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ABSTRACT OF THE DISSERTATION - v
= .

The Reactions of Kenyan Returnees to Their
Educational Experiences Abroad e
by
Allen James Repashy
Doctor of Education
. University of California, Los Angeles, 1966

JProfessor Wendell P. Jones, Chairman

Statement of the Problem ¥

The United States, in many cases,”?g?%ﬁiﬁ'governMental'
and pé.te agencles, contributes a substantial amount of
money‘toward the éducation of African students in American
institutions. 1In other cases, tﬂe individual African stu-
dents finance their American education throuéh private
means, or'the&ﬁare financgd by their national governments.
In either case, the United States is faced with the problem
of perhaps losing the friendship of many individuals through
participant discontent. If we are to do the best Jjob pos~

sible, then we must ascertain the areas of discontent and

seek solutions to the problems.
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Methods and Procedure A

In order to obtain the reactions of returhees to thelir

- .educational experiences abroad, not only in the United

‘States but in otkér countries as wéll; two months were spent

'iﬂ Nairobi, Kenya. One hundred personal interviews were

conducééd, and twenty-five 1nd1viduals reéurned question- -

naires by mail, Seventy-~four students included in the

study were returnees from the United States; twenty wére

from the Unitedixingdom, sixteen from Ind;a and Pakistan,

and five each ffom the Soviet Union, Ireland, and Canada.
The questionnaire used was developed before leaving

the United States and was adjusted after use in the field.

It is includeq in the Appendix of the digsgrtgt;pn, és is

the coding of the questionnaire for data cards.

Summary of the Findings

A need for improvement of the program for Afriean stu-
dents in the United States is pointed out in five major
areas: oriencat}on, social adjustment, finanete, academic
,adjustment, and use of education.

Two basic needs are apparent. One 1s the need for a
good selectinn, orientation and counseling program in the
home country; the other is the institution of a system of
district and local foreign student offices throughout the
United States, Twenty-one recommendations are made for the
improvement of the position of African students in the

United Stdtes.

xiil
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~ CHAPTER I
INTRODUCTION

Statzgent of the Problem

Bducational officials in Africa, even during the
colonial era, have been continually faced with the problem
of an increased demand for trained manpower, Coloniél gov=
ernments which anticipated eventually granting independence
made some attempts to educate the Afri@aps‘who, some time

. R o
in the future, would take over the reins of government.
This was accomplished by twp means in British Colonial
Africa, Eitﬁer the student obtained his highe&.education
in #frican institutions which granted exterﬂal_degrees of
the University of London, or he went abroad,

The greater_ emphasis was placed on studies abroad. Be-
fore independence came to East Africa, for example, only
Makerere University College in Kampala, Uganda, was a degree-
granting institution. It served students from Kenya, Uganda,
and Tanganyika primarily, Therefore, many students went
abroad, especlally to the United States, for degree-level work.

Since achieving independence tﬁe emerging nations of
Africa have been faced with an even greater need for

trained pérsonnél. In East Africé, thls need has resulted




in the creation of a federal University of East Africa,
wit§ campgﬁ&g\igsated at Kampala, qFanda, Nairobi, Kenya,.‘
and :Dar es Salaam, Tanzania, University of :Bast Africa
degrees are granted by each. —

Even though colleges and universities are being in-
‘creased and éxpanded all over Africa, the demand has been
so great ané certain courses not available, that many stu-
dents still have to travel abroad for higher educétion.

The resuitrha; been an ever-increasing number of students’
who are seeking admittance to institutions'of higher learn-~
ing in the United States and elsewhere. 1In the future,
although'a Bachelor's degree is becoming more ea;i;y ob-
tainable in the African nations, many s;gdgg;s,will con-
tinue to go abroad for graduate work and specialized under-
graduate training. As the Affican nations ﬁnogress and
expahdveconomically, S0 Foo do the demands for higher edu-
cation, '

An indication of this expandingrdemand for higher
education can B2 found in the statisticé on African students
published by the Institute of International Education and
the Commit;ee on Educational Interchanée Policy. In 1960,
for examplé, 1,165 students from sub-Saharan Africa wers
studying in the United States alone. This was an increase

of almost 400 per cent over the year 195’0.1 By the academic

lpfrican Students in the United States (New York: .
Committee on Educational Interchange Polley, 1960), p. 1.



year 1965-65, the number had risen to 5,358 stu@pnts.l

The United States, in many caées, through governmenta;

and .private agencies, contributes a substantial amount of

»mbney toward . the education of African students in American

-institutions. .In other cases, the individual-African stu-

dents finance fheir American education through private
means, or théy are fiﬁanced by their national governments.
In either case, the United States is faced with the problem
of perhaps 1031Ag the friendship of many individuals through
particlpant discontent. If we are to do the best job pos-
sible, then we must ascertain the areas of discontent and

seek solutions to the problems.

Purpose of the Study ) T

The purposes of this study are to ascertain how a
sample of retﬁrnees frpm both the United Stateé and other
countries evaluates the educational experiepbe vhich it had
abroad, to identify the major problems and to offer sugges-
tions for the alléviation of these problems.

Kenya wasléhosen as the country in which to conduct
the research because it is a country which had a large
number of stuadents who went abroad under such programs as
the yearly "airlifts" which are jointly sponsored by the
United States and Kenya governments (see Table VIII in
Chapter II), Since 1959, 911 students have come to the

1l
Open Doors (New York: Institute of International
Education, 1965), p. 16.



“United Statés-on 1:}"1es’e""za..ﬂ.'lif‘cs."l Many of thgsé»studenfs'"
~~haVe'¢bmpieted their educati?n and are bgck in Kenya availﬁ
.‘able for interview. o _

' This growing number of g%udenés who were forced to
seek education abroad was refatéd to the fact that until
1963 there was>no degree~granting higher education facility
available in kenya. At that time, however, the Royal Col;
lege in Nairobi became the University College, Nairobi, a
part of the Uni;ersity<of East Africa,

The improvement of the program in the United States
1s, in the final analysis, the logical end-result of this
type of inquiry and ana1y§is. It is also an‘extreme;y,im~
portant result, because unless we try to;&gi;Qngesi Job
possible for the foreign student who comes to our land, we
will fail to maximize the potenfials of 1nterﬁationa1 edu-

cational exchange.

Methods and Procedures

In order to‘gchieve the objectives of the study, two
months were spent in Nairobi, Kenya. It was felt that a
more frankﬂ;éaction to the overseas exgerience could be
obtained after the completion of studies abroad and return
home. This alsoc made it posslble to interview individuals
who had studied in various countries and to draw comparisons
between the reactions to experiences in the various coun-

tries, in hopes that these cofiparisons would indicate areas

in need of* improvement and suggest ways in which the United



. States could improve 1'ts program'of‘educational experience

for foreign students, particularly Africans.

- Before leaving -for Kenya, a questionnaire was developed

. which covered the assumed problem areas for the Afgican

" student. This questionnaire was the result of library re-

search and pefsonal;ponsultationAwith approximately twenty
African studénts, includihg six Kenyans. After several
revisioné? the Instrument was pre-tested with a small group
of Kenyan studénts who we;e in attendance at the University
of California, Los Angeles. Further revisions resulted
from this pre-test. v _
v Since the K;nyan students at U.C}L.A. wérg not in a
position tb make certain kinds of reéqmgendgt}qgs regagdipg
the questionnaire which. returnees could méke, it was neces-
éary to make further adjustmenﬁs in;the instrument after
arriving in Kenya and conferring with.returnees. This
circumstance was related to the fact that the Kenyan stu-
dents still in the United States had lost some touch with
thelr home environment. What was a perfectly acceptable
question to current U.S. students was looked upon nega-
tively by the returned student, in some instances, This
necessitate& some changes in the questionnaire, which will
be mentioned later in this chapter.

During the stay in Nairobi, 100 personal interviews
were made and 83 questionnaires sent out in the mail. Of

the 83 questionnaires mailed, 4 were returned as undeliver-



able;‘rixs wére returned by the students unanswered, and
<27 were returned completed. .O0f this 27, 3 were discarded
because of being poorly filled out. The result was a 30

. - per. cent response by mail., With the addition of one ques-”

tionnaire which was picked up personally,Athe total number
of students involved comes to 125, l

In the case of those .students who had studied in more
than one éountry, the reactions were taken for the country
in which the léhgest period. of time was spent. However, in
some cases, an interviewee preferred to answer in relation
to one country and was allowed to do so. 1In the follow-up
interview which was conducted, the inveStigator éttempted
to obtain comparisons of experiences andkggggg.were noted.

For the two-month period the investigator was based
in the Institute of International Education regional office
in Nairobi. From this office telephone contacts were made,
appointments set up, and questionnaires mailed out, In the
case of mailed gquestionnaires, a'covering letter explaining
the purpose of the research was included (see Appendix A).

The‘questionnaire used contained both check-1ist and
open-end type questions (see Appendix B). It was adminis-
tered In twozways, depending on the desires of the inter-
viewee. He elther filled in the questions at his lelsure
or during an interview pericd. If the former were the
case, a follow-up meeting was necesséry for elaboration of

some answers and to validate the questionnaire itéelf. ir




the latter‘ﬁefe thé case, -in most instances thgv;nferviewee
cqﬁmented on)fﬁe quéstions as he filled théﬁ out. The au-
thof-ﬁas then able to make notes as the interviéwee pfo-
ﬁgréSSeH through the questions, Inféoﬁe ;ases the inter-
viewee answered and commeﬁted on the questions as they were
read to him. ﬁepending on the procedure followed, an
interview woﬁld take from fifteen minutes to two hours.

This face-to-face contact and the author's reaction
to it were notea by means of a tape-recorder at the end of’
each day. The usé of a tape-recorder during the actualy
interview was considered and rejected because of the detri-
mental effect on rapport, Iﬁ order tB gain the rapport
needed to obtain the frank answers desirg@;*ggnnymity had
to be assured and assiduously maintained.. Therefore, only
the author's reactions to each individual intérviewee were
tape~-recorded.

Two procedures were planned for the obtaining of names
of former students. One was the contact of key persons for
referrals to thelr acquaintances who fitted into the survey,
and the other was the acquisition of lists from appropriate
offices whicp would be dealing with returned students in
some way or ;ther.

An imme%iate contact was made at the Ministry of Edu-
catlon, Higher Education Section, in hopes of cbtaining the

names of students who had gone abroad for their education.

It was revealed that there were absolutely no such lists




available. in the past, students have gone. to other coun-
“tries and returned with absolutely nd individual records
being kept. Even in the casé>of government~sponsored indi-
" viduals, once they have returned,'they melt into the com-x
munity and their whereabouts are unknown.,

The next-step taken toward obtéining a.list of students
was with the‘central government personnel office. While
personnel reco?ds were kept on all persons in government
service, it me;nt that every file had to be pulled and in-
dividually inspected for the educational background of each
individual. With the cooperation of the personnel office,
a list of approiimatély eighty names was obtained during
the first six weeks by a clerk working QQping.his spare
time. This list proved about.50 per cent reliable because
of transfers.to other positioné and faulty 1ﬁfbrmation.

As a result of the above-mentioned problem and the
added fact that most of the individuals on the list were
located anywhere in Kenya, the procurement of interviewees
settled down to & matter of personal referrals. Contacts
were made with Mr. Gordon Hagberg, Regional Director of the
Institute of International Education, and Mr., Samuel Ayan&,
Executive Director of the Central Housing Bureau. Both
were personal friends of Dr. Wendell P. Jones, the investi-
gator's doctoral sponsor. As a result of the kindness and
cooperation of these two gentlemen, a "snowball" effect

produced over two hundred individuals who were contacted
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by -various means in quest of an interview. While some of
these persons were not eligible for interview, they were -
able to give the names of many more people who had studied

abroad.

Revision of the Questionnaire

Asimentionedbearlier in the chapter, some revision
of the questionnaire was necessary after using it in the
‘ field. Actually, the revisien was only a matter of delet-
ing some gquestions, Since a greater number of. students had
been anticipated from non-English-speaking countries, a
section had been included on language problems. This sec-
tion was deleted as it became evident that very few people
had gone to areas in which English was the medium of in-
struction. It has been only since "Uhuru" in December,
1963, that students have gone in large numeers to the Bast-
ern bloc. These have not had enough time to complete their
studies and return because of a five-year program, include
ing language inaxruction, for a‘Babhelor's degree,

A question on tribai origin was included originally
and deleted when it wasg pointed out by some to be offensive.
Interestingly enough, this question was thought to be
perfectly acceptable to the Kenyan students in the United
" States with whom the pre-test was conducted, It would
appear that this was a post-"Uhuru" reaction which is un-
known to the student in the United States who left Kenya
before its independence.

«
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It.Qas also found that more explanation of some ques-
tions was necessary with the students who had studied 4n

‘countries other than the United States. Terms -such as

"regquirements,” "electives," and "counselors," for instance,

K'were unknown to someone educated in tﬁe British tradition.

A question on the "most" and "least" valuable experi-

ence while abroad was shortened to only the "most" valuable.

Interviewees found it most difficult to identify the "least"

valuable experience and became antagonistic or frustrated
in the effort. The "most" valuable experience, oé'the other
hand, was quick in coming.

' A question on vwhere the student would like to go if he.
had another chance for education abroad wasaa&a&~dropped
It did not~give any indication of satisfaction or dissatis-
faction with the previous program. It was automntically

answered with a country other than the one in which he had

studied because of a natural desire to see something new.

Composition of the Sample
Obviously, this type of study depended upon the good-

will and cooperation of the individuals involved. Since a
prospective interviewee 9ou1d "take it or leave it," there
was no way t6 obtain a random sample. Therefore, the study
is descriptive in nature and only a limited statistical
<analysis is possible. There is reason to believe, however,
that the feelings expressed by the 125 returnees are indica-~

tive of the ‘general attitude of the larger population,

"

-10




In Table I, the United Kingdom includes Sgotland,

"iwaleé, and England‘with, of coursej thevpredominant nuﬁﬁer

: of students stud&ing in Enéland. Because of the similgrity .
yho attended a higher insti-
“tution in Pakistan is included withIIndia. .Ig the case of

of conditions, the one student

“Canééa, the Stqdents attended colleges and universities in

the Provinces of Quebec, Ontario, Manitoba, and New Bruns- -~~~
wick, Those who were in the Soviet Union were in the

c1£1es of Moscow, Odessa, and Kiev. All those who listed

Ifeland as their country of study attended the University

of .Dublin in the Republic of Ireland and, therefore, are

‘not included under the United Kingdom,

Processing the Data

The results of the questionnaire were coded (see
Appendix C) andvplaced on I.B.M, cards. These c;rds werse
then processed by counter-sorter machine for fotals by
individual countries involved, as well as the entire group.
The same method wag used for obtaining various comparisons
of the data,.

Since many of the questions called for more than one
answer, some columns are multi-punched. This ruled out use
of a computer for data analysis. It also means that these

questions will show a response of over 100 per cent. 7

Limitations of the Study
All of the students involved in this study were



Table |

Distributlon of the Sample by Country of Study

i

'Country Number Par cent of Ssmp!?
U. S. A, - 74 59
U. K. 20 16
tndla and Pakistan 16 em——— 1
Canada 5 L
U. §. S. R. 5 4
lreland 5 b
Total 125 100

-



refurnees ffom_outside‘fhé continént of'Africa.“‘This limi-
‘tation was enforéed because of the diffé}ehces in problems
'whicﬁi%he African student would face in the local environ-
‘ment, -

All‘returnees were former students who had engaged in
at least one yéar of a higher educational program which was

~designed to cﬁlminate in an appropriate certificate, di-
ploma, or degree. Actually, only three people did not
achieve the objecfive. One“was a student who had returned °
from the Soviet Union after one year because of poor grades.
Another was a female student in the United States who had
returned after two ye#rs because the man she had married
finished his degree and had to return homapgszpe;third was
a returnee from the United Kingdom who refused to take some
courses- which-were required and; therefore, never took the
final examination,

Because of the limitations of time, all fhe returnees
interviewed personally were located in the Nairobl area.
These people, of course, had originélly come from all over
Kenya, but they were now employed professionally in the
capital. Thgse students who returned a questionnalre by

mail, however, were located throughout the entire country.

Related Research
Little research has been done on African students who
received their education outside of Africa. The Survey

Research Center of the University of California, Berkeley,

-
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1ists one .study which was conducted with African students
~here in the United States during 1963. During the first six
months of 1961, the International Center of the University(

" of Michiganlcarried out a survey of African students in the
United States for the Institute of Internaticnal Education.}
No follow-up studies have been done with Afrigan students
after their completion of education and return home.

A very récpnt blbliocgraphy published 5y the External
Research Staff of the U.S. Department of State provides anm
excellent source of current reseérch in cross-cultural
education.2 Again, very little has been done with Afriecan
students, but there are some studies which are'somewhat
related. One study, done by the Americanﬂﬁﬁﬁassy in New
Delhi, India; gave particular emphasis to the‘utility of
U.S. educatioh for the returned Indian student:3 Another
study with one hundred Greek returnees found them to have

become pro-American for 111‘&3.)+

liames M. Pavis, Russell G. Hanson, and Duane R.
Burnor, IIE Survey of the African Student: His Achievements
and His Problems (New York: Institute of International
Education, 1961), p. 3.

2Cross-Cultural Education: A Bibliography of Govern-
ment-Sponsored and Private Research on Forelgn Students and
Trainees in the U.S. and in Other Countries 19%6-198%, U.S.
Department of State, Bureau of Intelligence and Research,
External Research Séaff (Washington, 1965).

3The Exchange of Persons: An Evaluation of the Ex-

periences and Training of Individual Grantees under Fulbright
and Technical Cooperation Programs (New Delhi: American
Embassy, 1993).

1+G;;ee‘k Fulbright Research Project: A Study in Cross-
gglt§;gl Education (East Lansing: Michigan State University,




-. Three very comprehensive studies were done dufing

the ''50s with Mexican,l Japariese,2 and Indian3 students.

In 41l cases they were studies whigh'focused‘on cultural :
“aspects., While the Indian study concerns the student after
His.return homg, the Mexican and Japanese.studies da discuss
the problems faced while in the United States. In some
instances the problems are similar to those of the African

student.

-

Organization of the Report

This report will be divided into a total of nine
chapters, including the present chapter of an introductory
nature. CHap?er I will give an over-al;’biogréphiéal Pig-
ture of the returnees involved in the study, and Chapter
ITY will go into the types and amount of oriehpation re-
celved by the students, both before leaving home and after
arrival in the host country,

Social, fipancial, and academic problems will be dis-

cussed in Chaptenrs IV, V, and VI. For these chapters as

lRalph L. Beals and Norman D. Humphrey, No Frontier to
Learning: the Mexican Student in the"Uniteé States (Minne-
apolis: Uniyersity of Minnesota Press, 1957).

2John W, Bennett, Herbert Passin, and Robert K.

McKnight, In Search of Identity: The Japanese Qverseas
Scholar in America and Japan iMinneapolis: University of
Minnesota Press, 1958). .

350hn and Ruth Useem, The Western-Educated Man in India
y 195%.

(New York: The Dryden Press, 1955).
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well as the:chapter on orientation, each’Countgy will be

dealt with separately after the .over-all picture 1s pre-
sented.

Chapter VII will elaborate upon the returnee's use of

“~+his. education, and Chapter VIII will give the returned

student's reactions to, and attitudes toward, the educa-
'fional experienée abroad.

The final chapter will summarize the problems dis-
cussed earlier ah& make recommendations for their éllevia-

tion in the United States setting only.

16



CHAPTER II

THE INTERVIEWEES: BACKGHOUND INFORMATION
The persons interviewed in connection with this study

represent a 9onsiderab1e variety in such matters as age,
sex, academlc achlevement, time and years of study abroad,
degrees earned, parental occupation, and marital status.
during period abroad. This chapter details this background

information on the interviewgesﬁ; .
. AN - - e
In the discussion aqq tables of this chapter, the i
"country of study" is the country on which the intervi?wee
- chose to report. It does not necessarily indicate that all
degrees were obtained theré. In some instances an inter-
viewee may have received his Master's degree in the United

~.States and responded to the questionnaire in relation to
that country, but he may have received a diploma in educa-
tion from Makerere University College in Kampala,'Uganda
and a Bachelor's degree from London University. The ma-
Jority of the students questioned received all of their
education for the Bachelor's degree and such higher degrees

as they earned in the same country, however.

17



Citizenship )
The original intention of" the investigator was to

’ limit‘fhe inquiry to Kenya nationals. Seven of the inter- 3

viewees, however, as shown in Table-II, were found to have
Uganda or Tanzania citizenship, but are making "home" in
¥>Kehya. The sevén appear to be integral members of Kenya
life and aspirations and have, therefore, been retained in
the study. Withﬁthe.exception of one student who was born
in Uganda and now has Kenya citizenship, all are citizens
of their country of birth.

0f the Kenya nationals, a majority (62 per cent) stud-
ied in the United States. The United Kihgdom attracted
14 pef cent of the total and India 13 per,enﬁﬁq.«éll of the
students who weht to Canada and the Soviet Union were Keny;
nationals while two of the five (40 per cent) Qho went to

Ireland were non-Kenyans.

