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CHAPTER I
INTRODUCTION
THE PROBLEM

The problem was to analyze some selected historical
forces and movements that have led to the develoﬁhen& of | ‘
'tﬁe present sy;teﬁ of prlmary education in Kenya;_ A
- STATEMENT OF THE PROBLEM

. "It has been oointed out by Curle1 and Lewisa'that
the. lack of historical data or research on the development
of education in Africa as a whole presents one of the major

'problems in educational planning. Thls study proposes, '

in Kenya, focuaing upon the following periods:

‘ - 1. Pre-colonial period 184)-1888
- . 2. Colonial period - 1889-1963
‘ 3. Post-colonial period 196u-1979 B
1 -for Developin

Adem Curle, Education Strateg

- Socleties (London: Tavxs‘oc Publlcations, 1963),. p.-133

, 2E J. Lewis, Educational Policy and Practice in
British—Tropical-Areas- (London;wThomas‘Nelson and Sons,

Ltd., 1954)5 p. 3.
. . A RS
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IMPORTANCE OF THE STUDY

The lack of information on the major historical

~ forces regarding’the development of primary education in

Kenya prompted the need for this study. This'information

will be useful in agsisting educational pianners‘in the

Ministry of Education to understand better the forceS'thatfﬁnm |

shaped the present educational path. In providinglsuch
information, they will be better equipped to pass judgment

on what and where revisions of the present educational sat-

" up ought to be made.

The three stages menticned (Pre-colonial, Colonial,
and Post-colonial) resemble those identified‘by Carter, who
stated that in East Africa there are three stages_of educa-

tional development, namely:

1; The period of private enterprise princi%ﬁlly
associated with the activities of Christian

M13310ns.

2. The period of State-supported private enterprise.
3

'3. The period of State re3pon31bility and planning.
These periods present an 1nteresting similarity to

the developrent of education both in. Britain and -the United —

States where education at girst was started by voluntary

-*bodies-orqpeepleAwith strong religious convictions.

3Roger Carter, The Legal “Framework of Educational
- Planning #nd Administraticn in kast Africa (Paris°
Publicaticns, 1906) , p._ll. S S




Beginning in the seventeerith century to about 1840,
education in the United States was largely run by voluntary
agencies or people representing different Christian denomi-
'nationai'interests.t In- the following century, education
became a state-local mandatory function, Starting with the
Northwest Ordinance of 1787, the national government ex-
pressed interest in education through the Morrill Act of ~
1862 and the Smith-Hughes Act of 1917.4 It has continued
to do so by supporting certain edueational programs con-
sidered to be of vital national interest.

In Britain, what 1s called "public” education owes a-
great debt to the pioneering work of reiigious bodies, for
until the passage of the Education Act of 1870, responsi-

bility for elementary education was solely in the hands of -

religious organizations. They had meneaged, despiég their

shortcomings, to establish a network ofvelementary schools
with 1ittle, if any;state funds.5
,In Kenya from the time that the Church Missionary

) Society established the first small "school“ in 18u8 to the -

”'“'time that the Colonlal government expressed some - interest

,WvEducation Department in 1911, a period of over sixty years

in participating in education and established the first :

e - - . VR e

e

hRonald F. Carpbell and Donald H Layton, Policy -
Making for Amerlcan Education (Chicago' The Univers ty of
‘Chicago Press;,- 19b9), P. 32 v

A o 5Richard E.. Cross, British_ Secondary ducation
,(uondon.,Oxford University_Pre58w*1965+3*Pwel7-\“ .

FRGREES o
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"elapsed" It wan%not until 1925, however, that the British

government produced its first public policy otgfemant on
education, This-statementvnecane 1ts official guiding
policy regarding education for her African surjectééék

"At the time.of Kenyafs_Indepondonoe in 1963, there
were eighﬁbgovornment primary schools as compared to L ,02) -

aided primary schools of which a majority were managed by

‘religious'bodies.7

OUTLINE OF METHODS OF PROCEDURE

A brief sketch of early history in what 18 now Kenya

gave the background of the problem.
A survey of literature pertinent to primary education
" in Kenya was sought in the United States through the Ohio
University inter-library loan gservice. The 1ibrai@an in
charge of the inter=library loan section_nrote to Columbia
University and othervinstitutions for matérials that are
not available at Ohio Univeraityﬂa Alden Library. All

— .
~ e,

mﬂtefialﬂ requeated arrived uiﬁhont difficulty. The*f*

-

Kenya, and London, England, to get some of the- primary

< E

el o source materials that were not

ir, e .

SR T 6?. H. Gulliver, Pradition and Fransition in East
' Africa (Berkeley° Univeraiﬁy of Ca iIfornia ?resa, T§E§),
| p. . . . :

1961 ~(Nairobiz— - -

7Hinistr' of Education Annual Summa




. been written in- colonial tines, generally by peOple sympa-

available in the United States. The advice of authorities on
Kenyan education was solicited both in Kenya and America by '
correSpondence. | ; 3
The historical approach based on primary and secondary,
source materials was ‘applied to investigate the three® stages. .
Pre-colonial, Colonial and Post-colonial. Some of the forces

studied and how they affected education were: (1) the explora-

tion, (2) the missionary movements, (3)'the coldniiation pro;

,.cess, (L4) the European settlements, (5) the building of the

railway, and (6) the arrival of the Indian people.

18&&-1888 (Pre-colonia;l

There 13 secondary informatlion, mostly by European
Vauthors, covering this period. Because modern education in
Kenya is 'a recent phenomenon, calling for much pioneering

work to be done, the information from these sources provided

&3
the basis on which to approach the problem. However, it must

-"be noted ‘that the presentation and interpretation of facts by

thesge” European authors should be taken with caution. Having 7

‘rij'thetic to colonialism, they do not project an impartial schol-

e

_publications.m_ﬂ_

arly view any more than do the official colonial government

a3

=

In. Kenya, there is almost ‘no scholarly work in educa-

tion done by Kenyans. As this study will point out, ‘the lack

tpolicies pursued by the colonial government. Kenya has,

i e it ER— o -

scholars to write and Speak for her.

:of an - educated Afriean cadre was a result of some of the )

'Wff therefore, as yet to produce a. sufficient number of her own,;wmml;i_



As recently‘as 1965,'there were only two doctoral

 _research studies of education in Kenya. One was by N. Antipa

Olthieno,eeépd the other was by James Sheffield,9 both doc-
toral dissertations at Teachers College, Columbla University. o
'Olthieno's study was an outline of education in East Africa
and the missionary influence on it from 18l to 1925. He

relied heavily on secondary source materials. The other, by

_,James Sheffield, who worked in the Kenya Education Department

before and after independence, was mainly concerned‘with
policies and progress from 19&9 to 1963, Sheffield!s thesis
deals with the social and political. forces that aided or re-

tarded the development of African education in Kenya.

_ The most recent work (1970) by a Kenyan, Dr. K. Kiteme,-
was a doctoral dissertation at Yeshiva University in New“York.
He broadly analyzed the sociologioal history of colonial edu-~
cation, focusing upon how varlous sociological grouﬁ? affectsd
the development of African education from 18&6 to 1940.

- The Pre-colonial period, as discussed in this study,

- sity, 1965)

8? Antipa ‘01lthieno, "An Outline of History of Educa-

tion in East Africa, 1844-1925" (unpublished Doctor’is dis-

,sert?tion,“Newwxorki.Teachersecollege,_Columbia University,
1963 . ‘ .

: 9James R. Sheffield,'"Policies and Progress in
-African Education in Kenya, 1949-1963" (unpublished Doctoris
dissert ation, New York: Teachers College, Columbia Univer-.




including Christian‘missionaries; confined their sctivities

f'primarily to exploration. During this period, great "dis-

‘coveries" of African rivers and mountains were made. When

David Livingstone (a Christian missionary) returned’ to London '

dn’ 1857, he wrote, "I view the geographical exploration as .

the beginning of Missionary enterpris.e."10 s _—
The first European to bring Christianity to Kenya

was Johann' Ludwig Krapf, a German traveling under the

‘services of the Church Missionary Soclety. He arrived in

Mombasa in‘lBhu.ll On his first 30urney~to:tneminterior,'he

"discovered" Mount Kenya in 1849. His companion, another

German by the name of Johannes Rebman, "discovered“ the high-

est mountain in Africa, Mount Kilimanjaro. Their "discov-

eries" created great interest in Europe, and in particular the

Royal Geographic Soclety of London sent expeditioné to carry i

12

on the exploratlion of the interior. Whatifollowed then

was a series of journeys'known as "Jburneye of Exploration,”

in which Africa was "Openeq\up" and the ™natives™> became

-

B

19Edward Caldwell Moore, The Spread of Cnristianitg

.“:in the‘Modern_World (Chicago. The University of Lnicago

11,

Kenneth Ingham, A Historx of East Africa (New !brk.

,Frederick A, Praeger,.l965), Do O7.

: 12203 Marsh’ and G. W. Kingsnorth, An Introduction to
the Historv of East Africa (Cambridge. Cambridge University
Pross, 19577, P- 80. - .

13The customary usage of the word "native" referring

"7 to the Africens by some European authors has been vlewed as’
- -derogatorg term by educated Africans°

L s
- o
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"-;""magainst*the Germans, was never.paid.

colonized people.

1889-1963 (Colonial Period)

Kenya as a political entlty probably began with the
activities of the Imperial British East Africa Company in )
1888 or the esteblishment of what came to be known as the
East Africa Protectorate in 1895.1u In 1920, the East Africa
‘Protectorate was abolished, and under the“terms ofwthe Kenya
Annexation Order in Council, vhat is coliectively called

.. Kenya became Kenya Colony. Under the British Settlement
Act, the Colonial Office adopted a more favorable posture in
order to permit more political freedom for European settlers
wand also to encourage further migration. This was consldered
a geééﬁ}é in recognition of thelir participation in. Horld
war 115 |
o _Et'enould be pointed out that, while thosesFuropeans
who. participated in the war were being rewardeé for their
services, the %50,000 (pounds),'due in ayrears for the 16,618
‘ dead Kenyans out of 8 total of 150,000 raisedrto campaign
16
' The declaration of the_?rotectorate in 1895 and the .

‘building of the railway acgoss the country from Mombasa near

f~-ww-hStanley -‘Diamond and Fred G. Burke, The Trans forma-
tion of East Africa (New York: Basic Books, Inc., ’
Po 13;. '
“15;

Ibid., P. 204..

o 160ar1 A. Rosberg and John Nottingham:42§2E§gE§;2£ '
Mau Mau: -Nationalism in Kenya (New York' Frederic it

Praeger ’T@ee), PP 30-31,




the Indian Ocean to Kisum: near Lake Nyanza marked a ﬂew
era'in~the history of education in Kenya. ‘Missionaries,
colonial officials,-settiers, traders and IndiAns began to
move lInland in;increasing'numbers. This_movemeﬁt will be |
discussed in Chapter V. ‘

. The resistance of Africans, particulanly to Euro-
pean settlements, was metl with force. In one of the several
punitive expeditions sent out to deal with the Africans, a |
British officer is said to have witnessed a "massacre“ in
which hundreds of Africans were killed by machine guns,
many huts.burnt, crops destroyed and thousands of cattle,
sheep and goats confiscated.l! - §

| The building of the rallway was one of the contrib-
utory factors in the racially segregated system of education
found in Kenya until 1963 Since Africans were considered :
unskllled, thousands of semi-skilled Indians wereé%rought

by the British government to assist in the construction.18

After the railway was completed, some of the Indians decided

to»stay-and found their'own4schools.

e
-

17Ib1d., pp. 10-11.
18Helen Kitchen, The Educated African (New Ybrk‘

=

B Frederick A, Praeger, 196?), P. 120.



A former governor of Kenya stated that it was the.
" railway and not British military power that conquered Kenya.
'Be‘claimed ‘that “thevbuilding,of the rallway is the begin- o
- ning of all history in Kenya. Without it, there would not
be Kenya's history. wld This 1s admittedly an exaggerated
opinion on the part of the governor, but'it nevertheless
demonstrates the significant role of the railway in shaping
_Kenya's history.m This was also the period, according to

Oliver, when missionary enterprise reached its "zenith." w20

196&-1970 (Post-colonial)

The third stage to be investigated was the Post-_
colonial, covering the years 196l to 1970. It was a period;
of many changes and. prohiems. Perhaps one of the most sig-.
- nificant achievements was winning independence from Britain
after more than seventy years of/ colonial rule. Aft&g
achleving independence, education became one of the top '
priorities -in national planning. -

_ The responsibility for education passed from the
missionary and colonial authorities to the new Kenya gov-
"ernm°nt;“ ‘Many changes have occurred--enrollment in primary
schools continued to rise,iand the number of schools

-

_sincreased. -The racially segregated system -0of education

19, F. Hill, The Permanent Way (Nairobi‘ East
African Railways and Haroours, 1950), p. 199.

_ 2oRoland Oliver, The Missionarx_Factor in East
Africa (London: Longmans, Green %%d Co., 1952), Dp.

,L
;



fpgmér all-European Kenya High Schools by

T 11

-

'inherited from the colonial era was ended. The discrimina-

' tion against the Africens of an eight-year primary course,

as against seven for Europeans and Indians, was also put to
3* .

a stop. , . o s

Despite the'bhéngés and'ﬁchievements, serious educa-
tional problems arose. One of these was th ever-increﬁsing
rate of unemployméﬁt"among primary schosl 1eavers.ﬂ In 196k,
out of 110,600 primary school graduataé, 67,000Yhad "no "

prospect,of further eduéation or paid employment.“al In

- 1966, the number increased to over 150,000, and the number

22 .
of jobless jumped correspondingly. If this trend is not
combated, 1s it not likely to undermine national unity and
stability? | | o

-

The cumulative effect of unemployment and alt its

‘antecedent problems has been a subject of comment by dif-

_ferent writers. Some blamed the educational planners, who

»

were reluctant to revise the purriculum_in order to meke 1t
more "relevant" .to the African needs. When the Kenya Educa-
tion Commission, fbr;éxample, approied'the policyggf the

saying that "nobody

_ - EzIbid° e ————

11969, See -attached cpmmunication-in Appendix VIII.

o leehya Education Sbhmission, quoted by James R.

Sheffield, in Education, Employment, and Rural Development -
(Nairobis East Africa fublilshing House;‘19665, Introduction.

3% s -
 In a communicaetlion between the author and the Plan-

“ning Officer in the Ministry of Education, the Officer

1isted fifteen major developments or achievements in educa-
tion that have taken place between 1963 (independence) and

- B e P e e

N Tt



. here; we are just a crowd of Black Englishmen_in Kenya.

12

of any race or class is admitted who does not make the grade,"

did the Commissioners imply that the "standards" used were .
correct? Is not glving bursaries to African students to
aspire to those standards an endorsement of a colonial system
of education"23 . ,

Another -author concluded that the educational set-up
in Kenya has remained basically the same as ‘it was before
independence. There has not been any drastic change in the -
reorganization of the curriculum or examination system. The
only significant change has been on the personnel level

where non-Africans have been replaced by Africans., He con-

tinued, saying thet "in education 1t has been more a case of

,expansicn of the existing facilities than of modifying the

basic ethos of the edncation system 1tselr,"24 Furthery he
quoted Joseph Kiono, then Secretary of the Kenya Natlonal
Union of Teachers, as saylng, "the English did a good‘?ob
25
1]

African educators and thelr minlstries of educaticn

. got another comment from an American scholar:

3

S 23Ezekiel Mphahlele, "Alignment of Educational Goals
in Kenya," East -Afpica Journal, Febriaty, 1965, p. 28. .

zuNohiddin "Socialism or Capitalism’" Sessional
Paper No. 10 Revisited, East Africa Journal, March, 1969,

P. 329.

251bid.

E
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_ To many out51ders the timidity and extreme con-
servatism of African educators and ministriés is a
source of constant amezement. - Too many Africans
express great belief in the de51rabllity of Africaniza-
~tion . . , and yet draw back when it comes to making
‘the needed changes. . » & Generally the excuse used .
for inactions is cast in the language of "standards,"
and the problem is posed in terms which Iindicate great
_ - confusion between identity as the basis of standards 6
- and equivalence or relevance as the basis of standards,

.\QQUECES OF DATA | !\
Annual Reports from the Ministry of Education,
Ainclnding Government documents, were furnished by Mr. Nganga,
g Educationel Attaché at the Kenya Mission in the United
Natione; | 7
" The Kenya National Archives in the Alden Library of.
Ohio Bniversity, including meteria1S-ondered from,Nairobi
and Lbndon by.Miss Linnenbruegge and those ordered by Mrs,
Johnson thro§éh the inter- 1ibrary loan, provided impgftant
primary source materials, '
Mr. Letting, Planning Officer of the Ministry of

Education, furnished pertinent information, especially for

~

»»»»»»»»»»» ! ) . ) 2

i%the period ‘since 1963.

S Mr LiJembe, “the Secretary of the Kenya Institute of
Education, kept the author up-to-date by sending information-w

' regarding the" Institute's role 1n primary education as well ~° |

as the development of education in general. g

e i g

a . N ”

26John W. Hanson and Cole S. Brembeck, Education and
v the Development of Nations (New York: Holt Rinehart and -
Wlnston, 1966), Pe 329.‘ '
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p DE_FINITION OF TERMS

Missionarx

Organized Western! (white) groups who came to Kenya

mainly for the purpose of spreading Christianity. .

-Standard -
Means the same thing as grade level in the

American school system.

Primerz i
The first four years of education during colonial

times.

Lowser Primary : L

" The first three years of educatlion (Independence)

Standards I-1I1I.

.Upper Primary «

Standards Iv-VII (Independence)

EurOpean Settlers

Those groups “of Europeans who teok what Kenya Africans,ﬁ;_

,———--—"-‘-'—"—'—"_‘"“ —

*fconsidered to be ‘the bast lands in Kenya (former Yenya White

'f:;,“District

‘wHighlands) for the purposes of farming to advance themselves

éffinancially as well as to improve“the economy of their moﬁher

.bcountry (mainly ungland) _;;A,W,M”f ”;M_nww_mmﬁfmwwwwwmefWﬁfww~ijfj

;Colanial Government

The government iﬁposed by the British on the people

7»or Kenya.

Anéudministnative—unit#—ﬁ—*"—“““—‘”"‘_‘"
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Province ~:' ’ '

A larger administrative unit than the district.

. 'Shilling |
| One shilling is eguivalent.to.lu~cents in  the United |
States., | '
v (Eound)
AL (pound) is’ equivalent to $2. 4o in the United
States, -
4 ~——Indlans _ )
Asisns in Kenya from the Indian Sub-continent.
K.IGS.AQ -
. The Kilkuyu Ihdependent_SChool”Assbciation.
- K.K.E.A. " S - &3
‘The Kikuyu Karinga Edﬁcation Assoclation.
Land alienation R
lfgféffgfg£~~f;7;;Tns~taking of land ‘that belonged to Africans B
by the European settlers-m4-'* SV e e TR
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KENYA: A SHORT DESCRIPWIVE HISTORY OF THE COUNTRY, -
HER PEOPLE GEOGRAPHIC LOCATION AND
THE MOVE TOWARDS IND}:;PEND:LN_CE

The Periplus of Erythrean Sea
What is now the Kedja coast has been.in contact
with foreign cﬁlfures for about fao thousand years. The
RO earliest exlsting document describing the Kenya coast is
celled "The Periplus of Erythrean Sea." This was a Greek
commercial guide to the Indian Ocean written in the late
firstvor early second,centuryi It records a variety of
goods that were brought by the Arabs to the peoples of_the
-0o&st such as iron implements and wine ic exchange fdﬁ‘

— X . l
ivory and palm oil.

, Ptolemz

——

The second source of information about“early lire -

u -'—-

on the Kenya coast was the geography of Ptolemy. He added

little information to the account contained in the Periplus B

other_than_axtendlng_his“geographical knowledge farther . o ;M

south along ‘the’ o East African coast

S 1Kenneth Ingham, A History of East Africa (New Ybrk.
;TfFrederickmA*-Praeger,a1965): Pe-Lo- -

22~ 2Roland Oliver, The History of East Africa (Oxford.
R »The Clarendbn Press_~l963)4~plﬁgh ’ . T

16 . i ) ‘v o o ‘T““,\-\_‘.
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Other Visltors and the_Monsoon Winds - * ° L

Onher vismtors coming to the coast of Kenya 1ncluded

the Hindus, the Phoenicians and the«Assyrians. Their sail-
;ing was made possible by the direction of the monsoon winds .

.which start to blow from the northeast in December and.from

the southwest in Merch, Arabs(had discovered the regularity
of these seasonal winds and were sure their boats could be
blown south to East Africa in December and then after they
had conducted their business, the same wind would blowwthem
back.3 ‘ - | |

The occupatlon of the coast by:peOple of different
cultures{ and particularly the Arabs, brought them into
contact with the Bantu speaking oeoples. Their inter-

marriage with the Bentu gave rise to the Swahili peoples

" and the Swahili language whlch became and remains the %ingg

I

franca in East Africa,

Europeans on the Coast

T The flrst Europeans to appear. on the East AfricanAM(

f'7ififteenth century, Prince Henry wanted.to ‘find a sea poute .

coast ‘were- the Portuguese. Since the beginning of the

“to~ the spice ‘islands of -the East and--thug challenge the Arab

'”»wcommerce. S T

e S A AU U YN

3Zoe Marsh and G w. Kingsnorth, An Introduction tb

";the History of East Africa (Cambridge. The Universif& Press,

”']_;1957), P Lo

uCarl AL Ro z
sberg, 1) S and John Nottlngham, The M th

- 0f- Mau Mau: Wationalism in Kenva (New York: Frederic

”~1aeger, 1966), p. 5. -
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. Bartholomew Diaz end Vasco da Gama

y The Portuguese dream of finding a sea route to'ﬁﬁé’
'East finally camginearer to‘fulfillment 1ﬁ 1188 when |
Bartholomew Diaz rgached the southern tip of Africa, which .
was na@e@ tﬁe Cape of Good Hope. This meant that the plan .
of reéching India wes feasible, His success was an insplra-
tion to other Portuguese explorers, particularly Vasco dﬁ
Géma who, ten yeéfs later,'while on his way to India vla the
Cape route, reached Mombasa; one of,the~0}des§ agd busiest
ports in whaf is now Kenya.s* |

After thelr successful journey to India, the Portu-
guese waged wars of conguest along the East African coast
to acquire new trading posts. Unlike other coastal towns,
Mombasa succumbed only after a showdown, and throughout the
two hundred years of Portuguese rule in Bast Africa,.Nombasa
was often.at odds with the Poftuguése aufhérifies. P%ptu- ;

guese rule 1ln East Africa north of the Rovume River 1s saild

to have ended in 1698 after the . capture by the- Arabs of

T o i

"Jesus, which*housed the*Portuguese forces.6 DN

 SMarsh and Kingﬁnbfﬁh, op. ¢it., p. 1l.

6Ibid., P. 17. | | . ot

Christopher Colunbus had claimed a different route -

to'India six yeers earlier. The need to search for another

.- poute to the spice islands arose as a result of the closure
of the Europe-to-Asia mainland route by the Ottoman Turks

in 1’4—53 o : ) 4
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| and finelly to its partitionr Dif}erent authors have given- )
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-

The contact between East Africa, Asia and Portugal

was for many years restricted to the coastal areas where-

trading stetions were established. There was.no successful
attempt to penetrate the hinterland. 'Thickdforests and.wild *
animals presented a challenge to the»adventurers.l In any
case, trade at the coast was more 1ucrative'and 1ife more
secure in the absence -of an hostile environment. |

The penetration of the interior came -much later.in

~the nineteenth century. It wes led by European missionary

explorers such as Li%ingstone. The Arabs and Portuguese
slave traders}were foiioﬁed by European missionaries and
traders'who, in turn, uere'followed by the establishment
of colonial rule. ' | | | | .

The quarrel anong European powers, which resul ted

“from the’ policy of carving out "spheres of influenc;; in

Africa, led to the historic Berlin Conference of 188l to

1885. In this conference, Africa was deliberately parti-

ftioned among the'European powers and her people entered an

age of colonial subjugation.?

—

Many arguments.have been advanced regarding the

. e e e e T —

motives:thatlled nuropean powers to the African continent,‘

[ 3

different interpretatiotis to fha‘facts.”‘Tﬁere are,thoaa
who think that the prime motive was economic imperialism

' _ 7R01ard Oliver and J. D. Fage, A Short History of
~Africa (heu Vork‘ New York University Fress, 19627, PP, ~186-

187.

-
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'and, on the other extreme, there are those who contend that

‘the prime motive was purely humanitarian. One author had

-+ this to says °

It must not be forgotten that the prime motive for
European enterprise in Africa wds not to salvage the -
souls of Africen pegans but to gain new markets and
raw materials necessary to the repid growth of indus-
tries in Europe. Yet to rally moral support for the

" project, an appesl was made to nobler sentiments, such ‘
as fcarry the white man's burden! or 'save theesoq;s
of heathens in Africa from eternal damnation.t!™ - -

- Another author. quoted: Rudyard Kipling's.poem,

Take up the White Man?!s Burden
-Send forth the best ye breed
Go bind your sons to exlle

To serve your captlves! need:
To wall in heavy harness,

On fluttered folk and wild
Your new caught, sullen people,
Half-devil and half-child.?

e

In'effect, this poem on the surface seems to be advoc%é}ng

that Africa should be explored for "humanitarian motives.®

'On the other hsnd, this is é‘peculiér type of psychology

which, in deplcting Africans as "wild" end as "helf-devil"

.

-and "half-child," corpletes the picture of what Kipling

© intended. His view omitted the unplehsant quest for wealth
gnd human slaves, SR | .
'80duaroh Okeke, "Education Reconstruction in In-

dependent Nigeria" (unpublished Doctor!s dissertation, Ne

- :York University, 1956), p.. 17 - - R

9Seth Singléton and John Shingler, Africe iﬁ Per-

~ spective (New York: Hayden Book Company, 1967), P. (T

e : . . . et



; | .21
These sre just some of the many arguments that are
. adtsnced to support either view. There are those who think
that missionaries and colonial settlers formed an elliance
to exploit:the seak but wealthy Atrioa, On the other side of
the spectrom, there are those who maintain that therpresencer
of m1331onary and European settlers was nothing more than a
hunanitarian move to bring Christianity and civilization to
the "Dark Contlnent.“ In any case, the motives were many
and varied.- Some were motivated by cur1031ty to explore the
unknownj others by the desire to’ suppress the horrors of the
slave-trade‘ and still others who were interested in European
economic imperialism.

Kenyatls cﬁltural connection with Asia and Europe sasi
‘mainly in'terms of-trede and not education; The bulk of the
trade included human beings and flourished in the Wes&gand
East Coast of Lfrica for centuries before it was abolished
" in the British Common‘wealthr in 1833. The British Parliament
allotted E20 million (pounds) to compensate those slave

10
' owners who were affectea by the ruling. This act marked

- enother turning point in the history of East Africa. S

queographlc Location B

Kenys is oneé of" the most beautiful countries in
Africa, "1ts varied physical features and the spectacular
“atdn

- wilad life, the Great Rift- Valley with its networﬁ ‘of lukes

. are well known not only to scholars but also to tourists

& ""1‘7";'71-0}&;5'31&; and Kingsnorth, op. cit., p. 4.

- :j_
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from all over the world.

The country is placed squarely on-—the equator, 1ying

between L° north and 4° south. Its area of 225,000 square

miles is bigger Ehan France and about the size of Texas.ll _ .
Her neighbor on the north is ‘the ancient Coptic
Empire of Ethlopla. On the west there is Uganda, and on

the south is Tanzania.

Climate
Beceuse of Kenya's location in the equatorial lati-
tudes, differences in climatic conditions are a result of

variations in altitude. Temperatures may range from 80°F,

- in the 1ow1ands to' about 55° F. in the highlands. The rain

is also affected by the altitude.12 ' -
According to Diley, the country can be divided into
three regions, namely%,. %ﬁ

“1. The lowlands--The lowlands or the coastal plain

"is a tropical region and contains Kenya's prlncipal harbors, -

Mombasa and Kllldlnl.

2. The highlands-~These were formerly .called the .

""White Highlands™ simply- because -no-Africans were ellowed —— ———~
to own land althoupgh they - were -allowed  towork as 1aborers '

——in-the—Europsan—settler—owned—farms+— The—highlands—Tie—

between u,OOO and 10,000 feet above sea level, which pro-

. vides.an idedl. cllmate for- Europeans. ‘The study will later

explore how the Europeen commuiity in- this area affected

_the education that evolved.

e S PR T

' 11Ernest Stabler, Education Slnce Uhuru=-The Schools"

Mt —— sl rwnm.

:f"of Kenva (Middletown? Wesleyan University. Press, 196@7,
“P. Xix. :

1‘9'.1‘he Economic Development of Kenya, Published for -

'.the International Bank for Reconstructlon and Developnent
(Baltinore. The Johns Hopklns Press, 1963), p.vqe_ D
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3, The lake region--Here again tropical climete is
found but Fount Xenya, situated on the equator, has snow on
its peaks all the year round.

_ When the news of a snow peaked mountain situated on
the equator was brought to England back in 1849, English
geographersvcriticized the report by reasoning that it was
pobr_judgmént'on:the part of Rebman who might have seen a
glittering rock and mistaken it to beﬂsnow. Rebman;rﬁnable

»(L\ to ponvince.the/pxpe;ﬁsqgneﬁertheless stuck to .his origihal

idea and was later found to be correct.lh

Population -

Population was estimated in the 1970 census as
10,850,000, lsqﬁlt was also pointed out by Rosberg and

Nottlngham thet the population is very heterogeneous.
Culturally,and linguistically, the following groups within
' the African conmunity were distinguished. The Bartugdthe
Nilotic, the Nilo-Hamitic and bhe Hamitic.'® Other racial
groups that consuitute the population of Kenya have been
noted o by>Schaap;l7 They include Asians, Europeans and

Ar.ab so |

13harjor1e Diley, British Bolicy in Kenya Cologz
(an York” Barnes & Noble, Inc., 1966), Po 6o
o lhrbid 15
e (-1 T

Staoler,"op.rcit .5 “p. xix.
Rosberg and Nottinbham op. cit., ppP. 3- 6

17Stusrt Schaar, "A Note on Kenya: An Assessment of'
How National Policles have Developed under Kenyatte," ...
_Fast- Africa Serﬁps, Vol VIT, No. 3 (Kenya: July, 1968),

.~—~‘~'""“' - ':p. d ° 4 - L7
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'POpulétién Growth and its Implications for Educetion

o »

| Population growth in Keny& 1s among . the highest in
developing countries, In 1962, the census indicated that the
populatibn was;gr%zing at the rate of 3 per cent or more per »
annum, . The 1962 cenéus also showed a birth aqg degfh rate of
Sd and 20 pér thousand, feépectively. It was projected that,
"despilte the fact fﬁiﬁmﬁﬁé birth rate will remain constant,
the ratehdf'populétion growth will increase because ;f.a
redﬁction in the ﬁeéth_rate and a‘resultant'increase in 1ife
expecﬁéncy at birth of six months per year.le. This means
’ thqt,the averége life Spéﬁ of Kenyans born in gny given'year
may. be about six month; longer than that of those born inm
the preceding year. | ' '

The same census (1962) revealed that lj6 per cent of

Kenya's population was under 15 years of age. Comparing
Kenyaﬂwith her East African neighbors, the.uétper Ce§% figure
compares‘with héhper centkin fhe (then) Tanganyika in the 1957
census and hl 5 per cent in Uganda in 1959. The ébmparable -

Wéies on the other, in 1961, were 22 per cent and 23 per cent

reSpectively. “In- other words, . Kenya had, in 1965, about 81
children of primary school age for évery 100 mén of working

. e i

A age, uhereas.Sweden (1960) had 38 chilaren«aged“6 12 for

- : I

\ tM'every 100 ‘men of working age. This means that. Kenya has more :

18D. M. Etherington, “Projected Changes in Urban.and -
. ~Rural Population in Kenya and the Implications for Develop~
. *;Wﬂﬂww,ent—Policy7”‘1n“5ames Sheffield, Education, Employment and
i ,Buval Deve‘o Swent: (Nairobi' East~A Ica ?ublIsE' Ho a -
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| o children'%o supoorﬁ in primary_scnool.in,proportion to the
size of its'working population than most industrialized
countries, in spite of the fact that not all of Kenya's pri-

mary school age children attend schoolelg,

| <Religion : -g
' The diversity in the population of Kenya has also

- religious and educational significance. Im 1962, 32 per cent’
were found to be Protestants‘ 22 per cent, Catholic;‘é per
cent, Islamic, and 36 per cent were classified as animists.

4 Most of the so-called "animists™ are, however, those

Africans who believe in traditional religions.

Oecgpations_

Kenya at present 1s mainly an agriculfural country,
and, consequently, most people ere'engaged in agricultural
- endeavors. In 1963, about 180,000 people, representfﬁi
. 25 per cent of the adultkworking.cadre, hadljobs; 45 per
cent of these were . in agriculture and related pursuilts,

.29, per cent were in industry and business, and 26 per. cent o

442;§7¥f¥were 15 the' public sector.: Close to a third of the total

working force was employed in urban areas. There is a tend-
aency in developing countries for job "seekers, and especially .
school-léavers, to drift into cities in search of "white-

Vcollar" jobe ‘that are non-existent or that require higher

e . ro -

e Wy o Mwedwa, "Constraint. and Strategy 1n Planning,

_ in Sheffield. ibid., p.,27l.m )
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skills than they possess. .

Iﬁcome and ECOnohic Growth

- Coffee 1s ope of Kenya"s major exports, It earnéd -

£10.6 million (pounds) or about 30 per cent of-the country's

- total eprrt'in 1961, Trade is carried on with nations of-

'under-deveIOped countries,

[
Ay

the European Eéonoﬁic Community and Japen, as well as with .

21 The average income per capita

was placed at 30 (pounds).22

Towards Self—Determination'

In 1920 what was previously called British East
Africa was declared Kenya Colony and Protectorate by the
British. Agitation for self-determination began érouﬁd the
same’ period when the first politiégl assoclation, known as
the Kilkuyu Association, was fbrmed. During the depression
of 1921, the Euronean -settlers waged a successful camﬁ?ign

" to “cut African wages. The colonial government increased

~ but and poll taxes,. and land alienation by whites increased.23

‘po lilo i ) - e

,27;

2OGovernment of Kenva, Statistical Abstracts, 196,

-

2:‘Economic Development of,Kenya, op.ﬂcit., PP, 25;

221bid., p. 18.

3Stanley Diamond and Fred G Burke, The Transforma- .
" tion-of East Africa (New York: Basic Books, Inc.;-i§66), :

. po 206 i ’ . : . N -
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The young pélitical association passed a number of resolu-
tions conderming the poll tax and the kipande system,*

- In this chapter, the description of the people of -
Kenya, thelr history and thelr contact with foreign cultures
were discusged, It was found that from the initial contact
between aiien and indigenous cultures, many problems per-a
taining ¢to cultural accommodation 4?339, some of which will
be discussed in this study. - |

< [ . e e
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_ ‘ The kibande system was'a registration certificatew
N which all Africans were Ssupposed to carry. The government
.~ . 7°did this to provide more labor for the settler farms, To
~ ' degal with the problem of desertion, the kigande system of
. identification was, instituted. S 5
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CHAPTER III

. MISSIONARY ACTIVITIES 184)4-1888 WITH EMPHASIS
e ~ ON JOURNEYS OF EXPLORATION

The interior of Africa presented a formidable
barrler to EurOpeans. Their attempt§<to penetrate the .
continent were frustrated° East Africa’s interior, and -
Kenya in particulaé, was no exception. The earlieet '
— mwattemptsrbymEurepean3~tompenetrate~Kenyalammainland”uere-
| met by failures until about the middle of the nineteenth
century when a Christian misslonary arrived in Mombass, .

