of Kenya Pidgin Swahili, Dr. Heine

flnds a reduct:.on of the Standard Swahili noun- class system to three

paJ.rs of noun-classes: a class corresponding to the Standard Swah111

Noim Classes One and Two (con51stmg of human bemgs) 5 a class cor-

responding to Standard Swahili Noun Classes Five and Six (consisting

- of both human beings and other entities); and a class of invariable

e

nouns with no formal singular/plural distinction. Thfe)aéer class
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includes forms apparently derived from singular Standard Swahili forms,
as well as from plural standard fomé. The forms seem to dérive from
a rather wide range of Standard Swahili noun classes,

One finds a similar simplification of forms‘ for other-ele- -

+

ments of the noun phrase. Demonsiratives are reduced to the invariable

forms hii ("this') and ile ("that"), apparéntly derived from their '

22 Adjecti-ves are aléo‘in- A

Standawd Swahili Class Nine coimtvrparté
varlable, with fossilized concords deriving mainly from Standard Swah111
Classes One, Five, or Nine. Junezak are also mvarlable w:Lth fossilized
Class Nine coneords. The possessive particle is reduced to the
invariable particle ya, with the zllomorph _y_— u§ed with possessive

adjectival- Stems, also apparently derived from the Standard Swahili

°

T

Class Nine concords. Notable also are the diminuitive prefix ka-
(used only with a few nouhs in Stnndarci Swahili) and the prefix ki-,
-used to form names of languages. ,

The Kenya Pfdg»in Swahili verb -- morphologically the most

complex part of the Standard Swahili sentence -- igdrastically simpli-

. fied in ‘sgructure.' The S_tandé.rd Swahili subject-marker disappears,

"replaced by a noun or by a pronoun apparently derived from the Standard

- Swahili absolute eronoms with the forms n linyi and hawa substituted

ppee

third person plural, respectively). 'I‘hese pronouns can also follow
the verb a.nd take the place of the object-markers (direct and “indirect)
which, like subgect—markers do not exist in pidgin verb- forms Short
forms-of the pronouns occur and; from my own observations 1n Lumbwaé

- are used mainly as subject-markers. These, except 'fgthe/ second and
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third person foms _}’_L and hao, respectlvely, con51st of only the
flrst syllable of the longer pronommal form.

As for the tense and aspect markers of the verb only frag-
ments of the Standard Swahili system exist: the marker na- may 1nd1-
cate the present continuous, or the general present wh11e the marker
ta- indicates the future as in Standard Swahlll 'Ihe form lq_v_rg_l_lg_
(<Staw_Swa., - (kw)isha, "to end," "to f1n15h") mdlcates the past (and
presumably the perfect as well). Frequently, however, the marker _-_]la:_
is used as a semantically empty form marking a finite verb and is then
available for use -- without any accompanying tense or aspect marker --

23 Negative verb-forms retain none

in any temporal or aspectua.l context.
of the. Standard Swahili tense and aspect markers. Positive verb-forms
with the marker na- have a negative counterpart with the form hapana
(< St.Swa. hapana, "no!"); verb-forms with kwisha have a negative -

counterpart with the form bado (< St.Swa. bado "[not] yet"); and forms

with ﬂi have negative' counterparts with the forms hawezi (< St.Swa.

hawezi, "he/she cannot ...") or hapara weza (lit., "no able™).

Past and Puture progres"'ive tenses roughly paralleling the

" Standard Swahili forms are creatéd with the markers 1li- and ta-,

. ;respectlvely, plus the verb stem lawa, followed by the main verb with

the marker na- (if a positive verl»-form) .SubJunctlve clauses are

- formed by an introducer form rpzurl (« St'.Swa.‘ mzuri, ''good") followed

by a-noun or pronoun plus a verb-form with the marker na-. Imperative

clauses (mvolv:mg other than the second person singular or ‘plural)

T are” smularly formed, but with laz lazima as an mtroducer. Conditional

&

clauses are formed in the same maymer but w1th kama aﬁs/an/lntromcer.'

S~ .
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Negative commands (singular'orﬁi')lt‘xra]) are formed with the fom ha hapana
and a verb-stem. A polite command is expressed with a verb stem and
a suffnc -ko this particular form is not used, at least not widely,
in Lumbwa, ' ., . ~

in the area of verbal extensions, only the directive (or
applicative) extension -i-, the puassive extension W=, and the (non-
stmdgfdj habitual extension -ang- are really operative; the other
extensions seem to have become lemcallzed into the verb-stem itself,
As for the d1rect1ve extension, tie S tandard Swahlll rules of vowel
harmony no' longer apply automatically. The particle -ku-, which occurs
with monosyllabic verb-stems in certain contexts in Standard Swahili-
is also lexicalized J'.nti) the verb-stem in Kenya Pidgin Swahili (and in
infermediate varieties as well). As for the infinitival form of the
verb, ‘Dr. Heine notes the  frequent. deletion of the ix?finitive-marker ku-.

In addition V;:‘to the Stancard Swahili fomg of the copula,
Kenya Pidgin Swahili ﬁse_gthe invariable fom iko, apparently derived

fram the Standard Swahili locativc predicative particle -ko, with a

~ Class JJ.ne subject marker. The ncgative copula 1s mvarlably formed
-of ]gp_ plus 1ko. Both positive and negative forms of the possessive

. clause construction also make use of iko exclusively, and once again

hapana is used as a negative marker., A strlklng feature of:such

~

possesswe constructions is that the comitative particle na, which is '

obligatory 'in Standard Swahili cor stmctlons of a similar sort, is

“optionally deletable in Kenya Pidgin Swahili -- a situation which can

Create ambiguity with otherwise drdistinguishable non-possessive
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Turning to adverbial c%ﬁstructioné one notes the absence of
the Standard Swahili form v1-, prefixed to certain adjectival stems
to form adverbs of rrmmer. In Kenya Pidgin Swahili, simple mvanable
adjectives are used post-posed to the verb. One notes also the use.

of the particle na (cf. the Standard Swahili comitative particle na)

as a preposztlon in mstnmental adverbial phrases in place of the

Standard"Swahlll particle kwa. More etrlklng, however, is the use of

the locative particle kwa to form locative adverblal phrases, €.8., kwa

duka, 'at the shop," 1n place of tae otandard Swahili constructlon of
a noun plus the post-clitic -ni, eig., dukani ("ditto'). An equally
important use of the particle kwa (or a homophonous preposition) is to

form 1nd1rect -object constructlons - partlcularly benefactlve preposi-’

,.‘tlonal phrases -- without resortin. T to the directive form of the verb.

Though not mentioned speC1f1cally in lleine (1973), t{us construction is

extremely widespread in 7-Lumbwa, both in pidgin and in intermediate forms '

of the language, e.g., walmunua ny'orbe kwa yeye (or kwake), "they

bought a cow for him,"
. Also widespread in Lumbwa is the use of-analytic constructions

formed of na plus pronoun to form comitative constructions in place of -

the synthetic construction found in Standard Swahili, e.g. na yeye,

"with him" (cf. Sta.Swa. naye, "ditto").z4 Similar{’construci:idns are

_formed with the preposition kwa anl a following pronoun, e.g., kwa

yeye, "for him."
Tuming very briefly to the area of the relative clause, we

note the absence of any relative form of the verb, In addltlon to the

- widespread use of indicative clauscs v-ith no relatlve marker at all as

N -
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rélative constructions modifyilig nouns, one ﬂotes -the. usé of the .
demonstrative partic-ié ile (“that") ‘as a relative pronoun; either pre-
p;ased or pbst-posed to the noun. Smce the demonstrative 1tse1f can
be either preposed or post-posed to the noun in both p1dg1n and inter-
mediate varieties of Swahili, it is not always clear whether, such a
form is a demomstrative or a relative pronoun. In such cases, both the
demmsg:ratlve and the relative pronoun may occur, one preposed to the .
noun, the other post-posed to the noun. Fram the wr:.tten data gathered
fram the Standard Seven schoolchildren mentioned earlier, it appears
that the prepgsed form normally fumctions as the demonstrative while the
" post-posed form functions as the relative pronoun,.e. g huyu mwanafunzi
yule al:.soma sana ... ("thJ.s student, who studied hard"). |

.

Dr. Heine's description of Kenya. Pidgin Swahili, as sketched
abové with certain slight emendations, may be taken' as characteristic
of the most pidginized varieties of Swahili spoken in Lumbwa. As
Dr. Heine found for N“ai;q};ri, so in Lumbwa speakers of "pure" pidgiﬁ
Swahili are not encountered freqw*nt]y As mentioned earlier in this
chapter, most 1nd1v1duals in Lumbva speak var1et1es of Swahili which

" are nelther pidgin varletles of tne sort just descrlbed nor l\enya
Standard Swahili. ‘Townspeople as a whole are exposed to a whole range-
of varieties in their daily interactions within the township. = Town
dwellers \within the township who speak thé fﬁost—pidgini_zed varieties
seem generally to be older individuals with little or no education --

often Luo or Kipsigis. For the most part however, pidgin.Swahili is -

o

-

e

spoken by minimally educated Kipsigis visitors to the townshlp who

<

come either from the reserve itse.f or from the- hmt@.l{i around

\-o
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Lumbwa. It is not clear alwéy;s, Lowever, whéther such ;isitors e
particularly oldér wcmen--- constitute fluent, expefienced speaicers .of
pidgin Swahili, or merely incipient bilinguals who will eventually
speak less pidginized varieties with rreater exposure to the language

At the other end of this range of var1et1es 1105 the Swahili
of educated individuals of various etinic groups, including Kipsigis who
have {gdme to Lu:nbwg to teach or per’f“om‘ other white-collar jobs. Thei;;
numbef is apparently being augmented by those young individuals educafed
through the local schools -- Lumbwa Township Primary and Limbwa Harambee
Secondary -- lwho started school speaking an intermediate variety of
Swahili but who developed a liking for the standard language and even-
tually approximated their speech to it. Such individuals find themselves
forced to modify their Kenya Standard Swahili in the direction of
intermediate varieties of Swahili, partly for feasons‘ of intelligibility

and partly for general social acceptance. Even a‘Digo man from the

‘coast living in the ﬁegrby town of Londiani told me that on every trip

home to the coast, he would be laughed at for his “up-country" speech
mamnerisms for a week or two after arrival, until he had an opportunity

St

to readjust his Swahili again to the coastal variety, »
"Thus, the whole range of varieties of Swahili within the town-
ship boundaries seéms to represent a cline without discernible clusters
or breaks. Even the md1v1duals -- lnt alome the groups -- within the
township seem to represent ranges on the cline since, as mentioned above,
adJusments of one's 1deolect to that of one's neighbor is a prime value
in Lumbwa. One of the most fluent spea.kers of Kenya Standard Swzhili in

ma, the former headmaster of the secondary schoo’_]ys not above

S~
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using a pidpin constructlon w:Lthﬁ anotier speaker of atandard Swahlh
when the situation is approprlate For mstance when emphasnmg m
a tape-recorded interview the fact that Luo was never spoken in a glven
social situation, he used the "pure" 01dgm constructlon ”lialuo
hapana ongewal!", though few, if any, non-standard features were appareiit'
in the entire interview.

- To take a 'littl‘e closer look at intermediate varieties of )
Swahili_in Lumbwa, it might be usefui to examine data collected from A
the written questionnaire of the Standard. Seven schoolchildren, mentioned
above, ‘as well as ‘the spokeﬁ Swahili of the tape-recorded interviews.

As é;oint out earlier in the Chapter, and in Duran (1974b) , analysis of
the "'scribal errors" of :v;lritten 'Sv.vahili can be a useful addition to
infomtion kderived from oral data, especially when information has been
elicitéd systematically on a number of key features. In addition‘, the
respondents constituted a key group iﬁ regard to the nature of Swahili

in Lumbwa. Many of them were raised in or around Lumbwa and thus re-

flect the linguistic usage of the township; on the other hand, being a

young age group they may well represent linguistic trends in Lumbwa.

bl

o f.ooking at the written cata, one notes the widespread occur-
_rence of non-standard forms, despite the editing process.which one ex-

pects when a student attempts to write Standard Swahili. On the other

-~ hand, certain key features occur very rarely so.that one suspects that

they have become shibboleths in ths classroom situation and, hence,
are prime targets for edifing.
Looking first at the noua phrase and .its cons«t.ituents‘, one

notes many of the same features already noted for pidgin éhili,

~—
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. 4though,of far less frequent otciﬁ%ence. As regards nouns, one’ notes
the extension of the Class Six preflx ma- to plural nouns of
- other classes, especially those of Class Ten which carry no nasal‘
prefix. “Assignment of plure:d concords to mass nouns such asgl_qu_lz_i_ s
"me&iciné,"'- and Chakula, "food," was also noteworthy. The addition
or deletion of a nasal prefiﬁc in 1'Hc case of nouﬁs of Classes Nine
and Tenrbccurred though this seers to béﬁ ﬁlerely a Ey-product of s
ethnic markedness since 1t is a feature assoc1ated mamly (but not -
entirely) with male Kikuyu and mth Kipsigis. . ’
Demonstratlves showed three kinds of deviancy: assignment
of an incorrect decrree of 'proximiw; assignment of non-standard con-
cords (espec1a11y of Classes Nine and Ten to nouns of other classes);
and use of singular concords (especially of Class Nine) mstead of -
plural ones. Also, the Class Eiglteen locatlve demonstrative form -

A

humo (“'there inside") was littlé used, : . .
There was somé‘ use of the familiar invariable adjectives

and numerals of pidgin Swahili, ard a use of singular nouns with numerals
.other ﬂm{l 'one," e.g., nwezi mbili, "two months,!’ a phenomenon whiéh
<> oceurs widely in spoken intermediste varieties of Swahili, particularly
in reckoning months or fears.

‘ As regards possessive censtructions, one ‘;v;uld expect parti-
_c_ular difficulties with nouns of (lasses Nine and Ten which denote
human beings or animals, and they, in fact, occurred. C(lass Nine con-
cords were often used instead of (lass One concordé with nouns denoting

‘animals, while many (eSpec1a11y Kikuyu) used Class Two concords mstead

. of Class Ten concords for plural (Class Ten) nouns denotm/hwnan beings
\-v
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or animals. Class Nine amcofds' were used by many Kikuyu and Kipsigis
with singular mamm.te nouns of other classes. The K1p51g1.s in partl-
cular showed a strong tendency to use Class:Nine (singular) concords
for plural nowuns of all three categories, thus following p;dgm Swahili
usage. o , . ‘ ‘. ‘ ,
As fur the structure of the verb, let us examme first the
sub;ect-markers of the verb. In regard to sub;ect-markers w1th human

F %
referents, one notes that K1p51g15 students in particular produced §

* non-standard forms. A good part of the difficulties stem from a prob-

lem of ethnic markedness, in that the Kipsigis habit of adding and
deleting word-j’.nitial /h/vwreaked havoc with the singular positive and
negative subject-markers, since the presence or absence of word-initial
/h/-:is often the only difference between positive and negative second
and third person singular verb forms. Problems with the habitual :
aspect-marker hu- are prbbably not as severe since ‘the habitual ’
aspect is more often expressed in other ways in mtermedlate varieties
of Swahlll A number of K1ps1g15 alsoused the Clas$ One (third person

smgular) sub_)ect-marker a- in place of the Class Two (plural) subJect-

V»marker wa- for third person plural subjects. One may note also the use

of the second person singular sub;ect-marker u- in place of the second

person plural subject-marker m-, in the case of two male Kikuyu and.
same hlpSlgls students.
In regard to the subject-markers of inanimate referents,

female Kipsigis in particular seemed to show unusual concordial agree-

ments. Beyond this, one notes:
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(a) mstablllty of com ord for nearly a quarter of the
: students that is, these students used a dlfferent
class-concord in the SUbJ ect-marker of the\;ositive
verb-form from that used in the negative verb-forn
_for‘ the same referent in the same sentence;
(b) use of Class One and Class Two ("human'") concords in
subject-markers. by a sizeable mmber of Kipsigis

L5 . 5 TR

students;

(c) use of Class Nine (singular) concord in the subject-
.marker for Class Ten (plural) referents by a small
nurber of students;

(d) apparent generaliz:tion of the Cldss One third person
singular negative subject-marker ha- as an invariable
negative subject-marker applicable to all noun clasées;*-

: %
whether: singular or plural, by a considerable number of
Kipsigi§ "étudents;
(e) use of the pidgin Swahili unmarked verb-form (with no
- subject -marker) an¢ the ambiguous™ha- tense/aspect )
marker by the same number of Kipsigis;
(£) use of the Class Nine (singular) suﬁject~ma1:kér for -

plural inanimate referents of mixed noun classes by

-a number of Kikuyu and Kipsigis students,

Regarding the tense and aspéct markerS of the verb, one
notes a tendénty by nearly all students to extend the ’us/e-:‘o/‘:‘~ the Standard
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-Swahili present continuous marker®:na- to inchoative verbs which

normally carr}r the perfect aspect-markér -me- (e.g., amejua, '"he knows,'f
"he has come to know'') and to verbs which nommally carry the habitual
aspect-marker hu- in Standard Swaliili. 'Ohly a single male Kikuyu used
the -a(n)g- habitual suffix, which is heard so widely in the pidgin

and intermediate varieties of Swalili in Lumbwa. As mentioned earlier,
this non-standard suffix may be a prime target’ for eradication in
written Swahili.

The consecutive form of the verb (with the marker -ka) was
preceded by the c?nnective particlie na in the case of nearly two-thirds
of the students, while at least two-thirds of the students used simply
the particle na plus a pa.si: indicative form of the verb to express con-
secutive actiomn.

- There were no pyroblems in the use of the participial form of
the verb (with the marker -ki-) nor with the use of the conditiocnal
form of the verb (also with the mirker -ki-). With the hypothetical
forms of the verb, both present and past, however, there were widespread

dlfflcultles. Of many constructions used, 25 perhaps the most interest-

q,A

' mg was the use of the apparent fused form -ngeli- 26" in both the present

)

and past hypothetical modes by a full third of the students -- nearly
all males. . Another apparent fused form, -ngesha- was also used by
four male students Also of interest was the use of the Standard

Swahili past hypothetical marker -ngali- in a presént‘hyﬁothetical

' _context and the converse, the usc of the Standard Swahili present

- hypothetical marker - nge- in a past hypothetical context, by a substan-

- tial number of students A /

<«

S
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Regarding the’ object markef’ of the verb; we note that
with verbs requiring direct-object markers, substitution of a post-
.posed absolute pronoun for the direct-ql;ject markgr was very infirequent;

only four Kipsigis students -- three of them femzflﬂyg:-”: :iisvédlnt'h‘e' con- -
struction. On the other hand, a nimber of students had ‘problems with
the concordial agreements of the Cirect—object marker; use of Class
Nine cencords for Class Sévep referents was the most. widespread of 4
non-standard concordial agreements.
’ ) In the case of indirect-object markers, the use of bqth a
post-posed absolute pronoun and the indirect-object marker with a
directive form of the ;rerb was gereral, but well over a third of the
students (including two-thirds of the Kipsigis) used the post-posed
absrgiﬁ;e pronouﬁ alone. As for tle form of ﬁdirect-object markers,
the use of .the form -mu- for the recoad person plural markér by move
than a third ofEthe students (including over half Jf the male Kikuyu
students) is of partic:."ilar‘ interest.
Regarding the verbal extensions, one notes in particular
. the widespread use of the hypercorrect verb-stem ~pea ("[to] give'") in
- ‘place of Stanrdard Swahili -pa -- especially by female Kipsigis. Also
;noteworthy is the use. of the pidgin Swahili prepositicnal (benefactlve?)
constructlon, consisting of the prep031t10n kwa plus noun or absolute
pronoun, following a non-directive form of the verb by eight of the
-students. Three other students -- a male Luo, a male Luyia, and a male
Kilayu --iused a modified form of the construction, with the Standard |

Swahili synthetic form kwake in place of the non-standard analytlc form q

kwa yeye, ("for hJ.m/her") One would expect a greater
~
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occurrence on the basiAs; of spokén Swiahili in l;wnbwa, S0 ﬁerhaps this
construction also is marked for eradication in written Swahili. ‘

As for the non-standard habltual exten51on -a(n)g as men- .
tioned earlier, only one male Kikiyu manlfested the form.

Regarding non -indicative -forms of the verb, one notes the
difficulties of some Kikuyu and Kipsigis students with the present E
sub;ung;:lve verb-form. 'Ihre)e»stu«.lentsi used a verb-form ending -in a2
(instead of -e) -- a form noted also for four individuals in the taped -
interview corpus -~ while another three used a futufe indicative verb-
form in its place; and a couple o students used the i)l:esent continuous
verb-form in the same context. The consecutive subjunctive verb-form
(with the -additional marker -ka-) was;‘used by only a single -student --
a fémale Kipsigis. )

. As for second person imperetive verb-foms, -nearly Ilalf the

students used a singular imperative verb-form in place of a plural -

- form, as in pidgin Swahili.

Regarding relative formf;‘of the verb, roughly two-thirds

of the students used a simple indicative verb-form without an amba-

o

-relative p;‘onom:inal form 1n place of the relative form of the verb --
as. in pidgin Swahlll. ‘With the temporal relative verb-form (w:Lth the
marker _-p_o_-) however, only eight students used thé pidgin fom. In-
teresting hypercorrect forms, with both the amba- form and the ;relative
form of the verb in the same clause, were produced by a cduplé of
students.— ‘ |

o -

Problems of concord in the case of relat1ve ‘markers and of

amba- pronouns of'obJe.c‘ts-vof'the verb were, exhibited l)y/nearly half -

S~— - R B - . e ',‘l,lw.. S
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the students. In partlcular, one notes the use of Class One + human)
and Class Nine. cox_lcords with the Class Seven noun kisu ("kmfe") ‘and
the use of :Class Two (+ human) and Class Ten concords with the (plurél)
| Class Eight noun ﬁ akula ("food[s]"). With the Class Seven mass noun
chakula, given its singular and plural mterpretatlon, mentloned )
earlier, all four concords given above were used as well as the Class
Eight (plural) concord. - Finally, one may note the use of Clas_s Nine
cqnco;és with Class One (+ human) referents by two female Kipsigis..
Examini:llg ﬁegative verb-forms, -one nay recall the problems

with negative subject-markers desc:ribed earlier. There are few other
problems exhib’ited by indicative vert-forms, however. A single student
-- a Luo -- selected the tenﬁiial vowel jfinstead' of thé st;andard i
in,_‘g;heg‘ative present indicative verb-form; in the taped corpus,
likewise, only a single individual -- a male Kipsigis -- used a similar
form in a couple of insta;nces. Tle negative conditional verb-form

(with the marker :_s_lp_q;) was used by only ten students, with not a single
Kiku)n1_§_tudenf among them. The ncgafive' imperative (excluding second-
person verb-forms) caused by far the most problems. TFor the Standard
Swahili- form wasile ("they nust not eat .. .') on€ Luyia student used the .
.interestinw form sio wakule, with a reéative particle preceding the verb.
Two students used a negative particle precedlng the constructlon lazima
wale to produce a construction with én entlrely different meanlng,

'o‘ )

si lazima wale (lit.,-"it is not necessary that they eat'). Nearly a

fifth of the students (mainly Kipsigis) simply substituted a negative
future indicative verb form for the imperative -- apparently used in a
_predictive sense. One of them, a fenale Kipsigis, pwe formm

\}as:.ma (51c) before the mdlcatlw verb form.
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’ As for the pértiele -ku which hoccurs ptefixe& to monoéyllabic
verb-roots, fully two-thirds of tle students mcorporated ‘the particle
into the root as in pidgin Swahili. -Five students -- four Kikuyu a.nd
one K1p51g15 -- used apparently h\fpercorrect foms with the particle
-ku- deletedm enmromnents vhere it is obligatory in Standard ‘Swahili,
e.g., wanala (for wanakula, St.Swva. hula, "[they] habltually eat ...").

