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Formal education has been a key factor in the evolu—-
tion of black people in Kenya and North Amerlca. Colonlallsm
in Kenya and slavery 1n\Amerlca played significant roles in
thé devélopment of education for the black populace in these
two courntries. The‘depressive systems engendered attitudinal
behaviors which were of a long-term duration, and have con-

tributed to educational dilemmas existing today in Kenya

and America.

People of the Kikuyu tribe in Kenya have paid special

" homage to formal learnlng by viewing it as a panacea to their

past and- present problems. Despite the fact that they were

espe01ally Victimized by British bolonial.adninistrators

and white settlers, XKikuyus pursued formal education with
a paésion and dedication.which sﬁrpassed all expectations

of m1551onar1es and the colonlal government WhO maintained -

-

‘ control over the educatlonal system.

- . Pad

L

Polltlcal 1ndependence was granted to Kenya in 1963

" The new Afrlcan government was headed by Jomo Kenyatta,
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‘Klkuyu, and an 1nnovator in Afrlcan educatlon durlng the

A colonlal reglme. Under thls leadershlp, education has been
prlorltlzed in government spgndlng. Communlty efforts,

. through self help, have comp}emented government resources

iR order to meet the expandlng demands for-more and better

i

educatlonal fa0111t1es. ;

ﬁ,Tribes previously apathetic to the ‘formal learning S
system under'tbe colonial administration are'nou responding
with increaSing'fervor to encouragement.from. the country's

leadershlp to send their children to school. Formal

- \,

educatlon has gained status in these communltles, and has

‘ralsed hopes for a hlgher standard of living. ' C

-~

| However, the natlon S llmlted economy and 1ndustr1—‘
~a11zat10n portend to frustrate these asplratlons. Such
f has, been the case .or vast numbers of school-leavers.
Nonetheless, the surge towards academic proficiency con-

1t1nues to mount. : : o .

O

‘In‘the soufhern ststes of America, there were striking
s1mllar1t1es in the educatlonal development of blacks to
'1»;4 that of the Klkuyus.‘ Foroed into a cohe31ve unlt under the.
: brunt of dlscrlmlnatlon, southern black people heeded the

',odoctrlne of thelr leaders that they should grasp every o

v - 3 :
. W
}}avallable educatlonal opportunlty. They thus defled attempts

-y

“f*'by whltes to deprlve them of what blacks saw as thelr oneégg

hope of allev1at1ng the burdens of . subaugatlon. s - }}V :

Cw




Blaék'peopleliving in the northern stafés'were'mqre
similér to ﬁribes in Ken&é'who\were less entﬁﬁsiastic abo&tl
formal edueation."Survivai\within;a white-controlled sdciety;
which‘pradticed‘qvert and co&ert discrimination, was con-
éiaergd by nofﬁhefh blacks to be most 1ikeiy %f‘educational
achievement did not manifest itself as a grbup‘goal. There-
fore, no northern black leadership emerged which gave strong--

sponsorship to fofmal education.

Thus, group cohesion and leadership have been funda-
-mental to attitudesfaéopted by Black Kenyang and Black
_Americans in their‘ags%ssment of the value of formal educa-

#ion and the benefits it would offer.
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,people,_but perhaps no one has

INTRODUCTION

The word‘educatiOn has‘m%%ﬁfemanythihgs-tobﬁany

ound it to be more attrac-

ftlve, mystlcal elus;ye, and’ d1s1llu31on1ng than have .
~black people ln‘dlfferent'parts of.the world. Fon,example,-
in studying the histories of Afrlcans in Kenya, and black

-people in Amerlca, one flnds numerous and strlklng simi-

[

larltles 1n thelr efforts to acqulre even the rudlments,

of formal educatlon, ‘ , ' -

i - . bl

In theseé two cases,\ British colonialism and American

'Aslavery'shared commonalities in shaping educational policies

',for~fheir-hlack populations. Both intentionally and uninten-

=y tlonally. the forces of - colonlallsm and slavery spawned

'jasuccess.s~,;_j;':"

'educatlonal practlces of far- reachlng consequence, not

jonly for the black populatlon, but‘also for white societies.

Today Kenya and America are in an educational battle

%o affirm to those prev1ously denled such, their rlght to

_be educated., However, the vestlges of suppress1on and

¥

oppres51on are stlll sufflclently strong and have, in some

-'fcases, weakened efforts of rectlflcatlon. The battle con-

;tlnues nonetheless, ‘and only tlme will prove 1ts worth and )

?éome7of'fheﬂmost‘oruoialrdeoisionsvmade”by the power

T
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‘-structures in- colonlal Kenya. and segregated Amerlca ‘gentered

ﬁg{;

on the questlon of educatlon for the black 1nhab1tants.‘
Arguments An the two countrles\mgre 1dentlca1 in nature

and concerned such cons1deratlon§ as: the feas1b111ty of
educailng blacks; the 1mmora11ty of not educatlng them; the

economlc beneflts to- whltes once they were educated 1f they

o \

 could be kept "in their place" once' they were educated;’anq

‘theor1z1ng that the cranlal capa01ty of black men was

what type of ‘éducation was best for them.
In both countries it Was economic exigency which won
the: most- points favoring formal education for the black
populatlon. However, a. srapulatlon of this glft was that
A\

it ,mus‘l:_refam returns,’ but mainly for the beneflt of the

_white poQuiation. There was little compunction about nnfair

practices, because j&e two white societies believed blacks

1

to. be "the wpite-man's burden"“and therefore they were

justified in_exercising control over their black wards.
. N . @

Interpretations of the Bible reinforced chis belief, ™
but perhaps,the_greatest'support was derived from theories
espousedein ‘the. eighteenth‘century; In 1785, a German
s01ent1st S T. von Soemmerlng, started a controversy Wthh

‘reverberates in theorles“belng proposed ‘today. He publlshed

: a work proclalmlng the mental 1nferlor1ty of black Africans,

o

-

”lBond Horace Mann, Neggo Educatlon in Alabama (New York:

o jt Atheneum, 1969) p 167 - . £

"‘_,\"—' ” :
e e




de01dedl.y gmaller than that of a white ‘man? Opponents and

proponents of such theorles followed von Soemmerlng rlghi
[N

up to the present century. ' \§§ '
o S | %
| Thus began the conflictual course of education pro-
hfhgrghs designed by those who believed in the deficiehcy of
the black man s mind, and those who had faith 1n his ablllty

to respond to a learnlng env1ronment in the same way as any

- white man.

Having,noted some of the similarities of oonditioﬂs,
bellefs and ideals of the whlﬁe power structures in develop-
1ng Kenya and America, one must also ~take note of ,the
reactions and,responses of the black masses of these
;SOcietiés.on'the‘question of-formal educafioh,h Considering

~Tthe equatiohs of their problems, there is validiﬁy“ih com-
Vpéringithese reactions ahd responses to see where there is
similarity. On the other hand, there is need to explore

the variables which might have caused dissimilarity.

JTA phenomenon iﬁ Kenya's history is the tenacityAwith
which the Afrloan populatlon, to a large ‘extent, has held
to 1ts strong bellef in educatlon. Even when formal educatlon
has falled to prov1de s1gn1flcant upward. moblllty, as was
fexpected, 1ts 1rresistable appeal has remained constant.

,fSchoollng 1s hlghly prlzed in v1llages, toWns and 01t1es.

: - Post- 1ndependence has brought a rash of self-help
"fﬁ{;schools, the latest belng technologlcal 1nst1tutes. These g

: Lyons, Charles Hi, Essavs in the Hlstor':of African Educatlon.
' ."The Educable Afrlcan"w*_New/Yorkg Teachers College, 1970~ p. 12
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community—initiated schools have been finaneed, built and
staffed by many who never had entered a 'classroom, but yet
were ambltlous for the youth of thezﬁicommunltles to gain

knowledge through a Western educatlon.

-%n,The‘Government of Kenya has shown its high priority
for education b&'aliocating to its Ministry of Education
funding which by ;959; amounted to oné of the 1aréest
*educational expeﬁditdres in ail,of Africa, representing
seven percehg 6f‘the'Gross Domestic Product? In the
'1970-74 Development Plan, it ig proposed to increase school

v
enrollment from the 1968 figure of 61 percent, to-a

75 percent increase in 1974?

Fundaméntal to this great educationél expansion has
been the attitude and motivation of the.people regarqing
formal éducation. The:acceleration of -educational |
opporfﬁnifiéé'was due, in the main, to an exceptional impetus
from the African populace, no matter what kinds of politics

or economic exigencies dominated the scene.

Ty,

Colonlallsm could not effectlvely thwart or diffuse |
;'efforts to obtaln the quallty, type, or duratlon of schooling

which Afrlcans felt was thelr rlght to have.. The dramat;c

3a

Sheffleld James R., Educatlon 1n Kenxa (New York: Teachers
College Press, 1973) p.«90 :

'L’Ib id.

. _.“: . o
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development of education in the 1950's has been credited
to Afrlcan persistence rather than to the recommendatlons ‘

of the government- sponsored Beecher Repo 5 This was
o ,
the decade when the British Government had its most crucial -

years @ryingtto'intercept the?"wind of change"éon the

continent of Africa,_‘Educafional growth in Kenya during
this period was twice the target set by thefcolonial,govern-'

,ment.{

A periscopic view of America in its early history
reveals the same kind of attractien to formal education

. : ‘ v
by the black population as was exemplified by Africans in

Kenya. Black Amefiaaﬁs viewed education with favor and
a hope that it would uplift them from the lowest stratum

of the ovefall~s001ety.

Blographers such as W. E B. DuBois and Horace Mann Bond

’recount evidences of hlgh motlvatlon for learnlng among

7

‘slaves and ex-slaves of all ages. W1th1n the confines

-of slavery, a few slaves were able to achieve some in-

"”-*‘”’Eeliéé’fﬁaii'ém”thi»ough the liberality of their slavehclders.

,Once classrooms were permltted after slavery, blacks filled

’them to overflow1ng whenever they mould -receive instruction.

5Ibld-, Pv 78

Harold Macmillan, Prlme Mlnlster of Brltaln 4in 1960,' gave
Selas speech,to the two Houses of Parliament of the Union of

"~ South Africa in:which he used: this expression to warn of
impending changes being foreseen because of a spreadlng

~_nationalism all over Africa. ,,, -

'7Bond made: these references in N gro Educatlon in Alabamaf .
and Du301s 1n The Educatlon of Black People. bt o o




' Metlvatlon for learnlng was especmally observable in

the South, where blacks prlorltlzed formal education -and set

out to create ‘more and better educatloq\l fa0111t1es. Such
P
impetus eventually forced the establlshment of higher

educa&ion programs, from whlch a black leadershlp emerged.

But something different waS’happening in the North
aimong manumitted blacks. Documents disclose that, although
sdme‘accrediteddinstitutions for learning were available
to the black community; classroons were never filled to
capacity? Student achievement was hlgh but the motiva-
tlon among parents to expose thelr chlldren to an 1ntellectual

, atmosphere was relatively low.

d'i'Thé"diredtbrs7bf'the African Free Schools in New YOrk.‘
rationalized that parents felt little need for their :children
'th receive formal training, since their children would not
_reap remunerative and social benefits comparable to children
in the white communlty? Black school ieavers maintained

the same. low status in employment as did black“illiterates.

P

| Thus, northern blacks dld not exude “the same 1nten31ty
.'fof des1re for formal educatlon as southern blacks. even

‘after the Civil War' nelther were they compelled to accept

‘l’segregated publlc schoollng, as did- their southern counter-

‘”Tf{parts.g However, de facto segregatlon in urban environments.

8Andrews, Charles C., New York Afrlcan Free Schools ~(New York.

Negro, nlver51t1es Press, 19 9' p. 113
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'aeeemplished‘inelatef years a dggl‘eguCéfldﬁél'éistem
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similar to that in the South.

. _ ‘ - . |
o7 . Purpose of the Study‘\i. ' . ‘ Fi

o

;o
a8

" -4This study will explore certain aspects of the histories ‘

of Africans ihiKenya and Blacks in America. Although'it

does not’ purport to present a‘detailed hlstorlcal decrlp— v

tlon of Kenya s past events or 1ts educatlonal development,
@n'oVerv1ew ;s glven so that comparisons’ may be made of
‘particuler patterﬁsnof behavior agd deVelopment which can
beiqbserved in the history“of Bli%g Americans. ] |
Promlnent 1n these comparatives was the strong opp081—
,ﬁﬂtlon of the domlnant whlte 3001et1es in Kenya and America
agalnst.allow1ng the black communltles full opportunities
" and benefits of formal education. From this opposition
*emerged’éerfaineettitudes of the black groups toward the

. concept of formal education and its role in their societies.

‘SpeeifiC'aspects of this study are the following:
*'41)wt0“SﬁrVéj;'histefEEally and comparatively,
.;‘J?agﬁiCﬁlar eiemenfs of the social fabrics
“efﬁkenyé?ahd Americe Which appear fo heve

| affected the processes of educatlon for the

Y

"efﬁ;black populatlons,

-

e "°}2)mtq,observe the similarities in responses and
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‘attitudes toward situations and conditions
within the cultures where there was simi-

“larity in the two countries; \E?
: \

.. 3) to observe .dissimilarities in responses and
¥ attitudes where cultural situations and con-

difions were comparable for the two groups;

4) to explore the causes for positive and negé—
tive attitudinal behaviors toward formal
education as experienced in Kenya and

America among the black { populace.

This study should help to verify the influence of
specific social factors which dictate either a positive%
or negative attitﬁde in the learning processes, and most
particularly in motivation. However, the ultimate objective
gf'the study is to invite further invest%gation of certain
‘factors which might have an'ability to influeﬁce and control

attitudinal behaviors and motivational stimuli in respect

to formal education.
Limitations of the Study

There will be no attempt to establish hypotheses on |

‘the'intellectualfcapabilities'of Kenyan Africans or
e : s
. American Blacks, as there is already sufficient evidence

to disﬁfove any thecry of inferiority. HoWever, it must

)
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’natlons of Afrlca.

be récégﬁizedfthat the inferiority concept has been all

.pervasive in the educational hisﬁqgies.of Africans and
Egpse of African descent; therefore, thg subject cannot

be overlooked entirely.
L -

-

‘Although comparisons»between Kenya and America will
not dlways adhere to the same chronology in years, the
study will establish 2 chronologlcal llnkage of 3001al
change in these countries, and the ensulng 1mpactron-

education in the black communities.
'S ?-~ . );;/'

_ The periods covered in Kenyh are from the late 1800's
~t6.l973,‘khich will include pre?éklonial, colonial, inde-
pendence;*éndrpqstaindependence. In America, the periods
_covered begin ﬁith the middle 1800's to 1973, Which includes

pre-emancipation, post emanc1pat10n, Reconstructlon,

>

World Wars I and II and after.

Review of the Literature.

: \ 4
Since Kenya's indepehdence in 1963 from:British rule,

there has been a general rei@%erpretation of that\country’s

a

history. . This reinterpretation gives a more sympathetic

.'and'realisfic acédunfing of the African's role in-the

ffformatlon ef what 1s now recognlzed as one of . the leading

. .. - 4

-t

The tremendous contrlbutlons made by Afrlcans 1n their

“*zealousness for formal educatlon havé only recently been -

s
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lauded instead of denied or denigrated as‘in'the pas%.
This is not to say that all authors have captured the
’feryg; of the educationgl movemgnt in Keny%; however,
'thg‘pd%tern for a more comprehepsive.and objective
acgghntiﬁé has now been set for others to follow. pa—
The past decade in America has also brought about a
réctification.in literature of the history of black beoble.
Recogﬁition of their contributioﬁs to nation building is
slowly transforming textbooks and encouraging the writing

of other liteféture. ) i

As~con¢ern has grownwpver the deficiencies of the

" educational system for blacks and other minorities, there
has\been a prolificacy in the condemnation of these de- .
ficiencies and suggestions for remedial éctions.r An

expoé% of the exiéting "crisis" has brought about the

republication of Carter G. Woodson's Mis-Education of

. the Negro, originally published in 1933. There has also
been a reprint -of The Philadelphia Negro, by W.E.B. DuBois,

which was a.sociological study sponsored by the University
of Pennsylvanié.in'1899{ This research empirically defined
thevkinds of environments,'qenditions and attitudes which

were responsible for the "problems of Neé%des." .

2

These revived books, as well as others, indicate a

‘need for -educators to be coghizant of the sociological
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background.of.the'black éommunity if efforts to eradicate
educational inadequacieé‘expect any measure of success.
- Research Pchedure %

Reéearch was undertaken in Kenya, the Unifed Stgtes,
and England. Interviews weré held with.university and
school administrators, faculty and teachers, students,
parenfs, the President of Kenya, political ieaders, church
and mission personnel, government and business officiéls.

&
Library sources included books, pamphlets, government docu-

Vau
"

ments, newspaper articles, journals, magazines and periodicals.

There were also classroom and socliletal observations.

-Definition of Terms

4

During British‘rule in Kenya, the various raeces were
qategorizéd as Buropean, Asian, Arab, and African. Some
members of these groups now wish to be called African, -but

this designation will ohly‘refpr to those who have always

“been so classified both by themselves and by others.

.

= An interéhange ofvterminplogies for the masses of
fpeople'transported in bondage_tO'América from Africa, and
their progehitors, wili be those used at different periods
of history:‘,Afriéan, Negro, polored;;Afro—American, and

“black. - o | ) a

When using. the terms-America and North *America, re-
v‘rfferehce;isfbeing;ﬁadelto_thé nbrthern and southern states
'P,Withinﬂthe}Uhited'StétesipfwAmerioa, ‘

FRREY

LS




CHAP‘I‘ERI
KENYA' AN HISTORICAL OVERVIEW - 181+o -1973

7 The. problems of East Africa are f%e problenms

of the world. We see the social, racial and

w2 economic stresses which rack modern society
?already at work here but in miniature.

‘The histcry of Kenja:portrays a phenomenal determinaf
tion of the African people to set their own pace forueduca%
tional advancement in spite of.the'inequities'and oppreseicnsi‘~-“
of British colonial rule. The appeal which fcrmal.education
held fcr the Afrlcan community far surpassed the expecta-
tions of missionaries and Brltlsh admlnlstrators, and
preclpltabed,changes and improvements which had not been
anticinated._'Moreover, the present independent government
‘hasnexemplified the Africans' determination to prioritize

formal education, and motiyation for educational achieve-

- ments increases yearly.

During the European scramble for Africa and the

. subsequent Anglo-German Agreement of.1886}1 Kenya became

‘a possession of Britain and Wge%declarec.The East African -
“Protectorate on July l 1895 Uganda, bordering Kenya on
~the west, and Zanz1bar, a nearby 1sland on the Indian Ocean,

f~completed the Brltlsh sphere of 1nfluence in East Afrlca.

.“r'lOW1nston Churchlll, as . Colonlal Secretary, descrlbed his -

1mpre381ons of Nairobi upon his return to London. He :
felt it showed great. slmllarlty to-South Africa. G.H.. ' .
Mungeam, Brltlsh Rule 1n Ken‘a 1895—1912 (Oxford Clarendon
Press, 19‘v “Pe 189 if T :

Thls Agreement has been termed "the scramble for Africa," ,
when Brltaln, France. Germany, Holland d1v1ded the contlnent.,“

L Selai
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for The East Africa Protectorate, where the Imperlal
ﬁBrltlsh East Africa Company held respongibility For its

admlnlstratlon.!'2

When the Brltlsh Government .began to

plan for the exp101tatlon of raw materlals from her East
Africa possessions, a‘Qpnsul-General,was selected in
London and sent tb Zanzibar with the dual responsibility
of, serv1ng as Comm1s51oner to The East Afrlca Protectorate, o
g weli:as carrylng out_hls funetions in Zanzibar. Arabs 4

%

in Zan21bar were engaged in the slave trade and were

.

capturlng v1ct1ms from the mainlafd's Afr;can tribes to
work on thelr large plantations. Brltain,finally succeeded

in abolishing sldvery in Zanzibar in 1907}3§'

*In the ﬁaSCence of The East Africa Proteéctorate,
policy'Waé formulateduﬁy the Foreign Office in London and-
"instruqtioné were sent out.to the Commissioner. In 1905,
the Proteétofate was transferred to the authority of the

* R 1

Colonial Officey thus.officially becoming part of the

British Colohial Empiré. Policy was decided upon in

Londogjfdr‘the East Africa territories; however, the d;mé
"miSQionér‘tdok;mqny 1ibértié§ in decision making which at

times were at variande'with official policy. Justifica-
. tlon for these de01s1ons was that they were cons1dered

| f ~necessary for expedlency. , TR -

Tltm G_H8 Mungeam, Brltlsh Rule};n Kenya 18 5-1 12~(0pQ'¢it.)