'

Kenya.
JOHANN LUDWIG KRAPF AND JOHANNES REBMAN
D . , , 9
Johann Ludwig Krepf, a}German traveiling:in the
| eervices of the Church Missionary.Society, was the first
iEuropean to bring Christianity to Kenyaa He arrived in

preference'was tc ‘work ‘among. thg Galla people of Ethlopia.
”if;After futile attempts to” convert them to Christianity, he
became disenchanted and decided to leave Ethiopia for the

o -
' " lKenneth Ingham; A History of East Africa (New York:
Frederick A, Pracger, 1965), Pe. Ofe - - | '

‘*5“‘ SR B *““;lﬁﬁigmti;i:;c;ﬂ_;ZS; o g

Krapf"“first Journey to Airlca was- peo 1837 ana his
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East African Coast and once hére to attempt from there to
reach the same people from & different direction--hence his -
_arrival in Mombasa.> | -

After he'arrived in MoAbasa, Krapf changed his mind
and decided'instead‘to se#tle down. ,ﬁe reglized the iﬁpor-
_tance offlearning»?he.language of the people in érder to
spread Christian:doctrines, soon became conversantfin‘Sqahili
and trénsiatedvpo:tions of the Bible.3' |

Two months afterAhis arrival, he lost his wife and -

_baby daug_z;hfcer.LL JIn 18&6 ~he was & little relleved when

ti

'joined by & comrade, Johannes Rebman. The work of missionary
activities in Kenya, particularly exploraéion of the interior,
was initlally dominated by the services of these two Germans.

It should be pointéd out that until 187L, the Church Mission-

'ary.Society could not find its own candidatés for rqugiéﬁent

" to face the climatic conditions in Africa. Krapf and Rebman,
employea by the~ChurchmMissi0napy‘Society, were German |
.Luthérans trained at Basel, Swiltzerland, and they did not

v rqce;€9_Aninca§fgrdenﬁzs

IS, i s - L i LI

| 7 ®mpidv, p. 88. . - \>;"~

- .

3Zoe Marsh and G. W Kingsnorth An Introduction %o ]
‘the History of East Africa (Cambridge. Cambridge University
Press, 1957): p. 80,

“c P. G?%ves (ed ), The Planting of Christianlty
in Africa, Vol. II° (London. Lutterworth Press, 195&), ps 98.

— 5Roland Oliver, The M1351onarv Factor in East Africa
(London. Longmans Green_&and - Co.,_l952), pp. 5-6
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In 18447, Rebman set out oﬁ'ﬁis first journey to the |
hinterland. It was in the 'same year that .he became the first

Eurcpeap to seeuthe highest mountain in Africe, Mount Kili-
‘menjaro. In 1849, his companion, Krapf, saw the second |
highest peak,<Moun£ Kenya. As briefly mentioned in Chapter I,
their "discoveries" createdgmuch enthusiasm in Europe, and i
" in particulac’the Royal Geographlc Society sent expedgtions

to continue fﬁe exploration of the interior.6

A series of Journeys of exploration followed, in

were: Lake Tanganyika, 1856; Leke Nyanza, 1858; and, in 1862,
the source of the River Nile, which had for so long been e
subject of controversy among European explorers and geog-

raphers.7" : _" —_—

— , ©  DAVID-LIVINGSTONE e

Although the missicnary expeditions,la . well as those
expeditions sent out by the Royal Geographilc Society, were
TR ;i _-s1gnificant it was thrcugh David Livingstone's efforts that . "~

,1 ?5fhundreds of ) missionaries ‘were challenged to.go" te Africa.a

which great’“dis‘ reries” were made. _Among the most 1mportant."“;mwwm
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fragments of knowledge placed them in & better position than

"'t*-»‘-'.v,,. Lred

their predecessors.

6Marsh and Kingsnorth, op. cit., PP. 59 60. :

'7Ib1d., vp. 60-61.

8011ver, op. cit., B 7. T T
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o

In his three journeys, Livingstone gravelled
o extensively in East and Central Africa, for he believed that
-geographic exploration must precedemnissionary enterprise.
Both in Zanzibar, the headquarters of the East African,slave |
trade, and indthe interior, he came into contact with the
‘ horrors and atrocities committed against the African people
in the 1uerative Arah slave trade. His attacks,on the Arab>

‘“glave trade received acclaim in England, where the campaign

to stop the slave trade was gaining momentum in Parliament.

The Arabs were displeased with Livingstone's activities, and
in his last journey, from 1866 to 1873, he experienced many
difficulties. Arabs refused to carry suppliesdor letters to .

~him from the British Consul in Zanzibar, and for over three

years people in England and the United States had no news

from Livingstone and many thought him to be dead.9

I

HENRY'STANLEY

¥

The New York Herald, noting the wide interest in news

- j,.about Livingstone, sent its correspondent Henry Stanley, to

fa -
[

fAfrica in‘lB?l in search of him, Stanley found Livingstone,

—

' and after- unsuocessful attempts to persuade him to return ,
‘home, they bade each other goodbye on March lh, 1872.
Stanley was the last white man to see Livingstone allve.lo

k)

Ine speech at Edinburgh University, Stanley revealed that

ﬁlgharsh and Kingsnorth, op. cit.,vp. 65.

~10%oves, op. cit., pp. 203-20k.
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he had found Livingstone without food, lonsly and deserted.

Stanley's report on-this matter was severely embarrassing to

.British diplomats in Zanzibar.*

Livingstone died in May,,1873, after he had set in-
motioe a vast m@ssionery enterprise in.East Africa, One of
his most remarkable appeais to his fellow countrymen re-
sulted in the foundation of the Universities Mission to |

eCeptrg;,Africa. The speech 'that led to the formation of the
Universities Mission was glven to a group of people in the
Senate House at Cambridge University in 1857}12 He Qhalé
lenged his audience to go to Africa in order to redeem her

from the horrible slave trade. He also urged them to Intro-

. N . .
duce legitimate commarce, Christianity and ‘civilization. 1In

part, Livingstone saids:

I beg to direct your attention to Africa, I know that
in a few years I shall be cut off In that country, 3
which is now open; do not let. it be shut-again! I go
_back to Africa to make an open path for commerce and
Christianity; do you carry OE the work which I have
begun. I leave it with you.

THE UNIVERSITIES®MISSION TO' CENTRAL AFRICA’

- - e - - - [SEDTRAE

o . PR

“ 2.

1.

M,:;ewThe?Uﬁfﬁé?eifieé!Higeieﬁ'fercentral Africe raised
L - m i T T o

e e T AT e e

“11Warsh and Kingsnorth op.'cit., p. uo.
.12 .
13,

Oliver, op. cit., pp. 11 -12.

Groves, op. cit., P. 176
7's

L Kirk, Britis snsul - i Zanzibar, for it pointed out his
,vinegligence iﬂ the affai o See Groves, 1b1d., p. 2ou

-ort was especially embarrassing to
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T"'eapped“by their meager hudgets.' Part of ‘the faillure of
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funds through & committee which also recrulted candidates.

| From the ‘beginning this organization had to cempfte with the

. two larger ones, the Church Missionary Society, and the
Society for the Propagation of the Gospel. Members of the
Universities Miesien fo Central Africa were faced with: 7
serious economie difficulties, for they were receiving only
a. subsietence aiiowance forrtheir expenses. Their posts wequ“/
poorly equ1nped~and staffed, and disease and death contributed
to a rapid turnover. These difficulties became so crucial .

Wandmcatastrophieiihathivingetonels.insightewweneﬂbnought
into question. The Zembezi River was not navigable, as

"Livingstone had suggested. European settlements around fhe
Zambezli region were endangered by the presence of Yaos, who .

“carried out periodic raids against the Mangangas. The ar- -
rival of Europeans in the area was claimed to worsen theééitu-
ation bécause it was felt that the weak Mangangas mlght come

i

to seek refuge in the Eurepean farms.

'-MISSIONKRI_ES' FINANC:IAL PROBLEMS

e S s L £

L o

Portuguese missionary efforts in East Africa was sald to be

attributable to the fact that ‘they were. more concerned w;th““'”"

T eommerce;- by ‘which they could support themselves, than with

the prOpagation of tbe Gospel. On thls note, Dlamond had -

\

lLLRoleLnd Oliver, op. elt,,. PP 13-1ﬁ

SR e O - ‘ .

f‘fMissionary aocieties from the bevinning_were handi-igf;lgj;fg;




this to say:
”‘Portuguese histovical records abound in -accounts of
treachery, debauchery, and intrigue among the mission:;/..”
~dries who lost what respect they had among their
countrymen and established their own reputation among
the Africans as belng avid mercnants, slavers and
rulers, guided by greed and lust,l
Pursving the same subject, Groves mentioned a Jesult
'priest’ who "saw in'the condonation of the slave traffic a
magor cause of ultimate failure of the work of Catholic
miSSionary work in East Africa. w16
Miseionaries becane pre -occupled with the old eco- .
nomic problem of hoy to achieve maximun results with minimum
resources. At the beginning, supporters of David Livingstone
were very enthusiastic. But, because of thelr own financial
e difficulties, his parishioners at home, who-contributed
‘money to his >upposed1y fixed geographic area (South.Africa),
wondered whether he had not exceeded his Jurisdiction wﬁ%n e
“he went north to the ZambeZi River in Eastern Africa.

Livingstone received a letter to this effect from his superior

= at the London Missionary Sociefy, in which a doubt was ex~

'-definite period to enter upon untried, ‘renote and difficult

fields of labor."l7 S

FENDUURESRRRSE VRS i e 5 .. - il

1’Stanley Diamond and Fred G. Burke; The Transforma~
" tion of East Africa (New York: Basic Books, Inc., 19667,

P 523.

>w~3ﬁ%w¢iwo” : 160 P. Groves, The Plantlngfof Christianity in East__ii_ﬁ\n“
1M_Africa, YVol...I. (London. Iutterworth Press, 19&8), D. 1&6
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In his Cambridge Speech, Livingstone told his
audience that he had "opened" the door to Africa and he .
argued that to refuse to. face the challenge that the con-.
.‘tinent presented would be tantamount to shutting that door. |,

Rather than leave the untried or difficult, end choose the Co |
" tried and'easy, he wrote to the London Missionary Society

and expressed his desire to resign from the organization and’

t

i make his own endeavors to support the course he had chosen.18
| To the parishioners who Had contributed money and
s - were waiting hungrily to hear the immediate results»of their
investment in terms of the numbers of conversions, Living-.}

o ~St0.ne repliéd‘

oo If we call the actual amount of conversions the direct
s result of missions, and the wide diffusion of better —-
| - principles the indirect, I havé no hesitation in assert-
ing that the latter .are of infinltely more ‘importance
than the fomner. I do not undervalue the importamde of
. conversion of the most abject creature that breathes; it
. is of overwhelming worth to him personally, but viewlng .
. g our work-of wide sowing of the good seed relatively to
R the harvest which will be reaped when all our heads are
' .. low, there can,~I- think,  be ni comparison. Time 1is more
;p”imporuant than concentration. : . :

1ater--was pracuical. They wanted immediate‘results evi-

denced~ by-a. list of saved African souls. Another prohlem; )

lerid., . 173.

l

R 19David Livingstone, Missionary ‘Prayels and Experi-
ences in Sauth Africa,; 1857, D. 226, in Rolend Oliver, ine.
_}issioi::f-rnccoﬂ,inpeasu*ﬁfrica-(LondonT—Lengmans—~Gree‘MWT“_",-”m;,w
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‘Methodist Gold-Coast Mission to Yorubaland, his employer, the - - .
" Methodists; slthough they-did not question his-inability to -
-convert, the natives,. as in the case of Livingstons,. they .. e
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similar to that faced by Livingsﬁone, has been noted by Dike.

._ The missionaries? aﬁtitudes rangéd f?om that of the
Portuguese, who were‘primarily concerned with trading and |

'profit, to that of David Livingstone, who advocated a legiti- .
mate commerce, Christianity, and civilization. The concern ‘

with financlal matters made missionaries and traders depend--

ent-upon one another,

The Christian missions made a considerable impact
on the trading situation. In turn the expansion of
“European trade and political influence greatly facili-
tated the work of missionaries. Every missionary de-
pended for passage, freight and correspondence on the
trading vessel. . . . the missionary could ragely,
afford the expense and malntenance of a ship.

To 1llustrate why the missionaries were seeking help
from colonial governments, but always emphasizinz their own
good will and philanthropy, the . rollowing figures tell part

of the story.
- &3

o 20K 0. Dike, The Christian Missions in Niggria

~(Evanston. Northwestern University Press, 1965}, p. 92.

“In West Africa when.Freeman tried to-expand -the —— -

A 1 nscessary to reglster their disapproval of his

. .paralyzed if not entirely destroyed," See K 0 Dike! op. .
..01to’ po 920 ) o o e . o . . .

actions by stating that, if every missionary advocated ex-

pansionist policles, “our missionary soclety mist soon cease

to exist and 'all its holy and bend&volent-operations would. be,:,ﬁmd*m

| ' . e
¥ In 1938 European contributions to the six Anglican ’
Diocﬂses in East Africa emounted to E17,000 (pounds) each.

- .This amount covered very little more than missionary salaries.

_Despite discriminatory salaries, which ranged from £10 to %25

(pounds) for an African clergyman as against 156S_Q__(_p_pu:mif'._l__,__m__._~

fevan elistic‘work tnan did

for—a Eurcgéan, the Africans did more of the pastoral and -
?IEuropeaas.J European L
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STUDENT VOLUNTEER HOVWMENT IN THE
UNITED STATES OF.AMERICA

o o ‘The intrusion iato the African interior by Living-
stone, Rebman, Kfapf;VStanley and otners was followed'ny‘the
vpartition of Africa: by European nations at the Berlin Con-

‘ ference of 1885. The reasons for the carving of "spheres of
influence" were meny and varied, as mentioned earliler, |

| European expansion in Africa facilitated the spread

of Christianity. Among the Protestants in Britain and the:

United States, tne missionary movements which were formally

supported«hyethe—rank—and—file oﬂ_church_membersmgnadually .i__m .
| enlisted the support of lay Christians and particularly of -

Christian students.

A In the United States, the Student Volunteer Move-

‘ment -was established in 188ﬁ,~ The movement quickly ;ﬁgead

its influence across American colleges, universities and

arlies whose- expenses were met by government funds.  See-

Longmans,. Green eni-%0., 1952), chap.. V. e e e

‘.,“ In West Africa, the Methodists, by. providing hu,OOO
~{pounds)-a -year-to cover salaries and miscellaneous, were - -
. rfope"ating*a Fing of stations along-the.-Gold Coast as well
e Sggtinland, . CThe Cnurch Missionary Society in Yoruba started .
with 13,000 (pounds). The Presbyterians in Calabar hed.a
- budget of 2,000 (ponvds) ‘for all its activities-in 1850.-
. See- Ko 0,_Di{e, The Christian Missions in Nigeria (Evanston.

‘ mﬁ#éNorthwestern UniversitF Press, 1965)’ Pe 92'
— 2l th Scott Latourgtte; The Christisn World

ontributprs"atxhome could,no longer pay medical mission-'~w1;j~~““”*

~ -~ —Roland-Oliver, Tho Missionary Factor in Fast Africa (London.-~~fiﬂ3'ﬁ

_ Mission in Our Day (New York: Harper and Brothers, 1954), ———
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semiﬁaries, Many students sponsored b& fﬁeir reépective
churchés bécame candidates for recruitment for overseas
sérvice'to.ﬁEﬁE\nqﬁ only .in Africa but alsdﬂin Asia, As the
years progreésed, every-majbr‘denominatipn except the |
Catholics had missionarles beyond. the borders of the Unlted
States, Rbman“Catholicé\wererlagging behind in missionary
activity because the Cathollecs had neifher the resources -

nor the manpower to extend to other countries. The first

“major organization by the American Catholics to spread the

Christian faith abroad was not started until 1911.%%

. In this chapter, the missionary pionéers of East
Afficg werefstudied, It was through their efforts that thé
African interior became accessible to more missionaries ahé

to other interested Zuropean groups. -
| &3
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CHAPTER IV
. » . _
AFRICAN TRADITIONAL EDUCATION AND PATTERNS OF LIFE
" BEFORE. INTRODUCTION OF WESTERN EDUCATION .

The type of education and the patterns of 1life among _

Kenyan Africens can be drawn from anthropological and ethno-
graphic studies conducted in the twentieth century. Anthro-
pologists tell us .that pre-literate societies (pre-literate .-
in the Western SenSe) share'some general traits and charac-
teristics with the complex industrial societies in the
process,of'educatioq. Every society has its own way of life,
be it industrial orAsmell scale folk soclety. They perpetu-
ate their unigque way of life thfough a System of formal or

informal education. According to Kneller, "each establisl%d

“human group evolves a version of social life or culture that

is unique, though all versions provide such basic arrange-

ments as family, economic, rellgion, technology and culture. l o
;ii:"*; ) Herskovits defined education as an "enculturative |

'process ¢ « o the process whereby the knowledge of a people

is passed from one~generation.to the next”."2 The comcept of

-

: 1George F, Kneller, Foundations of Education (New
York: John Wiley and Sons, Inc., 1963), p. 300.

2M’elville Je Herskovits, Man apd His Workss The

,Science of Cultural Anthropology (Wew_York: Alfred A. Knopf,. .

- V’IQ)IH‘, y,,f}a‘S P e
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‘ competitive and class oriented European social behav1or. In

; o ‘ A A‘; 4o
“Mgchooling" conetitutes oné of the basic.differencea.between
educatfonai processes in African traditional societies!and
industrial communities of the West. The Africans.stressed
the idea of acquiring the values of a corporate and communal
society., Kenyatta stated that to the Europeans "individual-
ity is the ideal of life, (but) to the Africans the ideal is
' the right relationship with, and behaviour to, other .
people. n3 - , ' -
African children learned by'working and living among
\their elders, whereas EurOpean children were removed from
their homes and put in a school building inAwhich the teacher
(regardless of his knowledge about societal and cultural .
forces surrounding the children) was supposed to tell the
pupils how to conform to the will of the society. '
The nucleus of the African i‘amily is the A“extende‘g9
family." This includes parents, grandparents, cousins,
'uncles, aunts and the clan. Everyone else 1s considered a
" brother or aister. On'the other hand, QEuropean family life

generally revolves around parents and children.- This'basic

diiference demons*rates why Africans have broad inter-'“'

personal relationships as opposed to the 1ndiuadualistically

-

AN
a traditional African community, any elder treats all young o

T

people as his children, and in turn all young people reSpect

him as “their parent.

e e BN

x_. = _— . ’ R : ' : <

3Jomo Kenyatta, Facing Mount Kenva (London. Secker

’,tvananarburg, 1938;, p. 1106. ®°




EDUCATION

It is 1mpdftant,’therefore,‘gi;en this background,
to note that when missiéharies first arrived in Kenya, they
did not find an educatlonal vacuum."One of the most seridus
assumptions that mlssionarles made was to think that they

brought education to entirely uneducated Africans. S
In the deepest sense African customary education

was a true educetion. Its aim was to conserve the
cultural heritage of the family, c¢lan . . . , to adapt
children to their physical environment and teach them
how to use it, to explain to them that their own future
and that of their community depended on the perpetuation
and understanding of thelr tribal institutions, on the
laws, language and values they had inherited from the
past. These aims were achieved, and most effectively,
long before the European brought to Africa the other:
view that education necessﬁrlly involved the skills of
writing and reading books

Discussing the same subject, Batten stated that,

.contrary to the popular opinion that missionaries round no

functioning educational system in Africa, there existed a

system of education that met the African needs. Among those

xﬁwho destroyed this educational system were the‘missibnariesu

: wwho imposed on it a European type education which was to

‘5"

..gerve as & tool for °pread1ng Christlanity. 7¢ : 

Kenyatta, a-student of African anthropology, de--'A

.scribed the . Gikuyu system of educatlon as beginning at birth

by

4E B, Castle, Growing Up in East Africa (London:

Oxford University Press,..1966), p. 29.

5T R. Batten, Problems of African Devel_pment

__k(Londan‘#nxﬂordwuniversity Press,-1960), p. 2l



~ - ‘and continuing until death. » -
The child has to pass verious stages of age group-
ings with a system of education defined for every status
in . life. The parents take responsibility of educating
their children until they reach the stage of tribal edu- .= = .
cation., They aim at instilling into the children whatd
the Gikuyu call "otaari wa mocie" or "kerera kia mocie,
namely, educating the children in the femily and clan
tradition. . . . The education of small children is en-
tirely in the hands 5f the mother. . . . It is carried
through the medium of lullabies. ., . . This is one of
the methods by which the history 9f the people 1s passed .
- on from generation to cenevatlon.o '

Anderson quoted Michael Whlsson, who spoke about the

Luo people of Kenya and thelr educatlonal practices.

Each member had his part to play in educating the
.young. The parts were consistent with social status
of the teacher in relation to the pupils. The old man
possessed wisdom of years and had the vital task of
teaching about religion, oolltlcs, the middle-aged man
-taught practlcal arts, the young men rehearsed their
younger brothers in these arts. The power to pass or
withhold wisdom was a most important factor in.the

o authority which the old possessed over thenyoung.7

The educatlon consisted of stories mostly told inJﬁg

~the evening before going to bed. Myths, 1egends, ‘songs,
past accomplishments and future potential were handed down
in the form of an oral tradition from generatlon to genera-

S tion. The people 1ived 1n close. social, economic and

. el e

5'f'”?“"¢7 political units. They were tied to an extended famlly ¢

system consist*ng of the 1mmediate family,‘clan ‘and tribe,;amp

The the relationship was extended to. those outside the

6Jomo Kenyatta, Facing Mount Kenya (New York:

Vintage Books, 196&), pp. 96-97. _ - .
‘ 7John Anderson, The he Strugale for the School (London:
, Longman Group, Ltd. s 19707, P. 10& — T
.,,._ll—-—ef”:’”;"”"v'*‘f

T BN
S B e R % S




43

immediate family clan or tribe. These Moutsiders™ were re-
gerded as "brochers" or "comrades,” and all strangers, '
ﬁhether they were‘travelling or conducting other business,

were treated with caution and hospitality. |

According to Kenyatta, uhi%e_goiné through this

educational prbcess, there was no need to write 1t.

Like any -other Gikuyu child I acquired in my youth' .
my country's equivalent of a liberal education, but
while I lived among my.kigsfolk there was no obvious
need for wrlting it down. ,

_ In sum, Afr;cen traditional education in Kenya was
informal and non-institutionalized. It reflected the
cultural patterns of the community. The process of educaa

tion enjoyed the absence of various groups who use education

to further their own interests. But when the missionaries,

settlers, and the colonial officlals arrived in Kenya, eaﬂ% |

ecnght"tc'prdvideneducation'which'wculd mainly serve their
. ®

‘own interests. Education became a controversial and &

political subject in which each EurOpean group tried to

provide thatweducaticn which it deemed “sufi.t;a’ble‘r for the.

, Africans.‘ The Europeans entrenched _____ their dominaticn ofvth9477¥l7m.
(”ﬁ Africans through the 1netitutionalization of. education. As
_this study will show.in. Chapter VI Africans challenged this

European pauerna;ism and even built their ounmechools. .

8Kenye.t:t:a ’ Prefe.ce o




 LAND TENURE

"In Kenya, land tenure at the time of the Euroéeanv
arrival was one'of the mostrimportant faptbrs in thé educa-
- tional, econonmic, .soclal, politicalrand religious life of
the people. Kenyatta,wrotewthe follawing: , o

Gikuyu people depend entirely on the' land. It supplies
. them with the material needs of 1life, through which
spiritual and mental contentment is achieved. Communion
with the ancestral spirits is perpetuated through cons
tact with the soil in which the ancestors lie buried.?

8 . How the laﬂd held the African commuﬁity togethér was
again expressed by Murray: ’

The commmnal nature of land-holding in Africa is
also indicated by the fact that the land is not only
the source of food_supply; it 1s the home of the race
and the sepulchre of the dead; in it the race 1ls one--
those alive above the earth and those sleeping be-
neath, the latter are, on occasion, mYch more effective
members of the tribe than the former. 0 &3

I @

MARRIAGE SETTLEMENTS

Marriage is strongly imbedded in the kinship of many

- African commmities, It was both 'an educabional and-a-heppy’ .7

e e b e N

wife, the

Gikuyu; for.example, =~ -

"’&;w€§§3?18h25:: Eéfé}é a man got a
required that he demgnstrate”méterially, at least, that he
*HWMCOnldfsupport»a‘wifef'-Béfore-ﬁhéwm&rriage was agreed upon; -

" "a trensfer of somé”ﬁhééfiélfpégééésiah from the bridegroom

to -the bride's family as evidence of "ﬁggdiness" to EEEE;Eﬁ;fwa ...... _
: 9Ib.id._,__,p-‘_~2.é e A ,;'_,_.___rﬁ--r—;»‘——--«—-f‘-“';‘ ot

'itV;thrrajiiThayﬁgthlwinm$hefBushi(Bpndqn;f'“%mpfg{¢jfmf,

hs; Gresn-and Company, 1938); P: -39+
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wife_anq support her was required. “In many African societies,
marriage was a family affalr and not an iﬁdividual-affair, as
is the case In the West., It was an educational promotion .

with corresponding rights and respdnsiﬁilities. Kenyatta -

wrote?

At marriage the husband is taught his duties towards
a wife; to treat her well, to establish good relatlons
with his pazrents-in-law and to receive their blessings
befors he tekes their daughter to his home. . So when a”
child is born he is taught his duty to offer a present
of a goat or a sheep to his wife for her lsbour, in
order that he may see the child. He is instructed when
sexual intercourse may be resumed and hDY he should

" respect the child's maternal relatives.l

&

POLYGAMY

Polygamy was and still is accepted in many African
countries. By tradition, a man can have as manvaives‘as he
.«wishes'soblong as he 1s capable of proyidingifor'their needs
and Happineﬁs. "The larger one'!s famil& the better-it is
for him and the tribe. The love‘bf children is also an en-

_courgging factor of desiring to have more then one wife, "2

- INIPIATION . . 7T

e ¥ ) o . T SRR SRR

Sl e e

I “ﬁ?ffaﬁéfGikuyu<social_iifg,was,imﬁossible without-

-« 0

e “initiation:.

e

. ~; o _the Drincinal factov in unifyin the Gikuyu
society is the system of age grading (riika) . .,
_‘every year, thousands of Gikuyu boys and giﬂls go

e L .

e mmm —————
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&

op. cit., p._lOZMM“_~ﬂ~Mf*fif””Prﬁ

throuén tne initiation of circumcision ceremony and ) i




automatically become members of one age grade,13

P

‘This marks- the beginning of womanhood or manhood

N

.when the boy or girl eérnsvthe.right to partlcipate in some

of the tribal governmentalldnd administrative decislons that

affect their 1lives.
.. AFRICANS! RESISTANCE TO EUROPEAN INTRUSION

_The African resistance to the European invasion had
significant consequences in the later development of the
'?elationship between the two groups. As Africans became

activeiy opposed to colonization, Europeans attempting to

- build forts were attacked. Europeans retaliated with their

superior weapons by sending out punitive expeditions,
Between 1895 and 1905, five military expeditions
were sent to fight the Kalenjin people of Kenya. In oneégf

rthe most‘punitive raids, the Kalenjin leader was shot dead

1hy

: by an army officer.

£ Lem

wiwlgNyeri dlstrict 1n l902,~recorded that"

e _g_ SN s
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. R Meinertzhagen, an officer in one punitive raid in . -

“"We killed “about 17 nlggers. Two policemen and one of
A0 _my men weré killed. I narrowly escaped a spear which
Lo o whizzed past my head. Then the fun began. We at once

o burned the village and captured the .sheep and goats,
. « « burned all the huts, and killed a few more -
niggers, who finally gave up the fighti [We] fined
then. 50 head - of cattle .77 . such nonsense as attacking

LE
. .

i 56 '&nﬁ”ﬂ*ﬁh Nottingham, The Mvth of
L Mau Mau. Nationalism in Fenya (New York. Frederlck‘l
~‘~”"'»?ra,§zgg_;f I966), PR BT T T

»

1



”~

' the station is completelj driven from their sﬁupid

heads., So order reigns once more in Kenya.l

In 1890, Captain Frederick Lugard of the Imperial

. British East Africa Company started. a fort in the Gikuyu

area. The Gikuyu disliked the idea and attempted to chase

k?

the European in charge away. A military éxpeditiqp was sent

to punish the Glkuyu and when Walyaki, the Gikuyu leader,

went to protest, he was captured and'deported to the coast.

He died mysteriously on his way to exile, an incident which

figures prominentlj‘in‘the history of the Gikuyu people.16

‘Waiyaki, who was not sick at the time of his seizure, is

suspected of having been tortured to death by his captors.

African traditional education was the topic in this

chapter,, It was found that, contrary to the popularly held

belief that Africans had no educational system at the time

the Europeans arrived, there existed in Kenya a viable and

functiqnai educational system that met the African needs.,

S ST SRV

_ 4 léIb'j_-d vy ppa . 13 "lh-o .

Oliver and Boys,’ 1957), Do U4O0.

Ui

15Colonel R, M91nertzhaaen; Kenvya ‘Digry (London."”””




CHAPTER V

_ MISSIONARIES, SEGREGATED EDUCATION AND THE AFRICAN
AND‘EﬁROPEAN REACTIONS TO EACH OTHER'S CULTURE

It was stated earlier in this. study that the first
European to brlng Christianity to Kenya was Johann Krapf
iniigﬂh. In 1846 he was joined'by Rebman, and:the first

formal "school” in Kenya was reported to have been started .

by them in 18&8.1 Krapf wrote in his memoirs that as soon
' asARebmsﬁ'could master sufficient Swahili,”"hevundertook
the instruction of some boys among whom was:the son of our
fChief, Jindoa, a lad of ten who learned to read fairly well
and to write a little."?
The two men were German Lutherans tralned at Basel o3
T"but were travelllng under the auSpices of the BP¢tlSh based

Church Missionary Society, an agent of the Anglican Church

- As shown earlier in this study, the present day Kenya coast

Portuguese a8 each tried “to assert its rule.

[ SN . | i i

1P. H. Gulliver, ‘Tradition and Transitlon in East
Af”ica (Berkeley and.Los Angeles: University of Gallifornia
 Press, 1969), p. 149. -Historians differ on%the specific
_ yeer when the first formal school was introduced in Kenya.
~The.. years fregquently mentioned are 1.846 and 18u8

Johannhﬁrapf, TravelsLAReseaﬂch and Missionar

‘Q;LéBBﬁrs; 1800 (u,w York. Jonnson e prlnt, 1906), P 1
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The British Arab Treaty of Moresby in 1822 stipu-
‘lated that the British government would assist the Areb ruler
to fight his enemi®s. In turn, the Sultan (the title of the
Arab ruler of Zanzibar) would agree to “limit" slave traffic
- and let Britisliers travel throughout East Africa,3 There=-
fore, Krapf ahd'Rebmaﬁ; as servants of the British Churech,
were granted travel permits in accordance with the terms of
the Moresby Treatj. Krapf was gilven a letter of introduc-
tion to visit the Arab Sultan's "empire" of East Africa,
. This comes from Sald Sultan to all our sub jects,
friends and governors, our greeting. This note is
given in favour of Dr. Krapf, the German, a good man
who desires to convert the world to God. Behave ye
well toward him, and render him services everywhere,
This has been written by Ahmed, the Secretary and
Servant, at the order of your Lord.% -
From the review of the literature, what happened
“in this first school or what subjécts were'taught_is not

clear because what followed them was a series‘of*jourﬁeys

of exploration aimed at penetrating the interlor.

a0

M3L. W Hollinggxggﬁh;_ALShort'HistOry§dfTEﬁé;ﬁé§tf“”“”““”“V“

«MG6as£fofﬁkfﬁiéﬁmfﬁbﬁEOn: Macmillan and. CO., Ltd., 1956),
p. 130, ‘ ‘ '
i

_ *C. P. Groves, The Planting of Christianity in
Africa, II (Londont Lutterworth rress, 1954), p. 97.

¥Theoreticnlly, according to the Sultan, his Arab
rule extended from the coastal areas to the great lakes
‘of the interior: Tdnganyika, Nyanza, Nyasa, Kiwvu, and
Albert. ATter the Berlin Conference of 1684-1885,—in-which~ -
Africa was-partitioned, the Sultan's claim was nullified. -

e 7
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On April 27, 1848, Rebman_ set out from Mcmbasa
towards the-*ountry of the Chagga people. It was on this
trip that he "discovered" Mount Kiliman;aro. On July 12,.'
18148, Krapf set -out for more geographical dlécoveries _towards
the kingdom of Usanbara to the south. 5 Their activities in
these early years b°came domlnated by . geographlcal journeys
of exploration. o K L.
In'1853; Krapf returned to Europe for health reasons
“and Rebman was left at Rabai Station where he spent twenty-
s .nine years alone.6 During this period, their evangelistic
activities among their neighbors at Raebal, the Wanyika
people, were ineffective. In 186}, on a visit to the semi-

L e
completed buildings at the station, tha British Consul in oo

7

Zan21bar found six baptized converts surrounding Rebman.
; Despite the miss1onarles' shortcomlngs, the foundai'”

tion of a Western form of education in Kenya was engineered

by them in the nineteenth century and it remained & monopoly

ﬁof the Church for many years. Literacy.was, of course,

*necessary in the pr0pagatlon of" the Gospel,_ According R e R

- The great debt that- Afrlca owes to the mLSSLOnaries is

»

i, s

SIbld., DD. 1oo 101.

a

‘ 6Rol&nd Oliver, Mibsionarv Factor in East Afraca
. (Londen: Longmansj -Green- and Co., 1952), . g.

e

S lffZIbid#;~pr~6.‘ In & Doctorls_. dissertatlon ‘at Boston
~—University in 196l Alsn R. Booth stated that-it took- the
American-missionaries- 1n South.Africa 36 years to have- u93~u~—ﬂJWH~—f

Afrlcanwconverts.a

- B [ . -
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that in a situation in which forces of trade, colonial‘
government, and the missions themselves were creating
cultural_havoc, it was the milssionaries who started to

~ rebuild.’. |
The nature of the schools and theilr academic qualitv-

were ﬁartly dependent on missionary budgets and ?heir soclal
economic ohigins.'"Those from artigan,clgsses from Europe
and the United States tended to teach rudimentary literacy
end manual tasks. . If the mission was'suppofted by thosée‘
from higher’economic brackets who had the'privilége of
liberal education, the curriculum reflected their tasteng_

- The first miSsid;;ry concérn was evangelization,
but until, about the end of the nineteenth century the probéw'
lems of penetrating inlend prevented any eﬂfeqtive Chris-

tianlzation program among the Afric%§ people. Until™ the

7bﬁilding'of the railway‘at{tge'end of the nineteenthrcentury,

migéionaries were forced by difficult travel conditions to «3 -

restrict‘their gctivities to tﬁe Kenya coast,
!THE RATLWAY AND EDUCATION

Apart fron the cultural 1nneract10n, otner factors

were shap*ng tbe educational history of Kenya. One of

erthese was the building of the railw&y from.Mombasa near the

,MIndian.chanwaQﬁQSSTtthcpnnthﬁtD;KlSPmu near Lake Nyanza.

o

8Paul ‘Bohannan and Philip Curtin, Africa and
Africans (New York: The Natural History Press, 1971), p. 187.