5

In regard to the copula, one notes the non- locatlve predi-*

'cat1ve use of the partlcle -ko by nearly all the studénts here., how-

ever, all such students -- with tle exception of a single male Kikuyu --

used only the 'standard conjugated forms of the -ko copula, rather than

" the invariable iko copula of pidgin Swahili. The Kikuyu student used

tl}g form iko somewhat amblguously with the subject noun rangi, "colors,"
whlcjh should have taken the Class Ten (plural) subJect-marker zi-, but '
which may have been mterpreted as a singular noun, and hence g1ven the
Class Nine (singular)}subject-mar}:er i-. The student also used the Class
One subject-marker a- 'vii'th the particle -ko, instead of the Standard
Swahili form yu-; an adult male Xikwyu did the same on one of the inter-

view- tapes. In most cases, non-locative predicative uses of the -ko

copula were used only with the adj ective tayari, e.g. ...mko tayari...,

("...you (pl.) are ready...'"), an adjective which, when used predica-
tively. in Standard Swahili, requives a ;em' copula precede'é‘ by a subject-
marker, €.g., T tayari. A male Kipsigis and the Kikuyu student men-

tioned above also used -ko with other predicate adjectives. Six

Kipsigis students and the Kikuyu student also used the -ko 'copu_ia to

" form possessive predicativev constructions of the form described above

for Kenya Pidgin Swahili.
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‘ Forms with ~ko were also used in place of the forms w1th the
locative particle -mo by more than half of the students more than a -
quarter of the students used -ko even when the copula was accompanied

| by locatlve demonstratives of Class S1xteen or Class Elghteen

Pronominal post-clitics in possessive predlcat:we construc-

tions were used in a deviant way Jopsa few students, Such post-clitics'
are us?d in Standard Swahili to refer to defi:i:lte possessed objects .-
not to the possessor -- and they rust be asngled proper class concords,
One student used a: post-cl:.tlc for mdefimte possessed obJects and ’
three other stiidents did the same but used the Class One concord -ye

in place of an expeci:ed Class Two cancord, e.g., Peter ahaye marafiki

engl ("Peter has many friends"). One might interpret the od:urrence
of the post-clitic cye as a redlmdant reference to the subject '"Peter" -
but it is at least as 11ke1y that the particle -ye is an invariable

27 and here

post-clitic which occurs in certain other environments,

has no clear semantic ralue. For instance, in the tape~recorded inter-

views of two educated male Kipsigis, speakers of Kenya Standard Swahili,
- one notes .$imilar vconstructions, such constructions as ninaye shamba

" kidogo... ("I have a little field...") or tunaye Wakisii... ("We

have Wakisii...'). One may note <he Class One posj;-clific -yo, an
apparent variant of -ye which also occurs in the speech of ‘one of fhe
two individuals, €.g., ninayo watuto ("I have children...") - I sus- _
pect, though I certainly cannot prove the claim, that the use of post- -
clitics in this particular contex: represents an unsuccessful attempt
to employ Ysafi ("pure") forms 07 Swahili in one' s speech so as to.

achieve a certain elegance.
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In regard to thc conditional f omm of the copula not ‘2 -single btll-
* ‘dent used the fonn, though a female Ki; 751g15 student produced a dcv1ant
version of the fomm, e. g., mkuwa (representing the Standard Swahili
form mkiwa, "If you [pl.] are ..."). Similarly, the emphatic form of
hthe copula was not used by any student though here again a male K1p51g15
student produced a demant version of the form, e .g , B_EXQ (represent-
ing the Standard Swahili fqrm ndiyo, "[x] ‘115 indeed ..."). The durative
form, with the stem _-ﬁg_@_l_i_,W&S ueed by less than'a quarter of the stu'-u
dente, with no Luo or female Kipsigis among them. 7

Regarding 'relative forms of the cepula, nearly two—thirds of .

the students used simple forms of the copula, without the amba- relative
pronominal form. For the.relative possessive constructlon flve 1\11351;;15
students (four of them female) used the particle na in place of the
partlcle -li- in the relative form of the copula, e.g., mayo V:Ltabu
(for Standard Swahili mlio na vitabu, "-you.[pl.] who ;have books") . In

- only ane of the five cases, however, can the clitic following na be h
said to have --cmcordial'ég‘z'eernent with the possessed object, and even

here the concords are non-standard, e.g., vitabu zile mmazo, "those

books which you_ [pl.] have ..:"[sic]). Finally, one may note the dele-
‘\ tlon of the verb-stem -lkuwa in the relative form of the past indicative
_ copula by three students, e.g., aliye Kisiwi (for Standarci Swahili
aliyehuvaf kiziwi, ''... who was deaf [sic]™) or kisu n111cho ‘nacho (for :

Standard Swah111 kisu nilichokuwa nacho, "the knife which I had"). Such

non-standard forms are indistinguishable from their present tense counter-
~ parts in Standard Swahili. ' .

As for the concords of the relative markers of the relative,
“.copula, only one devient'relative marker was ngt;ed, the Class Nine

~—

e
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marker -yo- used for a Class Séver referent. With the éx_nbi relative
proﬁominal foﬁn, however, a small number of non-standard concords were
used: Clasms One concords in placc of Class Seven concords by three
students, Class Two (plural) concords in place of Ciass One (singular) ~
concords by one student, an;{ the converse of the latter by.énothef
student. Three Kipsigis students assigned either Class One or Class
Nine séoncords.for the réla}:iv'e markers of the sec-ond.person plural .,
(which required a Class Two concord in Standard Swahili) . -

Regarding negative forms of the coplii'a, the pidgin Swahili
negative marker 1_1_21@13_ was used by only a single male Kipsigis. Iere
again, a form which is widespread in the intemmediate varieties of
Swahili in Lumbwa is only rarely nanifested in the written Swahili of
t‘l_;g:}dloolchildren. This form, tco, -is an a.pparen’c target for eradica- °
tion in school classrooms. . |

Turning to syntax, one notes the widesp;ead occurrences of
many pidgin Swahili féaturgs. Nearly all the students used demonstra-.
fives preposed to the noun, and at least a third gf the students used

a post-posed "distant" demonstrative (with the stem -le, "that

" yonder') as an apparent relative proroun together w1th a preposéd de-

monstrative as well. This last feature corzesponds, of course, to the

! , B
optional use in pidgin Swahili of the invariable form ile.' “As for the

cases where only a single demonstrative accompanied the noum, it was

not clear whether the demonstrative iunctioned as a simple demonstrative
or as a relative pronoun;

In regard to locative constructicons, the pidgin Swahili locative

construction of the preposition kva ilus nomn was .used b nearly two-



'.Swahlll kwa' b1d11 "with effort').
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thirds of t}le;studé11ts, ‘including, all the female Kipsigis : .and nearly
a11 the female Kikuyu. . The prepo:.ition kwa was also used with boti;
the locative forms of nouns and with place names by roughly a half-
dozen students_ each nearly all oif' them K1p51g15 e.g., kwa dukanl
(representing Standard Swahili dukani, "at the shop') and kwa Na1rob1 :
(representing Standard Swahili Na1rob1, "1n/to Nairobi'). Two male
Kikuyu used the prep0511:10n l\atlkL with a locative form of the noun,

€.f., katlka du.kam (representlng Standard S\«rahlll katika duka or

-dukani, "in the shop"). The noun phrase nyurba yangu ("my house') was

also used as a locative construction without any overt marking by a’
half-dozen sj:ud;nts, all of them likuyu or Kipsigis.

The ;)idgin Swahili J'.nstnnnenta-l' construction with the pre-
posit—-ibn na was used by neé.rly all the . students; only two female Kip-
sigis students ‘used Standard Swahili construction with the preposition
kwa, SiJnilarly, the manner adverbial Construétion of Standard Swahili,
which also employs the preposn:lon kwa, also had the particle na sub-
stituted for the standard kwa by a majorlty of the half-dozen students
who used the constructlon, e. g , ha bidii (representmg Standard

)

Turning to the topic of synthetic vs.. analytic constructions

in the use of the prepositions kwa and na, raised earlier in the dis-

cussion of pidgin Swahili, one notes two phencmena. One is the use

of analytic forms, consisting of the preposition na plus absolute

' pronoun, by nearly two-thifds of the students -- hardly a surprising

" revelation. The other phenomanon consists of an apparent distinction

. between analytlc and synthetlc fo:ms .made on the ba51$ of referent

S~
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referred to by the pronoun. 'In-~-o:thex words, well over.a tﬁird of the
students used the analytic canstruction na na yeye (represeﬁtiﬁg »Standaﬁ{
Swahili _ﬁ’ “with, th/her") for human referents but a synthetlc
construction -- either -naye, nayo, or a 51m11ar form -- for 1nanlmate
referents. ?h?u;; ef the form naye, with the apparent Class One con-
cord -ye, by nearly a quarter of the students -- most of them Kipsigis

-- is egpecially interésting. It would appear that the form naye here

has nearly the opposite semantic values (save for the singular/blural"

' dimension) as Standard Swahili homophonous form. It is still ‘mot

entirely clear yhether the selection between analytic and synthetic
constructions -- and the particular concordial egreements of the syn-
thetic form -- was made i)urely on the basris of the semantic categeriza-
tion“of the referents or whether other factors came into play, e.g.,
whethell the prelme;tionel phrase vas a comitative vs. an instrumental
construction. As for pronomin_al |ost -tlitics in gereral, it would ‘
seem that they constitute a fertlJe field in the investigation of non-

standard Swa]ull foms. 'I'he investigation of the widespread use in

spoken Swahili of Class One eoncord -ye as opposed to the Class Nine

e

-concord ﬂ might prove eépeciali)' interesting.
In closing this discussion of pidgin and intermediate forms
found in the written Swah111 of Standard Seven schoolchildren in Lumbwa,
one notes that use of an invariable adJective as an adverb of manner --
witheut the adverbial prefi.x vi- -- was restrlcted to- three students,

one of them a male Kikuyu and the other two Kipsigis. It would appear

. that this feature also, widespreac. in the 5poken Swahili of Lumbwa,

is also a shibboleth 1n the classroom, o /

S~
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In closing this discussion of non-standard forms in the -
written Swahili of the Standard Seven pupils, it should be pointed out
that nearly all of the forms and constructions mentioned have "be‘e‘n
heard by the writer in the spoken Swah111 of Lumbwa, on the ini:e,rview

28 I three instances, however, foms were-

tapes, or in both contexts.

manifested by a number of students on the written tests which the writer

cannot clearly recall having heard in the ‘spoken language in Lumbwa.
{354 . IS . .

First, the -mu- second-persen plural object-marker, used by more.than

i third of the students. Second, the non-standard forms used:for the

past and present hypothetical moods -- especially the form -ngeli-.
Third, the relative possessive cmlétmctim with the infixed particle
-na- in place of the standard copula -1li-, e.g., mnayo X (for Standard
Swaﬁiii mlio na X, "you [p?l.] who have X''). This is not to say that
bsuch féms or constructions do not exist in the spoken language; it. 1s
only to say that their“kexiste‘nce in sboken varieties of Swa};ili in
Lumbwa must be demonstrat;ﬁed.

As may be seen from the preceding discussion, almost all the

forms and constructions found in lenya Pidgin Swahili may be found at

At

-least -oééagionally in intermediatc varieties as weil -- even in written
Swahili. This is even clearer in thé case of the taped interviews,
where the apparent géps between speakers of intermeédiate varieties .and
those of "i)ure” pidgin Swahili arc not at ail‘apparent. For example,
the use-of conjugated foms of the -ko copula in the written interme- _
diate varieties contrasts ﬁth the use of the invariable copula ike-by
"pure"_ pJ_l_dgin speakers, On the tapes, however, one can hear the form
iko used at least occa_sionally be speakers of rathé;‘ s‘tanda{d variet;'.es

~——. s
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of Swahili -- particularly as aﬁ'iiskisj:ential locative pre(iicative form
coxjresponding to Standard Swahili kuma (''there is/are'). 7

Speakers of more heavily pidginized varieties of Swahili --
in particular, Kipsigis with miniral education -~Sheak forms of Swahili
which are distinguishable from 'pure" pidgin Swahili mainly in 't:.he '
use of at least same of the Standnrd Swahili subject-markers and tense/
aspect mé.rkers, ‘though even these are often used together with pidgin
forms. One speaker, for instance, consistently used pidgin forms such
as mi-, si-, we-, and wao in placc of their Standard Swahili Counter-
parts ni-, tu-,»u-, and wa- as subject-markers when the verb-form con-
tained the tense/aspect lparker =na-, but used the standard forms with
other forms of the verb. It seems in this case as though the individual
usec‘i‘the pidgin forms in those contexts which ét least superficially
resembled the pidgin construction of pronélm-plus'-dmmny marker- na- -
described earlier, but 1;sed the standard s;zbject-nlai:kers in other en-
vironments, environments which hal no parallel in "pure" pidgin Swahili.

A tendency to use the pidgin form: with verb forms containing ‘-na- seems

.to exist azf}ong other indiyiduals iis well, but the data are not conclu-

sive. The reader will recall, however, that the use of the pidgin zero
«silbject-marker in the Qritten dat: also occurred only with verb forms
containing the tense/aspect marker -na-. i

One conclusion which may' perhaps be drawn from all this is

that it is not enough to say whether certain non-standard forms exist

. or not in the speech of an individual, or even to quantify the célifrence

of the non-standard forms in relations to their standard counterparts

in that individual's speech, The precise grammatical %nments must.-
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also be specificd‘ a pomtmade strongly by Bickcrton'w othermsc the
complementary dlstrlbut\on of standard and non-standard forms mlght be
seen only as the product of randam occurrence, with both standard and
non- standard forms having a (possibly quantlflable) p0551b111ty of occur- )
rence in all the relevant granmatlcal env1ronments .

Another characterlstlc of at least some "borderlme" pldgm
Swahili’ speakers be51des at-least occasional use of p1dg1n foms for
verbai’;.’ subj ect-markers is the use of non-standard negatlve subject- i
markers, particularly a form of the Class One (or occasionally Class
Nine) negative subject-marker which is apparently generalizable to all
persons of th;a verb., e.g., hakupata (for Standard Swahili sﬂc_upata,
"I did not get') or haijakwenda ({ or Standard Swahili hawajakwenda, -
"I;hgy have not gone'). One may recall also the similar use of ha- as
an apparent invariable nfagative subjectrmarkexj by a nuprer of Kipsigis
students in our discussion of non-standard f01:ms in written Swahili.
A good deal more evid?ance should be ggthered on this point, however,
before any canclusions can be dravn as' to the grammatical status of

these apparently invariable negative subject-markers.

" The question of concordial agreements in intermediate varieties

of Swahili -- both spoken and written -- is a complex one, as one may

imagine from the discussion-earlier of non-staridard concords in the

written Swahili of the Standard Seven I;upils. One notes in general in
both the written and spoken varieties of Swéhili a tendency to generalize
Class Nine concords to referents of other classes -- even animate --
which reflé;:ts the invariable Class Nine agreements of Kenya Pidgin
Swahili. Some Kipsigis seem to show an dpposite tendenj’-- noted “above

\v
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for written Swah111 -~ to generalize Y&j One and (.lass Tw0 (ammate)
concords to inanimate referents. One notes a further tendency to use '
smgular concords -- partlcularly of Class NJ.ne -- with plural rei'erents
Nevertheless, the picture is rather corrfused As mentloned above 2.
c01151derable mumber of students used a differemt class concord 1n the -
subject-marker of a positive verb-form from that used in the negatlve
verb- form for the same referent -in the same sentence; no consistent

%

pattern emerged, however, in the forms used. It is possible that a good

" deal of intra-personal variation is occurring, particularly for speakers

who have not yet mastered the standard concord system. .Fer instance,
one male Kipsigis speaker recorded showed surprising variation in the .
coﬂcords employed for p’articular noun: classes -- often different con-
cords were used at different times for the same noun. For example,

he used Class One concords for Class Nme referents e.g., blashara Wao -

(for Standard Swahili blashara yao, 'thelr trade'") or kazi gani ndanl

yake anaweza fanywa (for (wS‘tandard Swahili kazi gani inayoweza kufanywa

ndani .z' ake, "what work could be done in there?''), On the other hand, he

used Class Nme concords for Class One or Class 'I‘wo referents e. g ,

mtoto ... 1Jue kiswahili ... (for Standard Swah111 mtoto ... ajue

kiswahili, so that the child ... may know Swahili"), or ‘(watoto). iflmdishwe

(for Standard Swahili (watoto) wafuncishwe, "so that ‘the ch:.ldren Ihlgh‘t :

be taught'). In virtually the sane sentence he used the Class Nlne and
the Class One subject-markers for the Class' One nown mtoto ("child™);
similarly, the Class Nine and Class (ne subject.-markers were each used
on different occasions with the Class Two pronominal referent w_g_:_n_e'_r
("'same [people]™). Whenher such mtra-personal varlat is charac- )

S~
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. teristic for other speakers of more pidginized intermediate varieties

of Swahili is not at all clear, however. \

IIypercorrect foms seem to. occur only sporadlcally - even in
the written data "as we have noted. The one w1despread hypercorrect form
noted was the verb-stem -pea (for Standard Swahili -pa, "'give'y, whlch
has been given a dlrectlve form to match its d1tra:151t1ve flmctlon.

Some nomstandard forms ‘may be due to a reactlon to the generallzatlon -

. of Class Nme concords- noted earller For mstance one male ‘Luo speaker

on an interview tape used Class Ten (plural) relative concord1a1 agree-

ments- for a Class Four (plural) referent, e. g., miaka sita z:Lllzoplta

(for Standard Swahili mla.ka sita iliyopita, ''six years ago") One
ALy _

explanation may be that since the Class Four concords were ‘indistin-

gulshable from Class Nine (s:.rigul.lr) concords, the speaker sought at

. one and the same time to indicate mamblguously the fact that the ~

¥

referent was plural, and also to awvoid a stigmatized fom. -

A similar reaction_to stignatized forms may explain-the use of

Class One cancords in plact of the standard Class Nine and Ten concords in s

‘other contexts. For instance, onc notes the occurrence of such forms as

. the following in the recorded speech of several iIldiVidualS:«

o form, ye noted earlier, particularly as a post-clitic./ Sy

-

“anaye (for Standard Swahlll E ‘he has 11:")
nex(e (for ‘Standard .Swalall nayo, "with 1t")
ambaye (for Standard Swahili-ambazo, "which [inanimate ,pl.]"")

s

Such a‘pheﬁahehon "inay help expla:b"l. the gehefalization of the. Class One -

e
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Regarding ethnic markeoness the orily clear case '_of ethnic

markedness known to the investigator which has to do with the grammar,
rather than the phonology, of Swabs.ll is the use of the subJect-marker
vba- for the first person smgular, espec1a11y in past- tense -verb- forms :
by K1p51g15 spea.kers of "borderline'. pidgin Swahili. Th.‘LS is apparent'
interference from the pronominal usage in the Kipsigis language, since
the subjis,t-marker of the first pe‘rsoo singular, -also prefixed. to the
-verb, is‘ :;1_—_ in Kipsigis:. Sinche such forms usually occur without the -
accompanying pronoun mimi, it would be difficult to maintain that the
particie a- is mezrely the fossilized third person s.ingulorl subject-
marker sometimes found prefixed tc the tense or aspect marker in fomms

30

of pidgin Swahili.” The Kikuyu subject-marker for the third person

plurat-(ma-) was consistently substituted for its Swahili counterparto
in the intermediate variety of Swihili used by an older Klkuyu woman
interviewed, but her case was perhaL)s atypicial. Use of the subject-
marker /o-/ for the Swahﬁi secon«. person singular by certain Luyia may
constitute another case of of}mic markedness in the grammar, but it io
not certain whether it could not be regarded as a phonologlcal phenomenon
w1th equal’ Justlce h

One example of a grammatical form Wthh is apparently sexually
111arked -- at least in written Swahili -- is the past or present hypo-
thetlcal form —ngell- mentioned enrlier, which was used by a full third
of the’students, nearly all male. Mcre information should be gathered
. on this form, particularly since cxanples have not yet been attested from

‘spoken Swahili. _

L



- to be of spec1a1 interest. The first is the droppihg o_fye/ initial

Before closmg th!I.S dlscussmn of -variation in the spoken-
Swahili of Lumbwa it seems approprlate to make a few brief remarks on
1ex1ca1 variation in Limbwa. If one may avoid the complex area of the
meanings of lexical items and concentrate only on the forms of the
lexical items, one may make a mumber- of tentative general-izatims{
First, incorporation of lexical items from local vernaculars is minix;lal,
despite occasional assertiensa to'the contrary., There are a few items -
main‘ly fram Kikuyu -- which are amﬁarently used by children growing up
in the town. One lexical item in particular which this writer‘has heard

used by ‘a number, of Kipsigis is tle term ndau ("young calf') borrowed

from Klkuyu which has apparently replaced its Standard Swahili counter-

'part ndama Since young Kipsigis often first acquire Swah111 wh11e i

herdmg cattle together with youn; Knkuyu on local European farms, it 1s
not surprlsmg that such a Kikuyu term comés to be a characteristic -
lexical item in the spoken Swahili of local Kipsigis. Second, incorpora-
tion of English lexical 1tems does not seem to exteﬁd much beyond those

items encountered in the Standard Swahili generally spoken in up-country

_Kenya, espec1a11y those varieties hesrd on the V01ce of Kenya radio

Y

service, Certalnly more pldgmlzvd varieties of Swahlll spoken in

Lumbwa do not seem to be markedly more anglicized than their more

standard counterparts, particularly when the settlng and the . topic ate

~

largely the same. . Nevertheless, degree of anglicization in the varieties

of spoken Swah111 in Lumbwa however, is a matter which deserves a syste-

. matic investigation.

There are two phenomena which occur with verb stems, which seem

o

1
4

S~
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syllable of the stem in the case of certaln 1ex1ca1 1tems é.g. -51r1ka
(for Standard Swahili -kasn'lka Y'be (come) angry") or -sanya (for
Standard Swah111 -kusanya, "collect, «ather [tr]™). Both 1tems_ are
widespread in the spoken Swahili of Lumbwa; in the written Swahili
tests, each of the ‘two forms was used by about a third of the 'studentS
In the case of the second stem mentloned it is possible that the mltlal
syllable_ of the standard form has been remterpreted as the infinitival
prefix ku-. }

The’ other- phencmenon is the prefixing of an apparentiy fos-
silized object-marker to a verb-stem, €.g8., -mambia (for Standard Swahili
-ambia, "tell") or _p_ (for Standard Swahili -pa, "give"). Such
forms are much less mdespread and apparently confined to the more pid- -
. giniZed varletles of Swahili.