LE8

The median age at the time of interview for the group
as a whole is about thirty-one years, as is shown in Table
ITI. The returnees from the United States and the Soviet
Union tended to be younger than the median while those from
the other countries were older., The relétive youth of the
returnees from America is the result of the great influx
of Kenyan students due to the "airlifts" which began in
1959. The impact of these movements will be gone into in
greater defail 1éter in this chaptér in the discussion of

18



Table {1

19

Citizenship
Country of Country of Study
Citizénship U.S. U.K. india Canada U.S5.5.R. Ireland Total
. m’ o - -

Kenya 73 17 15 5 5 3 118
Uganda 1 i 1] 0 0 i 3
Tanzania 0 2 ) 0 0 1 L

Total 74 20 16 5 S 5 125

~




Table 1t
7 Ages of Returnees &t Tima of Interview

= 5

Chrdnolog!cal Country of Study
Age R U.5. UK. Indla _Canada U.S.S.R. Ireland Total
23 1 ] 0 0 0 0 i
24 4 0 0 0 1 [ 5
25 4 o] Q 1 0 0. 5
26 4 0 0 0 1 0 5
27 8 [} 1 0 0 0 9
28 11 0 i 0 N 0 0 12
29 - 7 i 2 0 1 0 n
30 N2 o =g
- 31 , 5 | 1 1] . 0 0 7
32 s 3 2 2 0 0 12
33 2 1 0 1 0 8
34 3 ] ! 2 0 2 9
35 2 | 3 0 1] 0 [3
36 3 0 2 0 0 2 7
37 0 1 [ 0 0 1 2
38 ) 1 I 0 ] 0 3
39 2 1 4] 0 [} 0 3
40 and older 1 b 1 0 0 0 6
Total 74 20 16 5 5 5 125

*Medlian age for group as a whole.
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the degrees which were earned.

The distribution of the returnees by sex is shown in
.Table IV. While fourteen girls were interviewed in the
‘study, thié’nﬁmber appears to be out of liqe with the usual
ratio of females to males in foreign study. As indicated
earlier, no official figures or estimates are available on
foreign study of Kenyans. Education officers couldqidentix
fy no Kenya female nationals who had left the cogntf} prior
to 1959, The lack of educational facilities for girls un-
doubtedly plays an important part in the explanation of this
figure., Then too, the position of the female in Kenya S50~
R S .

ciety before independence must also be considered

0f the fourteen females who went abroad,'ﬁhirteen of ’
them went to the United States. Some of these were high
school students and all were part of the "aiflift" program,
Of those interviewed, six left in the 1959 and five in the
1960 "airlifts." _ The ;emaining twé were taken in the 1961
and 1963 flights. The lone female student who went to the
United Kingdom accompanied her husband while he studied for

his medical doctorate.

Academic Achievement
The di'stribution and type of degree held by total
and country 1s illustrated in Table V. Because sixty-six

(53 per cent) persons held more than one degree, totals are

21




Table v

Sex of Interviewees

,‘22

Country of. Study

“Sex U.S. U.K. India Canada U.5.5.R., Ireland Total
Male 61 19 16 .5 5 5 i
Female 13 1 0 - 0 Q 0 14

Total 74 20 16 [ 5 5 125

Table V )
AN gz -
Degrees Held
: Country of Study o

Degrees u.s. U.K. Indla Canada U.S.S.R. lreland Tota!l
Diploma,
Certiflcate
or A, A. 18 16 6 2 3 2 47
Bachelor's 70 15 13 5 1 5 109
Master's 26 3 L 1 3 0 37
Doctorate 2 3 1 0 0 1] 26

Total 116 37 2h 8 7 7 199
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moré than 100 ‘per cent. It should‘be rémembered, however,
that all the degrees were not necessarily obtained in the
country of study.

‘ The academic awards earned rangéd from diplomas and

" associate degrees in fields such as accounting’tﬁ doctorates
“,in medicine and'philosophy. The majority were in the social
sclences with courses such as economics and political sci-
ence popular witp the males. Many of the female returnees
took courses in nutrition and social welfare. Many stu-
dents who could obtain scholarships and bursaries con-
tinued on for advanced degrees.

Tables VI through IX indicate the distribution of
these degrees and the year in which they wané;gbtained. ;In
the case of Table VI, all certificates, diplomas, and
assoclate degrees, which are at é level less tﬁan the
Bachelof's degree, are listed. These academic awards, in
most cases, were stepplng-stones tb higher degrees.

In tﬁe case of Bachelor's degrees in Table VII, it can
be seen that only‘?ifteen persons did not receive such a
degree., While for the United States, United Kingdom, and
India, it means that the level was not achieved, this is
true for only'one of the four students who studied in the
Soviet Union and did not obtain a Bachelor's degree. The
other three returnees from the U.S.S.R. were engaged in
programs of fiVe to seven years in length which culminated

in a Master's degree but by-passed the Bachelor's degree,.




Table Vi

Year in Which the Certificate, Diploma,
or Assoclate Degree Was Obtained -

: Country of Study R
Year U.S. U.K. Indla® Canada U.S5.S.R. freland Total

No Response 0 0 1 1] 0 [ . 1
Not Obtalned*. 53 5 10 3 2 3 76
1966 ¢ ] 2 0 g - 0 2
JRRY S .
1965 0 [4) 0 0 1 0 1
1964 1 1 0 0 0 0 2
1963 ’ ls 2 0 0 o ' 0 6
1962 0 0 0 0 0 ‘ 0 [
1961 2 0 0 0 0 0 2
1960 1.2 0 0 1 0 4
1959 ! 3 ] 2 1 ) 0 7
1358 and .
before 12 7 3 0 0 2 24
Total }h 20 16 5 5 5 125

*Indlicates those who did not obtaln a Certificate, Oiploma, or
Assoclate degree before acquiring a Bachelor's degree.




Table VI

‘ Year In Which Bachelor's Degree Was Obtalnagf
e —

Country of Study

Year U.Sl\ U.K.. indla Canada U,$.S.R. lrel;nd Total
Not Obtained* 4 L 3 0 L -0 15
1966 3 0 0 0 0 0 3
1965 13 I 0 2 1 0 _ 17
1964 ‘ 19 2 0 0 Desyrines - | .22
1963 1 3 0 0 0 1 18
1962 9 0 2 o o . o "
1961 7 1 i 1 0o 0 10
1960 1 1 3 | 0 S| 7
1959 2 } 3 1 0 1 8
1958 and before 2~ 7 4 0 0 1 14
Total 74 20 16 5 5 5 125

*indicates those who either did not achieve this level or did pot
receive a Bachelor's degree before acquiring a Master's degree,
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The influx of 'students which resulfed“from the special
“airlift&" of Kenyan students to fhe.United States is-evi-
dent in"the figures from 1961 to 1965 in Table VII. These
"airlifts" reflected the great desiré of theﬂﬁolitical lead;
" ership to get people into higher education. Since they are
“,still continuiné, many students have not yet returned to
Kenya. -

Large numbe{s of students were brought to the United
S@ates under the sponsorship of such agencies as the Afriean;
American Students Foundation, the United States Agenqy gor
International Development (U.S.A.I.D,) and the Internation-
~al Institute of Education (I.I.E,). The numbers involved
in these "airlifts" are presented in Table«XEl&y -

The first "airlift" was the result of the enterprising
work of the Honorable Tom Mboya, presently the.Minister for
Economic Planning and Development for Kenya. .Mr., Mpoya
actually toured the United States obtaining scholarships
for Kenya students. The second "airlift" was over three
times the size of the first and included students from all
over East and Central Africa, although most of them still
came from Kenya.

The probiem of financing such a large undertaking was
solved when the Kennedy Foundation granted $100,000 for
transportation. The many problems and a good description
by Gordon Hagberg of the total involvement in thqfe Mair-
lifts" 1s furnished in Mr. Mboya's book, Freedom and



- C‘ -
Table VIt
Kenyan Alrlifts
“wYear Number involved ‘ Sponsorship
1959 81 African-Amsrican Student's Foundatlon
(Mboya Alriift)
1960 295 African-American Student's Foundation
. (Kennedy Foundatidn Airlift)
1961 175 Afrlcaﬁ-Amerlcan Student's Foundation
147 1.1.E. through C.E.C.A.F.(Councl! for
Educational Cooperation with Africa)
1962% 40 1.1.E. (Supplementary grants)
: 60 U.S.A.1.D.~ African American Institute
(Junior Colleges)
1963 3 1.1.E. (Supplem&ntary"ﬁffﬂifﬂ’"
1964+ 30 1.1.E, (Supplementery grants)
i 1.1.E, (Teachers, full grants)
1965% 20 i.1.E. (Supplementary grants)
i 1.1.E. (Full grants)
1966% N0xx t.1.E. (Full grants)
Total L \V

v
-

*Chartered plane with privately sponsored students filling it to
capacity.

**Antlcipated totel. Decline in numbers is because of lack of
funds.

Source: Gordon Hagberg, Reglonal Olrector of the instlitute of
International Education, Nalrobi, Kenya.
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k As can be seen in-Table IX, most .of the Master's de-
grees dbtained since 1961 have been acquired in the United.
:~States:  Three of the five. students '(60 per cent) who
'\'studied in the Soviet Union were awarded Master's degrees.
Areland is the,oﬁly country which did not ﬁave a student
go on past the éachelor's degree. Only three s§udénts re-
ceived the Master:s degree prior to 1961 and they were in-
dividuals who had gone abroad - as private students before
/// independence was contemplated.
The plcture for doctoral degrees is presented in Table
"X. All were obtained relatively recently. It should be
pointed out here that one of the réturnees,&h&p@sulisted .
under the United Kingdom actually received his doctorate
in education in the United States. Because he had spent

more time in the United Kingdom, he was included there for

\\\*/ . the purposes of the study.

The other two students who received doctorates in the
United States were in the fields of veterina;} medicine
and political science. The two remaining doctorates granted
in the United Kingdom were in zoology and medicine, while

the one degree obtained in India was in medicine as well.

Number of Years Abroad

. The majority of students srent four or five years

lTom'MQoya, Freedom and After (London: Andre Deutsch
Ltd., 1963), pp. 137-1k9,
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Table X

Year in Which Master's Degree Was Obtalned

_Country of Study

Year u.s. . U;K. Indla  Canada U.S.S.R. [Irefand Total
< Not obtained 48 17 12 3 é 5 87
1966 3 0 0 i 0 1 1] 4
1965 5 0 0 0 2 0 7
1964 9 1 0 0 0 0 10
1963 8 0 1 i 0 0 1o
1962 1 0 0 i o - o 2
1961 4] 0 2 [¢] ] 0 2
1960 ) g 0 0 0 0 ‘, 4] 0
1959 l 0 1 0 0 0 0 1
1958 and . .
~ before 0 1 1 1] 0 g 2
Total 74 20 16 5 . S 5 125
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Table X

?ear in Which Doctorate Was Obtained

Country of Study

Year U.g.' U.K. India  Canads U.S.S.R. irelend To{al
Not Obtalned 72 17 15 5 5 5 119
1966 ] 0 0 0 (] 0 ]
1965 10 0 0 0 [ !
1964 0 ' 0 0 R T
1963 V] ! o -0 o . 0 ]
1962 i ! 1 0 o o 3
1961 0 0 0 0 o 0 0
1960 0 0 0 0 0 0 0
1959 o . 0 o 0 o o 0
1958 and before 0 0 0 0 0 0 0

Total 74 20 16 ) 5 5 125
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abroad, as$ can be seen in Table XI. = Most ofwtnoée who
spent less than four years abroad attended school in the

United States or the United Kingdom., These students eithe:

j~ob1:a:1ned_g'liploxnas, certificates, or assoclate degrees, or

they had previousjcollege tfaining which allowed them to
obiain a Bacheior's degree in less than tﬁe normal time.
Also inciuded in this time abroad is the period some -

students spent in working in their chosen field in order

to obtain profe;sional experience before returning home to
seek a position. One returnee from the United States, .for
example, worked for a year with a Los Angeles ¥e1evision
statibn after completing his course work at the University
of Southern California. Another returneagﬁzbq.the United
Kingdom worked five years as an engineer before going back
to Kenya. These cases were relétively infreqﬁent, however,

and most students returned as soon as their course work was

completed.

Father's Occupation

It might be expected that the sons of intellectuals
would be more likely to go on to higher education. However,
such was not-the case with this particular sample of Kenya A
returnees. /4 great majority of the students came from a
working-class background. Actually, almost 60 per cent of
them said ghat their fathers were farmers, as shown in
Table XII. Totals do not equal 10C per cent because of

multiple answers, For example, while a person may have



Table X1

Years Abroad

Country of Study

Years u.s. UK. Indila Canada U.5.S.R. ireland Total
No Response 0 1 0 0 0 0 1
One 1 } 0 0 ] 0 3
Two 10 3 2 0 0 0 15
Thres 5 3 0 0 0 ~ 0 8
R .

Four 25 7 2 1 0 2 37
Flve 18 0 4 2 1 1 26
Six 12 1 2 1] 2 ! 18
Seven 1 2 3 2 1 1 1o
Eight ) 1 3 0 0 0 5
Nine | < 1 0 0 0 0 2
Total 74 20 16~ .. 5 5 5 125
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Table Xi1

Father*s Occupation

-33

Country of Study

Occupation U.S. U.K. indla Canada U.S.S.R. Ireland Total
No Response 6 0 1 0 1 '8
Peasant Farmer L0 9 13 L 3 4 73
Civil Servant 6 L 0 0 0 0 10
" politiclian i 0 0 0. 0 0 1
Clergyman 'y L ] 0 Q,eaub_e,‘g 9
Private
Enterprise 6 1 1 0 0 o] 8
Teacher 4 0 0 0 0 o 4
Skilled Labor 2 1 2 0 1 0 6
Unskilled Labor 4 Q Q 1 0 ’ 0 5
Tribal Leader 3 2 0 0 0 1 6
Total 76 21 18 5 5 5 130




been a tribal leader, he aiso ma!y have éngaged»»f in-farming
or kept a small shop on a private basis. These cases were
relatively rare, however,

It should be noticed that less ihan 10 per cent said
a‘that their fathers came from any other single occupational
W,category such asAcivil servant, clergyman, or teacher.
This is probabiy attributable to two factors. Few Kenya

Africans, in any category, are financially able to bear the

total cost of higher education for their offspring, and the ~

bursaries or scholarships are éompetitive for all'and gen-
erally available regardless of parental status or oeccupa-

" tion,

Ny
B
Marital Status .

Twenty-seven students (22 per cent) were married before

going abfoad to study, as shown in Table XIII, in most
cases, these wives were left behind in the cafevof the
extended family. However, the students were expected to
contribute to their welfare if at all possible.

’ During the period abroad, another twenty-six students
(21 per cent) got married, as shown in Table XIV, The fi-
nancial problems which resulted from being married, both
before leaving home and getting married while a student,
will be mentioned again later in this study.

An interesting peint to notice in Table XIV is that
all the students from Ireland were married before they

finished their studies. The three men who married while

s
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Table XL

Students Married Before Study Abroad

Country of Study

Answer U.5. U.K. india Canada U.S.S.R. lreland Total
Yes 15 6 2 . 2 0 2 27
Ne 59 1h ih 3 5 3 98
Total ~ 74 20 16 5 5 5 . 125
-~ -
Table XIV
Students Married During Study Abroad
Country of Study
Answer U.S.  U.K. India Canada U.S.S.R. lreland Total
Not Appli~ : R
cable 15 -6 2 2 0 2 27
Yos 1 5 2 | | 3 26
No 4s 9 12 2 L -0 72
Total 7% 20 16 5 5 5 125
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in Ireland took Irish girls for their wives, Reactions
related thereto will be discusseéd in the next chapter.

’ |

Almost all -of the returnees interviewed for this study
were Kenya nationals, The seven individuals who had Uganda
énd Tanzania citizenship, however, were living in Kenya
and will do so for some time to come.

The median age for the group was thirty-one years,
with most of the returnees from the United States and the
Soviet Union below the median age. Only fourtgen girls
wvere Interviewed and thirteen of those were students who

had gone to the United States since 1959 under the Maiprlifte

programs, : }

The academic awards earned by the returnees ranged
from dipldmas toldoctorates with almost everyone achieving
the Bachelor's degree. Thirty-eight Master's dég;ees were
obtained as well as six doctorates. Most of the work was
done in the social sciences, The majority of the students
took four or five years to finish their work.

Almost 60 ber cent of the returnees:listed their
fathers' occupation as farming. WNo other single occupation-
al category could claim as much as 10 per cent of the total.
This result is indicative of the fact that few Kenyans, in
any occupational group, can afford to pay for higher educa-
tion for their children, and that scholarships are given

on a competifive basis and generally available to all.
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- -Fifty-three students (42 per cent) we%e either marriéd

-before their departure or got married during their stay -

abroad, "This helped to complicate the financial picture in

many cases,



" CHAPTER III
ORIENTATION

Orientation or preparation for effective living and
studying in a foreign country is now considered an essen-
tial part of educational exchéhge programs. The 1gcreasing
emphasis on orientation in both the home country and the
host country 1s rooted in the assumption that the. likelihood
of student success in a foreign country is enhanced by -
knowledge of educational patterns and practi%ggs%égd of
social and political ways of life in the country. in which
the student will.be studying and living. This chépter

details the reactions of Kenyan_feturnees to the orienta-

tion programs provided them both at home and abroad.

Iravel Prior to For&ign Study

While travel to foreign countries is not necessarily
an orientation po foreign study and living, it is conceiv-
able that extenaed visits in countries other than one's own
will facilitate adjustment to other countries including a
country in which one has chosen to study. Interviewees were
&ueried on the number of countries that had been visited

for a pericd of one month or more prior to the foreign
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education;l-experience. .

As shown in Table XV, one hﬁndred (80 per qentj of the
interviewees had not geen outside East Africa prior to the
period of foreign study. The remainingitwenty-five stu-
dents (20 per cent) had made visits, in most ;nstances, to
cogntries bordering East Africa. Such visits offered ex-
pééures practicaliy identical with those of the home country.
In view of the limited travel of the subjects prior to study
abroad, no attempt ﬂas been made to show the possible dif-
ferences in the evalﬁation of orientation programs by those
who experienced foreign travel prior to study abroad and

those without travel experience.
: ~

Orientation in the Home Country ARz

Orientation can be given in two places: the students'
home country or the host‘country. It can also be held in
both countries. Table XVI details the returnees' appraisal
of the adequacy of the orientation afforded him befbre
leaving his home coug}ry. It is significant to note that
sixty-two of the inte;viewees (50 per cent) reported having
received no orientation at all and that thirty-three per-
sons (26 per cent) felt that the orientation provided was
inadequate or "less than enough." Fewer than a quarter of
the total interviewees (24 per cent) felt that the orienta-
t{pn provided was "enough" or "more than enough.”

Interviews revealed that in some instances the orienta-

tion lasted only one hour. In other cases, it extended over

39
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Prevlious Travel Outslde East Africa

Table XV

*Does not Include other countries of study If the student had

studled In more than one country.

Number of N
Countries : : Country of Study :
of Travel* ~ U.S, U.K. india Canada U.S.5.R. lreland Total
None 57 16 15 5 3 h 100
One 10 3 ! 0 1 1 16
Two 5 1 0 ] 0 0 » 6
Three S 0 0 0 i 0 2
?our or more ! 0 0 '] 1] i 0 1
Total 74 20 16 5 5 s - 125

~
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Table XVi

Orientation Before Leaving Home

41 -

Country of Study

Responses U.s. UKD India Canada U.S.S.R. treland Total
None at all 35 9 7 4 3 4 62
Less than . ‘
enough 22 3 5 A 2 0 33
Enough 16 7 4 0 o] | 28
More than -
enough 1 i Q 0 0 0 2
Total 74 20 16 5 5 o .5 125
-
Table XVI| "
‘\\*’Speclul Arrangements for Arrival
Country of Study
Answer u.s. u.K, tndia Canada U.S.S.R. Ireland Total
Yes 58 17 15 3 3 L 100
No 16 3 i 2 2 i 25
Total M <20 16 5 5 5 125




. one week. Howéver, the Judgment made by the student was

whether or not it was enough for him personally. While one
student might consider an afternoon of d;scussion as suffi-
cient for his needs, another might think that three days of
le;fures and discuss;on were not adequate, The fact that
about 75 per cent felt a need for more orientation before

leaving home remains.

Orientation After Arrival in the
Host Country

Conversatfbns with the interviewees indicated that the
nature of plaﬁs for reception in the hostmcountry were
highly important to them, As shown in Table EVII, one
hundred students (80 per cent) reported that t¥p#*yere met
upon arrival in the foreign country by some represeptative
of the host‘country or host school, In éome cases this
wvas only a matter of being directed to a further travel
connection. In other cases, it meant a tour of the bity and
arrangements for hotel and meals before going on to the
place of study. Such‘erangements were welcomed and gave
an initial introduction to the host country, but they were
considered to be of no value as an introduction to the
practices of institutions of higher education.

Even though 80 per cent of the students had received
sngial consideration at the time of their arrival, fifty
of them (40 per cent) indicated that they had received no

orientation after their arrival in the host country, or
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that they.could not remember any, as shown in Table XVIII,
Thirty-féﬁr of these fifty students had received little or
no.-oriéntation before ledving their own country. “This

" means that one out of'every four studenfs received no ori-
éﬁtation of any kind prior to beginning study in a host
country. )

Seventy-four of the interviewees did experience an
orientation program‘in the host coun;ry. These orientation
programs ranged in duration from one day or less to more
than two weeks, as shown in Table XVIII. . As the table in-
dicates, hoWéver, only thirty-four students (27 per cent)
received one waek or more orientation. Table XIX shows
that only three students failed to take adv;;tdgﬁﬁpf-the
meetings offered.