T 9L. Cfay Cowan, James  QfConnel and David G. Scanlon,

Education and Naticn Build ng in Africa. (N H;York. IR

_Fréderick E. frseger, 1
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As.was mentioned'earlier fﬁ this study, the rail-

‘way:was an essential and vital factor in the history of

Kenya.lo°». - ‘ o

The railway was built for various reasons connceted

with colonial administration. One of these was to provide

transportation and communlcation links between the British.

uthorities in Zanzibar and their interests in Uganda,

i

where Garman inuru81ons were becoming tiresome to the S -

British. 1l
i - The constrnotion of the railwey started in 1895 from
Mombasa and reached Kisﬁmu, its terminus, on December 20,
1901.12 It\coSt 19,500 (pounds) per mile and manyllives.13
The ra01a11y segregated system of education that
evolved in Kenya can partly be attributed to the building of
-the railway., Since Africans were con31dered too unskllledé@
for construction uaSkS, thousands of semi skilled Indians

werelimported from_India to do Various jobs in its con-

struction. But there is evidence that, despite the European

r

. ’??1fi‘}' ) 101n M. F Hill, ‘The-Permenent Way (Nairqbi' East
WVM_Q_hR\;;NAfrican Rallways and Harbours, 1950), p. 199.
PR \‘\

—to the History ofﬁEEEtﬁkfrica (London. Cambridge Uﬁiversity ‘
PI‘eSS, 19577 F] pn 1720 e ST AR - . -

1200p1 6. Rosberg and John Nottingham, The Myth of
Mau ‘Mauw: Nationelism in Kenya (New York: Frederick A,
uPraeger, 1966), p. 16.

13Stanle.7D1amond and Fred G. Burke The Transforma-f
: tion of East Aprica (New York: Basic BOQKﬂ;MIQC., 1966),
' up.,199. o . R o

1120e\Marsh and G. W. Kingshorth An Introduction S
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railway authoritiest® lack of»recognition of African per-
formance Iin various-jobs in the construction, they gave not
enly theirrlabor but their lives as He11; In one ineident,
Delf wrote that the 1ions ate "twenty-eight coolles

il

[Indians], and an unspecified number of Africans." No

reason was given for not Specifying the number of Africans.
After the rallway was completed, the more than

T
B g

32,000‘Indiens«brought fo Kenya decided to stay on. Their

number has grown to about 120,000 and they dominate the

15

commercial activitiee in the country. Kitchen put the

. . , 16
“ Asien population a little higher, at 174,000,

Oliver called the "Zenith” of the Missions.

With the establishment of the railway and. colonial

administration, the missionaries took advantage of the two

"and rapldly spread inland for additional "spheres of influ-

ence," This was the period which, as indicated earlier,

It can be concluded, therefore, that the mission-

aries' work in Kenya proceeded rapldly after the railway was .

completed and equally impo”tant is the fact that the estab-w:,"f

lishment of British administratioa aided the work of

- mis;ionaries Wao wWere. dependent upon- and relied upon British -

e Fredeﬁick A, Praeger, 1962), Po 128, - -

1uGe°rge Delf, Asisns in East Africa (London: =
oxford University. Press?'T963), p.‘IE“ ) .

- 15piamond and Burke, OP.o cit., p. 199.

-w~;6Helen ‘Kitechen, The. Educated African (New Ybrk‘<
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MISSIONARIES THRUST INLAND

‘ As a result of the railway construction and the
declaretion of the East Africa Protectorate in 1553\?&g

3

Kenya wes known'innthe early colonial days), the missionaries;

colonial officials, traders and European settlers migrated

1nland in ever 1ncreasing numbers.

Dl

AiIn 1891, although the Church Miusionary Society
conld point to a\?eco;duof fifty years at the Coast, its =
influence extended to only about. fifty miles»inland.17
In 1898, Reverend‘Thomee,Watson of the Church of
Scotland Mission arrived at Gikuyu in Central Kenye.e In
1899,-tte Roman Catholic Missionaries arrived, and im 1900,
Reverend McGregor of the Church Missionary Soclety. In
1902, Reverend Harry Leahey (the father of the famous henyan
archeologist L, S, B,lLeakey)_arrlved to assume the&responfﬁ

sibilitles of the Gikuyu station whiie McGregor was trans-
: L
ferred to Muranga. The African Inland Mlssion, supposedly

ie;an interdenominational organization, but dominated by Bap-

i o LIS

-‘?f%tists apd Adyentists, moved from“Ukambani to establish a

| _station at Kilabe,_ZS miles towthemuestwoﬂctheMChurchwol
Scotland Mission at Gikuyu. In l9d§, the'idventists formed"
“3& splinter group, calling itself -the Gospel Missionary |
f;Society,“but continued 1ts activities fr—the same district

‘In thewsame ..... year, -the- American Adventists and Quakers: moved
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‘ 18
into what is now. Nyanza Provinceo

To“detenmine the geographic -areas of evangelization,

the interior was carved-up according to Missionary interests.
For example, Oliver cites a case in which Reyerend Scott of
the Church of Scotland Missioniandeeverehd'Leakay of the
Church Missionary Soclety climbed.to the tor of a hill and,

throughva "genﬁleman's agreement, " decided upon boundaries

T within which they'were each’ to confine—their -evangelistic -
activities,t?

Each missiopary'group brbught to the African people
different philosophles of commitment, different Christian
traditions and bellefs as well as different attitudes
towards education. Thelr sometimes hostile competition and
subsequent development bfought confusion to the African
commnity. According to Mboya, "the multiplicity éf churches
in Africa has puzzled many uneducated Africans, who wonder d?
uhy‘there should bé so many exéept perhaps for:a business
eﬁterprise."ao B

In Uganda, ‘there existed religious wars -and perse-

» \

Church Missionary. SDCfetY 1; sagdmtowhaxgwplayadaamsignifi-WWm;wwmmw—

..cant-role in‘influéncing—the‘BﬁiﬁiQH Goféﬁﬁhent to intervene

with force and establish a Protggtorate.ZI

I _W,Hl_k} o o
e e lBIbidu 9 ppc 170-1710 e 9Ibido ) po 2239

R UWMWMffx;MWpO

e Tom Mboya, Freedfm and\After (Boston. Little Brown
e and Co., 1963), p. 15T _ 7\‘\~x\mm_f“__ww~——f“fﬂmf“f“

cutions between Protestants, Catholics and Moslems, and the c

“

‘ '.~.-!="~‘:Dj_amond and Burke, Q’p.ICit«n P° 317’



The gebgraphical épheres of operations agreed upon

, - v -
by missionary groups did not include the clties., The Church

56
Missionary Soclety became the first ‘to establish misslons in

major towns.. As African social mobility increased, there was

¥ .

.. & drift from rural to urban areas° AQherents of other mis-
sions came intc contact with the Church Missionary Society

which had a monopoly in the cities, Somé were converted and |

K] -

baptized*and“sent—back~to their- villages “to—preach the e

Mission's doctrines.* A problem of church discipline arose

in which catechlsts or adherents dismissed from one mlssion
for disobedience would apply for a position in another de-
nomination.

‘These and other pestoral problems such as rival
competition for convertswindléated the need for unity and .
COprdination among the miséionﬁry organizations theﬁselves.
Dr, Henry Scott, head or'thelziubch of Scotland Mi;sion‘atég

Gikuyu,proposed a loose cpnféderation of miséionafiés to
form a united front in order to-carry'bn their Christianiza-
‘Ttion prcgrams‘more effectively and thus counter Islam.in-'%'

PN S S

S fluence in Kenya as'a whole, . At the Gikuyu Conference of .

v . [

¥¥~fiMwm~www1913yw+he»propos&lwforbaerderationmofwMissionswwaswpre-

sented to the "big four" for consfderation,  There were
,basic disagreements"ang the:attempt failed.22 S
‘ : . . -
e 2 2.

Oliver, op. cit., pp. 225-226

*ime fqun,langest~missions~in Kenya werer**The T —
—Church Missionary Soclety, The Church of Scotland Mission, .. -
;xT%BfAfpie&n—lnlﬁnd~ﬂission»—and—{he—Unitedeéthodisuu.
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The following is a chronology of important early |
missionary establishments.

184l The Church Missionary Soclety arrival in Mombasa.
‘ Krapf and Rebman start school (1846-1848).

1862 The United Methodist: Free.Church-estsblished head-
quarters near Mombass.

189Q = Holy Ghost Fathers arrived in Mombasa.

1891 - The Imperial British East Africa Company established
‘ the Scottish Industrial Mission 150 miles -inland
from Mombasa,

n

-

1895 The Mill H1ll Fathers establlshed a station 1ln the
Kenya Highlands.

5 The African Inland Mission started a station in
southeastern Kenya.

1896 The French Fathers planted the first coffee trees in
thelr St. Austins Mission near Nairobi. .

1898 Reverend Thomas Watson of the Church of Scotland
. Mission arrived at Gikuyu in Central Kenya,

1899 The Roman Catholic Missionaries arrived in Central
‘ Kenya. . v o)
i .. } é Y
1600 Reverend McGregor of the Church Missionary Society
: arrived in Central Kenya.

1901 - The Rallway crossed the country from Mombasa to
e T ‘Kisurn, - The route increased mobility to the rather .
*i:fﬂf*;f”gfsiiraccessible lnterior.‘“”

)

o~ L | - The Church Missionary Soclety started a. station at e
T Kihuruko. . ’ '

1902  Italien Fathers arrived in ;ciambu ?istr_ict.

. ;o .
=y ... ,Thewdventists broke away from the African Inland
‘Mission (supposedly an-interdenominational group,
. ... ... _but dominated by Baptists and Adventists) and
T __formed_ a splinter. group calling itself -the- Gospel
T ‘Hlssionary Society.

’ 9‘
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1906 The Itallan Fathers founded another station at Mangu.

The Church Missionary Society founded another
settlement at Kahuia,

1907 The Comsolate Fathers started another station at
Nyeri.

1908 - Marked substantial expansion, particularly by the
1911 Church of Scotland Mission and the Church Missionary
Soclety in the hinterland.

o~

;“Ffaa“Ieciwaﬁﬁéfé}”éﬁéﬁffﬁé railsay across the .
country was completed, the occupation of the interior by _
missionary groups increased rapidly. |

One more interesting factor that arose at the time of
this missionary drama, but which was outside. the acope of
this study, was the fact that, as far as the writer could
ascertain, there were no black missionarles sent toJKenya at
this time. In'this regard, several questions can be ralsed:

1. Did the missionary organizatlions 1nject an element 3
- of racism in their selection process? ,

2. Was it the colonial government!s policy that black
missionaries be excluded?

[

3. --Did the missionaries connive with the colonial .
. rauthorities in the systematic exclusion of blacks?

o .:_‘ These questions, which touch upon the recruitment policies of

missionary“quies,,constitute a‘new field of investigation.

<

-

T - -+ MISSIONARY VIEWS, OF AFRICANS AND AFRICAN
o o . " REACTIONS 70 MISSIONARY EDUCATION

Despite the allegation that Africa had no culture

h__\ o P et

h ~i\*ﬁor“civilization worthy of the name before the white man came, s "



‘other European adventurers,

and civilization of its own. Roland Oliver and J. D. Fege
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way of life that suited their needs. From the days of the
slave trade, adjectives describing Africa as dark, backward,
primitive and so forth have been used byrearly explorers,

missionaries and, more recently, journalists, tourists and

Contrary to the stereotypes, Africa has a history

W3

wrotes

The notion of Africa as the ["Dark Continent®"] is a
parochial European idea, which gained currency'because
o o o 1t was the last to experience that full impact’
_of European peoplé. . . . At the beginning of this
“modern period of history, however, Africa was far from
the most backward of the continents.  The Australians,
for example, when they were discovered by the Europeans,
‘were still living as hunters and gatherers, and were .
. using stone. tools comparable with the mesolithic or
tMiddle Storie Age! cultures, abandoned by most European
and African peoples from three to six thousand years
before.23

This attitude of ethnocentrism and intellectual  ¢J
arrogance of certaln Europeanshwas-shared by some missionaries

and a number of colonial ofricials. As bearers of Western

"civilization, missionaries assumed, and quite mistakenly, that

e g new and a better order could be brought about by'a wholesale

N

'transportation of Weqtern values and culture to the Kenyan
v'people. Missionaries, wrote Welboura, "came with the

fassumption that they represented a higher civilization, in-

deed, perhaps, that no- civilization existed in Africa, “Zh

peven

th ‘Bi. Welbourn, Tast Africen Christian (London. ”f'

e Oxford Universitynkress, 1965), p. Ol
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mw0xford Universityy—revealed academic~bigotry 1n av

Similarly, "it was of the nature of the coloniai experience

that on every level it brought the traditional society into

contact with modernity w25

The great misunderstandings about Africa have even
been advanced by those considered'Africani"experts." In

1963, Professor Roper, Chairman of the History Department at

remark regarding his students.

« o e seduced as always by the changlng breadth of
Journelistie fashion, demand that they should be taught
African history.. Perhaps s in tne future, there will be
some African history to teach, but at present thers is
none, there is the history of the Europeans In Afriea.
The rest is darxngss . . » and darkness is not a sub-

ject of history..

The current enthuslasm emong Africans in their crav-"

Ing for education presents a contrast to early indifference
concerning'missionary education., Oginga Odinga stated that

vhen heffirst went to school at the age of thirteen, he did

’ so reluctantly and went to school only on those days when

- he felt like going.27 The Wakamba. peonle of Kenya de-

“Mf?'manded that they e paid in order to attend school,and

-devastating rumours about those attending school were

-spread.,28 In~ anotherwcase, puplls were reported to have

<« .4

| 29~m . Millikan and Donald L. M. Blackmer, The
Emerging,aations. _Their Growth snd United States Poliqz
TBoston.,uittle, Brown and Go., 1961), p. 11l.

26Stanley Diamond and Fred G. Burke, op. cit., p. 6.

R ——

28

Maréh and Kingsnorth, ob. cit., p. 88,

B 27Oginga Odinga, Not Yet Uhuru (New Ybrk- Hill -and- .
Wang,il967), ~DP 61-&17:;1 .

&3
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gone on strike for allegedly not being paid enough to attend

+
school 29

In 1921, when a school wvas opened in the Masal ares,
uthe school andegovernment officials c¢oerced the parents to
allow the children to attend. The school was financed from

funds derived from fines imposed upon the Masai people by

the Colonial Government. The Headmaster was not traineéd in™

education, but in military science.Bo

The qualiﬁy of instruction, the standards and educa-

% tional facilities were poor and low., Mboya, who went to

school in the thirties, described the type of educatlon he
received as mainly consisting of singing hymms, reciting

. prayers and memorlzing cetechism.Bl‘ The author, who firat
went to a mission schooi io 1951, can well'remember the

fe;igious bies in the curriculum. - : _ .

29Kitchen, op. cit., P.. 31.

o 30Thomas Jesse Jones, The Phelps Stokes Report
(London: Edinburgh House Press, 1925), p. 120.

~=3lmpoya; op. eit., p. 7.
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Fboya also mentioned that his decision against
theological studies was- based on the fact that missionaries'
V“condoned segregation by building public facilities for dif—f‘
ferent races and that they never instilled in the African

child a feeling of dignity end citizenship, instead, they
'spread feelings of inferierity amongvthevifricans by de-~ o
nouncing their customs regardless of their merilts,

The suthor vividly remembers a conversation he had-
with a village elder vwhen he completed primaryrschool in
1959} In. answer to a question as to why he never went to
school, the elder replied that only ‘the cowardly, the in-
compe tent, and”the deviant were sent to school durlng his
younger years. The coward was sent to school as a way of .
, "getting rid of him " since whenever a hyena came to attack
the goats, sheep or cows, he would take .to his heels, leavizty
the sheep at the mercy of the wild animals. It was like a
captain of a ship who succumbed to enemy fire and surrendered_
his'ship and crew instead-of fighting on to the bitter end.

;A brave boy, of course,_would never run asay., He'would-__‘
_challenge the uild beast e Such heroes were seloom sent toAﬁm
" school. - R <L

‘ As pointed out in this study, missionaries also
established different philosophies concerning African

321bid., Do 9o _




‘ education; The Seventh Day Adventists, for example,

o e e thouvht it immoral to give Africans an academic

education, and believed all we should learn was the

"Bible from the. first page to the last, and perhaps how

o 7 7to do some woodwork and manual 1abour. o o« o the Seventh
‘Day Adventists thought 1t un-Christian for an African to
go to high school or: college. I know-of many Africans
who ‘were. openly condemned in church for trying to get
further academic educatlon 33 :

[

prior to World War.I, the usual four or five years of pri-
- mary education had reached a.few boys, some of whom were
later to play proﬁinent roles in the history of Kenéat
Among the early reoipients uas Jomo Kenyatta, born as Kamau
Ngengl at an unknown date. 'He was bsptized in August, l9lh;
. ... at the Church of~Scotland Mission Gikuyu, where he also re--
- ceived the first five years of his prlmary <—3duoation.31L
After.that Kenyatta said he educated himself. 35 -
| . Bare literacy was becoming increasingly popular anded
was acoordeu“high esteeﬁ in the African community,'for it
was instrumental in socialimobility. One who could read &and
write could get a "better" job such as being a catechist e
';QJ%;{”Mf71llage teacher or‘be engaged in some other relatively better "'
i*Ejjob than tedious subsistence farning or herding cows.'
~',; In some ‘cases the reclpientqcould &fford European

‘amenitiesfsuch as a bicycle or shoes and he was quick to see

33Ibid., p. 11..

A

3uRosoerg and Nottingham, op. cit., De 18

= -~ 355later Montagu, The Trial owaomo;Kenyattaw-w~~~- —
.,__,;(London. Mercu r 1, 65%.‘:_13»"111_ T ‘
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the connection~tetween education and European wealth and

affluence. The relation between education and soclsal mobil-

ity became ‘more significant when the European settlers

started to recruit ‘clerks to do various jobs on their farms.36'i-

Education, especially reading and writing, Kenyatte
”'wrete, became the“crdcial ingre?ient in»understanding‘"the
uhite man's magic.“37 Africans’increasingly care to view
educatioaﬁas_instrumental to a higher standard ofuiitiré;" o
and they started to make demands for more educatiqnal facil-
itles, ’ | |
o0 In the area ef,busidess'and industry, colonial ad-
minlstration and'civil service, all of which were expanding,
~ there arose & need for African subordinates to fill the - v
'iime_ilewest_posts in the hierarchy’or colonial administration and
commerce. Directly related te the need for indigenous help-
ers was an economic consideration--AfricaﬁE would be paid «
much. less then the Indians who were'doing those jebss‘ With

African demands for more educatlional facilities and othenr

SRR eebnomic and political pressures, the missionaries could not L

;ga:,;fi cope with demands and SO they started to look for an ally.

The earliest attempt to seek assistance from the government

- Was aired in 1910, when the’ WOrle Missionary Conference asked~~

'“l coleﬁiai governments for assistance in the development of

FC

360111791‘, '~Op. Cito’ §:~—199c

'”fiif?%fﬂww‘7¢ 37JomoﬁKenyatta, FacingiMount Kenyaw(New—Xbr g
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. . 8
Afriecan educat_:[en'.',3
MISSIONARY COOPERATION WITH THE COLONIAL GOVERNMENT

The relationship between the missions and Fhe‘stete
and government'was a2 subject of comment by Mason:

The relationship between the state and. government S
and the Voluntary Agencies in Africa has followed very
much the pattern of that 1in England, and developnest

~——in England has conditioned development in Africa.

To understand the besis for the cooperation of the
missions and the celenial governmehe, it was appropriate to
“ bring in England, where the precedent was set in 1833. It
should be peinted out that it tcok Brltein hundreds of years
.rrom 1066, when Williem the Conquerer_enﬁered_Britann;e, to °
H 19Lly, when the first comprehensive Education Act for uni-
Lo

versal primary and secondary education was passed, ’

The role of religious bodies in the English educa- =)

.tional‘system has a long history. This was cited as one of.
the reasons why there was no "public" education in England
o -un€11'1870;7when'thergevernment“decided to establish'schpols

'which would cater to those children who could not find

S pleces in schools run by voluntary agencies.ul

e T
-
@

3800wan, O'Connel and Scanlon, op. cit., P. S

leat -

- 39, 3. Mason, British.Education in Africa (London'
: Oxford University Press, 959), pP. 2l.

o 4o Uduarohlokeke, MEducation Reconstruction in Inde~
_pendent Nigeria"‘(unpublished‘Doetor's dissertation, New
Iork°

B =l

: ~“~h~Theodor° L Relle and Edger L. Morphet, Comgara-

1v"t1ve ‘Education Admlnlstration (Englewood Cliffs: Prentice
:,E'll, 1904), PP 55-“0- R o . -

~University of. New York, l955%~ p5~¥i. """"" ;w-l”llll,ll,if;w»“~w“‘v
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_____ For many years in England uhatever ‘education ex-
i1sted was provided for by the church groups or staunch Chris~’
tian belisvers, Fr@m 1800 to about 1840, a number of
socletles emerged to promote,primary educatiggi The two
largest hodies sere'"The Natlonal Society for Promoting the
‘Education of the Poor in the Principles of Established

Church Throughout England and Wales™ and the "British and

L4

;Tfffﬁfffﬁiffffﬁnzﬁgson, op.. cit., P 21

.- Forelgn School Societygr InA1833,-when the first‘governmenf“mwm'
"grant of £20,000 (pounds) was given, it was directed to

ﬂthoseyschools managed“by these two socleties, A committee a

54

drawn'froﬁ the two societles then allocated funds to thelr
schools as they wanted. There sas-no government bsreaucracy
in terms of a special office, personnel, or department re- - |
sponsible for education. The grant was hade by a ‘treasury

42 ,

During the intervening years, 1833 to 1870, there

minute.
o
~arose many conflicts in England between church and state as
each tried to assert its right to run the schools.. The pas-
sage of the Education Act of 1870 started what has. come to be

R regarded as the "dual policy or system of education., 1In

ary schools, the act required that school boards be set up,
~and with governnent support, schools for all children between

the ages of five and thirteen be ‘built, h3"' e :ff' e

h-BIbid.’ ppe 18 190
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-,

It has been mentioned that in Kenya missionaries

—

. suffered'frcm lack of edequate finenciel‘EESources from the

very beginning.. It has.aISE“been‘poinced oué\that David
Livingstone severed his relations with the London Missionary
Society because of financial reasons. -

For over fifty years, religious bodies carried the

whole load of educating Kenyans. However, as the years

R

pa‘s‘s@'cf,”"tlfe_—“ﬁfs"s'ibﬁa“i‘i6’3“‘?i’éifi1"e_” to Tealize that the ever-
increasing demand for education“ﬁas beyond thelr meager re-
sources, and the time to seek an ally was fast approaching.

They made this move as indicated earlier 1n this chapter.

The Beecher Report stated that between 1895 and 1911,
the central ereaa of‘Kéﬁj@ were only beginning to be occupi;&
byAthe misslonaries and there‘is‘no detailed history of
education available for that period.4”

During this period, thermain'purposé of the nissions

1n Kenya was religious. They aimed to save the African souls:

o rrom eternal darnation and to win Africans for Jesus Christ

Government Printer, 1949), P 1:7 -

In 1907, the House Committee vetoed Scott's '

“ . L

hhThe Beecher Report, African Education (Nairobi:.

*In Nigeria the Internaticnal Revlew of Missions,
October 1932, -declared-"thelir primary task lmissicnarfes]
is to win men. for Jesus Christ . . ..-apart- ~from this—they-

-~ "should not pe in Nigeria at all. Education is a necessary

—.part of that task, but that ediication is necessarily con--

dibipned by the majnrnpurpose._ﬁr — T T T

)

)
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: agfiéﬁiéﬁial‘béagéét:af'the Church of Scotland Mission at

* Gikuyu. He was directed to concentrate on Bible studies
L5

needed by catéchists.

-

The part played by the missionaries in this initial
period is significaent in that it laid down the foundation

for Kenya's present system of primary education. At the

same time their pfesence and participation in this endeavom

&?_Ikejiani observed‘

has been a subgect of different. comments by different

authors. Galloway said:

In spite of their pietistic theology, the early mission-
aries came from a culture which kept only one eye fixed
on heaven, while the other was focussed quite firmly on
the earth. Though the comforts of this world were re-
garded. as posslble distractions from an ultimately
heavenly testing, yet at the same time they were re-
gardﬁg as indications of the goodness and providence. of-
God.! o Y

Koinange stated that the missionaries! presence in
Kenya creafed divisions anong.the African people in accord-

ance with their conflicting doctrines and rivalries.

. Africans were taught to mistrust their fellow brothers who

““.“happened to béleng'to avdiffefent”denomination;u7~

On the early missionary schcol curriculum in Africa,n

‘-

The curriculum was overweighte&‘w;th religlous
knowledge--recitation of the catechism, reading

v

hSJohn Anderson, The Struggle for the School
(London. Longman- Group, Ltd.y 1970), p. 16. -

NBQA <D, Galloway "Mlssionary Impact on ngeria," B
Vigerian Magazine7~ectober -19605;-p+5 - |

7~;; 47Mbiyu :Koinange, -The- People of" Kenya Speak for- Them-
-selves (Detroit' Kenya Publlcation Fund, 1955), R 25

oo,

] .



*”““'“"passaces frem the- Bible and singing hymns, When the
songs were not religious they had..to be in pralse of
Britain or of British scenery or of an episode in . '
British history--"Rule Britannja," "D'ye ken John Peel,"
"Bonnie Charlie," "Ye Benks an! Braes," etc. Since the-
emphasis was on softening the minds of the '"wild" chil-
dren, religious instruction was reinfonced by moral
lessons on v1ﬂgue, charity, humility, courage and
truthfulness.

Looking from a differsnt angle, Lewis stated"

' In attempting to pass. judgement on the work of this =

&,

’’’’ * Lnitlal“perlod*bf“uncoordinated -aetivities—it is im
portant to refrain from judging wisely after the event,
It must be recognized that despite the apparent de-
ficlencies, suéh education as was provided not only

_ produced an excellent cadre of local assistants for
Cw stete and church, but also & .number of outstanding
individuals. In additiocn, among the educated popule-
tion there was created a quality of public oplnion,
which on occasion exercised considerable influence to
the advantage of those in authority. It is, in fact,
in terms of the lives and character of individuals ' B
~rather than in terms of policy and organization that

the edupgtlonal effort of this period is to be
judged.® 49 . N

-

Levis is, of course, an Englishman of the older generation 5
writing in the colonlal period.” It was therefore not un-

natural that he woulo take this elitist view of educatlon.
- THE FIRST ;EDUCATIOI’JVDEPARTMENT IN KENYA

The first Education Department in Kenya was estab-

0

1ished in 19115 not to cater to the education of the

Africgn-children_but for the children of the European

: hBOkechuku IkeJiani Education in NigeriaM(NeH?Ybrkﬁ"‘
‘**““ﬁFrederlck Ay Praeger, 1965), P. U3, - o

MQL, J. Lewis, Educat:onalﬂ?ollcyﬁandkPractice”inm“wmﬂw— e

T British Tropical Areas (London. Thomas Nelson & Sons, Ltdw.,
_ 1954), p. 3. . S . o o

SOIbid., ‘qpo 38 | _' ¢ o %
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settler minority who had constantly insisted to tne»colonial
governrient that thef should maintain a privileged position ’
in relation to other'races. The first priority was to be
given to "the education of - chlefs' sons by making & grant
“for the purﬁﬁse to the mlsoions." The missionaries refused

the grant because it included-all sons of éhiefstregardless
,,,,, 51 N S

The policy of leaving the. education of the Afrlcans
nsolely in the hanas of migsionary groups changed in 1913
. when the first officlal Afrlcan government school ‘was cpened.
Missionary teaching methods were. emulated, and the school
.followed the missionary pattern of a central school which
directed ‘a network of surrounding bush schoole. A contro- .
'rersy on the 1anguage'of’instruction arose. - The settler
';forcee opposed instructien in English nhieh wéula giverthe. @
* Kfricens more mobility in the labor market and thus deprive
them of cheap‘laber on”their'farms. The colonial authorities
: '~wf -Joined. the settlers and both emphasized the need for manual
N’}labor to prepare the natlves for ‘their” "roles in the
"f;;‘coloniglfuettler economy.* The missionarles took no stand...
Whaterer;aetions the colonial government may have
'contenplated taking after 1t establlshed thelfirst African
school in 1913, the turbulent political climate in. Europe

B A T,

Hifwnieh“culminated in- World War T temporarily shattered all

e | slgames B Price, A School History of Kenya (Nairobi'
-;f_i;;,mhe Eagle Press; 1953),p. oL

52Anderson, op. cit., pp. 38 39
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hopes of edneational expension not only in Kenya but. in |
other British dependencies as well. In 1922, the-Phelps_
Stokes investigation remarked that the contributions of
colonial governments "to the school systems of Africa are

at present comparatively small--in ~some colonies the govern-

w3 -

ment participation is almost negligible. 7 o

In l92h, although Africans were- in the magority, the

8'

e —-p a""l’?’a [ . R e T AT N '. .

colonial government uas spending almost nothing on thelr

education. Table I illustrates the story.

TABLE I
i KENYA BUDGET, 192u

“Prison Cost ‘3'39,793

_Pollee . > Bl13,76L .

_European Edncation © B 21,140 (22 or Lj0 shillings per 3
S : , .~ child of school age) '
Indien Educetion Lk 8,720 (2 and 5 shillings or L5

. . shillings per child of
_ ) school - age) o ,
" Africen Edueation . & 22,680 (1 shilling or U.S. 14

T e ‘ ‘cents per child ‘of school

. o age)
Comilitery 173,336

< w

; %
Norman Leys, enzg (London. The Hogarth Press,
192&), Pe- 3&2 ‘

53Th6££§”&¢ssé‘33nes, The Phelps Stokes Repgrt on
Education in Africa (London. Oxford University Press, 1962),
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, To deal with the problem of ineﬁfficient funds
allocated for Afrrégn"educetion, the settlers, Hho dominated
the Kenya- government, sought, to levy more taxes on the |
Africans, who were already burdened with taxes. "The 1924

' Natlive Authority Ordinance™ directed that Africen pupils
pey school fees officlally from 1926. Irregularities in

p«ww—~w%wﬂm—cherging4fees were‘found“from one- school to another‘becaus
T missionaries competed for conyerts by charging the lowest
fees. In a move to unify fee collection in all schools,
" The 192u Native Authority ‘Ordinance"™ was amended in 193h Sl
Another development after World War I was a change
in attitude .on. the part of EurOpean powers towards the
feaucation of the Africans. The moral support shown by the
international comrmnity at the League of Nations in the |
problems of colonial peoples was die to a variety of factorgj
As a result of the war economy, African agricultural products
Here receiving higher pricee in the world market and, there-

| fore, ‘there was more money at the diSposition of colonial

treasuries to be alloceted for»educational purposes;

v ’ ) - oo e YR

S)"'Kenye Colony and Protectorate, The Education Rules
Amendment, 193@ (Nairobi: Government Printer,-l )

£




In London, Parils, and Bruséels,jEuropean»directdrs of |
c._ | African education were appqinfed to help in the formulation -
of“colénial’edu@afional policieé.s,5 W ) ,
In 1921, J. H. Oldham of the Internationsl Missionary

COuncii apprbached~£he'colonia1 office on several impogtant

issues concerning Africans. The éuestions of land aliepation

N ————— e

by the European settler minority and of the indifference of -
thé colonial government to African e@ucatipn were ralsed.
' On education, Oldham wrote: ) .
-4 A policy that leéves the native population no future
except as workers on European estates camnot be recon-
ciled with trusteeship--the colonial aim of pollcy
-must be to maintain tribal 1life, to encouragse the growth
qf'pqpulationﬁby'combatting disease and prcmoting sani-
. tatlon and -hygiene, and to develop by educat%gn the ‘
- ‘ industry and intelligence of the population. '
After this aﬁprbach, the Colonial Office asked
Reverend 0ldham to lay down the basic rules for cooperationy@
In 1923, Oldham présented his propo=als to a conference that
wds‘éﬁartered by the Upder Secretary of State, Ormsby Gore.
Those in atpendaﬁce included the Archbishop of Canterbury,
- Jesse.Jones, Garfisld Williems (the Educational Secretary of

v thérchﬁrqthiESionary—SodiétY{ énd the Gove%ndr of,Kénya;57 S

5500wan§_9?0¢nn§1 an@_Sggnlon,wgp.wcit;, p,-87.$‘““55*“ -
e :“'f"56W91bbgfﬁ;fopgwg;t.,Lp.:86. . -~v:u*'a?;;:

- SToliver; op. city, p. 269. o
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THE SECOND PHELPS STOKES COMMISSION

:'.:. PR SO

.No sooner had the basis of cooperation been agreed
upon than a Seconnghelps'Stokes Commissionvwent,to Africa

to study the edueational needs and resources. Protestant

Americanamissionaries,;uho_wéﬁg_éhrglﬁjgésponsiblg,fafigﬁg_i,

- organization of the. Commission, wanted to 8ee what lessons

in designing African education could be emulated from
Tuskegee and Hampton Institutes, ‘where curriculum was.
geared towards meeting the rural needs of black Americans
in the South. .

. Missionafiés‘also considered the fact that anf‘

further development in the area of education needed'some

wsurveyingwinrorder'to determine the naturepof any

- . ]
extension., The Commission's terms of reference Here:"

1, To inquire as to the educational work being
" done at present in each of the areas to be
studled.

1wfmézlfmo investigate the educattonal needs of the .
--'-pgople..in.the light -of- religious;: 3°°1313
;,,nshygienic and. economic-conditions. o

35 - To ascertain to what extent these needs are
s 'being met.

.
el >

1”&.-‘To assist in-the formulation of plans designed

@ .
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to meet the educetional needs of the native
races. . ' - A

5. To make available the full result of this
' study. 58

The Comrission enphasized rural oriented education
and the role of the Afrlcen as a community member, but his

individual asplratlons and political self determlnatlon were

e e A - B B IR

~—f—¥~%~“em§h ize 6 rural development 1t~ at the expense of black polltical

P John Anderson” ‘stated. that in a Doctor's aisserta-

e Tropical Africa, is reproouced An. the Appgndle~No.;§:m_

totally 1gnored.

THE BRITISH ADVISORY COMMITTEE
’ ON NATIVE EDUCATION

In 1923, the British government set up an Advisory

'Committee on Natlve Educatlon.%ﬂ Before this Committee was

established there»had been no machinery for coordination be-

tween the government and. the missionaries.59 The Advisory

- Committee itself hsd no practicel way of knowing African

) v - . o)
educationdl needs except through occasional "briefings" with

'the locally appointed Kenya’settler government officiale.

-~

wEstabliohment of Educatlon Committees on. Racial Lines.

| In 192h, the Europeaa settler community in Kenya“ SR

58Thom.as Jesce Joncs, The Phelps Stokes Commission - :j )
(London._Edlnburgh House Press; 1925), p. x111.

59Lewis, op. c1t., P. 10.w

= {‘\

__tion, Kenneth King argued ‘that one of the main purposec of
the- Chaﬂrman, ‘Thomas Joneg o of- the ‘Hampton- Institute, was to -

1888, whlch was being spread by Du Bols\and Garvey.

-.._._...5‘__ N —

-

Tﬁé*?olav:?Momorandum,~Education Poliey in. British ~°
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- segregated education based on racial lines was advocated.
The Ordinance called for three educational'committees

. ﬁAfrican, Aslan, European). The all-white African Committee
wes glven the power to determine the educational needs of

‘the Africans.

o " The memberShip in these committees was as follows.

enacted the "192l Education Ordinance,® in which a poliecy of -~ -

1. European Committee--All European settlers.

2. Indian Committee--All Indians except the Director
of Education and the Colonial Secretary.

3, ‘African Committee--The all-white fifteen-member
committee included nilne missionaries and six
settlers.60

The three committees'got down to-business and made & numberi

of recommendatlons.

13

The Europezn Committee

The committee recommended that the settler minority
should continue to have advantage over other races in educa-

tionel matters. It called for new areas to build secondary

e _that the European children could automatically pass from H
primary to secondary school. The settler-colonial Depart-
ment of Education ‘was pralised for it% racial policies.