- went to~the recru%ted~lev1es.

o

Early‘administrators emﬁloyed in EaSt~Affica-rep0rted '
that they encountered large and varied trlbal grouplngs |
who warred agalnst each other and caused??remendous loss
of llfe.5 In thelr endeavors to establlsh respect for
Brltlsﬁ?authorlty, thesejadmlnlstrators undertook measures
which also resuited in an'enOfnons destruotion‘of 1ife.
Punitive expedit;ons of such magnitude were dispatched.
that "minor" expediﬁions from 1902 to 1905 were reported

afe “enemY" losses, 2;426 killed, 28,693 cattle and

64,853 sheep and ‘goats oapturedl6 The Protectorate's
forces lost 179, the maaorlty be1n§‘lev1esl7from the

18

| nomadlc Maasal trlbe. Much of the confiscated llvestock

go

. e

Tribes 1n all parts of the Protectorate re51sted

colonlallzatlon, futilely plttlng thelr spears agalnst guns

“until thelr defeat was 1nev1tab1e. The Brltlsh Government

in London,expressed disapproval of punitive expeditions

and'their massive ‘killings. | There was also disfavor for
: K4

‘the 1dea of us1ng levies. However, in splte of this
'dlspleasure, the Brltlsh Government falled to issue instruc-

Vgétlons for. the dlscontlnuance of‘punltlve expeditions and

"t

‘ reorultment of Afrlcan lev1es.

is

Carl G. Rosberg Jnr., John Nottlngham, The‘Mfthfof '"Mau Mau*

1 (Na1rob1= ‘East African Publlshlng House,  1966) p. 10. .
G H Mungeam, Brltlsh Rule 1n Kenva 1895—1912 (op. cit. ) p. 11
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Thls 1n1t1a1 perlod of massacres, looting and control
of the African populatlon by the c¢olonizers was to become a -
symbol of the attltude held by the Admr\¥%tratlon toward
the "natlves.“ Though there was conflict at this time
betweenﬁthe pollcles of ‘the Brltlsh Government in Londdh -
‘and the Admlnlstratlon in Kenya, there was sufflclent com-
patibility in ideals to lay the foundation oi a racist and
disgriminatory society. This conflidt4of_policies was

-

espegially true over the issue of land.

Colonlal pOllCleS led to theodlsruptlon of ex1st1ng

' Afrlcanss001al structures. Thls dlst rbance to Afrlcan
societies- caused a dlsorganlzatlon of far- reachlng dimensions.

8001a1 dlsorganlzatlonwyas especially prevalent among the-.

'agrlcultural trlbes of Bantu stock living in Central Kenya19
Thelr entlre_oulture was based on an emotlonal,attachment
“to0 the land,‘which also included a special relationship

withvtheir ancestors, who had for many generations culti-

20

\ : o
vated the same land.” Relocation to other areas destroyed

thelr,systemgof land ownership.and subsequently created a

void injtheir'social patterns,

Of prlmary concern to the Admlnlstratlon was the

leettlement

X

_ Protectorate s economlc v1ab111ty. European

19 . |
C Oawand Abuor, Whlte H1 hlandS/No'More (Nairobis Pan
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was v1ewed as & means’ +t0o secure revenue.u In crder to
attract thls settlement, a de0151on was made to bulld a o
rallway from'the coast 1nland to Ugandan-xlt was therefore
g necessary to recrult ccolles from India, another British
'vpossessibn, to ass1st Afrlcan 1aborers. Many of these:
_lndlans took up permanentcre51dence in the Protectorate
_and added a‘thii»d racial dimension to the society. The
‘rallway attracted the Europeans, but it also forced many

Afrlcans off their, tradltlonal landholdings.

- A concerted effort was made ﬁo recruit whltes from

Y

aouthsﬁfrxca~and’England,'as they were approved as;accept-w-m
able settlers. Boers from South Afrlca were espe01ally
“:wrespons1ve to. the call and arrlved 1n such numbers and,
in many cases, such poer flnanclal condltlons that the
:Admlnlstrat;on had to devise a more cautious recruitment

'campaign?B} -

At an early date, supremacy was placed in the hands
'.We,of the whlte settlers by the Admlnlstratlon. Settlers

”;were allowed to survey for the most des1rable areas of

settlement, and they arbltrarlly demarcated lands occupled

by Afrlcans?4 Thelr acqu1s1t1veness seemed 1nsat1able, and
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‘the most fertlle areas were gradually absorbed into the
°hold1ngs of a rapldly growing white populatlon. The man

who was to become known as the "father" ofgkhe settler
communlty, Lord Delamere, was leased 100,000 acres of -the
best 1andy1n the Colony. Controversy eventually ensued

over this matter when Lord Deiamere.continued>to be granted

additional holdings2>

o "As early as 1902, Africans were contributing signi-

ficantly to the revenue of the Pfotectorate26 The Administra-

tion had imposed a Hut Tax on every ﬁead of household, and
its returns were more 1ucrat1ve than had been expected.

It was not long before another method ‘of direct taxation

was 1mposed; all “able—bodled males" became 11ab1e to a

4

Poll Tax2! | - 5

“ Although direct taxation was originally instituted
' fon the purpose of obtaining revenue, it soon became a
méans by which the white settlers could be guaranteed a
n'supply.of cheap black labor. ‘It was only by working on'
European farms ‘that Africans couid‘secure the required tax

money. -

2

5Correspondence with the Governor of Kenya relating to

Lord Delamere's acquisition of land in Kenya. Presented

by the Secretary of State for the Colonies to Parliament

by Command. of His Maaesty, Aprll 1926 (London. H. M Statlon—
ery Offlce, 1926) ,

2 Draft Estlmate .of the Revenue and Expenditure of the Colony
;.and Protectorate. of Ke ;'Nalrobly Govern-
_ment Prlnter_,er' - §

27

G.He %ungeam, Brltlsh Rule n Kenya 1895 1912 (op. clt )
p. ll




SiﬁC? many of the settlers‘were from South Africa,
-_Where'blacks?wéfe forced . to work for Whi%es}~the lettlers
felt it their right to have the ‘same sygég?:in the new

. env1ronment.r The Admlnlstratlon took pains to make thls
léﬁor sqgrce-avallable by relséatlng ‘Africans in close
proximityﬁtnuEuropean fafms,'thus shaping a racial, economic

and social stratifiéation of the society in the earl&.l900fs7i

Indian residents were consideréd‘importaﬁt'to the
Preteétbrate for their aﬁility to stimulate commerde; however,
their social attfibutes were viewedgwith.somé disdain. Re-
‘strictions oh their immigration seeééd feasible, as weil as
théir confiﬁemeht"fd,fhe "lowélying" pérts?s_This would
ensﬁréAa éeparatioﬁ fpbm the European community and at'fhe.
:sémé”timé;pedﬁQe“their infl&gﬁﬁgson fhe'African population.
Such attitud§é persisted into the period when the Protectorate

became a Colony,. causing increased friction because of dis-

criminatory policies.

Europeah immigration received high priority because
~ there were areas in the highléhas suitable in climate for
_ their settlement.  These high, cool, fertile highlands

" were eVéntualiypnamai“White,HighiandS" and were restricted




o

to European oooupancy vast'areas‘df land were~appr0priated |
from African trlbes for “the settlers' use, and the hlghlands

- became the focal p01nt of white supremac\\ﬁnd oppress1ve
’racizn. As the-settlers entrenched themselves in the

A3

h1ghland§,~the1r determlnatlon grew to convert the entire

29

Colony 1nto a whlte man's country.,

European settlement was given oredibility'because'of
~i,ts élaim,that ithouldrbring civilization to the fnatives;"
The Administration believed such civilization would entioe
Africans to European centers, thus enabling commerce to
flourish. 'Also. the Administrationjzepended upon'white
settlers to 1n1t1ate excursions into remote areas, using
both. oautlon and strength of force when necessary against

the 1nhab1t1ng“tr1besgo

' The rights of4Europeans were given priority by the
AéministratiOn,,althOugh,suoh\a policy was antithetical
to"that of the British Government in London: - Recogn1z1ng
Kenya as an Afrlcan terrltory, the British Government ;

fbelleved the 1nterests of Afrlcans should .be paramount,
even ‘when those 1nterests oonflloted with other ra01a1
e‘groupsgl HOWever, the Admlnlstratlon in Kenya needed and

'T'fdepended upon the support of the settler communlty for '

7;development purposes.; Because no publlc pronounoement

- -3

Elspeth Huxley, Whlte Man s Country (London- Chatto &
Wlndus, 1935) p. 44 e /

i’?lGreat Brltaln, Colonlal Bffloe, Indlans in Kenva. Cmd. 192;:'
‘_pk"London (H.M S_OH), 1923 P lO (Devonshlre Whlte Paper)




was made ‘of the British Government's philosophy?zadmini—

strators and settlers pursued their own course of white

. supremacy. \25
e . _

Africans were relegated to the bottom of the social
and economic ladder. Their value was intrinsic in the
economiC'pptential they portrayed. Prognosed as being
mentally inferior,~hearhenish, and inherently "the white
man's’ burden," Africans assumed the ascribed role of
laborers who reaped profite for‘the’Enrenean and Indian
communities. their ‘opinions were ne;ther sought nor
expected; Thelr vulnerablllty to 111 treatment was so
apparent that the Brltlsh Government after w1tne851ng some -
atrocities, 1ssued a dlrectlve to the Admlnlstratlon de-

. manding the-establishment of a Department of Native Affairs,
whose officer's would protect'Africans against foreed labor
and employers who turned them out to die of sfarva;ion

- rather than pay earneq,wages33 ‘ o

This did not deter the ‘settlers from futilely intro-
ducing io‘the_Adminiefration a yésters and Servants
Ordinance which alloned payment in kind and enforced im-

prlsonment of laborers who breached their con't:rac’csBLp

32
7 G.H. Mungeam, British Rule in Kenya 1895-1912 (op. cit.)

. This was the rationale of the Administration in Kenya to
continue its dlscrlmlnatory pollc1es. p. 190 -

33Ib1d._




Decisions on suitable habitable aregs for Africans-
were premised on their proximity to European farms, which

guaranteed a continuous labor supply but pf\§§ded sufficient
%

e

P
distance to preclude any social 1nteractlons betwéen the

races. Implementation of such de0151ons eventually re-

'

.qulred the establlshment of Afrlcan reserves.

Having been uprooted from their pulturél environments
and exposed to European and Indian influences, Africans were
undergoing social changes in the new milieu which were to
" make their presence in the overall soc%ety more visible.

One of the moét effective factors in tﬁis change was

Western education.

Missionary eduéation was made available to Kenya in
184635w§20ause European "scientists" of the eighteenth and
nlneteenth centuries had propagated theorles on the 1nnate
mental inferiority of black people, missionaries embarked
upon a crusade of prpselytizing Christiahity to the "heathens"
in a "dark continent"36and offered little more than the
basic Three R's as teachin%%instruétion. This knowledgé
wasvdeémed adequate to agsure Bible reading; also, it did
not reach beyond limitations of the missionaries' own

educationél-levels.

35

o

John Anderson, The Strugzle for the School {London; Long-
man Group, 1970) p. 10

Roland Ollver, The M1s51onarv Factor 1n East Afrlca (London.
Lowe and Brydone, 197674p. )

. 136
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ReJectlon of. tradltlonal Afrlcan customs by m1381onary
educators caused.an initial res1stance to Western educatlon,

il . ,
this new educational system prov1ded.. The thirst for for-

but Africans soon recognized the value???nd endonents :
Amal edﬂcatlon and a rapld 1ncrease in mission school
attendance prompted the establlshment of a greater number
of schogls“end a recruitment of academically qualified
teachers. Visuelizing the potential for -African participa-
fion in governmeht as clerks, interpreters and policemen,

" the Administration collaborated with mission schools and

. < s
exercised some control over thelristandardlzatlon.37

Limi&ationsAon the labor market for educated Africans
did not purtail-fhe ehthusiasm for formal education, parti-
| cﬁlarly among the Kikuyu.tribe. a Bantu group of agricul-
turists liviné in close proximity to Buropean farms. These
vfarﬁe were not,tog;distant from Nairobi, the center of ..
administration. Social disorganization and constant
deprivatibn.of their ancee#ral land by settlers and the
Administration induced Kikuyus to seek other avenues of
livelihood}rigducation'Was viewed as the instrument

enecessaryrfb“that prospect.

African District Councils, established by the Administra-
S

. ~tion to take responsibility for certain social services in

-

'ff 3?Dav1d G. Scanlon, gradltlons 8f Afrlcan Education (New York:
- Teachers: College, Columbla U., T964) p. 31.




a spécified regional district, were composed of(African
community members under the supervisien of Administration
officers. These Councils encouraged payméh?rof school fees

ol N
so that educational facilities could be extended to a wider

popﬁiatiog, )

However, with the advent of the First World Wér,'a
profound effect on the African populace introduced both
positive and negative eiemenfs-of change. Britain's in-
velvement in the war required the assistance of her East
Africa subjects, and Nairobi became agmajor base for

\
38 In addition to the King's African

mllltary admlnlstratlon
Rifles, there grew a need for porters and machine gun

carriers. A recruitment campaign was launched and by 1917,

- 160,000 men from the Kikuyu, Kamba and Luo tribes were

endisted, many compulslvely39

The British Government paid tribute to the "ardent

loyalty and alacrity" of the Carrier Corps and the generosity

© . of chiefs in supplying -foodstuffs and cattle during the

war jears?o But the destruqtion of 1life among the African
population was far in exéess‘of any inter-tribal wars, and
most families never reéeived official nd%iégﬁabout their
dead. The greatest loss was among unarmed porters (41,952),

4

who fell_victim to disease as well as to the gun (366).

5 _
3 Carl G. Rosberg Jnr., John Nottlngham, The Myth of 'Mau Mau'
(op. cit, ) P 109 . _ ‘

- 39. : _
40 | ; Ced

Ibld. e
Ibld., p.‘llo
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Total-.loss between the Armed Forces and porters was-46,618%l

Europeén officers were reluctént ko arm porters for

-feap. of aléhange in the African's self—z:iée and a sub-

' sequent alteration of his sgbsgrvienf”relationship”with
thejwhi%% coﬁhunity%z In spite of this pre@autidni the
African's self-image and attifude toward whites had altered,
‘giving rise to a new conscioﬁsness of his place in Kenya's

society and pié;ting the seeds for political organization. -

Prominent among the War recyuits were future Kikuyu
political leaders, who utigzzga‘théﬁr organization experi-
ence.in}uﬁifying African oppbsitioﬁ to settler and Admini-
stration discrimination, In 1921, the East Africa,Aséocia—
tién, though predbminantly Kikuyu, showed a united and
transtribal protest against a propose&'wage cut for African

workers of all categories before it was banned in 1922’:"3

In ;outhern Kiambu dﬁring this same period,  the Kikuyu
Association was organized to protest European alienation' of
land and settler incursions iptg African reserves?h Dis-
coﬁtent over‘iand loés,lforced labor, éven for young women,
raﬁg_inCréaSes in the Hq; and Poll Taxes gave rise to the

“EIIbld., p. 109

C G. Rosberg Jnr.,Jd. Nottlngham, The Myth of 'Mau Mau'
44(op. clt ) p. 38
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creation of a branch office of the Kikuyu Assoclatlon in

o Nalrobl, and membershlp expanded.

»~ In addition 16 the grievancee~whi;E§were given pro-
" minence in their protests, Africans were victims of daily
perhici%ﬁs de—humanizing'practioes'by the white community.
The Administration required them to be in possession, at
all times, of a registration. 1This regis%ration,-or '
'kipande,' was worn eround the neck in a case, since there

were no pockets in which it could be carried, and the dem

were that it was to be kept clean.,
\

L5

No African could smoke near a 'Mzungu' “or sit down

when a 'Memséhib'uéwas pa581ng. All white men and boys had
to be saluted; Afrlcans were not allowed to use any publlc
facllltles onless clearly marked for African use; stores
patronizing European custoﬁers refused to serve Africans
—unless they were purcha31ng something for their employers,

~ no 'boy,’ the name used for all African males regardless of

~age, could wear shoes in the master's house; and at all times
subservient behavior wae expeofed of Africans in'theirire- :
latlonshlps to Europeans. It was commonplace to read- signs

such as "No Afrlcans or Dogs Allowed." The 'Memsahib' was

'usually most vicious 1n her treatment of Africans,. and she

. 8 ‘ ‘
Thls 1s the Swahlll word whlch refers to a white person.

Termlnology in Swah111 used-to show deference to a female
« con51dered on a hlgher 8001al plane.m v




' "?was given- support in her conduct by her 'Bwana,'u7head of

the householdL.’8 Not only was the European’ communlty gullty

of these attltudes and practlces agalnst A\§ucans, but the

/"
A31an and Arab communltles ‘also shared in the de—human1z1ng

~ .

process. g

Harry Thuku;pecéme'the first African leader to emerge 
as an opponent to the discriminator§-policies of the Admini-
stration. He protested agalnst practlces of depr1v1ng
Africans of the rlght to grow cash crops, as well as seeking
.redress on the land alienation problem: Thuku's followers.
were stfoné in'number and it was not’&bng before he, in
his capacity as leader of the East Afrlca Association, was
~arrested by the Admlnlstratlon and Jalled. Thodsande~of
| Africans from all over-thercountry converged upon Nairobi

in ffont of the police stefion.where Thuku was being held,

"yend,they4engaged'iﬂra peaceful demonstration for his release%9

When the Administration persisted in ignoring the
demonstragion,'a“womahrnamed Mary Nyanjiru started encour-
-daging'fhefmen-in“the'crOWd to release Thuku themselves, and

exeitement‘grew;emong'the,demOnstrators. . The ﬁolice.then

47The term used t0* show deference to a whlte male, or one
who is-in g superlor p031tlon.

8The~wh1te male and Indlan male often acted as if they ruled
%u a klngdom. 47 g ,
9C 0. Obuor Whlte nghlands No More (op.‘01t ) p. 35-

—




opened fire On the unarmed protestors and killeé over 100
men, women and chlldren, although the Admlnlstratlon
-reported the death toll as twenty f1ve5o‘\hﬁku was im-
prlsg;ed for nine years. \

Am§%g those present at the demonstration was a man
pamed Johnstone Kamau, later re-named Jomo Kenyatta.
Kenyatta was employed oy the Administration as”aﬂ Qgsis%anf
WaterrEngineer. He wae also Propaganda Secretary for the _ R
East Africa Association.

. B
Kenyatta had received his eari§ education in the Church

of Scotland mission schools and had then entered government
service. He was a Kikuyu and therefore was aware of the
severe deprlvatlons among his tribal communlfy. He was also -
cognizant of.the-grlevances of other tribal groups aﬁd
supported organizations Which gare voice to the African's

poor circumstances,

Kenyatta' S leadership qualltles became evident in the P
East Afrlca A58001atlon. When this Assoc1at10n was. pro-

sorlbed, the Kikuyu Central Association was formed in 1925

‘_,Much of Kenyatta s spare time was spent with this Assoc1atlon

B

'1n wrltlng memoranda and addre331ng meetlngSSl

,‘;;50

Ledmdni - . . ) ! LY

Ibld., p. 36 _
Jomo Kenyatta, Sufferlng Wlthout Bltterness (Nairdbis
19335 20 ,

East Afrlcan Publlshlng House,

"‘f‘_ Th -l




The wozk of the East Afrlca Assoclatlon was’ contlnued
through this new Ass001atlon, which petltloned peacefully
for more educatlon, better wages, hospltals.x d roads.