A common phenomenon, ‘the result of ethnic markedness,. is the
phonological distortion 9f Standard Swahili lexicalz %tems -- sometimes
beyond easy recognitim} ;‘-»:,,e.:g., -ongocha and -gonja, forms given by
‘ Kipsigis students on the written test for Standard Swahili _-_ng_d;’_:a_,,_

"ait " , ] '7 L ;
' "Two cases of a double-prefix on nouns ocarred in the tape-
recorded corpus, e.g., mamiji (for Standard Swahili miji, ."towns') and ,v
wavijana (for Standard Swahili vijana, "youths"). The firs't-}qm, used -
by a male Luo head clerk, contains a Class Six nominal prefix prefixed

to the standard Class Four nominal prefix. The second form, used by'a

" male Kipsigis schoolteacher; has & Class Two nominal prefix prefixed to
the standard Class Eigh nominal prefix,

Such, then, in broad outline, is the nature of vav:(atlon in “the
. squen Swahili of Lumbwa msofar as it is shown by the Written and tape-

recorded data analyzed so far,



GHAI'TER V -

PERCEPTION OF LINGUISTIC FEATURES
IN SPOKEN SWAHILI BY LUMBWA SCHOOL CHILDREN

" We have discussed t{1e main features associated with the
dimension of ethnic markedness and the dimension of pidginization.
The question may now be raised: "lbw are such features perceived
by Lumbwa townspeople?" A short test was devised ‘and administered to
selected grades of school children in both the primary and the secondary
| schools in order to test their perception of ethnically mérked- features,
as well as features associated with:pidginizatibn. The purpose was
not onl); to seé how well various subgroups of the school-age population
could identify members of particulur ethnic, occupational, and educa-
tional categories by such ,,mfegtures, bl.}t also to see what correlations
- lay in pupils' minds between i)erceived linguistic features and social

categones or stereotypes. Unfortumately, so far only the results for

- the Standard Seven pupils have been analyzed. Smce this is the same

...group of pupils whose writtm_l Swahili was, discussed earlier, however,
their responses _td the test may be of special interest. -A slightly -
larger numb:ar of pupils completed the speech‘identification question-
naire (54 pupils) than completed tie translation test for written.
© Swahili (48 pupils),l but the ratios of the sex and ethnic groups

remained roughly the same for both questionnaires.
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- In 'the speech- idaitifféatipn ‘tes"c students were given in-
'structions in both Swahili and EngliSh. They were told that the pur-~
pose of the test was to see how well students could 1dent1fy the ethnic
group ("trlbe") , the occupation, and the level of education-attained
by a peréon merely by hearing his or her taped voice spéaking Swahili.
A number of ethnic, occupational and educational cat'egories were sug-
gested*vboth to give example,s of the klnd of response desired and to -
stimulate the imagination of the pupils, and also to help pre- codlfy
Tresponses -- espec1ally as to level of education attalned. A (roughly)
30-second segment of tape was then played for the pupils (as practice)
and repeated. The pupils were then encouraged to respond orally with
their guesses as to the ethnic group, occupation, and level of educa-
tidvr?:mbf.the speaker. The speaker was then identified as one of the |
teachers in the primary school. ‘
Following the practice-elicitation, the s‘tudents were told
to listen to the next ilwspeakers on the tape and to make their guesses
in wntlng -- without consulting their fellow pupils. 'Ihey were also
told that if they managed to.identify a particular speaker, they should
‘write in his or her name as well. This last measure was calculated to
eliminate those students who were acquainted with the speaker and re-
cognized his or her voice, and thus- were able to i&entify the" social
characteristics from personal knowledge. Taped segments of natural,
wnrehearsed Swahili ccmve:rsza,tion2 of roughly 30 seconds' duration were
"played and repeated for each of the eleven individuals to be identified;
each individual was clearly identified by a number and care ’wras“takecn .
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. so that the numbers of the dlfferent 1nd.1v1&uals would not be confused

by the students The topic of conversatlon on the tapes -~ the best
way to leam "safl" ("pure') Swahili -- was held constant for a11
speakers; care was taken that the segments conta:med no contextual
information which would help identify the individual,

'I‘he 1nd1v1duals on the taped segments included a w1de varlety
of et}uu,g group5' a Luo, a Luyia (Isukha) three Kikuyu, three Kipsi- :
gis, a Kisii, an Asian, and an Englishwoman, The Englishwoman was the
only woman included among the taped speakers. A wide spectrum’of
occupations was represented by the speakers, from the 1cwest ranks of
Lumbwa's occupatlonal hlerarchy to the highest ranks. The range of
education similarly ranged from "hana elimu' ("no schooling') to

“elimi® ya juu'" (“university and beyond")_. The three Kikuyu and the
three Kipsigis especially weresele'cted to represent the lowest and -
the highest occupational arrd educational levels at which members of
these groups -- so numerous Jin the local area -- may be found.

The kinds of éwahili heard on the segments likewise tend to
represent the extremes of ethm.c markedness and of '

pldglmzatlon. As one mght expect, the two 1nd1V1duals who speak the

- most standard varieties of Swahili speak the least ethnically marked

Swahili of all the individuals taped. One oi_? the two individuals, a
wniversity-educated Kikuyu agricultural officer, retains the dental
/t/ of the Kikuyu and K1p51g15 speakers, but the other individual,

- a K1ps1gls assmtant stationmaster with three years' work experience

in Tanzania, has eliminated even this feature from his speech. All
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.the other speakers speak varieties of Syaﬁili which are heavily marked
ethnically. Two individuals, however, a Kikuyu and a Kipsigis{ do not
maniféstﬂcertéin»key ethnically maxkéd'fegtures in the course o%_thgir
30~-second segﬁents; as'we shall see later, students had ﬁiffiéulty
assigning thése two individuals to their proper ethnic group. The'
Kikuyu individual -- a casual laborer -- manifests the flapped /1/ and’
the dental, /t/ characteristic of Kikuyu speakers of Sﬁahili, but éx-
hibits no problems with -nasal consonants before voiced stops: his
speech is therefore not very different'in temms of éegmental pﬁ&nemes.
from that of the Kisii individual or of the Luyia (Isukha) individual.
Similarly, the speech of the Kipsigis individual -- a young ex-shop-
keeper -- manifests the dental /t/ and bilabial /f/, but only one
example of a dev01ced consonant -- one which is perhaps not very
audible -- and no examples of any problems with the phoneme /h/ In’
tems of segmental phonemes, it is difficult to dlStlngUlSh him also
from the 1nd1v1duals mentioned above.
In tenns of pldglnlzatlon the Engllshwoman the A51an indi-
h Vldual the Luo individual, and one: of the Kipsigis speak clearly pld-
<;T* .*ﬁglnlzed varieties of Swahlll An intemmediate variety Swahili with
abundant pldgln features is spoken by the - Luyla 1nd1v1dua1 while a .-
similar varlety is also spoken by one of the Klkuyu -~ a church’ warden
- Less pidginized varieties are spoken by the Kikuyu casual laborer and
fhe'Kipsigisﬂex-shopkeeper mentianed above, and by the Kisii individual.

H

Standard Swahili is spoken by the Kikuyu agricultural offlcer and the
Kipsigis assistant stationmaster mentloned earller.w

Et™,
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~ The test results were mterestmg. First, more students '
recogmzed and named the speakers than anticipated. Second, many stu- .
dents seemed to know the speaker though they did not know his or'her
name; such students usually gave wnusually accurate deecﬁptions of .
a person's particular place of work, usually naming the specific com-
pany or agency. This second category proved rather troublesame, since
it was not clear .vdxether.et.zc}g,,students had'recog'nizedr-the speéke'r or. |
not. When results were tabulated, such students were lumed with the
first group and eliminated from consideration. Thﬁs, only the ‘scores
of those student‘s who had guessed correctly but were apparently not
4acqualnted with the speaker and those who did not guess correctly were
tabulated.
ﬂ In terms of identifying the speaker's~ ethnic group, the
speakers with the greétest ethnic markedness -- and who were members’
of the most numercus ethnic groups in Lumbwa -- werei:‘by far most easily
identified,” The two elderly Kipsigis and Kikuyu individuals who
man.'Lfested the most ethnically marked Swahili of thelr ethnic groups'
among the taped speakers were identified ethnically by 100 percent

= and by 83.25 percent of the students, respectively. The Luo, whose

Swahili was as ethnically marked as one could expect Luo Swahili to

be, was recognized by 92.5 Iiercent of the students. sSpeakers* ef the
less numerous ethnic groups in Lumbwa, however, were 1201: nearly so -
easily identified, though their Swahili was at least as ethnically
marked. The Kisii individual was recognized by only 35.5 percent of
the students, the Asian by 35.75 percent of the students, and the

e
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Englishwoman (“European') by only 32 percent of the students. The

Luyia (Isukha) individual was recognized by only 14 percent of the -
s’tﬁdents. The Kikuyucasual 1aboi-er mentiqneci above who'did not mani-
fest key Kikuyu-marked featurés was also recognized by a"mere‘14‘.75
perceht of the students. In fact, he was identified as a Luyia by _
seven of the eight Luyia sttnxdem’:ﬂs, by ten of the 15 male Kﬂcuyu, by
four of tl’fé seven female Kikuyu, and by nine of‘,thé 14 male Kipsigis.
The Kipsigis ex-shopkeeper ment'ioned above who likewise did not mani-
fest certain key Kips'igis-nmrked features, licwever,‘was 'identiffed as
Kipsigis by 29.5 peréemi of the students. However, in his case also,
half of the male Kipsigis students 'identified.him as a Luyia, while
over half (eight) of the male Kikuyu students 1dent1f1ed him as' a
Klkuy'u It would appear from the cases of the last two individuals
that members of a given ethnic group do not necessanly have the ad- -
_vantage in recognizing members: of their own group spe;king Swahili.
The two individﬁals with the least ethnic markedness -- the
Kipsigis and Kikuyu speakers of Standard Swahili -- show ‘interesting
differences in the degree to which they were successfully identified.
**The Kipsigis individual with no trace of ethnic markedness was identi-
fied by only 15 percent of the students -- hardly better thanm the
cases ‘of tﬁeiuyia individual or the Kikuyu individuél mentioned ear-
lier who failed to manifest certain k'ey features. In the case of the
Kikuyu speéker of Standard Swahili, who retained dental /t/, 20.25 ‘
percent of the students 1dent1f1ed him as a Kikuyu.
Though it would be dlfflcult to test the figures for statis-

@

“tical validity, drawn as they are from such a small pop—/ta{n of
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. respondents, 1t mlght nevertheless be useful to draw Some tentatlve
conclusions frcm the percentages glven above, First, the ethmcally
marked Swahili of members of the largest ethnicgToups is most ea511y
1den€1f1ab1e by school children; presumably the children's exposure
to such varieties. of Swahili is quantitatiwvely greater Second, a
nunber of key ethnlcally marked features must be simultaneously pre-
sent in the speech of an 1nd.1\31dual for him or her to be successfully

categorized; some kind of "profile' or configuration of features must

be discernible in order for the speaker to be distinguished from

speakers of other ethnic groups. Otherwise, ethnically marked features

shared between ethnic groups may only confound the hearer. Third,
pers;:ms of the speaker's ethnic group are not necessarily more adept
at récognizing the speaker of their own group than are persons of

_ other et;}mic groups, especially when the speech of the epeaker is not
clearly marked by a full‘g configuration of ethnic features. Fourth,

the "etic" characterizatiopenof the linguist as to what constitute

the diagnostic features of ethnically marked speech need to be checked

"aga.mst the "em1c" systems actually employed by pecple in categorizing

. people’ by thelr speech. -Widely accepted shibboleths may be mlsleadmg

-.as indications of features actually employed by people in such cate-
éorizatiori: thus, the failure to'aistingxﬁsp between Standard Swahili
/1/ and /x/ , often cited as a key feature of Kikuyu-marked Swshili,

, waé of no help in identifyipg the Kikuyu casual laborer mentioned
earlier from the Kisii or the Luyia. -On the other hand, despite the
closeness of the phanemic s)'fetems of Luo and Swahili, students had
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little trouble 1n identifying Lﬁo-m;rked Swahili. Certaihiy features
other. than segmental phonemes must Have been taken into account in
that case, but just what features these were remains unclear. |

As for identifying the occupatlon and the level of educatlon
attained, a smpler procedure was followed. First, two individuals
who represented widely differing degrees of pldglnlza—
tion but wfio showed least ethnic markedness were selected for ana1y51s ,
This was to ensure that considerations of the speaker s ethn1c1ty would
not bias judgements of hlS or her occupatlonal and educational status.
The two individuals selected were the Kikuyu casual laborer and the
Kip'sigis assistant stationmaster. The Kikuyu had had no schooling,
while 1‘.he Kipsigis had had formél schooling to Standard Seven aﬁd
government training beyond that point.

Next, s;cudent respénses were coded into those broad cate-
gories’thoug_ht most useful by the investigator. The categories used
for tabulation of occupatidﬁS included:

4

. I. - Manual Worker (mcludlng mkulima ["farmer"],
PR . mfanya kazi ya mikono [“'manual worker"'], and _
kibarua [Mcasual Taborer']) :
II . Trader (mfanya biashara) -

I - Preacher (nhubiri)

v Clerlcal/Profess:Lonal Worker (including
karani ['clerk"], mwalimu ["teacher"], -
bwana mkubwa wa kamp T"business executive"],
and afisa wa serikall ["'officer of the govern-

ment”]}.




Broad categories used for Categonzatlon of speakers by level

of education attained6 mcluded

A, Hana elimu ("mo schooling")

B Standard Four

C. Standard Seven
,gD Form Two o “
E. Form Four

F. Elimu ya juu ("university or beyond') B

Examining first the figures for qccupatioriai eategorizing,7
it was found useful to exciude responses in categories II and III from.
cmsiggfetim. The reason for this was that a broad range of varieties
of Swahili, extending from pidgin Swahili to Standard Swahili, could °
be characteristic of a treder, depending on the nature‘; and size of the
cammercial business. SiJﬁilb,riy, preachers can -- and do -- speak
varieties of Swahili, extending from intermediate varieties to Standard
Swahili, depending on the individual and on the nature of the ministry.

P »Furthermore, a number of individuals in Lumbwa who may be con51dered as
fbelonging to other ocmpatiqnal categories are part-time traders, part-
time preachers, or both, ) }

Hence, little clear indication of the association of specific

Co

- varieties of Swahili with specific levels of the occupational hierarchy
in Lumbwa could 'be expected from such categories. Only the figures for
Categories I (Manual Worker) and IV (Cierical/Ptofessimal Worker) were

therefore exam.med for correlation of degree of pidgmiz—at/ion/and level

of “the ocwpatimal hierarchy.
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~ Figures for the Kiicuy'ti""casu_al laborer show that naarly half
of \the students (49 percént) identified him as va manual worker_. A
quarter of the students (25.5 percent), however, identified himas a
clerical/professional worker, which would be unlikely inut certainly -
possible, 9 Figures for the Kipsigis assistmt'statimma'atar, on the
other hand, show that over two-thirds of the students (68.S 'percent)‘

identified him as a clericalJprbfessionai Qorkei‘, while less than a

fifth (17 percent) identified him as a manual worker. Clearly, more

standard varieties of Swshili are gencrally associated with higher

1eve%$ of the oewpational hierafchy. . : -

As for the figures for categorizing the level of education
attainéd,lo figures for the Kikuyu casual laborer show that a fifth .of
the'q;;i;udents (21.75 percent) guessed that he had had no schooling,
another fifth (21.75 percent) that he had reached Standard Four, and
over a third (34.75 percent) that he had reached Standard Seven.

- Another 10.75 percent of the students guessed that he had reached

Form Two, while yet another 10.75 percent guessed that he had attained

.Form Four or'higher. In short, over three-quartexrs of the students

guessed that he had attained no more than Standard Seven schooling,

"“while nearly half (43.5 percent) guessed that he had no school:l.ng be-

yond Standard Four.

As for the Kipsigis assistant stationmaster, over a fifth
of the students (22.25 percent) guessed that he had at least a Standard
Seven education, almost a quarter (24.5 percent) that he had completed

~ Form Two, 15.5 percent that he hdd E:ompleted ‘Form Four, and neariy a
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quarter (24.5 pe‘rcent) that he hadat least m)iversity-leirel education.
Thus, well over three-quarters of the students (86.75 percent) thought
‘that the speaker had attained a Standard Seven education or above. '

Only a s;Lngle individual guessed that hehad: icompleted only Standard

Four, whlle some f1ve students (11 percent of the total) guessed that-

he had had no schooling, , ,

‘In sum, though the level of education tends rtc's be overesti- B

matedlfor both the Kikuyu and the Kipsigis speaker, t11ere is no doubt

as to the clear positive correlation between-higher llevels of ed;x:ation

and more standard varieties of Swahili in the minds of the students.

Turning now to the students themselves' let us now look at

the ah111t1es of the different groups of students to perceive ethnic
dlfferences in spoken Swahili and to assoc1ate varieties of Swahili charac-
tenzed by varying degrees of pidginization with occupatmns and levels of edu-
cation. Since, in the previous chapter, we had an opportunity to observe dif-
ferences in the students’ ﬁtten Swahili, now we will have the oppor-
tmity to compare such differences with differences of perception in
virtually the.Same grbups of students. ‘ -~
Examining first the perception of ethnic differences, we
note that the (male) Luo scored highest, with guesses that were correct
52.5 percent of the time. Female Kikuyu scoréd next hlghest (46 5
percent) while (male) LuyJ.a trailed at 40.5 percent Male K:Lkuyu and

' ."male Kipsigis came close behind at 38.5 percent each, while female

Kipsigis did poorest (33.25 percent). Thus, in conperison to the

~—



106

-sees here that the Luo are doing u;msually well and that the Luyia are

not doing verf well. Female Kikuyu have lost first place to the Luo,
and the Luy:.a are close to being overtaken by the male Kikuyu. and the
male KlpSlng who are now tied for fourth place. The female Kipsigis
hold last place, as before. Thus, though the relationships between
the groups have shifted in- this second set of figures, reversals in.
ranking Rive not occurred with the exception of fhe fe'male\ K:Lkuyu and
the Luo, |
‘ Going on to the figures for occupétional and educatio;xal
categorization, However, the differences between female Kikuyu, Luo,
and Luyia on the one hand, and male Kikuyu' male Kipsigis, and female
K1p51g15 on the other hand, once again reappear, If we restriét our-’

selves to the clearly 'wrong guesses,' the dlfferences will be seen

with especial-clarity. For instance, of the 25.5 percent of the stu-

dents who guessed that the Kikuyu casual laborer was a clerical/pro-

fessional worker, every student - was either male Kikuyu, male Kipsigis,
or female Kipsigis. Again, of the 21.5 percent of the students who
guessed that.the Kikuyu speaker had higher than a Standard Seven edu-
catmn, all except one student -- ‘a Luyla -- were male Kikuyu, male

'K1p51g15 or female KlpS:Lng

As. for the Kipsigis assistant stationmaster,. of the 17 per-
cent who guessed that he had had no schooling, all were male Kikuyu
or male Kipsigis, except for a single Luyia. Here, however, three of
the four female K1p51g15 who guessed his occupation guessed correctly
As for his level of education gtta.med, of the six indiv:_i.duals who .

~—
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gl;essed’that he had either no scheoling or had completed only Standard
Four, all were male Kikuyu, male Kipsigis, or female Kipsigis. o
Clearly, then, Luo, Luyia, and female Klkuy'u show a generally
keener appreciation of the positive correlation between more standard "
varieties of Swahili on the one hand and higher occupatmnal and edu-
cational’ 1evels on the ‘other” hand than do male Kikuyu, male K1p51g15
or female KlpSlng. Whet}}er such awareness is a result of their
greater facilify with Standard Swzhili or whether their greater facility
stems from greater awarenes$ and hence greater motivation to master
Standard Swahili is)not yet clear.
A final question was asked of the students following the

- -speech identification test: is it better to speak Swahili without an

ethnic accent, or is it better to speak Swehili with an accent so that
people will know of what tribe you are? 'Ihough many Kipsigis students
seem not to have understood:. ;he qﬁestion, the response of the students
as a whole was overwhelmingly 1n favor of speaking Swahili without any
ethnic markedness. Only two students -- a Luo and a malé Kikuyu --
ghought it best to preserve one's accent, if I have i;f;eipreted their

responses correctly. The most widespread reasons given for suppressing

ethnic markedness were:

~

(a) for intelligibility
(b) to show respect. for the nation

(¢} to avoid tribalism
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Mbre negative reasons given were: . T

(a)
()

(e)°

‘Clearly, then,

avoiding ethnic favoritism at work

avoiding vilification as a member of a given ethnic
group wheri in a hostile area

avoiding being killed because of one's ethnic affllla-

tions

k4

to the ovemhelmlng maj onty of Standard Seven students,

mastering Standard Swah111 means mastering the standard phonology as

well.