0f the seventy-six students who had received'orienta-
tlon, only eleven of them expressed dissatisfaction with
the programs as shown in Table ¥X. On the other hand, only
’twenty-one of them said that they felt the meetings were
"very valuable." The reason for this can be gound in the
various types of orientation received, and this is reportea
in terms of specific countries.

The majority of students who hadn't received orienta-
tion expressed a desire for it. Even many of those who had
received; some form of orientation expressed a wish for more
iﬁformation. Fourteen of the twenty-one versons who answer-

ed "very valuable" in Table XX had alsc answered that they
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Table XVii|

- Length of -Orientation Heetings In the Host Country

Country of Study

Answer "~ U.5. U.K. india Canada U.5.5.R. lIreland Total
No response 1 0 0 0 0 0 1
Not held “23 8 5 4 2 4 3
Can't remomber 2 1 ] 0 1 0 Sy
One day or \*i‘ﬁ;ﬂ- - oo

less 13 0 3 i 1 0 18
Two days 1L} 2 0 0o Q 0 13
Three days * 4 = 3 0 0 1 0 . 8
Four days ] 0 0 0’ 0 o 1
Five days 0 Q 0 0 0 0 0
One week 6 4. 4 0 ] 0 14
Two weeks 8 ! 3 0 0 1 13
More than :

two weeks 5 1 | 0 0 0 7

Total 74 20 16 5 5 5 125




Attendance at Orientation Meetings

Table XiX

Country of Study

Answer U.s. -U.K. “iIndia Canada  U.S5.5.R. lreland Total
No response 1 0 1] 0 4 0 1
Not held 24 7 5 - b 2 4 L6
Yes 46 13 10 1 3 i 74
No T2 0 1 0 0 0 3
Somat imes 1 )] 0 0 0 0 1
-
Total 7k 20 16 5 5 ewdwsal - 125
Table XX
Value of Orientation Meetings
Country=of-Study
Answer U.S. U.K= India Canada U.5,5.R. ireland Total
Not received 25 8 6 4 2 4 49
Little volue 8 . 1 2 0 0 0 Lk
Satisfactory 29 8 L I i 0 43
Very valuable 11 3 4 0 2 1 21
Unable to say | 0 0 0 ] 0 1
3 5 5 5 125

Total 74 20

.
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had received one week or more of orientation in Table XVIII,
It would therefore seem that orientation was not only

greatly déSired, but that it was also deemed inadeqﬁate and /(;

appeared to be considered very valuable if the program was

atwleast a week in duration.

The United States -

Only seventeen of the seventy-four students who came
to the United States felt that they had received adequate
orientation before they left the home country, and only
thirty-five of them had received more than a day's orienta-
tien after their arrival in America. Most expressed.a
desire for more‘help in adjusting to the newf§§tuaﬁigy.

Many suggestions were given bpth by students who had
received orientation and those who had not. Some fglt that
the best way to orient an African student to the new way of
life was by jaking arrangements for him to live with a fami-
ly. Others felt that this family should be Negro as well.
In other cases, great-antagonism was éxpressed toward liv-
ing with a family Secause it was too restrictive frém a
social point of view.

Some felt that more orientation should be given at
home while others requested that it be given not only in
the United States, but at the exact location of studies
rather than, for example, in New York when the study was
to be in Chicago. Some even suggested that there be no

orlentation at all so that the student‘would have no pre-
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conceived-ideas.

The consensusqwhich evolvéd‘from»the interviews
pointed ‘out three main problems. The first was the lack of
a sound orientation program at either end, there or here.
Efn many cases, the orientation given there was nothing more
than the reading of some pamphlet5 about the Uriited States
which had been secured from the United States Information
Service. 1In othericases, it was only a short talk with an
embassy official. For many, the situation was almost the
same éfter their arrival in the United States. _

The second problem arose where orientation was re-
éeived. In too many instances, the student Sa;§ he was.
really only given a "pep talk" or propagan5;13&9q§-ﬂthe
land of the free and:rthe home of tbe brave." Basic issues
and problems were not discussed. ‘

The final problem also involved orientation programs
which did exist. The students complained that orientation
was glven by persons!Lho had no familiarity with either
Africa or the probléhs of the African student in the United

States.

The United Kingdom
While the United Kingdom does not appear to be doing =a

better jog of orientation than anyone else, there was little
complaint about the length or nature of orientation. The
bonds -¢f colonialism seemed to make the United Kingdom far

less of an unknown quantity to the African student. He,




after'all,vhéd.been subjected to English culture in}vérious
forms ‘and had come up through the ‘British system of educé—
ﬁion. He had met and talked with Engli;hmen in East Africa
. and had been taught by them in school, There was even a
f;eling~of "belongipg" because of the Commonwealth rela-
tionship., These factors seemed to contribute to the lack
of orientation problems faced by the tfrican student in

the United Kingdom.

India
General. dissatisfaction was expressed on the part of

students who had been to India. Seven of the sixteen in-

dicated that théy had recelved no orientatiom at,all before

P
leaving Kenya. This included the one studgnt who had gone
to West Pakistan. Five of the nine who had received ori-
entation felt that it was inadequate. Two example; of poor
orientation were given. In one case, a friend of an inter-
viewee had been accepted in an Indian school and did not
learn until his arrival that the langﬁage of instruction
was Hindi. It took him two years to acquire sufficient
proficiency in Hindil to pursue regular courses. In another
case, an interviewee had taken wool clothing with him
which was inappropriate for wear in the country.

¥hile India was about average when compared to the
other countries in whether or not orientation was held
after arrival, it seemed to make an excellent "first im-

‘pression.” Only one person was not met upon arrival.
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Most were met by Ministry of Educationuofficials and pasgéd
on to school officials. It was at this 1evel that the proc-
ess tended to end, providing no orientation to life and
education in India,

’ The largest single need for orientation noted by stu-
ﬁents of Lndian_iﬁstitutions lay in the area of social
practices and customs. In a country which is caste- as
well as color-consclous, the African needs considerable
guidance, making this aspect of an orientation vitally
important. Suggestions were also made for special‘language
courses which would enable the African student to communi-
cate with the Indian on a soclal level as well as move mofe
readily into full academlc life. fhyumhg‘—

Canada

None.of thé interviewees who went to Canada had ever
been outside of East Africa before their jourhe& abroad.
Possibly because of the paucity of African studehnts who go
to Canada, there 1ig little attempt made at orientation. In
fact, there is some cooperation with the United States to
provide orientation for African students.

Only one student had received orientation at home and
he felt that it was inadequate. Of the three students who
were met upon their arrival in Canada, two of them were met
on a personal basis by friends, rather than by official
representatives of the country or school. Only one person

received oriéntation after arrival, and it was for only one



day. Those who received none said that it would have been

highly desirable.

The Soviet Union
= Interviewees who studied in the Soviet Union were not
grante& Kenya exit visas for study there. Tﬁe students
Qho wént there did so by devious means. They were allowed
to go to India, Pakistan, the United States, or the United
Kingdom, but not the Soviet Union. Some actually traveled
first to the Sudan or Ethiopia without a visa and made ar-
rangements-there for travel to the Soviet Union under a
more "“friendly™ atmosphere. Any orientation received be-
fore leaving was on an "informal" basis, =~

AR A - -

Upon arrival in the country, the students were taken
to their sphool, although .they felt that no specigl arrange-
ments had been made other tggg the normal "Intourist" recep-
tion given to any foreigner who arrives in the Soviet
Union.

The students had difficulty in expressing an opinion
on the orientation received after arrival, While a short
orientation program was given immediately-upbn arrival, in
some cases, theTe was an "orientation" which went on while
they were in the “preparatory faculty.” This was a period
of one year, normally, in which the language was taught
before the main academic program was begun. Tours of the
Soviet Union were provided at government expense during the

antire perio& abroad as well. Those‘who received orienta-
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tion after arrival in special meetings felt that it was
adequafe or beﬁter. Orientation before arrival was men-
tioned by one individual as something greatly missed.

N

Ireland

Only one person received orientation before leaving
for Ireland. He was also the only one to receive orienta-
tion after arrival, Therefore, four out of the five stu-
'dents who went to Iréland receivgd no orientation of any
kind. However, this did not seem to present a problem
to those interviewed. Agaln, as in the case of the United
Kingdom, it would seem the adjustment problem was less
severe in thelr cases. ~

e -

The one student who did receive orientation was given
a very comprehensiye program after his arrival. Two weeks
of morning of afternoon discussions and lectures we;e al-
ternated with tours. Topics covered ranged from fhg edu-

cational system and use of money to accommcdations and how

to get in touch with a, doctor.

Summary

All of the cguntries involved in this étudy need to
improve their orientation programs, both in the student's
home country and in the host country. In many cases, stu-
dents received little or no orientation, or the orientation
re;eived was felt to be inadequate. Most of those who re-
ceived no oriéntation felt that it was greatly missed.

»



The returnees from thg United States én@ India seemed
to have more problems of an orientation nature théh‘did
those who had gone to the other countries. The students
who had been fo fhe United Kingdom and Ireland appeared to
Eé less in need of orientétion because of their familiarity

with the "British"” way of life.
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CHAPTER IV
SOCIAL PROBLEMS

As can be seen from Table XXI, a great number of the

~ problems of adjustmént which faced the African student.,can

be classified as social. Getting along in any new_environ-
ment presents problems for most people. This chapter will
discuss the problems which faced the African student in

his temporary home. ~
,w..“_

Geographic Effect _

For the African student, mbving to another country
meant living in a strange climate. In most cases, it i
meant cold and snow which were completely unknown at home.,
Twenty-one persons (17 per cent) listed this as the first or
second most importangbproblem of adjustment.

The differences in food also presented problems. Nine
students (7 per gent) expressed concern over this as a most
important problem, and another fifteen (12 per cent) put
it in second place.

Although all of the students except those in the Soviet

Union and fndia were in English-speaking countries, the

variations and differences in accents arose as a problem

53
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to ten.people (12 per cent). This was overcome after a
period of‘exposure to the speech patterns. Slight differ-
ences in meaning also arose between countries. None of
these problems was*sp great as to cause permanent problems,

“however.

Cultural Differences

The differences between African culture and that of
the host country are pointed out iﬁ Table XXI under “Social
Ways and Customs“ as well aé éeveral other responses which
border on this area, Fifty-eight people (46 per cént)
listed this in either first or secbnd place. If one includes
the other variations on this answer, such.gé "Fast pace of
life," "Carefreeness and informality of pegffgf”*“Cdldness ' o
and aloofness of people," *Personal habits of people,” and %
"Superficiality'and hypocrisy of people," seventy-seven of
the interviewees (62 per cent) found this to be a major
i\\\v/ problem area.
Racial Diseriminatidn

Twenty-one people (17 per cent) listed racial dis-
crimination as a major problem and seventeen of them con-
sidered it to Le the most important problem of adjustment
they had to face, as shown in Qable XXI,

Only seventeen students (1l per cent) stated that they
‘had never faced the problem of racial prejudice on an indi-

vidual basis as shown in Table XXII.
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Many of thesé seventeen students did éxperiencg_a
problem in getting accommodations, however.v The distine-
tion made-here is between a person-to-person relationship,
Table XXII, and an impersonal relationship which only in-
volved obtaining living quarters, Table XXIII: Those who
answered "Not applicable" were people who lived in school-
sponsored dormitofies or hostels exclusively.

The various types of housing obtalned are shown in
Table XXIV. §event;-seven students (62 per cent) lived in
a campus dormitory or hostel at one time or other. <Since
some students changed their type of residence several times

during their period abroad, totals are more than 1CO per

cent. R -

While the problem of racial prejudice is lessened by
the use of campus.dormitories, it is still not solved. In
some cases, situations arose where a fellow-student refused

to share a room with an African student becausé of his-race.

Social Activities

An interesting phenomenon occurs in the social realm.
Only twenty-seven students_(22 per cent) expressed the feel-
ing that there was a shortage of .social activity, as shown
in Table XXV. However, many of the students who indicated
that there was enough soclal activity available also ex-
pressed a desire for more "social" on the very next ques-

tion, as shown in Table XXVI. Totals are more than 100 per

.cent because of multiple answers.
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Tabla XXt

Ractal Prejudice on an Individual Basis

57 -

~ -

Country of Study

Total

Answer U.S5. U.K.- lIndla  Canade U.5.S.R. tireland
No response 0 1 2 0 0 0 3
Never 8 2 1 0 3 3 17
3
Occasionally 52 17 12 5 2 2 90
Constantly 14 0 1 1] 0 0 15
Total: 74 20 16 5 5 5 125
-~
- TR R
Table XXili

Recial Prejudice in Obtaining Housing

Country of Study

Answer U.$. U.K. indla Canada U.S.S.R. ireland

Total
No response 1 1 t 0 0 0 3
Not appli- 13 1 7 0 3 0 24
cable
No difficulty 11 1 S 1 2 2 22
Some diffie~
culty 24 1L 3 3 0 2 46
Huch diffi=
culty 25 3 0 1 0 1 30
* Total 74 20 16 5 5 5 125
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Table XXIV

Types of Housing

P roe———— —
— oo —

Country of Study

Answer U.S. " U.K. India Cangda U.5.5.R. 1Ireland Total
Alons In B
apartment 22 10 2 3 1 3 LY
Shared
apartment 32 [3 3 2 1 L 48
Campus dormi- .
tory or .
hostal 50 7 13 3 3 1 77
Roomed with R -
a family 21 7 0 0 0 2 30
Board and -
room or -
I'digs't 1 2 0 0 0 0 3 \
Married stu~
dent's =~
housing 3 1] 0 0 © 0 i« eI
i g N
Total 129 32 18 8 .5 10 202
Table XXV

Avallebllity of Soclal Activity

Country of Study

Answer u.s. U.K, Indla Canada U.S.5.R. Ireland Total

Too little 10~ 1} 13 2 I ] 27
,,.,.r»"//

Enough 50 16 3 2 3 2 76

Too much 14 3 0 ! 1 3 22

“Total 74 20 16 5 5 5 125




Table XXVi

Desire, for More Activitles

e

Country of Study

Answer U.S. U.X. India Canada U.S.S.R. Ireland Total

None: 19 2 1 1 1 2 26

Professional 35 7 6 3 2 2 55

Soclal 35 13 12 3 3 2 68

Athletic 12 2 3 2 0 0 19

Relligious 8 2 1 0 1 1 13

Student B

polltics 1 0 0 1] 1] 0

Travel 0 1 0 0 0 0 1

Totel 110- 27 23 9 7 ¢ 7 183
A

Table XXViti

tnvitations to Visit Homes

Country of Study :
Answer U.S. U.K. india Canada U.5.5.R. lreland Total

Nevar 0 1 (1} ] 1 -0 2
Rarely 8 8 .13 i 3 } 34
Occasionally 0O ] 0 0 0 "] i
Frequently 38 8 3 3 1 3 56
Very

frequently 28 2 0 ! 0 1 32

Total b 20 16 5 5 5 125




When the students were asked about this ;ather contra-
dictory answer, they would say thét evén though there was
enough social.activity available, it was_always nice to
have;more from which to choose,

' As a group, the stﬁdents received many invitations to
visit homes, as showﬁ in Table XXVII. Eighty-eight students
(70 per cent) were at least frequently invited to homes.
However, this percengage is brought up significantly by the
response in three particular countries--the United States,
Canada, and Ireland. T

The number of acceptances varies slightly downward,
as shown in Table XXVIII, The reasons expressed for the
lack of acceptance varied. The student someézmeﬁhﬂelt that
the invitations were insincere, or were for an ulteyior
motive. In many cases, he felt that there Just was “insuf-
ficient timé for accepting all the invitations which he
received. This is quite understandable when one considers
the demand which a full course of studies places on one's
time, -

The soclal contacts made evidently have a high degree
of holdover value after the student returns home. As shown
in Table XXIX, only fourteen students (11 per cent) reported
that they have maintained no contact with the host country.
Only two persons of the 111 (less than 2 per c;ht) who have

maintained contact said that these were primarily of a

business-professional type. It would, therefore, seem that
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Table XXVIil

Actual Visitations to Homes
P e e ]
N N
o Country of Study

Answer U.S5. U.K, India Canada U.S.S.R." ireland Total
Never o 1 0 0 2 0 3
Rarely 4 9 13 1 2 1 Lo
Occasionally 5 lS 1 “0 .0 0 7
Frequently bo 8 . 2 LY 1 3 - 58
Very -
frequently 15 1 0 0 0 : 1 17
Total 7% - 20 16 5 5 - 5 125
.wM.J“
Table XXIX e

Type of Contacts Malntained After Return

Country of Study

Answer U.S. U.K. India Canada - U.S.S.R. lrelafd Total
None 3 2 5 1 3 0 th
Primarily per=

sonal=soclal 45 ;I3 7 3 1 2 71
Primarily bus-

iness-profes~

sional i 0 0 [4] 0 ! 2

Combination of
both types 25 5 4 \ 1 2 38

Total 74 20 16 5 5 5 125
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the sopial_cgntadts made during the period abroad-are of a

‘1asting nature,

Personal Neéds and Interests
i bThe various types of organizations to which students

belonged is shown in Table XXX. Their great interest in

cliibs for foreign students in general and African students

in particular is quite evident. In many cases, they be-

longed to both groups of this naFure, as yell as other

organizations. Totals, therefore, are greater than lOOIper
A«éént. If one considers professional organizations and aca-~
demic groups as a total entity, he finds that this number,
sixty (48 per cent), is a close second in intergst. This’

‘ aedginn
desire for professional or semi-professional organizations
fits in with the desire expressed by fifty-five persons
(40 per cent) in Tébla XXVI, for more professional ;ctivi—
tiles. - .

As a group, the students averaged about two organiza-
tions each, with forelgn students' clubs and intellectual
groups accounting for over 60 per cent of the total.

Thirty-four students (27 per cent) felt that they
did not have enough time for relaxation and such things as
attendance at the theater, movies, bowling, and similar ac-
tivities., This is shown in Table XX¥XI.

« An even higher number, forty-two (34 per cent), ex-
pressed dissatisfaction with the time available to them

for such things as letter-writing, 1auddry, clean-up, and
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Table XXX

Types of Organizations to Which Students Belonged

" Country. of Study _

Answer u.s.

joined

U.K. ~ India Canada U.S.S.R. lraland Total
None "7 0 2 0 1 1 1
“‘African stue~
dent's club 29 5 7 1 0 2 L
Internat lonal
student's
club 3t 5 4 } 0 0 LY
Social groups 20 7 3 2 i 1 34
Athletic
groups 8 6 6 0 2 1 23
N . 3
Scholastlc S
honorary
clubs - 3 1 0 0 0 0 4
A
Rellglous -
groups 13 2 3 2 0 1 21
Professional
organizae
tions 12 S 2 2 1 0 22
Political
clubs 7 6 1 1 0 0 16
Academic .
groups 22 6 2 3 1 L 38
Total . 145 43 28 12 6 9 242
groups
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Table XXX}

Time Spent In Recreational Activities

- L4
: : . Country of Study
Answer U.s. U.K. India Canada U.S.5.R. Ireland Total
None 1 0 0 0 0 ] 1
Too little 19 6 =~ 5§ 1 2 i 34
Adequate 56 -3 9 b | 3 4 87
Too much 0 _ 1 2 0 0 0 3
Total .74 20 16 5 5 5 125
-~ N
P SN
Toble XXXI1t )
Time- Left for Personal Needs and Interests B
Country of Study :

- Answer u.s.  U.K. India Cenada U.5.S.R. Ireland Total
Too 1lttie 24 6 -5 3 L 0 42
Enough 50 14 9 -2 } 5 81
Too much [} 0 2 0 0 0 2

Total 74 20 16 5 5 5 125




similar activities; as shown in Table XXXII. Here-again
the gregariousness of the students ‘presents itself, since

recreational-activities seemed to overshadow personal needs.

k]

The United States )

Thirty-eight students (51 per cent) who responded to
théyquestion about adjustment problems listed either cul-
tural differences or racial discrimination:as of prime im-
portance. Only eleven persons (%Serr cent) expressed
"geographic" problems as most important.

Every student interviewed said that he was faced with
some degree of racial prejudice. Those who did not face it
in a person-to-person situation would find the prqblem

. BTN C
present in obtaining housing, and vice versa. Fourteen
people (20 per cent said that they were faced with racial
prejudice constantly on an individual basis, and two‘out of
every three people (66 per cent) had trouble in finding
living accommodations, Half of those who had trouble felt
that it was a very great problem tb them,

Although only ten persons (14 per cent) felt that there
was an insufficient amount of social activity available,
thirty-five people (47 per cent) asked for more of this type
of activity, The same number felt a greater need for pro-

fessional activities as well, which would indicate that it

‘was not just a matter of wanting "all play and no work."

Every student had been invited to a host national's

home at least once with sixty-four people (86 per cent)
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basis,

66

reporting it on aA“frequenﬁly" or "moré often basis. Tﬁenty
returnees (27 per cent) reported -acceptance of the invita-
tions on- an occasional basis or less frequently.-  The reas-
ons for this fell into two categories.- Some students felt
that they just didn't have time, while others felt that
the invitations wefe not sincere or they were only gi&en so
éhe wealth of thé‘host could be shown.

Only three people (4 per cent) have not maintained
contact with~Americ;ns. 0f those who have kept in touch,

forty-five of them (63 per cent) have done so on a personal

The students in America seemed to follow the general
trend of the group as a whole in relation t;,gjégespent in
recreational activities and orgénization membership. That
is, foreign students' clubs and intéllectual groubs ac-
counted for over 60 per cent of the total groups. joined,
and 26 pér cent of the respondents were unhappy about the
time available for recreational activities, A slightly
higher number than aVerage indicated religious organiza-
tion membership, however.