The Klkuyu Central Assoc1atlon expressed grievances against
the Crown*ﬁands Ordlnance of l9l5, which made Afrlcans
tenants on property they had prev1ously occupled and were

52

therefore subject to removal at the will of the Crown.

-

| There was protest agalnst the change "from Protectorate
to Colony beoause the new status guaranteed rights for
everyone, but Africans were to have the least. Representa-

\
tions were made to thé government, commissions, and to the

British Government in London, but redress,was‘not offered.
Influence‘fron_the settler community increasingly
7 enveloped the Administration and compromises were usually in
favor of the settlers. Included in the Europeans' achieve-
ments for white supremacy was the establishment of African
reserves, to which the African population was relegated.
Reallzlng that whltes ‘would not do the hard work of farming
‘ whlle blacks weretavallable. the Admlnlstratron manipulated
1the3e reserves so.thatpcheap and continued labor was always

“within reach ofitheTsettlers."

A~Even though the Admlnlstratlon cooperated fully w1th

the settlers 1n satlsfylng thelr land | and labor needs, there




was still digsatisfaction on the part 6j the settlers re-
garding policies which ﬁamgered thelir cgmp;ete dictation

of governﬁent rules, such as mandétory and free labor of

" .Africans. In 1923, the settlers formed a‘Vlgllance

.Commltteg w1th the objective of kidnapping the Governor ,
and wresting control of the Colony.from the Colonial Offlceé3
This plot failed and friction developed between the Admini-.

stration and settlers.’

In an aet of appeasement, however, the Administration
allowed settler representation in the Legislative Council,
‘ ) >
a body“formulated in 1919 to pass législation on the gover-

nance of the Colony5LP

Eleven settlers entered the Legisla-
tive Council and two nominated Asian representatives;
although the Asian population in 1919 was larger by three
to one to that of the European population. Such dispro-
portionate répresentation~was'unacceptable to the Asian
community, and pressure increased agaiﬁst the Administration
to an extent that, in 1921, Asian represehtation increased

to four. =~ ' _ .

N ' -
- As this was still unacceptable to the Asians, the

Wbod-Winterton Committee in 1922 recommended common electoral

rqll§5rThis recommendation was totally out of favor with
.53
, 5#Elspeth Huxley, Whlte Man' s Countrv (0p. cit. ) p. 79 .
~ GG Rosberg Jnr., Je Nottlngham. The Mvth of 'Mau Mau'
5(op.qcrt.);p. 90 ., . ﬂ

"
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the European settlers. This disagreement became a rationale

for the formation of the Vigilance Committee by the settlers.

Ne

Thé Legislative Council remained the alﬁbst exclugive
body of. whlte representation for many years. Although Lord
Delamere, the "father“ of the settler community, had been
selected as the leader of settler representation in the
Council, Indians were informed that it was not customary -
for any section of the community-to propose .to government

the name of a particular person for nomination to the

.Leglslatlve Counc:1156 They were told by\the Administration

that sultably qualified members of the A31an communlty could

not be found.

No African was allowed to represent African.interests
in the Legislative Council until 1944, The Administfation
hominated a few whites during these many years to speak for *
the Africans and %o look after native affairs. The depri-
vation of rights to representation by Africans was to become

a prime issue in the number of African grievances.

- In thei{ struggle to control the Colonial 0ffice, the
settlers géined the leadership of twao men whoee names‘becaﬁe
synonymeus with white supremacy. Captain E.G. Grogah, one
of the leadefs, was proné to violent actions. In his capag@ty
as‘presidehﬁ*of the Colonists' Aeeociatibn,fhe was responsible

forwthe public flogging of three African men-accused~of

. 56

Mlnutes of the Executlve Councll l7th February 1912, Nairobi,
~Indian Representatlon on the Leglslatlve Council, Public

- Records, London » o o
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"insulfing"'a whife WOman It Was later'discovered that -

the insults were not as serious as had been alleged57

Grogan 8 aggressive and volatlle behavior ;\E‘repugnant

to son;'settlers, but he was popular because of his unre-

lentlng dekermlnat;on to enforcevpollclesuof white supremaci..
Tord Delamere,»desoendant of a‘socially—pnominent

Brltlsh famlly, was strongly sympathetlc to the settl@rs.

- He was ‘gif'ted w1th aibersonallty whlch commanded respect

ano admmratlon even among local administrators. Shortly

 after his arrival in Kenya, Delamere a%quired 100,000 acres

of land on lease and went on to become the largest landholder

“in the Colony.

-

It was a foregone conolu51on that Delamere would repre-
sent settler 1nterests in the Leglslatlve Council, where he
"took.every opportunlty.to protect the superlor status of
Eunobeansu Delamere supported the idea of educating Africans,
but only to the extent that they were tanght skills which
" were uSeful'toiEuropeans58‘He‘had no desire to see Africans
1eave-their “"place" at the bottom’of the sociai and economic
_ scale, 31nce he was a flrm believer that Kenya was a "whlte
' 59 i'

man s country N

=

Indlans, along w1th the few res1d1ng Arabs, were

*fgté H. Mungeam, Brltlsh Rule in Kenxa 1825-121 (op.-olt ) p.184

7fvi 58Elspeth Huxley, White Man's Country (op. eit. ) p. 100

90 P. Groves, .The" Plantlng of Chrlstlanltv in Afrlca. Vol L
(London- Lutterworth Press, l958fﬁp. 158 '
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; fulfllllng thelr role as traders, and held a mlddle status 1n
the stratlfled soclety Although. the Indlan communlty was

viable and seourlng control -of commerce, tﬁfre was resentment

el

toward the Admlnlstratlon oonoernlng restrlotlons on Indlan“
1mm1gratlona Hostlllty between settlers and Indians, as * ”
well as preaudlce -of admlnlstrators, pers1sted in llmltlng
Indian 1nfluence on the "natlves," since Europeans belleved
that Africans were the whlte man's burden and only through
their influences could 01v111zat10n, in due time, reach
Africans. “ ‘
Education for European and Indian children was develop-

ing, but there‘were discrepancies in government commitment.
- . In 1908, the question of;éduoation for whites was under con-
.sideration, and a decision was made by the government to
encourage prdvafe enterprise by granting a site or building
and -offering grant-in-aid rather than establishing a purely
Government school§o Prbvisions were made in 1913 for an
extensive area in Nairobi to be set aside as a school site

and playground for European oh11dren§l

In. 1926 European education- was allocated H215, OOO
by the government for sultable school bulldlngs. Encourage-
"ment was given by government officers to the idea of compul-

sory eduoatlon as a. means for Europeans to remaln the leadlng

-

—60M1nutes of the Executlve Council, 22nd May 1908 Nalrobl.
Educatlon for Whltes. Publie: Records, London

‘6;M1nutes of the Executlve Councll " 27th January 1913 Nalrobl;
‘Nairobi European: School. re Land for Plavground for: Public
Records, London ‘ . s PR ; e
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race of the“Celony While setting_an example,for other races.

- A31an education- éas plagued by problémigof poor
fac1llt1es. 1nadequate1y tralned teachers, an y above all,

1nsuff1c1ent government fundlng.*'Though some - Asian and

R

- Arab schools recelved grants from government, most funding

of schools derived: from community contributions. Indians

suggested that, .since the government seemed unable to reeruit

;qualified teachers from India, it should consider empleying'

Euroepean teachers for their schools in order to raise the

standard of education in the A51an scheol system64

Deepite these'complaints, education in Kenya remained

segregated‘and unequallyASubsidized. European children

- benefitted from Support and encouragement by the government

to seék admission into institutions of higher education in

London. . Combulsory education from the age Qf seven, and

“»

qualified teaching in the‘Eurepean school system became the

criteria to meet this end. As late as 1954, only Indian'

boys between the ages of seven and fifteen were compelled to
jjattend‘scheel' Arab children had no compulsory education;

.and Afrlcans boys and glrls attended school on a "voluntary"

65

Regardless of the mlnlmal flnan01a1 support~from govern-

. ment Afrlcan schools were expandlng at an 1ncred1ble rate.‘

7717] 3The termlnology "A31an" applles to those of Indlan descent.

neluding- Goans.}

oy i .
:J;f 4Educat10n Department Annual Report 1926 (op. 01t b} p..lZ‘
'“flsRe"ort of the Commlttee to In”ulre 1nto the Or‘anlzatlon,,f

enga 15
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Fees for eduoatlon were readily paid to the African District
Coun01ls, and a spirit of self—help was - developlng, partlcularly
1n Klkuyu country. Education had become g\iélme concern

and. was env1saged as the instrument to- aphleve gocial change.

A grow1ng~@1ssatlsfactlon with m1831ons over school curricu-

lum and objections to tradltlonal African praotloes, espe—‘
cially clltorectory§61mpelled a group. of Kikuyus, to establlsh
their own schools, having been granted the right to do so

by the Colonial Office. -

67and subsequent

Private support for the new Kar%Fg a
Kikuyu Independent Schools Assoclatlons was overwhelming.
By 1930, over 300 of these independent schools, combined with
<independent Afficen-chqrohes, were educating over 60,000

ohlldren68

Africans educated in these schools, as well as
in mission end'goverhmeht schools, constituted a cadre of

 teachers, medical assistants, clerks and court interpreters.

The first secondary school for Africans was the Alliance
High School, bullt in 1926 through 1n1t1al funding by
'Afrlcan569 Located in a Klkuyu area not far from Nairobi,

the‘AllIanoe Highiéchool wee a cooperative endeavor of

N‘

Clltoreotory is an 1n1t1atlon custom for girls enterlng
womanhiood.  Jomo Kenyatta.says in Facing -Mount Kenya: "No
.proper: leuyu would dream of marrying a girl who has not
bee?églrcum01sed ‘and v1ce versa." (New York: Vlntage Books)
D o

-~ "Karlng a denotes Kikuyuism in 1ts truest and purest form.

e-Ig@eigégw ‘with Mlnlster of State. Hon. Mbiyu K01nange, July
68Jomo°Kenyatta, ufferln' Wlthout Bltterness (Nalrobl. East
A an: Pobllshlng House, o
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Pfotestant miésians, whiéh supplied personnel and received
grants from the government for its operatlon. ‘Alliance was
to prod%ge the largest number of Cabinet Mln;gﬁérs and top
offlclgls in government service 1n“post -independence than
any othér se&ondéry school in the éountry.

2

In 1928, as inequities and injustices continued to
“frustrate the Africaﬁ'chmpnity, political organiiatioﬁ
shoWedlgfeé%er intensify. Jomo Kenyatta wasg selected for
" leadership within the Kikuyu Central Association and left
government service to devote full}time to the work of the
Association; : 3
In addition to his representations on grievances,

‘Kényatta founded the Association's newspaper, "Muigwithania"
(He who brings together). This was Kenya's first African
héwspaper, which developed into an effective media for in-
formiﬂg and unifying Kikuyus on issues pertinent to their
social, educational,and economic environments. Emphasis
was placed on tﬁe importance of Africans respecting their
identity aﬁd not regarding themselves as slaves. There was

‘also advice on cleanlfhess, using good farﬁing techniques,
‘ ana foliowing church rules. Educatiéq'WaS viewed as a’
rnedéSSity,}ahd Kikuyus were urged to educate all their

childre a0 T o o o

" 7%qi1 G, Rosbere, jnr., J. Nottingham, The Myth of 'Mau Mau'
(op. 01t ) p. 101 - , : S S



.
Because of the collaboratlon between the Admlnlstratlon

and settlers to instltutlonallze dlscrlmlnatlve and oppre551ve

o
the Leglslatlve Council, the Klkuyu Central Association

praotlces, and the 1ack of African represenﬁﬁtlon within

ralsed fun@s and sent Kenyatta to London in 1929 to pre-
sent thelr.grlevances‘to the- Brltlsh.Government. The Act;ng
Governor in Kenya tried to dissuede Kenyatta from making
" the trlp, 1n51st1ng he would only be representlng the 3, 800
memhars of the As3001aﬁ¥%n and not the entlre 250 000 or o

so0 male members of;phe Kikuyu tribe.

<
\

The “journey was riot cancelled and Kenyatta 'met With ‘the < ¥ i

Under;SeGreta?y of State. He appealed for the release of
Harry Thuku, nectificetion of labor practices, protection
for Africans against European alienation of their land, and’
.- also that Africans be alloWed to represent African interests

in -the Legislative Council and the Nairobi Municipal Council.

While in Britain, Kenyatta spoke to a Committee of the
House of Commons, heads of Churches, and to anyone else who
mlght help the cause of his people. Travelllng to Germany
andﬁRu351a, he hed an opportunity to attend some beneficial

:vinternational'conferences?l

Kenyatta returned to Kenya but went back to England in

{»w1931, remalnlng there until 1946 His tlme wgsMSpent .

;Jeremy Murray-Brown, Kenzatta (London: George Allen & Unw1n

PR . 36.

!

Ltd. ?2) pp. 114 127 e S




acqulrlng the- educatlon Afrlcans were told was necessary if
they wished %o partlclpate in the Leglslatlve Council.
While at the London School of Economics, he\\ﬁote the
well-kﬁg;n anthropologlcal book on Kikuyu cul%ure,
Da01ng MounggKenxa, which brought to the world for the first
 time an Afrlcan s published 1nterpretat10n of his culture.
. Being in England for a prolonged perlod Kenyamta was

-

allowed greater opportunltles of contact w1th those whose

influence might help to ameliorate the African’'s condition

in Kenya.

-

o

Eradlcatlon of 1n3ustlces agalnst\hls fellow Africans
in Kenya remalned Kenyatta s prlme concern. However, a
grow1ng awareness of the ill-effects colonialism wrought

- Von all Africans and their descendants in other parts of the
~world‘prompted Kenyatta to broaden his struggle against

72

colonialism through the philosophy of Pan-Africanism!

During Kenyatta's absence from Kenya, oppression and
resistance escalafed. African political parties disregarded

tribal lines and united to proteéf grievances.

‘The esgabllshment of hlgher educatlon fa0111t1es became

an urgenf asplratlon, espe01ally among the Klkuyu. Senlor

'Chlef K01nange73though employed by the government, was an

o er72The Pan—Afrlcan Federatlon was formed in. 1935 Kenyatta.
8 'cAi‘ﬂ was its first pre31dent,land,KWameaNkrumah -0f--the-Gold Coast
TTEETTTE ~(Grana) its secretary general. Active ‘members were George
‘Padmore, a West ‘Indian, and W.E.B. DuBois, a Black American.

i'fSenlor Chlef K01nange‘def1ed the colonlal authorltles by .
jplantlng%coffee trees;ia cash crop forbldden to Afrlcans.-
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ardentaa&vocatevfof the rights of Africans. He asked his
son, Mblyu K01nange, on ‘behalf of fellow Kikuyus, to carry
out the task of promotlng higher educatlonﬁﬁfmmlyu, an -
Educatlon magor and holder of an M.A. degree from Columbla
Universitys accepted the request and converted one &f the

75

independent schools into the Kenya African Teachers College

- The college, which encouraged admission ffom membenS*
of all® tribes, Was immediately successful. Enrollment was .
high and the cu?rioulun provided access to highen education.
The school exemplified the spirit of:é dawning African
awareness, and it was here that the flrst seeds of African

76

natlonallsm in Kenya were sown.

»

The years of'the Second World War meant more military
involvement for Kenya. Post-war years dispiayed an intensi—
fying of political organizations, both African and Asian,

-~ which threatened the Administration's control and promoted
actions of“containment. But containment was to be difficult
because of the experlences and exposure many educated
Afrlcans had galned while flghtlng Nazism and Fasclsm in
other parts,of‘tnefworld. Nevertheless, in a move to tlghten

control} the‘Administration banned the Kikuyu Qentral

'7uIntenx1ew with the Mlnlster of State, Hon. Mblyu K01nange,
July 3,-1973. - 1

The term “college" was used, but the school prov1ded in-
structlo" nly up to- the seccndary level. :

*“”4“”75




iAss001atlon and other polltloal organlzatlons, and aalled

thelr leaders despite a record of peaceful petltlonlng N

and afflrmatlons of loyalty to the government}é
~ e S

Eriction contlnued to escalate while the Administra- ¥
tion turnedhits thoughts to settllng large numbers of
Brltlsh soldlers 1n the segregated Whlte Highlands, w1th
“the purpose of obtalnlng more polltlcal leverage and
-’”furtherlng the goal of transformlng Kenya into a whlte man's

‘countrJg

Kikuyu frustration dver land aliegation magnified,
'and'eCOnomic°diSparities,between.Afrieans and Europeans;,
w1dened yearly. Africans considered "loyal," usually'
1ch1efs and others 1n the government's employ, harassed
wthelr fellow trlbesmen and perpetuated a system of. subguga—

tlon.

Although Klkuyus were in the forefront'as“protestors

agalnst;unfalr practlces;towards Afrloans, partloularly%*r“"

”Von the land 1ssue, trlbes 1n other parts of the Colony had‘
‘;learned the value of polltlcal organlzatlon.> Two of the
'"j'strongest Talta HlllS A85001at10n and Ukamba Members
' iAssoclatlon, were banned along w1th the  Kikuyu Central Asso-

“

i;fc1atlon.,‘g“

-

4,fprutfeduoatiOn had@SPread:throughout'the Colony,~and

e PEv S
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unrest was pre#alent ever among tribes 1ike4jhe‘Nandi, who,
after putting up 2 most fierce opposition to éritish
occupatieg, had settled into relative conformi%? to the
‘Admlnlstratlon s dlctates. Iuos were angered by the Asian
monopoly on c0mmerce, and the cattle -grazing Kamba were
incensed over the confiscation bf their livestock by the

Administration because they refused to sell at cheap and

‘below-level prices.

African railway workers went on strike in Mombasa
protesting against their ertremely low wgges. Only the
nomadic and7Cattle—owning Maasal seemed a;touchediby events
around them. However, the Administration had physically
transferred the entire=tribexto a different area so that

European settlers could occupy their fertile lands?7

It was net until 1944 that Africans were allowed one
lrnomlnated Afrlcan to represent thelr interests in the
Leglslatlve Coun01l. This represenﬁatlve,‘Ellud Mathu,
considered a conservative Kikuyu, was a graduate of Oxford
‘University_and héa received his secoﬁdary education at the
selective Alliance High School.

-

aJ'
In the same year of Mathu's entry into the Council,
a transtribal organization called the Kenya African Union

A
.

-« (KAU) wes ferme&.*'Hbﬁever,~opposition from-the government -

7 George Bennett _Ken-a A Political Hlstor-;
”g Un1vers1ty Press. 19 3 p. 52

(London:.OXfordwu‘.MWw



. forced a name change to the Kenya African Study Associdtion.,

When Jomo Kenyatta returned to .the Colony in 19L6 ‘he was ' ;ﬂ

elected its president.. if
o ' %

' The name Kenyé>African Union was restored shortly
after the orggiization's inceptipnr Headquartered in
Nairobi, KAU developed into the strongest vehicle for African
mobilization, but it continqed to use a peaceful approach '
in its appeals. Though the organization was transtribal,

its largest support came from Central Province, which housed

the Kilkuyus. ;
\

KAU became the watchdog of African interests and there-
fore lent its support to their representatives7§n the Legis-
lative Council. Other éupport came from a few fair-minded
Europeans and Asians inside and outside the Council. Apa B.-
Paht) Commissioner for India in Eaét Africa, established
close tiés with leaders in the African community. Through
him several students from the Kenya African Teachers College
at Githunguri left Kenya to pursue tﬁeir studies in India.
Kenyatta had joined Koinange at the Teachers College and
was dividing his ﬁime between education and politics... ..