)

fl

»




GHAPTER VI

~ SECOND LANGUAGE ACQUISTION IN LUMBWA :
STRATEGIES, M)I‘IVATIONS AND AOQUISITION PATTERNS

Leaming another lenguage besides‘ one's own vernacular is ’
the rule if Lumbwa. At the vety ieast, a person must ldlcw some form Lo
of Swahili to participafe in town life. Beyond Swahlll, a person with
any desire for formal schooling must sooner or later acquire a reason-
able proficiency in English since the medlum of instruction in both
the local schools is, English. Beyond Swahili and English, learning
moﬂleqx_"language -- nearly always another African vernacular -- 'is
entirei};. at each individual's discretion. Fpr this reason, acquisi-
tion of vernaculars other than one's own is of specialx interest since
many subtletiés of indivit}ual and town life may be revealed through
pattems of second-vernacular acquisition.
One may divide language leaming into two types: (1) formal
C instruction. within the school classroom; and (2) informal language
'@acqulsnlon outside the classroom Enéilsh and the more standard
varieties of Swahili may be seen as falling squarely w1th1n the first
- category. Intemedlate and p1dg1n varieties of Swahili, as well as all the
vernaculars, may be seen as falling into the second category. Informal
language acquisition may be further subdivided into two categories:
(1) casual acquisiticn from peéré, with friendship as the pr:i.me»‘moti-

vation; and (2) deliberaté, systema’tic acquisition from willing speakers
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-of the target Ianguage, with a much more pragmatic motivation. The

first category is dméracteristic of language acquisiti-on patterns -
among childfen in Lumbwa, while the second is characteristic of adults
1n Lumbwa -- pnmarlly shopkeepers and secondanly preachers and
catechists. L g ‘
fomal language insfruction withj.n the classroom; insofar
as it has™o do with English, "is perhaps best mentioned only in passing
since the topic is complex and a bit distant from the main focus of
this paper -- the 1eam1ng of an African trade language in a multl—
lingual African context. Formal instruction in Swahili » however,
which was described briefly in Chapter III, desér;es, on the other
hand,wa more detailed treatment. -

As mentioned in Chapter III, formal instruction in both
English and Slia_lf}l begins in Standard Qne. Though E{;glis‘h is now
the medium of instruction, Swahili is taught as a subject and, in
addition, is used as an auxiliary language in the lower primary grades
to explain more difficult concepts in English to those children who
already have.a workihg knowledge of Swahili. As fox the children

tﬁénisel\res, most chi,éldre&u who come from the township itself already
: \

have at least a rudimentary knowledge of Swahili -- usually of the

less standérd varieties. Kipsigis children from the surrotmdihé
hinterland may have little or no knowledge of Swahili. Until recently,
Kipsigis children of up to 12 or 14 years of age were strongly dis-
couraged from wandé;ing near the township or from developing a fluency

in Swahili, since both towns and Swahili are associated in Kipsigis*

\v
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* minds with the erosion of traditional Xg;],ues -- an assooiation shared
A . :

by other etlmic gfoups as we_ll.!j‘ Such children are apparently now

sent to a nursery school (pésari) for one or two years, until. they

_ have ! learned the rudiments of Swah‘ili. Then they are placed by their o

parents in the primary school
_As mentioned in Chapter I, chlldren recently amved from
the reseTves constitute the most serious problem in the lower prlmary

_gfadéé , since they come with neither English nor Swehili. As mentioned

. earlier, they may aoquire the rudiments of English énd Swahili.through

being paired off with a Swahili and/or English-speaking co-ethnic.
Even when the rudiments of Swahili have been maStered however, such

students are often the butt of ridicule from students raised in the

" tovnship, ever ready to point out the 1ack of facility in Swah111

demonstrated by their "country cousins:' At this po;.nt, advanced
leammers of Swahili are often separated from beginners in the same
grade; the advanced speakers of Swah111 are set some task whlch keeps
them both entertained a%c; product: Vely occupled while the teacher

M
_ concontrates on the learning pmblems of the slower puplls In the

areo:o,f teaching literacy in Swah111, however, the problem between

 siow and fast learners of Swahili is considerab.ly nuted since some of

the most fluent speakers of Swhaili may have serious reading problems,
while the less fluent may demonstrate greater reading skills.
By the time the students reach Standard Seven, they generally

- .have few serious problems in speaking, understanding, read:t_ng_, or

o

writing Swahili, fhough nm—Bam;uf students (Luo or Kipsigis) still



tend to have a greater share of problems Wlth Swah111. Few students
-- if any -- recently amved from the reserves are encountered 1n a
Standard Seven class; nearly all the students have studied at the
primary schoel for the preceding four or five years. When a newcomer .
'fébm a Teserve does enroll in a Standard Seven class,vhmever, heor ...
she constltutes a serious problem for the teacher of Swahili.
*At the- secondary school, pupils from the townshlp school .
' whether Bantu or non-Bantu, are outstanding in Swahili in relatlpn to '7
srtudents educated in other schools. As for the other students; ‘who
come from a wide area of western Kenya, the Lﬁo and the Kipsigis have
the most serious problems with Swahili. Luyia ahd Kikuyu students
not only Speak vemaculars related to Swahili, i. 2 Bantu languages,
but also have made some use of Swahili in their areas of or1g1n Luo
and Kipsigis, on the other hand, speak vemaculars completely tmrelated
to Swahili and, furthenmre, have often made little use of Swahili in
their reserve areas.
Pupils who come to the secondary school with litr:le prepara- '
v tion in Swahili must be taught the rﬁdiments of the language in a
C ** manner not very different from that of a reacher of Swahili in the
lower primary grades. A Form One -- or even Form Two -- Swahili class
usuallf, therefore s constitutes an extremely 'difficuir teaching "situa-
tion, with the extremes of proficiency in Swahili represenfed in the
classroom population, and all the intermediate levels of proficiency
' “as'well. The teacher of Swahili in Form One or Form Two must, there-

fore, entertain and occupy the advanced leamners of Swahili wh11e he

°
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or she imparts the rudiments of the language to the beginmers in hope-
ful preparation for the Kenya Junior Secondary Examination at the end
of their second year of secondary school. . The problem with the begin-
ners 1s twofold helpmg to foster a motlvatmn for learm.ng Swahili .
(often wea.k) and practical drilling of essential points of grammar.
By the time students have reached Form Three and Form Fou.r,
however, slich problems have la’rgely subsided and- students may. settle
into a more comfortable routine of reading, composition, and transla-
. tion exercises (£rom Swahili to English and from English to Swahili).

Problems with instructional materials constitute a serious
problem in both the primary and the secondary school. Sheer lack of
textbooks is the main problem in the primary school; in the lower pri-"
mary g;;des,ua single copy may have to be shared among 50 to 80 stu-
dents. At the secondary school, Ashton's grormnar of Swahili (Ashton '
[1947]) is not suitable fOl" ready- reference by the teacher of Swahili,
and no other suitable grammar exists for higher levels of Swahili. In
Athe area of reading materials as .well dialect material in such works
as the autobiography of Tippu Tib or the non- 11terary or colloqulal

PN

reglster of Swahlll used in such- works as Hekaya za Abunuwas consti-

$e

“tute problems in the grading and selection of mtenols suitable for
- * secondary ofuaents. ‘ ' .

Motivation for learning Swahili does 1"101: seem to be a prob-
lem in the pﬂnaw school. The Swahili period is meant to be a period
of relaxation and enjoyrflent of the language. Pupils in the lower pri-

mary' grades are encouraged to reci{:e vernacular folktales in Swahili,

\'
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while older pupils vare encouréged to read whatever they enjo‘y reading
from among the books -- fiction or nonfictianﬁ -- available at school.

It seems that fluency and a love for }:he language, rather
. than careful approximation to the norms of the standard language, are
the prime goals of the p’ﬁmy school. It is all the more fii;ing,
the-refore » that the level of competence in Standard Swehili demon-
strated by the teacher of Swahili’ teﬁds to rise (though not in a
. qne-to-one correlation) asfone moves from the lowest primary’{grade‘sj‘
to tﬁe'@per primary 'and' secondary grades. The teacher of Swahili in
Standard Four and Five of the primary school, for instance, is &
speaker of the mterniediate variety of Swahili; however, this is pre-
cisely umgtthe more advanced pupils in her class spéak and proba.bl&
what the_ less advanced students are aiming ét, despite the prescriptions
of the_ grammar books. _She sees ‘her miin task as motivating A
the pupils and helpiné the less advanced pupils to overcome their
timidity in the face of ridicule from more advanced pupils. In such ~
a situation, the niceties of Standard Swahili are best left for later
years‘“v and other teachers. : b
- In the secondary school, on the other hand, a main focus
must not _only be on-motivating students from the reserves but also on
preparing studénts for the Kenya Junior Secondary Examination, so “
strong emphasis is placed on acquiring the forms of the standard lan-
guage in Form One and -- especiai:}ly -- in Form Two.’

Having discus_éed formal instruction in Swahili, let us now °

pass on to informal language acquisition outside the classroom. In -

\\0



the case of casual 1anguager acquls'ltlon from pe?ars, one can say little
of the mode of acquisition; the learner si.mﬁly learns useful phrases
in the tafget language from his or her friends. When leaming Swahili
from peers, co-ethnics will act as reference pewsons in translating o
often-heard Swahili phrases dnd idioms -~ When “learning ;‘N‘;rerriamlar B
however, the "child's interaction is usually directly with a sp'eak.er"" -
of the tafge‘f language, and the medium of insﬁ'uctioh is inirariably '
. Swéhili. In such cases, children may "trade" their languages to one
another, especially in dyad:.c relationships. In both cases, apparently, :
a simple stock of greeting formulas and useful phrases is the beginning--
and perhaps the end -- of the learning process.
; In the case of deliberate, systematic language acquisition,

’ however, ’the m&atlonshlp between the language learner and the lan-
guage tutor is not unlike that between a lmguJ.st and hls mformant
In that case, a speaker of the target language is 1ooked upon &8s a
linguistic ‘resource so that the learner skillfully extracts what he
~or she needs to manipulate the forms of the language. In such a view
.-~ most characteristic of shopkeepers -- both the informant and !:he
fanguage are means to other ends: one extracts the forms of the

lariguage from the informant through clevéfness and skill and one then
uses the 1anguage as a means of attracting customers to one's shop,

or some other soc1a1 end In one of the most explicit schemata for _
language leanﬁng given the investigator by individuals in Lunmbwa, a
shopkeeper outlined his metﬁod for learning a vernacular from.customers.
First, he listens carefully to the conversatlon of others. He notes

“greetings made in a glven Vernacular to hlmself or others/d/then
S~— “



‘asks for explanatlons of greetlng fornmlas or translatlon eqmvalents
of them. He continues hlS habit of eavesdropplng on conversatlons '
in the vernacular and tries to get the gist of ‘the conversation. He _

notes carefully the phrases used by monolmgual customers. as they

pomt out the 1tems they want. S1nce as mentloned in Chapter III
such customers are often accompanied by a Swahili-speaking co-ethn.lc,
learning icgey phrases is often easy. After a couple of days, he cem-b S
" piles a list of stock pﬁrases for use with eus'tonners. The bits_.of
the 1angua§e learned .initially include: -
(a) ) greeting formulas and forms for respectful. address;-
... (®) names of items sold in the shops;. '

* (c) -terms for measurement,-i.e., weights, quantities,
numbers,

(d) mstrumental phrases partlcularly useful to merchants
-~ particularly the interrogative frames such as
"Do you want. 'X'?", along with their declarative
counterparts used by the customers.

g‘- : The ‘shopkeeper in questlon tries to master the phon‘d’logy of the lan-

guage as well -- a reflectlon of the general pride felt by African

1earners of vernaculars in general in Lumbwa in being.able to speak .

1

"another's vemacular so well as to pass for a member of that ethmc
grouwp.

From such begimnings, the shopkeeper may make deeper inroads,
into the language, developing a 11ne of pleasant patter to better win

the customer. Here, as mentioned above in Chapter III the 11ne between

S~
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_ ‘personal and transactionai relations between shdpkeeper and- customer

begins to blur a bit.
Not all adult language learning; however, is as in;trmnérital

in motivation or as programmed in mode of acquisition as the scheme

. Just ‘outlined. An. adult may simply have an. affection for a vemacular

Rkl

or for the ethnic group which speaks it, and seeks to develop a fam1-
liarity w1th the language over time. For such language learning out— e
side the shop, a vezy young child is often con51dered the best of
tutors. First, the small child is available for’ mstructlon and prac-
tice conversation at the language learner's own convenience. Second,
the child is naturally inclined to the ''direct Inethod" _of language
mstrgctlon and will not tire of pointing out endless obje_cts arld
naming them in his vernacular. ’I'hird_, the small child's seemingl)"

. inexhaustable patience is aiso valuable in asking for_repetitions of .
"words or phrases: the Chlld is wnperturbed when the adult languaée
learner forgets a word or‘vﬁ'}'ifase taught only a short time before.

Of course, it goes without saying that the simplicity of the gram- :
mat1ca1 structure and of the lex1con used by the clild tends to provide the
adult language leamer with perhaps the ‘optimal corpus of 1anguage
data for a begmner in the language

~Most importantly, however, the child will not be susp1c10us
of the motivations of the language learner in learning a vernacular
other _t.han his or her own. With adults, however, impatience with the
slow progress of the language learner or with the impositions of the

language learner on the mfomants's free time is often combined with -
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a suspicious attitude yto{vafd adults who wish'to develop a firm command
of the informant's vernacular. If tensions- exist between the ethnic
groups to which the leamer and the infommt belong, re“specti,v,ely;.

then seﬁous language learning may be discouraged. A certain tension -

seems to exist, théréfore, between wishing to share one's imguagg o
and culture with others, on .the one hand, and wishing to preserve-cne!s—....
language and Cl,'\"l'ture'as a semiipriﬁate area, where menbers of one '-s.
ethnic group can share information and feelings without being over- .
ch‘eard by others. | - |
Having discussed briefly modes of second language acquisi-
tion both inside and outside the classroom, let us go on to examine
the second language acquisition paftems of both.children and adults
of the township.

, _ 'I‘urning‘ first to Llimbwa échool'childrerl, let us examine the
results of a number of essiays written by Standard Seven schoolchiidren.
Oxfly 21 students submitted.zhi_a' ‘essays ("Lugha Nizijuazo," ""The Languages
Which I Know'), which. constituted personal language histories, am‘i'the

eséqys themselves are often vague ol key poj:nts'; nevértheless, some

_ interesting patterns are discernible in the data. Four male Luo, five
Imz;le.'l,uyia, £ive male Kikuyu, four male Kipéigis, and .one female Kipsigis,
represehted"the coptributioﬁ'of Lunbwa's main‘éthnic grcmps.2 In addi- |
tion, a female Maasai raised as a. fikuyu by K:dcuyu foster parents, and

- a male Nandi coptribﬁted essays.

It seems that in the case of all the students,"SWahili_ was

-

 learned largely at school, and English entively so. The Wls students

N~
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were' unique in that roughly half leported havmg d1ff1culty w1th Swah111
(and Engllsh of- course) on enter:ng school mamtammg that two or
three years passed before they developed a rough command of the 1anguage,
this bears out the stereoteypes of Kipsigis children's d1ff1cult1es mth

"Swahili. “As for leamurg‘"other”‘verna'cu.'l‘ars""‘“a“l'l"‘of""the'“Kipsig’is-%ivho“-had»v-

lived in Lumbwa for some time (two male students and a female student)
had leamggl at least same l(llmyu ‘one I\1p51g15 in fact enJoyed passing
himself off as a Kikuyu. among Kikuyu children who were not acqualnted
with him. Luyia students, also, were strongly inclined to leam' other
vernaculars. Three reported a knowledge of Kikuyu; one , @ "town Luyia,"
reported that his parents also know 'only Kikuyu" (presumably in addition
to Swahili and Luyia). Three reported a' knowledge of Luo, two reported
Of the four Luo, one reported a know]edg_e of Kipsigis, while another re-
poted that he was acquiring a substantial proficiency ‘Em Luyie at the
expense of his own vernaculgr. In the case of the Kikuyu, one reported
having learned a little Luyia and a little Luo through having lived in
* areas out51de Lumbwa where these languages are mdely spoken. Another
C ' wklkuyu student reported hav;mg learned a good deal of Kamba and a 11ttle
| -Meru (both Central Bantu language.,) through having 11ved in the town of
Nakuru, where he was born and ralsed None of the other three Kikuyu,
- however, reported having learned another vernacular.- The Maasai gll‘l
who was raised as a Klkuyu reportcd a knowledge of both Kipsigis and
' Luyla, whlle the Nandi boy reportcd a knowledge of Kikuyu. .He also
claimed that his father had a knowledge of Kikuyu through living with™

N Klkll)’u 1ong ago., “ ST /

~—
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. It is d1ff1cu1t ‘to dssess the truth of these clalms, certainly
it is d1ff1cu1t to estlmate the degree of prof1c1ency adneved by a
given student in a given language Nevertheless a rather clear picture

emerges both of the vernacular most widely leamed ‘and of the 1anguage-

T -leam:mg proclivities of-the various. groups of students.. = . :

Kﬂcuyu is certamly the most widely learned second vemacular,
with seven students reported having learned some. It is followed by Luo
and Kipsigis (with four students each) and then by Luyia (with thrée
students). Kisii, Kamba, and Meru were each learned by no more than a
single student, JIf one refers to census figures on ethnic groups-in A
-Lmnbwa, the propertions of the vernaculars learned as second languages
are roughly equivaient to the proportions of the different ethnic groups
in t}gmi;:gwn's population. ‘ -

As, for the language-learning tendencies of the different
groups,3 the Lu)?i‘a'are apparently the most avid learners of other verna-
culars; a total of nine instances of second-language acquisition occur among
the five Luyia students. In terms of the major vemgx}ars ‘of Lumbwa,
their 1angtrtage-leaming‘effqrts h'uve been turned primarily to Kikuyu

== and Luo (f.hree instances each), and secondarily to Kipsigis _(two instances),
“though perhapé it would‘l-)e fairer to say (owing to the roughness of the
sample) that\ their efforts were ratlﬁr well d?stribufe& throughout the
town's major vernaculars. Of the Kipsigis students, only the three who -
were apparenﬂy raised in Iumbwa added other veinaculars; these three,
however, acquired only Kikuyu.- -The. Luo repoited even less language

learning, with one acquiring Kipsigis and_anether acquiring i.uyia at the

i S ;_.v..__.ﬁ_.,“._g____._ . ] : / \
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xpense of his own vemacular. - The KJ.kuyu reoorfed no langi{ege leaming
in Lmnbwa, as we have seen, the two students who reported havmg ac--
quired vemaculars other than their own stated that they had 1eamed
them outside ‘the Lumbwa area.

In sum, then, though the overall pattern of vernaculars

learned reflects roughly the mmerical strength of the respective ethmic

groups 1n the town s populat:.on, the language-learning patterns of the

-

main ethnic groups represented among the students are markedly dlfferent

A

luyla students show a more or less balanced attitude toward the .other
main vernaculars, whlle Kipsigis students, much less avid 1anguage-
learners, are drawn only to the Kikuyu language. The Kikuyu show
little interest in the other vernuculars of the town. One notes parti-

cularly-the lackr of male Kikuyu interest in the Kipsigis language,

. despite the rather strong interest among Kipsigis students in the Kikuyu

language. Ohe may note also that Luyia Ainterest in the Luo language
is considerably stronger than the interest of Luo students in the Luyia
language. , ‘

Surely the figures glven inmediately above have no statlstlcal
valldlty, they are, however, suggestlve of ongoing trends in the town
. which could bear closer mvestlgatlon. ‘ . '

As for the c1rcmnstances in which other vemaculars are

learned, it would appear that within the townshlp chlldren s playgroups

are the main area, and often individual playmates and cohrpanions are

mentloned as tutors over a, span of time. In.the hJ'.nterland on the

o European famms, on the other hand, pastures where Kipsigis and Klkuyu

chlldren herd together are the most comon;y cited areas where children

‘ \v “_"n-»Aw
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leam a bit of each other's vernacular. Most" often, however, it seems .

~ that Swakull is Teamed and used, rather than the verncaulars, in  such

common herding act1v1t1es. 4

?

Common motivations for learning other vernaculars are:

(1) being able to meet one's ba51c needs when travelllng
in another ethnic area;

?’2) bemg able to detect slander directed at one's

person in another Vemacular,

(3) being able to overhear plans of members of other
ethnic groups to rob or kill one;

4 bemg able to interact with people of other
ethnic groups in a mixed ethnic cammmity --

including sweethearts, friends, and elderly
people.

‘Furt_her information on children's language acquisition 5at-‘-
terns came fram the taped ’tintervivws. Nearly all o‘f tﬁis ‘information,
however, was indirect, 51_nceonly in-one interview session did the

children of the household overcame their timidity and give some infor-

* mation on the:.r language leammg patterns and those of their peers.

C ~Almost all mfomatlm therefore came from adults most of them male.r N

Furthermore, many of the adults interviewed had either no children as
yet, or else c.‘ruldren who were just learning to talk. ~In other-cases s
~ thejquestiph ‘;eg‘arding children's language acquisition had not been
‘ asked -- usually through oversight' In sum, then, information on-
' chlldren s language acquisition pdttems came only frcxn about a third

of the mtemewees and nearly all - of it was mdlrect tessimony.
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- analyzed, in the cases of 26 of tiese. individuals. These included five

123 -

'

Rather clear pattems’ eméfge fram this data, despi;:e its
inco:rlpletenéss. All the children first learned the vernacular of
their ﬁartimlaﬁ‘ ethnic group, which was in all cases the 1ahguage of
the household. | This was often followed soon after by at igast the
rudiments of Swahili -- always a non-standard vari,ét){ .- ,acqu.iréd. in
chiidren's mixed-ethnic playgroups., Later, on entering school, ,t_he
child received his first ins;trl;ction in both Standard Swahili and -
I;ngliSh. Only in one case did a parent report that his child was
learning another vernacular;s» in that case the child was a three: or
four-year-old maie, Kikuyu who was acquiring the rudiments of Kipsigis
from his playmates.

. In retrospect, c'oﬁsidering both the written data and the
data f;&ﬁ‘the taped interviews, it seems as though language behavior-
in children's playgroups is of special importance. In the dn.ly case
where fhe children were interviewcd directly, it seems “to be the case
that acquisition of Swahili jis necessary in many cases for extending
the range of one's playgroup. In that particular case, alluded to in

Chapter III, expanding one's playyroup meént"the'in%usion of non-Luyia

vf;fpl,éy‘mgtesj _This, in tum, meant acquiring Swahili and not using the

Luyia they had already leamed -- at least while among their playmates.
Fo;' that reason, as mentioned earlier, the father of fhe_ children was -

concerned over- the possible loss of-the vernacular over time.

- Regarding the language acquisition patterns of adults, we

must rely entirely on the data derived from the thirty-five tape-

recorded interviews. Full interviews were conducted, and ail the data

e
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male Luo, five mle Luyia, one female Luyia, six male Klkuyu, one
female Kikuyu, seven male K1p51g15 and one female Kipsigis. Partial

mtemews were conducted with six other individuals: one female Luo,

' two female Luyia, one male Luyia, one femaie Kikuyu, and one female

‘Kipsigis.' Partial analyees of full interviews were made in order to

PR pICH——

get specific infomat:.ion 1n the cases of the rémaining th'ree‘ indi.viduals:
~one male fuyia and- two male Kinsigis.()‘ "Further»" informatidn was obtained
from nearly all of the married men on the lmgulstlc repert01res of
thelr wives and ‘as mentloned above ~of their. c]uldren § “

As mentloned earller, the 1nd1v1dua15 and thelr famllles re-
pr-esented only the four main ethmc groups of Lmnbwa were overwhelmmgly
male; and represented rather. falrly the whole range of educatichal and
occupational categorles w1th1n the townshlp All the respondents spoke
Swah111 only durmg the mterv1ew since, as mentioned in Chapter I,
this was a condition of the J.nten iew. In‘general the lower the indi- -
Vldual's position on the occ‘matlonal and educational scales, the more
non-standard his or her Swahili. Admittedly, ‘this is only a subjectiﬂve

~evaluation, since no objective moue of rafing the varietir of Swahili
sppken by the different individuals could be readily E&md.