An average response was given on the Question of the
time left for pe}sonal needs as well. Twenty-four persons
(33 per cent) felt that there was a shortage of time. 1In
many cases, this was due to the fact that they were working

after school to help support themselves.



*

The United. Kingdom

The climate in the United Kingdom was:considered a

close secorid to cultural problems there. The racial problem
. d1d not seem to cause as much concern as one would expect,

, beééuse only two people (10 per cent) listed it as 4 major

problem. There was a feeling expressed by some that the

‘British are just naturally cold and aloof, wlth any stranger,

which may account som?what for the reaéfion.

As vas true with the United States and the group as a
whole, a need for more social activity was expressed. This
was done by thirteen persons (65 per cent), although only
one had said that too little was available., Seven people
(39 per cent) asked that more professional aczigiéﬁgsube
made available.

Only ten people (50 per cent) wefe invited 1nt5-the
houses of host nationals more than occasionally and one of
those ten failed frequently to accept the invitations. When
compared to the United States, this situation looks quite
poor. Since only two Bbople expressed racial prejudice as
a major problem, howevé}, this would seem to indicate that
the reason for the;lack of invitations was felt to be the
coldness of the British rather than racial bias,

Lasting friendships were made and only two persons
(10 perrcent) failed to keep in touch with host nationals
aft;r thelr return home. All eighteen students who did so

had some degree  of personal-socilal relationship in their
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contacts. A

The only thing out of the ordinary seems to be a some-
what higher interest in sports and polities, When compareg
td the United States, this would seem logical because of 1
" more famiiiarity and backgrouhd in both areas. ‘Many students
were. active in organiéations working for independence., They
als§ were familiar Qith British types of sports such as
soccer, rugby, and cricket.

Six'indiv;duals E3O per cent) expressed the feeling
that there was too 1little time available for personal needs
and interests.” The same number felt the same way about ‘
time for recreational activities, This was due to too mucp

time being.needed for academic commitments in~h95§,ggsgs.

India

Food and‘cultufal differences were named by the students
who studied in India as being the major problems faced
there. Food was not only highly seasoned, but contained no
meat in many cases. Sggcigl arrangements for a separate
kitchen had to be made after the students protested, in
one instance,

Twelve students (75 per cent) said that they were
faced with racial prejudice on an individual basis occasion-
ally. One person (6 per cent) sald it was constant and an-
other said he never was bothered with it. The discrepan-
cies here are probably the result of definition. Many of

those who told dbout injustices, such as being called names
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on the street by both children and ‘adults, were not- sure
‘whether to classify it as raclal préjudice or casﬁe, since
the lower castes ﬁave darker skins. The ;tudents reported
much less of a problem with Indian Christians. Only three
pegile (19 per cent) reported a problem with housing be-
cause it was government furnished in most cases. Thirteen
of them_ (81 per cent) had lived at one time or another in
the government hostelg'which were provided.

Thirteen students (81 per cent) said that there was
too 1ittle social activity available, and logically, for
the first timé, twelve (75 per cent) expressed a desire for
more. Thirteen (81 per cent) said that they rarely were
invited to the home of a host nat;onal but theyusaeepted
all invitations. Some felt that it was a matter of finances
more- than anything else. Most Indians were too poor -to have
people in, ahd were hesitant to bring someone to their one-
room home, which housed a large family.

This lack of contact is reflected somewhat in the fact
that five students (3l‘ier cent) maintained no personal con-
tact of any kind with the host country. Only seven (44 per
cent) had contactssof a strictly personal-social nature.

Clubs of the foreign-student type were joined most
often with athletics coming in a close second. Five students
(31 per cent) ekpressed the feeling that too 1little time was
available for both recreational activities and personal

needs and interests. The reason given was the great demand



on-extra time by out-of-class assignments. On the other

hand, two people (12 per cent) said that too much time was
avallable in both categories’ and gave the reason that the
academic requirements were too easy. The answer probably

lies in the individual differences in student ability.

Canada”

The pattern for Canada seems to parallel closely that
of the United States. Three of the students (60 per cent)
expressed concern with social differences, and one (20 per
cent) listed racial discrimination as the most important
problem of-adjustment. )

All five students were occasionally faced with;rgcial

: ‘ ‘ g
prejudice and only one (20 per cent) had no problem in ob-
taining housing because of race. The greatest problem-
seemed to be in Nova Séotia and New Brunswick where a m;re
provincial stmosphere prevalled. .

Thres students (60 per cent) expressed a desire for
more social as well as professional activities. Only two
persons (40 per cent), however, indicated that they felt
there was too little social activity available.

Only one student’ (20 per cent) failed to receive fre-
quent Invitations to the homes of host nationals, and he
was the only one who failed to visit homes on a frequent
basis.. He was also the only one who did not maintain con-
tact of some kind with host nationals after his return to

.

Kenya.



Clubs of an aca&emic or professional nature were joined
most often with five out of a total of twelve affiliatipns
(42 per cent) being of that nature. Onlf one student (20
per cent) felt that there was inadequate timejavailable,to

‘him for recreational activities, However, three of the

five (60 per cent) indicated that there was not encugh
time for personal needs and interests because of the aca-

demic load.

The Soviet Union

Cultural q;fferences did not present a very great
problem for students in the Soviet Union. Three students
(6C per cent) indicated that their major problem was cli-
matic, with the long cold winters quite a change from Kenya.
Since the students were much more culturally sheltered and
individually cared for than in the Western countries,'they

did not face some of the problems which were reportéd by

“their counterparts in other countries,

Three of the five ggo per cent) salid that they never
faced racial prejudice on an individual basis and none had
any problem in obtaining accommodations. Where the problem
of race did arise, it was usually a case which involved a
girl. Some did say that they had heard of racial péoblems
in other areas. In Baku, for instance, there had been a
mass exodus of African students because of a racial problem
of some kind. They held the feeling that the problem was

much more prevalenht in the non-Russian areas of the Soviet
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Union, -

- Again, holding true to the pattetrn, thle only one
student (20 per cent) sald that there were ;oo few social
activities available, three of the five (60 per cent) ex-
pressed a desire for more activities of this kind. Two
felt the need for more professional activities and one in-
dicated a lack in the religious area.

The distance kept between the average Soviet citizen
and the students is indicated in thé answers to the ques=-
tions on visitations. Only one student (20 per cent) who
studied in Odessa was frequently invited and frequently
visited the home of a host national. He said it was always
a visit to a girl friend's home, but not always ttesmmtmme-
one. He was quite an extrovert and a very 1ik$ble inq;-
vidual.

It appears that no efforts were made on the part of
the school and governmental authorities to encourage frater~
nization with host nationals. If a person took it upon
himself to make contacts;~1t was acceptable. Therefore, it
took someone with an outgoing personality to get invita-
tions., The other stgdents, who were less inclined to mix
soclally were left out. Some said that they felt that the
Soviets were very suspiclous of all foreigners.

Only two .of the stuigits (40 per cent) maintained per-
sonal ;ontacts after their return, These were the two

people who rarely yisited with host nationals, and the



individual who was most socially active has retained-no
connections with the Soviet Union. This seems to imply
that the students who -had fewer contacts did a better job
of cementing the friendships obtained,

Only athletic proups attracted more than one of the
students. Each of the others belonged to only one type of
organization. - This was decidedly below the averages for
other countries. .

While three students (60 per cent) felt that there was
adequate time for recreational activities, only one (20 per
cent) said that he had enough time for his personal needs
and 1hterests. Again, the reason given zas the great “

amount of time spent in study. TR

Ireland

Ireland presents'rather a paradox. While it appeérs
on the surface to have the same problems as other coﬁntries,
‘the interviewses seemed to be much more satisfied with
their experience than thgse who had been to other countries,

Even though two of them (40 per cent) indicated prob-
lems of racial prejudice and three (60 per cent) had hous-
ing problems, there was very little animosity expressed over
it. One person said he was refused a room because the land-
lady had never seen a Negro at close range before and just
didn't know what to do.

All were satisfied with the social activity; three (60

per.cent) even saiing that there was too much available.
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Thq other two, who-had sald that it wés adequate, expressed
the ‘desire for more social activitiles) however., Two stu-
dents (40 per cent) indicated a need for moye professional
activities andone person (20 per cent) felt that there was
é 1a$k of religious activities avallable to him. ‘

It is in religion that perhaps the key to the student's
satisfaction lies. The person who expressed a religious
need was a non-Catholic, Three of the students (60 per
cent) were Catholic, and as mentioned earlier, they married
Catholic Irish girls. The devoutness of the Irish Cathélics
for their religion seemed to help form a close bond with
the Cﬁtholic African student, Even the non-Catholics were
impressed with the charity of the Irish. A

In Ireland, only one student (20 pér cent) rarely
visited the homes of host nationals, with the other four
responding on a frequent basis. All five maintained -con-
tact after the{r return. This would seem natural, because
of the family ties assumed by marriage.

Four students (80 p;; cent) belonged to academic or-
ganizations, but none was involved in professional groups.
Only one person (20 per cent) felt that the time available
to him for recreational activities was insufficient, and
all of them thought that they had enough time for their per-
sonal needs and 1nterq§%s. This kind of satisfaction was

- i

not expressed about‘éﬁy other country.

-



Summary.
“ The African student faced many sécial problems while

'ébroad. Only twelve students (10 per cent) felt that’ they
had no problems of adjustment of any kind, thle another
fort&zone (33 per cent) indicated that they had only one
major problem. The remainder reported two or more problems,
which, to them, were quite.important in learning to adjust
to life in a new country. - -

Cultural differences and racial discrimination ranked
highest in the 1list of problems. The individual student
had the greatesf difficulty in these respects in the United
Stateé and India, In the United States, the problem was
primarily raéial, while in India it was a combina&#ﬁﬂq&ﬂ
both color and caste. Ireland and the Soviet Union seemed
to present fewer problems for the student from a racigl
point of view.

An increase in the availability of social and profes-
sional activities was requested by the students seven though
most felt the social actI@ity avallable was adequate. This
seemed to be the result of a great desire for meeting and
getting acquainted w}th host nationals, This desire
brought about many visitations to the homes of host nation-
als, especially in the United States, Many of the contacts

made are still belng maintained after the return to Kenya.
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CHAPTER V
FINANCIAL PROBLEMS

Finance is a problem for the host nation as well as
the African student. The question“must be answered whether
it is best to completely finance a small number of students
or jpartially finance a larger number., Most nations have
chosen the latter method. This chapter will go into the
problems of ‘a financial nature which the African student

R
faced.

Adeguacy of Support -
Even thoﬁgh only two persons listed budgeting as a

major problem of adjustment (Table XXI), 57 of the 125 stu-
dents (45 per cent) indicated that they felt that the f£i-
nancial support which tﬁgy received while abroad was in-
adequate. As shown in Table XXXIII, only the Soviet Union
and Ireland appear to be achleving a high degree of satis

faction.

Pamily Status
4As shown in Tables XIII and XIV in Chapter II, fifty-

three students (42 per cent) were married before leaving

home, or they got{married while studying abroad. As shown
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Table XXX{14{

financlal Support

i bttt S A ———— S s
e e —— ——————————— .,

Country of Study

Answer U.S. U.K. indla Canada U.S.S.R. treland ~Total
More than -
adequate i 0 0 1] - 0 0 i
Adequate 37 1] 8 3 L 4 67
Less then )
dequate 36 g 8 _2 1 ! 57
Totsl 74 20 16 5 5 5 125
0 -
Table XXXV AT g

Spouse Living with Studsnt

Country of Study

- Answer U.s. U.X. Indla Canada U.5.S.R. Ireland TYotal
No response L 0 0 0 0 i 5
Not appli- =

cable 45 9 12 2 L 0 72
Yes 16 ) 0 i 1 3 27
No 8 5 : b 0 0 1 17
Part of the

time 1 1 0 2 0 0 4

Total 7h 20 16 5 5 5 125

I
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in Table XXXIV, thirty-one (65 per cent) of those who
anéwered reported that if they were married‘while studying
7 abroad, their spouse was living with them._ Twenty-three of
thosé Who“responded (43 per cent) reported that theirnchil;
‘dreﬁywere living with them while they were abroad, as shown
in Table XXXV, .

The added financial bu}den placed upon the student when
he: is married while he is studying abroad is obvious, es-
pecially when the wife and children are living abroad too.
In the case of those who left familles behind, much of the

financial burdéh was assumed by the extended family.

Types of Support

The types of support which the students had is shown

in Table XXXVI. Since most students had more than one means
of support, the totals come to more than 100 per cent.

As can be seen, sixty-four students (51 per ceﬁt)
‘classified private funds as a major means of support. This
included money earned by.part-time work after school as
well as during summer vacations. In some cases, these pri-
vate funds were contributed by entire villages which took
up colleétions for éhe "local boy'" who was making good. 1In
other cases, it was just the extended family which con-
tributed. In either case, the responsibilities which the
returned student now faces are extremely interesting. He
is expected to contribute to village needs or assume the

educational burden of another in the extended family.




‘Table XXXV

¢Children Living with Student

Country of Study

-Answer U.5.  U.X. indla Canada U.S.5.R. lreland Tota!
No response 3 0 0 0 0 1 4
Not -appl i~ :

cable 45 9 12 2 L 0 72
Yes 1 5 0 0 0 3 20
No 5 6 , 2 2 0 1 15
pPart of the

time 3 0 0 [} 0 0 3
No children 7 0 2 1 1 0 11

Total 7. 20 16 5 5 5 125
Table XXXV} R
Major Means of Support
Country of Study
Answpr u.S. U.K. india Canade U.5.5.R. Ireland Total

Homa govern-~

ment scholar=

ship 7 13 0 1 1] 3 24
Host govern=

ment scholare

* ship 32 6 16 } S 1 61
Private funds Lb 8 S 5 0 2 [
Private group \ )

scholarship 9 1 0 0 0 1 il
School schol=

arshlp 21 0 0 1 0 0 22

Total 113 28 21 8 5 7 182

*




Txpe'of Eméloxgent )
Sixty-two students (50 per cent) reported doing part-

time work while abroad. This is shown in Table XXXVII., It
muist be noted, however, that the picture 15 greatly affected
5y tﬁé responses of the students who had attended, school

in the United States. vIt would appear that vart-time em-
ployment of students is much more acqeptable and obtain-
able in the United Statgs than in other countries,

The picture changes somewhat with regard to employment
during vacatlions. All countries show an increase, with the
exception of the Soviet Unlon, as shown in Table XXXVIII.

The types of employment varied from course-related re-
search work to very menial tasks, such as lavaténgéah$end—
ant. The time involved during the semester var;ed from a
few hours to forty hours. Several students felt that.the
experience of‘working for thelr education was the most im-
portant benefit which they gained while studying abroad.
Many of the students whoé worked their way through school
laugh at the complaints of current students who claim that
their scholarships are insufficient.

The various joys obtained are shown in Téble XXXIX,
Because of some students holding more than one job, the

totals are more than 100 per cent.

The United States
Thirty-six students (49 per cent) who attended school
in the United States said that their financial support was
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Table XXXVIt

Part-Time Employment

Country of Study

Answer u.s. U.K. indla Canada U.s.5.R. lreland Total
Yes 51 8 0 3. V] 0 62
No 10 3 13 2 2 4 . 34
Not desired 13 - 8 2 0 3 1 27
Not allowed 0 1 1 0 0 0 2

Total 74 20 16 ° 5 5 S 125

Table XXXVIi
Vacation Employmant
Country of Study

Answer U.s. U.K. ndlia Cenada U.S.5.R, lreland Total
Yes 56 15 2 5 0 L 82
No 5 0 12 0 2 0 19
Not desired 13 4 2 0 3 i 23
Not allowed ] | 0 0 1] 0 1

Total 74 20 16 S 5 - 5 J25

81



Table XXX1X

Type of Employment Obtained

Country of Study

Answer . . U.5. U.K. indla Canada U.S.85.R. Iretand Total
Baby sitter 2 I 0 0 0 0 3
Camp counselior 9 1 0 0 0 0 10
Campus work 17 1 1 1] 0 0 19
Common

laborer 13 2 1] 3 0 1 19
Construction

work 2 . 0 0 0 (4} 0 2
Cook . 1 0 0 0 0 0 1
Course~ N . .

related work 4 2 1 1 o 4] 9
‘Factory work 9 4 0 ] ] Oweaienain- |3
‘Farming work 2 4 0 0 0 1 7
Janitor 5 1 0 1 0 [s] 7
Miscellaneous & 0 0 1 0 0 "5
0dd jobs 7 1 0 0 o 0 8
Office work 10 5 1] 2 0 2 19
Post office

work 2 3 0 0 0 0 5
Salesman 5 0 0 0 0 1] 5
Teacher 5 [+} 0w, 1 0 0 6
Technical work &5 } 2 2 0 1 1)
Waiter 4 0 0 0 0 0 4

Total 106 26 4 11 0 5 153
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inadequate. Of that thirty-six students, sevenfeen were
supporting a spouse and/or children as well as themselves.
Eight of these seventeen. students felt that their support
was inadequate. Therefore, although familf responsibili-
ties ﬁhst have presented more financial demands, the dis-
conten} in this group ié no greater tgan the average for
the entire group. A11<of the students who had family re-
sponsibilities, except'ope, worked during vacation, and
fourteen of them worked during the regular semester as well,
Private funds were listed by forty-four students (59
per cent) as a major means of support. Another thirty-two
persons (43 per cent) listed a host government scholarship
" - as a major support and twenty-one (28 per cent)'indﬁdh$ed
that a school scholarship was of prime importaﬁce to them.
Only thirteen African students in the United Statés
(18 per cent) did not desire part-time and vacation employ-
ment, Several students complained that they were either
unable to obtain employment or were dissatisfied with the
type of job obtained, Thé} felt that they were unable to
obtain good jobs because of racial prejudice. The various
types of Jobs which vere obtained are shown in Table XXIX.
While campus work was obtained by seventeen students (23
per cent), twenty students (27 per cent) listed either
"common labor' or "odd jobs" as the type of work done at
some tlme or other while studying abroad., Office and fac-

tory work fell into third and fourth place respectively,
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The United Kingdom ’ oA

Y

The financial outlook of students in the United Kingdom
was just as bleak as for those in the United States. Nine

students (49 per cent) felt that they were inadequately pro-

vided for, from a financial point of view, 8Six of these
nine pérsons were married and living with their spouse at
the tlme of their studies. Four of them had children to
support as well. One student not living with her husband
also had her children with her. It*éppearé, therefore,_that
the majority of discontent with finances in the United
Kingdom'came from students with a faﬁily to support.

Thirteen of the students (65 per cent) listed & home
government scholarship as a major source of suppg?#?kﬁfk
persons (30 per cent) indicated a host government schalar-
ship as a ﬁajor sourcé, while eight people (40 per cen%)
needed to rely on private funds.

Fifteen students (75 per cent) worked during thei£ va-
cations to help support ggemselves. Eight people (40 per
cent) obtained part-time positions while engaged in course
work. The lesser percentage for part-time employment ;ight
be explained by the high demand on a student's tiﬁe by aca-
demic problems.

The pattern of employment i1s somewhat different from
that for the United States. Eight of the twvengy students
(40 per cent) worked in either post office or general office

work. Only three people (15 per cent) were involved in
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"common . labor" or "odd jobs." Only one peféon was able to

obtain on-campus work, however.

- India

Eight of the students (50 per cent) who studied 14
India said that their financlal support was lnadequate.
The fighre would have been higher, but man& students felt
that by Indian standards it was adequate. African students
received more than a beginning lecturer and more than most

Indian students, even though 1t was not enough to get by on

in the manner to which the African students were accustomed

to live at home. v

None of the four students who was marfied had his wife
. and children 1iving with him in India. Since the Selpsnd
allowed was so small, it was impossible to support more
than one person. ‘

All sixteen students received a host government schol-
arship, and five of them (31 per cent) augmented it witﬁ
private funds. Only two people (12 per cent) were able to
obtain part-time work. The reason given for this was that
so many host nationals were unemployed that it.was almost
impossible for any stuadent to obtain work. Those who were
fortunate enough to do so, obtained either campus, course-

related, or technical jobs.

Canada’

Two of the stqdents‘(ko per cent) who had been to
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Canada felt that;their financial support was inadequate.
Considering the small number sampled, they fell»into‘thé
over-all pattern nevertheless. One was sin;le and the other
married. ‘

vThree of the students were married and all had their
wives with them at some.time during thelr stay in Canada.
There were no children involved, however.

Three of the studegts (60 per cent) had varioﬁs types
of scholarships, All of them indicdted that they depended
upon private funds for a great amount of &heir support.
Thése private funds were obtained by part-time employment
in the case of three of the students (60 per cent) and va-
cation employment on the part of all five of themuuiﬁhgs»is
the highest percentage (100 per cené) fo; any country in-
volved in the study. »

As was true with tge United States, the occupation
which ciaimed the greatest number was "common labor," with
three people (60 per cent) so involved. Two persons each
(40 per cent) held "office” and "technical" jobs at some

time during their stay in Canada.

The_Soviet Union

The students who attended school in the Soviet Union
seemed to be quite satisfied financially. Only one person
(20 per cent) expressed discontent. He was the student who
returned before completion of his courses because of poor

grades. His whole reaction to his experience in the Soviet



Union 'was on the negative side.

Some returnees reported a slight degree of jealousy on

thé part of Russian students because the Africans had bet-

‘ter, western-style clothes, and, in some cases, a higher

stipend as well.