The Denartment, however, has consistently held in
“wlew, that 1f the Europeans are to remain the leading
- race of the Colony and to set an example to the other

races, the rising generation must be educated and T

Wﬂ;7~41~“—~—~60Kenya Colony and P?otectorate, Education Departei.,m,m

rnrt Annual Fe ort, 1926_(Nairobi' -Government- Prlnter,w,

‘,i(

SN .schools and for the abolition of junior secondary levels 80
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compulsory education should be introduced.as soon.as
“possible and the additional. accommodation which has: I
- 7 been provided gces a long way towards rea11z1ng thls -
o ’ambition

> European.Education. The first secular school for

the glien minoritiesu(Indians and Europeans) was started by
the officials of the railway. -In 190} -a European headmaster
-wf~w—;Qﬁés—appointedwtomadministeretwéwschoolsétonewforthe~Indiansfi~~mmwm
= ' and-the other for Europeans.- When the first Department of |
| 'EduCation was started in 1911, they were turned.over to the .
government and became the first government schools.
European education grew rapldly and by 1918, there were
‘three boarding schools and a day school.63
Under“political pressure from European settlers,
‘European education”retained>its”separate'and privileged
N 'positionhin terms of buildings;.facilities and staff until 5
| ‘independence; Throughout the colonial period, European
-children“were able to receive a “secondary granmar" type
h’educatlon found in England.» The<money spent on eduipment
i:;;and boarding Iacilitles was exorbitant in comparison with
j—that prcv1ded the other races. In 1961, the 1ast year of
offrclally sanctloned segregated educatlon, the recurrent : -
“;costs for European aided secondary schools for 1, 587 Euro- |
peans was ESBM L97 (pounds) as compared to E597 809 (pounds)
6l

T for the recurrent costs 1n"African schools.

T s & T
e ;'i.. 611b 1d I 15 p o 9 .. _‘“‘::‘“__ Hil;l. LI Op o C it W ’ p ... 295 ,<7w~,)<A~V‘.T‘—

3Anderson, op.'cit., P. 38 ' 6ulbid., P- 63 ;ptnim o -
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Under the settler influence, throughout the colonial

periodywﬁfricanSWVerewdeprived-or'edueation which was to be-" o=
come the vehicle of conmunieationxin presenting their'griev-
ances--land grievances, forced laoor, racial legislation, ) SR
collective punishment andtlow ueées.““Thesé*oppressive meas=- |
ures, aimed at keeping Africans in their "place,® accompanied

by European settlers' exploitation and partibularly the 1s-

''''''''

suss of land and educatlon, had far-reachingteffects in the

: hietory of Kenya,‘asrwill'be shown later in this study.

Discrimination in educational finance was a continu-

\ing phenomenon throughout the Colonial Period. . Jones noted

. this in 192u

" h R
Total expendlture estimated E75,000 (pounds); out of -
that E37,000 (pounds) was allocated for the Natives,\\\

corne o T2l 000 (pounds) for Europeans, E11,675 (pounds) for

Indians and the remainder for Arabs. Per capita ex- .
penditure on each European child 1s approximately

12 (pounds), for the Asian abOgt B2 %pounds) and for A -
the Native practically nothlng.

" In 1955, the figures had jumped to E85 (pounds) for -

a European child, E21. (pounds) ‘for an Asian child and only
66

55£E6 (pounds) for an. African-pupilr”q_ R ',,;“;,s;wgp:gx__u,

'The Asian’ Committee - o - 7 . .

The Asian Committee requested a boys high school in

»

Neirobik, It also recommended that private Asian schools be

tnken‘over by the government. The Asians were able .to in-

" fluence ‘their school curriculum, particularly on the higher
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- levels., The committee observed that because of the lack of .

better teachers, "Indlan as well as African education should
bejplaced under the increased direction of‘European |

"6 7 : .

masters,

The African Cormittee:

The recommendations for African education by this

committee,wwhiehﬁhad no- African representation,_was_a,rein‘”

flection of the European settler attitude towards .the
Africans--that they were. of "inferior".races. One of the
recommendations can be found in Chapter VII of this study,
1in which.African minds were likened to these of "mentally
defective children. _ ‘ .
In order to deal with the Africans, cruel and stiff

discipline in African schools was recommended.

' Discipline is of two kinds--external and internal 3 -

control and sslf control--the ¢ontrol of the child and
the self control of a man. To the African 1n his
primitive stats, militgﬁy or semi-military discipline
makes a strong appeal. _

In 1925, the recommendations of these settler-
dominated committees were accepted by the British home- -
based Advisory Committee on Native Education. The Advisory
Committee's formal report was endorged by the colonilal gov=

ernment; which issued its first public official policy

:jstatement regarding colonial educational policy for the

I

69Gu111ver, op. cit., p. 1u9. L o | S

i 67 Told., p. 12. T 04l pa 16,



Kitems maintained that thls Memovandum was:

e s o more of.an offlcial document spelling out the
settler racial 1deology rathsr than a clearly defined
} - and non-discriminatory education policy. . . . The very
. ~ nature of -its treatment—oef the three groups separately
' ‘ was further evidence that the settlers (backed by the.
British Government) were unw1111ng to provide egual
educational facilities for all races in Kenyau

It'should be pointed out that the Phelps Stokes~

Report published in the same year as the British Policy .- °

Statement was critical of both the government and the
- missionaries. The‘Rgport noted the government!s indiffer-
.. ence to.education aﬁﬁ‘the missionariest? concern in winﬂing
cpgyerfg%at the expense of proper education. "The most that
~can be said;“ the Report noted, "is that they are under a

- kind of moral influence and ready to receive instruction

e

.ﬁhen it can be glven, On the colonial government's role,

“the Report noted: B \ &

Governmental and soclal custom throughout the world
has too frequently intérpreted "trusteeship" as the
.. right to control rather than the duty to develop. The
v record of the British Government in this respect is
e the best in Africa.72 : '

ﬂ;xéw%%f”'f&f"' The Memorandum of 1925 became the beginnlng of an

T ——

—~ i ———

Al _ official pawtnership between the colonial government and
mlssionary soqieties; The governmeq} promiFed to give
limited financial assistaﬁéé 80 long gstﬁé'mission schools

"*éﬁﬁﬁif%éﬁ“%b gB?&EEﬁéﬁf ééﬁ%?biﬁzﬁd:pe;iOQic inéﬁéctién.

;ZQKT_Klteme, The Impact of a European Education

 ,MUniversitv, 1970), P 169

e . o T,
R : P 71J°nes VOP.- Clt', P. 1520 V "7Ibid" D. 101. .

L

upon Africans," (unpubllshed Doctorts-dlssertatlon, Yeshiva 7
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This is spelled out in the "Memorandum in Appendix I.

W

'Oldham, who had approached ‘the British government about pos-

‘sible cooperation between missionaries and the colonial gov-.

'ernment, was happy about the policy and urged his fellow

wvmissionaries to take advantage of -the new opportunities

-offered them. However, it should be made clear.that the high

sounding Memorandum of 1925 failed to meet 1ts goals because,

- according to Morgan, ‘the colonial office did not define the -

-objectives and policies clearly. Furthermore, those .formu-

lating policies were unfamiliar with African conditions in

L0

73

Kenya.

The Asian Education

- In discussing the Aslan communlty in Kenya, one mst™"

eranziinde

take cognizance of their strong religlous differences. When

'the late Tom Mboya made -a comment about intermarriaae in a 9

new, integrated Kenya socliety, an Indian Jeader replied by
informing Mboya that "Shahs will not give their daughters to
Patels and they will not give them to the Africans." h

George Delf has discussed a split among the Indian

e e et

oslems which resulted from a disagreement over the proper

,,;method of picking the Moslem head after the death of

Mohammed, These are the. Sunnis and Shias, In Kenya most of

1_a%¥?f 7“Delf,,oo.,cit,, P. 5. . .

the Indten Moslems belong to the Shia sect. VHindus, who' are

73L. G Morgan Mg “Note on Colonial Educational
Policy;" Overseas Education XVIII (July, 19&7), p. 537.

S e S
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Wﬁw_,wm”1aiatrictmuegetanians,vare also“found.within the Indian’ com- ‘
munity. The Goans, who came from the former Portuguese
colony of Goa in India, are mostly Catholics and dislike
being classiflied as Indians because of their mixed Portu-

guese and Indian blood.75

Missionary and Indian Education S N - -

e -

In 1894, the Church Missionary Society, aware of the
religious influence, opened a small school at Mombasa which -
- ~ later became the Buxton High School. It offered integrated
) instruction to Arabs and Indians, but’ in 1912, there Was a
‘ religious conflict that led the Indian community to open its

7 A
- w'i:wiim separate school.wyw L

The eaﬂly colonial days. During the early colonial

days the European settlere feared the Indian population not
only because of their numbers but also because thelr com-
| mercial movement towards-the inland, particularly thek"White
Highiands,“ became'an'imminent threat to the privileged
white communifycl Consequent’y, legislation was passed to
prohibit Indiaasrfrom owning any farming 1and.77“ ) n“f"i.:tf‘i'“;;?
The Indian reaction to thess, political measures Jled

to th?A?P?mati?HWQI-ASianhp@litical groups to fight for = . -

75Ib1d., pp. 7-9. -
76Anderson, op. eit., p. T1.°

771b1d,w_mm,;m e
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their rights.r Education became one of the major issues in

> - : e D

the struggle that ensued.

At first the primary concern of the Indians was with

primary education. : B .
. In toe development of Asian education it seems
'lihely that it was primary education which was the main
concern of the trading section in the -beginning. Liter-
acy and reckoning seemed sufficient, and the cost of
m&in%ainrng~a~son—at—school—when—he—could
_ 1ng to the family income in trade made secondary school~
£ T ing appear & luxury. It was the civil servant family,
' conscious of the range of burcaucratic jobs opened by
_ further schooling, which was more concerned to agitate
- for improved and extensive secondary education.78

5

In 1906, an Asian—school was opened by the Railwey?
.Authorities. It was taken over by the govefnment Department
_ of Education in 1912, Additional schools were built by'the
governmenﬁ %nd”others were given grants-in-aid. In 1923,
“there were 1,403 pupils in government or essisted s'chools.79
4 - In the same. year, Allidina Visram'gaye ohe govern- &3
‘ment E50,000 (pounds) to build a new school in Mombasa which
was named after him" An Advisory Committee on Indian Educa-
tion. was appointed in- 1925 by the Colonial Government
JW:M¥¢;'Department of Education. It consisted of eight Indian ——

bers.so In 1926, government schools in big towns were _anwelﬁ¥;f”“”4

el _ I N - N

e 78D. P. Ghai, Portrait of a Minoritg (London.
. n”Oxford University Press; 1965), p. 11l

79L W. Hollingsworth, The Asians of East Africa
(London: Macmillan and Co., Ltd,, 1960), p. 151.

Bokenya Colony ‘ang- Prote“torate, Eduoatwon~Depart-.
pi,mentwﬂeport‘“1926 (Nairobi Government Printer, 927), Pe (e

e e

. =
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'offering secondary education, and during the following years,
Indian educatlon 1ncreased rapidly as they contlnued to exert
political pressure for more educational facllitiles.
Indian Educational Growth in the 1930's. Despite
the depression of the thirties, the Indian education grev, T
... as sho&inﬂable II_deable III. _- B
) ‘In 1942, education was made compulsory fo\r Indian
< : . :
' children between the ages of seven and fifteen in urban
areas. - In 1950, tﬁey had two teacher training c_olleges.81
4 - - 7 * -
TABLE IT
. -GROWTH OF INDIAN EDUCATION, 1930's"
YEAR |  AIDED UNAIDED TOTAL
193l L5 8 - 53 ¢
1935 1,8 | 1l S 62 ‘
- .1936 5h 9 63
1937 - 6l 9 N &
C.omplled by Joh.n Anderson, The Struggle for -the
School (London. Longman Group, Ltd., 4.9 /Of, Pp. 72
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| TABIE III .
INDIAN PUPILS IN SCHOOL®

Year hGoverooen£7School Aided  Unaided Total
1930 | 2,115 ' 1,427 o 3,572
1935 3,173 2,h22 678 6,273
“i9h0-- 4,532 3,810 33l 8,676

1945 74T 5,290 8L 13,625
1947 . 10,820 7,902 1,326 . 19,048
1960  Primary - 21,07y - ao;Lhz 507 2,023

.Secondefy 3,367 1,786 3,003 10,156

Technical‘ 691y - - 694
1960 Total 1 25,135 22,228 3,510 - 52,873

THE BOARDING SCHOOLS

As missionaries could now count on government .Sub-..

'"sidies, boarding schools ‘became the ‘order of the day. This :
;:7::;was the rule, especially in the headquarters of‘every major
~«missionery group° Controlled from the central school was a
: chain of “bush“ Or village schools staffed oy a cadre -of .

| poorly prepared African catechists or "teachers," as they )

[EAy

- Were:- called. _The psychological and emotional impact’ of

_,boarding schools on chil&ren who have been 1solated from -

et
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monly alleged that African students regard themselves as an
kvelite and separate class having nothing in . .common with the
' '8

masses. 2 It was obvious that this attitude might develop

1Y

“”fmrv"'””if one were to spend most of his school years in boarding N
' schools, punctuated only by occasional short school holidays
at home. AR L . -; A .
| | A former. missionary told the sriter that»boarding )
schools were justified on the basis that students had to com-
- - rute long distances.  This was correct, but, on therother
hand, missionaries were first and foremost concerned with
religious instruction in order to convert the natives from -
‘"heathenism" to Christianity. ‘Boarding schools,.therefore,
| 4became the best insurance forlconverts. fOne.misSionary'put
1t this way: o o
Only by removing children entirely from their homes 3

and keeping them in the intensive atmosphere .of
.schoolg was 1t possible ~that they would become Chris-’

‘.tians.

N

Apart from isolating pupils from the outside world,

S

'*;*”;;%; boarding schools lacxing in many reSpects. It sas found,
for- example, that they were run as cheaply as possible. |
Nothing near luxury existed, but this was nothing to uorry

o

e : about since Africans were already'used to harsh environments.

i.“iln-others,-theﬂvery~hea1th and“safety of thé" African pupils

: nwere_in jeopardy.' Students ‘used their fingers to eat, and
'”VQLLL;Qléeﬁ:,;;“nfm;xwwir.xmm.lmiwi,hiaw ~

PR e im e em e -*F_-

grouth and development cannot be exaggerated. It is éeﬁi”LL;“V

e,

,_the report of the“East and Central Africa Studx Greup feund_iiiﬁ;gii

S 8200wan?“0*Connel and Scanlon, op:”cit., p. 32.‘; h%j,_

NN

3;83We1bourn, op. cit., p. Bh




'ﬁ»¥~'" N ChPlStOpheP J. Wilson, Before the Dawn in Kenya

in some cases a system of weekly boarding was carried out

This meantﬂthat students were sent home on Friday and‘were,
_ e%;ected to return. on Sunday w1th enough supplies for the

whole week:- The school provided nothing except crowded huts
~or dormitories where some students shared rags as blankets
'“nhilerothers had nothing.to cover themselves.&L

| Tne wholesale condemnation of African customs and.

institutions by the missionaries was because of mis31onaries'
self-righteousness and their arrogant opposition_to African
gulture, Krapf, who estab1ished>the first Kenya school
(1846-1818) and who had 1ived gmong the Africans for over
ten years,lgesoribed the .Akamba peopie of Kenya in the f¢11¢w7
ing manner: | ‘

The gross superstitions and; still more, the lawless-
ness and anarchy, the faithlessness, capricioasuess and
greed of the Wakemba are very great. » « The descend-
.ants of Ham have outlived themselves. e« +« + The Gospel- &3
alone can save Africa from complete destruction.t : :

Kfapf had also written an- essay for his teacher entitled,

""Shall I be a M1831onary and go to the Heathen""e6

‘?‘i;awakened Europe's m1531onary 1nvasion of Africa and who made

the Europeans aware of the horrors of the Arab slave trade,

« -

‘u-mgde,this,remark in describing East Africans: "The more

=y

and Practice in British Tropical Africa (London: Oxford
Unlver31ty Press, 1953}, P 122 .

;m~~~‘BQAfT*can Educationyshd Study of- Edueationaleo]icy e

W g

(hairobifﬁmhe English Press,mLtdk, 1952), pp. U= 8& ’ﬂ“fffijim‘w

Dr. David Livincstone, wno s rePuted to have'}iju"”“'*'t*":

S S

86UTOV€B)/0p.zbit., p;-9;. : §~ S
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intimately I become acquainted with barbarians, the more
disgusting does heathenism become."87

Missionary education and their outlook on the

‘African customs were commented on by Hill:

The tendency of Christian missions has been to
hasten the disintegration of the old native systen,
both in its 'good and its bad aspects . . . in the
field of education, the Christian mission has failled
adequately to stress the responsibility of the edu-
cated African toward the mass of his uneducated
,brothers.88

-  INCREASE IN:MISSIONARY'DEMANDS THAT AFRICANS

ABANDON THEIR "UNCHRISTIARN" CUSTOMS

BeforeAgoing any further to snalyze the missionary
edqucationsl activities in cooperation with the British
government and some of the problems that~aroseras~a“resultm
of theif’cdltura] encoonter with the Kenyens, it is impor-
tant 4o mention briefly some of the major problems caused

| by the mlssionaries in their opposition to some of the o

African customs as they found them and what implications

Tthls had for educatlon._“fyw f_; .

~- P JRRUPOR——— R S

fb, ‘ Liv1ng tonel!s contention is. contrasted sharply by

~ one of the avthoritles in wrlting about the people of Kenya.

v

. Of all ["tribes"] in Kenya it is fair to say that
their religicus beliefs and practices are so completely

iy

1nterwoven w1th their social organization that it 1s

R

8'?W:llson,'op. cit., P ne6.

”““BBM\E. Hi1l, The.Dual Policy in Kenya (Nakuru:

——

- The Kenya Weekly News, 19&3), p; 101 . 3
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' very hard to say ‘Wwhere religion begins eand social
custom ends.89 .

C A - Fronm the earliest contqct with the,Africans, the
missionaries eawﬁmaﬁj ovils among the people of Kenya, and
80 tﬁey set out to uproot those un-Christian customs that
"they thought were incompatlble with Christianity. There-
fore, Kenyans had to be "saved" from their culture by being
forbidden many of their M"evil" soclal practices, as Mockerlie ™
‘noted: | | “

Christian missionaries prevent -their adherents from
teking part in social dances as they think them
4 Yevilish or immoral in character., Because of this
African Christians have now nothing to do in the
evenings, which formerly were reserved for social
~ dances, These dances were organized according to the
v age of the participants.90 )

(S

| It should be noted that African traditional dances
based On age groups served important roles in the African -
educational process. - ‘ R ' W
Huxley wrote:

It is undoubtedly the fact. that in many cases the
effect of missionary. influence and missionary education
has been to break down the traditional native_ideas and
their mode of expression without putting anything in

_ their place., Or_what 1is put in 7hefr place is too
_often inferior. 4

q-

o 4 - - -
. L4 N

89L S. B. Leakey, Kenva Contrasts and Problems
{(Cambridge, Mass.: Schenkman Pudllishing Co., Inc., 1900),
p. 86, . Dr. Leakey;the internationslly known archeologist,
©  1s the son of & mizsionsry who was born and bred in Kenya.
"Ha 1s a Kenyan citizen who spesks Kikuyu fluently. and is
an: initiated member of the Mukanda age group and an initi-
e -ated first-grade elder. -
77 '90p, G. Mockerie, An African ‘Speaks for His People
(London. Hogarth Préss, 1934), pp. 2(=23,

o ~9Lyulian Fuxley, Africa View (New York: Harper and
e ROW, 193l)a pc 3L|-8- S :




" wes-"sin, "

90 .
ﬁs missicnary education became more attractive to
the Africans its premiuﬁ ﬁas increased. 'Fof example, in
order for Afficensnto attend school or become Christians,

missionaries demanded that the& abandoﬂ polygamy. Pupils
. e

' coming from polygamous homes were.sdbjecied to mockery in

schools, for polygamy was regarded as evil and wicked--it

But as the Bible was translated into Indigenous
languages, the Africans.started to questicn why-polygamy<was

declared unChristian. Were.nptrJacob, Solomon. and other

"good men in the Bible godly men although they had more than

cﬁefwife?@.Africans were puzzled to see tﬁat, while they
were prevented from drinking beer, dancing or smoking,
Europeans did all these things and yet were full-fledged
Church members. | | - - N &
The unwfitten African laws on marriage were dis-

regarded and, upon-becoming a Christian, an'African might be

asked to leave his wives and merry in Church a “cew"

ChrESﬁian‘wife.‘“The quesficn of those discarded wives and

heir children,'who by tribal law were the responsibility

 of the father, did not enter ipto uh§ calculation of the

fmﬁnarriaae is strongly imbedded in the traditicnal customs.

~missionaries. The kind of amily dislocation and Juvenile.
delinquency that resulted ‘from such demands were serious.

Marriage custggs were»another area that missionaries

'ﬂdeid not understand.j In Kenya as in most African countries;

{

-+t was mentioned earlier that before the father of the bride

EE U

~
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' gave consent that his daugﬁte;)should ma?ry,.a transfer of
someimateriai possessipn from the bridegroom to the bride's

: father was fequired} This exchﬁnge was regarded by mission-h
aries as "buying 6f wives" and seemed to piace womeﬁﬁgp'the

» samg”qategofy as mater@al posseSsipns. :But'Leakey stated
it»was~not._ "It is certainly not bﬁying'in the ordinary
sensé of the%ﬁord any-more than the marriage settlements and -
déﬁpigs can- be regardéd as"buying'!in the European

countries, "’ . -

L9nd Tenure

It was mentioned in Chapter IV that 1and tenure is
one of the most ‘important elements that’ hold many Afrloan
communities together. It serves both economic and Spiritua1°

. purposes. Africans, therefore, hold land in high esteem |
and Bafé sﬁroné attachments to it. But when the Europeéné
came, they disregarded the African traditional tenure system.
_ In 1901, there were thirteen European settlers in

‘ Kenya,Aand by 190u some 22C, 000 acresoof Africen land had
~ = been allenated.. Other huge ‘tracts of land were granted to
| commercial and indiv1dual capltalist speculators, such as
,‘i\tha Eaut African Syndicé%e, Lord Delamere and the Earl of
"Elxmouth;?B,,Afrlcgns occupylng.these lanq§ were.forcibly'-

evicted and trensferred to other "unoccupled" lands-or were . .}

92Leakey op. cit., D, 87

et e e - -

' s 93Jack Woodis, Africa: the Roots of Revolt (New Uork.
Citadel Preus, 196?), pfﬂih,ﬁ\\\; B |

»
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“refused to recognize compensation rights,

- educatlonal and anclent custom among some ethnic groups’ in

T = ,,,, o ,, , et ’7 a S oznTTITIT : . : - T e - . 5; ‘
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o

regaired to exist as squatters in the feudalist settler
economy. The alienation of land had a devastdting effect on-
both the agriculturalist and pastoralist Africans. The Mau
Maueuprising by the largest ag?icultufalist ethnic group in.
Kenya was in the main a war to liberate the‘laod. In 1912,
the Kiambu‘Distridt Cormissioner recommended that the govern-
ment pay £50,000 (pounds) for the land alienated in the
Gikuyu areas, but the eettler-dominated colonial government
L9

The practice of using education to force Africans

to abandon’ their customs became 1ncreasingly widespread

| among missionary groups. Perhaps the best example is the
“missionaries' attempt to stamp out the practice of clitori-
| dectomy (circumcision of girls) This is an important

-

-

Ke nya °

Teaching_Aeainst Female Circumcision

‘The moSt significant development between the -
mlssionafies and the Africaﬁe'which had'perhaps a hajof im-

'to forbid female circumcision. Howemer, itdehould be clearly

stated.that the cohtroversial explosion'was an expression

of many accumulated grievances of greater magnitudeaof which

Wcircumcigion was only a part° In fact, the break away from

. 9hDiamondAand~Burke;;gp;‘cit., p. 200.

@



=ortﬁodox churches ofaEuropean missionaries and thelr educa-

tion eith the "soft" backing 'of the British government was a

reaction on the part of therhfricans.against}the oppressive
’ economic; social and political policies pursueo by them

(British and missionary authorities) which "was only pre- : .
ucipitated by the circumcision issue. s . 7 _

Gilauyu people, for example, refer to circumcision

simply as iggg initiation. Without 3222’ no socisl system
~ was possible in the Gikuyu societif'.This has been mentioned |
‘earlieriéhen Keﬂyaots'wfote that "the principal factor in

| ;nifying Gikuyu'society‘is the system'of‘age-grading (riika).

“ . . . Glkuyu boys angbéirls go throughlthe circumcision
qceremony.and become members of -one age;grade."gé ‘ .
The_initiation -marked- the- beginning ‘'of womanhosd or
- manhood and brought to the initiates great psychological and
'emotional<satisfaction. For the first time, these young men

and women earned the right to particlipate in‘some of the

;goyeﬁnment‘agencies within the'tribal administration, and
| ;'eiso'the right to own property, Without irua, a boy or.a
- e girl would perpetually re“ain immature and could never be
regarded as grown and sufficiently responsible to take part '
in those decisions that affect Kis 1ife,
| Missionaries, failing to see the social significance

of_thisrcustom,,regarded it as another intolerable custom

——

S 95Kenya Colony and Protectorate, Native Affairs Ds= «
partment Annual Repork, 1930 (Lohdon: H. M. S. o., 1931),

0p0 }-‘-30 sy e Y : ' _ . .
96Kanyatta, op. - cit., P Lo ' . ‘ —
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| the custom.

. 9
of the natives. 1he Church of Scotland Mission had started
teaching against ciitoridectomy to 1lts congregationists and
other customs'considered "unChristian“ in 1906. They were

not effective and, therefore, they approached the British

'.government for help in eradicating those customs considered

incompatible with Christianity. However, the colonial gove=

' ernment afrald that such an action was infringing upon the

very life of_the African people and afraid that it might

‘ unite“them for possible political action, declined to take

any more drastic Step than to issue a statement.condemning
&g . .. . a5 -

97

In. 1902, individual missionaries had joined settler

- organizations and had supported the idea that ‘the European

minority should have exclusive right to direct a11 matters

vrelated to Kenya° ‘Missionary bodies sent delegates to the

98~

ali-ﬁhite settler meeting cf the Convention of Associations.
‘In a study by Olthieno, the fact was stressed that

even at this early period the missionaries "acted as agents

In. supplying their'[the settlers'] need. Consequently,
* Mission Schools° policles became closely linked with

settlers? needs n99

-

97Rosberg and Nottingham 0P cit., P. 13,

98Welbourn, op. cit., p. 124. B

99N, Antipa Olthieno, "An Outline of History of

_ Education in East Africa, 18&& 1925%" (unpublished Doetor's
-dissertation, New York: Teachers College, Columbla Univer-
sity, 196J), Pe 158 _

e e | L R —
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By 1915, different missionary"groups, who all along

hadsfound no common issﬁe to unite them, started a movement

towsrd.completo_suppression of fsmale circumoision‘smong sll

Christianized Africans.loo'

In their attempt to figure out
the reasons why the Europeans were so concerned about
Africsn-girls, Africans ‘reached the conclﬁéion that Europeans

wanted the girls to remain uncircumcised so that they might

- try to marry them and in so doing claim moré land which’ they |

were increasingly alienating.lOI"

In some-other cases, missionaries joined other
colonial forces in illegal and not moral 1ssuss, During the
years immedlately following World War I, when Kenya was vir-
tually under the military rule of Governor Northey, the

S

missionaries respondéd in favor of a forced labor circular
which, among other thing§, provided settler farﬁs with cheap
African Iaﬁor. In October, 1919, the Bishop of Uganda and ‘gg
Mombasa, together with Dr. Arthur of the Church of Scotland

Mission, ", . . responded urgently to a new laebour circular

'_hy_pubiishing a,m@morandum in favour of" legalized compulsion

for labour."loa- The memoranduﬁ'wss later approved;by.other'

‘missionary groups. On this subject, Coloneerrogan wrote:

I will ignore Biblical platiiudes ag to the equality
of men. The native 1s fundamentelly .inferior in rental
development and ethical possibilities to the white man.

100ye1bourn, op. eit., p. 122. ) ~

1011b1d., p. 140, s

lo‘lbid., p. 12l




. demand that they repudiate this practice. They "doubted

96

"« « « A good sound system of compulsory labor {is) com-

- pulsory education as we cald—our-weekly bonnet parades
Tchurch,! VWhat cannot be utilized (in a native) must
be eliminated , . . the time wi)]l come when the negroes
must bow to this as inevitable.l03 '

During the tweptle S, missionaries intensified their
attacks on the practice of irus initiation. The Africans

vere growing increasingly fed up with the missionaries?

whether the abandonment of certain Kikuyu customs was

reslly essential to"the status of Christianity,"MO4

“The cvlsis over 1n1u1ation of girls reached serious

proportions of hO“txllty in 1929. The Church of Scotland.

{ission end the Kikuyu Central hssociation (a political
perty) had a series of conflicts regarding land which

(%

missionaries occupied end other African rights. The con-

troversy grew to a polltinal battle uh 11 the Klkuyu Central
)

As soc¢atlou announced tbat 1t was 5oinL to contest the

coming Local Native Councils electlon on & platfovm of pre-
. . 10
serving African customs 1nclud1na the practice of lrua. >

- The conflvct beuw@en the Chmrch of Scotland Mission,

Wﬁich wvas in the front lines in the battile agalnut the

wmcustom, and the hlcuyu Central Association members, who also

happ ened Lo be LOllOUePD of Probestait churches, made the

- - . — "
a L . -

1O3Colohei Ewert Grogan, From Cave to Cairo (London:
Hurst and Balckett, 1902), PP. 350~365."

“ &

' 1Ohm ~Corfield, Historical Su“vev o the. Oriblns and
the Growth of T"m:a~I¢Ia.u (London.;H. M. S. 0., 1965), P. LO

‘195Rosberg and Hottingnam,4op..cit., p. 11lh.

R
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Church-of Scotland Mission demand assurances fromgtheir ‘ )
Afrioen converts and_foliowers that they had given .up their
belief in clrcumeclsiecn and that they were not members of the
Kikuyu Central Association which advooated it The ulti-

matum stated that those who failed to sign a declaration of

_ loyalty to the Church and abide by its laws would forthright

&

all across'Kenya°

be excommunicated. As & result, many African adherents

“broke away from the~Church end the movement spread rapidly

106

African teachers 1n miqsion schools who would not

o denounce the custom and sign the declaration o\i;oyalty to

' the-Church and preach against the custom were summerlly -dis-

missed from their jobs. They and other 1ndigenous Christians
who wanted to practice their customs ‘and at the same time
profess Christiauity}established their own churches. In
Kenye there are over thirty independent churches which “
emerged as a result of missionary opposition te the ¢ircum-
cision of girls and other Africaen customs.107

Impartial students of cultural dnthropology may ask
vhy some European end‘American miesioﬁaries;categoriied
certein African custons as being "savage,™ "pagan," or
"barbarous," although they may have at one time in history
gone through e similer experience: European double standards,

iﬂcluding, for enample, that Africans should not dance while

the European could do so, made African Christiens wonder why

d

106

Toid., pe 117, - -
107 : - ‘

Odinge, op. cit., p. 61.
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Europeans wére coﬁfusing Christianity and théir*sociél
iaiugs, European§ regaerded thelr cultural practlces as com-
patible with Christianity, whiie African pfactices were re-
| garded as incompatible. As in the case of circumelsion,
'which‘triggeredfén unprecedénted upheaval iﬁ Kenya, Drg Rene
A, Sﬁifz had a comment on England and the United States;

While the eighteenth century medical men endeavored -

- to cure masturbation, in the nineteenth century they o
' were trying to suppress it, and surgical intervention

was recommended in 33 per cent of the cases in England;

in the United States, pediatric textbooks published in

the early 1900's recommended "circumcision of girls or

cauterization of the clitoris." Indeed, after 1925,
Lo ten per cent of the therapeutic measureSaadvocatgd in

the United States were surgical interventions.100 -

In 1923, Dr. Arthur of the Church of Scotland
Mission wag,appointed ijthg Governor to "represent' African
iﬁterests in the predominantly white Legislative Council.
‘He took thismopporfunity to attack with,full»forcé the. ‘
'Afriban customs., His appbintment drew mixe& feactions from éﬁ.(//*>
various people. Archdeacon Owen wrote:
r &e find that our educated Natives aré veryAeon-
- cerned to discover that in a question of such importance
they are .to have no special representation. Any

missionary chosen represents European Missionary opin-
ion, snd hes no mandate whatsoever from the natives,l109

108Rene A. Spits, "Authority and Masturbation," The.
Psvehoanalvtie Cuarterly, 1952, p. 498. In Michel Merle,..
Tige Kikuyh, indepencent Schools Movement" (unpublished
«Magtir!s thesis, Teachers College, Columbia. University,

lOQWelbourq, op. c¢it., p. 28. ‘ ey
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In 1926, -the issue of irua initiation was discussed

by the Conference of East African Governors. Their opinion

et - / i . .
" was that-the best strategy to eradicate the custom was

through a gradual process of @ducation and not by legisla-
tion or foree.' But Dr. Arthur uncormpromisingly 1nsisted on
a quick sbolition of the custom, 110 o

By 1930, the“issue of circumcision of girls was
tebled in the House of Commons., A committee composed of

British citizens whohkneW'nothing about the custom was

,appointed to look . 1nto the matter. After‘their enquiry,

sas through education and not forcé.

in which Kenyatta testified, they reiterated the position
taken earlier by the Eagt-African Governors Conference that '

the best method to deal- e;th~the eradication of- the custom
111

The massive dismissal of teachers who would not

disavow the custom led to closure of some schools, Children

who could no longer dttend school became stranded as the
'country was thrown into an educational and spiritual crisis,

o & wave of resentment agalnst the missionaries swept across

Kenya, and Africsns, always eager to solve problems,

« o’

e

11°1b1d., p. 138
111Kenyatts, °p- eit., p.. 126.
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responded immediately to the educational and spiritual

erisis, - - . . | 7
It should- be noted, however, that the Roman

Catholies did not take part in the circumcision controveréy.

Their position was:

R4

Since circumcision 1is primarily a soclal event and
gives to yoéung Kikuyu a standing in the tribe, and
‘especially since it involves no questions of Faith

or Morals, the Catholic Church did not interfere.
We are concerned and have always been concerned with
two things. First, the possibility of dangerous pre-
circumcision instruction . . . . Hence our concern
is not with the fact but rather with the method and
circumstances. Whether the custom dies or continues
it in mo way necessarily causes a soul's damnation. i

-~

In sum, the missionaries! refusal to recognize the

 importance of African traditional customs led to un- . &

. nebessé&}rmisuﬂﬁérsténdihg7§hauié¢iai'hétréd that could

‘othérwlse have been avolded, if the missionaries had been

more sensitive to the African traditional patterns of life.

“ 112y 1bourn, op. cit., p. 138,

-
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CHAPTER VI

THE INDEPENDENT SCHOOL AND CHURcH MOVEMENT

S mme e am e e

In or der to £ill the educatlonal and spirltua1
vacuum created by the mlss1onaries, indigenous churches for
.religious'worship apdfcommunal expression as well as inde-
pendent schools connected with African churches began to
emerge. . )

B . It was mentioned that the independent school -and
church movements were not solely caused by the circumclsion
controverby ng se. It was rather a oomﬁinatlon of many
political, social and economic grievances accumulated over,
a period of time which Ehe circumcision controversy only
triggered. In Nyeri, for example, the colonial District
Commissioner closed ten Afrlcan schools and defended his
actions as "a step‘in the right direction."1 Steps of this
. ﬁature angered the Africans enqthey were reported to "want

to finance’and to run their own schools.™

" Indegenden t" Pefined

E-d

The word “independent" in Kenya's educational

e R

1Kenva Colony and Protectorate, Education D_partment
Annual Report, 1926 ?ﬁairobl. Government Prxntef, 1927),

Pe. 43-;
'2Ibid.1‘p. us.
S )]
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4

history is used to identify those schools voluntarily-estab-

crer

lished by African comrmnities and controlled by them without

the interference of the missionaries or the government.

The First Independent Schools -

‘The first independent schools in Kenya were probably
'those organized by John Owalo and the Nomiya Luo Mission
_which he founded as.an 1ndependent African church in'Nyanza
Province in'19io, This‘church managed 1ts own schools until
the 1950's when-they.nere taken over by the’iocalteducetion

m‘boards.3 .