& o

- Militancy among some of the younger and less patient
members of KAU began to worry Kenyatta and other officials, .
VthdugH,theré‘Were sbme leaders who supported militant strike -

78

U Oglnga Odlnga, Not Yet Uhuru (New York: Hill and Wang, 1967)

,;97“MW“




~of. whose phllosophy dlffered from the morevn'~1onallst

- T
1and non—mllltant KAU. On several publlc oeca51ons Kenyatta

~denoupced "Mgu Mau" and re afflrmed KAU's non-afflllatlon

Wlﬁh;lt.ao

v

Oathlng, a tradltlonal Klkuyu practlee when
loyalty was desired, became a common occurrence iﬁ»an effort .

to unify the people against oppression.

On Octoﬁer 7, 1952, incidents of violencé culminafed
in the assassination of Senior Chief W@?uhui, a Christian
supporter of govefnment policy, which léd the government

Afo deéia¥e.the‘Coivny”in?a'Statevof Emergency. On T
VOCtober 21, 1n “the very early. hours of morning, Kenyatta
Viwas arrested and accused, along with other -leaders of KAU,

.of hav1ng organized and managed "Mau Mau."

" Kenyatta's trial was held in a remote area of the Rift

L

ValleyAEscérpment, called Kapenguria, which forebade easy

ﬁéCCesS:to his tremendous following. By now Kenyatta had

3

B fbeen des1gnated 1eader of the Afrlcan communlty, and he

81

f'-carrled the respected and affectlonate name of “Mzee "

“VThe trialyat Kapengurla was to plague the British




-

fac s-presentediat the trlal. In hls de en ';lKenyatta had

_remln ed;the-Court of hlS varlous publlc denouncements of

;Mau'Mauxbegause of 1ts v1olent and 1llega1 tactlcs.f-He
.4)‘-

‘relterated:KAU's record of constltutlonal protest -against

the 1nequ1t1es ‘and 1n3ustlces Afrlcans were made to suffer82

-

¢

The‘cogrtffound-Kenyattarguilty and'sentenced him to .
SevenAveers-imprisonmentVWith hard labor and a subsequent
1ndef1n1te perlod of restrlctlon. Heqwas to spend his time
in the remote and desert- llke areas of Lokltaung and Lodwar.
Maralal was eventually deolded upon for hlS perlod of re-

.Vstrlctlon before returnlng to hls tome. In Aprll of . 1953,
four other officers of KAU joined Kenyatta at Lokltaung to
« .. begin thelr prison sentences. Kenyatta . was allowed to return
to- Gatundu, his home, located about thlrty mlles from Nalrobl,

in August 1961. ‘ /

The Emergency brought great havoc and upheaval to the

ofK;kuyus, who were v1ewed by the Admlnlstratlon as agitators

- who requlred ontalnment._ Ma551ve relocatlons ensued, and

‘oppre881on was at every‘hand.w Poverty from conflscatlon of

,1arm’ng"ropoltlons, and movement was




jto escape to llve w1th other trlbes, adoptlng
.and learnlng to speak thelr 1anguage. A1 of the 1ndenendent o

schools and ghurches ‘were: closed or ‘burned, and ﬁhe Teachers
College at Glthungurl was turned 1nto an admlnlstratlve
post. ’ T

Kerlyatta's home and trees were destrcyed by the Admini-_

stﬁation,-end his papers either burned or confiscated.
Children in government and mission schogls tried to continue
their"edueaﬁion in spite of the disrupti%ﬁs, though the task
was'difficult,83ﬂCurfew regulations restricted activities - "
of a 3001a1 nature and no gatherlngs were allowed which

‘Acould have been 1ntgrpreted by the authorltles as being -
political. Tea parties were considered legitimate since

'theywimplied a purely social event. No Africans had ever

beenfpermitted legally to purchase alcoholic beverages.

: When the Dmergency was declared, large numbers of

o Klkuyu:men and women entered the forests and periodically

i'r food.; Comparatlvely few Europeans

A

-

;East Afrlcan




kﬁ%gjfunwounded 26 625 arrestegi_

and 2 714 surrendered LJEuropean

'f‘QQ‘casualtles were 95, w1th 127 wounded. A81ans K%lled were

"i assass1nated. l o _ : B b

1,29' and 48 were llsted as wounded. Losses to other Afrlcan

dl"trlbes were 13920 kllled 2 385 wounded.BqD1v131ons between =

‘"1oyal" and other Klkuyus deepened and several chlefs were

7 Durlng the mmergency perlod 1953 to 1961 many changes *{;{
'”}were 1n motwon. aentlment was developing. in the European o
5commun1ty for the concept of multl-ra01allsm, and Afrlcan
‘e;representatlon w1th the Leglslatlve q§ﬁnc1l progressed from
tone nomlnated Mlnlster to elght elected Members. There ; S
f;was an eventual 1ncreasg*§9,fourteen Coun01l Members. |

: A51an representatlon had also shown an increase.’

. . I Data s
- B y 0 : . - ey

But now Afrlcans were determlned to have "Uhuru oasa"85'

-

'f;f(Freedom Now), and they wanted their leader, Kenyatta, to

‘ s}be returned to them.‘ The political motto became'"Uhuru na

P

S };Kenyat'ta" (Freedom and Kenya‘b‘l:a)

"75fjpartlcularly hlgher educatlon, and young men and women from

Thefe was a renewed splrlt of enthuslasm for educatlon,_

« :

'””‘?3all trlbes sought avenues to enter unlver81t1es and colleges

'd&“ln the Unlted States.“

Tofbeoya86a young and actlve trade




:known as "The Alrllft.?87Tea partles brought;,ogether R

‘large gatherlngs of men, women and chlldren who contrlbuted
thelr small@sav1ngs or earnlngs to send these and. other

students overseas.

AfrloanlferVOr'fof{Kenyatﬁa's release accelerated,
having Been proposed originally in fhe Legislative COunoilA,L
by Ogirga Odinga, a-repreeentative'frOm the ILuo tribe. The
Governor of Kenya, Sir Patrick Renigsong refused this release
on'the grounds‘that Kenyatta was a "leadér to darknese and

88Pressure on the government finally resulted in - Co.

death."
”KenyattawsVneleasewog;éggust l#ﬂ 1961, to the cries and
rrshouts of joy from thousands of Africans who journeyed'from .
;all over the Colony to welcome him at his home -in Gatundu.

i

One of‘the greateSt_influences on Kenyatta's release
was the refusal of the new dominant party in the Legiglative
‘Council the Kenya-African National Union (KANU) to take
up- 1ts functlons 1n the Councll untll Kenyatta was returned.

The government‘had encouraged the formatlon of another party,'

t predomlnﬁted by members of smaller trlbee, the Kenya African

(VfDemocratlw?UnlonL(KADU),~whlch collaborated w1th the




ontrolled**;

 wlgn

‘nlegjslat on:of'the#Colony. Arrangements were made for

Kenyattaﬂto~”itend talks in London set up by the Brltlsh
GOVernment. 9ThJ.s was the 1n1tial preparatlon leadlng to
'1nternal self-government. Kenyatta was accepted’as;leader;
of the maaorlty partyr KANU, and Ronald Ngala9 became
leadet of KADU, . .

In order to facilitate Kenyatta'sgentry into the
Leglslatlve Coun01l the elected Member }or Fort. Hall,
Karlukl NJll gave up his constltuency and Kenyatta

«

became Member for Fort Haliﬂ After the meeting at Lancaster

House, Kenyatta returned to Fenya as Mlnlster of State Tor
ConetltutlonalﬁAffalrs and Economic Plann;ng. Ngala keld
the titie of-Minister of State for Constitutional Affairs
”'aand Admkmlstratlon. Though the white government would have
llked the ieader of KADUnto head the upcoming government,_

[1t was ev1dent that the‘

aaorltyiofaAfrlcans would not

‘tiaécept anyone

On June l*“l963, Kenya galned 1nterna1 self- government

s flrst Prlme Mlnlster.

'iand Jomo Kenyatta waw‘the natlon?




;tltle of Pre31dent was conferred upon Jomo Kenyatta.

Y

-~

Prlor to 1ndependence, many Europeans left Kenya,v
espe01ally those of South Afrlcan stock who could not llve
:'under an Afrlcan-controlled government. " Most Asians held
the statue of Brltlsh subsects but remalned in Kenya for
the next tew years. However, when Afrlcanlzatxon‘threatened
their economic pqéition, a frantic exodue-enSued during
1967-68. After that time, the rate of enlgratlon decreased
but etlll contlnued durlng the 1970's.

“Postﬁindepéndenéerﬁfbught a development of Kenyapta
into that of an'elder statesman; Europeans and Asians'who
formerly hated his name prayed for hie long life, because
he had~nOt taken retaliatory and vindictive measures against
them. iEven though in advanced age91when he assumed leader-

Shlp of the government, Kenyatta did not appear to be

e A

[;jhandlcapped by hls long years of 1solat10n, and was instru-

{zmentaljln“the 1nst1t‘tlon of various progre331ve policies.-

QW;Although fgfanclal nvestments and technologlcal skllls

A




from alllance wmth any power which would blnd the people to .

a new form of colonlallsm.

;xg%

Poverty still presented many problems, but %mprove—
ments in general seryieee such as, hospitals, housing and
" roads were evide%t. EduchEon received top priority, ahd
in 1973 one-third of the government's budget was allocated
to the development of sch00155 teacher-training colleges,
and to the Thiversity, of which Kenyatta was Chancellors?
Secondary =zchool attendance more than tripled from 1962

to 1969,73

5
The spir}t of "harambee," the Swahili word interpreted
‘as "let us pull together," enabled communities to build

huﬁdreds of ‘sé¢ondary schools. The most recent self-help
’ o

»~

effort has been the fundiﬂg and building of institutes of
tephnology. A further improvement in @he country was that
all schools and public facilities were desegregated, and ‘
- Africans became visible in living areas which had previously

prohibited their presence except as servants.

KADU disbanded and joined KANU. The "Majimbo®
constitution devised by the European government, which cut
the” country up into regional administrative centers, was

discarded'shortly after independence and all areas came

.

;;together under a central admlnlstratlon .




Though the oonstlxutlon doesxn’t;llmlt rep”isentatlon

by only one party 11 the Natlonal Assembly, the former ,
Leglslatlve Counc11 there 1s at present represé%?atlon only

~

by KANU Members. g

~

Under Presldent Kenyatta s leadershlp. Kenya passed
1ts tenth annlversarj 1n 1973 as one of the most stable | s
governments 1n Afrlca. However, its problems of natlonhOOd |
were far from belng solved, 1ts greatest difficulty seeming 4,’ .
to come riom w}ndlng its own definition of"African Soo:.al:.sm',_'91‘L
and Amplementing it. The search for Kenya African 1dent1ty

is strongly evident in the government's efforts to Africanize

‘“themschool.oqrriculum.95

uAfrloan 3001allsm 1s a term describing an African political
“and economic system that is pos1t1ve1y Africa and not 19-
ported from any country; nor is it a blueprlnt of any ~
foreign ideology. However,; it is capable. of incorporating

-~ useful and compatlble “techniques from whatever source.
African Socialism and its Application to Plannlng in Kenya
:(Nairobis Government Prlnter)pp. 2-3

95Ge0rge E.F. Urch, The Africanization of the. Currlculum in

~ Kenya (Agn Arbor: Malloy thhoprlntlng, Inc., 19

Pp. 257~ ‘

A
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‘1n Kenya portneysrthe 1nfluences of both p031t1ve and

;negatlve factors.‘ These factors stlmulated Afrlcan 1n1t1a~.,

?‘“n but also contrlbuted to a process of haphazard and
‘ad hoc educatlonal growth 'Though often- in. confllct~w1th
;the cenfrolllng church m1ss1ons “and colonlal authorities,
African asplratlons Tor educatlonal advancement never
lem;nlshed; 1nstead they became the 1nstfument through

VWthh maaorlty rule was’ finally obtained.

Prlmary 1n thelr effectual 1nfluenees on the develop=-.

ment of educatlon were: §

(a) Traditional Education
“(5)'Missionary~Education
l(e)szlonial'Educatibn

ﬁd) Afrlcan Inltlatlve'




;capabllltles._ fﬁehforfitddeaekemplified*in the span«from-?

-pre-colonlallsm to post- 1ndependence is not only commendable,

but also lends great credlblllty to formal educa;ken.

— ) Tradltlonal Educa'tlon

Tradltlonai educatlon was the fOrerunner to all African
education. Trlbal groups malntalned non—formal edgcatxon
systems which inciilcated doctrines of the trdbe, clan and
family. ¥Knowledge was acquired through verbal transmission
and,practicai application, and learning was relevant to the
individual's life in ‘the home, social, and economic environ-
ments. The learning process never ceased fﬁom birth to
death, as each person was responsible for Imowing what the
uSOCiety expected of every age group?6 Customary laws also
required meticulous learning and retention.

Survival of the African society was dependent on ‘the-
accurate verbal transmission of information from generation
to generatlon. The necessary learning of family and clan
geneaolegy created an awareness of self in relation to the
higtory of the trlbe97

Moreover, traditional education in Kenya utilized
rerbal cdmmunication‘to»edify for each member of the family, -
,accordlng to age levels.,rules of proper demeanor, dress,
<manners, aqg general behav1or. This socialization permeated
the entlre soc1al structure and encompagsed family, clan and

‘trlbe. Mlnds were therefore carefully trained, through verbal-

“

f“;VrCame’on?&;W A.. Dodd Sdcletxfm chools and Progress in e
Tanzania (Oxford: Pergamon Press, 1970) pp. 47-8. For ,
other descrlptlons of traditional educatlon. read Jomo
VFa01n" Mount Ken-a._a: «




;;Communlcatlon, to adhere to the socl_ty .w;
h[Transgre331ons agalnst the prescrlbed rules of behav1or ,ﬂjff'w

‘1mperlled an 1nd1v1dual's membershlp in the s001

1nvrted a penalty of ostrac1zat10n from fellow klnsmen.
‘ ? o . e

Education 1n the tradltlonal s001ety transcended

the home and prov1ded opportunltles to develop skllls

. potentlal._ Tralnlng was avallable to those 1nterested in

becomlng beekeepers, med1c1nemen, hunters, tanners. wood— ' S
carvers, blacksmlths, and other s1mllar tradesﬁ Thus,

tradltlonal educatlon aided the economy ofﬁthe community

' and furthermore, preserved the values of- the socaety by

1ts 1nculcatlon of succes51ve verbal lessons in hlstory,

bellefs and practlces of the family and trlbe. However,.

¥

early missionaries condémned much of traditional education

'asfﬁEing\adVerSe.to their purpose of Christianizing
5. adverse- o 1 :

‘ AfricansifhrOugh education.

Missionary Education

MlSSlon educatlon came to Kenya: 01rcu1tously. In

f.,f:1844, Johann Krapf, a German Lutheran m1ss1onary seconded

A.by the Brltlsh Angllcan Church M1551onary Soc1ety, arrlved

-°?5at Rabal, near Mombasa, enroute to Abyss1n1a in a second i

*‘attempt to Work wrt;h the""a'*la"" tr1be.99Wh11e at Rabal. BRI




‘?Krapf percelved anﬁlnterest amone the“Wanylkvh ribe for

the teachlngs of Chrlstlanlty. % AT :fi HF,

d .
In lﬁﬂé and. lgggjﬁtwo other m1531onar1es£2§50ined
'Krapf., Collaboratlng w1th the British Imperial East Afrlca
'Company, a grcup of traders, the. m1351onar1es blazed a
vtraml of evangellsm whlle allow1ng the Company to follow
and trade w1th the inland trlbes However, in the ﬁéfﬁfﬁwmmf

twenty years, only six converts were baptlsed and ‘six

cthers were under tuition, 10t

Although success for “the Church Mlssxonary 8001ety
U(CMS) was minimal among the Wanyika, a pattern for mlss1onary
" education hed been set., As Protestant Chrlstlanlty demanded
individual reading of the Bible, it.was inevitable that )
rudimentary instrucﬁioﬁ in the Three R's would accompany |

o

prcSelytizatioﬁ.‘

»

The attitude of early missionaries towards Africané
formed another pattern for mission education. ‘Theories .
on. the educablllty of Afrlcans started circulating in
’chrope as early as 1785, when a German 301entlst S.T. von

_Soemmerlng, concluded in hls "flndlngs" that the cranlal &

‘lcapa01ty of black ‘men was de01dely smaller than that of




_ Afrlcan skeletog, Whlte deducted in a 1795 publlcatlon ”“':

. yellow, red, and black. ‘He further deduced that each had

It was not long after thls publlca_1On'that a Man—* 7;'

:F;chester medlcal student Charles‘Whlte,‘espoused the super1-n?

orlty of a whlte man's braln over ‘that of a- bla:§§man s.
ot

: '4Afier checklng von Soemmerlng s flndlngs on only . .one

'.4

/that there were four qulte dlfferEnt races of men. whlteg

a separate orlgln, plus a dlfferent mental capa01ty His

,,’_chmklng,,,‘ in Br;tlsh ,_S/Oc,le-ﬁby,. -

'attempted‘to fefute‘theSe propagations, whites were

conclusvon was that whltes were the most capable{ and blacks

were the.least.loq ‘

= . %

4 \ :
' Slmllar theorles vere publlshed by the American scien-

?:tlst Samuel Morton, in 1844, which strongly influenced

10 uAlthough other scientists

generally content to accept a belief in the mental inferi-

'r”ority of;blecks.

:”fdfupon thelr evangellcal course in Kenya during the middle
:Linlneteenth century.k There was no 1ntentlon of establlshlng -
t'ﬁan educatlonal system, nelther dld mlss1ons orlglnally

X'Lf}send m1351onar1es quallfled to do so.‘ The sole concern

_'1ﬁrfwas for the conver51on of the "heathens" to the teachlngs




man’'s -¢ivilization.

P . . R

. - * . .

: - "
e

Davfd'Livingsmone,'a BritishfmiSSionary;%firmly

belleved that the. greatest detrlment to the African was

-

¥
his 5001Qﬁy s great 5001a1 ev1ls. . He felt it was the du@y

of Europeans to accept the African as the.white man's: 4

Iivingstone's attitude became popularized among the
various missionary societies, and thus their educational

s
philosophy for African education was founHed on paternalism.

Invigorated by their sense of moral obligaiion to : .

the African, missignafy sqcieties accelerated their acti-

vitieé in East Africa, where slavery was running rampant.

In the latter part of the 1860's, Britain was forced to

deal with the-criticai problem of the slave trade in Zan-

zibar. Traffic in slavery was on the increase, and between

50, OOO to'yo 000>Africans were being‘shipped to the East

,Coast annually.l 6W1th the 1863 abolition of slavery in

. the Unlted Staxes, m1531ons turned their attention to

' Eas?‘Aﬁrlcgﬁandystgunchly agltated agalnst the cruelties




Reactlng to publlc pressure, the Brltlsijovernment

ﬁlnally app01nted Slr Bartle Frere.'ln 1872, té&confer

rmiratny

w1th the Sultan ofmzan21bar on the total abolltlon of
%

slavery.lo7Althoug slavery*ln;Zan21bar was noi¢legally
abolished unbil l907,"detribélised, freed, or escaped:
s1avesiwere_finding their way into some of the miséioﬁ
stations. From his observations of the various missionary
efforts to rehabilitate fréed slaves, Frere was most
impressed With the education and training being offered
by the missionaries of the. Holy Ghost Fa;he%s, who had
left Zanzibar to-settle in Bagamoyo, situated'on the
coast. of Tranganyil__:a- _10‘8_ o

n The Bagamoyo mission provided shelter for the freed
slaves, aithough they worked hard for this amenity. Skills
tralnlng was con31dered a nece351ty for the time when the
freedmen would.marry and leave the mission to llve in

‘_Chrlstlanlzed v1llages. Ex-slaves w1th the hlghest

”ilnte lect”recelved a 11terary educatlon- the average group

ey,

,1earned a skllled trade, and the less 1nte111gent spent




constltute a nucleus of evangeylsts* houwould'epread the

Word of'therGospel tO‘ouily;ng areas. | \§§
. e _ -

Upon Sir. Bartle Frere's recommepdatlon, Bagamoyo
mission was use% as a mode%/ﬁg; the Church M1s31onary
Society, associatedtto@the Church 9f<@ngland, which set
up its oﬁn Freretown station'oetside Mombese‘in 1875+
Freretown bécame the 1argest1mission for freed slaves.
The original mission station at Rabal also'devo%ed its

éctfvities to the rehabilitation efforts. o
%
Missionary activity increased rapidly from 1894 to

1910. By then, m1531on representatlon included the Church

of- England, “+the Church of Scotland, -the Catholic Church,

~

and a fundamentalist sect from America called the African

Iniend Mission. - All four Protestant missions operating

:aroundLNairobiein 1903 had a network of branches upcountry

a few years 1ater, 10

Sueh expansion was evidence of the
'enthuéiasm with which Africans were responding not only
'eto Chrlstlanlty, but to an even greater degree, rudlmentary

Ve_ Western educatlon._

"Colonial Education




. ffways“to econom”ca‘~y develop the, olony,

\educatlon‘lf

.»work of m1551ons among the Afrlcan populace Was glven .

deeper con31deratlon. The 1ncent1ve for governmentﬂfn—
< : \

’ teresi_1n African educatlon was" the potentlal of exp101t1ng

a vast human resource for 1ts own ends.