Oply one of the fivé students (20 per cent) was mar-
ried, 'and he had married another African student while both
were taking courses in tge Soviet Union: gince both had
adequate scholarships, there was no problem after marriage.
No children were born to qomplicate the financial situation.

All five students depended only on their host govern-

ment scholarship, and they had no private funds to fall

* -back on. None worked to augment his stipend--eithsvh§e§t~'

time or during vacations. One student reported that a

friend of his who had tried to get a Job so that he could

_.meet people was told that he should take the government-

arranged and financed tours which were provided and relax
durlng vacations rather than waste his time working.

The favorable rinancizi position of African students
in the Soviet Union is not really surprising, if one stops
to consider the posit%on of the average student in the
Soviet Union. If he 1s selected to go on for an academic
degreé, he is very well cared for as long as he maintains
his grades. The only exception made for African students
is a silghtly higher stipend, in some cases, and government

sponsored vacationé‘and trips while the local students are
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at home. This allows the Soviet governmént to accomplish .

two things. First, the students are kept happy; and second,

-the governmentvéan impress the students with the benefits

of Communism and the progress of the Soviet Union.

Ireland
Iréiand ties with the Soviet Union for having the most
.contented'African stu&ents, from a financial point of view,
Only 6he student (20 per cent) felt that the financial aid

was less than adequate. He haopened to be one of the three

individuals who had married and had children. The other two

persons felt that they were adequately taken care og, how-
_ever, ‘ v
A home government écholarship was listed by three ’

. people (60 per cent) as a major source of income, Private
funds were mentioned by two students as well. In order‘to
éugment their funds, four persons (80 per cent) worked dur-
iné their vacations. None, however, worked on a part-time
basis during the regular semester. Office work was done at
some time during the period abroad by two of the students,
‘but two other Jobs held--laborer and farming--required hard

physical labor.

Summary

Almost half of the returnees who were interviewed ex-
pressed ;iscontent with their financial situation while
abroad: Tﬁe most satisfled students had studied in the
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Soviet Union and Ireland.

There was little difference found in attitude between
the single students and those who had a wife and family to
support. -

The two sources relied upon most frequently by the
students were host govefnment scholarships and private funds.
To augment private fuﬁds, most sfudents held either part-
time or vacation jobs. This was not true, however, in Indis
where jobs were difficuit to obtain-and in the Soviet Union
where it was discouraged so that students would take govern-
ment-sponsored tours which were available without cost,

The type of employment obtained ranged from manual labor to

course-related or technical positions. QEEY - OV



CHAPTER VI
ACADEMIC PROBLEMS

While all of the students interviewed, except one who
had returned early from the Soviet Union, were successful,
they faced several problems of an academic nature. Any
improvement in the learning situatiog for African students
would undoubtedly benefit the home country by returning a

better-educated and more highly-trained .person,
) : A e

)Courses of Study
Courses in the Social Sciences ranked in first place

. as both major and minor areas of study for the African stu-
dents interviewed. The entire picture is presented in
Table XL. 1In the case of students who studied in countries
other than the United Staggs, a "minor" was a course of
study which involved a secondary amount of time. In many
cases, under a Britis? type of educational sysﬁém which
allows only for speclalization at the undergraduate level,
there was no course-work taken which did not involve the
"major" subject. These students registered '"none" as their

answer to the question on what tyre of "minor" they had.
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Most Important Problems .

7 The ﬁiné academle problems facing‘African students and
thelr ranking by obder of importance are shown ip'Table XLI.

In the table, “Requirements" are courses Which the stu-

dent ﬁad ég take, whether he wanted to do so or not. "Elec~
tives" are.courses which were chosen by the student, but
which he had .to take in order to meet grahuation require-
ments. "Methods of instruction" is the way in which indi-
vidual instructors taught courses. "Content of courses” is
the amount and type of material covered or not covered by a
course. "Shoﬁtage of time" is thg probiem of generally
having morg;yéik to do than is desirable. '"Assignments" is
héj;ng too much to do in one specific instance, "Gradéég“?"*
1s the way in which grades were assigned. "Tests" 1is the
type and number of tests given during a semester. "Fast -

pace of coursework" 1s the covering of the material in a

'\/(\\\ggurse too rapidly for the student to benefit properly.

Only fourteen students (11 per éent) felt that they had
no academ%c problems, and anogger 2% (19 per cent) said that
although they had one major broblem, they had no secondary
problems. In general, thg students from the Unitedistates
seemed to have a higher number of problems. The problem
most often mentioned in first place is "Requirements."®
Thirty-five students (28 per cent) were opposed to courses
which they‘felt they did not need and could not use., A
total of sixty-five persons (52 per cent) said that the
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‘general requirements for a degree prevented them, gt least

to a siight degree, from taking courses which would have

-benefited them at home; as shown in Table XLII.

Eighty-three students (66 per cent) said that they
receiveé help with ébﬁﬁem;c problems from their inétructors,

" as shown-in Table XLIII., It might be noted that help was

obtained more often from friends and fellow students. than

" from assigned counselors.. Because of help Being obtained

from more than one source, totals come to more than 100 per

cent.

Grading -

Only six students (5 per cent) considered the mefhpds
: . . AR
of grading as a prime academic problem, and only ancther
eleven persons (9Vper cent) considered it of secondary i@—
portance. As shown in Table XLIV, only eighteen people (14
ber cent) expressed any doubts on the fairness of gradihg.
In most cases, there were only occasional problems on an
individual basis, -

On the question of whether or not foreign students
should be graded by different standards than host nationals,
only fifteen students (12 per cent) expressed any desire
for consideration of their position, as shown in Table XLV,
Most students were very opposed to making any concession to
foreign*students in grading because they felt that this would
cause the degrees which they received to be of an inferior

quallty. Those who‘felt differently, in most cases, said
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Table XLI1

Unsble to Take Desired Courses Becsuse of Requirements

95

__Country of Study

U.K. indio  Cansda  U.5.S.R. ireland

Answer u.s. Total
No response 1 "] 0 1] 1] 0 1
Yes 19 2 5 ' 2 -0 1 29
No 30 10 9 2 4 L 59
To a slight
dagree: 24 8 2 1 1 0 36
Total 74 20 16 5 5 5 125
: e gy
Table XLIII .
Help with Academlc Problems
\\{fﬁk\‘\ﬂ/ _Country of Study
Answers U.8. U.K. Indla Canada U.5.5.R.- lreland Total
No response 2 0 0 [¢] 1] 0 2
No one 8 2 0 i 0 0 1
Fellow
students 18 8 L} 1 2 2 35
Counsslors 19 4 3 1 0 1 28
In:tructori 49 1 11 L 5 3 83
Total g6 25 18 7 7 6 159




Table XL}V

Falrness of Grading

Country of Study

Answer . U.S. UK. India Canada U.S.5.R. lreland Total
No rasponse 0 2 0 0 1] 0 2
Yes, all of »

the time 29 8 8 2 -2 2 51
Most of the ‘

time 37 7 3 3 2 2 54
Pari of the

time 8 2 5 [1] 1 } 17

- No, never 0 -1 0 0 0 ] )
Total 74 20 16 5 5 5 125
Table XLV

.V)‘/\\/

Differences In Grading Standards-

~

Country of Study

Answars u.s. U.K, indis Canada U.5.5.R. lreland Total
1 3
No responses 1 o .0 0 0 0 1
Yes 6 1 3 0 o 0 n
No 65 17 13 5 L S 109
in soms cases_ 2 2 0 0 0 0 L
5 ) B 125

Total 74 20 16
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it should only be in courses complefely foreign to the
African student because of differences in cultural backf

ground.

Shortage of Time
As shown in Table XLI above, thirty students (24 per

cent) 1isted a shortage of time as a problem of first or
'second importance. Forty-nine persons (39 per cent) stated
that they spent over fifty’ hours eachAyeek in both classes

and individual study, as shown in Table XLVI. Of the thirty
students who listed a shortage of time as a problem, however, -
only nine persons said that they had put in more than fifty

hours' in academic activity, )

The United States
Over 50 per cent of the students who Qtudied in the-~

United States majored in the Social Sciences. The Physical

' \\/f\\\\ﬂ’anq_Natural Sciences ranked second with Business Administra-
tion in third position, Only in Engineering does the number
drop below expectations.

. Two major problems emerge for students who studied in
the United States. These were "Requirements" and "Tests."
Concern was expressed about these two problems by almost all
students, Even though some failed to place them in first
or second place, they usually were placed lower down the
scale o; during the oral interview.

Many thought that African students should have some



Table XLVI

Hours Per Week*in Academic Activity

Country of Study

Answer u.s. U.K. india Canada U.S5.5.R. lIreland Total
30-40 hours 16 5 3 2 1 1 - 28
41-50 hours 25 7 7 2 0 1 eesinaha -
51-60 hours 18 5 2 1 1 0 27
61 or more -

hours 1 ! 4 0 3 3 22

bon't 1
~\ff§§\_~_/remcmber ) 2 o___ 0 o o 6

Total 74 20 6 5 5 5 125
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graduation requirements waived in their cases._ Céurses =
such as Music Appreciation, Art Appreciation, Physical Edu-
cation, and R.0,T.C. were most often mentioned. - Even such
courses as American History énd American Literéture came
‘undér a%%ack. Some felt that only courses of an interna-=
' tiona1 nature should be taken.' Language requiréments vere
also disliked because they would not be needed in the home
‘country. X A
The main problem e;pressed with "tests" was the use of
objective rather than subjective examinations. All of the’
students had essay examinations during their pre-college
education and had never seen a true-false or multiple-choice
'e;amination.{ The frequency of testing was also ques&iﬁh@dv
Many felt that one examination was all that was necessary
and even questioned taking tests on every cﬁurse rather fﬁan
a general examination each year.
’ °sjﬁ¥\\,/ . Only thirty students (40 per cent) felt that require-
ments for graduation had not affected their cholce of classes
at least to a slight degree. Nineteen persons (26 per cent)
Juere quite definite in saying that they felt concerned
about not getting the proper courses due to requirements
which they had to meet;
Many comments were made about the fact that require-
ments did not allow the African student to specialize and
take cou;ses which were needed in the home country. This

complaint did not exist, however, at the graduate level.
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Some students.also-felt that there was a- shortage of
~%. ~African-oriented courses. Complaints wefé made about the
- lack of African Hiséory, Geography,’Socioldgy, and the like.
For the African teacher to study American education was con-
sidered by some to be completely useless,

There  were other students too, who felt that they were
forced to take courses whiqp they had already completed
while obtaining a Cambridge~Higher-S%£ool Certificate. In
some cases, students said that they weré forced to start as
freshmen, and little or no credit was given for sixth form
work vhich was compléted at home.

When it came to obtaining help with academic problems,
almost as many students went to their friends as did f&“h.h
counselors, Two-thirds of them reported gaining aid from
their instructors as well, however.

Little dissatisfactlion was expressed with the fairness

W)ﬁ\\\gg grading. There was a feeling expressed by eight people

' (11 per cent), however, that fhere should be differences in

the grading of foreign student;. This concern was linked
with the problem of requirements mentioned above; Some
felt that it was unfair to Judge an African student on an
equal basis in such courses as Music Appreciation and
American History. In most cases, however, the students
felt that Ehey should be treated exactly the same as the
United States students.

The academic routine appears to have been a good
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preparation for future work, because fifty-four of the stu-~
dénts (77 per cent) who said they could remember, spent
better than forty hours each week in academic act;Vity.
Eleven persons (16 -per cent) said that they were engaged in
classeé ang‘homework at least sixty-one or more hours each
veek. This kind of schedule probably contributed to the com-

plaint made by some that not enough time was available.

The United Kingdom

Following the general pattern, the Social Sciences ac-
counted for six students (30 per cent). This was slightly
below the over-all average, however, Business Administra-
tion, Engineering, the Physical and Natural Sciences,“an§" .
Law ‘each had three students (15 per cent). Two students
(10 per cent) studied Education.

The problem of not being able to take courses related
closély to African needs presents itself immediately. '
" Eight4persons (40 per cent) listed "Requirements" and "Con-
tent of courses" as their prime.academic probleh. They felt
that they were not able to take enough courses which would
benefit them greatly when they returned. Ten students (50
per cent) were interestediin taking certailn courses which
were outside their field, but they were not allowed to do
so beéause of institutional demands for the degree. It
would seem here that the specialization desired by the stu-
dents who attended school in the United States, worked to

the disadvantage of African students in the United Kingdom.




A shortage of time ‘was also mentioned by four students
(20. per cent) becéuse so much was covered lnhsome dourses,
that it was,difficﬁlt to keep up with the work. .On the
bther_hand3 two students indicated dissatisfaction with the
content of courses, because it was not deep or detailed
enough for-them.

Although there were complaints about a shortage of
time, only one person (6 pérucent) of the eighteen who could
remember stated that he put in more thanasixty hours per
week., This 1is the lowest percentage of any country except
Canada, which had no one who worked more than sixty hours:

per week,

Instructors and fellow-students again ranked highest &

in giving help with academic problems. There may have been
some overlap here with "Counselors" because of the tutorial
system used in most British institutions.
l\</y\“\./ Of - the elghteen students who responded on the fairnesg
: of grading, three persons (lf‘Per cent) indicated a problem
existed. Two of them felt it was on a personal basis and
one individual, who was somewhat disappointed with the en-
tire program, felt that he never was given what he deserved
at any time during his stay in the United Kingdom.

Three persons (15 per cent) felt that there should be
some consideration glven to African students in the matter
of grading. Two of these students said that the African

was at a disadvantage because English was not his mother

102
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tongue.  In the other cése, it was felt thatkan exception -

. should be made only in foreign language courses.

India

India,is the exception to the general trend toward '
courses in the Soclal Sciences. Only two people (13 pér
cent) majdfed in a Social Science program, although five
individuals (32 per cent) ﬁid have a Social Science minor,
The largest number, six persons (38 perwcent), majored in
Engineering. This was a higher numerical total than in any
other country. Canada, on a pef&entage basis, was first
in Englneering with two out of five students,
The problems faced by the African student follow tbe
éeﬁeral pattern. However; elght persons (50 per cené?&:;;:”“
concerned with the methods of instruction and content of
courses. The large numbers, trying to cover too much in a‘
short period of time, antiquated methods of instruction, 7

i‘%ﬁk\“aﬁd little private attention unless one was able to pay for
a tutor, all pointed to a shortage of funds with which to
pay for educatlon in India.

* The problem of not being able to take courses related
to African problems because of requirements also arose. In
some cases, the courses were not available, and in others,
the student was not allowed enough diversity of choice.
Here again. is the same problem about which the students in
the United States complained.

As in the other cbuntries, the student in India received



¥/{\\\_Jime, however, two of them were studying less than fifty

the most help with academic problems from hié instructors,
Eleven students (69 per cent) stated that they.received
such help, As mentioned above, however, if priyéte tutor-
ing were‘needed, it had to be paid for in most cases.

VGra&ing was also somewhat of a problem because of lo;
cal conditions. Five students (31 per cent) felt that there
;as a degree of unfairness and three of them (19 per cent)
thought: that there should be a different standard for for-
eign students, The reason given was tﬁét the grading stand-
ards were extremely high in order to eliminate as many stu-A
dents as possible. -One student even suggested that foreign
students bé taught separately from the local students.,

Four students (25 per cent) indicated that tney‘ﬁﬁ?ﬁsa”
more than sixty hours per week on their class activities, .
and two others said that they put in more than fifty hoﬁrs'

per week. Of the three nersons who indicated a shortage of

hours per vweek, and only one was in the above sixty hours

category. -
Canada

Social studies agaiﬁ was a predominate major in Canada,
and with Engineering, attracted two students (40 per cent)
each. The Humanities accounted for the fifth student. The
Humanities and Social Sciences were chosen as minors by the
two students who listed a minor field of study.

Requirements again were 1listed by two students (40 per
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‘cent) As limiting them in their selection of courses which -
would have been valuable upon their retufn. Cne 'student
felt that he hédino academic problems, and two oﬁhers'said
that‘thege.were no problems of secondary importance. )

Instructors, as in other countries, played the predom- -
inate role in helping the-students with their academic prob-
.lems. Four students (8C per cent) received help from them.
‘This was the second highest percentage, only exceeded by ‘the \
Soviet Union. ~ )

No great problgm was expressed with grading by the stu-
dents who had been to Canada. Only a few individual cases
arose, and no one felt that there should be any exception
made for foreign students. It was felt that the for;?zzﬁk -
student had to fit into the existing grading system.

A higher percentage of students than in any other
country spent forty hours or less each week in academic

ctlvity as reported by two students (4O per cent). Another
two students indicated forty:gne to fifty hours as being
the time involved in study. Only one student worked betwéen

fifty-one and sixty hours each week.

The Soviet Union

N
Even in the Soviet Union, the Social Sciences attracted

the largest number of students, with two people (40 per cent)
engaged in this course of study. Business tdministration,
Engineering, and the Physical and Natural Sciences each were

chosen 5& the three remaining students.
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Tﬁe content 6f‘courses'was the only academic problem'
which was choéenvby more tharn one student as of prime im-
boftance. Tooc much was covered and one student felt that
he didn't have enough time.to do ah adequate job. Here,
too, there was a complaint'about not being able to take more
courses related to Africa. . One student felt that he had
no academic probléﬁs, and two others said that they had no
academic problems of secondary importance. This was also
trug in the case of Canada and Ireland.

‘ All of the students from the Soviet Union listed their
instructors as giving them aid with their academic problems,
Two students (40 per cent)ialso listed their fellow students
#eRORY Vell, as helping thém. COWEITSRE™Es s, d1d not

exist.

: Only one student (Zolper cent) felt that there was any
problem with the fairness of grading. The student who had
réturned early because of poor grades said that he felt that
he was graded fairly most of the time. He did, however,

say that foreign students should be graded differently than
host nationals. He also was tre only student to spend forty
hours or less in study, which may account for his failure.
Three students (60 per cent) indicated that they spent more

than sixty hours per week in academic activity.

Ireland
<

Ireland had the highest percentage of students involved

in a Social Science major of all five countries. Three
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students (60 per cent) so indicated, wifh'Engineering and-
Education accounting for the other two persons. qu}ngss
Administration:aﬂd the Humanities were each cho§en twice ‘as
minor fields of study.

-Aga;h, requirements were mentioned by two people, (4O
per cent) .as beilng the ma;n academic problem. In one case,
the student felt that he could not take the courses which he
wanted.. In the other casé,bthe individual disagreed with
meeting -preresquisites which were required for the program
he desired.

Methods of instruction and a shortage of time also
were each hentioned-by two other students. Three students
(69 per cent) listed over sixty hours per week as thea&ﬁé?—»
age time spent in academic work. It is someyhat sﬁrprising
that more did not feel that a shortage of time was an aca-'
demic problem. A§ was true with Canada and the Soviet Union
" .S __one student said that he had no academic problems and two
more felt that they had no problems of a secondary nature;

Three students (60 per cent) received help with their
%cademic problems from their instructors. Since help was
feceived from more than one source, fellow students were
listed twice (40 per cent), and counselors once {20 per
cent) as well,

Only one student (20 per cent) expressed any concern
with gradlng, and no one felt that any concessions should

be made to foreign students in this matter. The one person
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who indicated any(p:oblem sald that he always seemed to be
dolng better during the semester than his Tinal_grade ing};
cated, He did admit, however, that this was Jus@'a feeling
that he had and he could not substantiate any claim to un-
faifneés.\‘ ) . '
Only the students in the Soviet Union put in more hours
per‘week in academic activity, on a per capita basis, than
did the students in Ireland}; Three students (60 per cent)
said that they we&e engaged over sixty hours per week in

educational activity. Only one of these students listed a

shortage of time as an academic problem, however.

Sum?arx . P e e
" Almost all of the returnees interviewed felt that they
had faced academic problems of varying importance. The
problem most often mentioned was that of taking courses
whiéh were part of the requirements for the granting of a
-‘)f\\\HSgreé. Many students felt that courses such as Music Ap-
preciation or Physical Educatian were a waste of time, be-
cause they would not enable them to do a better job when they
réturned to Africa.

The lack of African-related courses available was also
reported by many students to be a major problem. This was
complicated by the fact that the majority of students were
m&Joring in Social Sciences courses.

When a student needed help with an academic problem,

in most cases he turne& to his instructors, However, fellow
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étudents were- approached more frequently than counselors,
“who were the last to be asked.

Very few sfudénts expressed any feeling that they were
faced with the problem of unfair grades. While the great
majorify félt that there should be no differentiation made‘
in the grading of African students, a few persons did indi-
caié that their status should be taken into account in
courses thatéwere completely.culturally foreign to the
African. '

A shortage of time was also reported as being a problem:
Almost half of the students indicated that they occupied
themselves over fifty hours per week in academic work,
However, in many instances; there was little correlatfﬁﬁ“’"“
between the time spent in academic activity and the feeling
that there was not enough time available.

. For the student who went to the United States, the
' :Hjﬁ\\gijferences in the entire educational system in general,
’ and the testing methods in pafticular, caused a great con-
cern. This was due to the stu&;nt's educational background

whgch was British-oriented.




CHAPTER VII
USE OF EDUCATION

After one reviews the problems which the African stu-
dent facea while abroad, the next question which comes to
mind is about how he is using the education which he ob-
tained. This chapter- will give a short description of the
present situation of the 125 students contacted for the

e —_—

study.