T‘umin'g first to the %uestion of how these individuals and
the members of their household acquired their knowledge of Swahili, we
find that the respondents fall into two groups: tf fose born and raised
Jn the reserves, and those raised on European fams with a mixed ethnic
populatlon. Males.in the f:Lrst group with little or no education ac-
quired their first knowledge of Swahili only after leaving the reserve

in late adolescence to seek work outside, often as a tea-_pluéker/but

~—
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also as a kitchen-boy in a Europesn household. . Three of the four in-
dividuals who did such kltchenwork r;poréed 1esming fheir first Swahili
fram an Asian cook; the foutth individual reported learning it from the .
European household head himself. In at least some of the. cases, it ap-
pears that co-ethnics employed in Such household service served rasbivn‘- -
terpreters in the earliest stages of 1anguag'e learning, sb it is not
altogether clear a5 to which Vanety of Swahili the J.nd1v1dua1 was
really 1eafnmg at the tme, the same may be said of workers who learned
their Swahili on the tea plantations, and who were introduced to Swahili
through :mformal mterpreters of their own ethnic group.
Those raised in the rescrves who had at least completed Standard
Seven usually had some exposure to Swahili :m the local school though the
quantity-and quality of instruction in Swahili depended heavily on the .
school itself. Virtually no use seems to have been made of Swahili out-
side of the classroom itself, howcver. Likewise, many of the women who
were raised in the reserve d1d not learn Swahili until after leaving
the resérve, usually after ma;ria;:e in order to join their husbands at
. their place of work outside the reserve. 'I'hose with at least some
<” s;hool:mg appear like the men, to have received some mstructlon in
Swahili through schools in the#¥reserves, though again this was not al-
ways the case. '
‘Those' men and women raised on Europeanh farms -~ in our sample,
I\1p51g:|.s or Kikuyu -- invariably learned Swahili first from playmates of
- other ethnic groups. As mentioned earlier, herding in common on a

European farm was also frequently mentioned as a specific context in

wiich the rudiments of Swahili were learned by young c.hildren/of/both :

S~—
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sexés. Those individuals who weﬁt; on to acquiré formal .sc}{obling were
later exposed to Standard Swahili. - | |
One interestmg fact that emerges is that desplte the fact

that' the parents of many individuals raised either in the ethn1c home
lands or outside them knew at least rudimentary Swalull, they did not
usually teach any Swahili to their children, Only three individuals
stated t,l}gt théy were instructed in Swahili'by a parent. In most of
the othe;cases, the re_sponde;t stated that the I-Jarentsd either did ﬁot'
know enough Swahili to. teach it, ér else had forgotten what they had
once known after ‘retuming to the reserve from employment ocutside, It
seems to be the case, however, on the basis of evidence from the inter-
views as well-as from general observation in Lumbwa, that there is a
widespread parental feeling that a child will learn whatever laﬁguage
he or"s}ié"'needs .- outside of the vernacular -- either fram.-peers or in
school, This perhaps r%flects the .wideépread attitudérthat the house-
hold (nyumbani) and the éthnic homeland (rizavuni) are noﬁ suitable
contexts for the use of languages other than the vernacular of one's
ethnlc group. It seems reasonable to assume that such attitudes also

. play a part’ in dlscouraglng parents from teaching Swah111 to their

_ children.” -

‘ Further infohnation on the constraints imposed on the learning
and speakmg of languages other than the vemacular in the contexts of
homestead and ethnic homeland were provided by responses. to questionnaire
items an language use ‘in those two. contexts. As mentioned in Chapter
III, it appears that use of a language other than the vernacular in

- those cantexts is infrequent. In the reserves, educated p p’.fe may use -

~— . . R
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English at times when a‘mdng‘ their'r‘!ducated peers, or workers who ha\}e
been outs:Lde the reserve may use .»wah111 at times, cither when relaxmg
by themselves or when exh1b1t ng the:r lmgulstlc skills in the presence

of monollngual peers or inferiors, $0 as to impress their audience. But

. such displays in the presence of elders are highly dlscouraged The -

Teasons usually glven for such constraints are that - the use of a language

other ﬂ%m vernacular effectlvely excludes monol:mguals -- ormear
monolinguals -- from the conversation, and that use of such a language o
before elders further implies contempt £or traditional values. In the -
household ocutside ;the reserve areas, the vemacuiar is ‘also given clea‘r.
pre-eminence, through fear that the language and its associated ethnic
traditions will otherwise be lost fo__the__cbi_ld;‘_e_q_. . ]

7 ™ In sum, then, it appears that in the cases of nearly all the -
respondents and their wives that their ﬁertimlar varieties of Swahili
were legarned in "up-country' contexts -- contexts in which native
speakers of Swahili were ent;;i.;'ely absent or nearly so. Only ome indi- .
vidual spent at least a porfion. of his childhood in an area with a con-
siderable mnnber of native Swahlll speakers. This 1.nd1v1dua1 the.child

wof-a Luyia soldler statloned in Mombasa, obtained at least hlS upper

‘ _Tanzania.‘8 7 : . - /

pr:.mary education there; ~and took certaJ.n pride in master:mg Standard
Swahili at 1east as well as his. fellow pupils. from the coast. .

A mzmber of individuals, however, did spend“’tlme in Swahili-
speaking areas after hav-ir;g 1.earned Swahili in 'hp-eemtry". areas, Of

" the twelve individuals who had travelled cutside west or central Kenya,

seven had gone to the coast at least once -and five had gone to

\0



- ' ' 18
Of‘r'thosé who had gone to""the coast : inAaddition to ‘the indi-
. v1dua1 mentioned above, a Luo man and two Luyla men went to Mombasa to
..,,_,’ _; either work or. recelve occupatlonal trammg Three male Klkuyu went
” to the coast as brief visitors or tourists. Those who had gone to
Tanzania included the Luyia man raised in Mombasa, his wife, the Luo |
just mentioned, ‘a male Kipsigis, and one of the male Kikuyu mentioned
above. The hlale Kikuyu yad.vi’sitcd Zanzibar -- .apparen,tly ohiy briefly;
* the other men were emplo;red in Tanzania 'by the East African Railway

Corporation. With the -exception of the Luy1a man ralsed in Mombasa,

only the Kipsigis man had spent very much time in an area w1th many
native Swahili- speakers; he had spent a total of three years im coastal
Tanzania and attributed his fluency in Standard Swah111 1arge1y to his
stay Ehere
- In regard to languages other than Swah111 acquired by the
adult respondents and the_}r wives, English was by far 'the most commonly
learned languaée. In con%:rgst; to the situation in regard to Swahili,
however, no one had begun leaminy English outside of school. | _ There
“ was therefore no mformal acquisition of English before entering school
C s Ccomparable to that of non-standarq Swahili or of the vernacx.tla,rs.9
In regard to the 1eam1ng of the vernaculars of other ethnic
groups, many individuals reported learning greetmg formilas and very:
basic phrases of one or more vernaculars. A substantial minority --
. ' 16 individuals in all -- reported having (or were reported as having,
" in the case of many of.the w::Lves of resporlamts) a reasonable command
of at least one other vernacular. lLuyia once again showed themselves
© the most active language leamers-as a group: .-eight Luyl’a/ha:{ learned

,\-.
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‘at least' one other‘vemaaqar. One Luyia -- a ""town hxyi_a"' -~ born and
;'aised in ILumbwa, had in fact only“a passive knowledge of Luyia, ‘but“
'apparent fluency in Kikuyu. Even his Swahili was marked with ‘a Strong
Klkuyu "'accent." | ' ‘ a
' In terms of the languages most coxnnohly leamed, ‘Luo‘ appearec»iA
to be easily the most frequently learned (nine instances) followed by -
., Kikuyu (four mstances) K1p51g15 and Lu_Ganda (two mstances each) and
Kurkana, Luyla, Kisii, Teso, and Kamba (one mstance each) In only
four J.nstances were the 1a.nguages learned in. or around Lumbwa, - Most
“\were learned in or close to the reserves where the respondent encountered
substantial numbers of speakers of the language which he or she eventually
" learned. Five of those who had learned Luo -- three Luyia and two
Kipsigisa -- had grown up near the border of the Luo reserve. In the _ .
case-of the'luyia intermarriage and other social contacts with the Luo
created a situation favorable to 1ea:miﬂg ‘Luo even in ethnically unmixed
hous_ehol.ds.10 In the case )of the Kipsigis, the hiring .of Luo laborers-
"to work in the Kipsigis reser\}e -- either on tea plantations or on small
. farms -- also created a 51tuat10n favorable to the learning of Luo. 11
C ' In the other mstances the learncr had had t6 deal “with monolinguals of
that group in ‘the context offwork or of evapge_llzatlon, or else had gone
to school in an area where a great many schooJJnatee had been members of
i that ethnic group. ' )
_I_n all instances except one, the individuals had 1eerned the
‘vernacular infomnally; in the case of the remaining individual he had
. been fo::_rxaily instructed in at least some of the languages which hé had
T learned for purposes of evangelization. ‘_ /

e
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Q Two individuals- (both Liyia) clained a competence in as many
as ‘three vernaculars other than thelr own wh11e three-others (two of
them Luy:.a) clalmed a knowledge oi two other vemaculars. The maJorlty
c1a1med a knowledge of enly one other vemacular.

One brief comment might be- made before endmg this discussion
of language acqu.151t10n. In general the respondents showed themselves
markedly gpfe mltilingual thag their parents. In regard to Swahili,
in the _caée of nine individuals neither parent kne any Swahili. In
the case of another four individuals, only the father knew _Swéhi‘li.lz
In the case of fifteen individuals, both parents spoke Swahili. In
almost all cases where one or both parents spoke' Swahili, however, theif
competence was rated by the respondents as minimal., As for English,-
only two individuals reporied their father as be;i.ng able to speak some
English. In regard to vernacular:, orily four individuals (three of them
Luyia and one of them KlpSlng) claimed a fair competence for their
parents in another vernacular In the cases of two of the Luyia, both
parents spoke at least one other vegnacular. In one of the latter two
ceses, the father spoke both Kikuyu and Kamba‘. In 3.11 the other cases,

«»the parents si)oke only one other vernacular: Luo, and had learned that

* -vernacular through growing up on the border of the-Luo reserve. In all

instances except one, the respondent reported a compei:ence in .the same
vernacilar that the parent or parents had acquired; even in the case

of the exception, the respondent had acquired the rudiments of the lan-

~

guage.
In order to probe a b1t deeper regarding attltudes toward

_different languages, respondents were asked which languag yt’hey would

e
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Rllke to leam in a.dd.ltlon to those they had already leamed and why
they wished to learn them. Though space precludes a full discussion of
the responses » the following may provide a rough outline of the 1a.nguage
choices made, and the reasons g1ven for making them. Four individuals )
simply declared that they were either too old to leam, too. busy to
learn, or that they knew enough languages already Four replied that
they would like to learn any language, given the 0ppdrt;1mity, while ; a
another three said that. they would like to leam the languages of the
ethnic groups among whom they might live in the future.

In temms of specific languages mentioned, Kipsigis was men-
tioned most often (seven t:’mes) Other vernaculars ment1oned were Luo
(four times), Luyia (three times), Kikuyu (twice), Maragoll (once),
Kamba“(6nce) , and Samali (once). Of the non-African languages mentioned,
French wa;s named most frequently (six times) » followed by English (three
tines), and Latin (twice). Two individuals wished to ‘improve both their
Swahili and their English.’3

A variety of reasons was cited for learning these languages.

Those cited for learning "any language" included bemg able to get work

) ‘%m other ethnlc areas, and to be able.to converse with members of any

.ethnic group; the one c14:ed for learning the language of the local
ethnic group was that one can thus become frlends KlpSlng Klkuyu,
and Luo were c1ted as usefu.l for commerce; a Luyia teacher also wanted
to learn these languages to laetter assist monolingual pupils of those
', -ethnic. groups who were enrolled in his classes. Kipsigis, Kikuyu, |
Luyia, and Maragoli were also citzd by a luo as useful for asking one's
" way when lost. Kipsigis and Luo were also mentioned by _a}xo/es the «

~—



132

1anguages of neighboring peoples vwho had often takfm the ttouble to
learn Luo, and he felt that he mlght 111ce to rec1procate. v Luo on the
other hand, attracted a Kipsigis woman because she thought that it was

so easy to-learn. Kipsigis was further mentlocned by a Klkuyu catech:st

‘as useful for religious instruction, -while Somali was mentloned as use-

ful for purposes of evangelization by a Kipsigis preacher.

ﬁAs for European lmguages, both F‘rench and'Lgtin were ment:'.oned._i
as desirable for conversing with joreign visitors and for travel in )
Europe, and for the fact that they, like English, were spoken widely.
over the world. French was also regarded as desirable for the beauty
of its pronunciation, and for its utility in travel throughout Africa.
English was seen as desit'e.ble for canversing with foreigners and for -
work.™*

- When the respondents were asked whlcgh langua{ges they would .

prefer their children to léam, the respondents almost invariably men-

.. tloned English, Swah111, and the vernacular of their ethnic group. The

Q'

reasons given were the ones mentlonec earlier in Chapter III, and special

Y

etress was often put on the children learning the vemacular because it
was "their 1;mguage " Othet lmgLages were seldmn:entioned French-

was mentloned as de51rab1e For their children by three of the individuals

who chose the language for themselves. Luo was mentioned by a Luyia as

useful for travel outside the Luyia area, Klp$lg1$ was chosen by a

K;Lkuyu because his children were yrowing up among Kipsigis in Lumbwa.

Klkuyu was mentloned by a Luo as useiul since the Kikuyu were a large

- ethnic group in Kenya. A half dozen respondents replied in effect that .

* learning: other languages was useful and thét_their ch;i.ljdrys/ﬁould be :
free to choose as they. grew older.
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Respondents were also asked Wthh way was best for learming
Standard 5wah111 School, perlodlcals, books, radio programs, and

travel to the coast were suggested as possible ways. Respondents were

asked to select among the opi:ions or else suggest an alternative way.

In most cases, respondents selected at least two or threé ways of

learning Standard Swahili; some of these stated explicitly that the

mode of »learnms, chosen would reflect the needs of the learner, and that»..,

there was no ane best way for all learners. School was most frequently .

mentioned (10 times) as the best context for leaming Standard Swahili;
as more than one speaker explained, there the learner received prompt
assistance fram a person who knows the standard ianguage well, Lis-

tening to speakers of Swahili and conversing with them received an equal

mumber of mentions. Reading Swahili periodicals was mentioned eight

times, while reading books’ (grammar books,. specifically, in three cases)
was mentioned nins times, or a total of 17 mentions %or the use of writ-
ten materials, Listeningwto, the radio received only seven mentions --
two of which recommended specific:lly listening to Swahili lessons broad-,
cast over the radio. -

Travel to the coast received only one clear endorsement --

- from a Klkuyu agrlcultural offlcer who had learned megarlan in a s:Lmllar

"immersion process" in an area where the language was spoken. ‘Several
others am ‘the other hand, strongly opposed the idea, saying that people
did not have the opportumty to go to the coast. One individual -
Kikuyu schoolteacher fluent in Standard Swahili who had in fact visited
Mombasa -- 51:,a1‘:ed that it would be naive to go there and.to expect an

" "Arab" to teach you Swahili, and {furthermore- that coast wahili had a

»



134
heav:.ly Arab1c12ed vocabulary and"a dl.StlnCt prommcmtlon of its own,
~In sum, then, written matenals school and conversatlon ’
with Swahlll speakers in "‘up- country" (non-coastal) contexts were ‘seen
as the main ways to learn Standard Swahili, As for school several
individuals remarked ‘that school was ‘the logical place for chlldren,
but that that option was closed, of course, for those too old to attend
school. ;Ig_lms, it canbe said that there is o percept;ble orientation-
- toward the coast or toward Tanzania as the sources of the most "safi
("pure") forms of Swdhili; on the contrary,.'people in f;eneral se'em to
' feel that Standard Swahili can be leumed adequately in a local context.
It might now be asked how the five schoolteachers in the
salnple analyzed responded to the question. It can be said briefly that ..
their’}a;ﬁswers reflected the general consensus of— the respondents closely,
though the inmportance of school (as opposed to conversation with Swahili
speakers in mformal contexts) and of books (as opposed to periodicals)
seemed to be more highly stressed
Now that we have discussed the language acqnisition patterns
“  of the respondents, dlong with related topics, it might be appropriate
C | _ - to examine the uses to which the a.cq_uired languages are put by the
- "“respondents oﬁtside of _ordinﬁry conversation. The .respondents were
.Aas.ked about 1:.-heir reading habits, their letter-writin'g, and tile‘ir _rad'io
listening habits. Though it is difficult to sumarize all the data
‘received, nevertheless the following brief remarks may be made In
Tregard to reading books (other than the Bible), language preferences
- tended to.reflect. strongly both tlie language nmficielleies of the .
" _readers, and the availability of works in a given language ifi the areas
— : .
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of interest to -thaﬁlreader. Books® published“ in Swahili aré few in rela-
tlon to those publlshed in English, but those published in the verna-
culars are even fewer. Of those mth a command of knglish, Swahlll, and
their vernacular, those interested in techmcal information reo.d mau}}y
works in English, while those witii arr interest in religious discussions
or in fiction (or folk-tales) read tlem in either : Swahili, thliéh,v
or their ,gemac_ular. Indi\fidgals- with an ili‘terés’t in the tréditionS'
of their own ethnic group preferrcd to read works in their own verna-
(':ular.' When a preference was expressed for-either English or Swahili,
English was invariably preferred to Swahili. Of the four individuals
. who expressed a preference for Enyslish, two maintained that written
Swahili was too difficult ‘for ther. One explained further that English
was briéfer and clee'u'er in-its e:q)rei-sio%of coricepts, while the other
lcomplained that not much was available :Ln Swahili in his f‘ields of
interest. A
Reading the Bible_"p;oved to be an interesting érea for in-
vestigation. lere the same wéfk was available to the respondents not
only in llngllsh and Swahili, but alsc-all four Vemaculars of the re-
= spondents. Slnce the toplc of interest was ‘the sanTe whatever the trans-
..lation selected, and sincé all the translations were readily available
to the respondents, -the lénguage preferences .of res_péhdenfs in regard
tq_u,writteﬁ m;.terials could be more easily discerned. None of the
three literate Luo read the Bible in Swahili. Only one of the tilree
still read the Bible in Luo; the uther’two rea& the Bible in English.
* ~In the case of the Luyia, however,.none of them read the Bible in English.
© All four read the Bible in Swahili, and one -} a preacher --/réad the

Cl

Bible in Kikuyu and in his vernacular (the Maragoli dialect of Luyia).
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The fact that no Luyla read the Standard Luyla translathn of the B1ble
‘may perhaps be explained by the rcmarks of yet another individual, a
Luyia schoplteacher, who said that he preferred to read the Bible in
any lénguage other than Standard Luyia. He explained that‘dialect
problems, especially.in regard to vocabulary, made reading that trans-
" lation very dlfflcult 4
A§ fbr the Kikuyu respondents, the two 1nd1v1duals with 11ttle
or no prof1c1ency in English read the Bible in both Swahili and Kikuyu, »
but the three individuals who werc proficient in English preferre& to ..
read the Bible in lInglish. Two oi them explained that they found it ~
difficult to read klkuyu, one, a : choolteacher, explained that the voca-
bulary and metaphors of the hlkuyu tlanslatlon of the Bible were diffi-
cult for” hnn 7
. The Kipsigis showed a strong preferehce for the vernacular
over both English and Swahili. Scven of the eig}‘;t Kipsigis read the
Bible in Kalenjin (a literary. staidard embracing Kipsigis and closely
related languages), and none repoitec difficulties with the written
= language. Two respondents preferaed to read the Blble 1n Kalenjin only
<;Tﬂ desplte their fluency in both EnngSh and Swahili, Another responuent
preferred to read the B1b1e in alm three languages S0 as to compare the -
translatlcns Two other respondents preferred to read the Bible. 4in
Kalenjin and Engllsh only, while wnother, who spoke little or no Engllsh,
read the: Blble in Swahili and Kalqnjln. The eighth individual, who made
o nention of Kalenjin, préférred the English version to the Swahili

version.,

v
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. In regard to perlodlcals taere was a clear preference for
Engllsh language perlodlcals over their Swah111 cotmterparts among those '
who were proficient’ in both languzges. The two respondents mentioned

earller who complamed that literary Swahili was too difficult in regard:

. to books made the same comments ir regard to per10d1cals. One remarked

also that he could Lmderstand only thes headl:.nes or 1solated passages
in Swahili newspapers. On the other hand, at 1east one respondent who
read Swahili newspapers read them deliberately to increase his command
of Swahlll, and especially _to gatler new vocabulary items . ’

For most respbndents, tle periodicals read were restricted to

}

the leading Kenyan newspapers: Tle Laily Nation, The East African

Standard, DBaraza, and Taifa Leo. No foreign perlodlcals were mentioned.

-

Publlcatlons in the vernaculars are generally not available -- at least

not in Lumbwa -- so it is hardly Lurprising that not a single respondent

reported reading vernacular-periocicals.

Inquiries regardiﬁ"g the writing of letters by respondents re-

vealed a number of interesting facts. First, writing to elders of one's

" ethnic groups -- “including parents -- is nearly always done in the

_ Vérnacular. With peers of one's cthnic group who speak English, however,

one may exercise the option of writing in Englis]i Swahlll is apparently
not used (at least frequently) in writing to co- ethnlcs -- a point" ‘made
exp11c1t by one respondent, though the: reasons for tliis non-use of
Swahlll were not stated by her.. in correspondeﬂce with officials, also,
linglish is favored over Swahili, though here Swahili -- but not a ver-

nacular, apparently -- may also bc used. 1 In other cases Swah111

tends to be used only w1th -individuals who are not co-etlm_/and Who
\-'



138
- speak no Inglish -- or else in-a situation where the writer is replying

to a 1etter written in Swahili. Swahlll therefoi‘?se@s to be a lan—:‘

M g

guage of last resort Jdin- written correspondence. Even a klpSlng who
took prlde in his Swahili maintained that he did not write in Swahlll )
unless it was necessary to do so.
It is d1ff1cult to ascertam the reason for this reluctance
to wrlte letters in Swahili. One of the respondents mentioned earlier
who complamed of the difficulfies of written Swahili explained that
there was too great a gulf between the written end spoken varieties of
the language. He did not command the written language, and the 51561<en
vvariety was not suitable for writing; hence, whatever he wrote had to
- be proof-read by'someone proficient in the written language. For him,
English“was "quick," a view held by at least two other respondents;
one of these latter two, in fact, mainta_ined 'that even his own Avemacu_lar
-- Kipsigis -- was as "wordy" as {wahili in comparison’ to English.
Another point made in fuvor of English by two other respondents
was that their education through lnglish made correspondence easier
« through Engllsh than through any other language. In i‘act four Tespon-
- endents clalmed that it was easier ior them to write in Lngllsh than in
their own vemacular, the mdlndual mentioned in the last paragraph
complained that it took him the ent1re day to. compose a letter .in Luyla
to his mother. _ ‘ '
In regard to radio listening habits, it was clear that nearly
' everyone who had a command of botii Swahili and English listened to pro-'_ ‘
grams in botih languages. . News broadc.asts -- particularly of world news -
— were-often- listened-to-in-English, while programs of eve'ryﬂfar kln? )

\-.
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were ‘usually listened to in Swahilf. Only two i.ndividﬁals stated a -
clear preterence for Lnglish language prog,rams while on the other hand
at least seven respondents prefem ed Swa}ull programs over Ilngllsh ones.
Vernacular broadcasts, as mentioned earlier, cannot be recelved very

well in Lumbwa, so-few 1nd1v1duals even try to tune 1nto vemamlar

broadcasts. The l\lpS:Lng bro_adcast, which can be heard with some
clarity m;;jcertain days, is broadcast at' a ‘i:'ime ﬁhen many Kipsigis are
at work and therefore camnot listen to it .‘
No diffi@tiés were exjressed in regard to the variéty of
Swahili used on the Voice of Kenya radio service, except by one respon-
dent, an incipient bilingual Luyi: woman recently aﬁived from the -
resérvé, who had problems in undeistanding the vocabulary, On the other
hand, ;nlkwu preacher enj oyed: learning new vo?:bl;;j\ary on the Swahili
broadcasts. He claimed that'he could check 'the’mear}ing of new tems
with the translation equi{{alents employed in a later K?Lh.lyu broadcast --
N though this seems rather &iffig:ult to accomplish considering the diffi-
culties of radio receptlon in Kikuyu in Lumbwa.