Though tenuous, a collaboratlon between the colonlal
.admlnlstratlon and m1531ons was spawned. ' This union gave
birth to the first system of education planning'for the
Colony. Missionaries supbplied government authorities with

?éraduates" of their schools, who filled lower-stratum
. 5\

posts asvinteppreters, clerks,_and policemen.
s
In 1911, the Admlnlstratlon establlshed an Educatlon

'Department, and. grants of 1and were dlspensed to missions
for the expansion of their educational act1v1t1es.1ll
This ald allowed the Admlnlstratlon greater control over
r-the~standardleation«ofam15510nary education, 31n9e i% had
the reputation of being of low quality. However, the
Admlnlstratlon was not permltted to alter or interfere

112000

w1th rellglous 1nstructlon in mission sehools.
‘1ssue of standardlzatlon often was the cause of conflict

. Qbetween m1351onar1es and government authorltles, but the

ifcooperat1ve"relatlonshlp contln;ed.f




;[}_neednfor teachers-accelerated. The eXLSthg number of

;:1nto Elementary Schools, Central Schools, ‘and Rural'Schools.

;The latter were fu;ther deflned asg Intermedlate Schools,'

or out—statlons, and Vlllage Sghools.}lL

Elementaryfeducation formed'the prinoipal part of.. ,‘
education, ahdzit was glven up to the apparent age of '
fourteen. Cei aT schools prov1ded a hlgher llterary

‘edQCa%ion and a'deilnlte course 1n some kind g; vocational,
. . : S
and, especially, manual training. It was man&atory to

, theja quolifiédAEuropean Heddmaster and sufficient

European staff .in thése'schools. Inteqmediate éducation;
Went.éo.fér‘aé”thé fourth year and was. under the controi .
of a resident African,teécher; The simplest unit of educa- |
tion was of@eréd iﬁ the Village schools, which gave instruc-
'>%ioﬁ“dﬁly”§é”fér'é§”ﬁhé”Séoond”yéar; Teachers for these

schools usually were recruited. from Central schools.

As the demand for formal educatlon increased, the




. of the educational system, Africans were the recipients

of only a few years of education: Consequently, they
were prepared.ﬁo”train.for teaching only at ﬁhe 1owé}§'
Jlevels. As the; reached greater heights in academic )
atrainments: resultrng from success inhcomfetitive exami-
nations, Afrlcans were permitted to enter feacher-training
‘Erograms for higher 1:vels. However, there was a persisting
problem of insufficiency in the number of -teachers at all

levels.

Because of limited professional tralnlng«opportunltles,

a large proportion of male and female school- leavere joined
teacher—tralnlng programs. = Similarly, nursing training
attracted .African males and females, since it offered some
hopeiof upward mobility. Although this rraining generally
did not lead to fnll‘qualification, nursing was recdgnized
as the only -other paid career, other than teaching, offered
toyﬁhe ﬁnmarried éirl}llsNursing was encouraged by-missions
and government because it afforded girls preparation for

marriage.

et W

From the inception of Western education in the African.
commﬁnity, many changes in attitude occurred. Missionaries
realized that Africans were not only educable, but were
rindeed hungry for formal education. Government authorltles -

acknowledged the value of educated Africans to serve its own

ll5ctoll.ony and Protectorate of Kenya, Conference of Women
- Educationists;.: 15th to 17th August, 1950, to. on31der
S ‘the: Beecher Report in Relation o the. Educatlon of_“ '
. African Girls JNaxrdbi}fGovernment Prlnter, .




- needs, and it responded to this aWéreness-by_aSsisﬁing

mission schools and establishing iits: own -government

schools. \Xk
o . i
In addition, aftitudes‘in London were changing con-
cefning education iQFBritish dependengies. Reflecting
on the inefficiency -of uncoordinated educational activities
of the varlous missions, the Colonial Office created in
1923 an Advmsory Committee on Education. The Commlttee

116

was an outcome of a 1925 memorandum which had been

submitted to the Secretary of State en behalf of the
' A
Education Committee of the Conference of Missionary

Societies in Great Britain and Ireland.

The memorandum includéd a description of education
in Africa and a recommendation that missionary organizations
cooperate with each other in the colonies of that continent.
The Advispry Committee aéknowledgéd ﬁhe existence of common
problems in the various British colonies, and it thus made
5 commitment to have them officially examined. '7A further
committee was then appointed to carefully scrutinize
educational matters pertaining to the indigenous popula- -
tions of British colonies. "It Was to make its reports to

the Secretary of Staté;

s _
“d. H. 01dham, who' was Secretary of the International Mission-

_ary Councll dld much of the work -on this memorandum.

v
7L J.,Lew1s, Educatlonal Pollev and Practlce 1n Brltlsh
Areas (Londonz Thomas Nelson and S d. .

"1f$,~



°rmountato-econom;c;development, Thpough this Development

Sueces31ve pollc1es emanatlng from London 1nfluenoed

educatlon for Afrlcans in Kenya,- The 1935 Memorandum on ‘

the Educatlon of Afrlcan Communltlesléétempted to reééte

o

e
.schoools to their communltles. Emphasis was placed on

v -
the economics of thes communlty and how schools could a531st

in the improvement of theé economy. -

The idea of eventual self-governmeﬂt in the Africaﬁ’
colonies was indicated by the Britieh Government's policy
of Mass Education in Afrioan Society, formulated in 1943.119
Obviously infloenced by signs of restiVenees in;colonies
such as Kenya, this policy drew upon various exgerienoes
“to develop.fechniques'which would prepare children and adults
for eventual self-goverhment. One of the experiences drawn
7upon wee work done among olack oeople'iné%ﬁe southern areas

of the United States.

. of inee%imable value to African education in Kenya
were funds allocated by the Colonial 0ffice in London
_under the Colonial Development and Welfare Act of 19k, 120
The~objective§f0f this Act were to enhance various types of
development over a ten—year period: In the consideration T

of the Colonlal Offlce, educatlonal development was tanta—

o’lié L L S B , , ,
Great Brltaln Colonlal Offlce, Memorandum on the Eduoatlon -

-of. Afrlcan Communltles. Col. no'$103 (H.M. S 0., 1935 s
~ 170(The 1935 Nemorandum) : e G
L 9Great:Br1ta1 Colonial Offlce,éMemorandum on Mass Educatlon )
: ;. o . 0 186" ; )




'wd?iaﬁdfwelféféfgefjffhéjdo_oniaiiofipuerafflrmedla prerequl it

1.

ot an educated communlty 1f economlc development was to'ensue.; s

Nat only'édidf missions, looal- ”oolon‘i‘al-, 'authoi#i‘ﬁi%s», i

and the Brltlsh Government ad;ust thelr.attltudes towards'
Afrlcan educatlon, %ut so did: the whlte settlers. Thougb'“
f;rmly ensconoedrln,thelrora01sm, settlers real;zed the
oenefits they could deriveffrom Africane trained in'agrii‘
culture or other sklll areas which prov1ded a more com-
fortable exlqtenoe for the white communlty. "In this resped%i
there were settlers who would even permit mlnlmal school

faollltles on thelr farms for thelr laborers and their

vchrldren.

However, settlers Viened classical education for
Africans as dangerous and detrimental to the social order
of a soclety stratified by race and economics. It was
therefore not w1thout rancor’ that many settlers had to com-
promlse thelr bellefs as the "w1nd of change" swept through

Kenya.
: JAfrioaannitiative

The greatest trans1t10n of attltudes toward Western
educatlon appeared 1n the Afrlcan communlty. An 1n1t1al 4_
'i resmstance from trlbal authorltles confronted mlsslonarles S

when an attempt was made to entlce chlldren 1nto an




g‘lnstruotlonal env1ronment. Thls m1381onary act1v1ty;was

v1ewed by these authorltles as a dlsruptlve element 1n the

social mllleu.i It was. not long, however, before Wesﬂsrn
-‘educatlon not gnly galned the respect of trlbal authorltles,
‘ but, in addltlon,_avconcerted effort was made on thelr part
to provide‘eduoatlonal opportunities for an 1ncrea31ng
'number of African children. To these tribal authorities,’
the concept of formal éducation offered prospects of status

change-and egonomic prosperlty which were unrlvalled by any

existing methodology.

ke
Y,

The first official role played by Africans in deoisidn
maklng for their schools was through the African District
Counc:r.l—(ADC)121 These Coun01ls were establlshed by the
Admlnlstratlon to facilitate governance of specifically
demarcated distriets. The ADC's were responsible for
collecting‘sehool fees and taxes, which were then turned
over to. the Central.Administraﬁion in Nairobi. Since educa-

,tional expansion in the district depended largely upon
“TAfrlcans themselves, ADC's, whose members were representa-
'r,tlves fromtthe dlstrict, strongly urged prompt payment

fof school fees. The rapld growth of schools was evidence

of the w1111ngness W1th whlch Afrlcans paid their school fees.

'ff However, concurrent W1th‘thls school growth,was a

:The*A DACf s were headed by Europeans, although Afrlcans



fAlthough m1351on schools were. ellglhle for flnanclai

grants from the g@vernment 1f they complled to regulatlons
of the Department of Educatlon, there were still many such
schools ‘with 1nadequately—tra;ned teachers and, consequently,

an inferior standard of education.

" But more important to many Kikuyus-was the adverse
position taken by m1581onar1es and governmentvofflclals to
some customary Klkuyu practlces. One of the.most vital -
practlces in Klkuyu society was the.ceremOny of female
circumcision, ﬁhich~wes.s£rongly opposed by both Church’
" and State. Furthermore Chrlstlanlty forbade polygamy,
and Klkuyus customarlly embraced the concept of polygyny.

It was such disagreements which led a Kikuyu, Musa

122

Ndlrangu as ‘early as 1913, to sever his relationship with

“wthe mlSSlOnarleS and to organize the flrst Afrlcan school,

| 1ndep;ndent of both m1351onary and government ass1stance.

'AAfr an educatlon. Moreover, 1t 1n1t1ated the




taken hold 1nfthe Fort Hall dlstrlct, now called Mu{ang a.

A meetlng of parents and elders was “held to. express their
dlssatlsfactlon.w?fh the quallty of - mlss1on ’teachlng.lz3 '
A decrs1on was made that the parents would prov1de educa~
~tion for thelr chlldren on a cooperatlve basis rather -
than to contlnue ‘'sending them to mission schools. Arrange-
ments were made immediately for accommodations. i
’fHenever, until the new quarters were egnpleted, which‘
would also hense a church school classes and church serv1ces
were conducted in the. open or in temporary facilities. By
1928, ‘this school and three others, completely independent
of missions, were designated "government" schools after -
having’passed inspection and been given appreval by the

’Inspector of Klkuyu prov1nce124

The eﬂlargéﬁ%nt‘of the independent schools movement

.promoted the establlshment of the Kikuyu. Independent Schools

ThlS Assoclatlon strengthened the

etween the schools, and standardlzed

-




"?;,?the Mau Mau reBelllon racked the Colony

to cope WLth Western knowledge whlle at the same tlme

‘malntalnlng an appreolatlon of the values 1nherent 1n thelr
own . Afrlcan culture. This 1n1t1al endeavor to Afrlcanlze
the currlculum was the beglnnlng of African. natlonallsm

~1n the schools.

.

‘The independent schools were of great assistance to
the government and missions. Without ﬁhe aidrof this self-
help movement the government and missions wo&ld have been

;unable to cope w1th the flnan01al burden of providing
- -edueation for the large number of Africans determined to

‘have formal training.

The Beecher Reportlzéf 19“9 substantlated the immense
‘oontrlbutlon which Afrloans were maklng to prlmary educatlon
‘“301ntly through -cashy - labor. materlals, grants;- and-school’
‘fees.‘7As v151ble eV1dence of this a351stance, approximately

'four hundred 1ndependent schools were in operatlon when




o
Nau Mau., Thls susplclon caused the novernment not only

-‘to close all the Klkgyu Independent Schools 1n 1951 but
valso to destroy bulldlngs and school- records. Schools'“ R
spared thls destructlon ‘were glven to m15510n312%1th a
,dlsregard for the Afrlcan who legally owned the land on
which the schoel was built. The Kenya Tedchers College

- was taken over by the gdﬁernment and converted into an
adminietration post, as é remindef to the peoplé%in the

area of the strength bf the British force. <

- As ‘the 1ndependent schools movement began +to gain

| momentum, eriticism .of m1881onary edﬁcatlon by both
Africans»andAEuropeans was evoking reaction in government
and miesion cireles. Being fully aware of African dis-. |
satlsfactlon w1th 1ow—quallty m1531on education prog rams,
‘”the Brltlsh Governmen% in London decided to take measures

%o rectlfy;ﬁhe,s;tuat;on.

Thls actlon was torlnvolve the Amerlcan-based/Phelps—

ﬁfff~fStokes Fund 1n the educatlon'of Afrlcans in Kenya. Actlng

rmﬁa::on the recommendatlon'of the Adv1sory Commlttee on Educatlon.




P

o
Thé,?helps-stqkeswEﬁnd, an American~edchtippgoﬁganier
zation,‘had‘vestedighChybf itsvconcérn and”fihanéés'iﬁ\tﬁé'
education of Black*Americané. Becguse,bf its'relatiQQShip~
with a black pOpulation‘and its compatibility with British
thihking regarding ‘education for black people; whiéh‘placed
great stress on industrial and manual training,xtheVQund
was invited by the Colonial Office to form an Qducatlonal
Oomm1551on for the purpose of examining educatlon in Afrlca.
The(Ehelps—Stokes Fund had undertaken 1ts own survey of
educatlon in West Afrlca durlng 1919; now the Phelps-Stokes
Educatlonal Comm1551on to Bast Africa was to make its survey

in 1924 . under the dlrectlon of Dr. Thomas Jesse JoneslBo

In 1ts observatlons. the Commission verlfled the fact
that most- mission- educatlon was of a low quality. Moreover,

it had much to say about the relevancy of mission education

. to the African's needs, which, in the Commission's opinion,

_was given little consideration.

_foaﬁiqgj¢bmparigbh§fbetweén,Africans and American blacks,




Jv?l]GeneralrArmstroné’B%trHamPth InStltUte?l

’:mjArmstrong had found"bodk learnlng"iof the old{type entlrel

,(1nadequte for freed slaves after the ClVll War.. Theipfflosophy

"7

of Hampton was: that proper knowledge of the plow, the‘anV1l,

'the hammer, the broomg the frylng pan, and the needle waS'iﬁ  !ﬂ¥;if

necessary to suppplement customary 1nstructlo l?? |

Us1ng as examples Booker T. Washlngton S 1ndustr1al
tralnlng program at Tuskegee Institute 1n Alabama. and

R & E K. Aggrey & educationa] work in the Gold Coast’ 33the

'report hlghly recommended training in agrlcultur@; industry,
’ 13}‘!’ g T . » - - \ V

-and home economicsi~” "Such instruction was viewed as having
‘both.mental and moral value, which would ultimately ensure
positive charactef training. .

) [

Secoridary and higher‘education were glven only’minimal'
considerefion in the report. Although the Educational
Comm1851on endorsed Skllls and home economlc tralnlng for
Sthe masses, 1tdstated “that there was reoognltlon of the need

'p;;to prov1de tralnlng for leaders in the hlstorlcal phys1cal

"%f{and SOClal 501ences, and other disciplines "which white

‘f01v111zatlon has found valuable.ﬂljSTherefore. 1ts

7;I3 GeneraliArmstrong was the whlte founder of Hampton Instltute,
: ‘Virginia, who was a*strong ponent of 1ndustr1al tralnlng
for‘ laok'Am ‘ o i o

X -'XY:L




iof any natlon who is quallfled te enter and to profit»“xﬂut

che 1nstructlon."

-

~‘The reCOmmendsﬁiohsyqf_the Phelps;Stokés'Edueatioﬁgi,f
J.demmission'were.laudea“by tﬁe British vaefnment,and their

‘1mplementatlon was glven prlorlty by the. Kenya Governmentk‘
'7Hav1ng been attrlbuted a dlsparaglng assessment by the
;Phalps~Stokes Educational Commission, mlss1on~schools were
’ obii%ed ﬁo;reVamp fheir instructional bragrams,qgs well as
their facilities,_partieularly ir they expected to be

- 137

‘recipients of government grants-in-aidi”

As. & result of the repert, strong emphasis in fhe_
curriculum of African educatieﬁ was focused on agriculture,
'home ecoﬁbmics,.and industrial training. . Primary scﬁodl
B syllabl 1ncluded such subgects as Handwork, Nature Study, -
and Garden1ng.3 Spec1a1 attention was concentrated on

teacher~tra1n1ng courses in agriculture, handicraft, and

?'ffhome economlcs for all levels.39The Jeanes Schoollu’O

;;’Ublbm.-._,, N -
137 7ames R. Sheffleld Educatlon 1n(Kenxa (New York: Teachers
' College.:1973) P 18 7 ,
13 ’Colony and. Protectorame‘p”‘Kenya. Educatlon Department,_
,S'llabus’for African Primar ;Schools (Nalrobla W Boyd




In the v1ewp01nt of the Educatlonal Qomm1551on,j‘

Vrellglous tralnlng ng Daramount to the educatlon of Afrlcan
‘chlldren, in- that 1t 1nculcated prlnclples of moral conducﬁ'
and character tralnlng which could not be obtalned out31de
the school env1ronment.. Government support relnforced

this seﬁfiméhy, since it believed African homes were

ahl
!

generally devoid of moral and character trainin Thus,

Ghristianity and itS'teachings became an integral”part of

'the Moslem rellglon did not have these teachlngs imposed

e

upon them.

While;renewed interest in African education was>being
jshown by government officials, Africans had already begun
to promulgate thelr asplratlons for better educatlonal

nopportunltles.A Thls was 11lustrated by African 1n1t1at1ve

”(7f_;1n§contr1but1ng to the foundlng of- Alllance High Sohool
?Ethe flrst Afrlcan‘secondary school in the Colony. Alllance*
as buil the ba ffof'the Fast Africa War Relief,

, icans.u%pened in 1926




w1th a hlghly—seleotlve student body of twenty six boys,»

Alllance was to malntaln 1ts status of an- exemplary

e

3

educatlonal institution from the days of colonlallsm §5§
post-independence., 4

.

" Missionary invo¥;ement in African-secondary-education
was pfeclpltated by the. 1ssuance of a 1923 White Paperluv3
. This Paper of British Government pOlle acknowledged
Brltaln s acceptance of the fact that Kenya was an African
territory. It further stated that "the interests of the
African natives must be paramount, and that if, and when,

!
those interests and the interests of the immigrant‘races

should conflict, the Fformer should prevail. w1l However,
policies actually practiced within Kenya completely negated-

“this dictum, @

Nonetheless. the’ pos31blllty of actuatlng Kenya Colony
into a white man' country was given a setback. 41s51onar1es
were perceptive to the irrevocable stance of phe@Britlsh
Government on this issue, and thus they altered fﬁture

educational planning.