' The First Kikuyu Independent School

There 1is no spe01fic date for the first Kikuyu Inde-

Awpendent School However, there are two schools whlch appear
to have been among the first initiators of the independent
school movement. A conflict on how to organize independent “
church meetings between a group of elders and the members of
-Tthe Church Missionary Soclety in Muranga (Fort Hall District)
is oaid to have led to the establlshment of an independent
church and school gt a place called Gakarara in 1927. h In

; 1923, a controversy between two groups of elders in Kiambu

District led to a split in community support of a school run-
\ by Gospel Missionary Society at Gathieko. The missionaries

) 3 John Anderson, "Self Help and Independence:
African Education in Kenya," The Journal of the Royal
African Soclety, Vo -70, No.:278 (Janvary, 1971), p. 10.

41b1d., p. "12.



. gided with theiconeervativeléroup of elders,.ﬁhile the |
radical elders broke away and established a new "independent
school"¥ near,Githunguri;S This school, which was opened
in 1925, was the forerunner of the first indepepdent;Kenya
Teachers Training College‘started in 1939 by Mbiyu Kolnange

-~ after his return from the United States and England.6

e

- The Controversy over. the Initiation of Girls and
ine Independent Church and School lovemsnt

The independent school movement took a new tﬁrn in

‘f1929’because of en ediicational and religious clash, asw

—_

indicated earlier in Chaﬁtef V, over female circumcision,
'This disagreement which was not settled led to organized
groups- who formed indigenous African churches for religious

worship and communal expression as well as schools for

" theose children who could no longer attend missionary schools
‘either a&s a result of teacher dismissals or their parents!

refusal to denounce cilrcumcision.,

Mo

 PIbia. o

T 6F. D. Coffieid,??he Orisins and Growth of Mau Mau
(London: H, M. S, 0., 196Uj, p. lo62. ~

(Y2

LRI “In an unpublished Doctort's dissertation, Boston
University, 1964, Alan R. Booth stated that in South Africa,
there arose a similar case in which a controversy over the
“issue of secular-or sectarian edugdtion  led the American” -
-  Zulu Missioh to break into two factions. The fundamental-
ists advocated teaching the Gospels while the liberals sup-
~ ported a progressive education. The Missionary Board in _
. - New England supported the conservatives warning that secular -
e education-and-the teaching. of English to the Africans was
- detrimental to their interests because Africans would quit
their church services for moré lucrative jobs in the labor
- market, .- ' '
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Corfisld stated that the Protestant missionary. =~
groups led by the Church of Scotland Mission were solely
responsible for thls crisis when, in particular, the Chugch

. of Scotland Mission decided:

« o o to adopt & firm . . . injudiclous stand agains?t
female circumcision and laid down that teachers in its
schools should relinquish their employment unless they
signed a solem9 declaration that they had abandoned
thls practice. ' .

-

. By the begiﬁning of 1931, -solutions to the educa-
tional cr;sis began_to be found. For the first time, two

groups, the Kikuyu Karinga Education Association and the
& o ’ .

Kikuyu Independent School Aésobiation,emerged to'shoulder

' the responsibility, of African educatlon. These assocla-
..Xions will'be.abbreviated hereafter as K.K.E.A. and K.I.S.4.,

" féé?ectivél&. Héhééé twd-ﬁbdieé cafried on their educational

work until 1952, when a State of Emergency was declared at -
the helght gf the Mau Mau Nationalist movement. The two~

associations were proscribed and some of their leaders,
including the present President of Kenya, Jomo Kenyatta,

were arrested,

. The Governor of Kenya was reported to have issued
'the following order. : | t

e His excellency the Governor made it clear in a
broadcast, and by wide distribution of a pamphlet over
‘hls_ sirnature, that if the local people so desired it
any of the closed schools could be re-opened under
-either Mission or Government management., He also’'made

- 1t clear to the people that it was not the intention

R

- 7Ibido,p- h.lo



of the Government to allow a similar uncontrolled 8
organization of iridependent schools to grow up again.™

This order by the Colonial Governor temporariiy closed the
ehapter of Africans? self-help and"relience on education.’
The spirit of hard’work and sacriricerso evident emong‘the

| African people uae,etifiedjby‘a government Hhich,had through-
out the years paid little attention to;Arrican education,
and it was not revived-nntil after independence in 1963.
This is evidenced by the nation-wide mushrooming of

*

"Hapambee" schools which depend entirely on community
— i

usupport"and receive no.government,assistance at present.

- Ths Kikugu Keringa Education -Association

The Kikuyu Karinga Education Association affiliated

itself with the African Orthodox Church. Its policy was to
run its schools without any supervision or control by the
missionaries or the government« Through self-help projects, «
primary schqe}s*numbering 34 in 1935 were built and had
2,518 pupils, In 1936,‘there were 10 addltional schools,
.meking a'total of hu with a population of 3,964 pﬁpils. By
1938 Corfielg observed that "considerable’ numerical prog-~ |
‘ress has ‘been made.“Q_ In the same year (1938), the inde-
pendents?, application to open 38 new sSchools~was re jected
i B . /

!
8Kenya Colony and Protectorate, Education Depart-

,wm=nt Annual Report,. 1953 (Nairobi‘ Government‘?iinter
‘19533, po‘ 27. . .

9Corfield, op. cit., pp. 172 173
SR Ha”am“ee is a Swahili ‘word meaning, let us all
'»Hpull togetner.vr-w
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by the colonlal Director of Education by stating that "it 1s

"-hard to treat these new applicatioﬁs seriously except in the

light of a political move , "0

[N

In 1940, there were over 300 independent schools
educating over 60,000 pupils.11 In 1946, over 200, 000 stu-
dents were enrolled in over 100 independent schools. The

combined missionary and government schools in 1946 had a

_ total enrollment of l3u,185

This spirit of self-help was noted by the District
Commissioner, Kiambu, who reported° '

The determination of the Kikuyu to get education some- .
how and at any price is most striking. The E1,000
(pounds) voted by Local Native Council can’ only repre-
sent a fraction of what is paid for land, building
maintenance, etc., by school cormlttees, missions and :
.. for overheads, teachers’ salaries, etc.,, by the Inde-,mmm
-~ pendent and Karinga School Association.13

Earlier, in 1930, the colonial Director of Education
had noted that the establishment of independent schools was

not purely a political move, as it was later alleged. He

sald:

o o o that the demand for non-mission education is-
- genuine and widespread as provided by the large sum
voted by the local Native Councils. The demand comes
. P

loKenya Government National Archives,”Kiembu Annual
egort, 1939 (Nairobi: Government, Printer, 19397, p. 19.

/
11Walter C. Eells, Com“unism in Education in Asia,
Africa snd the Far Fast (WaShington, LU.C.: American Council

“on. nducatiﬁn, I§b47; P. 154.

| Lawrence and Wishart, 1947),-p. 135.

12

S. -and K. Aaronovitch, Crisis in Kengg (London.

' . 13£enya Government National Archives, Kinmbu Annual
Réﬁort, 1939 (Nairobi. Government Printer, 1939), p. 19.
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»-

from both pagan and mission-educated natives=--nor can it
e e be attributed entirely to propaganda b{ political
' agitatons or hostility to the mission.

The colonial Chief Native Commissioner added‘ £

The spirit of independence, to which reference has been
made elsewhere has manifested itself-perhaps more in 3
- the sphere of education than in any other and has taken
the form of a demand for the establishment of schools
~ independent of mission control.l

Y

Both the K.K.E.A. and the K.I.S.A. distinguished be-

tween committees for church and school g&nd gave a definite o
- place to woman, Church Committees consisted of the local
'elders uith a specially appointed preacher" for each con-
‘Wgregation. Schools had parallel committees of men and women.
- The women's committee was concerned chiefly with raising |

funds and had to consult the men over important decisions.

In the K.I.S.A., the chairmen of the men's committee was ex-

pected to-be & member of the:chnrehAand to lead daily prayens

in the school. Members of the-committee were representative

of the. village near each -school, and in Karinga Schools there
‘ . were ad hoc committees for special purposes at a higher level.
~—;~m~*-—"~The~K I:5.A. had formal committees in each district and at

r

f»f ~' the Provincial 1evel.q'6

The Kikuyu Independent School Assoclation

The main difference between the K.K.E.A. and the

lL"Kemra Colony and Protectorate, Education Depart-
__meat Annual Paoort 1930 (Nairobi‘ Government Printer I§30),

T 15414, ' S |

16F B, Welbourn, Esst African Rebels- (London.
8. C M Press, 1561}, p. lb,. VN ,

r‘?.' S
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B

K. I.8. A." was that the former rejected missionary influence

and control, while the latter sought both missionary and

government assistance,.presumably without strings. The mem-

e | , _
bership for the K.I.S.A.. was-open"to all Kenyans and to

black people in general who would be "faithful and loyal to

~his Majesty the King and to follow principles of the African -.

l’7

Independent Pentecostal Church. The K.I.S.A. was regarded

- "loyal to the government since 5 e e the managing committee

under Johanna Kunyiha advised the outlying schools to co=:
operate with the authorities.® lB‘\

"~ In l9u1, there were Sl K.I. S.A. schools in Central
Province and 70 in the Rift Valley. The: proportion of K.I.S.A.
schools to those belong}ng to the K.K.E.A. was put at five to
one .19 .

In 1938 because of the problem of baptism which was
critical, the Independents wrote to-the Anglican Bishop in

Mombasa, requesting him to send two of their men to a theo-

‘ logical college so that they could learn. how to baptize,

- Additionally, they asked the Bishop to send, in the interim,

«two of his people,to baptize their adherents. . The Bishop,

suvnecting that aPter giving them orders they might'decide
to go their own way, turned down the request.20 Despite the

refusal, the lndependents continued- to use the Anglican

~1Tyincént Harlow and E. M. Chilver, Histogy_xg East‘

_vAfrica, Vol. II (Oxford: Clarendon Press, 1965),

| IBCorPield, op. cit., p. 177. - VIbid.

IEOWelboarn, op. cit.,.p, 47,  —=
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Prayer Boo.c.21
| It is clear from- this initial | move that the Africanf.
\Independents (K.I.S.A.), contrary to the missionaryoand
colonial claims that they did not want to cooperate
7 with them, actually made efforts to work to;ether with both |
- the missiosnaries and the colonial government so long as the
”iatter two agreed to abide by. the ground rules for coopera-ff,
tion as laid down by the Ai‘ricans° Theinissionaries and
,'colonial authorities disregarded any African suggestions for
gooneration, no matter how construotive.\ Instead, they |
| (missionerfes;'settlers'and‘oolon;ai‘officials) polarized the
gituation by attempting to (and leterrsucceeding) discredit
end iiquidate the Independent School Movemenéj ,After the
* failure of the request to ordaln priests to baptize the ad-
nerents of the K.I.S.A., an.invitetion_was extended toﬂAroh-'-
bishop Daniel Alexander of the African Orthodox Church to
ulvisit Kén;;‘in .order to train and ordain an African clergy
for K I.S. A members. After three years of baptism, he re-
 turned’ to South Africa in 1937, having ordained four Kikuyu;h
';“priests.az | A
As pointed out, the Independent Schools were founded

as’a result of an educational and religious clesh triggered

by ‘the missionaries' demands that African” dances, initiation

‘of girls,_polygamy“and other "primitive" customs be abandoned;

21?. B. Welbourn, Esst African Christian (London'
Oxford University Press; 1905), p. 13, )

ZaHarloy_and Chilver, op. cit., pp. 371-372.
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The leadérs of these institutions and thelr pélitidal activi-
-« tles bécame a constant worry to the missionaries, the set-’

tlers and the colon:!.al‘servants° The Disfrict Commissioner

wWrotes. ‘
.The missicns? stand against female circumeision caused
unprecedented upheaval . . -. these events had a marked
.repercussion on the politlcal situation which concerns
this office more closely and are being studied.23

In 1952,éwhenithe State of Emergency was declared in

. , . - ) 4

- Kenya at the height of the Mau Mau Nationalist War of Inde-

pendence, the British'gpvernment ordered Independent Schools’

-t be shut down.

2

 Some of the Asscociations? leaders were
arrested because uﬁder‘their’leadership the Indepehdent
Schools were alleged to have become lncreasingly "subversive"
and_thefbfeeding ground of the Mau Mau movement .2l This con-
“tention<ﬁaé contradicted by a survey from the Minlstry of
Educﬁtion of Mau Mau prisoners, which found no. significant
difference between K.I.S.A. and K.K.E.A. students and those
from misslcnary schools. -
‘ The Inference must be that the instruction given in
-the K.K.E.A. and K,I.S:A, has played little part in -
N bringing about the present situation . . . of 590 de-
. tainees who had been to school, only 113 or 19 per cent
' had been pupils of independent schools. The figure is
very close to the percentegs of school puplls who were .
‘gttpnding independent schools before the’emergency.25.

- In pursuing the same sﬁbjecﬁ,_gndepgon stated that

: .%3Keﬁya_Goverﬁment National Archives, Annual ﬁegéft
" on Kiembu, 1926 (Nairobi: Government'Printer,~l92 s Do 1ls

} f 2&Harlowwand,ChILVep; op. &if., p. 370.

: " 253helcon Weeks, Divergence in Educstional Develop-
‘ment: The. Case of Kenya snd Uzenda (Wew York: Columbia
. University Teackhers College rress, 1967),-p. 7. ' '
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~

the closure~of these independent schools at the'height of

the Emergency in 1952, on the assumption that they were the
breeding grounds of- the Mau Mau movement, "is perhaps one of
the most ironic twists in this period of Kenya's history. 26
‘ﬁefore the K.I.S,A. and the K.K.E.A. were banned in
1952, ‘they were the only two bodies that were managing
African educafion»in tne whole of'Kenya. They had provided
opportunities to many Kenyans who could not pursue thelr

education either in Government or Mission schools. Some of

Kenya's distingulshed citizens and politicians attended

K.I.5.A. or K.K.E.A. schools.2T 'Indeed, the first .African.

to recelve a degree from Makerere College, in 1953, the
n7y 1nstitntion of higher learni;g in the whole of Eastern
Africa then, was 8 product of independeunt schools.28
_ Koinange, the first Principal of Kenya Teachers
CollegE:wﬁﬂiEﬁ"derOted its services to the training of

teachers to staff Lndependentrschools, revealed thaf wnéq

L]

—~-—he returned to Kenya in 1939, there were about uoo independ-

e

‘i ent schools with an’ enrollment of 62,000 children.- The

gove“nnent did not give any grants- -in-ald, and the Africans

-A‘imposed'heavy taxes on themselves, in order to keepfther

o« -

- 26756180 Fhangi Kariuki, Mau-Meu Detainee (Lonhdon:
Oxford Unlversity: Press, 1963), P. bO. o .

27Nbiyu Koinange, The People of Kenya Speak for J_
_Themselves (Detrolt: Kenya PublIoation Fund, 1955), P. 29.

28 7onn Anderson, The Struegle for the School (London.
Longman Groun, Ltd., 1970), p. 126.

[P o
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schools running. While the government offered nothing to

these schools, it was closing them for what it called lack

of "efficiency. "29 . .

In 1952, at his trial at Kepenguria, Kenyatta spoke

of the need for cultural accommodation which Africens were

seeking through -education. 5
Then I maintained myself that with education we the

Africens did not want just to say that our customs are
better than anyone else's but my point was that we could
take some of-the good European customs, and Indian @
customs which are good and teke our customs which are
good-and-see how we could build a kind of decent socilety
vhich-would be embodied with good things. _HMind you,

.« there is not-a soclety of angels anywhere.

On-theoonéStion-of ﬁhat to assimilate, Kényatta said:

.. There are certainly some progressive ldeas among
Europeans. They include the ideas of material pros-
perity, of medicine, and hyglene and literacy which

- enables peoplé to take people in world cultures . . .
they [Buropeans] would have to offer the African a
share in the prosperity given them by thelr command
of science, They wpuld have to let the African choose
what parts of European culture could be beneficially
transplanted and how they could be adapted.3l

Curriculum, Growth and Educaulonal Quality

-t

in the Indencnoent Schools . -

e

As 1ndependent schools became more popular, niission-
ary and government officials were becoming 1ncreasxngly

embarrasigd,to see puvrils leave their gchools only to join

;independentfones nearby. African téachers would resign

vt e e
-

.?9Koinange, op. oit., p. 25.

3%s1ater Montagu, The Trizl of Jomo Kenyatta (London:

;Secker and Warburg, 1955), p. 19.

31Jomo Yenyatta, Facing Mount X enva (London. Secker ,

| and Warburg, 1953/, Pp..BlT-j‘B
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-their_oosts in miésion-schools and join a neﬁ 1ndependent
'schbol a few miles away. Thore were many reasons fon ghisf'
The curriculum in African schools.responded to student needs
and was geared towards lgcal conditions, As the mission and
government policy wsas to éxpel students if they falled an
| eXam;nation, the independent schools sought to help students

not only to pass government examinations but also to prepare

e

",thomselves for 1life in the modern world. The acndemic stand-

ards were not‘infen;or, as the government indicated. At one
time, during a General Post Office Examination, all ogndi-
dates excep£~one froman7Afrioanvingopendent school failed
the examination.32
When the government insisted that Swahili should be
the language of instruction in all African schools, leaders>
- of 1ndependent schools objected to such a policy. This did
noi ihply‘that Africans did not want to learn in their own “
Alanguage, but after three or four years of primary education,
Swahili prepared them for nothing in the- commercial or indus-
trial fielﬁz/where the language of communication was English.33
.The - syllabus which came under heavy attack from the- |
colonlal Director of Education included not only treditional
subjects such as English and mathematics, but also African
folkways.Bh English, the language of commsrce and colonial
administration, was to be taught from Standard I, ir teachers

bwgre_ayailabla. " The policy of. introducing English as- early

e 32Koinange, oD, cit., p..39.

33Ibid.A o - bpia,
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as possible (Standard I) is today endorsed by the Kenya gov-
ernment. At that ﬁ}me, however, the Colonial Officer in’ the
fpepartment'of’Educaﬁion complained bitterly of this emphasis, -
"conclnding that money was being wasted and the government°s
_syllabus ignored. As will be shown later in this chapter,
some independent schools were ordered closed for not follow--
ing the colonial syllabus. “ | h
The Colonial Government, noting that the movement
was taking»onga permanent nature, as demonstrated by the
fact that independent schoolstﬁere‘growing faster "than the
';ission-schools,wsought toiinpOSe some control by closing
dowm those schools considered “inefficient“ for lack of
''''''' teachers, desplte the fact that the Kenya Teachers College
at Githunguri had already been built to deal with she prob-
35

lem of teacher training. About this college, Welbourn

made the following remarks:

While Githunguri was supposed to be the highest rung
. ~ on the ladder of independent educatlon; and was financed -
M. by contribution from-all Karinge and K.I.S.A. schools,
' its currlculum was based on a_conscicus attermpt to build
~an education which, while borrowing heavily from thg
- West, should belong éssentlally to the new Africa.

e “Z‘ In 1935, the government, which had allowed ‘Local

‘Native Councils ‘to make contributions to Afrieen schools on
condition: that they do the same to the local mission schools,
',vetoed a token amount” of 300 shillings given by a Local
‘ Native Council.;-ihe reason given wes that the Colonial

~ Director oi’Educatiqn;was4offended'by their refusal

-~ 351p1d.; p. 25 S |
‘ 36Welbourn, East. African Rebels, op. cit., pP. 154




- (independent schools) to cooperate with the authorities and

follow the colonial Mapproved"® syllabus‘.}7

Between 1930 ‘and 19h5, the independent schools co;;W
tinued to grow at a time ghen mission assisted schools were
stagﬁated_by the outbreask of Horld War II. The schools

" raised some funds through_eonducting sports displays, paredes;
end drill competlitions. »The various age grades levied upoo
~themselves a speclal voluntary tax and participated in fund- B
,raising as neither they nor their "representatives" in the

38

Local Native Councils had any power to raise taxes.,
¢ . It was mentioned earlier thetrtpemColOnial Educa-
tion Department, which had soufar ignored the progress made
in independent schools, broke its silenee in 1938 and noted
thethigh number of passes in the Common Entrance ﬁxamination.-
| " The Colonial Government end the missionaries were
becomirg incréesingly embarrassed by the popularity of these o
schools'es pupils would leave government or missionary
schools only’to‘attend an independent school nearby. To
counter this, the Colonial Government started to pursue
vigorously the policies of closures based on the theory of
; "1neffic1ency. .In the same yeer (1938) when these schools
~were:being praised for their educatiomal work'and quality,

_&n 1ndependent school at a place called Mukui was ordered

, closed by the Director of Education. The school euthorities'

e

]

37Kenya Government National Archives, Annusl Report,
‘1Q2§ (Nairobi' Government Printer, 1935): p. 21.

38Koinange, op. cit., p. 25.
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.-disobéyeﬁ'the order and they were subseqﬁently aff;sted,
prosecuted and cohvictéd. Another one at Kﬁhuho* ( just
across the river from the author!'s hpme) was closed for re-
fusing to follow the prescribed colonial syllabus.3?

The autho» never atteﬁded_ény of the independent
schoolé, which were closed jusf és'he was starting grade one,
but he dqes not subscribe to'the»colbnialist.theory of "in-
sufficiency." In fact, most of these,sch&ols had befﬁer‘}
physical pianés-and ?ahitafion facilities than most mission-

ary and governr:znt schools, -
PYan * .

~

During the war, the C01§ﬁ1a1 Government completely

| negiected‘Africén education and even dissolved the settler
Education Department'é African section.ug At the same. time,
Africans who suffered from lack of technical-modern ékills\
since. the dawn of colohialism were deprived of their only

' school that was beginning to provide them with such gkills.
It was takeh 6ver7by the Government In l939_and used for

military purposss. In 1948, it was returned to the Colonial

- 39Kenya Government National Archives, Annual Rebort

" on Kiambu Distriet, 1938 (liairobi: Government Printer, 1930),

p.-19. - o |
B Ij0Xenya Colony and Protectorate, Education Depart-
ment Annual Revort, 1953 (Nairobi: Government.Printer, 1953),
ps 25, . _ | . |
. fehuho was a modern stone and brick bullding at a
time when many Missionary and/or Government assisted schools
were made of dirt floor, wattle and thatched with grass.or
tin. _When Kshuho was forced to close, the building became a
" shoobing target for the hurriedly trained "Home Guards" to
fight -Mau Mau. Xoinange, in his book The Pesople of Kenya

Spazk for Thansalves, stated that the so-called 'dome Guards"

were actually & cunch of illiterates and habitual criminals
- and ‘the corrupt elements in the Xikuyu Soclety.: : '
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Educatibn Department to become the first post-war technical

school for the.Africansq

| Between 1935 and 1938, these schools were‘growing |
'4urapidly, from 34 ih i93u with aﬁ enrollment of 255;0 stu-
dents, to 5l in 1937 with a student population of 7,223, .
In 1938, the number of schools suddenly-dbépped sharply from
5, to L1, and the number of pupils dropped from 7,223 to
6,494.”3% N B

Duriﬁg Wbrld"War~ii, Kenya contributed 75,000 men to

the var effort. _Thisunumber is said to have been a bit;'
ﬂiarger then in World[War'I.' One major difference éas that,
unlike the earller war in which Africéns fought Germans in
East Africa,gihey were now recruited for servipe;‘alluover
the Hbrld. They were to see nﬁw countries, ﬁeet peoﬁle of
.different races and color, and were able tq look back home
from a d‘ii"fer‘ex:d:”pierspet:t:.’nm.LL3 - RS
I After the war, African servicemen who were fortunate
rw _éhéuéh to iéturﬂ nbted”that'nothihg”had chaﬁged significantly
rfqr fhe ﬁaj9r1ty of their folk,-except that conditions 'in the

.  "Native Reserves" or ghettos, where Africans were crowded

‘after thelr land had been taken over by ¥uropeans, had

« *

g..ru;Anderson, op. clt., p. 77, uzIbid., P. 127.

o 43carl Rosberg and John Nottingham, The Myth of Msu
Mau: Nationalism in Kenya.(New York: Frederick A, Praeger,
19667, P. 191, T ~ -

*hnderson,“who assembled the statistics for the re-
spective years, claimed that there were no reasons given for
the drcp. However, it was clear from the then-existing gov-
. ernment policy of closing those schools it deemed "ineffic-
ient! as evidenced by the cases of Mukul and Kahuho, that

. more independent schools had been closed.
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' worsened. Some political scientists have traced the renewed

impetus in political activities from the travels of the
new ggnerafion of Africen veteran soldiers. They -had

travelled in Egypt, Indla and Burma, where they had dis-

- _cussed political matters relgted to freedom and independence.

- After they returned home, ha#ing fought glonéside thelr

European comrades-in-arms to preserve "Western Democracy,”

' they‘could no‘ionger folerate oppreséiopfby the same group

ﬁhéy'had defended, Bildad Kaggia, a former Member of Parlia-
%?nt, and Waruhiu‘Itote, kﬁown as "General China®™ during;thé
Mau Mau fighting, both acqﬁired.soﬁé new political,qutlooks
from fheir overseas travels and a%ter thé;r‘return to Kenya,
thej renewed with'vigopktheir politicel struggle for freedom
lhy

in which ®ducation was to be a cruciasl factor.

&
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. CHAPTER VII
wnucu:on UNDER THE COLONIAL RULE

In order to have a clear picture of the present
'educational program in Kenya it would be helpful to ",,‘
~ conduct a short review of the primary educationsl develop-
‘ments during the colonial era. 7

| We have seen that ths earliest educators vere the
missioneries who initially confined their eerly ectivities.'
"in the nineteenth century pioneering work of exploration
and discoveries. .From the very beginning the missionaries
operatedhwitq stringent budgets, limited faciiities, inadequate
' menpower,-poor organization end coordination. They -
. tended naturaily to maximise their gains with their meager "
resources'and miniﬁize their losses.

The assumption that missioharies built schools ™

all over‘the“country‘oo land 'and materials provided bj
.1£hem is‘not'correctw ﬁissionaries had neither the ﬁoney :
. nor the msnpoeer oo'do so. In many cases Africaﬁs'gave
.'the land to the missionaries and provided free labor to

construct-the buildings.: Schools spread repidly across

the country only when the Africans ‘Fealized the importance

of education and took upon themselves the responsibility

-y
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to see that schools developed successfully. 1

s

Although early records of mlssionary educational
work wers extremely scarce, evidence was overwhelming that
the quality of ecedemic work was very poor. Standard IV

or V was about the furthest ons could go and becausse

- Bible reading‘was primarily the aim of education, it was

considered adequate.‘ As mentioned earlier, Kenyatta was
one of th%se earl& recipients of‘missiohery education who
aid that he received the first five years of primary |
education at the Church of Scotland Mission School and
after that he educated himseli‘.2
‘ The missionaries attempted to set up schools based.
on the European system; although soﬁe,were cognizent of

-

the fact that.there Was e difference between the educatioh

offered to the Afrfoah'children and the kind of education

' that was relevant to the social conditions in which ‘the

African childrsn lived. 3. . - S
It was also pointed out that when the . first mduoe~;

tion Department was established in 1911, the colonial
w= -
governnent started to give very limited financial eseistance
o 4"

lronn Anderson, Phe Struggle for the School (London~‘

‘.Longman Grouwv, Ltd., 1970), p 100.
e - 2Slater Montagu, The Prial of Jomo Kenyatta (London*

Mercury Books, 1965), p. 1L7. n
' 3David G. Séanlon (ed.), Traditions of African

. Education (New York: - Columbia University Press, 1906L),
"ﬁ;57‘§6f—7- e S ) )

H
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»to-some'approved mission schools. In this way it was

thought that missions could open more primary schools in
the more densely populated areas of the interior and thus
;;exert considerahle _influence as well as teach.Africans~to——~;~
be 1oya1 to the- governm.ent° However, the government in-
. volvement was short-lived, and whatever actions'it;may”

have'éontenplated taking were frustrated by'the ontbreak

- of World War I Educational efforts’ were never fully
recovered until after World War II. h
) The action taken by the British government to sub--
"sidize .education in Kenya on a limited basis was similar
to that taken by the same government in England in 1870.
The Act of 1870 called for cooperation of the government
.awith missionary and other private bodies to provide schools
for those British children who could not find places in
those schools run by voluntary agencies.
The colonial educational system somehow implied
) that Africans were inferior.. The approach on which.African
ﬁgz‘éé:?children were to be educated was indicated in the Annual
.- Report of the Education Department in 1926 e

Generally speeking, the African mind in Kenya has
_ reached the stage of perception, The imagination and

‘ hEdward Soja, The “Geograph: of'Modernization (New o
Yorks Syracuse UniversIty Press, 15685, P. 65 o

5Richerd E. Gross, British Secondar Education
" (London: Oxford University Press, I§6§7,p.‘i7.
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" the emotions are both highly developed but the develop-'ﬁ'"m

ment of reasoning facultlies must be slow. Just as
—handwork has been found useful in the tralning of -

mentally defective children, so the most useful train-

ing which the African can receive in his present con-

_dition- is -contact—with- meterialiprocessaﬁn

Again, British involvement in the education of the

colonials was a subJect of comment by Scott: -

g " The conception of the aim of education was, that
... 1t should make useful citizens, and when we mean use-
ful citizens we mesn literary cltizens who would .be of '~
use ‘to us. The conception was one of exploitation and '
" development for the bemefit of the people of Great
" Britain--1t was to :this purpose that such education as
. was given’ was directed.7 -

A Another misslonary. wanted to know whether a policy
that left the native population no future except as workers
on European settler farms could be reconciled with the

concept of trusteeship.8 N _ ‘ B

' THE COMMUNITY IN RURAL CONDITIONS

' One of the mejor contributions: in policy making ‘ o oi
was the publicatﬁon of the "Memorandum on the Education of

: African.Gommunities. It was an extension{of policy

~ e

7 6Colony and Protectorate of Kenya, Education Depart-
"méent Annual Report 1526 (Yairobi. Government Printer, -

i926), P 15 o - - \‘

oo ‘ : 7H *S. Scott, The Develooment of Education of the

&

‘African in Relation to Western Contract, the Yearbook of
Education, 1938 (London: Evans Brothers, 1939), p. 737.

: | BF B. Welbourn, Edst African Christian (London.
Oxford Uhiversity Press, 1965), p.'Bb '
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following the 1925 report and dealt with the education of
the rnral‘masses. The difference between the 1925 state-
ment and that of 1935 was-that-in 1925, the ewpRasIs was .
ﬁo make clear the overall policy r&garding education;"whereas
the 1935 Memorandum aimed at indicatiné the interrelation-
ship of'several-secsions of the community, the need for a
concerted effort. among various soclal services, and the -~
great re3ponsibility of the school in serving as a catalyst
in community 1mprovement.9 /¢~\\ |
£ Another notable difference was that, apart from
suggestions that Arricans' opinion be represented on Ad-
visory Boards of Education, the 1925 Memorandum- made no
V‘reference to the place of African endeavors. The 1935
Menorandum made it clear that African initiative, self-help

and responsibility must be encouraged.lo : @9

o

‘EDUCATION OF THE MASSES

Another policy step'ﬁas taken in 1941 when a
committee was appointed with the following terms of

-d
o

reference..

To consider the best approach to the problem of
mass literacy and adult educatlion . . . i the more
backward deoendencies, taking into account the

e

. 9L. Je Lewis, Educational Policy and Practice in
‘British Tropical Areas (L ndon. Thomas Nelson and Sons,
Lta., 19bu3 D, 21. v

lolbid., DP. 22.
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: emphasis which the Advisory Comnmittees has laid in
= ' the past years upon commnity education; and to make
‘ wrecommendations. :

The results were published in l9h3 under the head-
ing "Mass Education in African Soctety." It consisted of
two parts: one on definition of objectives:andthe other
on tasks and_sunmarj_of techniques, as_was found in India,

Chiﬁa, and Russia, and in work among blacks in the Southern -

e United States. The aim of Mass Education was summarizedé

1. The wide extension or schooling for children
‘with the goal of universal schooling within a measurs
;s able time, . ‘

2. The spread of literacy among adults, together
with a widespread development of literature and :
1ibraries without which there is little hope of making
literacy perrznent.

- 3. The planning of mass'education of the community
itself, involving active support of the local community
from the start,

h The effective coordination of welfare plans and
mass education plang so that they form a comprehensive
. .~ and balanced whole.l2
7 “The report was a continuation and an expansion of
. the principles already enumerated twenty years earlier. 1t

. called ’or the eradication of illiteracy and the

11Ibid.*u

_121bid., . 23 T
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establishment of an.adequate system of elementary?education
~ and once more‘réiféraféa government!s cooperation with

_missionary agencies in accomplishing those aims.
: g | | o
THE BEECHER REPORT

- In 19u9; a report was iesued in Kenya and named
after its chairman,'ﬁeecher, the Archblshop of Mombasa,

The Beecher Report waa‘cf Special‘educational significance
because itvesfabliahed,gcale.and the direction which
African elementary education was to take for a ten-year
- period preceding independence (1950-1960). |

The Report put the goal of primary entrance of
school age pOpulation at AO per cent. Of these, 10 per
.cent could proceed to intermediate schools and less than
one ‘per cent to secondary schools.13 The wastagezrate is
quite obvious. The African leaders reacted sharply to the.
recommendations foncggg&apparent curtailment it 'placed ]
on the African education advancement Beecher's recom-

"mendation assured Eu%opean dominance over education while

deliberately hclding Africans back. 1

« L4

== . 13sheldon G. Weeks, Divergence in Educational
Deve’onnenu, the-Cases of Kenya and-Ugzanda (New York:
ﬁBi I8 University Teé“hers ColLege Press, 1968), p. 6.

w0y
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In 1949, the proportion of students in elementary 7
to those ;n~secoddafy school was uzlﬁo 1. Onlj one out of
five.Afficans of ééh;di age hgd an opportuniﬁy'to attend
any school, as illustrafed.by the f%@ures in Tablé,IV. ‘

TABLE IV

'PROPORTIONAL ENROLGMENT OF ELEMENTARY AND
;k\\gn o SECONDARY SCHOOL STUDENggaFN 1949%

There were 1, 216 000 children of school age between 2 and

-'15 years., . , B
Only = 113,897 were in the ist year of séhool,
. 51,160 - 2nd year
L i36,8h9 | " 3pd year
- | | 26,018 S ith year ;.
T T ;a8 o Sth year

6 983 : . " 6th year~
‘Total in PrimaryVSchool' 256, uas out of 1,216,000.

_In Seconddry School: | 3,0&6 1st~year

_ S o 2,204  2nd year
S B 27 3rd year . .
_ o : , . 19)4- Ll.tﬂ year _

. . ‘ 57 .5th year
: 3‘ ' B : 39 6th year
A Total in Secondary 5,818. -

‘»3 R - School - S .