__O_n___ly ‘the Kenyan radlo services are l;stened to, with the

g‘ -@exéeption of one individual who preferred to get his world news in

’ English via the Voice of Aine?ica (VOA) or the British Broadcasting
Corporation- (}3BC) , another who enjoyed religious prog'x".ams in Swahiii :
broadcast from Ethiopia, and anotlier who enjoyed Swahili broadcasts from

Tanzania.
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CONCLL.SIONS

&«

In Chapter I, the origiral goals and research techniques werc
outlined, ;d tl}é changes in bo?:h objectives and research methods which - -
occurred in the course o_f tpe field investigation were then described
and explained. Originally i't was hoped that the investigation:

(1) might prove to Pbe an opportunity to use research techniques in new
social settings; (2) might reveal somethiné of the nature in which a
cont‘:.act@l,anguage (i.e., Swahili) spreads within a community or region; .
(3) might provide information on the nature of pﬁginized varieties of _
African languages; (4)‘mig11£ provide information on language policy and
its implementation which wt}uld be of use to government officiais. of the
country concerned and to Sdl;léi‘s interested in such issues; and (5) might
provide a picture of linguistic behavior and linguistic attitudes which -

Jvould be .gen‘eraiizable to cmities both in Africa and in-other area;c,
qyf‘» the world which manifested#similar sociolinguistic characteristics.
How well the original objectives of the inveétiga;ion'have béen met must
be left to the judgment of the reader. | ' _ o

In Chapter II,. a déécription_ was given of the town and of its

- hinterland. The Kikuyu, Kipsigis, Luyia, and Lo x;are described as the

major -ethnic groups in the town. We have seen that demographic changes

. affecting the size and relative inportance of et_lﬁlic groups i:all_bgsmft "

\-0
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and i‘ar-reai::hin;r Independence brougiit about the v1rtua1 dlsappearance
of a once numerous Asian and European- populatlon in the town_and its
env1rons with Afncans of the four major ethmc groups taking over .their
functions. - Besides this "Afncanlzatlon " so characteristic of much Bf
post-independence I\enya, another rapid change seems to be taking place

in the hinterland. -Xuropean farms are being sold mainly to Kipsigis
farmers, vg%th large-scale disp%acements of nm—Kipsigis,_fam-lvorkers -
mainly Kikuyu -- as a result; as we .have seen, even the sale of a sin’glé‘.
farm can affect the tenure of hundred; of individuals. Within the town-

ship, however, a mpre stable demographic situation seems to exist since

representatives of the Kenyan government within the township seem deter-

mined to protect the right of every citizen to live and work 'wit};i'.n}the

town -““whatever his or her ethnic group. Such <cl;e{nographlc change and

stablllty, whether "Africanization'' or "K1p51glzat10n," must of course-
affect the 1anguage 51tuat‘;'10n both within the township ‘and in the sur-
rounding hinterland. - _

In Chapter III, the language situation in pdrtlcular was de— :
scrlbed An apparently stable trichot.omous snuatlon was outlined, with
Anglish, S‘Shlll, and a given vernacular -- either Kikuyu, K1p51g15 Luo,
or -Lnyla in the case of the‘. o‘{.rerwhclmng mass of the town's population -~
seen bly most. townspeople as exercising rather eomplenxentary commmi-
cative functic;ns_. English is'seen as the language of educati;on -of
governmental and commercial act1v1t1ty and of communication with"
forelg;n visitors. Swahili is seen as the language of work ---especially
manual labor -- of .inter-ethnic coopératlon, of African solldanty and

self-prlde and.-- de_ facto. --_of town 11fe in. Lumbwa - —)emacular
of vne's ethnic group, however, is the- language of the home and of the
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etiuuc homeland of etinic solldaz ity outs:Lde “the homeland and of the
-‘deepest and most- sacred tradition:1 values as opposed to the secular,
"modern" values found in areas outside of the reserves ‘and. in urban B
areas in general, and-characterized by bo'ch Swahili and Engllsh. We
saw that this conceptlon of the roles played by English, Swahlll and

the vernaculars was clearly reflccted in various domains of social act1~

I

TH 2 N

vity in the townslup
In Chapter IV, l.i:he varicties of Swahili spoken within the
township were described. We saw that variation can be described as a
product of the intersection of two dimensions: the dimension of ethnic
markedness, whieh reflects in som¢ way the effect of linguistie inter-
fercnce,_rg;zom an inc'lividixal's vernacular on his or her spokeﬁ (or ;vrittexlj
Swahili, and the dimension of Pidinizat on, whic_f?eflects the degree
to which an individual's Swahi'li 15 pidljiriized. LEthnic markedness is '
almost wholly confined to phonoloyy, wglile pidginiZation is almost
entirely restricted to grarmne;i; “including both morphology and syntax.
The use of the form a- for the first ferson singular verbal subject-
-marifer by emne “Kipsigis individuais was the only appe‘rently widespread
'?élear‘example of ethnic markedpess in the grammar. We saw also that the
use of the form -ngeli- in hypothetical verb forms by males of all ethnic
groups in the written translation test niay be an ekample of sexeeln marle-
ing, but it is not yet clear what the status of the form.is in ‘the
-spoken language. The two dimensions seem to be J'nterreléteci in that
individuals speaking the most pidyinized varieties of Swahili genei'ally
Aspea.k the most etlmlcally-marked varieties of Swahili as well -- or vice.

versi.’ The degree of ethnlc mar]\edness manlfested of coutee/glepends
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'elso ‘on the degree of 1iﬁguistfé iﬁ?:erference "ﬁossible in" varieties .
manifesting a given kmd of ethnlc markedness varieties reflectmg a
vernacular with a phonolog1ca1 system relatlvely close to that of -
Standard Swahili, such as most dialects of Luyia will have fewer pos-
sibilities of manifesting ethnic markedness than will varieties re-
flecting a vernacular with a phonological system nmch more different
fram that «of Standard Swahili,.such as K1p51g15 or K:Llo.xyu Finally,
vno dlscrete boundaries between social groups were noted in either of the

two dimensions. A situation seems to exist in Ltmbwa Wthh reflects

closely the “creole continua' reported for the English-speaking areas of =

the Cai‘ibbean; ﬂle data, however, are insufficient either to demonstrate
cohclusiveiy the existence of a continuum situation in Lumbwa or to de-
scribeﬂﬁ, - - ./;7

In Chapter V, t_'.he results of ‘a,‘speech identification test coin--

ducted among Standard Seven schooichi 1dren in Lumbwa were described.

The object of the test was’ to.expiore the correlations made ‘by students
between linguistic features and-socisl categories or stereotypes. We
saw that members of the largest-elhhic groups in Lumbwa who manifcsted
“the most ethnlcally marked varieties of Swahili were most easily iden-
“tified as a member of that e::nlc group. We saw also that identification

may pcrhaps ‘be made through recog.ition of a conflguratlon of linguistic

features ratner than by isolated :inguistic features, and that the "etic"

features and configurations of fe: tures selected by the linguist may not

be ‘ghose used "emically' by Lumbwa townspeople in identifying an indivi-

dual's ethnic group. It was also shown that co-etlnics are no more able

to recognize a member of their etimic group than are member of other

etimic groups.

?
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. In regard to correlatioirs made betw'eenAthe degreq'of pidgini-
i zation of an individual's spoken ‘Swa.hili and his or her occupational.
level or of his or her educational dttamments it was shown that
students as-a whole ‘recognized the generally positive correlatlon be-
tween more standard varieties of Swalili and hlgher occupational. and
educational levels, though the maie Luo, female Ki}q.lyu, and the male
Luyia shqggd é. generally keener a])preciatioi;' of i;he correlation than‘
d:id malé’Kikuyu male Kipsigis, or female Kipsigis. Finally, we saw
that nearly all students claimed Lhai mastering Standard Swaluh means
mastering the standard phonology is well as the grammar and the lexicon.
Though language loyalties to one': vemacular may be strong, there seéms
to be no conscious attempt to manifest one's ethn1c1ty by speaking -
Swa.h:.ll w1th an ethnic "accent." C:( -
In Chapter VI patterns of secpnd ‘language acquisition were -
examined. We saw that English and Standard Swahili wete learned formally
through the local school §y§tgm, whereas non-standard Swahili and the
Verhaculars were learned informally, either (1) th:coﬁgh casual acquisi-
- tJ.on from peers with frlendshlp as the pere mot1vat1on, or (2) through
wdeliberate, systemat1c acqulsltlon from w1111ng speakérs of the target
. Jlanguage, with a much more pragma',lc motivation. The f1rst mode of in-
formal acqu151t10n was generally used by chlldren, while the second is
employed 0nly by adults, usually shopkeepers or eva.ngellsts
The data on children showec further that the learning of verna-
* culars other than their own feflectec". the mnneficai strength -of the main
ethnic groups 51(1 the town's populution, with Kikuyu being the most fre-
: .qu{;nﬂy. 1garned second vernacular. Lufia cﬁildren, howe\ir/,/éowed d

o

S~



145
" thiémselves to be particularly avic 'ieamers of other vernaculars. We
saw also that childfen‘s playgroups were fhe usual contexts for second
language acqulsltlon by children in Lumbwa.

The data for adults showed that md:wlduals ralsed m the
reserve with 11tt1e or no educatlon leamed their first Swahili after,,
leaving the reserve; those who ha¢ received at least a moderate amount .
of educatmn in the Teserve were vften (but not always) flrst exposed to
Swahili in the classroom. Those 1aised on European famms with a mixed
(African) ethnic population learned their f_ifst Swahili throughfﬁixed
ethnic playgroups or through common herding activities with children of
other ethnic groups; those who later attended school were then exposed
to Standard Swahili in the classrodm. Though most of the parents. knew :
a little Swa.hlll, almost none taught any Swahllkf.f) their children -- or
even spoke it in the home. We sav also that, with the exception of a -

s'ingle person, everyone had learned Swahili in an 'ﬁxp-ébt;lltxy" (non-
—-coastal) context, though sé:me had later spent time in either coastal
Kenya or Tanzania -- usually a very short period of tin‘lew
‘ Bes:Edes Swahili, qulis}. was shown to be by far the most
C «widely learned second léngua_ge by the respmdenfs. In regard to the
| ‘vernaculars, mény knew o_ni‘f é:e greetings and a few basic phrases of.
another vemacfular, but a substantial minority _reporte‘d'(or, in“the
case of many wives, were reported as) having a reasonable comand of
another vemacular.' Once again, the Luyia were the most avid learners
' of second vemécula;s. Most of the second-vernacular learners learned
them m -- or close to ---the reserves; five of t}ie learners of’Luo, fo:g

~ instance;.were raised on the Luo torder. We saw that Luo } by far the
0 \‘ . - :
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most widely learned, followed by 4.1kuyu, with less than half the number
of leamers and then by other Vemaculars.
Ilespondé;ts were shown to be more mult111ngua1 than thelr .
. parents. TheJ.r parents usually lud at most a nu.mmal command of
Swaliili, and only a couple knew any Lnglish. Onfy four respondents
1'e1)ort;:d a i'air coimand of 6t11cr vertaculars by their parcents. ‘The
chacula.rﬁ:leame;l was nearly alwiys Luo, and had been acquired tl'ﬁ-bugh
living on the Luo border; in near:y «ll cases , the respondents also ‘ ‘
claimed a reasonable competence i1. the vernaculars léamed'by théir
Wparents. . ) »

Statenents by respondents cf preferences’ for lmgﬁéé.es“othevr
than those which they already knew showed 1\1p$1g1$ to be the most popu-.
1ar followed at a distance by Luo and other ve@(aulars This perhaps
reflects the donunant position of the Kipsigis in the hmtefland sur- -
rounding Ltmﬂ:nwa, a fact recognize« by many shopkeepers a’who hope to
attract Kipsigis customers - _

In regafd to non-Africai languages, we saw that Prench 1)1jbvegi

* to_be nearly as. populdr as K;psigig, though English and Latin also re-
C =ceived Iﬁellti.(Jll. . | 4
I\Jhen'pareﬂts sta;fed%the languages which they wished their
_ children to 1e\am, the familiar trid.lotomy of F_‘nglish_,‘ASwahili;‘ and one's
own vernacular was listed almost invariably, and the reaséns given for
the preferences were nearly all the familiar ones described earlier,

though, as we saw, a mmber stateu that their children should be free to
' choose for themselves, especially as they grew older. -
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; In regard to the: respon(iéhts' .viéws" on the best ways to lcurn
Standard swahili, it was shown that writt‘env materials;, school, and con- .
"versation with fluent ‘Swahili spgake}é ilxll_h'r’up-coqntry” contexts were most '
widely regar&ed by respé)ndents as especially effective. .Leam‘ing Swahili
in a coastal context as we have s §n.y Was regarded almost- unlversally

as an unrealistic proposal. ,

pin the final section,of Chapter ﬁl, the uses made of the lan-
guages known by the respondents for purposes -vother than those of converﬂ—
sation were émmined‘ In regard to reading matter, Lng,llsh books 'md

periodicals werc gcnerally preferred to Swahili ones; as we saw, some

-

respondents explained this by refcrence to the unavailability of Swahili-
materials in their areas of intercst, while others complained of diffi-
cultieﬂsmip readiné Standard Swahili. As we sawﬁ_'?ooks and periodicals

in the vernaculars were in most cuses una.vailable. We saw also that
English-speaking Luo and Kikuyu preferred to réad the Bible in English,
while Luyia preferred to read. ,t;he Bible in Swajlili, and Ki;_)(sigis preferred
their Kalenjin version. As we noted, both Luyia and Klikuyu complained of

*

difficulty in reading the Bible i1 their respective vernaculars. ‘

;ﬁ SO We saw also that responcents almost invariably used the verna-
) . R ‘ ‘ e
cular when writing letters to their parents; and-with other co-ethnics,

but used Engl\ish with English-spe:king friends, even Qhen co-e;‘hnics.’
Swahili was uséd as a language of last resort;v'“wyhen either the vernacular
- or Engli:sh cdﬁld not be used. We noted that some claimed in fact that "
wrltmg in English was easier than in euher thelr vernacular or Swahili,
explalm.ng this by reference to their school experience, or in terms of

e

o an alleged brev1ty of wrltten comumication in Engllsh /
\0
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. ‘ Flnally, in regard to radlo llstenlng hablts we noted that
for those respondents with a command of both Swah111 and Engllsh there:
~ was a strong preference for Swahlll_ programs .in general, but that they'
nevertheless preferred to liear broadcasts of world news. in“English.
In"regard to the vernaculars, we caw also that poor receptien;of verna-
cular radio programs in Lumbwa precluded a widespread audience. for the
Voice of Kenya's extensive radio sorvice in the vemewier‘s.
Now that the main findings of the field investigatioh have been
surmarized, let us look briefl_y at what other researdlers have foun:d
+ regarding the role of SQahili on cther areas of Kenya and of Last Africa.
The findings of the Language Sufvey of Kenya, part of the larger Survey
- ,of Languag,e Use and Language Teacl:ing in Eastemn Africa, ~are presented
in hmteley (1974a). ‘ine volume eotxtams a mlmbexcéi-. essays of relevance
to the topics which have been discussed or mentioﬁed in the present
study. The contributions by j:the jate Dr. Whiteley on language usc in
rural Kenya“, by br. Pa‘rkin‘on“ lang ,uaée use in the Kdloleni 'hotxsing es-
tete in Nairobi, and by Dr‘.) Bujra on 1anguage use in the Pumivani housing
C. : *esta'te,v alsopin J:Jairobi;' a'i?éﬂpen‘i;ziﬁs of special interest |

Eidel)

. A scanmng of the matemal in the volume reveals rather
qulckly that the language s.1tuat10n aescrlbed in Lumbwa reflects rather
_ closely ‘the 1anguage situation in, general in "up country" Kenya.’ "'D'r._
, Whlteley s essay on rural language shows that the homestead and the
Teserve areas are major bulwarks of vernacular language usage, but that
the familiar tr1chotomy of Englis}: Swahili, and the vernacular recurs

in many contexts, partlcularly in mlxed-ethmc 51tuat10ns. One notes
I a

once agam that degree of educatlon ethn1c1ty, and age are/f great
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importance in selecting a»‘langu_ageQinumbre casual. settings. " In 'the

- reserve areas, with peers (or age-mates) of one's ethnic’ group who have

_ been educéted, Engi_ish is often used, but only the vernacular is used

with others -- especially elders -- of one's ethnic group. With tho‘se

of other ethnic groups inside or outside of the resefves, one may again

use English with educated mteflocutors, but Swahili with others.
Dr.garkin's investigati:ons in Nairobi are also qf interest,

In the Kaloleni housing estate, which has a mixed ethnic population,

“children's playgroups are of special importance .in the learning ‘of .

Swahili and of other vernaculars, as in Lumbwa.” Swahili is generally
used between neighbors though the Luo, who are numerically dominant,
anéyﬂle Kamba, who are res:.dentlally clustered, use Swahili less fre-
quently in“their dally act1V1t1es 5 gthnic intermarriage is very low
among Na1rob1 s four maJ?r ethnic groups ,4 so that even in Nairobi the

spread of Swahili through ethnic intermarriage seemed unlikely, despite

‘ethnic co-residence in housing estates like Kaloleni. Parkin also notes

the occurrence of some 'vernacular 'adding'' (learning of vernaculars

‘Qﬂ}(?}’ than one's ‘'own) in Kaloleni and Bahati estates, but notes that it

LT

segues- to be.characteristic of the supordinate ethnic group in a dyadic
. ) B ' ‘ g »
"'patron/client" relationship with another ethmic group.” In the case of

’\Ialrobl s major ethnic groups Kaniba tend to 1eam 1\1kuyu while Luyla

tend to learn Luo As in Lumbwa, lmgulstlc affmlty 'does not seem to
be a factor in 'vernacular ‘'adding. m6 ‘
' Dr. Bujra's study of the Puzwani housing estate is of special
interest. There a compact Muslim African population -- unusugi in
"up-comltry".,}(enya -~ co-exi:sts with a Chri-stian((or nomi.naliy Chfistian) ’

\—.
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Afrlcan populatlon. 'I'he Muslzms -- wxatever then' ethnic or1g1n -- have

cut their ties: ‘to the rural: areas and are strongly urban orlented the -

,Chr15t1ans on the other hand, mal'ltam strong ties with their respectlve

reserve areas.? Lthn1c1ty, rather thdn re11g10n is of prime 1mportance
to Christians in their personal relatLonshlp, in contrast to the Muslnns; 
this is-shown clearly in the rate of ethnic intermarriage for both
groups. Seventy-five percent of tae narrled Musllms were marrled to a
spouse of angzher ethnic group, whereds only 8.3% of the married
Christians had married outside their cthnic group.8

The language situation i Pumwani clearly reflects this di-
chotany. Since Swahiai replaces tae vernaculars in-ethnically mixed
households but not otherwise, one would expect that Musllms use Swahili
in the home, much more often than Ciristians, Thls is 4n fact the case;
73% of the Musllms use Swalull wit1 their children, whereas only 154 of
the Christians do so.9 o .
° . Inregard to the varietics of Swahili used in Pumani, one
finds much more standard varietieslspoken there than in other sections
of Nairobi. This‘is primar&ly'because &escendants of the coastal Swahili
whe‘flrst settled in Pumwan1 st111 form the core. of the . communlty 10 |
Chrlstlan immigrants to Pumwanlewhu came there when already mature may
contlnuerto speak non-stagdard varieties of Sw&hlll despite decade§ﬂof .
residence in-Pumwani; their epildren, however, qﬁickly learn the more
standard varieties spoken th.ere11 through playing with their Mulsim -
12 ‘ . .

Once agaln one finds the trichotomy of Lngllsh Swan111 and

the vernacular. Here, however Lngllsn is used much less for commMnlca-

~



tl()]l m‘chm thc conmxmuty than for, dealmg w1th Neurobl city ofhcmla,

“who m51st on the use of hngllsh in discussions despltc the fact that

"they may be fluent ‘in Swahili. Engllsllfspea]\ers in Pumwani may thus

4

find themselves placed in the position of “political brokers' by

Punwani re51dents anxlous to secure taeir due from the c1ty admmlstra-
13

tion. » ' ] o

It would be interesting t:o compare the data on ”up country" .
5

Kenya with data from the coast tI tradltlonal Swahili-speaking arca
-of ienya. Unfortunately, llttlc ]db seen published on the present lii-

=
guage situation on the coast; a dissertation by Dr. Sedldk describes

the Gede Settlement Scheme, ‘a mixed-ethnic settlement in a Giriama-
speaking area on the coast near Mallndl There the English-Swahili-
vernacular.trichotomy has now established itself, with no sign of

change in the near future. The older conflict between English as the

language of Christianity and Swahili as the (everyday) language of Islam

has apparently resolved 1tself througn acceptance of the secular or

pragmatic view of the two languages held by people "up-country'; Engllsh

'has 51mply become the language of eduuatmn and of relating to foreign

v;sltoxjs (principdlly tourists in coastal hotels and resorts) , while

~

Swahili has become the principal#medium of inter-ethnic comnunlc:atlon.14

'I‘he results of the Language Survey of Tanzama have not yet

been publlshed Nevertheless, it seens safe to assume, on the basis of

the stated p011c1es of the Tanzanian government, that Swahi}i, already

declared the national language, will continue to oust English from

domains of power and prestige in the national life.ls The future role

of the vemaculars in non- coastal Fan‘.anla, however, is not easy t¢

S~
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foretell, In a study done Jn the v111age of Usangl in the Pare District
of north-eastern Tanzama Dr U'Barr fou:nd that Swahili. mdeed per—i
formed many of the functlons that Inglish normally would perform in
‘Kenya, even m a reserve area com])arable to the area in which Usangl

was logated In Usangi, '"the cun ent relationship between Asu. [the.
local vernacular] and Swahili is one of diglossia." Asu is Yassociated
with home, iarming, family, etc." while Swahili is "assoqiz;tc& with.
government,,\ gchools, literacy, social services, etc. nl? There is 11ttle )
room--for Engllsh, which is in any event spoken fluently by only 3% of
‘the populatlon (conparable figures fer Asu and Swah111 are 99 and 79%,
respectlvely) ‘

- In Uganda, however, the situation seems to be very much. like -
that of Hup-country"' Kenya. Despite official discbufagemeht of the use
of bﬁvaﬁili as 4 lingua franca and the( bitter competition of LuGanda,
Swahili has managed to become by 1' ar the most widely ;])(;kcn second la:-
guage in Uganda, with an est'jil‘?atec 355 of the population able to converse
in it.- It nearly matches in numbcr of speakers its coiﬁnetitor LuGanday
« €ven when the natlve speakers of Lzanda (16% of the populatlon) are in-
cluded 19 In the capltal c1ty itself, Kampala, Swahlll is in a smularly
strong p051t1orx.20 With the" afparant change recently in the government
attltw.le toward Swahlll a.nd the breaking of the power 6f the BaGanda.
w1th:m Uganda, it would seem that Swanili may play an even greater role
in m»terQ -ethnic commnication in Uganda. There is thus a strong possi-
bility that Uganda may follow ﬁhe exanple of Kenyé within the next
decade, ‘and establish de facto, if not de jure, the trichotomy charac-
teristic of her close neighbor. o _ / !