Thefpriofity of>missions to evangelize among Africans

) superseded all other con31derat10ns. Beiﬁg fully aware of

TR
o

The»Devonshlre Paper (op. 01t Y
Ibld.,e‘j‘"




f"’

1nf1uence Qn Afrlcan educatlon, Protestant m1351ons made

- a Qeelsion to be theﬁvanguardeln.Afrieanrsecondary educa—
tion by means of cellaboration. This joiﬁt body named
itself "Alliance." | R

The“physieél‘progimity of educational and evangelical

‘activities gponsored by Protestant missions inadvertently
induced'ecuMenism in Kenya. Four nissions - the- Church

Missioﬁary1500iety;'the Church of Scotland Missicn, the
African Inland Mission, and the United Methodist Mission -

\' were all operatlng in- Klkuyu, a small area cloee to Nairobi.

T TAT1913 Conference “in Tiondon - culmlnated in an agreement

by these missions to unite their educational activities

in Kikuyu. By 1918, the Alliance of Pfotestant Missions

Was.fofmﬁlated,end subeeqqenfly fouhded‘the'Alliance High

5chool?46

| The*highlsch001~essumed the name "Alllance" from its
sponsors..'HOWevef;*"allienee"'held a different inter-

pretatlon to Afrlcans.e The'name connoted an alliance

'ate, and the People. Also,




‘avallable to chlldren from all parts of the country%a,d'

g o , | \
.not Just from one are 147 _ » - e
'_This,Seqondafiésehoel;was.the realizatiqn of an- - .

' educafione14idea1 for Africans, and_fheir partieipation'

in the development?eféthe Alliance High School .remained
'constent. 'A staunch, supporter of Alliance waskJomo Kenyatta,
destined to become Kenya's Head of State thirty-seven

years later. School fees were paid by Kenyatta“when his
brother Muigal enrolled with the first group of%students

'1nto All:.amcell"l'8

: Over the years, the educatlonal phllosophy of Alllance
was modlfled by Kenya's polltlcal and social environments.
But most signlflcantly, thls modification was due to African
motlvatlon and achievement. .The educatlonal philosophy
also 1ncorporated'the recommendations of the Phelps-Stokes
eEducatlonal Comm1381on, particularly the hlgh esteem con-

,ceded to the teachlngs of ‘Christian doctrlnes. Moreover,

" the: flrst’headmaster selected for Alllance had been a-




1

“»The'éurriéuium‘of;Allianee; however,”waé implicif;

| ln its acknowledgement of a need - to adgust.io forces within

the‘polltlcal and soéial envmronments of the country. Eor"
the flrsm time, Africans were allowed to/acqulre two years ‘

of literary education which—advanced them into a category -

-of pofential higheér educational préparedness. In his annual

report of 1926, the Birector of Education, J.R. Orr, ad-
mitted that this could be thought by some to beg% "mistake,"
but in reality it was not. Explaining the "project method"
being"ussd increasingly, Orr elaborated;i

By this method the attempt is made to make use of
the "urge,!" the dr1v1ng-p0wer inherent in the
instinets; in moulding the mind and hand, and

so to make every activity of the school a
purposeful activity.

- *
- -

The introduction of a more classical education into

the African échool system concretized efforts of the African

;communlty to extend thelr goals for even hlgher academic

S

‘_achlevement.“ lt was for thls reacon that Mbiyu Koimange,

efln 1927, future dlrector of the independent Kenya Teachérs

College, left All ance ngh School to pursue. hlgher studies




Oxford Unlver51ty;x@_London. Makerere Collegelé% Uganda

admltted flve Alllanoe students from 1927 to 1933. One
of:these students, Jaéon‘P. Likimani, who became Dlrectosl
;Of}Medical:Serv%eessaftef independehce, was the first
Af%icanwfrom Keﬁ&a to study medicine. The colonial
admlnlstratlon did not look favordably on®these: depavtures,
but thls did not deter the students from seeking educational

oppqrtunltles elsewhere.

. Alliance Hl”h School was structured on the Brltlsh
system of secondary education. It 1ater served as a model
'for thé\development of other secondary schools in the Colony.
Acceptaﬁce into the school entéiled a derefﬁl scrutiny of
Ca candidate's,previous examination results and consideration

-of}his apparent potential for'develqpment under the rigorous

academic and religious curriculum.

Becausefstudent progress 1n the new high school was

»determlned "3exam: atlons, 1n Keeplng w1th the Brltlsh




‘HW1thout any rev1%%on work prlor to. the examlnatlon,  xﬁ§ﬁ
,_fOurteen of’the twenty-four who took the examlnatlon passed

A

..

There were two- compulsory subgects 1n the examlnatlon.:

Engllsh and Arlthmetlc.. Optlopal'subgects inecluded Rea

- ligious Knowledge, History and Geography, Algebra, Geometry,

Biqldgy” Art,‘andwhgficultﬁre with Hyglene. No student
was allowed to tale more -than five subjects, and a pass
‘had to be obtained in three subjects. ol
B , : , \

°

*In~1928 the school'began prepafing students to take
the Senlor Secondary Examlnatlon, in 195?, students were
belng glven instruction to sit for the- Caﬂbrldge School
Certlflcate Examination 53to be given the following year.
The two candldates who sat for this examination, which was

constructed and graded at Cambrldge, passed.lSa

With‘this twelve years of formal education, students
‘Were mcre llkely to enter teacher—tralnlng Ainstitutes..

‘e331on was to remain for many years the

’ ,The teach“ng pr“

‘“?fmaaor'fleld 1n whlch‘educated Africans would enter because

| i5z‘

4




It was not long before All&ance held the hlghest

‘record of successful examlnatlons over all othef secondary
schools in Kenya, whlch 1ncluded European and Indlan o 5?5’1
schools.~ The - credlblllty of 1ts academlc standlng made T
Alllance the most sought%after-for adm1351on even when the
small number of secondary schools for Afrlcans slowly

155

began to develop.

Although some success in secondary7Educétion wes visible,
due largely to the continued pressure of the African'comﬁunity,
littie was being done for girls. Alliance High Schgbl had
_unprecedently enrolled two girls as an experiment in 1938,
but it wes not until the Beecher Report of. 1949 that
specific reference wés made by the governmenﬁ of the neglect
in education for gi}ls. In a 1950 Conference of Women
Educationists, the Minister'for Education, E.A. Vasey,
pleaded for consideratien of the recommendatione in the
report. He stressed the need for flexibility in educational,'
oppertunities for girls so as to assure maximum development

of their potentials 150 *

Girls were }argely handicapped fqr:entrance into.
,secondaryjecheolsibeééuse‘of their inadequate preparation .

e“thrpﬁghgpfimary_edueatiOn. ”Schqel officials beiieved it

,?1 ,
55A111ance stlll was in’ hlgh demand by Afrlcan studente 1
even after European schools were desegregated.,A,‘




f practlcal to teach glrls honemaklng and smallholdlngs

farmlng, to the exclu31on of subaects whlch would quallfy

them for secondary education. There wag also a heavy \E?

”l'

drop-out rate in both the primary and intermediate levels
4hu!ém various reésons,awhich was applicable to boys as
well as to girls. Therefore, selection of girls for

secondary education was minimal.

The first secondary school for African girls, The
African Girls High Snhool, was opened in 1948 as an
affiliate of the Alliance High School. One of the g?rly
girl students enrolled at Alliance before the completion

v“of the girl's school was Joan Gitau. At the end of the
school year,,Joaﬁ‘had'surpassed;all the boys in her exami-
nation results and became the first girl from Kenya to .
enter Makerere Unlverslty, which held a special relatlonshlp
. with London University. Holder of a teachlng diploma,
Joan was selected Headmistress of The African Girls High

" School in 1969, 157

Another early girl student at Alliance and the Girls
School Was.Mafgafet Wambui Kenyatta, daughter 6f the future
pres1dent of Kenya, Jomo Kenyatta. Margaret was elected

*i;rst Afrlcan woman mayor of Nairobi in 1971, after having

S

) '15‘7

' J.,Stephen Smlth, The Hlstory of the Alllance ngp School

(op. c1t ) p.5258




Durlng the 1950'5,_the polltlcal env1ronment both

it

xzjrstlmulated and curta11e4§Afrlcan educatlonal pursults.r"},*f e

Oppressed and frustrated Afrlcans were aﬂltatlng for equal ~f;fiff
rlﬂhts and restltutlon of landholdlngs. Through constante
pressure, the barrlers to educatlonal advancement were '
becomlng,less fermmdeble. | |
However flnan01al repercuss1ons from 1nvolvement in
' World War II dlsallowed full compllance to African ;emands‘f

for schools.‘even had: the colonlal o*ovezc'nm,en'l; felt inclined.

to comply to the requests.; MlSSlonS suffered drastic cutsrf“j”H__;

in government grants and were deVOld of resources from whlchr
: to’ substltute the loss. In’'addition, the State of Emergency |
g 1mposed durlng the Mau Mau rebelllon caﬁapulted the Colony

1nto a flnanc1al 31tuatlon s0 critiecal that p0351b111t1es

for educatlonal expan31on were evern more remote.

’ Tt was 1n thls cllmate of educatlonal atrophy that
Afrlcans were qupported by thelr grow1ng natlonallsm and

set out on a search for alternatlves to thelr educatlonal

ety -‘_ AR

‘-qfdllemma.q Thelr 1nterest 1gn1ted ﬁn:extraordlnary confronta-




: Amerloan 1nst1tut10ns were ovﬂrwhelme'~b"lj;,p:;}l_s
:’;::rom Afrlcans appeallng for adm1ss1on and soholarshlP

.'a581stance.. Once agaln, the colon1a1 government was to' !

N

hletness a large scale 1ndependence movement by Afrlcans

eremlnlscent‘of theflndependent schools movement.: Much.
4;ito thelr dlsmay, local admlnlstrators and whlte settlers

' were powerless to contaln the mOVement, although attempts

were- made.158 i B ' 7

In order Lo comply with crovernment regulatlons for- -
bidding Africahs to gather in what mlght be suspectgd as
polltloal meetlngs, potentlal students maneuvered thelr ,

fund= ra1s1ng act1v1t1es 01rcumspectly. Se121ng upon

"h;thelr only pr1v1lege for large gatherings, these pro-
spectlve students manipulated tea parties 1nto fund—ralsing

campaigns. - o .

,AVillagersfreépohded Zealously to. the appeals of
" their young people, and finanoial sacrifices from g poor
- ipopulatlon enabled many of the asplrants to reallze their
:Ffeducatlonal ambltlon of travelllng to the United States,"

Canada, and subsequently» Europe, for further studles.

In the foref ont of the contrlbutors were women, who ‘were
ﬂpredomlnantly’1lllterate but knowledgeable of what they

:Ggstwanted thelr ;hlldren to have.1;,ffff]1[;?'"

:rk ng w1th the students, the wrlter knew e
G B iculty obta’nlng passports,gg-




_ Fund-ralslng was not the only:burden placed'upon :
= those des1rous of leav1ng the Colony. Because the goverﬁeﬂe*t;
ment feared thlS‘exodus, 1t devised tactlcs to dlscouraéék
the departuresﬂ' Ame;lcan educatlon was denlgrated as belnv
.iaferidrf~regard1ess ofwgheﬂcu#standynguaeademlc achieve~ -

ments of some of its educational institutions.

, Students leaving for the United Sfateslor Eufopean
¢6dﬁtries were labelled inferior, sinee most had been’uaabie
to receive placemeni in the highly-selective and limited
local institutions'for higher learning. ven though,fhe
’ government had expanded the Royal Collegelsgin Kenyéw and
’“Makerere'Univereify‘ih Uganda was admiiting more Kenyans,-
'_the maJorlty of Afrlcans seeklne advanced educatiqn were

excluded from these fac1llt1es.,

A further impediment to the departing students was
“the difficulty some of them faced obtaining the necessary
travel documents. All of these incidents tested to the.

‘utmostithe students' perseverance and persistence.

A o : - @
NeveftheleSS, Africans failed_ to Dbe distracted from

"1 thelr obgectlves. -Ine September 1960, a record number of

"f

;‘289 students flew to the Unlted Statee under the ausplces

ul“_of the Afrlcan—Amerlcan Students Foundatlon, to actuallze

"f,the;r;edueatlonal;goals.f The splrlt of self—help whlch ‘had

>

,rMost female students were channeled 1nto domestlc sc1ence
5] ogrameatithe;Royal College.;”,x_~ '



in bhe "technelogy" schools moveme‘nt. - % '
. s , :

Afrlcan nationalism was recognlzed, if not corup].e‘c.eljw
respected; by the Brjilsh Government. In~19511 A.T. quns
?was-app01nted’cha1rman of an East and Central Africa study
v,group, which, unfortunately. was” exclus1ve of Africans.
| However the study group set its goals to make Tecommendations
%o the Colonial Office.l®0

" . f B
The Binns Report was the subject of diseué@ion, along

.« with the Jeffery Report on West Africa, at the Cambridge
',‘ Cenference erganized by the Coloni;% Office. No dramatic
'“revisidn“6r“implementation?bf fresh ideas-occurred in school
. curricula from‘tﬁis conferehce, but the sentiment had been
eipressedvthat funding fof education should be prioritized.
This suggestieﬁ did not materialize, however, until Africans

came into power.

o 7
fw*-The.study group, under the chalrmanshlp -0f Binns. (Blnns
Report); took:back to England viéws on education they

A'had\recelved from varlous sectors of the Bast Afrlcan
communlty. :
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‘[ INDEPENDENCE AND AFTER ACCEIERATION

OE@FORMAL EDUCATION

‘5ﬂf?.f?>'fﬁ:f Kenya was grantedﬁg hard—won 1ndependence from Brltlsh.{;f
‘”tjifcolonlallsm 1n 1963 Jomo Kenyatta, pres1dent of the rullnﬂef_{

'”magorlty party, Kenya Afrlcan Natlonal Unlon, became the

- Q;new nat1on S: flrst Prlme Mlnlster. One year later, e 
December 12,:196& hls tltle chanéed to that of Pre51dent
of the Republic of Kenya:

<

%
Preedom from colonlallsm brought forth the need for

'ffe};f;i_l,.%a new. ra01a1 compoeltlon in the Civil Service, Cablnet of -

':ff;M1nlsters, and Nembers of Parllament w1th Afrlcane assumlng ‘

‘a maaorlty representatlon in these capac1t1es. As a con—
sequence, crash tralnlng prowrame were hastlly organlzed
,for Afrlcans in order to replace Europeans and A51ans in
“:fgovernment serv1ce.‘,Coupled*w1th the need to tra1n701V11
:'ff&servants was also the nece531ty to Afrlcanlze the bu51ness

: fffsector.‘ It Was recognlzed by industrialists thet their

*contlnued prosperlty 1n Kenya was predlcated on an eventual

fAfrlcanlzatlon of thelr personnel..»

The teachlng profe331on.was severely taxed by the

‘iw1thdr 'a130f teachers from leS" nks. who b 1ame Members.jsi3%7-

'*iof ar 1ament Ca net'Mlnlsters, Q<ff“ess tralnees, and

zovernment official '5Q”é‘the_teach1ng fleld had been ‘§}>:;Ii



ruptlon 1n the supply of educators, espec1ally durlngftf

o R | : S
early years Of freedom. T , R » CoEeT
SR -Kenya was‘in~gré§%.neeﬁ of trained manpchr. . The

.training“of Afficans'fdr high—aand,middle—levéi employment

had been V1rtuallv 1gnored by _the colonlgl admlnlstratlon. -

The newly 1ndependent government found ltself w1th out-

standlng shortages of nanpower to replaee expa?rlates.lél

"People were needed for occupations which requlredinnlversity
or professional~tfaining. '
Demands were heavy for doctors, neéhanical and electri-
.;;;;w;_ cal englneers, architéects,- surveyors, pharmdcists; phy31ca1
| planners, veterlnarlans, 1awyers, Journallsts, and graduate
secondary ‘school teachers. There were shortages-in primary
school teachers, nurses, non- certlfled ‘accountants, draughts—
' men, englneerlng technlclans, aircraft pilots, nav1vators

and fllght englneers._

Py

'»._“

thtle had been done td traln Afrlcan secretarles,

Ljsteno‘raphers, bookki”pers and other clerlcal workers.




to accelerate 1ts programs for educatlon.

ol

Ed}ié'a‘ﬁiién'i}{é.'d'ije:en a ma jor Q‘oncern of :the .ej;ec"fb’»gra-te :
durin%'ﬁhe'pre~ipdepe§§ence;eleétion eémpéiéﬁ; ‘The Kenya

, Af}ican'Nafidﬂal‘Union, which was voted«into power, had ’

m~mmvwvw,w»madewaﬂpledveﬂ$o“enadlcatewpnyer$y+_dlseasa,and_1gnQrangakuimwﬂﬂMf

Partlcular attentlon was given to- educatlon by this polltlcal

-,

party,. show1ng gengitivity on the part of 1ts polltlclans

_toward one of the maln grievances among the massesg:
’ 3

o The Kenya Afr;can Natlonal Union dedicated itself

to formal educatlon by issuing its KANU Manifesto, which
&

promlsed free ‘and universal prlmary ‘education to all Kényg
\citizens., It stated:

The KANU Government is guided by the principle

that every child in Kenya shall have a minimum

of seven years free education. In pursuance :

of that great objective our first requirement - .
has been to provide the TgcessarJ school S
facilities and teachers.

'IKANU~Members of Parliament were aware that this promise

of free and unxversal educatlon could not be offered llghtly

)-“,‘

w1thout prospects of fulflllment.‘ The KANU government

carrled 'he»bnus of recon0111ng the country 8 poor eco-




'"“Kenyatta and‘hls gOVernment had to wrestle ..... ae/the natlonig"

struggled to Stablllze itself, The pnom;ee of’ free

educatlon remalned ln the forefront of expectatlons a

e

decade after-ﬁndependenge.

New Leaders. and New Directions

a With the emergence of new 1eedership in Kenyahaffer‘
independence, eduoa%ional policies were reviewed. The
need to restructure the educational system was deemed a
priority. Meny of the government's Yeaders were farmer
.~ teachers; others were the first Africans to receive
meeeendary education at Alliance High School. They were
'produets of the era when secohdary eduoation for Africans

was almost non-existent,

i

The Cabinet of Ministers, in particular,.was heavily
weighted with Alliance alumni. The Minister for Edﬁcation,
- Mbiyu Koinange, had proceeded from Alliance for further

sfudies invAmeriea and England. The Minisferﬁfor Health,

ey

e

Dr. Ngorove"ﬁungal, completed his secondary -education at
’Alllance and moved on to Fort Hare College, South Afrlca,‘
%ﬁ"ff*ﬁ**;fand Stanford Unlver31ty in Amerlca, where he recelved his
| | Dr. Jullus Klano. another alumnus of.

R

"‘_for Commerce and Industry, had gone

=

75gmedlcal“degrve.,




to Uganda and the United States to obtain the¥first Ph.D.

among Kenyan Africans. Others who had attended Alliance

High School were the Minister for Lands and Settlement, \EF
’ ‘ -7 %
the Minister fo¥ Rinance, Secretary to the Cabinet and
16L

Head of the Civil Ser&ice,ﬁand the Attorney—Genefal.
Jomo Kenyatta, instrumental in the construction‘of Alliance,_

and himself a for rmer teacher after his studies in England .. ...

and Russia, continued to be a prime-mover in educatlon in
h s :

his capacity as leadey of the Cabinet of Ministers.

Kenya's independent government immediately embanked
upon revamping the educational system. One of the mos%
siénificant achievements in 1964 was the abolition of racial
schools. All.-European and Asian schools were commanded
to open their doors to.African stﬁdents. The pélicy of

integration had actually begun on a small scale in 1963,

" just prior to independence.