Present Employment
The type of work ‘being done by the 125 persons who

filled out questionnaires is shown in Table XLVII. Some
"xﬁjf\\iggividuals were unemployed, because they had just returned
’ from abroad and had not had tiﬁe to locate a satisfactory

Job.

~

s In Table XLVII, those who worked directly for the na-
tional government are listed in the first category as op-
posed to those who worked in an agency such as the Industri-
al and Commercial Development Corporation, which had been
set up by tPe state. This latter type of group falls into
the fourth category. In the second group appear all organ-

izations of a federal nature, such as the East African

110



Table XLVII

Present Employment

111

Country of Study

Position U.s. U.K. india Canada U.S.5.R. lreland Tota!l
Unemployed 1 0 2 0 % 0 0 3
National ) -
Government 28 2 3 1 2 0 36
Federal
Agency - 9 9 3 1 0 L 2beurgrhian
Private
Industry 9 3 3 i 3 0 19
Agency of the
National
Government 24 3 i 1 1] 1] 29
fL:c%r/
: Government 3 3 4 1 0 | 12
Total 74 20 16 s 5 5 125




T112

‘Railways and Harbors Commission, .Those neopie wérking'for .
‘'companies such as Esso, Shell-BP, 6} British-American To-
bacéo Company, fall into the third category. The last

group consists of peoplebwho are workihg in an organization
such as theNNairobi City Council, ’

Some interesting placements are evident. Sixty-two

(B4 per cent) of the seventy-four students who studied in
theAUnited States are employed in either the national gov-
ernment or an agency of the national govefnment. Nine (45
per cent) of the twenty students who studied in the United ‘ '
Kingdom are 9mployed in federal agencles. While the stu-

dents who studied in India are fairly evenlyvdistribute‘dl

the largest number, four (25 per cent), work in 100al"§509**”"
ernment. Canada has one vnerson (20 per cent) in each of v
the divisions. Three (60 per cent) of the five students

who had been to the Soviet Union were employed in private
"xff\“industry. Four (80 per cent) of the five students who had

been to Ireland were working in a federal agency.

-~

Job Responsibilities

The’particular Job responsibilities of the returned
students are shown in Tab1; XLVIII. The needs of a new
nation are evident by the fact that seventy-eight students
(62 per cent) now find themselves in administrative posi-
tions of oné type or another. Bven a Doctor of Veterinary
Medicine who studied in the United States found himself in

a position at the University College which kept him engaged
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Table XLVII]

Job Responsiblilities

Responsibil- __Country of Study
Itles U.S. U.K. (India Cenads U.S.5.R. [Ireland Total
No response 1o 0o’ 0 4] 0 1
Not applicable 1 0 2 0 0 0 3
in training 3 1 0 1 1 0 6
Administrative . 45 14 10 3 i 5 .78
Teaching 9 3 4] 0 0 1] 12
chi A
Clericail 0 0 0 0 1 ¢} 1
Accounting 3 3 | 0 } 0 8 .
Sales 1 0 0 1 0 0 2
Englne?ring | 1 i 1 0 1 5
. Plannlné and
' Research 15 0 1 0 1 0 17
Marketing 3 0 0 0 1 0 4
Medical 0 1 1 0 0 0 2

Total 82 23 16 6 6 [3 139
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in teaching and administration., Because of this type of
overlapping in some cases, the totals in Table XLVIII are

more than 100 per cent.

PregaratiOn )
There seemed to be little correlation between what the
student st;died and whether he felt he was working in the
area for which he was prepared. Only fifteen students ‘
(12 per cent) said that theygdéglnitely felt that they'wefe
not working in the proper area, as shown in Table XLIX,
Thirty-one persons (25 per cent) did, however, say that they
were working in an area for which they were only partially
prepared., g
" The area of preparation also seemed to have little
correlation with whether or not a student felt he was ade-
quately prepared for his present position. A person who
had'majored in Gecgraphy, for instance, felt that he was
very édequately prepared to administer a section of the
Ministry cof Education. Only two people felt that they were
inadequately trained for their present position, as shown
in‘Table L. Both of these individuals had studied in the
United States and were emﬁittered generally with their whole
experience. Twenty-eight students (22 per cent), however,
felt that it would have been unfair to answer the question,
because thédy were working in an area for which they were

only partially academieally prepared.

L
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Table XLIX

workfﬁg In the Area of Preparation

A Country of Study

_Answer U.S. U.K. Indla = Canada U.S.S.R. lreland Totai
No response 1 0 2 0 [ 0 3
Yes. Ls 12 12 3 1 3 76
No . 7 31 3 T
Partially 21 . 5 1 1 1 2 31
Total 74 20 16 5 5 5 125
. . -y ”‘k i e
* Table L )

Adequately Prepared for Position

Country of Study

. \\{jﬁkh\ﬁnswér U.S. U.K. Indls Canada U.5.5.R. lreland Totaih
No response 1 0 2 4] 0 [¢] 3
Not applicable 17 s o1 3 | 28
Vegy adequately 12 7 6 1 2 1 29
Adequately L2 8 .7 3 0 3 ' 63
Inadequately 1 0 0 0 0 [s] \
Very inadequatsly 1 0 1] [\] 0 0 1

Total 74 20 16 5 5 5 125
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Acceptance of the Degree

Only nine students (7 per cent) indiéated,that they
had any problem wiéh the accevtance of their degree_when ’
they ;etqrnéd home, as shown in Table LI. The United Sta;es
and India‘were the only two countries which presented a
prgblem, -In both cases, most of the students were older
individuals who had ;eturned before independence and were
Jﬁdged by either holders of=Eritish degrees or British na-
tionals. The student from the United Séates, who had said
that his degree was pot accepted, was an Associate of Ap~-
plied Science degree-holder who had studied agriculture in
an American Junior college. He said that he was only con-
5idhred the equivalent of ‘a Cambridge Higher School,éérv fi:“‘
cate holder when he returned. Another Ameriecan degree hold-
er who sald there was only partial acceptancé of his degreé
had- attenided a small, comparatively unknown Bible college.
‘ *E/{\\\Ihere was almost unanimous agreement that.the probleﬁ of A

degree acceptance was nonexistent in Kenya today.

Professional Affiliation

Only thirty-nine students (31 per cent) had maintained
connections with the hosf country through professional or-
ganizations, as shown in Table LII, On a percentage basis,
the United Kingdom and Ireland present the best picture
with 75 and 60 per cent respectively. The students from the
Soviet Union had kept qo contact whatsoever, Only sixteen

persons (22 per cent) have connections with groups in the

l
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Table Lt

Acceptance of the Degree

__Country of Study

Answer = U.S. U.K. Indla Canada U.S5.5.R. ({reland Total
No .response 0 0 2 0 1 1] 3
Not applicable 0 ] o 0 i 0 2
Yes 69 19 10 5 3 5 1
No 1 -0 2 0 0 0 3
Partially : b 0 2 0 0 0 6

_Total ™20 16 5 5 5 el

Table LIt

Hembership In Professional Societies

Country of Study

Answer U.S. U.K. Indis . Canada U.5.5.R. Iiraland Total
No‘responsc 1 ] 1 0 0 0 2 ’
Yes 16 15 4 ! 0 3 39

No 57 S 11 4 5 2 84

Total 74 20 16 5 5 5 125




A,

“United States.

.

The percentages go up very slightly in relation to the
number of students who are recelving professional publica-
tions from @he host country, as shown in Table LIII. Only
India and Canada lost ground in this respect. This loss
meant g net“éain of only three persons for a total of forty-
two students (34 per cent) who received professional pub-
lications from the host country. ]

Ireland had four students (80 per cent) receiving pub-
lications, and the United Kingdom claimed fifteen to main-
tain the same_percentage as belonged to professional organ-
izations. Only nineteen students from the United Statesl»i
(26 per cent) responded affirmatively to the question.

Summary

More than half of the students interviewed are

‘ “\Jf\QEEiently employed by the government of Kenya. Almost an-

other quarter of the returnees are working in an agency of
the national government, e

. Administrative positions are held by the majority of
returnees in all types of employment Even though they were
not academlcally prepared for jobs of an administrative
nature, most of the students felt that they were adequately
prepared for their present positions,

While tﬁere was some problem with the acceptanse of

non-British degrees befoge independence, there was little

concern exp}essed at this time. Those who had difficulty

118




119

Table LI}

Professional Publications Received

Country of Study

Answer U.S. U.K. India Canada U.S.S.R. Ireland Total
No response ‘ 1 0. 0 0 0 0 1
Yas .19 15 3 Q 1 I 42
No 5h 5 13 5 4 1 82 .
Total 7 20 16 5 5 5 125
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today would probably have faced a similar problem in other
~countries as well. ’ ‘

" Professional céﬁtacts through membership in ofganiza- '
tions or regeipt of publications is quite low. Most stu-
dents seem to have lost touch with the host country as soon.

as they returned to Kenya.



CHAPTER VIII
STUDENT REACTIONS AND ATTITUDES

While a desirable result of research of this nature is
identifying problems and sugg;sting solutions, another im-
portant aspect to be investigated is the reactions and at-
titudes of the African student now that he has had time to
evaluate the-total experience., This chapter will describe

the feelings of the returned student and answer the qugstlon ..

of whether or not the individual countries are doing a good

Job in making friends for the futurs.

uality of the Educational

P ;
‘\—:N—o/gﬂi-ﬂ |

There was a high degres of satisfaction exppessed by

the African student for his edugational program, as shdwn
in Table LIV. Of the 120 students who responded to the
que;tion, 103 (86 per cent) said that the program was at
least as good or better thén they expected, Only fifteen
students (12 per cent) expressed complete disappointment.
All of these disappointed students had been to the United
States, the'United Kingdom, or India. The .students from the
Soviet Union and Ireland, on a percentage basis, were the

most satisfied with four students (80 per cent) and five
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v Table LIV

Quality of the Educational Prdéram

Country of Study

Answer U.S. UK. Indls Canada U.S.S.R. vIreland Total
No response 3 ) | 0 0 0 e
Exceptionally T
high 2 3 0 3 2 18
Higher 23 9 4 3 1 3 43
The same 28 5 6 2 1 1} 52 |
Lowsr 10 3 2 0 0 0 15
Exceptionally low 0 0 0 ] 0 0 0.

Higher In soms
/fﬁk\\-:espccts. Tower
T~ n others 2 0 1] 0 2

Total 74 20 16 5 5 5 125

Q
(=]
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student; (160 per cent) respectively indicating that the
program was higher than their expectations,
o In conjunction wifh the question on the quality §f
‘ education, the student was asked whether or not he felt
that other stu&ents éko had studied in the same country
. Telt és he did about their.experiences. Only nineteen stu- N
dents (15 per cent) felt that their reactions were excep-
tional. Another thirteen students (10 per cent), however,
indicated that they could not make a compariéon, as shown

in Table LV.

Change in Preconceived Ideas
About the Host Country

Working on the assumption that a student had precon. *=wa - -
celved ideas about the country to which he was going (a
valid assumption in almost all cases), the students were
asked if. their ideas had changed since the completion of

‘ *‘;ﬁéﬂg;period abroad. As shown in Table LVI, only eight stu-
“dents (6 per cent) said that their ideas about the host
country had undergone no changes. ‘;hirty—one students (25
per cept) did, however, indicate that while there was a
change from their preconceived ideas, it was only a partial
change.

The types of change in preconceived ideas is indicated
in Table LVII, ‘Again, here the United States, United King-
dom, and India suéfer, with the United States having the

greatest problem. The soclal aspect and its racial implica~
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Table LV

Similarity of Reactlons to Those of Other Students

2

yid : Country of Study
Answer U.s. U.K. iIndia Canada U.5.5.R. Ireland Total
" No response 3 0 0 0 Q 0 3
Yes 52 15 i3 v 3 3 L 90
No 13 3 2 1] 1 0 19
Doesn't know [ 2 ] 2 1 1 13
Total 4. 74 20 i6 5 5 5 125
. e
Table LVI
Change in Preconcelved tdeas -
, Country of Study
*\/fX%tggzz . U.s. U.K. Indla Canada U.S5.5.R. lIreland Total
No response 3 0 0 Q. 0 0 3
Yes 51 10 12 3 3 4 83
Mo 2 I 1 0 0 S -8
Partially 18 6 3° 2 2 0 3

Total 74 20 16 s 5 5 125
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tions Qere named most often by the students who had been to
the United States as the reason for the downward revision of
their ideas about the Host country. This played the.méjor
~part in the geaétidns to the United Kingdom and India as
well, . - '

Opinion of the Host Country Now
While Table LVII may appear to be somewhat discourag-

ing because 6: the downward trend in the ch@ﬁge of precon-
ceived ideas, the picture 1s not as dark as it may look at
first hand. In many cases, the student tended to expect a
great deal, especially from the United States and United
Kingdom. He had been taughﬁ, for the most part by British -
teacher’s, who tended to extoli the virtues of the United”
Kingdom., He had heard wonderful things about freedom and
democracy in the United States. It would have been diffi-
ult fof any country to live up to the expectations of these
\f,sbudents: On the other hand, he had heard derogatory com-
’ ments about the Soviet Union aAd Ykreland, so he did not
expect a great deal from either of those countries.

inother measure of{the success of the educational pro-
grams 1s whether or not a stddent now feels that he under-
stands the host country and its people. This result 18 shown
in Table LVIII. Here the picture again brightens as we
find ninety-six stﬁdents (77 per cent) stating that they
definitely were able to develop such an understanding. How-

ever, we again see that the United States, United Kingdom,
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Table LVII

Types of Changa In Preconceived |deas

Country of Study

Answer UE.UK India  Canade  U.S.S.R. ireland Total
No response 3 2 0o 0 [V} 1 6
Not appiicable 1 2 1 0 0 0 L
Better 35 non o A b 70
Worse 22 5 4 0 1 0 32

Better on some R
aspacts, worse

on others - 13 0 0 0 0 0 13
) Total 74 20 16 5 5 5 125 e -
Table LVII] .

Ability to Develop an Understanding of the Host Country

R A :
. Country of Study )
Answar U.S. UK. TIndla Canada  U.S.S.R. Ireland Total
No response 1 0 ] 0 0 0 1
%

Yes - 58 16 8‘ 5 4 5 96

Ne 1 [} 2 0 0 0 3

Partially 14 4 6 1] | 0 25
5 5 5 125

Total 74 20 16
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‘and India have twenty-four students (19 per cent) who were
able to develop only a partial understanding. The prob;em
was again social and facial. It is naturally rather.diffi- ’
cult for_an ﬁfrican student to understand such prejudices.
This abglity to understand other people will again
present itself later in this chapter when the most valuable
experiences abroad are discussed. Actually, only three
students (2 per cent) stated that they were unable to de-
velop any understanding of the host countri. Two of these
students had studied in India, and they blamed the extremely
different cultural moréﬁ for their reactions. The other

student, who had been to the United States, was a very eh-

f

bitﬁeted young man who had developed a general dislikevﬂT"SE*””
anything American because of the racial problems he faced. )
With the idea that perhaps the reactions toward the N
host country were affected by the amount of traveling done,
*L/f\EQmparisons were made between travel, as shown in Table LIX,
A gpd answers on the changes in pfeconceived ideas, and the
opinion of the host country now.~‘No single pattern emerged,
with, one exception. Of the fifty-one students who h;d'said
that they had traveled a great deal, forty-one (80 per cent)
indicated that they had been able to develop an understand-
ing of the host country, as shown in Table IX, However,
since this ngmber was only 43 per cent of the ninety-six
students who had said that they were able to develop an

understandigg of the host- country, travel was only one
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Table LIX

Amount of Traveling Done

Country of Study

Answer U.S. U.XK. Indls - Canada U.S.S.R. Ireland Total
No response 1 0 0 © 0 0 0 1
A great deal 23 9 10 - 3 3 3 51
Some 39 n 5 2 1- 2 60
Very little 1 0 i 0 1 0 13
Total 74 20 16 1 5 5 125
. : e
Table LX

AbiTity of the Student Who Traveled a Great

Deal to Develop an Understanding of the Host Country

“\fjﬁx“\\_/ - Country of Study

Answer U.S. U.K. 1indla .Canada U.S.S.R. Ireland Total
Yes 2} 7 5 3 2 3 41
No & 0 0 1 0 0 0 1
Partially 2 2 L 0 1 0 9

Total 23 9 10 3 3 3 51
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small factor.

Most Valuable Experiences While
Abroad :

Whiie the quest for knowledge was the prime reaéon
for the Afriéén student's journey abroad, it ranked
third in over-all value in the_gtudent's appraisal of his
most valuable experiences, as shown in Tablf LXI. Sixty-
six students. (53 per cent) felt;that being broadened in
outlook and learning. to understand other people was one of
the most beneficlal results of their periﬁd abroad. Since
more than one experience was listed by some students, the
totals in Table LXI are more than 106 per cent.

Suggestions for the Imnrovemeht .
of the Educational Program

Ninety-four students (79 per cent) took the time to -

offer suggestions for the improvement of the educational
'\.’ sition of African students in the future. The results are
" shown in Table LXII. Since some students made more than

one suggestion, totals are more than 100 per cent.

?he need for a course of study which is more closely
related to the needs of African countries emerges as the
most-offered suggestion. This was undoubtedly affected by
the fact that the majority of the students were social
studies graduates, In second position is the request for
more adequate'financial aid. Interestingly enough, while

the need for easing local graduation requirements was given
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third place, the suggestion that no exceptions be made for
" African students follows closely behind. The meed for better
orientation is indicated,. too, in sevegral of the responses.

‘Suggestioﬁs for the Improvement
“of Community Relations

Eighty-six students (g9 per cent) made suggestions for

. the 1ﬁprovement of the African student's position in rela-
tion to the local community. TQe results are presented in
Table IXIII, Since some students gave more ‘than one sugges-
tion, the totals are more than 10C per cent.‘

A large variety of Euggestions were made with only one
standing significantly above the others. This was the sug-
gestioq that more soclal activities should be‘ofganized ﬁeagsip"~
African students, The feeling was held by some phat itvwas
too difficult and time-~consuming for African students to
make a desirable number of contacts with host nationals and
that planned social activities made it easler to meet

" people.

Many of the other suggestion;'are related to the desire
for pgrsonal contact too. The need was expressed for meet-
ings which were primarily fqg the purpose of discussiﬁg.prob- '

lems with host natlonals. These could take the form of lec-
tures, panel discussions, debates, and simllar activities.
Family relatiqnships and work projects which allowed for

closer contact with host nationals were also desired.

The need for financial assistance was also expressed
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by the appeal for<help in obtaining vacgtion empldyment,
especially that which is related to the field of academic
endeavor. ’ ’ '

The need for orientation of a social nature was also
mentioneé, éé was counSéling oQ social problems, The need
for orientation and counseling was not one-sided, however,
The students also felt that the local community needed some

education as well, so that they could more easily understand

Africa and its cultural differences.

Sumnmery

The United States, United Kingdom, and India are faced
with the laréest participant discontent rroblem. While a -

. . R
majority of students are satisfied in all areas, those who
expressed unhappiness were returnees from these three
countries.

One of the most beneficial results of study abroad,

) ffom the point of view of the returned student, was hils
ability to better understand pecple and have his outlook on
life broadened., The educational knowledge gained was ranked
a paor third in over-all value,

The need for a course of study which was more closély
related to African needs and problems was the most often men-
tioned suggestion for the improvement of the academic pro-
gram in all countries. Only one suggestion by the returnees

for community relations improvement stood out above all

others, That was the re&uest for more social activities
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which would enable éhem to meet and talk with host nation-
als. Manykof the less. often mentioned ‘suggestions indi-

cated a desire forjmore personal contacts as well,



CHAPTER IX
RECOMMENDATIONS

Reactions of Kenya returnees to their educational ex-
periences abroad in the United States, India, Canada, thé
Soviet Union and Ireland have been detalled in the preced-
ing chapters. Their reactions indicate some major problems
which African students have encountered in foreign countries.,
The problems are in the areas of orientation, social adju$t¢,
ment, finance, academic adjusﬁment, and use of education:
They are encountered in all countries in which the inter-
viewees studied, but with various degrees of severity.

The reasons for the problems are related to such fac-
k’_tors as a country's political system, educational system,
cultural patterns, selection of students, and general his-
torical background, All of these factors play an important
part In the way the host country reacts to the African stu-~
dent as well as the way the African student reacts to the
host country. Such factors as a nation's historical back-
ground cannot be changed, but in most areas, adjustments
and modifications are required if the maximum degree of suc-
cess and accomplishment is to accrue to the African student

and to the host country as a result of the presencebof the

138
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foreign students., This chapter presents recommendations

‘ designed to make the stay of African students’ in the United

3

States nore satisfactory for both the visiting studpnt and

“the' United States.~ R :' ?‘5,"’7W?"“f !;\~’;1«34 LA

Orientation v

It would appear that the United States is doing a job
of orienting African students to their new environment which
is comparable to that of other éountries, and 1n some in-
stances somewhat better. However, many more of the stu-
dents interviewed came to the United States than went to
other countries. Since many students considered our ori-
entation programs to be inadeguate, we are presented with g*\
need for review and improvement.

» major part of the problem with which the United
States is faced is that many students are privately spon-

ored. They receive financial aid from private groups, and

. they maké applications to and are accepted by colleges and

universitlies throughout the natiom. They are therefore, in
many cases, not involved in official orientation programs of
any ﬁind before leaving home. If they attend a small school
which has few foreign studen{s, the evidence indicates that
they are not likely to be given any program of orientation
after their arrival. Even many non-privately sponsored stu-
dents got no orientation or reported that what they did re-
ceive was inadequate.