\'
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As for the role: of .‘:walull outside East ‘Africa -- 1n the -

Republlc of the Congo, in Rwanda, in Bunmd1 1n Lambia, _and in /\n;,ola

and Mozamblque, such questlons lie far beyond the scope of the prescnt

" ostudy.

Before closm;,, I would like to suggest a number of areas

" which might be fruitfully explore«-by scholars interested -in the topics

discussed in this study. Flrst, it might prove useful- to do a nunber

-of ..commumty studies of the type cone in Lumbwa, and in the Kenyan com- -

munltles mentioned earlier in the chapter Cqmnm:.tles in different
areas of Kenya mlglj.t be studied: conmmities in the reserve greas,

farm populatians 1n the former '"Wldte llighlands," neighborhoods .in bot}l |
smaller and larger urban centers, and commmitics on the coast vitself.,

A larger-and more systematic sampling ol both sexes and all age groups

would cerfainly be desiréblc,) thq}ggh the- silze of the sample nesd not he

too large.Z:L It would be best not to attempt to investigate too many

factors at one time; if one is investigating variations in lahguage

behavior in regard to sex, age, ‘ax;&“l“e\‘re; of formal education acquired,

. then it would probably be wise to restrict one's study to a single ethnic

- o .
L% . -t

In regard to mterﬁ)ersonal varlatlon in spoken Swahlll de-

tailed studles should be made of the clnnensmns of pldgmlzatlon and

. of ethnic markedness and the existence of speech continua verified and

describeg@l«,in detail; where discrete varieties of Swahili do exist, the

"isoglossqs which mark them off from other varieties of Swahili sh(;uld

be plainly stated. As mentioned carlier in Chapter IV, the work of de-
. \_,_.7-4

.-scribing a speech contimmm in any commmity is an enormous task and wiil

P

~probably require a team of researchers rather than a singTe investigator.

o
o e



N ~ Though, as mentidned in Cﬁé_j)ter’.IV , Written mat_;ex‘ials can"be."'
useful in an initial probe of variation in -thg;; spoken language,"vin.’the '
final analysis tape-reéorded data systematically gathered is of crucial
importance. Perhaps a tape-recorded test similar to the written trans- .
lation test used in this study might be administered orally in the
respondent's vernacular by an interyiewer of the Ijesl‘.nbndent'sr.et}mic
group. The?fffespondent would be asked simply to give (orally) the
Swahili equivalents of a standard set of sentences in the vernacular
read aloud by the interviewer. The interview situation would hardly
be informal or natural; but perhaps some of the diffic;,tlties inherent
in both written tésté and in unstructured corpii of tape-recorded dafa
might be overcome: What the intervies would lose in naturalness 1t
might ;J(;m in systematic exploration of the respondent's spoken Swa.uh
1/hc1uding full paradigms of grammstical features, rather than the in-
complete paradigns so often: encour,terec_l in rmming‘texts‘&.- 'I‘lig compara-
-bility of data*aeross respoﬁdexlts would therefore be considerably greater
than when unstructured tape-recorced corpii are used. As for intra-

- personal Variation the Vériation ihherent in the regpondent himself
o1 nerself mcludm" contextual tnd other variations, the toplc would
s:.mply have to be the topic of yel another mvestlgatlon.

In all such studies, tlx lel participation of local scholars
- and of other local individuals dee pl) fam:Lllar with the area selected

22

- for investigatien®” would be of great‘ importance. The foreign scholar

can perhaps contribute the perspective of one who has crossed a cul-

* tural boundary and sees afresi iiﬁcnonlena which local people may take ‘ )

for g,ranted but it is local p\,op*e raised in the local are -4 who will



have the deep 1n51ghts and 1ntu1t1ons whlch can gIve such depth to any

obJectlve study of complex soc1al reallty.

k-3 . ' 2
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FOOTHOTES'

| 1. Cf. especially Gumperz, Iyme:, and Fishman, respectively, in
Gumperz and Jjymes (1972). ' P

z

2. Maps of Kenya and of Lumbwa itself are included in Appendix I.

3. Teaching .half-time'wbuld definitely be to6 heavy a load for a=
researcher, since one's de jure quarter time’ teaching and administra-
tive load frequently stretches to a ¢e facto half-time load due to.

the many crises which tend to ocaiir. In. 2 Harambee school ‘

4. 'I'hls mvestlgator was present at all mtemews and was often the
only interviewer present. : '

5. By far the most ea511y collectec and conprehenswe mass of data
collected in Lumbwa consisted of :chcol children's written work in
Swahili; I can highly recommend tlie use of such data to other researchers.,

6. Cf. Duran (1974a) If accounts given in the Dail Natlon of

" September 19th and 20th are correct, the figures of reilﬁgees given. in.
Duran (1974a) must be greatly.exa:gerated, It now seems more likely
that only 500 refugees -- not 2501 -- were expelled in the general
area.

hod

iy



CHAPTER II

 BOOTNOTES.

1. For a fuller description of the town, together with a description
of ethnic relations within the town, please see Duran (1974a). Popu-

lation figures are taken from the Kenya census of 1969, Vol. II, pp. 18__ .

£

and 56. See also Chapter I, Footifiote 5. :
. 2. See Chapter I, Footnote 5. |

3. Once again, it must be stressed that such figures , given verbally
by responsible figures within the agency or institution, may be wide
of the mark.

4, Kisii, the other large population of Western Banty found in Kericho
District, are very few in Lumbwa township, according,to the reports
of Kisii living in Lumbwa. - .

5. Ethnic organizations in Lumbwa tend to be frowned upon by govern-
ment authorities due to the dangers of fanning ethnic enmities. Per-
haps only the relatively pacific character of the Luyia population
made possible.the infrequent gatherings of the association. ~

" 6. This process is more fully described in Duran (1974a). Reasons

for the displacement of farm families include economic ones as well
‘as ethno-political omes.

7. 1 have no breakdown by ethnic groups for the second farm.
Eeael - - .‘ , ‘ §'~ .,!}'G-'
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1. There is a persistent story - - | robably -apocryphal -- of an old
monolingua’® Luyia woman who came 70 :‘airobi to visit her son and his
family. On reaching the house, tle woman found that her son was not
‘home. The daughter-in-law, disda‘ning the shabby .clothing of the "

poor rural woman, directed her to sit in the kitchen and wait, as though
she werc a household servant. When the grandchildren came home from
school and discovered the. old women -- to whom, of course, they could
not speak -- they asked their motler (in English), 'Mummy, who is-that

\push-woman in the kitchen?"

\\\,. Tor” a-more cxtensive discuss.on of the factors. affecting cthnic .
int€marriage in Lumbwa, see Dura: (1974a). There is some intermarriage

- between=kuo and Luyia, but I have no specific data on the matter.

3. The story is told of the ama:cment of the townspeople when they
discovered that a group of Czechs repairing a local road could not
speak Linglish. "lawakujua kusema Kizungu!" ("They [the luropeans]
did not know how to speak Turopea:!'), was the surprised comment.

4, Cf. Fishman (1972). ™
5. The expected.Swahili term m%' ni ("[in]A town') is ambiguous in

Lunbwa; it is usually.used to refer specifically to "mjini," the old
African quarter of the town. A third meaning is also possible, as in

_the phrase (uséd of a woman) "ame wenda mji(ni)," literally, ''she has

“gone to town," but with the connotation that she has abandoned her
‘home and has given herself uf to «lissipation. '

6. Standard Swahili forms will he used to describe domains, though

in fact some domains would be expressed by the. koine construction of

locative kwa plus noun, e.g., kwa kazi, or simply huko kazi, "at work,"

instead of Standard Swahili kazint, Fomms using the steém -enye are
rarely employed; thus, one does noi usually hear kwenye kazi.

"'7.  One should bear in mind that ethnic intermarriage -- except between

Luo and Luyia -- is relatively rare in Lumbwa; hence, mixed ethnicity
-presents little problem. In the cvent of children born through an -
informal liaison, e.g., of a Kikwwu mother and a Kipsigis father, it

- seems to be the case that usually the child will assume the ethnic

‘identity of the mother. | -
\0 5 PR CE s
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QIAVILR HI:. F%);i‘i-.l()‘ﬂi@j (continued) _ . o

a

'-,8. There is one definite "etlmic 'néighbdrhoo'd" in Lumbwa, .This is

~the cluster of homesteads on the southern township boundary occupied -
by the laiboni. (''laibons' or traditional Kipsigis priests). These
wa-laiboni and their families are regardé&d by the townspeople as
sorcerers and interaction with them is limited, though not unusual.
Even local Kipsigis regard them with m15g1v1ngs and apparently do not
intermarry with them. They apparently constitute a local pariach
group, but one whose members are feared for the ev11 which they can
- Inflict.

5 : 2 ’ :
9. It seems important to stress the importance of treating this do-
main as separate from any-other. It i5 the domain often’cited by
“individuals -- for instance; the schoolchildren described in Chapter VI
-x.as one in which being able to speak a language other than one's own
vernacular.may be necessary, particularly when one is travelling “‘on
the road" outside his or her own ¢thnic area, In the latter situation
-~ particularly -in a hostile ethnic area -- getting lost on the.road
or simply travelling on the road can cause anxiety. In such a situ-
ation, ability to speak Swahili without an accent or to command the
local vernacular so as to pass for a local dinhabitant is- looked up 1
-by schoolchildren®as a distinct acvantage. Within-the township, .
the road" is one domain where unwanted verbal interaction with acquaint-
ances may be unavoidable, smce one can neither 'get lost within a
crowd nor hide behind a tree. On the other hand, it is a domain which °
offers the most complete pr:wac:y vhen one does w1sh to commmlcate with
another person. S
10. The larger ethnic grouping which includes Kipsigis, Nandi, Tugen,
Elgeyo, Marakwet, Pokot; and Sapiny. :

. 11. Kipsigis women do not usually use the telephone.

L . e

a2
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CQAPYER TV

'FOOTHOTIS | ) R

.

. 1. These tests are referred to ]atcr in this chapter, they are more
= ‘ fully described in Duran (1974b).

2. The taped interviews- have all been archived at the Language Lébora-
.. tory at Stanford University and are available for use by interested
‘students.

¢

3. Nevertheless nearly every tost submltted was. completed

4, Iiere I use the temm "gramnar" in th& broad sense, as used by
generatlve gramarians. . -

5. The fact only two of the Luo corpleted the test fully renders the
data for foo highly inconclusive. _ - ;

6. Alandi girl also completed :he test, but her results were not
tabulated since the focus of the paper was on the pcrformnce of the
four major ethnic groups in- Lmbwn

7. Further mformatlon on the lel\ -iduals concerned is given in

Appendl_x III. e
C 8.7 Time did not allow the tabulstion of the Standar‘t’f Seven pupils!

scores in relation to age.

X

9 . Cf. Duran (1973).

10. The concept of '"Standard Swaiili' in Lumbwa should, of course, in-

- -clude not only-the materials used in the school’ system but also tne
variety uSed in Kenyan Swahili net rspc pers and on the governrent-operated
"Voice of Kenya" radio service. “or the most part, 11_: is that fom of
Standard Swahili spoken ''up-county" in Kenya rather thanh the Standard
-Swahili of the coast or of Tanzan a, which most -~ if not all -- people
in Lumbwa regard as the standard T.anjuage.

11.- Leaving aside the Luo studen :s,-only two of whom cormpleted the
e - written test, the female Kikuyu s ‘udents produced nearly twice as many -
_______ <. * _..--. . non-standard concord:Lal agreement:: (13.5% of deviant forms) did
male Luyia (7.5%),-though both constituted 15% of .the Standdrd Seven
respondents.. Male Kikuyu; howeve:, produced 21,5% of the non-standard -
agreements, a percentage which ne:'.rl)" matches their percentage of
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QIAPTER 1V, FOOTHOTES (continued).

(11.) . , - I
nen-standard. phonologically-relatcd "errors."  Once again, the Kipsigis
male and female students showed the jreatest degree of pidginization,
producing 25% and 26% of ‘the non-standard concords, respectively.
Compare the figures for Luyia, feiale Kikuyu, and male Kikuyu.with
thosé of the charts in Appendix IVa md IVb. - - ’

,.12. Cf. especially Bickerton (1973).
13, CE Durdh (1973).
14, Cf. Duran (1974b). '
1. Cf. Gregersen (1961) , p. 2.
16,  Cf. Armstrong (1940), p. 30.
17. Cf..Gregersen (1961), p..27..

18. The tem "dental" used for Kikuyu /t/ in Benson. (1964), p. xii,
seems preferable to Armstrong's "lveolar, unaspirated" (cf, Armstrong
[1940], p. 33), since Polomé also uses a term corresponding to that of
Armstrong to characterize Standard Swahili /t/. Kikuyu /t/ is much
more dental than Standard Swahili /t/. : : 3

19. A single female Kikﬁyu manifosted the feature.

20, Sce charts in Appendix IV ’

21, Cf. lleine (1973). Unfortunately, I did not have time to do a
similar systematic study of pidgin Swahili in Iambwa. The forms given
in Dr. Heine's.description, however, match those which“occur in the
tape-recorded interviews almost exactly. At least three fluent speakers
of pidgin Swahili, including two nale Luo and a male Kipsigis, are
represented.among those interviéws selected “for analysis (see Appendix
ITI). Further corroboration of tle use of Dr, {leine's pidgin forms in
Lumbwa come from the speech of speakers of heavily pidginized (but not
"pure" pidgin) verieties of Swahili (nearly all male Kip$igis) and

from two incipient bilinguals: a fenale Luyia and a female Kipsigis, Ay oz
differences noted between forms or constructions given in Dr. Heine's
description and those noted by myself in the data will be mentioned in
the course of the description. :

22, Where the same concords (i.e., homophonous concords) exist for
several noun classes, a Standard fwahili nown class number will be .

- selected to represent that set of concords for convenience of reﬁerence. -
This does not mean, however, that concords need necessarily be régarded
as deriving historically from that particular Standard Swah:i_lzi/;qm class

as oppesed to the other noun classes with concords of the sam shape, -



_GIAPTER IV, FOOTNOTIS (continued) .

4

23. This temporarlly tmmarked form a1d its negative- counterpart are .
most prominent -in the pidgin Swahili of Lumbwa, - .

26. As we w111 see later in our (iscussion of intermediate forms. in
Lumbwa, instrumental constructions perhaps- retain’ thelr synthetlc form,

25. Cf. Duran (1974b) for more erplicit detalls.

) N
20, Phonologlcal variants of- thefe cev1ant foms are not given herc
they are inclifded, however, in the tabulation of their cognate forns,
which are listed here. ) . .

"27. ‘See especially the section below on mstnmxental 'ldverblal phrases

with the particle na. .
§

28. Conversely, 11tt1e was heard when scanning the tapes that did not
appear in the written material. Vhat did not appear in the written
material, however, will receive die wention. .

29. Cf. espec1a11y Bickerton (1973).

30, Cf. Helne (1973) pp - 90- 91, footnotes 43 and 44. It occurs in
the Swahili of at least one Asmn in the corpus of taped interviews.

31, The first fom occurred in tle written corpus, whlle‘*the second

occurred in the taped matenal

32. For a fuller discussion of stch phonological dlstortlon in the
written corpus of the Standard Sen en pupils, please see Duran (1974b),
pp 67-68. p

&
&

¥



QAR V.
FOOM'OTLS

1. Only 47 ‘questionnaires were :ncluded in the tabulation. ' The
single student. who was not a member of Lurbwa's~“four main ethnic
groups ---a Hahdi cirl -- was del herately excluded-so as to re-
strict the discussion to the majo: etlmic groups. Iler responses to .
Jthe speech identification test were also excluded from that tabulation.

2. The scgments were extracted !ror the tape-recorded interviews
mentioned in Chapter I. - ‘

3. CE. Appendix V.

4. The rest of the taped speéch of these individuals (not heard hy .
~ the students, of course) was replcte with examples of the sort'
-mentioned T R

5. Cf. Appendices Via and VIb.,

6. 1In fact, at the time of the test students were asked to categorize
speakers by reference to' this!code.

7.- CE. Appendices VIIa and VITb.

8. Mo formal test was devised fc¥ ranking various occupations into
a general hierarchy on the basis ¢f social prestige or of perscnal -
preference. It is clear from my experience in Lumbwa, ‘however, that

: clerical/professional work -- as in so many other parts of the indus-
" trial and industrializing world -- is considered more prestigious and
.desirable than‘manual labor. -~ : R
9. - A Meru soil conservation officer and university graduate in, .. -
. Lumbwa- who was educated entirely in English in the Central Province,
for instance, speaks roughly the same variety of Swahili.

10. Cf. Appendices VIIIa and VIIIb. ' o
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Note the reference to the"’Wa»Swahili" made eérlier o
Once again, the representatlon is overwhelmlngly male.
The Maasai girl &nd Nandi boy are here ‘excluded from consideration.

‘The essays tncmselves *ref_erre«l only to mteractlon 51tuat10ns w1thm

" the township; interaction situations on European farms were never
- referred to specifically, though {requent references werc made by

adults-in the taped interview:. Many of the adult Kipsigis and -

Kikuyu had learned their first Swahili in such common activities on

Luropean farms,

Since learning another vernacular is usually looked Upon as an ac-
complisiment, and since learning at least the.rudiments of the
vernacular of one's playmates is regarded as nommal children's
behavior, it is unlikely that.parents knowingly concealed such
behavior from the-interviewer.

A list of the individuals interviewed, along with a few items of

-general infoimation regarding each individual, is«given in Appendix

III.

LIt should be’ mentloned that* in no case was any parent reported as

explicitly discouraging-a chiid from learning Swah111 or any other
language. . . ‘ PR
Only Uganda‘\ (in the case of at least elght'pérsons) and Europe (in’
the case of a single person) werc listed as destinations besides
the coast of Kenya and Tanzania.

The Luyia man raised in Mombasa had augmented his knowledge of
English through conversation with adult native English speakers on
the army base who had befriended him. In his case also, however,
his initial contact with English occurred in the local school.
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QIAPTER VI, FOOTNOTES (continued;

~.

10. One-of the Luyia had a Luo mother. One does not necessarily speak

11.

12,

<13,

15.

8

the vernacular of one's mother, however, ‘Another Luyia was for-
bidden by his Maragoli father to learn the Luo vernacular of his

-mother; since both he and his mother lived with the father in the

Maragoli reserve, learning Luo would in any case be difficult.

‘Whethen these situations were not equally favorable for thé learn- .

.ing of Luyia and Kipsigis by Luo speakers reémains a moot point.

14,

In another case, the father had died before birth, ledving only
one parent who-spoke Swahili. _ :

It is interesting to compare these figures with those gleaned from
the schoolchildren's essays - - particularly in regard to learning
Kipsigis and Kikuyu. This scems to reflect greater appreciation of
the economic and-social importance of the Kipsigis people in Lumbwa
by adults -- a feeling expre: sed explicitly by several Kikuyu who
learned or wished to leam Kj psigis, . : Lo -

The problems with the Standaid Layia experiment, an aftcmpt to
Create_a standard literary dialect out of 17 spoken dialects, is
descr_ibe_d in Itebete (1974).

Only in the case of a Luyia’ respondent employed by an evangelical

organization did a respondent report having to use Swahili for
official correspondence as a matter of policy. : ' ‘
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CHAPIER VII

 FOOINOTES
1. Whiteley (1974b).
Parkin (107%), p. 168.  °

(%] -~ 1
. - .

~3 (=2}
. .

10.
11.
12

14.
15.
16,
17.
18,
19,

Ibid., p. 197.
Parkin (1974a), p. 141;
Parkin (1974b), p. 177 £f.
Ibid,; p. 185. |
Bujra (.'_1'974), p. 221 ff.
Ibid., p. 236.

Ibid., p. 245.

Ibid., pp. 233-34.

Ibid., p. 233.

Ibid., p. 227.

. Ibid., p. 240 £f.

Sedldk (1975), pp. 106-07,
CE. Whiteley (1969).
0'Batr (1967).-

Ibid., p. 298. .

- Ibid., p. 290.

Ladefoged, Glick, and Criper (1971), p. 25.
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QIAPTER VII, FOOINOTES (continued)

20, Scotton (1972), p. 129 ff.
21. CE. Sankoff ('1972), p. 9.

22, 1t goes without, saymg that local scholars, local. government
officials, and other interested individuals of the host. country should
have a prime role in selecting the area itself, R

4 - E



APPENDIX I-
Sketch Map of Lumbwa

oy

Qe ) to
Londiani
and -

to
Kericho _

to
Londiani/Ft. Ternan
junction

and Kisumu

OO~ LN
« e o o & o @

¢ .

.“*District Officer's Office | oy
Sub-Chief's Office . = = - \
Police Lines

County Council Housing .
"Mjini™

Primary School

Railroad Station

Former Asian "dukas"
. Soil Conservation Camp
Secondary School

ot

W/ MOMBASA

168



j,!,..i.

~

109

APPENI)IX Ia
LINGUISTIC QUESTIONNAIRE

P N

(Fbr the father qf the family)
Demographic Facts: (Personal H1st01y)

Ulizaliwa wapi? S

KatiKa maisha yako, - ume1sh1 wapl?

Ulikwends $Kuli?

Ulisomea wapi? ’

Ulisoma mpaka kilasi gani?

Umefanya kazi wapi? : -
Ulifanya kazi gani huko? '
Umesafiri wapi katika maisha yako? '
Wewe waenda kwenu kuona jamaa zako?

.

PP D po o'

History of Individual Language Use

i (For each language which the respondent knows, especially Swahlll) :

Unaweza kuzungumza kwa lugha ngapi?

Umejua lugha ya [ ] vizuri, nusu-nusu, au kidogo tu?
Nani allyekufmdlsha lugha hlyo‘? : .
Ulijifunza wapi “lugha hiyo? ‘

Ulikuwa na miaka mingapi wakati ulipojifunza 1ugha hiyo? .
Ulijifunza lugha hiyo kwa sababu gani?

Ulijifunza lugha hiyo“kwa njia gani?

Wazazi wako walisema lugha ngapi?

Wakati unapokwenda kwenu kuona Jamaa, wewe wazungumza kwa
lugha gani na jamaa hao?

... Watu wanaokaa kanbu na nyunba hii yako wanasema lugha gani

' nyumbam"

“F@ﬁ?????