However, only eiwhty-one Africans were able to gecure

‘places in high-cost European secondary schools at that tlme165
By 196%, the year following independence, the number of

Africans in former Huropean schools had increased to 286}66.
EYTRN |
165

‘These were Angalne, Glchuru, Ndegwa, and Naonao.
of Education Annual Summar

Republlc of Kenya, Ministr;

1964 (Nairobi: -Government Prlnter_ P. 2
Ibld. ‘
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After 15depefd@hce a comman syllabus was used 1n AN

-schools. There Were no lonﬂer examlnatlons labeled

AwEurppean,' "Aszan," andﬁQAfrlcan,“ as all students took

L a common examlna,lon.' Ra01al dlscrlmlnatlon was thereby

,ruled out, 1n school currlcula plannln ' .

(In béeéﬁbey @f'1963,‘5ust after independénce, the

Mlnlster for Educatlon appolnted a Kenya Education Comm1851on

A

which was chaired by Profeqscr Slmeon H. Ominde, a ﬁﬁ D. Kenyan

weducationist.”'whe terms of reference for this Commission

- et
v Weres

- - (a) 4o appropriatelﬁrexbress'the aspirations and
cultural values of ah'independent African

country;

g

(b) take account of the need for trained manpower

for economic development and for other acti-

.

’vities in‘%he life of the nation;

'Eké“éﬁ?antage of the initiative and service - = . -

¥

0 Rggféﬁéi<éhd'36qél authorities and voiuntary

. bodies;

0 ‘the unity of Kenya;i.

cational needs and capacities




';;fQ, ’ l? gg)fprov1de for the pr1n01pal educatlonal requ1rementsf

hflof adults.%§?e’

 the CemmlsELOn was tO*report to the Mlnlster ﬂor ?ducatlon,

= -

in an adv1sory capa01my 1o formulate and 1mp1ement natlonal

polloles;fpr educat;on. o
' k!

ELN

In “what«was to become known as the Omlnde Report,

Tthe Comm1551on, comprlsed 1argely of. Afrlcan educators and

e;communlty deVelopment leaders, recommended a revision of
:the'syllabl-ln“order that it would present an appralsal of
.faefefand events in history ae viewed throﬁgh African eyes.168

A call was. made to Afrlcan wrlters for textbooks which would

........

7eee5promptly rectlfy hlstorlcal mlslnterpretatlons.

;'iAnother recommendatlon by the Comm1531on concerned




REV 9

medium of instruction to that of English at a later stage. .
English should therefore“become the medium of instruction

in the first year of prlmary school169 ' \EV

The Commissien made ie‘clear that this recommendation
did not imply negativism toegrds vernaculars. ' It ﬁas,
hq&ever, an attempt to confront realistically a eituation
where students were compelled to sit for highly competitive
examinations, aﬁd also were expected to exhibit competency
in the English language.

o
.

Jna review of the examinatieﬁ’gﬁstem, the Kenya
Education Commission was'distressed.by the fact that g
students failing examinations were forever labeled "failures."
This was especia11y1pertinent to those who took and failed
the Kenya.Preliminary Examination (X.P.E.), which was taken

by all students at the end of their seventh school year.

Because 1t belleved that the nation could not be

bullt "on the backs of failures,"l7o

the Commission recom-
”mendedrthat’all students receive a certificate upon .com-
“pietion ofwthe~K.P.E.' Such a certificate was envisioned

as a means of inculcating bositive seif—images in the

~ younger generation, .-even thougﬁ they might not have achieved

a paSSing grade;in the examination. The possession of a

16 -
9Ibid., p. 60 There was later a reversal on this. Swahili

o " became the natlonal language and was. taught in all schools.
70 ‘ .

'i**f Ibld., p. 23




Constructlon_and gradlng of examlnatlons~vas another_"

tconcern of the,Comm1551on. Secondary school courses were

' hlstorlcally constructed “and graded in Brlﬁaln.;'Thev:
Comm1551on felt that change was. necessary in thls pattern,

and therefore recommended the establishment of. an East
Afrlcan Wxamlnatlenc Board. This Board would hold the Y

respon51blllty of eﬁamlnlng all East African studentsj?l

3

Moreover the, Comm1351on hoped that less empha51s
*fwould be placed on f“%%exgmlnatlon syetem, but rather,
 that children would beienCOuraged to acquire ‘knowledge
for their own advancement and not for the sole purpose
'of pa551ng an examlmatlon.
] : * ' ' » | . ' ’ )
In-additiOn to its ﬁecommendations for the upgrading’

fof mu31c and art, the Commission noted the dismal failure

{ﬂfﬁoffteachp’gvmethodologles for agrlculture. Itamherefore




was a33001ated'w1th punlshments and tedious chbzesﬁj“c-

The two—part 0m1nde Report was: a comprehens1ve stud;}f
of not only prlmary and secondary school levele of edueatlon,
.but also that of adult technloal and commer01a1 educatlon.c
;It endeavored to encompass a varlety of educational programs
1n 1ts rev1ew. Recommendatlons for these programs were
almed at coordlnatlng educatlonal act1v1t1es so. that the

country could max;mlze its manpower necessities.
, .

In a design to improve and enrich the- curricula%,
the Mlnlstry of Edugatlon establlshed a Curriculum Develop—
ment and Research Center. It~was attached to the Kenya
H“Instltute of Educatlon 17k, whlch prov1ded teachers and
students with training programs for the improvement of
teaching”methoddlogies; The Curriculum Development and
Research Center infio&aced educational innovations into
‘the‘primaiy sehool eystem.
. &
One of these 1nnovat10ns _was the "new mathematics,"

a methodologywof teachlng mathematlcs whlch had been

: adopted by some‘Western and Afrlcan countrles. Another

"1nput to the currlculum was the New Prlmary Approach, a

fo:”program whlch‘encouraged learnlng that was chlld—centered.




Y[.:Thls dev1ated f%cm the exmstlne system of,rote~1earn1ng,n

'\}j_”i,,_

The Kenya Instlﬁmte of Educatlon nct only developed N 5

‘ewhlch Was teacher—centered.,,,;'

ftralnln methodologles for teachere and students, but 1t
'.Lalso acted as an adv1aoryw%ody to the government ,One cf-
?1ts.greaﬁest-achlevements&wae the impetus glven>towa?d

the Africanization of the curriculum.

Africans had long been aware of deficiencies in the.

“f'éducatlonal program of the colonial administration, espe01ally'“
in the treatment of African hlstory. _ Atbools had focused
,onrthe accompliehﬁents‘of the Western world. An in-depth
_knowledge was galned of Whloe natlcns, but comparatlvely

1ittle wEs taucht whlch gave Afrlcans an awareness of thelr
-own hlstory, or that of other Afrlcan peoples. This appeared

-;eto 1mply that Afrlcans elther had no hlstory worth relatlng,

or‘their‘acccmplishments, if any, were of little consequence.

Avt, music. and the sclences were also areas neglected

':fgfln the colonlal perlod. These fields were now considered

i

f;tcmbe,cf contemporary relevance,-and -had need to be" upﬂraded e

Y=

. 1ff1n the currlculum.w [g”*':‘f
Maaor Chan es and New Shlf'ts I
Independence broughﬁ several alteratlons 1n Kenya s

'f?insChOOI eystem.ﬁ

Of great 51gnlflcance was the change of

G e
T



relationship between Church and State. During the colonial .

era, churches and missions maintained control over their -

o

W

curricula ,and were ﬁne deeisioh~making bodies on the ‘\}f
content of‘thoir'syllabi. ‘Wlth the. advent of independence,
this privilege was w1thdrawn from religious orvaﬂlzatlons,
and all curricula were devised by the Ministry of Education.
Even religious instruction came under éhe supervision of

the Ministry, as religign‘waS‘considéred'to be a subject
rather than a vehicle for prosélytization?75Staﬁdardi;ation
continued to be under the purview of the Ministry of

" Education, as it had been during colonialism. '

Many Jlthln the Church communlty vere dlsmaJed by
the government's new poiigies, even though the gdvernment
had affirmed ité desire to collaborate with religious
organizations in educational programs. However, it was
‘made clear by the government that there was nohlonger to

be supremacy of Church over State in matters of education.

Not wishing to cease thelr activities in Kenya,
_churches and missions agreed to comply with the,go%érnment's
.directiV¢s. Education conﬁinued to receive high priority'

in their social welfare programs.

"The~Natiohal ChriStian Council of Kenya, an organization

1 ' RRE PRI T
75Re11g10n is now taught‘as a subject in primary and secondary
schools. _~ St . A '

S
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steadlly 1ncreased w1th the 1nf1ux of youths seeklng:

HJObS. Few were equlpped with skills requlred For: 1ndustry

¥

Leven fewer had sufflclent ‘education to be absorbed 1nto

Pfm/‘err.ane'm: servmce. Moreover these undereduoated young

rpeople«were furtﬁer V1ct1mlzed by hav:.nb to compete w1th

B N

older 3ub seekerq, who 1nvarlab1y recelved p*eference.

The Chrlstlan Council commlss1oned a gﬁudy of thls
176

b

unemploymen+ problen Its flndlngs resulted in the ectabllbh-

'ﬁ ment of v111aﬂe polyteehnlcs and rural tralnln# centers., ‘.1*“

»1;These 1nsﬁ1tut10ns almed at developlng ‘means of exploltlng

existing and potentlal resources-within rural areas.. " When
this had been accompliShed,'it was hoped that school-leavers
would find sufficieht employﬁent»oppdrtunities in rural

districts, thus curtailing massive migrations to urban’

‘Segtors.. Twenty‘training centers were built and operafed

177

by:theggouqcil;within a few yeors after independence’

Churches“and_m1851ons played a leadlng role, through

ﬁfthe Chrlstlan Counell, 1n spearheadlng programs essentlal




"“TOf these serV1ces, how ver; i

'fnonetheless reprlmanded the Coun01l when there appeared

to be 1nterferenoe by the Coun011 in. polltlcal mattersl7§§$

The new government showed a determlnatlon to uphold i
1ts pollcy of d1sallow1ng>the Church- undue 1nfluence over
lgmatﬁers of»State. ths pol;cy was in direct contrast to
thet;ofithe colonisl administration. Partioipatioh in
the:ﬁationis social conoerns”was what the‘indgpendenf
government desired of the Christian Councii. When it failed
fto be partlclpatory, accordlng to the views of govenpment

_leaders, the Coun01l was rebuked 179

A
PR

.Relianoe-on volﬁnyary and privete organizations did
not divofce}tﬁe goverhﬁent'fEBmlitS»own commitment to
educatlon and other social serv1ces. ‘The Ministry of
Educatlon was constantly overhaullng its administrative
meoh;nery so that educational opportunities were more
evenly distributed throughout the country.

v

African political“frustrations in colonial Kenya were
.icompounded by the struggle for more and better schools.
‘Independence eased polltlcal encumbrances;‘lt also

[
‘acoelerated demands for educational 1mprovements. The

oan Standardw February 4, 1974, p. 1. The. Vice-
t.0f K Daniel arap. ‘Moiy; called for the

‘g0 that they and the: state could
;fo the'good of the country.:,e;.

™\



- GO

stratmon.had Pestrlcted and re—*

The,colon al‘adm

?stralned the numbev of A“fcans allowed 1nto seqondary

'¢educaﬁ10n} Expan31on ox secondavy schools durlng thl\#,

:fperlod was llmlted and of 1nsufflclent quantlty to accomza

.

modate studenus who were academlcally and 1ntellectually

lpre@ared for secondary education. The 1ndependent governe-t
ment set out to alfer this pattern of extreme exclusivity
in Secondary~SCh6Ql'training. " %T
_Howgvérqhthe‘gbyeihment‘s major impediment to school
eékpéhéibn,was finahciél inadéquacy. It was in this ﬁeriod
u]of dilemma that communltles rallled to a381st their govern-
nent by prov1d1ng secondary . educational facilities through .

. self-help efforts. "Harambee" sghools, as they were called,

-

rmlnated so rapldly that they 51multaneously relieved a

rorrlesﬁabout.flnances. These schools, Wthh were




o

finance all "harambee"schools under the Ministry of Bduca-.

Although self—he}ﬁéandicooper;%ibﬁ had been requested
for thé bﬁilding'of roads aq? health.centers, also in

short supply, only the buiiging of secondary schools

evbked an overwhelming res@bnée from communltles.Blcognl
zant of its financial stringencies, but yet reluctant to
stifle self—help endeavors, the government was obliged

to warn against the dezer of ‘an over-ex cpansion of "harambee”
schools%u“This warning, however, did little to,containi§he

selfihelp-movement in the building of secondary schools. .

The government attempted to cope with this =zituation
by éiding those “harambee"‘schools‘which were deemed suffia
: ciently Viable énd»capable of offering quality educétion.
Albng'wfﬁh this underfaking wag theAheed to expand govern-
ment schools. This expdnsioh was proceeding at a rate

commensurate with financial capabilities. .

The phenomenal growth of secondary education is best
exempllfled by a comparlson between the year 1964 and the
)year~197l. In. lQéL there were 222 gpvernment—malntalned

. ”and a551sted secondary schools. 3In 1971 there vere- 809

81 , :

Reportx“Conference on: the Unlver81t, of East Afrlca
(Kampala:‘Uganda Press Trust 1 Itdsy. 1967) Speech. delivered
by the Minister for: Educatlon. Kenya,. sd M. Nyagah. p. 24

3

%




Secondary schoolwenrollment also took a: startllng leaps;‘wf"

:upwards between 1964 and 1971, In 1964, 27, 476 axudents‘}~
"‘were enrolled 1n ggvernmenéimalntalned and as31sted secondary?
schaols.85By 1971, enrollment had 1ncreased to 140 719,

"w1th 59,676 -0of these students attendlng unalded secondary

scheolsj:86 * '

By 1969,‘Kenya had one of the highest rates of educa-
tional expendltures in all of Afrlca. 7Desp1te this burden
on the national budget, educational opportunltles contlnued-
tnabefekplored. One outcome of this exploration was the
'a591itien'of fees for students in Forms 5 and 6, the last
two years of secondary school. This action subsequently
 gave a larger number of - students access to a university

education.

&

Unlver31ty educatlon underwent dramatic tran51tlons

,1n the years follow1ng 1ndependence. An expanded secondary

d*Ffschoolwsystem streamed ever larger numbers into. hlgher

"Weduca lon;ffThls necessztated an- adaustmenﬁ of programs and




E ~§.03

administrative policies in those institutions offering ad-
.vanced-level courses.

The: structuLe of Jigher educatlon was also re- shaped. K

The Royal College, ‘2 non- ~-degree grantlnv 1nst1tut1qn and
sole faclility.for higher educatlon in colonial Xenya,
beoame one of three collegeslsﬁhlch formed the East African
Unlver31ty 9It assumed the name of the Un1verq1ty College
of Mairobi, With Jomo Kenyatta as its Chancellor, “the
University College zranted its first degrees in November
1960, At the graduation exercise, forty Dtudenxs 1eoe1ved
Bachelor's degrees, one a Master's degree, and four va1ned

. . . . 190
diplomas in Engineering. ?

Also in 1964, students at the Un1ve raity Colle"e d
formed a Kational Union of nenya Students. Thig evolution
in higher education continued as the East African University
structure dis solved and all three University Colleges in
Kenya, Tanzania and Uganda became autonomous. Kenya's

university was known as the University of Nairobi.

Elevation to the status of a full university placed.
emphasis on the need %o eﬁlarge the institution's academic

' and professional departments, as well as their staffs. As

The ‘other. two were Makerere 1n Uganda, and Dar- es-Salaam
18 in’ Tanzanla. -

9The East Afrlcan Unlver51ty disbanded in 1970, but an
Inter-Unlver31ty Committee was established so that

p 1allzatlons w1th1n the three Unlver31tles could be shared.

ﬂSheffleld,,Educatlon in the Republic of: Ken a -
(Washlngtonx Us S. Government Prlntlng, 1971‘ 2R 20




'_there were already 1nsuff1,1en: hvghe

"Tfa01iltles for the naﬁlon s populaﬁlon. An estlmated

;accountlng revealed that durlng 1964/65, a total of . 4 506

o

Py
en women, and chlldren were contlnulng thelr educatlon

beyond the boundarles of hgpyal9lThe overwhelmlng magorlty
, pf‘thls.number‘qemezfrom,the A;rlean.communltyr? Moreover,
their choiceﬂof’eereers'indiCated‘a mOre diVersified:voca—
-~ tional dietribution. Teachlng ‘was no longer the profe551on

‘receiving major copﬂentratlon.

-

Teacliers were;an essential cqmponent'of“the edquﬁional
system,  and Kenya had long beeri faced ﬁith a shortage.z Iﬂ A K
,ﬁerticular,“tﬁere was a significantly low supply of Africans
"tralned for c'econdary teachln apdwdependency on expatriate{

gtaff was heavylgg

The Uﬂivefsity_topk a leading part in alle#iating“this
shortage. A Departﬁent of Education was established at the
| Uhiversity‘which offered a Bachelor's degree in Education,
.and k! one—year post-graduate dlploma course for teachers.

eIn addltlon, the Unlver31ty afflllated itself w1th Kenyatta .

: -College1 gndrthe,Kenya Sc;ence Teachers Colleee%9bwhlch

IM'rwere supplylng some of the natlon = secondary school teachers.




‘j[early programs"

~Q*Thls rellance on‘erpatrlates showed a. gradual decrease

F<ia SRR S

- over the years.

. e

Teacher tralnlng obJectlves were consolldated by the
77aff111atlon of . the Unlver51ty, Kenyatta College, and the

. 301ence Teachers College. - Furthermore, greater enrollment ;““

of ﬁon graduate studehts in teacher- tralnlng programu por-
tended well for the replacement of expatrlate’teaehere.
Enrollment flgures revealed that in 1966, 397 studentf were .
taklng coursee‘ln educatlon' in 1970 there were 1, 112195
:Most secondary schools had acqulred African headmasters by

3¥the early 1970'3.

Rapid educational changes in independent Kenya demanded
a periodic reviewVQf‘what had tfanepired. An assessment of
the educational preeram was essenfial for future directions
in plannlng and flnan01ng educational enterprises. In 1964,

{the government had app01nted the Kenya nducatlon Comm1381on

' mllar a551gnment196

Thls Ass001—




Jljftesysteml9gnd was 1nstrumental 1n flnanclng the expan51on;of
vzsecondary schools and primary: teaohets' colleges between g SEE
1966 and 1970. | N

~ The 1970 'agréement with the Irternational Development L
' Ass001at10n was expected to‘brlng add1t1onal expan31on of ‘
,n‘schools, as well as recommendatlons for currlcula. examina-
tlons, syllabl, textboomﬁqband materials. The government
';wasvalso eeellng recommendatlone for teacher—tralnlnIr
programz, the Kenya Institute of Education, the Inspectorate
of the Ministry of Education, and the teacﬁer*training{pro—

" gram under the University's Department of Educetion. "

For the purpose of this study, members of the Agsocia-
tionqoalled.themselves,the "Curriculum Development Mission."
The Ominde Report of 1964, named from the Kenya Edncation
_Commission, was used as a Qasis‘for investigation of pro-

gress.achieved by 1971.

The'Nission's.Report noted that Kenya had attained
-"t rapld expan51on of education 51nce its 1ndependence. Primary
n _echool enrollment had risen at an annual rate of 6.5 per*cent ,

f;from 1963 to 19?0198Further, educatlon had captured the

ﬁ}attentlon of nomadlc trlbes 1n remote areas The,government

heseystudles helped to flnance expan91onr1n secondary
.schoo! kiand prov1ded ald‘for prlmary teachers' colleges.»

1 c. | stry of Education, A Studx of
.Currl‘ lum Develo ment“lanen‘a;(Nalrobl- Government




~ to enci r.ag‘e{g; er attendance. 7

In the prlmary sohools, success was observable from -\§§

ﬁhe New Prlmary Approach, almed at 1mprov1ng classroom

-

oﬁeachlng and’ materlals fornfhstructlon. Pre—schpol~tra1ning

‘~of youngstsrs was galnlng 1n.popular1ty, and a rash of-<‘~“ i

SIS e b s

centers 1n both rural and urban areas. prov1ded working
pavents w1th an-assurance that their children would be reading,
wrltlno,mand handllnﬂ number work by the time they entered

the first year of prlmary s,chool?OO

Y

- The teaching of English and its use as a medium of
‘instruction had not orec}uded development of materials for
~teaching vernaculars. 'Tho'Genora1'Methods Section of the
Kehja Insﬁitute of'Education-haq already produced a series“

. of first readers, which were translated into fourteen Kenyan

lénguages?01The readers were designed to facilitate language

- learning.