Because  of this lack of a good orientation program for
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both private and non-private students, it is recommended
that.participation in a well-developed groué prientation
program be required of all students before the issuance of
.‘a student visa. This program should be developed by appro-
priate arhs ;f the United States Embassy in each country,.
in codperation with local agenpies.
Because of the fact that the students would be going
to all parts of the United States, the orientation program
L;ould-have to be kept somewhat general in nature. One of
the most important topics to be covered would be the Ameri-
can educational system.A Since African students are familiar
only with Euroﬁean systems of education, it would be desir-
able’t9 present not only the intricacies of higher educééébﬁ?»“—'
but the functions of primary and secondary education in the
United States as well. This would enable the African stu-
dent to understand the background of the higher educational
' ﬂﬁ/fbagggam in-which he will find himself.

The differences between Buropean and American higher
education should be covered in dézail. Explanations of such
things as requirements for graduation, the place of elec-
tives in the curriculum, the system of grading, and the'
nature, type, and importance of quizzes, tests, and examina-
tions should be thoroughly explained.

Altheough the topic should be fully covered again after
arrival in th; United States, a general cultural orientation

should be given in the home country as well. This should



be conducted both by Americans present in the African coun-

~try, and African returnees who are famillar with-what the

student needs to know from first hand experience, The pre-
sqntation should include films, lectures, speeches, deﬁates,
and discussibnsmﬁhich give the African student a chance to
question and learn. v

Some of what 1s suggested abéve has been tried with

success by the Institute of Interngtional Education in

Nairobi, Kenya, with limited numbers of students. If such

a program existed in each African country involved in send-
ing their students to the United States, the first step

toward a thorough'orientation‘program would be taken, and

many of the complaints of students about the lack of orienf,agﬁ.?J

tation would be eliminated or be made much less a deterreht
to studehsjadjustment.

. Such a general orientatlon program in the home country ~

' ugpég\ggg solve all problems, however. The great distances

involved and differences in problem§ because of regilonal
attitudes make further orilentation iH the area of study an
absolutg necessity. It is, therefori},recommended that a
system of district and local rq?eign student advisory offi-
cers be established throughout the country.

Six advisory districts should be set up on a geographic
basis for the coordination of the national program, which

should be administered by the Bureau of Higher Educatlon of

the United States Office of Education. These districts

141
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éhould cover the Eastern, Southern, Mid-western, Great
Plains, Nortﬁwestern, and Soutﬁwestern sections of the na-
tion. . In turn, local 6ffices should be set up on thé basis
'of the number of colleges and universities involved with
foreign sfudéﬁts in each distriqt. These offices would, of
course, be involved with more than just African students. At
the local level, they could assist forelgn student offices
which do exist in colleges and universities with a sufficient
enrollment of foreign students to warrant their existence.
In institutions thch do not have such offices, they would
provide a much-needed sérvice for foreign students who are
now on their own. | )

‘The second step in the orientation 6f African studertE&mss -
should take place at the local level. This would enable the '
students to receive an accurate plcture of the local situa-
tion and the problems with which they will be faced in that

ea.

This second step should be an expansion of the orienta-
tion receivéd in the home countri;;. Africans themselves
shoulg be involved in presenting the program, because they
are in the best position to know the pitfalls whiech lie in
the path of the new student.

Many students who had received orientation felt that
it was too "sugar coated." The problems of racial prejudice,
for 1nstance,‘were not presented in a way which prepared the

student for his first encounter with the bigotry with which
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every interviewee who had studied in the United. States was

faced at some time, on either a personal basis br.in trying

to find housing. They fequested a true picture of anpici-

pated problems so that when they actually encountered such

annoying mafteéé as inability to be served in a restaurant

or bérber shop for the first time, they would not be com-

pletely overwhelmed by the situation. The solution here

is an orientation program which‘"}ays it on the line.” The

facts should be presented completely and no attempt should

be made to cover up the oroblems to be encountered. If an

individual is mature enouéh to travel abroad for an educa-~

tion, he should be mature enough to face the facts of the

situation, SO
An orientation program qlong the lines outlined above

would take excellent planning and administration, as well -

as the expenditure of more funds. The fact remains, however,

4 a\;ﬁéﬁ\ig,we, as a nation, are going to present educational

opportunities to African students,'we must also be prepared

to give them a proper orientation ;hich will do much to

develop the friendships which we begin by the original offer

of educational opportunity.

Soclal Problems

The greatest problem for the African student who comes
to America is created by the differences in soclal practice,
For the African student, many social problems automatically

involve race; it is almost fmpossible to separate the two.
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It 1s in . this area that the United States needs to improve
its program most drastically. ’ ‘
' Learning to understand the Americaﬁ way of life_Vaéna :
. 'very great problem for some students. The fast pace of life
in Americé, fgr instance, was quite a change from the leis-
urely atmosphere of Kenya, especially outside Nairobl. The
differences in food and eating habits were alsoc a problem,
as was becoming accustomed to the carefreeness and informal-
ity of people in general. Americans were thought by some to
be rathef superficlal and hypoeritical, because friendships
were not of a close and iasting nature. These aspects of
the American pérsonality should be thoroughly treated in
both the pre-departure and post-arrival orientation so tireriean. -
students realize that they are not in a staid and sophisti-
cated type of society in the British tradition.
Although most returnees felt that the social activities
\V]EV§1;§ble were sufficient, they still expressed a great de-
" sire for more., This indicates the need on the part of the
students to meet and get to know ;hericans.
ﬁere we find another project for the local foreign
students' office which was mentioned earlier in the chapter.
It is, therefore, recommended that this local office should
be the coordinating body for a good social program. Several
approaches are availablae. Those students who so desire
should be "ad;pted" by American families, These families

need not necessarily be located near campus., They may be
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in physical contact with the students only on week-ends or
vacations, much. as the American college studént who‘gpes
home only on special Sccasions or week-ends. The pqint is

¢ that this 1sﬂa'"hoﬁe away from home® for the student, which
he can visit‘ﬁithout a specific invitation or prior notice.

.Caution would have to he exercised in the selection of

:"these homes, especially if it were to be a full-time resi-
dence for the student. The participants would have to be
highly motivated and willing to put themselves out to help.
In some cases, these families should be Negro in order to
promote greater understénding between the two,

Caution wﬁuld 8lso need to be exercised in the selec-
tion of African students to partake in such a program. ~NufR®- "
should be talked into it or kept in the program after he
changed his mind. Several returnees were highly critical
of living with an American family because of the restric-

\V)p%inns such an arrangement placed upon them socially.

' The desire on the part of African students to meet
Americans can still be met in angzher manner. Lists of
both,interested students and Americans should be kept and
arrangements made so that students can visit American homes
during their leisure time. Many students who were inter-
viewed reported great satisfaction with such programs.
Some requesteﬁ more contact with Negro families, however.
There 1s the problem of insincerity here though, against

which safeguards should be established. In some cases,



people invite ‘Africans out of sheer curiééify or only to
impress the Africans with‘their affluence., Persons with
such purposes are identified quickly by tﬁe students and
should be deleted from the list of acceptable homes immedi-
ately. . -

A final example of how Africans can be helped to meet
Americans 1s through the normal social activities which oc-t
cur on anykcampus. Arrangements should be made for the
organization of such activities as dances, theater groups,
beach parties, hikes, and athletic contests.A These oppor-
tunities would allow the African to meet Americans on an
equal footing and do much to promote mutual un&erstanding{

The African student not only desf%gE"%BAhndersténd
Americans, he wants Americans to understand him. Most
Americans have no idea what Africa today is like. To most,
it is a continent of teeming jungles and backward people.
Little is known of the progress and civilizétion to be found
there. In 6§Ser to educate the American to the "new"
Africa, it 1s recommended that a "community awareness" pro-
gram be instituted. It could not only enlighten the American
public about Africa, but help the local citizen to appreciate
the problems of the African student as well.

This educating of the local community could be accom-
plished in many ways. Speakers' bureaus could be estab-
lished for various areas. Students from African countries

could speak at meetings of influential groups such as Rotary,
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Lions, and Optimist clubs, Discussion groups could be or-
ganized which would go into the problems of the day; as well
as racial tensions. This would give the African stu@ént a

. feeling of cqptribution and belonging as well,

The iarggst soclal problem facing the African student

is, of course,‘racial prejudice. One African student who

- was interviewed summed up the social problem in one sentence:
he said, "Solve the problems of&the American Negro, and
you've solved the problems of the African student." While
the solution may not be quite that all-encompassing, there
is much truth in this stétemenf.

While the'African student is naturally very antagonistgc
toward the racial situation in the United States, he doegttsmwsa- -
in most cases, understand the problems involved in changing
it. He appreciates the efforts which America is making at
the federal level to bring equality to the American Negro.

' *H)aé\mggt,«therefore, continue to make progress as a nation
"toward the complete integration of the Negro in American
society. One way such objectives‘éan be accomplished is

by the¢ implementation of "fair housing"” laws wherever they
exlst, A local foreign students' office could help police
such laws, and make it easier for an African student to ob-
tain a place to live in the local community.

Since the'African student is continually encountering
problems of a social nature, it is recommended that expert

counseling be avallable at.all times., This counseling
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éhould be a prime project of the local foreign students?
office, While students may turn to instructors for hq}p_on
academic problems, they”can only turn to friends on prbblems
of a social naﬁure. In many instances, this 1s a case of
the blind leading the blind. The availability of good )

- counseling would do much to prevent small problems from

causing lasting bitterness.

Financ{al Problems

with almost half of the students who studied in the
United States expressing the feeling that their financial
ald was inadequate, it is obvious that a problem exists in
this aria for the United States. . f‘;?Jw
The students reported facing many problems of a finan-
cial nature. Many students did not have enough pfivate
capital to supplement their scholarships. In other cases
‘  %§hg\jf?oi§rships themselves were too small to allow the stu-
dent a reasonable existence, even with a large persgnal con-
tribution. The fact that some students had families at
home, and others got married and had children while abroad
compliéated the financial picture too, All these needs
made part-time work a necessify. However, many students
found it very difficult to obtain work because of racial
bigotry. Even when a job was obtained, the student many
times did not possess the ability to manage his funds so
that they were used in the best manner.

The entire financial picture is complicated by the
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fact that students are allowed to come to the United States

on their own, 1f they have been accepted by individual
schools.  In a free society, this problem will coﬁtinug to
exist.

In ordef towprevent private students from running out
of funds after their arrival, it is recommended that stu-
dents shbuld not be granted visas who cannot show that they
are financially able to get along for the time involved.
It is further recommended that the student be made to stay
with his sponsors, or at least under their control. Spon-
sors must also be held resﬁonsible for students for whom
they have signed.. It would be better, eventually, to keep
out some students altogether, than to allow everyone to
come and have half of them discontented after they,arrive;

An alternative recommendation to the one immediately

above can be made, but it is severely limited because of

' 15é@\Q£’§inancing. That recommendation is that evéry stu-

deht who gets accepted should be gi&en either a full schol~-
arship or a supplementary scholarship.to be added to his

own resources. However, without an increase in appropria-

tions, the number of students accepted would have to be
greatly curtailed,

Because of the many complaints from married returnees
that they should have been allowed to bring their families
with them, it is‘recommended that only single persons be

selected for scholarships. It would be better to send and
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support three single students than one student pnd his

family, This might seem cruel to married men,'bu% the money

spent on students must be looked upon as the African coun-

» try's investment in the future. Good investments are Judged
by the divideﬁdsykhat they pay. Three educated people re-
turn a better dividend than one.

On the other hgnd, if students get married while
abroad, some arrangements should exist for increasing the
amount of support available. Vhile getting married should
not be encouraged, it is only reasonable to make allowances
for such changes. Again, hére we are faced with the problem
of privately sponséred students. While the government can
increase'igs part of the support given to a student, it.cané*c“‘%'”*’
not force a private agency to do so.

As time passes, more higher education facilities are
becoming available in the African countries themselves.

lTQ;féﬁggg, it is recommended that scholarships be provided
in"local African educational institutions except where the
local ‘colleges and universit cannoz>provide the proper

courses.  The same recommefidation was made last year by the

1
House Sub-Committee on Africa. ;It would allow more people
to receive education for the same amount of money,

The need for a local foreign students' office to ald

lAfricgn Students and Study Programs in the United

States, House Foreign Affairs Committee, Sub-Committee on
Africa, 89th Cong., 1lst sess., House Report No. 809 (Wash-
ington: 1969), p. 6. .



in‘obtaining jobs for Africans presents itself immediately.
This office could aid the student in obtaining both part-
-time and vacation work. This would not only aid the stu-
~'dent financially gnd enable him to obtain course-related
. work more easiiy,wbut it would also give the students the
often-requested opportunity to meet and work with Americans.
It-would solve part of the problem of .the African student
finding it difficult to obtaih anyyjpb at all because of his
race, as well, b
Since good orientation could indirectly contribute to
fhe financlal well-being of étudents, it 1s recommended that
the post-arrival prﬁgram of orientation cover the financial
aspects of living in the United States. Many students com;
mented that they not only knew nothing about budgeting, but
they had never lived on their own before. In other words, ™
they did not know the value of money. If a system of
‘budgg%igggwere presented at orientation meetings which were
held in the area of study, the amount available would go
farther, and the problem of finding od; in mid-semester
that the gllowance was used uﬁ\uggld not oceur.

i

151

- AR R » ¢
A g



¢ , y : 152

Academic Problems

The African student 1s faced with four main academic -
«problems in the United States.’ They are the lack of courses
:“which are related to African needs and interests, the lack
. of recognition’ofvirevious academic work completed, the . ) =
requirements of the particular collége or university for
the granﬁing of g degree, and a lack of understanding of
the testing procedures used in American higher education.
Since many of the problems gf the African student
could only be solved by a change in the American system of
higher>education, their alle&iation can only be accomplished
by a better orientafion and counseling program for the ]
student, ang a gr;ater awareness of the student's degree of ’*“Fﬁﬁ'f‘
achievement on the part of college and university authori- .
ties in the United States. B .
Careful pre-departure counseling must be given so that
'stggéﬁtg_gho are looking for courses in the social sciences
which are related to Africa do not acéept appointments to
shall colleges without an African studl%s program, This
problem 1% less prevalent with students who are taking
courses leading to professional or sclentific degrees.
However, in the soclal sciences, students must be instructed
to choose institutions carefully or they will be disap-
pointed after their arrival,
A certain deg;ee of counseling for the colleges and

universities which accept foreign students must be dope as
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well, A concerted effort must be made by such an agency

. as the local forelgn students' office to inform the higher

*educational institutions in the area of the equivalence of

" the-work already pompleted abroad. In maﬁy cases, students

with Cambridge Hiéher School Certificates were made to
repeat.courses at -the freshman level which they had already
completed at home,

A thdrough aducational orientation must be given to
the’student in %the location of étudy before he Begin% his
course work. This program should include a complete de-
scripfion of the American edﬁcational system and the d4if-

ferences between it and the European system to which the

African étqﬂent is accustomed. The reasons for localléradu—”

ation requirements must be given, as well as hints on how
to study, hoy to take examinations, and how much importance
is attached»£o certain tests. Typical objective tests
'shgﬁih\hg,presented and perhaps even a practice examination
giﬁén on the material covered duringvthe orientation. -All
this would help the student to learn ;;at to expect before
1t happens. ,
This orientation program shculd be followed'by continu-
al counseling so that as new problems arise, someone is
avallable to lend a hand. Instructors may not always be at
hand, and friends‘ﬁre not always the most desirable people

for the student to see about problems,

If such an qrientation and counseling program as
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outlined above were instituted, many of the subsidiary

problems of an academic'nature, such as electives; methods‘
“of instruetion, content of'courses,°assignments, grading,
'.and'a sﬂortagg ofvtime, would present much less a problem

as well. .-The res&lt would be a happier and more successful

African student.

Uses of Education

To make recommendations on the\use of education by
Africans may be a bit presumptuous for an American. How-
ever, a few comments seem to be in order.

There 1s little that one can suggest on the proper use
of manpower in a developing nation. In some cases, gross o *,~¢w
violations appear! Sometimes the reason given is political,
at other times it is tribal. These are usually rare ipétan-
ces where personalities have clashed and bitterness results,
.;n st caées, a person is in the wrong job because he was
négded and a&ailable at the correct time. Usually, one
finds these persons who might be constdered as misplaced
doing a more than adequate job.

It ig in the planning stage that the United States
might be of greater assistance té the African nation. There
should be closer coordination on a government to government
basis in awarding scholarships. The United States should
do its best to maKe education available in areas which are
vital to the new nation's growth. It should also keep a

close control on the students after their arrival to ensure




that they continue to pursue the course for which‘they were

chosen. This could be enforced by a local foreign students'!
office.

It is difficult, however, to control students who are
getting their education by private means. They are in a
position to change majors as often as they desire, and re-
turn with a‘degree which is not needed in the home country.
So far, with the tremendous need for educated people of any
kind, thére has not been a surplué of intellectuals. How-
ever, the plcture i; changihg more each year as students

return. .The time is near when persons without specific

skills will find it difficult to find suitable employment. .

Continual °°“n5311“giwﬁﬁ§§§§§5§ﬁeh tba&aep*the studegts
aware of needs in the home country and emplo&ment opportu-
nities. ) '

An area which could be improved by the United States
is that of ;ollow-up activities which would foster con-
tinued growth in the student's area of specialization,

Yhen the students return, there 1s little professional con-
tact maintained with the host country. The contact which
is kept is on the side of the student only. Therefore,

the majority of students who studied in the United States
do not belong to any professional socleties or receive any
professional publications of any kind.

Contact should be kept with the returned student
through the United States Embassy or United States Informa-
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‘tion Service. He should be supplied with a journal which

is of interest to his field of study. In the case of people

&ho are working outside their area of study, perhaps two -

~Journals would be in order, one in the area of study and

_ the other in the area of work. The student would, there--

fore, be able to keep up in both fields,

In the case of exceptional returnees, short-term follow-

up courses or tours under the .direction of the United States

Agéncy for International DeQelopment might be made avail-
able. These could take place locally or in the United
States. In any case, it would do much to foster good will
and assist the Afriéan country in its development.

Thesé ?ypes of follow-up activities would mean two
problems--money and addresses. When one considers the
money that has already been spent on the student's educa-
tion, however, another four or five dollars a year for a
éuggﬁ}ﬁgggpn does not seem like too much. In the case of
short-term follow-up courses or tours, U.S.A,I.D. already
has such a program in operation. It Qshld only mean fit-
ting the gpturnee into the existing program.

The problem of addresses shoyld not be a great one
elther, after the original distribution 1list was estab-
lished, If a student were recelving a desirable journal
free of charge,.he would probably be happy to keep his
address current. |

The entire point to consider here 1s that friendships
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made on-a profeéssional basis are not’something’to let slip
into obiivion. In many cases, the subscription.ra%e‘for an
American Journal 1s too much to expect a newly returned )
;Studpnt to afford. The maintaining of these contacts should
be well worth the ﬁoney spent in a fqllow-up program of

this nature.

‘ Summary
Two basic needs arise as a result of this study. One
is the need for a good selection, orientation, and counsel-
ing program in the home country, and the otheér is the
institution of a sys%em of district and loecal foreign stu-
dent offices throughout the United States. )
’ The foliowing is a summary ofrthe recommendations

based upon the above premises,

] Orientation Problems
‘\/ﬂ\\\giptipipation in a well-developed orientation pro-
gram'should‘be required of all students before the issuance
of a student visa. -

2, A }ocal orientation program which presents all the
facts of life in the new environmept should be given to
every student,

3. Both pre-departure and post-arrival orientation
should thoroughly cover topiecs which can be generally clas-

sified under "the American way of life.®
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Social Problems
T -
%, An vYadoption" program for African students by
#merican families should be instituted.

- 5. Arrangements should be made for the visitation of

_African students to the homes of interested #mericans.

6. Dances, theater groups, beach parties, hikes,

~athletic contests, and activities of a similar nature should

be organizéd so that Africans can get to know Americans on .
an equal footing. u

7. A "community awareness" program should b; insti-
tuted which would alert the iﬁcal community to the African
situation today andlthe problems. of the African student as
well. o : : el

8. The continual improvement of the position of the
American Negro must be encouraged and laws of a “eivil
righté; nature should be implemented and enforced, thereby
impgéeﬁng,rhe.position of the African student.

'9. A thorough system of counseling for the Afriecan

student should be inaugurated which would enable him to

obtain help as individual problems arose.

Financlal Problems

10. Students should be made to present proof that they
are financially able to care for themselves for the time
involved before‘théy are granted a student visa,

11. Private students must be made to stay under the

control of sponsors and sponsors must be held financially



responsible for the students for whom they have signed.
‘ 12, . Within the 1limits of financial appropriations,

<every student accepted should be given either a full schpl-

fvarship or a supplementary scholarship to be added to his

own resources. '
13, :Scholarships should be provided in local African
educational institutions, except when courses needed are
‘not available. .
15. Part-time and vacation employment shoild be made
available to the African student through the local foreign

students' office,

. <

Academic Problems °

16. Pre-departure counseling must be given so that
students choose institutions whicb are able to provide the
courses desired.