——— —

_—__W

S *The Bsecher Report, Africar Education (Nairobi'
Government Printer, 1949), p. IS0 -

Qualifying examination.

e e R | S
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_ In some. other districts, for example, such as . |
Muranga, the Beecher Report underestimated educational needs
for the Africans. On the minimum recommended by Beecher of

%, 230 pupils per school, only. 110 schools would ‘have been
| | ,required. The. recommendation was for 72 alded primary
Schoolsfplus*lo tuo-year schoolsi(Standards VqYI). Secondly,
contraryfto Beecher's calculation of“one5intermediate*school
for. every five primaries, the District needed 22 inter-
Qkul;; o megiate schools instead of the lu proposed.15vi,;'y
jva o E In order for the Europeans to advance themselves and. ;

to remain in a privileged position educationally, African

education was limited to arts and crafts, religion and

s

wmm___Swahiliw—not English.e—While A£ricans provided 55 per- cent
' of the taxes in Kenya (I:(:OO 000 rpounds]), four fifths was
Spent on Eﬁropeans and 57 per cent of the total Keny%ﬁpud- -

S ey

get was used to pay the salaries and- pensions of. European

ecivil” servants.lé oL l&‘ )

ﬁ~v o a_ '.‘ For over forty years, British officials were So'
' interested in eseaolishing a firm administration and en-_
;"f"d' couraging white settlement from.Europe and South Africa

Ul_;>‘ff . that there was no. concern for African education. Indeed,

-t -

'-;ﬁthere.was a_time whenfcolonial authorities were fully

L . R LSRN B I L e B . W R . e

S 15Kenya Government National Archives, Annual Reoort
———on-F u~Hall~District,—1952_(Nairobi° Government Printer,
o IT" ), e 13. .
i 16

Kenva, in Michel Me"le (unpubl s ed Mas eris Thes S, SR
Colunbia University, 1963), p. 25 s C N

EETARY
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occupied designing_plans to make Kenya the home of the Jews
and thus deny Kehyahs.any claim to their own ooﬁotry.17-

. .Fortunately, the érojeot never materialized.
- ' Vheﬁ reading British official documents, like those
outlined before on African educa:ion in Kenya, one is im-
'pressed by both their reasoning and intentions, but careful
e 'e ‘scrutiny shows that they were only theoretical policy state=-’
A ’ments that were not put into practice.?‘
R Anderson attempted to attributeithe apparent dls- ;
crépancy’betweenpolicyjmakiﬂé} theorygaﬂ&'jolicy imple-

- mentation to the fact that ﬁhe-policy makers 1in London were

= "experienced and farsighteo,ﬁ but on the other hand; their
| | policies had to be- implemented "by officials working in the

A ‘field, ofteo with virtually no. educational training -and
: .who "had become .attuned to the methods and pace of 'indirecto_ éﬁr

[P -

18"
“‘rule.'" This reasoning overlooks the fact that, ir policy

J{w' " makers in Loodon were "experienced and farsighted,™ why d4d
| ‘not they design some mothod of evaluating their accomplish-

.nmnts?

' | . 17Zoe Marsh and G. W, Kingsnorth, An Introduction N
to the History of Zast Africa (London: Cambridge Unizer_Ity
- Pre°s.'l9;7), P. 156, e . ,;f_ N ,
£ . N\ :
' A 18Anderson, OPo cit., . 3k,

-,
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Sheffield £539¢teq_éngersou's reasoning (as did this
author) and maintained that the retardation of :African edu- -
icational development was an outcome of & deliberate policy
pursued by the vocal European settler minority to keep
'"natives" in the place, The British government's indif-
ﬁferégce meant that the settlers could implement their
I :policies without objection. |
: Although a series of authoritative statements from
the [British] Colonial Office during the 1920's and
1930's established the primacy of African interests,
P the settlers, led by Lord Delamere, never gave up .
‘ their efforts [of dominating the "inferior" races].

" Britain, with rare exceptions, declined to interfere
in East African affairs beyond the making of overall

Sheffield further indicated that education for
Africans was primarily an outcome of "non-educational
~ factors," such as African political activities and mission-}
"ary religious teachinzs, rather than an outcome of a sys-'

tematic educational "blueprint. ‘Also, "no long-range

- ,20 -
,planning was undertaken. . E

AR '1;° s The policy of "indireot” rule, based on the idea

' ethnic group along its own lines without any relationship

-

' to the others' had an adverse effect on education and also'

e A e N . e

. ' 19James R. Sheffield, “Policies and. Progress in . .
;- African Eduéation in Kenya, 1949-1963" (unpublished Doctor's
o dissertation, New York: Teachers College, Columoia Univer-
- ity 1963), "5 63.;,_ : o . -
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on national integration after 1ndependence was achieved. o

Within this framework of "divide and fule," chiefs and vil-

: lage headmen were appointed to act as’ agents for the British

iﬁ%'colonial gevernment._ They had to‘collect taxes, adminigter

laws and perform Yarieﬁs'other duties. In excheﬁge for i

their*sef#ices,wthe chiefs maintained tﬁeir positioes of

| .‘ inrluence at the local level. This policy is said te have
jled to‘a concentration on development of rural ethnic soci-i'
eties rather then the treining of educated urban cit%zens. B
Toéns aﬁd cities'Became the headquarters of administrative, -
'commercial and other colonial activities and not centers ofﬁ
civilizing influence. Rural areas becams associated with
‘“teckyard nati#ee;".while citles became the dwelling places

‘of Asians and Europeéns. A few African workers could have
temporary homes in towns while maintaining a permanent home

in the rural areas,?l -

Threughout the entire period_of British colonial

" . and missioqan;qeducatiop,;tuo major prbb}ems existed:_'(1)'

. ,g:shertage-of secondary. schools and‘institutione¢of,higher .

: A&earniﬁg, end (2) ethnic-imbalgnce and school eegregation.

Thejlack'of an adeqﬁate number of'eecondarﬁ schools 15 post-
colonial Kenya, aecompenied by a lack of skilled and pro-

fessional manpewer, was due to the slow development oi‘

‘secendery)edueatiqn during ‘the colonial rule, For example,

;@?}Sojeé‘op; eit., p. 49,




" the first African Secondary School (Alliance) was opened in
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1926 as a trade school° Ten years later, it became the
first African Secondary School to. prepare candidates for the
”%veraeas Cambridge School Gertificate.?? In 1955, only 17
.secondary schools were admitting Africans. Total enrollment

. in the .same year was 2, 167, as compared to uoo 000 'in the

primary schools.23 It should also be pointed out: that i ' "v
‘African education experienced almost no growth until 1960, |
~just tuo years before independence was achieved. These.

facts are demonstrated in Table V. = - : e

" TABLE V

AFRICAN EDUCATIONAL GROWTH 1940-1963"

Yoar Government | Aided‘Schools .School Certificates'
; ‘Boys  .Girls |
1940 0 2 11 0
1945 0 L 17 0
1950 5 6 61 0
1955 8- 9 2h5 7
1960 33+ - 900 - 85 &
82+ .- 1,292 199 -

*Andenson,"op. cit., p. U4T7.

»’"ZaAndepgen,.op. oit.,'p6'176;”“'
23303, ops_cite, P. 60%
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. The result was a post primary-bot%leneck leaviné'
too many primary school graduates migrating into cities to
look for clerical Jobs, as they had no opportunity to pursue
high school studies. If the "school leaver problem," as it
is called in Kenya, is not solved, is it not likely to
constitute a threat to the government, particularly if the

_jobless and disgruntled youths are mobilized for political .

B
action by some political activists? : .

This kind of educatiﬁ% and the policies that

,_p&rpetuated 1t were commented@on-by ons of the servants of
the colonial government. Referring to Nyerl District, which

was typical of what was generally happening in the whole
of Kenya, he saids

I feel 8o strongly that the whole problem of
native education in this district is not being ap-
proached in' the right Way . . . there is a total of

~over 14,000 natives receiving literacy education,
- about 6C at most receive technical education, 1,000
. fall out by the way and their spasmodic efforts
leave them still amongst the ranks of uneducated.ah

The District Commissioner went on to say that in
" Nyeri, they Here turning out l 230 ‘Africans per annum with

v

|
!
!
g
]
i

‘ - -

|

T

. 2L‘Kenya,Govermnent National Archives, Annual Report
of Nyeri District, 1925 (Nairobi° Government Printer, 1925),

p. 56.r



a
o

9

nothing but bare 1i§eracy and’ with*a distaste for soil.~L
In four years, the district will produce 5,000, in eight
o years, 10 ,000; and on gpes the accumulative effect, A good
mﬁ§c§§tion ‘of them expected to find clerical jobs. _"Where
are they to find them?"-he queried. "Thils district alcne,"
he contiﬁded,}"will have more aspirant clerks than there
_are clerkships -inthe whole of Kenya -Colony or ever likely
to be. In short, thé'country is going to be flooded with .
"ﬂa'semi-educated and laféely unemployable band who have-
gri%vances against the miseionaries and the government for
not finding them employment;“zs This prediction made
,over fifty years'ago is being fﬁlfilled not only in Kenja
tcday_but in other developing countries as well, He
ended by warning his government that African educatiobimust
‘be designed to make them tarticipate,in the economic de;
velovpent cf thelr countrj. To end their education at
the level of mere'literacy was likely to have zerious
repercussions and be counterproductive in the long run.26f :
The other serious problem that faced Kenya was |

- ethnic imbalance of educetienal achieverents. Sdnce the

A

 arrival inland_end the subsequent settlement of the
miesionaries, the Gikuyu benefited more edueationally

P

251bid., pp. 56-57 .
' 251b14., p. 9. - o




Post SeCOndary:

. Primary. Education:

Minimal Literaeyi

—

¢ & ’
. <+ R \
S TABLE VI &
Vo , ETHNIC BREAKDOWN OF AFRICAN EDUCATION ACHIEVEMENTS*
‘Primary Education Minimal Literacy Post-Secondary
" Kikuyu,...... 56.0. Kikuyu....... 51.2 Kikuyu.v.oooo 645 Students
Nandi...e.... 50.8 Kisii..... «.v 40.5 Kisii........ 332
Taitae.deee.. . 44.8 Luhya........ 38.5 . Luhya........ 239
EmbU..iceenss 41.0 Kipsigis. . 36.2 ©Kambaes.oee.s 214 ¢
IUO.e et eeaat. 37.7 EmbU...cevee.n. - 34.7 LuO..eeeenene 205 ‘
Kipsigisv:i... 36.2 [ 7557 TR - 33.0 MEXlle:eeowssns 154
Kisiie.oesee. 34.6 Taita...... .. 33.0 Nandi....<... 144
" Luhyd.eecea... 34.0 Nandi........ 31.8 Tugen-
Merte.eesese.e 32.0 MEXU.eoeoewsns 28.5 A Njemps L.. 119
Elgeyo- < Kamba..eesoo. 21.3 Kipsigis..... 111
- Marakwet.. 24.1 Tugen- . Mijikenda.... 110
Kamba........ 20.5 . Njemps.... 21.8 Embu.....ov0. 61
Tugen- i Elgeyo- . Elgeyo- 3\ S
Njemps.... 17.7 ‘Marakwet.. 21.8 . Marakwet.. 44 e
Pokot (Suk).. 15.2" ~Mijikenda.... 15.5 Taita..... ees 26 !
Mijikenda.... 14.9 * Pokot (Suk).. 9.1 ‘ Masai.,eoi... 24
Masai...cecon. 13.0 7 Masai..eceae. 7.7 i Pokot (Suk).. 11

Percentage of males plus percentage of females between the ages

‘'of 5 and 9 with some schooling.

Percentage of males over 20 with some schooling.

« . .

Number with 13 or more years of edication.

*Soja, op.

cit., p. 62.

NET



. Gikuyu pdpulated areés. As a result they built an early

- 135 .

than any otHer ethnic group in Kenya.  This is partly
due to their proximity to Nairobi (capital) and their.

earlier contact with Europeéﬂs;27 |

Most of the Primary Schools were established in the
. p— . ! e

o

start in the educational accomplishments and enjoyed that

.position as the ,following figures 11lustrate. (Table VI)

The problem\or imbalance among ebhnic groups and

‘regions inherited frém“colbnial days is ‘still serious, as

statistics for 1967 Standard I entrants indicate.

TABLE VII
STANDARD I"ENROLLHENTS'REGIONAL DISTRIBUTION, 1967+

© Province
Central Province A . 58,162
Eastern Province . | 47,893
Nyanza Province : - 35,836
Rift Valley Province 35,381
Western Province , 27,186
Coast Province : s lh,OOIJ
‘Nairobi City Province c 9,229
North Eastern Province = 620

' TOTAL ~ 228,769

s

*Minlstry of ‘Bducation, Anmial Report 1967 (Nairobi-
Government Printer, 1967), pp. 36ﬁ37 : ,

Frederick A.. Praeger, 1962), p. 130.

27Helen Kitchen, The Zducated Arpican (New York:"

-
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These statistics (Table VII) rereal the problem of educa-

tional imbalance'in some of the regions snch as the'Coast
and North Eastern provinces.

Other problems ‘that affected education lncluded
training and recruitment. As the stndy.indicated, it was

not easy to find candidates to face African weather condi-

‘tions, Lacking suitable recruits, the missionaries lowered

standards.- The result was poor candidates who were given a

short training course by & retired missionary, if one could'Tv.

. bé found. The problem of church disunity and rivalry

affected education and the African people*themselves.
African pupils‘were taught to mistrust those who belonged
to rival denominations. In 1922, in their attempt to

" achieve unity, missionary societles agreed to sendlto‘Kenya.

only those missionaries who were fundamentalists and held ..

conservative Biblital views. Their inflexibility and lack:

f of interest in experimentation had a retarding effect on

the development of African education.28

The segregated educational system had detrimental'
effects not only in staffing but also in nationa1 unity.

Altkhough students were admitted to schools on 8 racial

basis,Athe.posting of top civil servents was not strictly

racial, The policy was, however, to fabor'Europeans.

7'28Anderson, op. ¢it., p. 26.
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| They could be appointed to be principalé of African:sqggois '
or heads af’impéftant Africén‘sections 1n-the~Depgrtm§nt:of[ 
-;Educgﬁion. But7n$ Aféicans,wbﬁe-appointed tO'ruﬁ'Europenn
= % nigh schools or in'aﬂffofher pdsi@ibns 3heré decisions
' made pykﬁheﬁ wpgld affect BEuropeans. The practice of ap-
| poihtigg Eﬁropéana\ghb lacked knowledge about Africans
‘caused many social and.academic problems. In 1961, for ex- ~
ample, three Europeana;uithbut-any pr;vious-experignce ih-_
an African,secondary'ééhool ueré&giﬁbinted'principals of
. the first African séhqpls.to#offer”a £igher Sphool Certifi-m
cate. The examination fegultg during thelr tenure of
office were diégstrous.z? | | ) _
5;e~ - Theregyene also problgms of applicabiiity and
relevance of European dégreeS‘and diplomas in Africa. Cowanﬂ_
nade. the following remark: s
o The medical program of Louvain, which provided a.
S minor place for pediatrics and preventive medicine,
-+~ _- . did not prepare students for conditions where infant
e mortality was high; so, -too, the London single=-sub ject
honors system was too narrow for the wide range of
. competence_that was likely to be demanded of Nigerian
graduates.”": . ‘ '
. : ”Discriminat%cn‘in the financing of edécgtion during
the colonial era has.éireadybeen noted. Thevétatihtigs

for 1959 sgaln substentiate this.

RN

The cqlonial go#ernment

. 30z, Gray-Cowéﬁ;[JaﬁeS‘O'Connel and David G. Scaﬁlon,‘ '
' 'Educetion and Nation Building in Africe (New York: :
Fredquck A, Praegsr, 1965}, 29, T T T

b . L. N
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';practically nothingo

’
!

|

spent t5 (pounds) for each African oupil, £28 (pounds) for

each Asian, &nd’ 336 (pounds) for each European . child, In .

addition, until 1959, the majority of the Africans who

% attended four years of primary school learned Swahili, not
AEnglish, as a second.language, which prepared them for

31

To sum up,. education under the colonlal rule seemed

to have done*little in "prepering" Kenyans for independence,

The mission brought Western education to Kenya in 184k,
many years before the first officiel public statement of"
British educational policy in Tropical Africa was announced

‘ 12)1925 at the Colonial Office in London: The kind of.

cation imoorted by the misslionaries was first and fore-

, most geared to conversicn rather than to education as we- -

know it today. Christianizing Africans was the primary(

- aim of education;and'as'soon as one could read the Bible,

| he was considered competent to interpret .the Christian’

message to his fellow men, The missionaries made it clear
f .

M(that, if a Kenyan did not uant to be Christianized he
could not get the little education they offered, because

| both came in one package. " :" e _—

The educational policy of the British government

cannot be divorced fromvthe‘tctal policy,of,colonial

» 7 e,

"f31weeks,;op.icit,;;p;'5;

M -
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'administration. The shortage of secondary schools deprived'

Kenya of 4« cadre of people with the necessary skills to
assist the country in tackling as soon as possible the
problems of independences. Thus, the "school 1eaver problem,
inherited from colonlal times, contributed adversely to
Kenya's problems at a time when she most needed educated

skills. A system of racially segregated 'schools did not

mbring racial harmony and understanding, which are essential

in bullding a multi-racial society. »
“ The Beecher. Report of 19u9p'uhich became the official

guideline for the decade ending in 1960, had partly devised

an educational system with a rural bias, although African

‘children uere never totally attracted by the largely un-

productive rural 1ife. Quantitatively,.the Report had
placed a severe limit on the African educationsal ‘advance=
ment as. already mentioned. In the language of the report:

Illiterates with the right attitude, to manual
employment are preferable ‘to products of the school
who are not readily disposed to enter manual employ- -
ment., Teachers do not have the convictions, the
knowledge or training in order to inculcate the
right attitudes to agricultural and pastoral and .
other manusl activities. The boy who went through
primary schoel . . . should have retained his. rursal
attitudes as well as having received-an education in
literacy which will be- capable of further develop-. =~
‘ment through welfare projects.3%, . .

L SERE

32The Beecher Report, op. cit., PP. 35, 38 39,._

Vf quoted by Weeks, op. cit., pP. 6.

\
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ommended by Beecher to maké

childrén'good laborers;'craftgmen and farmers, sounded like

&

) % 8 complete separation of villégevfrom;c;ty life, where

each group.would;pursué occupations sﬁited to themselves

and thus widen the gep betweeh‘urﬁan and rural areas. This

’,‘arrangement would complicate rather than simplify the

"problem of national.integrapion., One_uriter dbjected to. o

A thig afraﬁgement, as bg'made the falloéing pbint:

.Objection should be made, however, to the

statement that rural educa
lead puplls to follow rura
contented upon the land.

“democratic nmor socially an

Rurel dwellers are-entitle

‘valueble an education as u

tion should invariably

1 pursuits and to remain
Such policy is neither

d politically . advisable.
d to as complete and
rban residents, prowvided

only that they have a natural capacity for it. A

" pecullarly rural education

the creatlon of a separate
divisions between town &nd

education must be in terms
does not mean it should be

will lead in time to
rural class, to further
country . . . village .
-of rural--life, but -thls
narrow and circumscribed.

33

-~
ke

-

. 733'W. McKee, Kew: Schools for Young India (Chapel |

North Carolina Press, 1930), P. T3,

v
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. In the final analysis, it must be concluded that
the lack of- educational facilities as well as the educa-~
tional backwardness found In Kenya at the time of inde-
peodence was a strong indictment against British colonial
rule. Jomo Kenyatta observed this in his "Harambee" |

speech mentioned in Chapter VIII,

......

b
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7. CHAPTER VIIT -
]

% . KENYA"S PRESENT SYSTEM OF PRIMARY EDUCATION

L4

Untii independence in 1963, the system of primary

and‘secondary education was racially segregated. Africans,

_Europeans, Arabs and Asians attended separate schools. As

a rule, Arabs attended Asian Secondary Schools. Education

for Europeans and for the Indian children living in urban -

areas between the ages of seven and fifteen years was
comnh;sory. There was no compulsory education for
Africans. ,

‘In 1963, Kenya started to_integrate her educationai
systeme by bringing toéether the three previous separate

systems. A multi-racial enrollment was 1nstituted in all

L F

’ schools and ah introduction of a combined primary-inter-

mediate course,lasting seven.years for all races was

1nauzurated. The'former African system of Primary

(Standard I- IV) and Intermediate (Standard V-VIII) beqan

bd

SRR —

to be gradual;y ohased out. (See Appendix VIII.)
I has been noted that African education,experienced
almost no - growth until 1960 juat two years before indepen—-

dence was achieved.

Prinagy Education

children enter prlmary education-at the age of. six,
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and receive a universal. educational program through .
Standards I to VII. English is to be the 1anguage of
instruction from Standard I, ir teachers are available.
TABLE VIII
UNIVERSAL SEVEN YEAR PRIMARY’SCHOOLS
TIME TAELE* A
'Lower Primary " " Upper Primary
(30.Minute Period) ~ (40-Minute Period)
I II III .- IV-VY -VI-VII
‘Religious In- - - -

struction _ b L h hL - I
Vernaculars *¥ S -

(Reading, -

Writifde;™ u

Language . :

Work) - .10 9 5 - -
English : vl L 7 7 i
Second Lan-~ L -

. guage - L= = 3 3
Geography - - 2 .t 3 3
History - - - 2 3 3 -
.Mathematics <6 5 S 5 5
Nature Study . . ‘

- and Scilence 1 1. 2 2 2
Health Educa= » N

tion - - - 1 1
Agricultare - - - 2 2 .
JArts and Craft, - A

—Needlework S _ "
end Domestic . o -

Sclence - S %/ 4 h - 5 5
Musiec 1l 1 1 1l

. Physicsal Educa- "’/} o
‘ tion (includ- o o e
ing health T -
: educatiog in- . -

Primary II, e

ancjf}III) .. 5 5.5 3 3
Gardéening = - - 2 2 - -

(o
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*Maretna Sasnet and Inex Sepmeyer, Educational
Systems of Africa (Berkeley and Los Angeles: The-Univer-
81ty of Ca. fornia Press, 1966), pp. 168-169

N **Swahili, Arabic, Hindi, Punjabi, Gujerati Urdu

Certificate awarded:. Ke a Preliminary Certificate
Taken at the end the new [-year primary course.
Examination is written in English. The Certiflcate
serves as the "leaving examination," and also as a
screening device for those entering secondary school.

- Before education was: integrated the leavinz examina-
tion was named-according to-different racial groups,
3.e0. Africans sat for Kenya African Preliminary
Examination, Kenya Eurcpean Prellmwnary nxaming-
tion, and Kenya Asian Preliminary xamlnation

s o
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Kenya Education Commission

Uhuru,which means "freedom in Swahili, was frequently
heard as a political slogan during the struggle for inde- |

5 pendence. ‘After independence was won, the slogan of the

new nation became "Harambeo," Swahili meaning, "pullinz
together. Thesevslogans wers repsatedly used by politi-
.~ cians in»Kenya for the purposé of rallying the people_in

"the crusade of nation building. "Hara-ibae" was first used

4by Mzee Jomo Kenyatta, the first Prime- Minister and then

’first President of the Republic of Kenya. Fis °peech in

L

-

which the term "Harambee was heard provided an assess-

| ment of. educat10nal ‘nesds and problems that faced the
young nation. Kenyatta maintained that educational '
backwardness and problems were creations of the colonialists,
"We are concerned Kenyatta said, "about the shortage of ;“

_Aeducational opportunities inheritedvfrom'the_colgnial

piad
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ara. "No Stone will be left unturned to ensure as full

a responSe as funds will permit to the educational aspira-

..

slogans could not‘wrestle effectively with the.numerous

problems facing the young nation, and this was even more

80 in the field of -education.

- Within;s month of independence, the government

’appointed_a~commission'neaded by Profe§§32‘§; H- Ominde

uThe Commission was asked "to- survey the existing educa-

tional resources of Kenya and to adVise the Government of
Kenya in the formulation of national policies for educa-
tion. n3 \ )

For several reasons this commission was important

in the historv of educational -development in Kenya ‘I

‘was _the first time that a commission chaired by a Keny

, 'and with 8 majority of distinguished Kenyan citizens (10

'ruture rols of'education‘intkenya.‘

ok

'*out_of lh members vere Kenyans)_sat down to discuss the

Y

» — — -

o . e g

~1Jomo Kenyatta, Harambeefﬂ‘Speechss 1963:196& (London:

“Oxford University Press, 196&), DP. 83.

2 e

Ibid., p. 85 4 R ‘
3Kenya Education Commission’ Report, Vol;LI (Nairobi:

L Government Printer, 196L), P 2.

. uEarnest Stabler, Education _Since Uhuru (Middletown-
Wesleyen Univer31ty Press, 1969), Ereface.

¥ o - [ S —
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(as noted ffaviously)‘had,not '

°

Earlier committees

recognized education as a matter of national policy and

unity and genérallymﬁadAéxcluéed‘African participants. The
national motto of‘HaramBee éervéd not;ée'ofabreaking away :
P '.,""V ) . .. : —~ .
from the colonialfeg%é'when'different commnities were re-

garded as“éepara%e entf%iesa The Cormissioners viewed

. education from the context of overali planning and national

devglopﬁént.” It was no longer*regardgghgs a‘SOcialsservice

forisectarian“addvotherfreié%ed:purposes; but also as in-
strumental in a secular state desperately insneed of

engineers, nurses,-l&wyegs, mechanics and other techniclans

*and professlonals. . Ce -

"~ The Beecher:Report of 1949 had, amongspther things,
5%

recommended that the govermment ?workAéith end through.

“those voluntary agencles which have the teaching of Christian h

prinéiﬁles as part of their intention."5  In 1964, barely

‘fifteen yéars later; the Commissioners observed that the’

-"apréctice of leaving the runniné of maintained primary Schools

By public,. not religioué;'bodies. o

i@,thé hands of,missiogsﬂwas“no longer pecesséfy;and it was

dhly-fair that public supportdd institutions be controlled
, ubl] . patltutic

-7

The members of the Commission represented people

_ from various interest groups, gﬁch és KANU (political party),

v the‘Hpﬁéé‘owaeprésentati§es, thefchﬁrch, and the Univéisity

. . N . L .
. g A “ L.
. X P . . . —
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Colleée'Nairobi Three expatriate consultants were in-

~cluded by the’Commission for advisory purposes.7

Ten Objectives of Education in Kenya e

3,
Ten objectives of education in Kenya were submitted

"~

by the Commission;in 196l;, They were:

. | 1.. Fostering of neticnhoed'and promoting nationsal
. unlty. & 4 h ‘ '

‘ 2. Serving the'heeds.oflpeoplewithoe;-discrimineé

tiom., | | R

43 -

3. Using schools as the.instrument of the state.,

u; ReSpecting cu}turai-traditions of peeple in Kenya.

5. JAvolding an exceseite competitive Spirit-wﬁich

is 1ncompatible'with the African traditionsl patterns of life.
6, Using education as a means ‘of producing con-.

scious chahge of attitudes and.relationshlps in preparation

for the modern world.

7. 'qutering nespect.fer human personality.
./ 8. 'Serving the needs of national development.
—e . . ‘ : . Fa - R

g . 9. Training in social obligation and responsibility.
'10.. Prepering students so that they can adapt to . ‘

7 s -

" Change,%

g

, . 13, E. Anderson, "The Kenya Education Commission
Report' An Africen View of Educationel Planning,” Compara-
tive Education Review, IX-X (June, 1965), PP 201-207.

8"Education 1n Kenya,“ Overseas Quarterl R IV (June,
1965), p. 167,
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- Close examination of the.ten objJectives mekes 1t

ap

clear that edﬁcation;was,believedwto be the central agent ' ; '”“i I
of sociai change, promotion of national unitygpand develop- |
ment. of . good citizenst.; | “ i ,
o These- objectives contradicted some of the basic
’values that the British had perpetuat%d during the colonial
era. Objective 5 pointedvout that the_idea of competition
'es applied hy'Britishers was allen to the traditional'
| African.concept'or"a‘corporate‘sooiety as-éeliias theineu;uwvr
national motto of Haranbee. Thus, ‘the basic format of
education in newly independent Kenya wds to erphasize cO=
operation and unity, rather than the British emphasis on
'rigid competition and individual achievement ’

All independent African nations are confronted with

.the problem of disunity,' Internal contradiction ‘such as &
ethnic differences is of constant worry to the African .
lesders. They know through experiences and lessons from

such countries as the Congo and Nigeria how disruptive and
7devastating ethnic differences can be. On this issue,"they

. express the same fear that was expressed by George

Washington when he warned ‘of the dangers,pf factionali‘sm.9 -

The idea of unity was, therefore, quite prevalent

in the ghjectives formulated by the Commission. Five out

9Fred R.mVon der Mehden, Politics of Developing
- Nations (Englewood -G1iffse- Prentice Hall, Inc., 19*E),

‘P60, . . | : R
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of ten (number; 1, 2, i, 7, and 10) referred direéfly or |
indirectlyftb the_role education should play in the.aréa
ufvﬁationai?hnity.' It was pointed out that a homoggneous
.roup was ndt'é prérequigite of natibﬁal unity and that
different cuitu?al graﬁ;;, beliefs, and traditicns were not
Aincompatible-in the task of buiidiné a united nation.
. _ One of the basic philosophies guiding the Kenya
gqve%nmentiin the formulation of new edﬁcational policies\ Ct
' was described in "Afrlcan Soclalism and its Application to
Planning in Kenya': - - |

At Kenya's- state of development, education is
rmch more an eccnomic than a social service. It 1s
our principal meens for relieving the shortage of
“domestic skilled maznpower and equalizing eccnomic
opportunities among all citizens . . ..[one of] the
irmediats objectives in education is to expand
secondary level facillitles as raplidly as teacher
supply and recurrent cost implicatlions permit,

- This 1s, of course, lmportant to the training of
-mahpowsr, the acceleration oft Africanization and in-

- ereasing the propoertion of KPE (Kenya Preliminary -’
Examination] .candidates that can continue Iin educa-
tion'. . . the plans for Nairobi University College

~ must be fully integrated within the government de-
.velopment plan if the University College is to
.contribute effectively in our manpower problema.lo

L | 10 frican, Socialism and
. in Kenya, Sessional- Paper No. 10 Government
rrinter, 1965), p. LO. . '
¥ . , Vs -




This showed.amdeparture from}the previous educational pro-
grams, " Education was now to be carefully planned, level by
level, all the waj up'tofthe‘university, es indlcated by

Mr, Mboya, the_late Minister‘of‘Economic Planning in'Kenya.-
It was national in'scope and control and could no longer
be left-to individual philanthropists to do s they pleased.

' The Commission Report,. published in 196l, did a
-thorough-job of surveying the educational resources and
provided general guldelines for futire policy in regard to
such issues as equipment,nschool bulldings, distribution ;
of teachers, teacherwtraining and managemsnt of schools.
On the more basic issues of priorities, such as the re-
structuring.of‘the curriculum and the whole educational
machinery, qualitative and,quantitative expansion, and
the speed with which some ’ef the crucial problems have to

be tackled, the Report failed to provide -the course of

e

=

action to. be taken. v
“ This failure led to some of the criticism leveled
against the Commission by "some educationists, who felt that
it had failed to devise a radical approach for meeting some
of the most pressing~problems. It was acqused of somewhat
'; following—the former British colonial policies of gradual-

-~

_isp, Some of those. who reviewed its findings wanted to




'know, for example, why the Commission reconrmended a unified
diet but stated that unlform fees should be a long term
'objective° How could this-be justified in view of the
fact that school fees remain one of the critical problems
" preventing African. children from recaiving any education
et a112tt ' |
The-questionfof‘ﬁintegratlon“ and "stendarde" ﬁes
‘also reised. In steting'that et-one of therformerﬂell-
European high schools "nobody of any race or class is
admi*ted who does not make the - grade," did they mean that
‘the standards used to determine the grade were correct?
Does not giving African bursaries to attend those former
.. European -schools, which are,classified-as "high cost
-echools" and which still adhere to-Brltish standards,
amount to en endorsement‘of a colonial system of educa-
' “1;:!.on““12
| The urgent problem of curriculum reorganization
'f‘fand the training‘of expatriate teachers, some of whom come.
, ?‘te,Kenya with only scattered_knowledge, le detrimentaldto

educational progress._ The commissioners should have =~ _ .

emphasized the need to formulate new policies of‘recruit-

=
ing foreigners;- Can education. fulfill. 1ts role of
< ) // \‘.
i v{ \

11Ezekiel Mphahlele, ﬂAlignment“of‘Educational
”“Goale in Kenya," East Africa Journal, February, 1235, P. 27,

Ry
%

121bid., p. 28. N
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socialization, especially in primary and secondary schools,
while relying~heavily on foreign teachers°

The recruitmentlpolicies and the sensitivity of
lEdropean academics to the state of affairs in Africa was
& subject.of comment by Jenifer C. Ward., She noted that
;;too often‘expatriate teachers go overseas without adequate,

screening or training. In one case, she detected a pro- ‘, =

- X,

| spective candidate for a universlty post in Africa who did
not know, that Portugal still has colonies in Africa, arid
that 2 Zimbabwe (Rhodesia is the colonial name) and South
Africa's racial policies remain Africats most pressing
political problem.13 f» o
According to Odhiambo, universal free primary

education for all Kenyans, which is a basile moral and social
-.obligation, did not receive its due emphasis. The Commis- .
sioners failed to . come up with a bluep“int on hew goals "

~“edn be set, how curriculum can be reo*ganized and what B
~——~should be done to accompllish those goals.lh *

" The Report aavocated limitation of "Harambee" or

self-help secondary schools without a sufficient assessnent

13J’enifer C. Ward, "The Expatriate Academic and the,,
African University," Africa Todaz, January, 1971, Po 32.

1l‘Douglas Odhiambo, "What Is Kenya's Educational ‘
.Goal?" East African Journal, March, 1965, Pp. 22-23.




' pf‘whét effect thiﬁ limitation would have-on primary |
‘education. f; also failed to come up with a better substi-
tgta,for.ﬂarambee Schools, When primary and lntermediate
education was integfated‘into é séveﬁ;year system, the
number of entrants for the Kénya Preliminary‘Examinat;mn,

" had risen from 30,000 in 1965 to about 150,000 in 1966.

" The number has continued to rise. Bocause_of a large
number'of Kgnya'PreiimiharyzExamination candidétes, the;
6pp;;funitxqf a StandafdeII’gfadugte to enter a secondary
school has fallen COnéidefgbiY. The unalded Harambee and
privété;SScondary séﬁbolsjgav§_7:§00'pupils a Form I
(gréde 8) place in 1965.‘ This accounted for 40 per cent of

" all Form I places, In-1966, they provided 11,000 places
to those Joiﬁing the }irst year of secondafj education.15
Would not recoﬁmending,tﬁaf the Harambeé schools
be 1iﬁited; the éch6ols that admit only a fraction of
tﬁoSa who complete primary school at the age of 13 or iu,'
aggravate the already chroﬁ1c'ﬁnemploymeﬁt'situation in

thya, especidlly among primary school leavers?

S

. . ' .1BKyale Mwendwa, "Constraint and Strategy in
© Planning Education," in James Sheffield (Nairobi: East
Africa Publishing House, 1967), p. 278.

v,



" which a-pupil learns by doing--by participating in 1egnne'

- ‘ ' « LN ~-’. ‘ lSLl_

Curriculum

J— “

Despite the fact that the structure of the educa-

‘tional system in Kehya has not remarkabiy changed since

the publication of the "Memorandum on Education Policy

in British Tropical Africa 1925," there have been some steps

‘taken, particularly since independence, to modify the

. educational system so that it can respond more directly

to the needs of the new nation.16

.¢’,'L

The New Primary Approach

..One of the most significant steps in the area of

| curriculqm and methods of instruction has been the develop-

“mentiof the "Wew Primary Approach." The philosophy behind

1ﬁ is to‘discard the old colonial approach of the cﬁildv
passivelj receiving information dictated by the teacher

gndAtorrepldcé it with the modern methods of teaching in

_Ling activities.:‘This will make the student more respon- -

*éﬁﬁie for his learning by allowing him to be a full

ey
participant in"the learnlng process end not just a part

7

of it. The medium of instruction 1s either through °

English or other African 1anguages ‘used in Kanyafl7

-

168 H. Ominde, “"The Structure of Education in Kenya
and Some Planning Problems,“ Ibid., in Sheffield, p. 289.

IYMinistry of Education, Trienniel Survaey, 196&-1966

-__Yand Annual Report for 1966 (Nairobi. Government Printer,
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The methods of teaching in the primary schools dur-_

ing the colonial era and the semi-military discipline

«,advocated at the time was touched upon by the Kenya Educa-

‘tion Commission. ‘»'

" Nobody, who is familiar with the primary school
will be unaware of the occurrence,of drill methods of
teaching: of an authoritarian tone-of voice on .the part -
- of the teacher, of a ‘neglect of activity methods and
--pupil participation; of little attempt at grouping or
‘otherwise adjusting instruction to the needs of par-
ticular children; of a negative: approach tg discipline
and formalized presentation of materlals.