. Strategies for Language‘ Use

a. - Ukiona-mtu ambaye humjui, lakini unataka kusemezana naye, basi
utasema lugha gani? tena, utajua kwa njia gani kusema raye kwa
lugha hiyo?

b. Kuna mahali mbalimbali nje ya nyumbani ambapo hufaa lmzmgmnza
kwa lugha yako ya nyumbani? Mahali gani? ..

¢ Kuna mahali mbalinbali.ambapo haifai kuzungumza kwa lugha yako

. ya nyumbani? Hapo utazungumza ‘kwa lugha gani?

Actual Language Use

a. Ullzungtmlza kwa lugha ngap:. leo? Ulizimgumz kwa mymzd e
 wapi? _
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'b. Ulizungumza kwa lugha ngapi wiki hii? Ulizungumza kwa lugha
hizo wapi? . -
c. Ulizungumza kwa lugha ngapi mvezi huu? - Ulizungumza kwa lugha
hizo wapi? , N
. 5. Language, Literacy, and Mass Commmications Media
(For each language) ' s :

a. Unapenda kusoma vitabu vilivyoandikwa kwa lugha hiyo? Tkiwa
hivyo basi, unapenda zaidi vitabu vya nama gani?”~ . ° _

b. Unapenda kusoma magazeti yaliyoandikwa kwa lugha hiyo? TIkiwa
hivyo,, magazeti gani hasa? 0 oo emiemen e

c. Wewe waandika barua kwa lugha hiyo? Kwa kawaida, waandika
barua -hizo kwa nani? --yaani kwa jamaa, kwa rafiki, kwa

 maafisa wa serikali,. kwa wafanya biashara, au watu wengine?

d. Wewe wasikiliza vipindi vya redio kwa lugha hiyo? Vipindi °
gani hasa? ' » v

6. Language Preference

a. Unataka kujua lugha nyingine? Lugha.gani? Kwa nini?
b. Urnataka watoto wako wajue lugha gani? Kwa nini?

7. Acquisition of Standard Swahili Norm

a. Nini ndiyo njia bora ya kujifunza kiSwahili safi?
) kujifunza skulini? ’

kusoma magazeti?.

kusoma vitabu?

kusikiliza redio? .. |

kwenda pwani, tuseme Mombasa?

njia nyingine?

%

T OUTR NN
YN

B. (For the mother of the family -- the questions -asked above will °
.= be repeated, plus the following)

a. Wewe wasema lugha gani sokoni? _

b. Ukienda madukani, uUtasema lugha gani? .

c. Wewe wasema lugha gani- unapozungumzana na wanawake wanaokaa.
karibu nma nyunba hii yako? :

C. (For the children of the fami_ly)
1. Language Use at School

a. Wewe wasema lugha gani katika madarasa (au makilasi) ya skuli?
b. Wewe wasema lugha gani unapochezana na watoto wanafimzi wengine -
. katika kiwanja cha skuli? o

e
~—
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2. }Language Use at Home

a,
b.

Wewe wasema lugha gani na wazazi wako?

Wewe wasema lugha gani na wazee wako wanaokaa nyumbani hapa
au ‘huko kwenu? : :

Wewe wazungumza kwa lugha gani na ndugu zako wadogo?

Wewe wazungumza kwa lugha gani na ndugu zako wakubwa?
Wewe wazungumza kwa lugha gani na watu wanaokaa karibu na
nyumba hii yako, yaani: :

-- na wazee?

-- na watoto wenzio?

-~ nasvijana? -

-~ na watu wazima?



APPENDIX IIb

LINGUISTIC QUESTICNNAIRE I
(English Translation)

1. Demographic Facts (Personal Higtbxy)

i

Foa tho 0 e

a.
bo

c

d.
e,
f.
g.
hc
1

A.. (For the head.of the household -- usually the father of a nucl;é_ari
- family) - o . o '

8

Where were you bomn? -

Where have you lived in your lifetime? \

Did you ever attend school? |

Where did you attend school?

What level did you reach in school?

Where have you worked?

What did you do there? - .

Where have you travelled in your lifetime?

Do-you go home (i.e., to the ethnic homeland) to see your
relatives? :

2. 'History of Individual Language Use ‘ T

(For each language which the respondent knows, especially Swahili)

oY
H

- Why did you learn that language?
_ How did'you learn that language?

In how many languages can you converse?
Do you know [Language X].well, tolerably well, or just a little?
Who taught you that langtiage? ' .

‘Where did you learn that language?

How old were you when you learned that language?

ety

How many languages did your parents speak? (Here, one can
repeat questions 2.a-g for each parent and each language)
When you go home' (i.e., to the ethnic homeland) to See your .
relatives, which language(s) do you usually speak.with them?

“What language(s) is/are spoken by the people who live.close

to 'this house? .

3, Strategies for Language Use

a.

If you see a person whom you do not know but you wish to
speak with him or her, which language will you use? Again,
how will you know which language to use? .
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b.* Are there places outside of your house (in Lumbwa) where .
your home language should be used? Where? )

c. Are. there places where it would not be appropriate to use
the language of your home (in Lumbwa)? Which languages
will you use there? : o )

4. Actual Language Use = . T
L a. How many languagés did you speak today? Where did you sﬁeé.'k
them? 4 )

b. How many languages did you speak this week? Where did you
speak t];gm? . _ s . ‘ ,

c. How many languages did you.speak this month? Where did you

_ speak them? o , ’

5. Language, Literacy, and Mass Commmications Media i

(For each language known by respondent) ‘

a. Do you like to read books written in that language? If so,
what kind of books do you like best? : :

. b. Do you like to read newspapers (and magazines) written in
- -that language? " If so, which newspapers especially?

c. Do you write letters in that’ language? To whom do you
usudlly write such letters -- in other words, to relatives,.
friends, government officials, merchants, or other people?

d. Do you listen to radio programs in that language? Which
programs especially? : : ) :

' 6. Language Preferences

‘a. Would you like to know another language? Which language?

* Why? . S :

b. Which languages would you like your children to know? Why?

o “Acquisition of the Standard Swahili Norm .
a. What is the best way of learning Standard Swahili?
...1. Learning it in school?™ -
2. Reading newspapers?
. 3, 'Reading books? : o
, 4. Listening to the radic? - - T
e -5. Going to_the coast -- let's.say, to Mombasa?
6. Another way? . '
B. (For the mother of a nuclear family -- the questions asked above
will be repeated, plus the following) ' .
a. What language(s) do you speak at the market? ‘ o .

b.. If you go to the shops, which language(s) do you speak?
C. Which language(s) do you speak when you converse with women
who live near this-house? : 4 o
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. -(For the children of the family)

a. Which language(s) do you speak in class?

Language Use at School

- TX

b. Which language(s) do you speak when you are playing with

1.
a,
b.
C.
d.
e

s

other school children on the school grounds?

Language Use at Home

Which language(s) do you speak with your parents?

Which language(s) do you speak with your elderly relatives
(wazee) who live at home here or in your ethnic homeland? -
Which language(s) do you speak with your older siblings?
Which language(s) do you speak with your younger siblings?
Which language(s) do you speak with the people who live
near your house, e.g.:

-- with elderly persons? : ' !

-- with your playmates?

-- with adolescents?

-- with adults?
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APPENDIX IIT
TAPE-RGCORIED INTERVIEWS

‘ ANALYZED FOR-THI. PRESENT STUDY

ATAL : . LEVEL OF .~
NAME: AGE - SEX - OCCUPATION EDUCATION® ACQUIRED
) LU0 7 ' L
S N E (5573, M Manual Laborer St.2
2. M.N 52 M Mawal Laborer St.2
3. A, 29 M Manager St.7
-4, B.M.O 48 M Telegrapher ' Form 4
. 5. AO. 32 M Primary School Teacher Teacher Training
%6, Mrs. M 48 F Primary School Teacher ?
- = i LUYIA -
7. DO (187) M Marwal -Laborer ?
8..C.L. 43 . M Manual Laborer None
9. J.M. 36 M - - Chief Clerk/Shopkeeper - Form 2
10, A.L. 47 M~ Preacher . St.7
11. AJA; - 38 M Primary School Teacher Teacher Training
12, J.W. 34-36 M R.I. Stationmaster Form 4
13, 1WA, (297) M Seconcary School Head- ~ Fom 4
A ' master/Shopkeeper '
%14, Mrs. M.L. ? F Wi‘e of #8 ' \Ione
15. ifrs. L. M. ? . F Shopkeeper (Wife of #9) .- St.7-
- 16. Mrs. Z. W ? F Shopkeeper (Wlfe of #12) (""a little™)
KIKUYU' )
17. D.Ku 71 M Churcl Attendant/Iarmer v St.4
18, K.W. S55%%% i Manual Laborer : "~ None
19. J.N. 29 M Catechist/Shopkeeper St.7
20. E.M. (607) M Predcher/Farm Foreman St.3
21. b.Xi - 30 M ° Agricultural Officer B.S.(7).
22. D.M. 24 M Secondary School Teacher . Form 4
S te . ~ (son of #20)
%23, Mrs. E.M,  (557) F  Wife of #20 None.
{7 24, RN 26 F  Shopkeeper (daughter of #20) ~ St.6
KIPSIGI‘E;
25. A.K, (617) M Watchnan None
*%26. A.B. 34 M Truck Driver. None .- -
-27. A.C. 47~ M Fammer/Merchant St.4’
*%28 . ALL. .29 M . Shoupkeeper/Fammer None
29. W.AK. 40 M Subchief. St.7
30. A.C.C. 33 M Primary School Teacher Teacher Training
31. A.R. 40 M . Precacher/Teacher/Shop- Form 2
32, BAC _ kecper/Farmer/etc. St 7
. F. .C. 34 M  Assistant S;atmnmaster (and gov't training)
33, M. 24 M Shopkeeper S 8t.7
34, Mrs. A.B. 22 F-. Wife of #26 None
35. R.M. 21 F Secondary School Teacher - Fornf 4~
\‘ N N ‘

*Partial Interview

*’-‘Partlally ma]yzed Full Interview

*% e appears to be in his mid~thirties.
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- APPENDIX IVa

WRITI‘EN SWAHILT

N o0 LUYIA  KIKUYU KIPSICIS
Mele MiTs ~ Male Temals Thle Temale| T
(N=3) N=-7) (QE13) N=7) (i=10) (N=7)
1. Devoicing 2 ] 17> 6 60 - 37 123,
2. Devoicing after N - . ; -
A inNC . 4 6 1z 18
3. Voicing 2 ¢ 5 P28 23 62
4, Vom:.ﬁg after N : 1 2 3
5. Prenasalizatign 4 1 24 4 9 .8 . 61 .
6. Denasallzatlon M 3 ¢ 7 21 5 20 187 - 75
7. h = § 2 G 8 4 33 23 76
8.8 - h' -, 11 S 16
9. 1 » r 7 . 7
10. r .1 8 1 9
11. p - m 2 s 30 10 177 74 -
12. m - um ! ) 3 3 2 - 15
13. FPrication -7 : 3 2 6
(b/m - £; k - sh) .
14. Uefrlcatlon - ) 4 .
f 4 11 15
( { Ry
15, Vowcl_ l\epla(.cmcnt ¢ 1; 15 3 10 18 71
16. Hiscellaneous 5 ) 18 5 20 10 07
TOTAL 28 .65 156 41 230 180 698
APPINDIX Vb
. ' RANKING OF STUD:NTS IN TERMS OF -
PHONOI.DGICALLY RELATED JRR()RS WRITTEN SWAHILI..
—MOST STANDARD < _ RN
“/N\ 1. Female Kikuyu (15% of the students; 5.5%.of the N~
. (N=7)" . deviant fomms) - : L

2. Male Luo

W=3)

(N=13)
4, Male Kips

m=7)

- LEAST STARDARD

3. g-lale Kikuyu

igis

: (N:]_O) .
5. Female Kipsigis

(6.3%
deviant forms)

of the students 4% of the

(27.5% of the students ' 22% of the

deviant forms)

(21% of the students; 329 of the

deviant forms)

(15%”of .the students; 25% of

'thﬁ/( ) . ':’ .

deviant fonns)
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APPEN) IX V ’
SPLEQT IDINTIFICATION :  LIST OF SI"I’.AK]ERS* -
2 e > )
SPEAKER ~ ETIIIC GROUP .AGE  SEX OCCUPATION Ll O
= coT : X LIUCATION
1. AK.(#25) Kipsigis 61 i Watchman None
2. DX.(#17)  Xikayu 71 '} Church Attendant/ St.d
R * Farmer
3. Mrs.li. European (7075 ¥ Farmer
(nglish) C
4, MJN.(12) Luo ' 52 *  danual Laborer St.2
5. KW, (#18) - Kilayu 55(!) i Hanual Laborer -Mone
6. G L. == Kisii (50?) +  TForeman St.4
7.1 . Asian (407 i Shopkeeper Fomm 4
3. A.L.(#ZZS) “Nipsigis 29 b Farmer . Honc .
9. F.ALC.(#32) Kipsigis - 34 : Ass't )Latmnnnster 5t.7
’ «({ yov't training)
10, C.L.(I8) Luyia(Isukha). 43 ! ilanual Laborer lone
N.RL(#21) Kikuyu i Agricultural Officer 3.5.(7)

#Nuabers given within parentheses refer to the tape interview number

" of the respondent as listed in Appendix-III.

sl

LY .
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APPENDIX Via

ETUNIC IDENTIFICATICN PERCENTAGI OF
- CORRECT GUESSES PER SPEAKER*

LS

SPEAKER - %
#4  (Luo) B 92.5 %
#10 (Luyia[Isukha]) 1o
2 (Kikwu) - 83.25%
%5 (Kilayw) © ¢ 14,753
#11  (Kikuyu) 20.25%°
#1  (Kipsigis) 100 3%
#8  (Kipsigis) 29.5.% ‘
#9  (Kipsigis) B B
#6  (Kisii) 35.5 §
47 (Asiam) 35.75%
B K (Eﬁropean:finp lish) 32 %

*Rounded off to nearest. .25%

APPENDIX Vib,

ERINIC IDENTIFICATION: PERCENTAGES OF .
CORRECI‘ GUESSES BY SiX AND ETHNIC GROUP
. o OF STUDENT RESP(IJSBS

C" (vale) Luo’ (N=3) o 52.5
(Male)Luyia (N=8)
. (Male)Kikuyu (N-lS)

N

s v (Female)Kikuyu (N=7)
_ (Male)Kipsigis (N=1%) 38.5

2
0O
. « s .
(32 X Wy
SR SR ° g® e\ oe

(Female)Klp31gls N=7). _ . 33.25

-7




179

e " APPINDIX VIIa .
| OCCUPATIONAL IDENTIFICATEON: - STUDENT. RESPONSES
"'BY SEX AND ETHNIC CROUP TO SPEAKER #5

OCCUPATIGQAL LUO LUYIA . Kixuyo . - KIPSIGIS S—
CATEGORY* [ Male - Male  lale Female Male lemale |- *
- MN=3) (N=8) (=15) (N=7) (N=14) (N=7) .
1. .3 4 . 6 4 .1 3. 21(49%)
I1 @ 2 2 1 3 - 8(18.5%
I1I - : 2 ) 1 - 3(7%)
V- : 2 R 2 . 11(25.5%)
1
APPENDIX VIIb
. OCCUPATIONAL IDENTIFICATION: STUDENT RESPQNSES
. " eeeoe =t BY SEX-AND ETHNIC GROUP TO SPEAKER #9° -
 OCCUPATIONAL Luo LUYIA - XIUYU KIPSIGIS « B TOTAL
* CATEGORY* Male Male: Male Female ~Male Female
@=3) (N=8) " (=15) (N=7) (N=14) (N=7)
e 1 ‘ 1. 3 -2 673
S 4 o 4(10.59)
- HI S ' o1 1(3%) .
' I 4 7 4 5T 3 24(6 8.5%).
*Reinonses .coded according to the failowing scheme :
- I . Manual Laborer (including mkulima’ ["fa’hne’r”]; mfanya kazi'ya

. mikono ['manual labore:''], and kibarua [''casual Taberer™])
IT  Trader (mfanya biashar) ‘ -
111 Preacher (mhubiri)

v Clerical/Professional- liorler (i:gclﬁding karani" ["clerk'.'] s |
mwalimu [''teacher"], biane mkubwa wa kampuni [''business
executive"], and dfisa wa serikali ['govermment official']).




: ‘, APPENﬁI}: Viila - .. -
- EDUCATIONAL ATTAINMENS: STULENT RESPONSES -
" BY SEX AND ETINIC (ROUP TO SPEAKER #5 .

10 -

LUYIA = KIKGYU

KIPSIGIS

LEVEL OF EDUCATION |0 LUY TOTAL
ATTAINED * Male - Malc lale Female Male Temale| -
: 3 (N=3)  (N=8) (N=15) (N=7) (N=14) (N=7)
a 1 - 3 2 3 1 - 10(21.75%)
b e 1 * 37 4 1 1" . 10(21.75%)
C ) 1 2 3 8 2 . 16(34.75%
d 1 2 2 - 5(10.75%)
e 2 1 3(6.5%)
£ 1 1 2(4.25%)
APPENDI'! VIIIb
" ‘EDUCATIONAL ATTAINMEN:S: STUDENT RESPONSE Y
BY SEX AND ETHNIC ¢ROUP TO SPEAKER #9
LEVEL OF EDUCATION LUo . 751 ¢ FA_ KIKUYU KIPSIGIS COTAL
ATTAINED* Male  Mal; Male Temale Male Femalc '
i (N=3) (N=8) "(N=15) (N=7) (N=14) (N=7)|
. a 2 2 1. 5(11%)
. b 1 1(2.25%)
e . 3 .2 32 10(22.25%)
. d 2 4 2 3 11(24.5%)"
= e 2 2 1 1 1 7(15.5%)
f 1 S 4 4 1

1 . 11(24.5%)

-

*Respanses coded according to the following scheme:

"a

b tandard Four
c Standard Seven.
d Form Two

; Form Four

S—

"Hana elimu ("o schooling')

“Elimu ya juu (“university or beyond')

s
!

°



BIBLIOGRAP IY

Ashiton, L.0. 1947. Swahili Gramar (Iﬁ'cluding Infonation). London."
Longmans. : : . a

Armstrong, Lllla.gj 2. 1940‘ The Fionatic and Tonal Structure of~ ,\1kuyu. -
London. Oxford UanCI‘SJ ty ress.

_. Bepson, T.G. 1964, 4 myu-[’.m:lish iictionary. Oxford. Qlarendon Press.

Bickerton, perck. 1973. *The Naiurc of a Creole Continuum'. Languanc,
49.3. 7 640-69., ' '

DBujra, Janct. 1974, "Pumani: Tanp npe Usapc in an Urban Muslinm
: Cormumity*', in I‘ﬂutelq 19744, pp.-217-252,

ie Caap, vavid., 1971, ”fomrds ¢ feterative Analysis of a Post-crcole
Contmum" in Ilymes, 1971. pp. 349-70,

Duran, James J. 1973, "on-stan ard Foms of Swahili in .est Central
kenya,'" forthcoming in (oodnan, ‘et al (ed.), Readings in Creole
Studles. [Belgium]. .1\( adema

Duran, Janes J. - 1974a. "The Ecolegy of Lthnic G ITOUPS from a Kenyan
Perspective'. [thnicity, Vol. 1, No. 1.

" Dluran, James J, 1974b. 'The Written Swahili of School Children in a
*  ilixed Lthnlc Rural Prijfery School'. Unpublished.

G Fishman, Joshua A. 1972 "Domair $ the Relationship botween Micro-
and iacro- soc1011ngu15t1 cs" in Gumperz and Hymes, 1972.
-pp. 435-453, . e

" Gregersen, Edgar. - 1961. Luo, a (ramnar. Doctoral Dissertafion. Yale
- University. . .

‘Gumperz, John J. and Hymes, Dell. (eds.). 1972. D1rect10ns in Socio- -
linguistics: the ethnogragk% of coomunication. New York.
olt, ehart and winston, Inc.

Heme Bernd. 1973, Pid; g Sprachen im Bantu-Berelch. Berlin.
Dietrich Reimer Verlag. .

T e




<

182

BIBLIOGRAPHYY (continued)

2

llymes, Dell (ed.). 1971, " pidginization and Creolization Of Languages.
Cmnbnd;,e. Unlversn:y Press,

Itebete DAL 1974, Language Standardization in WeSEew Kenya:
. the Luluyia prerlment" irWhiteley 1974a. pp. 87-114.

‘ henya Population Census 1969. (1970). Volume II. Statistics Division,
. MinIstry of Finance and Ecoaomic Planning.

Ladefoged, Ghick and Criper. 1971. 'Language in Uganda._.' Nairobi.
: . Oxford University Press. :

+ Le Breton, F.H. 1935. Up-country Swahili. Richmond, Surrey. R.W.
Slmpson and Co., Ltd. o '

O'Barr, hlllllam M. 1971, "Multilingualism in a Rural Tanzanlan Vlllagc” ’

Anthropological Linguistics. VoI, 13, No. 6.

‘O-m:'mde, S.i. 1968. Land and Population Movements in Kenya. London.
lieinemann. _ , : S , .

Parkin, 1)~J 1974a, 'WNairobi: Iroblems and Methods'. in Whitelcy
' 1974a. pp. 131-146. .

Parkin, v.J. 1974b. "Language Slift and Lthnicity in Nairobi: the
‘Speech Conm tunlty of Kalcleni''. in Whiteley 1974a. pp. 107-
187.

Polomé, Iidgar C. 1907. Swahiii Language llandbook, Washington, D.C.
Center for Applied Linguistics. :

Rlc:iora John R. 1973, "The Incights of the .Iesolect” -in De Camp
and Ilahcock (eds.) Proccediags of the Interest-Group Session
on Pidgins and Creoles. Georgetown. Georgetown University
Press. : P -

e,

San]\off Gillian. 1972, "A Quantitative Paradigm for the Study of
Comimicative Competence'. (Paper prepared for the Conference
on the Etimography of Sjeakihg, Austin, Texas, April 20-23).

Scotton, Carol leyers, -1972. Cheosing a Lingua Fi‘anca in an African
CaEital Gdmonton, Albcrta. Linguistic Research, Inc.

Sedlcu\ Philip. 1)75 Socioccultiral Detemminants of Language iMaintenance

- and Language Shift in a Rural Coastal Kenyan Comnunity.
Doctoral Dissertation. Stanford University.

et o e . Lt



183

" BIBLIOGRAPHY (continued) =~ = .

" Whiteley, W.IIL 1974b ""Some Patterns of Language Use in the Rural

L N
Soja, Gdward. 1968. The Geograply of Modemlzatlon in’ Kenya.,, .
Spatial Analysis of-Social, Lconomic, and Poht'lcal Chan;,e
Syracuse - New. York Sy: ‘acuse University Press.

Whiteley, Wilfred. 1969. SwalullJL "Im, Rise of a Natlonal Language.
London. Methuen and Co. Ltd. :

Wluteley, W.H. (ed.). 1974a. Laxguage in Kénya. Nairobi.: Oxford(
Unlversn:y Press s - '

Areas of kenya" in Whiteley 1974a,- pp. 319-350,

)



© MICROFILMED~1