17. Cblleges and universities which accept African
stgdents must be made aware of the equivalence of academic
work done abroad. : -

18,  The post arrival ofientation program must include
a completé comparison and description of the American system
of higher education. :

19. Continual academic counseling must be available
to the African student through either the school or local-

foreign students' -office.
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Uses of Education

20, .There should be closer coordination on a’ govern-

ment to government basls so  that educational opportunities

~are made available in areas which are vital to the new
_nation's growth, v

21, Follow-up-activities which would foster continued

growth in the student's area of specialization should be _
promoted. 7 .
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Nalrobi, Kenya
April, 1966

Dear forelgn student returnes,

Enclosed you will find a questionnaire about your period of study
abroad. Will you please be kind enough to fll1l It out and return it in
the stamped and addressed envelope which is also enclosed?

The purpose of this questionnaire and the research which | am
doing Is to improve the conditions of study for Kenyan students in the
United States, B8y analyzing the data which | obtain, | hope to be able
to compare the programs and benefits of the several countrlies which are
involved in the education of Kenyan students. | then should be able to
make recommendations for the Improvemant of the Amsricen progrem. My
research is belng conducted with the authorizatlion of the Unlversity of
Californlas at-Los Angeles,

Pleass notlce that no name is requested and therefore complete
anonymity Is assured.. Should you want further Information, please
feel free to write to me In Nairobi. |f you desire, you may make
explanations or elaborations of any of your answers on the question-
nalre. ’

e ze that | am asking a great deaal of you and that your time
is very valuable. However, | am sure that you can ses the benefl;s to
future Kenyan students which can result from this type of research.

Thank you in advance for the time | hlve:}aken and the trouble to
which you will go. Rest assured that it 1s greatly appreciated,
R ]

Sincerely,
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QUESTIONNAIRE

Please answer tha following blogrephical questions,

1.
c2,

3.

‘**z.

8.

In what country were you born?
Of what country are you 2 cltlzent

What Is your age?

What lg your sex? Male Female

. In which countries outside East Africa did you spend at
-least one month bsfore your study abroad?

i
wr

College and University Education:

institution

Counfrz

Diploma
or Oegres

Year

Granted

Fing what years did you study abroad?
What was your major fleld of study abfoad?
What was your minor field of study abroad?

What is/was your father's occupation?

Were you married before going abroad to study?

Yes

No

Did you marry during your period abroad?

[
Yes

No

—
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13, 1f you were married during your perlod abroad, was your
" spouse with you?

Yes No

VareAyour children with you?
Yes :No None

th, where are you now employed?

15, What are your particular responsibilities?

Il. The following questions are related to your preperatfion before
your studies actually began.

16, DId you receive any orientation or information about how to
get along in the host country bsfore you laft?
More thag enough Enough Less than enough
None at all

17, Wers Qny special arrangements made for your arrival In the

\{fNK\hgg; country? Yos No

18, After you arrived abroad, wera any méetlngs held which gave
: an orientation to, or Information sbout, the host country?
Yes ho

19. How long did these mestings last?

20, Wore you personally able to attend the meotings?

Yes No

21. How valuable to you were these meetings? Very valuable

Satisfactory Little value Not recelvad
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111, The following questions are related to your actual study abroad
and your reactions to that exparlience,

22, in order of Iimportance, what three or more aspects of 1lfe
- abroad did you find most difficult to adjust to?

23. 0ld you find that there was a sufficient emount of social
activity avallable? Too much Enough Too little

24, what kinds of general activities 1§5ﬁd you have 1iked more
of, if any? _°  Professional. Soclal Athletic
Religious None Other (Specify):

25. How often were you Invited to visit the home of a host
national?

Very frequently Frequently Rarely Never

26. How often did you actually visit the home of & host

national? ) ,,e,;;

F v
Very frequently Frequently Rarely Never

27. DIid you malntaln contact with any host natlionals after
returning home? Yas No

'\v)/\\\~251marlly personal- Combination of both types

2B, if Qo. how would you classify thesa contacts?
- social

—~n

Primarily business- None
professional

29. To what clubs or organizations did you belong?

30. Do you feel that you had snough time left for your personal
needs and Interests each day?

Too little Enough Too much

-
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3.

32.

33,

34,

35.

How would you describe the time you were able to spend each
veek In recreational activities?

-

None Too little Adaquate Too much

Were you faced with the problem of raciel prejudice on an
individual basis?

Never - Occasionally Constently

0id-you experience any difficulty In obtaining housing - |
bacause of raclal prejudice? ’

—__No difficulty ___Huch difflculty
—_Some dlfflculty —_Not applicable
What type of housing did you obtain?

____Alone in spartment _____pampﬁs dorml tory

Shared apar.tment Roomad with a family

___Other (Specify):
What was your major means ;} supbort while studying abroad?
___Home government scholarship ‘__Private funds
——Host government scholarship _  Other (Specify):

6. How would you classify the financial support which you

37.

38.

39.

recalved while abroad?

More than adequate Adequate Less than adequate

Were you sble to obtaln part-time employment?

Yos No Not doslreq

Were you able to obtaln vacation employment?

Yes No Not desired

{f you were able to obtain employment, what kind was it?
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40, please number your chief academic problems by order of

importance.
Requirements Methods of Instruction
Electives Content of courses™

Language abillty Shortage of time

___ Assignments ____Grading
__ Tests ____Other (Specify):
41. From whom did you get the most help with your acadsmic
problams? .
——.Noone __Counselors ___ Others (Speclfy): a »*
. Friends ___ instructors

42. How much time did you generally spend per week ln both
classes and individual study?

30-40 hours 41-50 hours 51=60 hours 61 or N -,
- more hours peey

43, Do you fesl that you were graded fairly?
WYes. all of the time Part ‘of the time

Most. of the time No, nevar

hk,{fah\igglfeel that forasign studants should be graded by
_ different standards than those used for nationals?

Yes No -

LS. Did course requirements for a degres prevent you from taklng
courses that would have benefited you at home?

Yes No To a slight degree

L6, How would you rate the quality of your educational progrem In
relation to what you expectad?

»

Exceptlonally” high Lower The same

Higher - Excaptionally low
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L7,

48,

by,

50.

51.
52,

53.

sh,

Do. you fes] -that your reactions to your educatlonal program
are prevalent emong other returned African students?

Yes No

Did your stay abroad change your preconcelved ideas about
the host country?

—_Yes ___ No ;Partlally
If so, was: this chaqga for the better or worse?
___Be't.ter ___ Vorse 7

How much traveling did you do In the host country?
—... A great deal ___Some _ _ Very little

Would you have liked to travel more? __ _VYes No

During your stay abroad what stands out as the most
valuable part of your experience?

Were you able to develop an understanding of the way of life
of the host country? Yes - _No Partially

What is your opinion of the host country now? Very

" -fay QlfL, Favorable Unfavorable . Unable to say

Comment, If any:

=

The following questions are related to your situation after your
return and the uses made of the education which you received

asbroad.

55,

i

Are you now working In the area for which you were prepared?

Yas No Partlally

-
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“57.

- 58,

59.

- 60,

“1f you are engaghd in the area of your study, do you fesl
that you were adequately prepared for your present position?
Very -adequately Inadequately Not applicable
Adequataly _Vary Inadequately
Was your ovurseasgﬁegree acceptod upon ypur return home?
Yes - No Partially
" Are you now a member of any professional societles of the
host country?
Yes - No If so, please tist:
Do you now receive any professional publications from the
host country: Yes No If so, please |lst:
tf you so desire, pleass glve any suggestions which you may
have for the improvement of the position of African students
in the future in each of‘;he following areas as related to
your country of study.
a. Educatlonal program:
RN
-

b. Community relations:

—

c. Other:
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CODING OF QUESTIONNAIRE FOR DATA CARD*

Columns - 1=3: 'Student number,
Column 4, Question 1: Country of birth.
1. Keﬁya
. 2. Uganda
3. Tenzenie
q 5, Q@ 2: Country of citizenship,
1. Kenya
2. Ug;;&n
3. Tanzania
€ 6, @ 3: Age of interviewee.
1. 23 years of age
‘ \/;?*\2h/ye¢rs of age
4’3. 25 yoars of age
L, 26 years of age
5. 27 wears of age
6. 28 yoors of age
7. 29 years of aga
8. 30 years of age

3. 31 years of age

*R=No response, X=Hot applicable, In all cases

—
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"€ 7, Q'3: Age of Interviewse (cont.).
1. 32 years of age
* 2, 33 years of age
3. 34 yeors of age
4., 35 years of age
‘5. 36 years of age’
6. 37 years of age-
7. 38 yéars of age *
8. 39 years of age
9. L0 years of age and over
€ 8, Q k: Sex of interviewse .
I. Male
2, Fam;le;

€ 9, Q 5: Number of countrles outside East Africa where at least one
month was spent before period of study abroad.

0. None 5. Flve countries
’ ‘\L;T\Qﬂipfoungry 6. Six countries
2. Two countrles 7. Seven countries
3. Three countries 8. Elght countries
4, Four‘countrtes 9. Nine countries

AN C 10, Q 6:Place where certificate, diploma, or associata degree was
" obtalned. ;

0. Not obtalned
1. U, S. A,
2. U. K. «

3. India



c 12, Q 6:

8.

Place whera Bachslor's degree was obtained,

0.

8.

Place where further graduate study after ths Bachelor's
 degree or toward the Master's degree was obtained.

.

1.

Caneda

U. 5. S. R.
Irelnn4
9aklstaﬂ

Africe

Not obtalfned
U. S, A,

U. K.

- Indla

Canada

U. S. S. R.
Ireland.
Paklsta;

Africa

No talned
U. S. A,

U. K.

India®
Canada

U. S. S. R.
Ireland

Pakistan B
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C 13, Q 6 Place where further graduate study after the Master's

C 14, Q 6:

€15, Q6:

degree or toward the doctorate was obtained,

0.

Degrees held. -

0.
1.
2.
3.
L,
i
0.
1.
2.
3.
5,

Not obtained

0. 5. A

U. K. T p
Iadia

Canada

U. S. 5. R.

Iretand "

Pakistan

Not obtained

Cértlfigate. diploma, or Associate degree

Bachelor's
Master's
Ooctorate
in whlé% certificate, diploma, or Associate degree
[ ed.,
Not obtained 5. 1962 .
1966 6. 1961
1965 « 7. 1960
1964 8, 1959

1963 9. 1958 and before
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€ 16, Q 6: Year In which Bachelor's degree was obtalned.

0.
R .
2,
3.
4,

1362
1961
1960
1959
1958 and before

C 17,-Q 6: Year in which Master's degree was obtained.

c.
.
2.
3.
4,

Not obtained 5.
1966 6.
1965 7.
96 8.
1963 . 9.
Not obtained 5.
1966 6.
1965 7.
1964 -8,
1963 s

C 19, @ 7: How many years spent abroad.

1.
2.
3.

One year 6.

Two years 7.

Three years 8.

",juf\{ggs/ycars 9,

5.

Five years

€ 20, Q 8: Major fleld of study abroad.

l.
2,

3.

Soclel Sclience
Business Administration
Medical Sclence

Englneering

1962
1861
1960
1959
1958 and before

SIx years
Seven years
Elght years

Nine years

Physical and Natural Sclences

"

Humanitlies

Education



o ) 8.
9.

Agfﬁculture

Law

C 21, Q 9: Minor fleld of study abread.

None

Social Sclence

Business Admiphytration
Medical Science '
Engineering

Physical and Natural Sclences
Humanities

Education

Agriculture

Peasant farmer

Civit servant

Politiclan
Clergyman

Private enterprise
Teacher

Skitled labor
Unskilled labor

Triba! leader

€ 23, Q 11:Marrled before going abroad.

i.
2.

Yos

No +
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c.2h4, Q12;

Got marrléd duflng period abroad.

1. "Yes
2. No

€25, Q 13: If mar}led during perlo; abroad, spouse w;s living with

) student.

i. Yes
2. HNo
3. Part of the time

€.26, Q 13: If married during period abroad, cﬂlldren‘were fiving with
student.
1. Yes
2. No

v 3. P#rt of the time o :

4, No children e .

€ 27, Q th: Present employment.
0. Unémp!oyed ‘ . i
1. MNatlional government
2. Federal agency
3. Private industry
4, Agency of the national government
5. LocalAgovarnment
€ 28, Q 15: perticular Job responsiblilitles.
0. In tralning

. Administrative

2. Teaching

w

. Clerical .

4, Accounting
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5. saleg

6. "Englneering

7. Planning and research
8. Marketing

9. Medical b i

€ 29, Q 16: Amount;of orlentathn received bafore leaving for study.

0. None at all

1. Less than enough
2. Enough

3. More than enough
L., Can't remember

c 30; Q 17: Special arrungéments‘made for arrival,

. Yes -
2. Ko

3. Can't remember

C 31, q 18: Orientation held aftar arrival,

).f Yes

2, No

3. Cen't remember

€ 32, Q 19: tength of orlentation mestings.

Not held

L, Three days
5; Four days

6. Five days .



.

C 33, Q 20:

c 34, Q 21:

v7. ~0na week

8. Two weeks
9. More than two wesks

Attendad orientation mastings.

0, Not held
1. Yes
2. No

3. Sometimes

Value of orientation meetings.

0. Not received

1. Little value

2, Satisfactory

3. valueble o

4. Very valuable

’ 5. Unable to say

€ 35, Q 22:

Most difficult adjustment to 1ife abroad.

0l Mo _dIfficulty

1. Difference In educational systems

3. Climate

4. Food, and esting habitys"

5. Fast pace of life

6. Carefreeness and Informality of people
7. Coldness and aloofness of people

8. .Parsonal babltﬁ of people

9. Superficlality and hypocrisy of people

«
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C 36, Q 22: Most difflcult adjustment to 1ife abroad. Cont.)
' 1. Social ways and customs
. 2, Raclal discrimination’
3. Ability to communicate ideas
4, Difference in student-teacher relatlons
5. Speech patterns
6. Ability to budget funds
7. Political thinking
8. New family prgblems
9. .Academic work’too oasy
€ 37, Q 22: Second most difflcult adjusthent to life abroad.

>

0. No difficulty

9
%
—

. Uifference in examination systems A
2, Difference In educational systems A
3. Climate
4, Food and eating habits

“\V)fém\‘fgst pace of life

6. Carefreeness and informality of pedp!c
7. Coldness and aloofness of peoéla h
8. Personal hablts of people
9. Superficlality and hypocrisy of paople

€ 38, Q 22: Second most difficult adjustment to }lfe abroad. (Cont.)
1. Soclial ways snd customs
2. Raclal discrimination

*

. Ability to communicate ldsas

£ W

. Dlfference In student-teachar relations




¢ 39, Q 23:

c 4o, Q 24:

5. 'Speech patterns

6. Ability to Sudget funds
7. “Political thinking

8, . New femlily problems

9. Academic work tco easy

Amount of social activity availgble,

1. Too little

2, Endugh

3. Too much

Desire expressed for mor;;actlvltles.
0. HNone )

1. Professional

2. Social

3. Athlo;lc

4?“ Religlous

5. Student politics

C b4t, Q 25: -Invitations recelved to visit homes.

C 42, Q 26:

0. Never
l. Rarely
3
2. Occaslonally
3. Frequently
4, Very frequently
Actual visitatlons to homes.

0. MNever

1. Rarely

-~
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2, GOccasionally
3. Frequently
. 4. very frequently
C 43, Q,27-8:Typ§ of contacts maintalned after return home.

0. HNone

C—

. Primarily personal-social
2, Prlmaftly business=professional
3. Comblnation of both types
C b4, Q 29: Types of organizations to which students balonged.

Q. None

. African students' clubs
2. international students' clubs
3. Social groups
4. Athletic groups
5. Scholastic honorary clubs
6. Religious groups
,z;)ﬁ¥<g§3§slonal organlzations
8. Political clubs
.9. Academic groups

C 45, Q 30: Time left for personal needs and interasts.
1. Too little
2. Enough
3. Too much

C 46, Q 31: Time spent each week In recreational activities.
0. None

1. Too little .



¢ 47, Q 32:

C 48,  33:

€ 4, Q 34:
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2. Adequate
3.. Too much

Faced the problem of raclal prejudice on an Individual
basis. ~

t. Never N
2. Occaslonally
3. Constantly .

Experlenced difficulty In obtaining housing becsuse of
racial prejudice.

b, No difficulty ’
2, Soma difflculty

3. Much difficulty

s b

Type of housing obialned;

1. AIOng In apartmﬁnt

2. Shared apartment

3. Cempus dormitory or hostel

4. Roomed with a family

' \‘Md and room or "digs" 9

¢ 50, Q 35:

C 51, Q 36:

6. Married students housling

Major means of support.

l. Home government scholarshlp

2. Host government scholarship

3. Private funds %
L. Private group scholarship

5. School schelarship

Financlal support ;lasslflcatlon.

1« HMore than sdequate .
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2, -Adequate
3. Less than adsquate
E 52, Q 37: Part-time employment obtained.
1.. Yes
2. HNo
3. Not desired

L, MNot allowed

€ 53, Q 38: Vacation employment obtained. .
f. Yes ,
2, No

3. Not desired

L. Not allowed

P

: ==t 54, Q 39: Type of ehp[oyment obtalned
. Janitor
2. Cempus work
3. Office work -

yxﬂyjlghlggman

. Course relatad work

5
6. Camp counsellor
7. Malter,
8. Common laborer
9. Post Offlce
€ 55, Q 39: Type of employment obtained {Cont.)
I. Teaching
2. Technlcal

3. Cook ) .
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¢ 57, Q bo:
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4, Baby slitting
5. 0dd Jobs
6. Farm
7.‘ Factory
8. Construction
9. Miscellaneous
Hbst Important scademic problem.
0. None ‘

1. Requirements
2. Electives
3. Methods of Instruction

. COnteptlof courses

. Shortage of time

L
5

6. Assignments
7. Grading

8. Jests

s

.. Fast pacetof coursework
S?cond most [mportant academlc problem, -
0. None
1. Requl;emonts
2. Electives
3. Hethods of Instruction
L. Content of courses

5. Shortage of time

6. Asslignments
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7. Grading
8. Test
9. Fast pace of coursework
€58, Q hl{ Peopla. -who géve most help with academic prob}ems.
“ 0. ﬁo one -
1. Friends and fellow students
2. Counselors .
3. Instructors
4. No Problems :
€ 59, Q 42: Tima per week In both classes and indlvidua! study.
1. 3040 hours
2. 4150 hours
QT NSNS 3. 51-60 hours
4, 61 or mor; hours .
5. Don't remamber
€ 60, Q 43: Feelings on falrness of grading.
an , all of the time
Z.\/iost of tho.tlme
3. Part of the tims -

L, No, never

, @ i: Whather forelgn students should be graded by different

standards.
1. Yes
2, HNo

€ 62, Q U5: Whether requirements for a degree pravented student from
taking courses which would have benafited him at home,

1. Yes




‘ C 63, Q 46:
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2, No

3. To a slight degrec

Quality of education in relation to what student expected.

- 1. Exceptionally high

~ 2, Higher

C 65, Q 48:

t 66, Q L9:

¢ 67, Q S0:

3. The scme

L. Lowar

5. Excaeptionally low

6. Higher in soms aspects, lower In others

Does student feel his reactions are the same as others who
have returned.

1. Yeos
2. No. )
3. Doesn't kriow

Preconcelived Ideas about host country changed.

1. Yes

2. ’

B;KE;i::}ETTV

Change for the better or worse. -
1. Bstter

2. Vvorse

3. Better on somo aspects, worss on othars

Amount of traveling done.

I. A great deal

2. Soms .

3. Very llttle
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‘¢ 68,.Q 52:

€ 69, Q 52:

195

Most valuable axperiences.

1. Workling-hard for an education

2. Friendships made and beopla met

3. Acade@lc experience

L. Traveling done-

5. The experience of cemmunal l1iving

6. lndustrlousnos; observed

7. Being Independent

8. Gaining the abllity to judge people ;s individuals -
9. Belng broadenad In outlook

Most valuable experiences. (Cont.)

1. Belng able to enlighten people about Africa
2. Observing foreign politics and government
3. Galnln; a’'sense of duty

L. Belng able to work during vacations

5. Industrlial training received

: \\6./\£:zllng of equalitarianism gained .

€ 70, Q 53:

7',0.51‘:

7 Reslizing the need for Improving race relations
8. Learning to appreciate and understand home

9. Miscellanéous -

A ]
Whethar studant was able to develop an understanding of the
way of life of the host country.

1. Yes
2. ho
3. Partislly .

Students opinion of the host country.

e

1. Very favorable
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€.79, Q. 60: Suggestions for Improving the position of Afrlcan students
in relation to the local community. .

0.

9.

No change.

zSoclal sctivities should be organized for Africen

students.

No special arrangements should be made for African
students.

" The local community should be educated so that it

undarstands Africa and its cultural differences. .
Anti~discrimination laws should be rlgl?ly enforced.
Famlly relationships should be provlded;

More travpl opportunities should be provided.

Better orientation should ba given, aspecially on
local social etiquette.

Africans should be in on the planning and execution of
locail communlty relations ideas.

The radio and T. V. Image of Africa should be
controlled.

¢ 80, Q 60: Suggestions for Improving ths position of African students
In relation to the local community. (Cont )

1. \ngBQE:zz should be allowed to go for fong periods only
so t

2,

3.

b,

5.

6.

they can bulld an undarstanding of the host
country.

Provisions should be mada for open dlscus;ions with
local people

Help shduld be glven in obtaining vocation work,
espacially that related to course work,
¥

More contacts should be made avallable with common
people, not just the wsalthy,

Hostels should be avallable so that students need

not live with & family. A
The African student should try more to adjust to the

local communlity.
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Projects should be set up which allow Africans to

work side-by-side with host nationals.

More counselling should be given.

~ Miscellaneous.
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