In 1965, two prominent scholars, Marnixius Hutasoit

from Indonsesia and Clifford 'H. Prator»an American, spent

',five;weeks'in~Kenyiexamining the new primary approach.

Among the thirty-one recommendations they submitted to

-the Chief Vducation Officer, the . importance of children

becoming literate ‘in their own 1anguazes, which should

not .be neglectsed at tha expenqe of English, was emppa31zed;

'They recommended that African languages be given one period

.,of 1nstruction per day in Standard I, II and III and one

period par - week in Standards IV o VII.19A L

The New Syllabus for Kenya Primarz_§chools - T .

‘In 1967 a now nation-wide syllabus for use in all

. primary é@hoois was introduced;' It replaced the former

18Ministry of u‘ducation, Kenva ?ducation vommission

' (Nairobi' Government .Printer, 1964), p. 160,

. linnis ry of Education, Annual Summary, 1965
(Nairobi' Government Printer, 1966), p. S.

~
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one based on ra&ial segregation and was designedffor a E
.8even year primag? school course. The previous separate
i syllabuses on Gardening, Agriculture, Health Education,

Nature Study and Elementary Science wers integrated into

a collective heading and named General Science.zq .

Aims of the Syllabus

The two aimeaenumerated were:

a. To provide a balanced primary school education‘
that is responsive to the growth and development of the
children' '

a

b. To prepare children for secondary education.?l

=

. Scope of the Svllabus

'ﬂ”i » Because of the problem of census and reglstration
of births, the syllabus is flex1b1e. But as a general

rule it hdmits children between the eges of about gix %o

[s]

' bout tpirteen when they are supposed to graduate from

primery school 22

hd

Curriculum and Time Allocetion:

The syliabus stated:

2oMinistry of Education, Primary School Syllabus
(Nairobi' Government Printer, 1957),.foreword.

. a; -

Ibid., p. 1. :
221bia, T 7
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It is considered that preparation for the Kenya.
" Preliminary Examinatiqn isﬂeubsidiary to _the main .
purpose of primary education, which is to help children
" . to develop according to their needs and abilities and
to prepare them for _their future 1life end for work in
secondary sehools.

The eyllabus required the approval of the Provincial °
Education Officer in the reduction or any other alteration

.'of the emount of time allocated to a particular subject,

Py

(See Tabls IX on follow1np page)
. Each subject from Standard I to III is allocated Co

: 8
30 minutes. The pupils attend ‘school only half a day.

An eyample of how the half day is utilized is given

'below.

1 2 3 ., 85 6 7 8

8.00 8.15 8.45.9.15 9.45 9.55 10.25 10.55 11.25 11.35 12.05
~8.15 8. us 9.15 9.45 9.55 10.25 10 55 11.25 11.35 12. 05 12.35 -

WﬁAssem- .BreakA | | Broak
bly & -
Praysr

=5

It should be p01nted out that in all Kenya schools,

the sixth pGPlOd coincides with a broadcast lesson .through

ff,the radio given by the Voice of Kenya under the Ministry of

& .

"fInformation.' .
| In Standards IV-VII there are seven 35-minute

eperiods and}twe h0~minute periods each day. Below an

o

237pi4., p. ii.

e }¥g7w—:»

°
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TABLE IX

NUMBER OF PERIODS PER WEEK*

158

Lower Primary

Upper Primary

Non-N.P.A. (40 Min. and
‘‘Classes - 35 Min.
(30 Min. Periods) Periods) .
I IT.  III IV to VII
English 4 4 7 10
Mathematics 6 6 7 8
MotHer Tongue ' : :
(Reading, Writ- T
. ing, Language < -
“Work) 10 9 5
Geography , - - 3 -3
History & Civics - - 2 3
Science (including
- -Agriculture;—
Gardening and
. Health Educa-

; tion) 1 3 4 6
-Swahili- - - - 4 (3 + 1
_ optional)

Rhysical Education -
and Games- 5 5 4 3

. Art and Craft/ Co .
Needlework and i ) v

‘ . Domestic Science. 4 4 4 4
Music and Singing 1. 1 - 1 1
- Réligious Educa- ' ‘
tion - 4 3 3 3
—~T 35 35 40 45

oy
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“example 13 given.

» . .

1 2 3 4 % 6 7
8:00 8:15 8:50“ 9:25°10:00 10:20 10:55 11:30 }l:hO 12:15

' 8:15 8250 9225 10200 10:20 10255 11330 11:40 12:15 12:50
- Assem- ‘ Break Break
bly & ~
P:ayer
The fifth and the sixth lessons coincide with the

lessons aired through radio by tﬁe Voice of Kenya.eu

Main: Subijectsof the Curriculum
: 7 e

- " '
" Religious Education. . Religious education still

: figures'promiﬁentiy ianenyewﬁiimary Schools.‘ It 1is ello-

- cated, as the time-table shows, four perieds 8 week in the

"first'yeaﬂ and three in thé'second”and-third years."In the

'—ffourthathrough seventh yeaqg, At iswallocated 3 periods a

week, It has been changed from‘the first period- in. the
”.morning session to the last, egssibly to give preference ‘
"Tto the more mentally denanding subjects such as mathematdcs.
\vThe continued*teaching of religion in KXenya schools is |
-furthe* evidence of missioqary inheritance., Is not subject-
*1ng children to religious education at that age’ a violation

h of their constitutional and demncratic-rights’ ~

....- ““ e

4

a?lbid;;'pp;'ii;iii.
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Neéotiations between Protestants and Catholics to
formilate a "uﬁffied" syllabus for ReligiouS'Eaucetion o
were hoped ror.25 The results of these- negdtiations at
the time of this study weTe not available. Except ?or a
few modifications, such_as releting the life of-Jesus to
the 1ife and experience of pupils in rursl and urban arees,
ReligiousjEducation'is stiIl basically the;éame gs it was

" before independence.

English. In Standards I to ILI, where English is
the language of instruction, the following groap catego*ies

‘'should be remembereds:

>

1. Classes in which English 1s a second language,
but where teacher and pupils speak a common Afrscan 1anguage;-
2. Classes where English is a second lanouags, but |
J;'the teacher and pupils do not share 8 common lan"uage.

3&' Classes where Engl*sh is the first language of

A

. the teacher ‘and of the majority ‘of the students.

3

During the first year of crglish in Stani ard I, ‘the
rpupilé mastery of English sounds and simple éen$ence pat-

terns is e&ahasized. By the end of the firsévyear, a-

| student is expected to have a vocabulary of about 500 words, 26

.=

. 25Ibid., p. 1. "
26'b1d., po b
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é The Mother Tongues° The syllabus noted that by

,the time the child enters school, he can already speak his .
) language. The teacher's job, therefore, is to help the

child acquire a more extensive vocabulary as well as to
understand language concepts.y By the time the child. gets
to Standard IV he is expected to be - able to°'
i LA Express various ideas. . - :%i
fﬁé.“ Appreciate songs and poems.. |
% 3. Read for pleasnro, understanding, or to find’

information.’ o o
| L. - Write clearly and legibly at a reasonable speed.
5. ' Take 31rple notes,

6. Be able to express his thoughts in writing and

orally.
i -

7. Be able to understand simple structures of his

1anguage.27

Swahili (Second Language). For the Kenyans and

non-Kenyans who proceed to upper orimary (Standards V- VII)

with 1ittle or no knowledge of Sw ahili the aims as

L

-

A

;. - e
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formulated by the syllabus ares.

l.-. To develop abllity to understand ‘and communicate
in Swahili everywhere in Kenjya.

N - 2. To encourage the pupil tg read widely from
ooKks, journals and newspapers,
Geegraghz; As the time-table shows, Geography has

. been excluded as & formal subject in Primary I and II. In-
stead, teachers are instrueted ﬁe encourage such activities
as paintihg, weat@er obseryation,—drawing and to know abeﬁt
theif;}ocal erea,='(This ie'Spelled out in the Arts amd =
Craft syllabus.) The aims of theVSyliabus ares

1. To enable the child, by studying his locality, .~
~to understand man's relation to his ecology;

) 2. To create an understanding of life in the
classroom as an extension of what is happening outside.

3. To create skills of map reading‘and direction.
li. To show how peosple of the Qerld are dependent
-upon-each other and thereby emphasize international
good will and understanding. Teachers are asked to 29 A
use visual aids lacluding maps, pictures and models.
After pupils have studied their locality in
Standard III, a simple survey of the geography?of Kenya
and "East Africa fbllows, Suggested projects include a
visit to a railway station, an airport a post office and

: national game parks.

281p14., p. .89,
291p14., P. 93,



'In'Standard”lV;'studentsrare formally introduced

to countries\outside‘Africa. The se are presented under &’

collective heading,."The New Lands,“ and include America,

Australia, and New Zealand. Soms of ‘the topics covered

include cotton, wheat,tcattle{ lumbering, the cold, deserts

and the mctor car, The author Has'ceaching the above topics .

in 1963-190&
*In Standard VI the "014 Lands,“ meaning Asia and

Europe, are studied. Some of the topics covered include: -

‘1.

The Ancient Civilization of Egypt and around

Rivers Tigris and Euphrates, as well as India and China.

2.waTha_Indian_Beninsulaaandathe,Far ,,,,, East, China . ..

and China Seas and the commercial products. of Southeast

h 4

“Asia.
"\”a-3;5 Europe: +types of farming, industries and
cities.30 : '

In Standard VII the last year of primary s¢hool,

" . more detail.

Africa:

1.

2’..
: 3."
: L.

‘Vegetation reglons

Minerals

Africa, aast Africa and Kenya in particular are studied in

Surface_features'

Climates

~ 301pbid., pp. 96-97. :

163 7.
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 i_6;\“T&pes_of transport

'East‘Africa--Kenya,'Uganda,'Tanzania%
1. Physical-features
, 2o . Climatic conditions in East Africa

— e 3. Vegetation, crops ‘and agriculture'

1

]

L. Minerals )
5, Peoples of East Africa
; 6o Commmications

7. Industrial development

_;_;ﬁwﬂ_ﬂ_(““fwnmww8a~~Portsuand main~towns -----
. 9, Trage: imports and exports

10. Position in the continente-bounoaries :

11. Woxfld'positionB1 ‘ jf
ﬁ*sto£z5 The aim is to interest the éhildren in

understanding man's development from anclient times up to

- the modern per-od. A«general survey beginning with the -

Stone Age of Man, the peoole of Kenya ‘and the’ early

‘\v‘.ﬂ

;“civilizations in Africa §£g~§tgdied.

-

Standard III--Origins of Civilization oy

[

Early'man~in Africe and Burope
1. The Stone Age

311pi4., pp. 93-97.
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;~:dhelcer
T Clothes ’ |
Discovery}and use of fire
Methods of hunting and weapch8~ﬁsed
'KﬂethodS'of'fishing ¢
w Ca#e paintingé |
2. The New Stone Age: |
Improved weapons and tools
Beginning of agriculture I
‘Beginning of spinning'énd‘weaving |
3..‘Thchronze and Iron Ages:
B The discovery of the use of metal objects

made from bronze and iron.

. Home lifevl

In Standard IV, the growth of civilization is

taught, focusing on how people lived in sncient Egypt. In

'Standafd v, Mohamméd and the spread of Islam are introduced.

~

“The History of East Africa in the nineteenth century is et

*t%&ght in Standard VI. The 1ast year (Standard VII) is

.devoted to-the History of East Africa in the twentieth

}century.

32

General Science

This is a collective ‘term-which combined the previcus

32Ibid-, pp. 100-102. I
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separate syllabuses on Gardening, Agriculture,“Health .
N LEducation, Nature Study,wand ‘alementary. science

. Aim: 1. Use the ideas suzgested by the syllabus
for use of the children, ) :

_ 2.“Use the‘"child's world" as ‘the focus of
teaching;

A Y

- 3. Provide a 1earninz atmosphere in which a
- ehild 1earns science by activ1ty method. _

Various kinds of_equipment such as drawings;j;

coliection of”pictures and simple experiments are

ia
encourazed. _ _
fal F . . 4
Methodology° TeacherS‘are instructed to divide

their lessong into three steps. e M:V~ PR

Ay

,1. An introduction where a teacher demonstrates
a point in science

2. A staze of observation and 1nquiry~~

3. A stage of student activity.

In Standard I, "Living Things" are studied accord-v'

ing to their needs, distribution (where they live), }‘
speclal features {how they move and . protect the"selves)
'Phis is continued through Standard III. The topic for

F

‘Standard IV is "Our Earth, Our SKy and The Unjverse.-

The study of sound, light and magnetism is also introduced 33

- This is continued in more detail as the child progresses

fr m lower to upper grades

331bid., p. 111.



M’at‘hematics° Mathematics includes Arithmetic,

A{éebra and Geometry. The New HighwayISeries, Highway
Arithmetic Bookslp3, are used in ths. lower primary |
(Standards I- III). In/the upper primary (Standards V-VIiI),
Highyay Mathematics ‘Books 5-8 are in use. Teachers are asked
L‘f to make sure that children understand the concepts, princi-
\\‘\\‘\\\ ples and processes through logic, and not by menmrization.
| The subJect should be related to Kenya, and the colonial |
practice of figuring out, for example, how 1ong it took
‘a traig to run from London to Liverpool should be discardeda
Teachers should guide the children from the beginning to
understand counting and sorting through individual and
ceBhX

&iﬁht $§L - group activities, New concepts are introduced as puplls
A \ ) o
= Ex proceed from lower to upper primary. s

Adninistration" o

P

N
] ;o The Minister of Education (a2 member of the Presi-
f*ipjtfﬂj dent's Cabinet) heads the Ministry of Education. Accord~
»r»ing to the tradition established by the British, he does not

ai‘,le_{ necessarily'hsve to be a professional educator. He is

'vassisted by two Assistant Ministers. When racial segregation

in education was abolished, the Ministry of Education was

o

reorganized.
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Thefe are four main units under the overall super-"
vision anq$fdnffpl of -the Permanent Sscrstary, who is
_assisted by a Chief Education Officer and hls Deputy. Each
" gection is headed by an Assistant Chief Education Officer.
One of them'és in charge of primary education, its adminis-
tration and teacher education. The second is responsible
for secondary and fechnical_education. The third is in
chsrge of Finance and Establishment, and the fsurth,
formeriy known as Chief Inspector of Schools during the
colonlal era,.is-resansibiefror academlc standaﬁds and
curficulumgof‘schodls-ahd Teashers.Colleges,'and'fbr exanm-

inations;35

'Provincial Administration

- The administration of primary education 1s divided

- into sesen“reéiqns. - Six bf the reglions are each headed by

g Provincial Education Officer. The North Eastern, partly
~ for reasons of population scarcity, 1is not. ThsAProvincial
Edﬁcatioﬁ Officer is assisted by a Provincial Inspector of
\Schools and a woman Education Officer, who supervises girls?
work (mainly donestic ccience) in both primsry and secondary

<«

'schools.36 e o ”

N e
35Ministry of Education, Triennial Survey vey 1964-1966
(Nairobi. Government Printer, 1967), D. 3.

oA
36M1nsstry of Fducation, Anrual Sumnary 1965
K(Nairobi‘ Government Printer, 1966), p. L.
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”Local'Adminletration

A

The power to supervise and adninister most primary
schoola in Kenye 1is delegated ho the County Councils (for-
' nerly Native Qouncils)'and minicipalities. They carry on |

their duties through school committees, and the County
Education Officer is.the committees? executive. Their de-

cisions an-dejudgments ia) be vetoed by the Minieter.37

*OrganiZEﬁiﬁﬁ"”#”'"i"

The change-cver to a seven-year primary course was
..accomnlished throughout Ken&a in l§66. As mentioned before,
& new comprehensive seven-year syllabus was introduced in

1967. | w

In 1?65,’seven counties suffered from shortage of

'*‘funds.and sugeequéntly dismissed teachers. To express
| sympathylﬁor'these teachers, the Kenya National Union of

Teachers-called a nationwide strike. One of thelr demands
 was that the government should employ all teachers in
‘public,schools. The strike was called off as soon as the
government agreed to eXamine‘teachers' grievances and ac-

- cepted 1ln princirle the employment of all teachers in publiec

schools by one em.ployer.38 ' ' ) -

I

________ 371b14.
38Ministry of Education, Annual Summary; 1965 -
,(Nairobi. Government Printer, 1968), p. —E

LS
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Teachers Service Cormission

| A Teachers Service Commission Bill was tabled in

o Parliament by the Minister for Education. " The Bill was

passed by the National Assembly and the Teachers Service
Commission, a para-governmental organization, wes created
to be the employer of all teachers in Kenya public scnools.39
In brief, the duties of the Teachers Service Com-
mission are: ' |
| To recruit and erployoreéietered teachers.£or
service in any public school; to promote or transfer
" any such teachers; to terminate the employment of
such teachers; and to delegate to any person or body,
with the c¢onsent of the Minister and subject to such
conditions as he may impose, any of its powers.t0" :

' In cases where a teacher may want to transfer his

“services from one local authority to another, he must

apply to the Teachers Service Commission ﬁeadquarters, Ir

a teacher wishes to resign from the Teachers Service Comp

_mission, the County or Municipal Education Officer may

accept the resignation, but must report to the Commission

for up~to-date’récord keepinga,"'1

k4

®« v

39Ministry of Education, Triennial Survey 196QA1966,
Opo cit., Pe 18 ‘ .

hoNinistry of-Education, Annual Renort 1967

(Nairobi' Government Printer, 19687, Do 13e

"'lIbid., . L




o ot Education BIll |

This Bill became the.Education Act of 1968. 1t
reiterated the’broad‘poﬁers of the Mioister oijducationf:
fand his right to delegate some of his powers to local

authorities° ‘The local’ authorities were required to estab~
lish education committees of ten cgunselors ‘and five members
appointdd by the Minister. The Bill also stipulated that
_i;, . ,"every primary ‘'school maintained by a locel authority shall
'Jbe managed by such local au.t;l:wr-.’ﬂ:y.,"h’2 The menagers of
those schools that were financed locally but not locally
controlled were offered the choice of elther handing the
ischool to the local authorities or running it as an un-
aided school.hB ’
The relationshig between the Teachers Service
o Commiesion.epq‘the Kenya National Union of Teachers was
i'described as ?cool."‘ A recognition agreement with the
_ Union was signed in 1968 iq,the presence of th; Minister
of Education; The Commission end the Unlon can negotiate
.“diépu£ES'or grievances under the jurisdiction of the -
Teaohers Service Commigsion, snd report tovthe-Government

-

. L o
their recommeridations., Several grievances have been

ar

U21h34,, p. b
431pid. |
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_resolved, including’that of Teachers Insurence Benefits
and the authority of the Commission to discipline teachers.’
The Commission is financed by a budget from the Ministry
of Eduoation.uy B

:Kenzavlnstitutewor Education

- The proposal of an Institute of Education was made
in 1963 by a visiting mission organized by the International
"Bankufor'Reconstruction and Development, at the request of
the governments of Kenya-and the'Unitedwﬁiggdom: The Insti-
tute was to maintain'and"improre the ouality of education
by systematic in-service courses for teachers and research.
It was also to serve as a coordinator of training programs
for various grades of teachers and to conduct research on
| unique educational problems i‘acing‘Kenya.LLs |

In 1966,‘the Institnte was.started with six members,
a Secretary, two Education Officers, a shorthand typist, a |
, L6

" clerk and an office messenger.

- !

““Ibid., P 13,

S "

e hSThe Economic Develovment of Kenva (Baltimore.
.;The Johns Horking Press, 19637} P 230e . ..

- héKyale Fwendwa, Progress Report 196%-1968
*,(Nairobi./Kenya Institute of Education), p. 6.
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, ’Memhership.‘ Membership has;g?own fnom six to%over:”
eighty,_drawn“from the following: ‘
| ProfesSional'staff:;l '

1. Kenya government officers dppointed by the
Public Service Commissioh of Kenyd .+ « o o o 15 members.
2.. Teachers appointed by the Teachefs Service T
Commission of Kenya oo o o °‘°;° o o o0 o o 23 members,
3, Staff on technical assistance . o 20 meﬁbers.}
; Total « « .o o o o o o o ,v. 58.membens.i'

In addition to the S8 professionals, there are 47 more

.supporting personnel.u7 .

The Dutles of the Institute. The Institute wes

”fvcharged with.

1. Subject to the provisions of the University of

- Naircbl Act, Kenya Polytechnic Act, and Egerton College

Act; and'of decrees, notices, orders, rules and regﬁlations
made under these acts, to coordinate the work of &ll in-
stitutions in Kenya recognized by the Ministry as devoted
to the education and treining of- teachers. .

M,,aﬂ,,To conduct, or fo provide for the conduct of,

the examination or assessrent of persons undergoing courses

- of education and training as teachers, excepting ‘persons

ml undergoing such courses at the University College, .Nairobli,

Kenya Polytechnic, Nairobi and Egerton College, Njoro.

i ;,:__L’r_?lbia;m..‘.
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-~ 3., To make recommendations to the Minister concern~
ing”tns successful'completion.of an approved course of full-
time training as a teacher or of such part-time or.short
courses being required by the Minister to undertake for
the purpose of regulations of the Teachers Service Com-
mission (Qualifications for Registration) Regulations
1967, N |

L. To promote, to protide, or to cooperate in the
provisions®of conferences, iectures, demonstrations and
courses of education and training for ths benefit of
teachers and others engaged in,or?proposing to be engaged
»in, education.

| 5. To undertake and to promote educational

'Aresearch,d -
| 6. fo pubiish and to ensurse the publication of,
books, pamphlets, or other materials used in the conduct
of education, or concerning the purpose, content methods,
‘material requirement, or any othef aspect of education.’
. ’7. To provide educational and professional services'

for teachers and for public officers and others engaged.in -

education, or in work related to education.

e

8. To advise the Mlnister on matters relating to

education.LLe -

o ‘ uBLaws of 1968 The Ti‘duc.:ation Act, No. 5 of“1968
'(Nairobi Ministry of Education; 1963}, pp. 1-2. - -
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- A WOrd About the Principles of Teaching and Learning

.. . To. meet the nesds of the Kenya youth, and to be(able
to build a nation of mentally‘and physically healthy c%tizens,
teachers mnst“be well informed about the principles of teach-
ing and learning. The prectice of using a cane (colonial f

\

inheritance) by teachers to deliver their lessons must give -
| way to the use of psychology in learning situations. The
dprinciples of .teaching and leapning reinforce sach other-ﬂ
and a tehcher's effectiveness is partly determined by his
undserstanding of the process of learning and growtn,' An -
' effective-teacherfeducation proérem is eesentiai to produce
the maximum growtn'in ecudente and the kinds of responsible
citizene that Kenya desires. |

4

5 ~ Butler outlined the following principles of teach- '

- ing. The author thinks they can be useful in Kenya.
-1, ‘Ihe objective should be most worthwhile.

2.. Pupils learn through self-activity.

3., Learning'should be unitary not fragmentary.-

T

: The energy of the pupils should .be released so
- that they aeply -themsselves fully.

5. Teaching should be provided for individual
- differences. " 7 -

R

6. Teaching should be diagnostic and remedial,

-~ 7. Ths phys&gal and social environment for learn-
ing should be .ideal. . . A

¢

, ' h9p, A. Butler, Improvement of Tsachine in Secondary
~-Schools (Chicago: Ths Univer81cg oL Cnicaqo~Press, GG Yy

TP 9.
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' Ko
The Eoucational Policies Commission of the Uniteﬂ

States outlined the following principles of teaching,

1. Development and growth should ‘be continuous
Learnlng begins before a child first comes to school and
continues durlng ‘the tlme when the child is in school and
out of school :

2. Bshavior is learned. As a child reacts to his
environment, certain patterns of growth and behavioral
characteristics are formed which become part of his grow-
1ng personality.

3. Learning and growth are facilltated by securlty
and adventure. The growth of a child during early years
is the ‘result of shifting balance. A sense of personal
insecurity is detrimental to ths learning desired for
demoeratic citizenshlp

@

ly. Esgch individual Chlld is un*que and should be
treated with dignity.

: 5. "Learning is 31mu1taneous. A child may learn
several difforent things at once. If a child is learning
to read, he is simultaneously building attitudes which
are related to those"experiences assoclated with reading.

‘ . 6. Learning is made easy and rather permanent by
examole——whatever we wish to sge in our children, it is up
to the teachers to reflect 1t .20

. Haroldiggeens has written nidely on matters related
to_pegching and learning particularly in the areas of
_.Educétionel Peychology and Sociology. Some of his
orinciples'included° - - .

l. Good beaching is characterlzed by drawing out
rather than putting in. ' ,

[

h 5ONatlonal Education Association, Education Policies
Commission: Education for all American Ch{ldren (Washing-

ton, D. C.: l?h&), pp. Y4-7.
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2, Learning.is an active'procese,éndf%pd§sive."

‘3. In teaching pupils citizenship, teaching about
democracy is not as effective as teaching through democratic
procedura. .

h. The learher cennet be divorced from his environ-
ment . ’ : o .

S.. The pupil who is learning is working for himself
~ and not for the teﬁb?er.

. 6. Teachers must not mistake conformlty with learn-
- ing. -

g 1o Learning begins where the learner is not where
the teacher is.

. .. 8. Ths teacher deprives the child of a vital part
of his education unless he permits him to participate in
all thres of the related facets of the learning process;

1) planning the experience, 2) carrying it out, 3) evaluat-
ing ic. . o

9. Growth in school cannot always be measured in
school terms, semssters or years.

_ 10. Praise is a greater educational force than
“blame. Although there are certainly wrong answers to

. questiong they should not be emphasized over the correct
answers. >1

)
-,

~
These principles as enumerated heve relevance for

teachers tn Kenya. They emphasize that the student is the
"cen*er" of action in the learnlnv process.'l |

%l - In the United States, *his is made reiatively easy
by the .fact tha ,zenerally speaklnz, teachers arid students

-are largely part of the same culture, drawing from the same

culture, drawing {rom the‘same common values and ideals..

- S1Harold Spears, Some Principlss of Teaching (New
Yor&- Preqeice Hall 19&97) PP. 2>-h9.
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In Kenya, this waswnot_alﬁays sd becaﬁse moSt/teachérs did

notlhﬁve deep roots-in the' soclety of which théj were a .

part.  Students and teachers; as pointed out earlier, be-

cause of norms imparted during the colonlal days, Qid and

db gomgtimesVregard themselves as 1ndependeht entities that
have:nothing"in common with the masses. There was, there- .
fore, a lack of community'interest.between teacher-and

stﬁdentj 'This was (and is) complicated further by a large

.~ force of expatriate teachers, some of whom have had no

previous experience in Africa, while others sometimes dis-
play European 1nteilectua1 arrogance. In Tgnganyika , |
(Ténzania), the problem of &sing,white teachers in African
schools was summarized'by Robertson:.

In Africa this community interest is less obvious,
and -the European, whether he likes it or not, 1is
gpart. He enjoys an immeasurably higher standard of |
living, and most of his cultural interests derive
from a distant land. He 1is not simply & grown up
edition of the boys he teaches. . . . The African
teacher, while he may have learned little about teach-
ing methods, seems to have picked up the aloof ap-
proach ‘at -the same tife. Nor has he succeeded in

*. ridding himself of .the worship of factugl knowledge
.- a8 such.._ Surecess, too, is determined by examination
" pesults.>2 ~ .

As the Kenya Educetion Commission indicated in 196k,
most Kenya teachers do not consider education a "driﬁiné

out process"‘but-ratﬁei-é'"putting in" process.- This means

that students receive information and then parrot it back

~during ekam;nation_periods.'

N

. . . . ‘,.» N .- .
SzKenneth;Rcbertson, "Aspects of the Pupil-Teacher .

“Relationship in English and East Africen Secondary Schools,"

-@;Qﬁerse&S”Educgtion,-January, 1955, p: 139. -




In the area,of learning and disciplines, Kenyai
. teachers should ponden the words of Dewey, a great“teacheri
and philosopher.

If there is sufficlent intrinsic Interest in the

- material, there will be direct or spontanecus attention
which 1s excellent so far as it goes but which merely
does not give power or thought or internal mental
control. . « . True reflective attention, on the other
_hand, alweys involves judging, reasoning, and delibera-
tion; it means that the child has & question of his
own - and 1s actively engaged in seeking and selecting
relevant material with which to argue it. . . . The
problem is one's own . . hence also the training
secured is one's oWl o o - it is discipline.

The role of teachers in building a viable nation
cannot be underrated. Teaching pupils the techniques of
passing examinations instead of teaching them how to think |
- and apply,the power to think in solving problems is the
. wrong way of building the nation, . The followling were
recommendcd as good quelities of a teacher in”three leading
Western countries., The author thinks they can be useful
in Kenya. |

N 1. He is guided in all his thinking and doing by
denocratic concepts based upon profound respect for
‘the dignity of _the individual.

v 2. Maintdins himself in & state of maximum
efficlency &nd promotes the health of others,

3. Is familiar with the various approadhes of-man
to both the qualitative and quantitative aspects of
his ‘work and uses them apprcpriately in.his work and -
in his leisure time. -

ly. Has developed his personality for hanmonious
living with himself and with others,

53John Dewey, The School and Societx (Chicagos: The *
Univer31ty of Chicago Press, 19497, PP. 157-151. '

o - e -
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5., Is conscious of the values in his own and other .

cultures, continually re-examines and interprets them
in the light of new conditions and experlences, is able,
to work understandingly with those of other cultural
groups. . - : 4 ' .

. 6, Participates effectively in school and community -

affairs,

7. Has intellectusl vigor, has an inquiring ming,
is well informed and continues to keep abreast of social
and econcnic trends, sees the relevancy of knowledge and
applies his knowledge to specific situationms. B

8. Has a continuing mastery of subject matter .in
a subject area and insight into its basic assumptions,
has facllity in interpreting content to students in

“terms of their experience.
i

.9, Has knowledge of humanngrbwth"and development
and can use it to improve learning situations.

‘ 10. TUses school as one Bf'severar institutions for
. the progress and improvement of man.

.4

5hc. A;”Richardson,,H. Brule and H. E. Snyder,
The Education of Teachsrs in Enrland, France and the Unlted
States ol Ansrica (hew Yorks UncmoCO Publlcations, 1953),
P. 2(4e D " '

";$§7



CHAPTER IX
SUMYARY AND CONCLUSIONS

_ The study analyied some selected histbrical forcee
and movements thét led to the development of primary‘educa-
| tion in Kenya. ”The\historical periods covered were_(l)dthe
Pre-colonial period, 18&&-1588 - (2) the Colonial period,
1889-1963, and (3) the Post-colonial period, 1964-1970.
Materials for the study of these three periods were
 obtained 1# the United States, Kenya and Englend.. The litera-
ture pertinent to each period was organized and analyzed.

' ': It was found that, until Independence was won in 1963,
Kenya comprised the\"Colony and the Protectorate." The Colony
was the inland territory, while the Protectorate was a narrow
cantal strip of land4tén miles wide, leased from the Sultan
of Zenzibar.~ 4 | |

o o VAfricans form the majority of the population. -There
are four main African cultural and linguistic'groupe: the
Baqtu;'Niiotic, Nilo-Hamitic and Hamitic.d Other ethnic groups
include Europeans, Asians and Arabs. ' i

" The first Europeans to visit the Kenya coast-were
the Portuguese in lu98.‘ They were in search of a route to
Inuia and they established slave-trading posts along the coast.

-:The Portuguese commercial activities were later challenged by
_the Arebs who, in the seyenteenth century, were frequent

'fsailo"s to’ thexccast. There was a series of clashes hetween

.'the Portuguese and "the Arabs; but gradually the Arabs managed
2181 :
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to take over the control of the coastal bplt‘ﬁnd the slave
: tréde until thg-ninéteenth'century, when ofher Western powers,
’«_'hgtablyrBritain, begah to appear frequgntly in the Indian Ocean.
‘ The exploration of the"inland territory_began with the -
European members of the Church Migsionary Society. Johann
" Ludwig Krepf and Johannes Rebman are credited as having been
the first Europeans to see Mount Kilimanjaro and Mount Kenya.
John Speke is sald to have been the first white man'to~See |
Lake Nyanza. The explorations of David Livingsfone, which
sérved.as a stimulus‘to other hissionary groups, have been noted.
Early missionary activities were confined to explora- -
tion, and whatever formal educational activities they Involved -
themselves in during the flirst forty to fifty years were of
secoﬂdary importance. It was alaoapointed out that, between
1895m§n6'1911, Central Kenya was only beginning to-be occupled,
and there is no history of education available in that perlod. ‘
‘In the beginning, varlocus African groups reacted
sharply to the European occupation in'different ways., Some.
attacked the Europeans; and the Europeans, in turn, attacked
them¥mﬂThis had disastrous effects on the interrelatibh§hip
between:the two races;‘ | |
As more and more Eurobean_powe?s began*tb be inter-
résted in the scfamble for Africa, and in order to avold
conflicts over territorial aggrandizement among themselves,
it was prOposed that a conference be held in Berlin. At the
Berlin Conferenca of 188&-1885, in which the United States

participated, the European powers agreed on what they

-
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.called “spheres of influence."™ This meant that Africans
' had entered an age of colonialism. Although most African
~countries are at present politically independent the Por-
‘tuguese, the first Europeans to appear in East Africa, are _
also the last to maintain a ruthless and cruel rule in )
Angola and Mozambique. The Portuguese government will soon ;
come to grips with reality for it is impossible for them,
despite mllitary and financial support"from some of their
NATO aIlies; to deny Africans their freedom forever,.

From the beginning, missionaries were faced with
financial problems which they ne;er solved. They depended
on contributions and donations fron,perishioners at home.

In some'cases,'there_was a conflict of interest between the
missionsries in the fleld and those who supported them,

- One cade in point is that 5f Dr. David Livingstone, who

- terminated his services with the London Misslonary Society.
The Séciety felt that Livingstone'!s pre-occupation with a
broad diffusion of Christian principles through extensive
travel. was contrary to their immsdiate desire for definite
‘numbers ot.African converts in supposedly fixed geographic
areas. B : s -

. - To find solutions to their financial problems, some
y.missionaries began to seek government support, others began
commercial activities to support their endeavors. However,
they often emphasived their humanitarian motives and at-

_tempted to disassociaue themselves from some of the policies
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. of the Colonial. Government.

- It should be noted that when European missionaries
"arrived in Kenya, they did not meet an educational vacuun.
‘The fact that ‘there were no "schools"™ does not mean that
Africen'children Were not-educatedo' A scholarly account

of pre-colonial traditional African education is given by

Jomo Keoyatta in'his book, Facing Mount Kenya; It is clear
from Kenyattals book thét{African“chiidren 1earned by living "
‘and doing. John Dewey, in the twentieth century, eas an’
advocate of” this philosophy--or so it might be argued.

'Aslmissionary éroups entrenched themselves, often

through bitter and hos%ile;compe;ifioﬁ>for'a foothold, they
began to demand that Africans abandon some of their customs
that missionaries consideredvun-Christian. In return,
Africans would enjo&‘full membership in churches and their
children would be'ellowed_to attend school and recelve re-
Aﬂligious education as well as ha;e literacy in reading,
writing and arithmetic. No thought was given to the fact
thet_@gny;of fhose‘African customs were consistent ﬁith_
—their'cuiturefand,:as such, fitted them beﬁter than the
European ones that were being imposed. , ’ e -

) In 1922, the ‘Phelps Stokes Commission, which was .
largely an American missionary initiative, published a
»'report that was someuhat critical of some of the missionaryr

/and government policies in regard to African education.

-

iy
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By 1923, Africans were already paying for the
literacy education geared towards Bible reading, and the
Church Missionary Society demanded school fees from all
its pupils. In 1925, 1iteracy education, which Africans %@.
were then paying for, was reported to be creating idlers
instead of workers.
~In 1925, a second report by the Phelps Stokes Com=-
mission was agein critical of the government's indifference
f‘to African education and the missionaries' pre-occupation
with Bible studies° To ward off any further criticism of
her educational posture towardsqher African subjects, the
British Government published, in tne-same year, the first
'official memorandum regarding the development of African
education. The memorandum may be found in Appendix I
dther major factors that affected the development
of primarj education'in Kenja included the building of the
*ﬁganda Railway, World'War;I, the circumcision controversy
' of 1929,. World War'II, and the Mau Mau uprising of 1952.

- The railway was oartially responsible for the ’
raciall; segregated*educational system that was found in
Kenya until 1963f“Some of the hundreds of Indians, brought
'Kenya after the railway was completed.~ The railway was

”Aalso responsible for the increased number of European

'settlers, who installed themselves in ‘the hinterland in
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~ what they came to call the "White Highlands." They kept
cattle and:greﬁ;cash crops (coffee, tea, etc.), which no
'Kenyan was Suppésed to grew; Thie poiicies pursued by the
settlers were endo*sed by Sir Winston Churchill, then the
British Colonial Secretary, who assured a Kenya settler
delegqtion/fﬁEt Britain subscribed to the policies of white
supremacy in the highlands of East Africa,
) ' The settlers demanded exclusive educational privi- .~
. leges for their‘children, and ituwas through the;;;pressure‘
that the first Education Department was introduced in Kenya‘
in 1911. Also, several Indian sects--Moslems, Hindus, and
Goans--demanded their own sepap;te educational facllitiles,
In 1913, the First‘African Official Government
" School was opened. In 191ly, World War I broke out. Funds
from African taxes and the colonial treasury, that would
otherwise have been devoted to educational programs, were
now diverted to tﬁe war effort. Thus the government'e in-
itiative in developing Africah edueation was crippled right
from the beginning.
| - "In 1929, miseionaries intensified thair attacks
against African customs. The practiee of circumeision gmong
"giris was sihgled out as the most repugnant to Christianity.
~'I;Imarev,e‘ar,, to thé'Afrieans eoncerned, it was a happj_and a
proud momsnt ehen a boj Qr'gifl reached the age of manhood
or womanheod;wvﬁheﬁ-the missionefies issued an ultimatum)

-.that their African adherents, as well as teachers in their



'sehools,'repﬁdigte this custoﬁ, many Africans found it
-quite unreasonable. Subsequently; those.Africaﬁ Christiapa
who déclined'td sigh the declabation of loyalty to the
Chnrch, signifying that they had qenouncéd the custom, were
excommuﬁicéted} gnd"the teachers who would not do the same
lost their jobs, -Some schools were closed for lack of
teachers;'and African childfen.became innocent victims of
this eﬁﬁcational crisis, To find solutions to the spiritual
. gnd educationq;cr1sis créated‘by missionaries, indigenous |
;Aindepen&ent churches and schoolé.began to spring up; In
1952, dﬁring the peak of the Mau Mau nationalist movement,.
‘the independent schools were’ofdered closed by the Colonlal
Government for allegedly being hotbeds of "subversion.”
Research has proved this allegétion to be incorrect.

:Hbrld War II had the same retarding effect on the
development of Africanlgdugation as did World War I. There
was no money to bé allocatéé for any substantial development
of African éducation. : 2 _

' In view of this broad historical outlook of educa-
tional aevelopmbnt in Kenya, it was quite clear that educa-
tion provided by both the missionaries and the Colonlal
Government was severely 1imited, both quantitatively and
qualitatively, and -that 1t was at the mercy of whatever
social, political of'economic climate~existed in England.
‘It was ﬁbt*designed'to pfepére Kenyans for the services of

thelr own ¢ouptry, but rather to instill the cultural values

i
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of”tne,colonizing pOwer and to train individuals with“ - .
subservient attitudes for service in a colonial state.

1 " This is not to imnly a wholesale criticism of the
many individual miSSLOnaries and colonial representatives

who sometimes worked hard, in some cases under difficult

2

'situations,"to/teach and organize educational work in Kenya.

Their original efforts, although colored by their prejudices,
will hoperully, through time and under indigenous conditions,
eventually evolve into what will be the most important in-
strument“of Kenyan democracy.

The other significant development in the history of

primary education in Kenya was "The Beecher Report" of

1949. Ihis Report.set out the guidelines for African educa-
‘tion from 1950 to 1960, just two years prior to independence.
Beocher, who was the Archbishop for Mombasa at the

. time, recommended that the goal of primary education should

be to enroll uo per cent of the school age population, in
which 10 per cent should proceed to what were calded "inter-
mediate schools," and less than cne'per cent to continue for
highnschool education.. Also, the Report recommended that

African elementary:education take eight_?éars,eas opposed

4 to seven for Europeans and Indians. The African leaders

and independent Schools rejected these recommendations be-

cause of the obvious curteilment the Archbishop placed on
the development of African education.
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Since the attainment of Independence in 1963, there o

‘have been several modifications in Kenya's eduoational
system. Some of the major changes included the abolition
of racially segregated education, the institution of a-
seven-yearbgniversal primary education for all childred:t'
end the Africanization .of the educational machinery,
' especially in administration. Other major changes during

the Independence'ﬁerioa can be seen in Appendix VIII,

" CONCLUSIONS

o
Primary tducation in Kenya at‘its inception was
entirely limited to 'the activities of Christien churches.
There was- 1itt1e in the nature of its organization to
suggest or determine the eventual place'and importance of
the present elementary school in Kenya as we know it today.
:In fact, these early beginnings were little more than a
. reflection of the convictions; prejudices and other dis-
positions that the early missidnaries brought with them.
Education for personal identity and consciousness
“was never the. intention of European missionaries. They
never realized that whatever education they provided was
| later to serve as: the genesis of African political and
~diplomatic activities. At that time they would have been

" "distressed by the suggestion.
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, The'mi;gionaries'taught the 3 R's_with 8 great o
» empya§1§_pnmre1151ous (Christian) gnd’Western values., Be- .
-:cauge of the general European attitude of racial superior-
ity, fhe-missignaries discredited African cﬁstoms and sought
to acculturate’ the Africans, whom they considered to be in a
"Barbaric" state. -Later, Af}icans re jected the missionaries?
Agrand design of assimilation and reaffirmed theierwn rights
to educafe their chlldren’ and to worship ﬁhrough thelir own
institutions. o - |

SincesIndependance, the Kenya Government has taken “
steps to correct the deficlencies inherited from colonial -
rule. There has been a substantiél expansion of educational
facilities, as the statistics in the Appendix show. How-
ever, all these are modifications or stop-gap measdres‘be;
ycause, when éritiqally examined, the.édqcational system in
Kenya is sti11 1argely British oriented,

Presently,,tﬁe curriculum and the syllabuses found
in Kenya schools are somewhat gearéd-towﬁrds British ex-

aminations which, generally speaking, judge pupils on how

. well they can learn and present facts on demand. The power

to think or reason 1s discounted. . | )
-The teachers spend their time going through past

examination papers in order that they may pick out the

most obviousuquestions to be asked next time, The pupils

.do the séme; -Iheltechniques of passing qualifying examina-

' tichsﬂfrom primary to secondary and from secondaryAto
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nniversity are:studied. It should be pointed eut-th&t-
these British stendards were developed regardles; of the
"unique problené'and needs of Kenya.- For exemple, the Kenya
iunior School‘Certificate,vwhich isftaken by pupils from
prieete and government schools, 1s formulated according to
the Cambfldge Syllabus, with few changes.

The inherilted colonisl practicee suggest that a ‘
more thorough examination of the edncation curnently provided
must be mede, Kenya's present end future educators should
eddtess themselges to such questions as these:
~ 1. Whet\ie the purpose of education?

2. What roles is the school' supposed to pley'in
national development? |

3. Does the“%chool help the people to understand
_their problems? ‘ _

| 4. Does it help the people to solve them?

5. Does it help the people to work together toward

thelir common objectives? _ |
" 6. Does it help promote unoerstanding of, and

appreciation;for,-other‘nationsF'cultures?

Only when educators, government_leaders, parents -
and pqpils think seriouély'about these questions can the;e
erystallize in Kenye a system of education deeigned‘to serve
a potentially great society in which et present, unfortunately,

T a gep between the rich and poor, the leaders and followers,

is widening.
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The‘major cbnclusions drawvn from this stﬁdj, from
which other minor conclusions can be made, include: |

_ 1. Both missionaries and British colonial officials
benefited from the activities of each other--neither group
- could tackle its task adequately without the co“peration and
help ‘of the other. )

2. Missionaries and colonial government authorities
were not.interested in edgcation for citizenship. .The re-
ligious groups were interested in spreading literacy as part
of their evangelical work, - The colonial government was in- ,'

- terested in training subservient colonials, not citizens.

'3, The railway across Kenya contributed somewhat to
the:racially segregiteo system of education that evoived.

L. The missionaries' lack of compromise and accommo-
dation of African customs led not only to the orgaoized
movement of independent scﬁools and‘ohurches, but also to
unneoessary racial antagonism, The inﬁependent schools that

- Were ciosed in 1952 by colonial'authorities were neither
subversive nor the breeding gro;nds of Mau Mau neiionaiists,
as alleged by the British Government,

5. The racially‘segregated system of education
‘undermined naticnal unity and identity. " i

. 6; The exsmination system in primary and secondary

schools is imported.from England. This violates the basic

principles of good education, which rust derive from its

environment and must be an outgrowth of its culture.
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T. Primaryfeducation (also to SOme extent, second- |
ary education) is "above™ the community.' When puplls com-
plete primary school, since they have not been prepared as
parts of'the village culture,-they flock into the towns in
search of white- collar jobs, - It is wrong to criticize
pupils for these attitudes, mainly because they have been '
brought up thinking that their education entitled them
to something better than village life.

8. The ethnic and regional imbalance inherited
. from colonial times has not been overcome. The 1967
Standard I entrents attest to this fact. |

9, The educational set-up in Kenya (1970) is
still basically the same as it was during Ehe colonial ers.
Except in the field of administration, which has been
»comnletely Africenized, other facets of éducation are still
molded on alien British standards, and scme expatriates
- are still found in strategic Qositions, both in the Hinistry
of Educetion_end in the Kenya Institute of Education.

10" The coﬁbihued teaching of religion in schools -
is' divisive and thus inconsisteqf with uﬁity and nation
building. It denles the child his democratic and constitus
t1omel rights so long as the child is subjected-to religious
teaching in schools. It creates-a~gap between .4 chlld and
his parents, espec;allyfib those homes wherelperents believe

_ 1n traditionsl African religions.
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11, ‘The heavy rellance on expatriate teachers
can undermine political socializatiqn and national unity
unless.théir backérduﬂds are ﬁhéroﬁghly scrutinized, whilch

1s not the case at present.
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APPENDIX I
EDUCATION POLICY IN BRITISH
TROPICAL AFRICA%

As a result on the one hand of the economic develop-
mept of the British African Dependencies, which has placed
larger revenueskat the disposal of the Administratione, and
on the other'hend of the fuller recoghition_of'the principles
that the. Controlling Power is responsible as trustee for the
morel . advancement of the native population, the Governments
of these territories are taking an 1ncreasing 1nterest and
participation in native‘education, which up to recent yeers"
has been lergely left to the Mission Societ1es.

'In view of the widely held opinion that the results'
of educatioh in Africa have not been altogether satis-
factory, and with the object of creating a well-defined

educational policy, common to this group of Dependencies--

- comprising an area of over 2 1/2 million square miles with

a population of approximately 4O million--the Secretary of ,
State decidedrjh 1923 to set up an Advisory Committee on
Education in British “ropical Africa.

The Committee feels that it has now reached a point

at which it is possible to formulete the broad prinolples;‘

s#Advisory Cormittes on Native Education in the .British
Tropical African Dopsndencies, Zducction Policy in British
Tronteal Africa (London' His Majesty's Stationary Oif'ice,

ivég), pPD. j -0,

"""" : P ’ 266
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which in 1ts judgment should form the basis of a sound

educational policy, and with the approval of His Majesty's

Government, set forth these views to the local Governments,
togethsr with some indication of the methods by which they
should be applied. |

1The'fqllowing outline has accordingly‘been drawn
up. Suppleﬁentgry‘ﬁemoranda’on special subjects may be

added from time to time.
I

ENCOURAGIMENT AND CONTROL OF VOLUNTARY

EDUCATIONAL EFFORT
: \

Government welcomes and will encourage all voluntary

| educational effort which conforms to the general policy.

"But it reserves to 1tself the’ ganeral direction of educa-

tional policy and the supervision of 'all Educational

Institutions, by inspection and other means.

B

COOPERATION

Coopérat%on betwesn Government and other sducational

agoncies should be promoted in every way. With this gbject

‘Advisory Boards of Education should be set up in each

Depondency updﬁ which such‘égeﬁcies and others who ha?e

..éxpariencé in social welfare should be accorded representa-

tion. These Boards would be advisory to the Government,

' 'and would include senior officials of the Medicsal, Agricul-
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tradere, settlers, and represenbetivee of native opinion,
‘sincs education is intimately related to all other efforts,
whether of vaernment or of citizens, for the welfere of
the cormunity. The Board should be supplemented in the

‘ provinces of Educational Gormitteses.
ADAPTATION TO NATIVE LIFE

, Educaﬁion should be adapted oo.the mentality, apti-
tudes, ocoupetio;e'and traditions of the various peoples,
conserving asvfar as possible all sound and healthy elements
in the fabric of their social life' adapting them where
necessary to changed circumstances and progressive ideas,
as an agent of natural growth and evolution. Its aim
should be to render the indivioual more efficient in his
or her condition of life, whatever it may be, and to
'_promote the advancement of the community as 3 whole through
the improvement of agriculture, the development of native
industries,~the improvement of health, the training of the
people in ths management of their own affairs, and the
“ineculcation of true ideals of citizenship and service.”

It muet:include the raising vp of capable, trustworthy,.
 'publiofspirited leaders of the people, belonging to their
own race., . Education bnue definedrwill narrow the hiatus
between the educated class and the rest of the community
-vwhefher chlefs or peasanury; -As & parttof the zaneral

'Uipoli ey for the advan*eﬂeno of the people evsry departmsnt of

A
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Go§é?nment'concerned with their welfare or vocationa}
teaching--including especially the departments of Health,
Publiec Works;bﬁailways, Agriculture--must cooﬁerate clossly
in the edﬁcéti§na1 policy. The first task of education 1is
'to raise the'st;ndard alike of character and éfficiency

of the‘bu1k>6f the psople, but provision must also Ee B
_madé for the’training of those who are required to fill
posts iﬁ the administrétive and technical gervices, as

well as of tﬁose who as chiefs will 6ccqpy_positions,of
'exceptional.trust and reSponsibilit&. As resources

permit, the door of advancement, through higher éeducation,
in Affica must be increasingly opened for those who by
characfer, ability and temperament show themselves fitted

to profit by such education.. -
RELIGION AND CHARACTER TRAINING

The central difficulty in the problem lies in find-
ing ways to improve what is sound in indigenous tradition.
Eéﬁbation‘shéuld strengthen the feeling of responsibility
to the tribél community, and, at the same time, shou}d
strengthen will powerf'shoﬁld make the conscience sensi-
‘tive both to moral and intellactual truth; and should impart
so&a powsr of digcriminating bestween good and evil, between
reality aﬁq superstition. Since contact with civilizaﬁion--
and eveg!educatiOn itgelf--must necessarily tend to weaken,-

‘tribal authority and the sanctions of existing bellefs, and
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in view of the all-prevailing belief in the supernatural
vhich affects the whole life of the African it 13 essential
that what 1s good in the 01ld bellefs and sanctions ‘should

be strengthened and what is defdﬁff??ﬁghould be replaced.

The greatest 1mportance must therefore be attached te
religious teaching and moral instruction. Both.in schools
and in training_cplleges they should be accorded an edual
standing with secular subjects.. Such teaching must be
relatea to the conditions of 1life ana to the daily N
exnerience of the pupils. it should find expression in .
habits of self-discipline and loyalty to the community.

With such safeguarde, contact with civilization need not

"~ be injurious, or the introduction of new religious ideas

have a disrgptive 1nfluencehantagoniétic to constituted
secular authority. Historyxéhows that devotion to some
spiritual idsal is the deepest source of inspiration in

the diécharge,of public duty. Such 1nf1uenees should permeate
the whole ;}fe;of4ﬁhe school. One such influence is the
discipline ofvwerk. Field gzrmies and social recreations

and intercourse are inrluences'at loast as important - L
a3 claesropg‘instnuction.' The-formation of habits of
industry, of truthfulnese, of manliness, of readinees for
social service and of disciplined cooperation, 1is the
foundation of character. With wise adaptation to local
'eenditionsieﬁeh agehcies es the Boy Scout and Girl Guide

: 5rb§ementsAcan be effeétively\utilised prbvided that good
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Scout Masters are available. The most effective means of
training eharacter in these wajs 1e.the residential~schooi
in whicﬁ the personal exemple and influence bf the teachers
and of the older pupils--entrusted with reeponsibility and
disciplinary'powere.as monitors--can create a social 1life
~and traditioq in which standards of judgment are formed

and right ettitudes acquired almost unconsciously througha

imbibing the spirit and atmosphere of the school.
| | -“3 .
THE EDUCATIONAL SERVICE
~ The rapld develepmené of our gfrfEan Dependencies on
‘the material and economic side demands and warrants a ~
corresponding advance in the expenEitﬁre on edueation.

Material prosperity without a corresponding growth in the

moral capacity to turn it to good use constitutes a danger.

The well-being of a country must derend in the last resort
“on theé charactor of ita people,ion their ihcreasing intel-
Alectual and technlcal ability, and on their social progress.
A policy which aims at the improvement of the conditlon v
of the people must therefore be a primary concern of _
Government and one of the first charges on its revenus.
But success in realising the 1deals of educationmhust |
depend largely on the outlook of those who control poliey
| and on tneir capacity and enthusiasm. It is essential,

fherefore, that the status and conditions of service of the

fﬁéﬁeehienwbepartment'sheuld’be'such a§ to attract the best
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available men, both British and African. By such men only
can the policy contemplated in this memorandum be carried
into effect - It 1is Open to consideration whether a closer
union between the administrative and educational branches
of the service would not conduce to the success of the

policy advocated. Teachers from Great Britain should be

. enabled to retain their superannuation contributions, dur-

ing short service appointments to aoproved posts in Africa.

3

GRANTS-IN-AID

El

The policy of encouragement of voluntary efforts
in education has as its corollary the establishment of a
system of grants -in-aid to schools which conform to the
prescribed regulations and attain the necessary standard.
Provided that the required/standard of educational
efficiency is reached, aided schools should be regarded
as filling a place in the schems of education as important
as the scnools conducted by Government itself. The
utilisation of efficient - voluntary agencies economises
the revenues available for educational purposes.‘}“ -

The conditions under which grants-in-aid are given

should not be depsendant on examination results.
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STUDY OF VERNACULARS, TEACEING AND TEXT BOOKS
S~ | .

The study of the: educational use of ths vernaculare
g is of primary importance. - The Committee sugzests coopera-
tion among scholars, with aid from Governments and Mission-
+-ary Socleties, in the preparationéof vernacular text-
books. The content and method of teachinz in all subjects,
especially History and Geography, should be adaptedfto the
conditions of Africa. Text-books prepared for use in
English schools'sgould be replaced where nebeSsafy by others
better adapted, and foundations&and'iliustrations being
" taken from African 1life and surroundinzs. Provision will
7need to be made for-this by setting aside temporarily
meniposeessing the necessary qualifications. In this | d
, work cooperﬁﬁion‘anould oe'possible betwesn the different

Dependencies with resulting econony.
» ~ NATIVE TZACHING STAFF
" The Native Teaching Staff should be adequate in

f//fnumbens, in qualifications,'and in character, and should

inolnde women. The key to a sound system of edncatibn”j

lies. in the~training of'teachers, and this matter should

raceive primary consideration. The principles of education

laid down in this memorandum must be given full and effective

‘ expression in iﬁ/titutions for the training of teachers of




21l .

‘the whole educational system The training'of teachers

for villagse schools should be carried out under rural

'conditions,‘or at least with opportunities of periodical

access to such conditions, where those who are being °

~trained, are in direct contact with the environment in

uhich their work has to bs done. This purpose can often
best be served by the institution of normal- classes

under competent direction in intermediate or middle rural

‘schools. Teachers,for village schools should, when

possible, be selected from pupils belonging to the tribe

" ang district who are familiar with its language, tradi-
, tions and customs. The institution of such classes in-
-secondary and intermediate schools should be supplemented

by the establishment of separate institutions for the

training of teachers and by vacation courses, and teachers'
conferences, | .

‘Since, in the early stages of educational development
the“training given to teaohers must necessarily bs very'
elenentary, it is indiSpensable, if they are to do effective
work, that they should from time to time be brought baosr
for further periods of trsining--say every five years.

The greater efficlency which would result from this o
system might_be’expected to compensate for any consequent .

reduction in the number of teachers which financial

considerations might render necessary.
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VISITING TEACHERS

As a maaﬁs of improving village.schools and_of
continuing the training of their teachers, the systéﬁ ’
of specially trained visiting (or itinerant) teachers is
.strongly to be commended. Such teachers must be qualified
to énter sympéthetically into phe problems of education
1n'rural areas. Visiting the schools’inrotétion, they
will remain sbmé-timé with each, showing the local teacher
out of their wide;:expérience how a particular task should
' be done, or a better methoq introduced. By bringing to the
" village schools new ideas and fresh ;nspiration and
encouragement they will infuse vita;}ty into the system.
As far as possible thé visiting teacher should be of the
same tribe as the pupiiS‘in the.group of schools he
Gisits, knowing their language and customs. The visiting
hkteachers_:hould be preparedrpo learn as well as to teach.

They should b; brought together annually for conference

and exchange -of .experiences.
v

L ~

¢ INSPECTION AND SUPERVISION

Y

7‘ A thorough system of supervision is indispansable -
for the vitality and.éfficiency of the sducational system.
The staff of GovefnmehflinSpectors must be adequate, and
their repofts shoulé'bé'based on frequent_and unhurried
rv;§;p3~and not primarily on the results of examinations.
-;Qltaisitheif}duﬁy“tpwmaka:the'educational aims understood

P P
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>and to give friendly‘advice and help ;n carrying them
out. ' . ‘
Each miésioﬁ should be encouraged té make éérange-
_ ments for the effective supervision of its own sysﬁem of
. schools, bu; such supefvision should not supersede Govern-

ment inspection.
" TECHNICAL TRAINING -

Techgieafjindustqial training (especially mechanical
tréining with powef-driven_mac@inery) can best bs given in
Government qukshops,‘pro;ided that an Instructor for
_ ApprentiCes is appointed to devcocts his entire time to
them; or in special and 1nstructiona1 workshops on a
prsduééion‘basis. Thé skillad.artisan must'haye a fair
knowledge of English and Arithmetic before beginning his
apprentibeship in order that he may benefit by instruc-
tion and be lee‘to‘work to dimensionsl plans. Instruc-
tion in village,crﬁfﬁs must be clearly differentiated

from the training of the skilled mschanic.

VOCATIONAL TRAINING
\/——\ T ) S

Apprentices and "Learners" in vocations other than
- industrial should be attached to every Government -depart-

ment, e.g., Medical, Agricultural, Forestry, Veterinary,

S rvey, Post Offica (telegnéphy), etc., and should, as a

"i”’éénaral”rulgiws;gﬁ-a~bopd to'complete the prescribed coursse

R
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~of 1nstruetion together, if so required, with a prescribed
period of subsequent sarvice. It shoﬁid be the aim of the
educational system to instill into pupils the view that
vocational (especially the industrial and manqel)_careers
are no less honeurable than the clerical, and of Governf
ments to make them>at least as attrective-—and thus to

counteract the tendency to look down on manual labour.
EZUCATION OF GIRLS AND WOMEN
& : . .

It is obﬁious that better education of native girls
- and womsn in Tropical Africa is;urgently needed, but it
is almost impossible to overstate the delicacy and}dif-
ficulties of the problem. Much has already been dons,
gome of it wise, eome‘of-it--aS'we now ssi--wwWise. More
should be done at ohce (not least in regerd to the teach-
ing of personal and domeetic hygiens), but only those who
are intimately acquainted with the nesds of each colony '
and, while experieneed in using the power of eeucation,
are also awars or the sub*lety of its social reactions,
can judge whet it is wise to attempt in each of the dif:
ferent Dependencies.

We are impressed by the fact that mere gene;elisa;.
ulnns on the subje arelnot nesded and may be misleading.

In regard to the:educaEien of its girls andeomen, Troplcal

‘iAffiea presents not ons problem, but many. Differences in

N
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breed and in/tribal tradition should ggide the Judgment of
those who must decide what it is prudentito attempt. (a)
Clever boys,Aftr whom higher education is expedient;.hust
,¢pe‘able’to look ftrﬁard to edutated mates. (b) The high
rate of infant morgplitjvin Africa, and the unhygienic
conditions'which ére widely prevalent make instruction in
hygiene and publiec- health, in the care of the sick and |
the treatment of simple diseases, in child welfare and in
domestic economy, and the care of the home, -among the
firét‘essentials, aﬁd these,-whsrever possible, should be
‘taught by well qualified women. teachers. (c¢) Side by side
with the extension of elementary education for children,
there should go enlargement of educational opportunities
‘for adult women as well as fof adult men. Otherwisé there
may be a breach bstween the generations, the children

" losing wuch that the old traditions might havq_g;vén then,
andbthe répre§entat1ves of the latter becoming estrangsd
through theirwréétteness fron the_atmosphere 6f the new educa-
Vtion. Toileava?the womsn of a community'&ﬂtouched by most
~of the manifold influencés ﬁhich pour in through education,
'may have the affect either of breaking the natural ties
between the 0‘ener-a.tions or of hardening the blessing if it
mzlkes women discontented or incompetent. But the real
difficulty'lies in impaéting any kind of aducation which.

‘vhaq not a disintegrating and upsettlinv effect upon the

pe ﬁle of ths country. The hope of grappling with this
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difficulty lies in the personality and: outlook of the
teachers. ' |
| Female educafion is not an isolated problem; but

is an integral part of the whble.question aﬁd cannot be~

.separated from other aspects of it.

ORGANISATION OF SCHOOL SYSTEM

Sch001 systemsin their strucéure will rightly
vary according-toglocal conditions. It 1is suggested that
wh;n completed a school system would embody the following
educétional opportunities éo far as the conditions
- prevalent in thé Colony or District allow:

(a) Elementary education both for boys and girls,
bezinning ﬁith the 9dﬁcation of young children.
(b) Seéondary or intermediate education, including
mors than one type of school and several types of curricula.
| (e) ‘Technical and vocational schools.

-(4d) »Ihstitutions, some of which may hereafter reach
University rah; and many of which might include in their
curriculum some branches of professional or vocational *
training, e.g., tréiniﬁg'of teachers, -training in medicine,
training,in_agridhltﬁfe..
~ (e) Adult Education. This, which is sti11l in an
'eiperimental stage, wiil‘véry according to local need.

:But‘;t,is recommended that those responsible for the

}':{fgﬁm;gigtfagionmof each Colony should kesp adult education
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constantly in view in relation to the education of children
and ydung peqpler The education of thé’whole community

should advance pari passu, in order to avoid, as far as

possible;, a breach irf good tribal traditions by interesting
the oldser people>in the -education of their children for the

welfare of the community.
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" Among the many developments of education since 1963
are the following: | ‘ )

1. Abolition. of racial system of education inherited
at the time of independence. ‘

2. Establishment of Keénya Institute of Education.

3. The formation of Curriculum Development and -
Rasearch Centre. :

L. Publishing of Education Development Plan 1966-1970.
5. Setting up of the Teache?é'»Sef;ice Commission.
6. Settifg up of the Board of Adult Education.

s 7. Changing of Primary Education from 8 years to
7 years. _ ; ity

8. The awardiug of Certificate of Primary Education
to every child that sits the Certificate of Primary ' .
Education Examination (i.e. the &bolishion of "pass and fail"
" method). - .

9. -Opening up of Kenyatta Collegs as é‘Training
Institution for sacondary teachsrs.

10. Building of Kenya Science Teachers' College
to produbechiencgvsscondary scnocl tsachers.

11. Expansion of Kenya Polytschnic.

' 12. Introduction of Kenya Junior Secondary School
Examination held at Form II level. -

13. Extension of University College, Nairobi by
introducing several Faculties that will help to produce..
the type of man-power we need. '

o4

) L. The_setﬁing up of East African Exémination Council,
which. will eventually administer ths sexaminations instead
of Cambridge.Univarsity. - . -

15. Setting up of Jomo Kenyatta Foundation, whose
‘job. it is to publish books produced by the Kenya Institute
‘of Bducation (the proceeds from sale are used to offer scholar-
ships to some seconadry school .pupils). :
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APPENDIX X - . '

' Organization Chart of the Institute

KENYA INSTUTUTE OF EDUCATION

SHNCRETARY

1lzial4a]s|s}r

(-)991,011

\

> |c| &
A

12 13 14 1:

L5

<——> 16 171181191 20 (

~

CDEVCTOPMENT

1 = Languape cducstion scetion

2 = Natural science education
3 = Mathematies education

4 = Social scigneo education

3 |
5 = Technical and commereial
educatop

7 = Géneral loethods education

B=DEPARTMENT OF
ERUCATION RN EARCH

B = Tust development unit

9 = DPurce and applied psychology
unit

10 = Child study unit

11 = Programmed learning unit

)

D= DEPARTMENT OF GENFRAL

C=DREPARTMENTOF IN-SIRVICE
CCNLION PROFESSIONAL

Dl AR RN

12 = Up-grading and orientation
course unit

: )
13 = Primary schools supervisory
unit '

>

14 = Speclal education unit

15 == Sehool broadensting unit .,

BEAVICES INCLUDING
Pit =S ERVIC K EDUCATION

>

17 = Library sm‘vic%(ul{ft -

18 = Conference unit

18 = Production unit
19 = Teachers examinations

20 = Personnel and establishments

T

ote



231

01971

IVERSITY LIBRARY

701
24

S

OHIO 4

5

A 1

APPENDIX XI
on.

S
v

ATHENS,

+

(Rl 2 el

. OHIO UN

i
[}
-1
0w
- O
n =
oF
REEN
(9]
Sy W08
=i )
S el
et
o wd
o
fe L2
“q Q
ot
= B
— ni
[ORER
[) .
ww

-
iy o
LW AL e

[ESD

1 for 1959

.

*
naclio
N7
Nl~

4 Yy -
LY
-~

JL

rcvi.

N

o~y

s

.

3 1

Iavhe
3
-

~ Ve
Pl

1.
¥.0.
Caa2
cate to

g
R ACONH
41

SuL
5

i
B
o
.

.
W

el

noe
i
-
pag o0
O

.

£
-

& -
uL‘CJ

LR

- - -

&




o

- \. /‘ ) . . } ( =¥
. S . s N
) RN NS : SR
JTekvaams . “himsares’ ¢ - .- MINISTRY OF $ D0 ¢ v Y
Teloohos 2311 - : e TS | J0GHO HOLS) - ’
When tephate = v yuiis : - . ¥
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and da'e

i 2rd Novezber, ol
The Fercanenat !.epm‘eentativs of Konya

to the Lnited Nations, R
£46 Urnited Iaticns Tlaze, Poom 4EG,

K=¥ , NoYs 17037, -

 ( Attagtions Vre £.0C. 2:1;'&&%’-":) ‘ T
. 2 .
. Flease refer to your letter No.E2/7%4/€2 erd dated 19th Cetober,
1571, %he inforxmation you roquested is a3 folloma:=
" (a) £ztzol enzelsent 1970. o
Priuery eeeisessorensnnsssncese 1,427,600 T
Sacor.-’lu'&.......i.............. 12:1,000
Socdniary techrisel ard i o
Ve2ationa)l ecssccesveccssrrsses 3,Nn0 T
(b) (1) iumtar of Schaels . o
PriEAry eseseessccasecesenses 6,123 S e '
SOCCBILTY vesoscessessarescose 783
Sacerdary techricel and
voc0t1ina) ceeocosiasncncccans : 9
(i1) .?f';__!-_t.x-' of elzaary wor formfreandend.
Erizary o Olacoee gor Staniert Cee =
Stenierd Classes
1 coccecesscccocevesessrsersos 7,572
2 cevsccsassveencesesssnscssce, 7,111
3 eesevecsscsessevensescrecase €,769
L cevessscrsassssessnonsascsne 6,208
5 eecssssenccscssosencsacsecse . 593397
€ veveseosssscssssescssseasesns L,E10
7 cesncessvesvasensaseressasve . 1,436
- a Total , > " L2.225
' vy .. B
Sazber of ‘classes - form in seconiTy n~:2‘.ccl§_._
T Eem - Llesses
1 eeessessenscenccancorsons 1,111 -
) 11  eecsccasecssancecsassresene 1,077
© % 101 eecescsssecsecerasesiane 713
T IV essesecessecnvesecnsases 590 - -
v eecsessnsssssscsancasnnes 100
- YT easacoesssssessvecceascsoes a1 . . ;
Tozel S 3, ‘Th2 M o
. X -
Murbher of cizsses per forn scrordar: teshrical end
yorationtl scheels, )
) Torm 1 (JI) eceseevsvossacses » .
Form 11(J2) eeiscescaceransse 26
/2
. o
% »
\ R
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Toleprams  “lasr e’ _%‘} :&,"a.' . \
Tekeatwne 25811 R . & MININIRY OF DU Nl
When 1gpMany- poow auate i‘ﬂ?‘&ﬁ\‘b‘. "(":5”“ H‘"." ’
DR No. . ° HAK AMEBEL AN
ang dute P.O. Bl Foeinr
/ , | ) NI
- 2 AT R TERE RS i
FOX‘B‘ 111(01) esscecsssscscsrsense 21
Porm IV (G2) ececvescocscaarcssncn 8.’
Toted' : " 85
. Analysis of 1971 primery school statistics Ees been done’
ard the following inforzation is availatle:~-
Total Prizary errolment 1971 ."-.'............. 1,525,200°
Total Nuaber of prizmary 8chocls 1971 eoecoes £ 6,421
Ihunber of classee per standerd are:=
Dt@a 1“-..0.'000’.0...000..0..0 8,176
- ) 11 .....l.'.....l......... 7'71'5
111 seesescrevesssacasscnts 7,126
lv eepecsnsesessttsosesT oty 6,@06
v .oo-oooo-cuooc;c;oosco-‘ 5|95}
Vi ssassesscescssssssOnieS 7 . . 5,51}
V11 ciecuncposonvevsoensens v 4,22
Total - ‘ 5,769
. Air.o notes= » ' l\__/

(1) Aprroxizated 1971 Sccondary School erraluent SRS §. - Ny

(2) tusher of Segenlary. Schools (1971) aprrozirately &C0 of
which 335 are Caverrens aided anl ihi= rest are privats
schools inzluding Horunbdeds
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PERMANENT MISSION, OF KENYA
TO THE UNITED NATIONS,

TELEFHONE: 421-4740
NEW YORK

TELEGRANT: KENYARE?’ o v 868 UNI:I‘ED NATIONS PLAZA, ROOM 486
. AR MEW YORK, N. Y. 10017
S¥/VELS by .
f.eF. Noo_ ¥ /'_‘/L' e - :

1

gth November 1971

kr, Jamzs H3z'ang'a Njoroge
13C5 Carriage Hild A
thens, Ohis

Encloscd please .
school siatisiics as pzr your requasi. As you carn 522 this is an
extraci from ihe 1330 report which hzs been compiled spaeielly

3 -
(S o
beczuse of your roequest,

. ,

I thirk the officer. at the Ministry of Zd
very hard since these fimuires hefl alrcaiy besn-gi
rert prianter, Plezse let us know if they are edegust

L]
for: Permz-_r.-?;:;,
FGislnc

Encleosure.,

- -
sy
/PN
T
¢ - *

NAIROSL, kEN_YA. WELCOMES YOU TO .THE FIRST
ALL AFRICA TRADE FAIR FEBKUARY 23RD — MARCH 57H. 1972
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