-
——

Tho h1331onwevaluated the expan51on of secondary educa-

tlon as "spectacular. Thls growth was attributed, to two

i‘P { natlonal manpower needs in the mlddle and hlgher

’551évels, and the response from 1nd1v1duals and communltles




:f A marked expanslﬁn of alternatlve secondary technlcalg,

and“vocatlonalmschools-was observed. Technlcal and voca-

tlonal educatlon presentl§%made prOV151on for the attalnment

~0f . School Certlflcate subaects and ngher School Certlflcate

=y
COurseq.A Trade courses prev1ously 1ncluded in the curriculum

_were replaced with craft work stronvly based on theory.

Industrial arts was now part of the secondary school curri-
culum.ZOB‘ . . -
y | | Y
Higher education also came uﬁder the Mission{s review,
It was noted that ehro;lment in 1963/6L was 571 students;
by 1970, it had risen to 2,655?04Concufrent with additional
students was more diversity in course offerings. Child .
study, the economics of education, testing and measurement,

lanﬁuage learning, and African studies were only a few of

~the University's new areas of competency.

The MlSSlon recorded 1ts admlratlon for the advances




'{Areport eu mlttedkby‘the M1531on paved the way for a

: Vo
ffurther 1nylgoratlon of educatlonal prograns.

~

X

Partlcular attentlon ‘was given to adult educatlon
‘Vunder uhe new government.: The’ country wags faced w1th a
\problem where Lo per cent of the school -~ age children wculd B
;net recelve formal edueatlon untll they became adults,205
due largely to financial privation. Of the 60 per cent
pr1v11eged to be-in school, only three-quartevs of tht
number would succeed 1n obtaining entrance to secondary

vschools, and 0.5 per cent entrance to the Un1vere1ty?06

The sizeablerpercentage of untrained adults posed
ominous.dangers to the economic development of Kenya.® As
a measure to overcome this obstacle to development, Parlia-

207

ment passed a Board of .Adult Education Act,<’’which paved

the way for new programming in adult education.

In 1ts 1n1t1a1 operatlon the Board of Adult Educa~

:Ttlon was placed under the aegis of the Mlnlstry of Educa—

_flater 1t was moved to the Mlnlstry of Cooperatlves

”1a1 Serv1ces. Nevertheless, there remalned an affilia-




’vaarlous governmen mlnlstrles collaborated n , "

'dje_”rayned teache with
208

'f;educatlon programs w1th,the alm of effectlng a correspondencerit;r

"between the educatlon of adults and the develonment needs

an
~*'\

'ofrthe_natlpn. >‘ “%

Communety response townon—formal and«fbrma1 educatlenwf'

contlnued to splral upward as the natlon neared its tenth
year of independence. "An indication of‘thlsrtrend waS»seeﬁ

"in school enrollment during the severe érought~o£ 1971.

The drought pervaded the renotest parts of the country,\‘
here school enrollment was just beﬁlnnlng to- ghow some
lncrease Fearlnb a reductlon in the number of enrollees,.

»the go?e&nment walved payment of school fees 1n severely

drought-stricken areas.

- In its end-of-the-year report, the government recorded
the'fact_that those areas most affected bi*the drought had
the highest percentage of increase in school enrollmen'tzo9

‘ThlS rlse 1n school attendance- contributed to the necess1ty
>

Mfelor the constructlon of 285-new- sehools across the country

' “vi?between 1971 and 1972.“. Not only was there acceleration.

'ifffln school attendance and school bulldlng, but greater




There was a grow1ng reallzatlon that Kenya Was handlcapped

by 1ts sﬁvcng empha51s on i%terary educatlen and its weak

| vprOﬂrame-fq; technologlcal tralnlng. There was no way to

i be fvee of dependency on expatrlates unless the 1nd1genous

populatlon vas equlpped*to pirovide required serv1ces.-

Despite the various training programs which the governw
ment, churches, and private orvanlzatlons were~operatlmb,
there was an obvious need for broader scope and larger facili-

'QNWWWWMwymfiesﬁif technologwcal tralnlng was to makeﬁa 51gn1flcant
impact’on the econnmy and functions of the country. But
flnan01al constraints precluded massive government input . _j.L'f *
.to such plannlng, white churches and private organizations
were similarly constralned.

The-spirit of community self-help once again came to

the: government's rescue. Planning for'technological institutes

Epecame a matter of prlde in country—w1de communltles. . Fund-

”Tp‘fopts-lncludeq»such activities -as dances, ports

1Welkgtgeneg Part1c1patlon in these self-help

bers from every straia of the

eyt gave them 1ts endorsement.




.. the projected 1974/78fevelopnent plan. p. 1

The first self-help institute of bechnology was opened.

in 1973. Significant in this opening was the fact that its -

- & . .
location, Kiambu, was where the first independent school

e

was operated during the colonial era. It was also where -
the first secondary school was-@ounded, and where girls

were,for'the first time, allowed a secondary education,

One of the most dramatic episodes- in- the development
of education in Kenya occurred on December 12, 1973, the

nation’sg tenth independenece anniversary. On this occasion,

Presigent Jomo Kenyatta issued a decree that, henceforth, e

.
3

“all primary education from Standard I “to Standard IV was
to be free. The announcement was the initial step towards
fulfilling the promise of seven years free education for

every child in Kenya,

, _.?pé ?resident’s‘décree relieved a tremendous burden
from parents who had‘éevéfal children attending school.
It also forecasted a precipitous increase in government
expeﬁditure on education.. By 1974/78, this expenditure

211Therefore, parents were

'”fwoﬁld{gpproximateﬂél,ooh,ooo.
called upon to take greater responsibility for buildings

and classrooms. No school was to be authorized unless there

were bqildings to-accommodate sfudents sufficiently.

TRAL e e T ; o

‘East African Standard, February 23, 1974. The Minister
~for Finance and Planning, Mwai Kibaki was addressing the
+~. Alliance High School Economic Society; when he spoke of

P T
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-contrary to doctrines passed down from the colonlal educa-

~ Aﬁ&ly,s.ais

.t
-

Thé independent- govern&en@ of Kenya- moved: 1nto its

new. natlonhood w1th the concept “that education was a major

factor for the potentlal ‘development of the country, and
therefore this warranted a rev1ew of past practlces in

formal education. There was llttle hesitation in revamping

the educational system where it secemed likely %o providem
Y

quelity to the educational process. Furthermore, there '

was'a willingness to experiment with ideas which were

 t1onal system.

-Community motivation in suﬁplying‘necessary equipment
for an expanded school- system was especially high in those
areag which had demonstrated, prior to independence, their

faith iﬁ formal edueation, The spirit of self- help, whlch

"”“contrlbuﬁed to. the enlargement of secondary schoolg;was

:ev1dence of thls bellef and determlnatlon. Government




'fbrfiwucatlonal purposes, “there was an addltlonal burden

to the- society: \Esl
ﬂ Y,
leaveﬁs; The thveat of detrimental repercus31ons from a

-lack of far81chted educatlon@l plannlng thus loomed fore—'
bod;ngly over efforts to create political and economiet
'stability."Frﬁetfaffﬁn"énd disdppointment over the. lack of
proSpee#s.feflemployment:fouid‘appreciab1y diﬁihish community-
sponsored educational efforts, thereby encoﬁreging young

people to seek less acceptable means of gaining a livelihood.
. e | _ Py
The idea of introducing into the school system techno-
logical traiﬁing as a legitimate and respectable educational
experience gradually gained prominence as a potential solu-
. "’\M . : . . P
- tlon to massive unemployment. The general public enthu-
siastically responded to campaigns for self-help institutes
of technology. Furthermore, the government did not dis-
courage such activities, which was an indication of its

approval.

- Although these institutes portendéd hope for the

_,alleV1atlon ef some employment problems and the development

')fef a supply of essentlal technlclans, much reorientation

ﬁ about formal educatlen appeared ev1dent. Vlablllty of the

s logy Wlll depend oiéfhevsuccess whlch




1;by'the government bfwh,t”*

"fesSional traln;ng./,

digh slgnlflcant fu*dlng and?care-

ful con51deratlon of staff, currlculum, and fa0111tles for

«

technologlcal studles, if these 1nst1tute6 are not to- be -

a dumplng ground for nrlmary schools whlch have falled to

pass their students sit to an academlc gecondary school.

. In addition, there is a danger of repeating theégfror
of training too great a number 6f\pbtential job-seekers
fcrwfnowfew Job opportunities. ’Manpower‘plénning is

essential to these institutes if they are to gain public

respect and educational credibility.

Adult education is another area where hew ventures

are being undertaken. Although expansionism is occurring

in schbdl~facilitiéé and school attendanée, the nation still

-

ZSfoergvthe‘disadVantage of having a largely illiterate

‘éﬁ& ﬁﬁ£%aiﬁéd¥édﬁif”pbpulation. With the governﬁeﬁt's

rgpresent pa ”1clpatory role in adult educatlon, there are.

pros pectsfoffdecreaslng thls handlcap.
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CHAPTER IV

' KENYA AND AMERICA: EDUCATIONAL COMPARISONS ,
OF THEIR ,JBLACK POPULATIONS \§§

The history of Kenya.énd its effect onrAfriéan edueca-

tion outlined the high valué which many_Africans'plaeed on

“fOrmal'educatibn. ‘In'spite"of‘social““ractaiimand“eéonomicmh"“WW

dlscrlmlnatlon during the celonlal perlod ﬁgrmal education
was pursued by manj Afrlcans with fervor and optlmlsm.
They held an unfaltering belief in education's ability to
creaﬁe social change and provide_upward mobility. ﬁf 2
Politieal ihdepeﬁdence and majority rule by Africans
fulfiiled these promises;for a-large number of Africans who
had endured the arduous processes of competltlve and selec—
trve school programs, others were not 80 fortunate. Thqse
who were.denled expected benefits frep_thelr formal educa-
tion were usuaily victims of an educational system which

had failed to give them skills, and a national economy

“”whieh“waswiﬁsuffieiently stable and thereby unable to
f‘accommodate'them. This‘situatien gradually constituted a

~ glut of unemployables on the labor market.

Even thouéh having an education does not ‘automatically

rfdguarantee employment. greater numbers of Afrlcans in Kenya

'ffnow ‘are. in the race to. obtaln not only: primary and secondary



:échddiihg,ubut~also-higher‘educatibn, Motivation and
21%s formal

determination appear to be on the increase,
education becomes one of the nation's most sought-after \§?L
> s _ \

prizes. . ' . A ‘ -

.Since the éountry‘s indg%endence, there are indiCa—
tioné that the.ambitiOn to obtain some degree of echool{hg
has extended to groups of people who were v1rtually un-
1nvolvei w1th formal educatlon. W;th the goverpment s
.encouragement, nOmadic tribes and people living in remote
a;eas of the country are showing an unexpected enthus1asm\
regarding school attendance. ‘Although there stlll exists

sone opp031t10n to formal education, resistance to it is -

.becomlng increasingly tenuous.

What has occurred in Kenya bears similarity to
.Ameﬁica‘s.histovy‘énd its effect on the education of the
cduntry'slilack bopulaéion. America's black people were:
also faced with social, recial,andfeconomic'discrimination,

~~-which seemed to place-impenetrable barriers to their ac-
quisition of fprmal education, JThis;was particularly true

3dﬁriﬁg the days‘of‘slavery, and in southern states for many
' 213 “

yéars after-elavery was aboliShed}

eaucatlon W1ll helghten competltlon for hlgher
-attainment. @ o S
ohnyHope Frankllg,)From Slaver' to Freedom (New Yorks




expect much-remunerative return from formal,edﬁcation, as-
the labcnrmarket limited_them_to menial employment. Never-
theless, like their slave ancestors, black southerners
looked tc-e&uca@idn»with O;EimiSm and sought various

means of obtaining not oniy thegrudiments of formal learning,
but also intellectual and professional deVelopmeni fhrough~

higher education.

Black people living in the Nortn*during and‘after
slavery showed somewhat different tendencies towards formal
.edUbaficn. Northern states osfensibly denounced slavery g
' and dlscrlmlnatory raclal practlces, whlch made the North ’
.a 1ess overtly hostlle environment for the black race.
Nevertheless, sbcial and‘economic biases promoted inequali-

ties between the black and white races, and placed black

people in the position of underdogs. .

Northern blacks experienced less obstructionism than
southern blacks in gaining formal learning. There was an

attempt by horthern whltes to either withhold educational

. opportunities from blacks, or to relegate them to a segregated

school system.‘ However, these devious measures were,thwarted‘
by laws whichcwefe instituted to guarantee pﬁblic schooling

tO'black children in~the sameiclaSSrooms as wh:i_‘l:es.zy+

Yet northern blacks d1d not exhlblt a correspondlng

M”ngrvorgexempllfled among southern blacks to- explolt educatlonal




‘iopportunltles and . asplre o higher levels of learnlng.

Southern ‘blacks ‘appeared to have défied overt demonstra— v
tlons of . preaudlce by the whlte society and paved their - \ES
own path to achleV1ng formal educatlon.' On the other hand,

northern blacks seemed overwhelged by covert, and,oftentlmes,

<

- overt prejudice and did not view formal educatlon as a

panacea. Therefore, enthus1asm for hlgher 1earn1ng was

less-vis;ble;among northern blanSw215

-

While making'this brief comparison of specific aspects

of the educational histories of African Kenyans and Black ..

o

Americans, it must be noted also that certain assumptions

‘have been made about these two groups of people.

It has been assumed, particularly by many in Britain
and America, that all black people are similar in their

- lifestyles, behavior,~ogcupational bent, and inferior mental
capabilities.216These assumptions‘were responsible fér the
social role which blacks in Kenya and America were aseribed

by their white overlords. Because of their views, British
: A .
. and American educators collaborated in an attempt to foist

oh'ﬁheSeltwo‘black groups the kind of education they felt

best'suited to an inferior race.217

21
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‘s a result of this predilection for categorization
by whites, black ,pe‘cspli'e in Kenya and America have beén

compelled to c1rcumvent, where p0831b1e, whlte-controlled

»edupatlonal systems 1n an effort to obtain the quallty,

type, and degree of educatlon tney'de31red. Thelr social -

_environmments.played-a.major_role in determining attitudes

towaras:forgalieducafien and their resuitent effects on
society. - |
s
Past and'present ocaurﬁences'depict similarities
and d1351m11ar1t1es 1n attitudes adopted by African Kenyané:

and Black Amerlcans 1n their educatlonal hlstorles, reflectlng

eposs1b1eemutual causes. These 001nc1dences therefore warrant

MTTii%ﬂeéé#Whieh 5§§eé?ft6mﬁe'most preminent are:

an 1solat10n of factors whlch could be attributed to a

particular form of behav1or.

“Several factors have had commonality in the social

~organizations of these .two black groups,‘which have had'a

‘profound effect on their attitudes towards formal education. .-

1. CiﬁcdhetanCes of Bondage
2. thepiratiqp,ofiFormal Education
—;3. Afti%ﬁdes of G6Vernment, Religious and
:Phllanthroplc Bodles .

‘1ij§41fﬂEducatlonal Programs

Indlgenk‘s Leadershlp
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Circumstances of Bondage

Although there is some dlstlnctlon between colonialism
and slavery, both states of bondage connote suppression and
oppression;l Africans in“Kenya were subjects of colonial |
rule by the British; and blacks i% America lived under lawful
slavery and an unlawful system of serv1tude. nMoreover, .
these two black populatlons were v1ct1ms of a dehumanlzlng N

defamatien of character and 1nte111gence in order that their

white rulers could assume a position of superiority.

Slavery for black people in America exceeded the %

crueltieg of colonialism in that, under slavery, human bodies
" were sold at will. Conditions under which slaves existed
were deliberately calculated to minimizZe human development,

and to debase their lives to the lowest extent.

‘Colonialism, on the. other hand, though not as brutal
as slavery, denied Africans access .to developmeﬁf essentials

'such as freedom of moblllfy, freedom of thought and speech,»-

and freedom to evolve talents and abllltles. Unllke slavery,'

there was a modicum of stability for those being ruled, in
that members of families were not sold ‘away from each other,

causing a subsequent total family'disintegration. V4

' The abolition of slavery, and the following period
h_of ReCOnstructionz;%oved America's black population to the

218, | | '
After the end of the Civil War, Negroes were allowed to_

share: 1n the reconstructlon of a- devastated country.

o



_frlnges of 1ntagrat10n. AS<the couniry strove to reconstruct-

a devastated economy, and to unlte a divided North and South
after the Civil War, lglacks were permitted a semblance of
respectability and participatory privileges in rebuilding

the nation. It was not long,‘hgwever,-before insecurities

'and economic ex1gen01es, espec1ally in the South, relegated

black people to a peculiar form of American colonlallsm,

which showed a striking resemblance to British colonialism.

Ameriea's South was like Kenya in that it was agri-
cultural. Also in the South, as was the case in Kenya, -

large landholdings were'in the: hands of white owners._

Crucial to these owners was the gquestion .of labor and how .

it mlght ‘be acquired at the least expense and the hlghest
profit expectancy. A solutlon to these problems was found

within the black populatlons of the two countries.

"~ In Kenya, white farmers‘wistfully eyed the African

population and saw its great numbers as a potential cheap

. ..labor .force. Collusion with the colonial administration

-

,eventually guaranteed this supply of labor, ‘and Afrlcans

were oompelled to work on farms either through force or

- because’ ofvthelr nece551ty to earn money for tax payments.

219
“The: C1v11 War not only brought an end to slavery, but
it -made the South recognize that it had to remain an
1ntegra1 part of the. Unlted States. .

<
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Those most affected by these policies were agricultural

trlbes, particularly the Kikuyus.

Black Americans in the Sduth were in a similar situa-
tion. The abolition of siaﬁery hag deprivéd plantatioh .
owners of a 1abon"fbrcp. Pertineﬁi to their economic
survival was a replaéemént of this labor force, and they>
set out to obtain it. Through steglth and strategy, the
white community, with the backing efr local officials, was
able to constrict black workers to low-wage employment
on plantations, as this was the most probable means by

which they‘could make their livélihood.zzo

Sharé—cropping was another devise through which
farmers were able to force blacks to labor cheaply. More-
over, vagrancy laws were passed which made blacks liable
to arrest and imprisoﬁment if they quit their jobs: the

crime being breach of contract?t

Similar tactics had been
used in Kenya to disbourage a departure of Africans from

the farms.

~ These connived impediments to economic survival of
+the South's black population were.instrumental in allowing
whites to regain control over blacks, which was like that

of'slévery. White lawmakers took advantage of the black

. . ) : 222
"community’s vulnerability“by resurrecting the Black Codes,




‘implemented*during:slavery, which gave explicit rules of

conduct for the behavior, activities. habitation and obli-
gatiohs of every“black person. Not onl& were the Codes
restrlctxve and- dehumanlzlng, they were. also employed

to inculcate inferiority and sewv1llty into the mlnds of

black . people.

~Some blacks had managed_pgnovercome the obvious
handicaps of their race, and were landholders and prosper-
ous Euslnessmen; The great majority , however, did not meet
with such good fortune, and could neither rent nor purchas%
property other than in specified areas. Such conditions
were prevalent in both the North and South, although the
North claimed to beullberal.

w

Regafdless of this degradation and humiliation, there
-was .a miraoulous determination for. physical, psvchological,
- and intellectual survival, which corresponded, in many

. respects, to the desire for survival which Kenyan Africans

_exhibited under colonial dominance.

[

Inspiration of Formzl Education

»

.
“
k

As formal edﬁcation had been;an inmovation for Africans ¥

in Kenya durlng colonlallsm,'lt was also for blacks in
,Amerlca durlng and after slavery. Slaves pursued book

' learnlng even under threat of punlshment, and in the most




e R o .
_adverse-conditions. Many received literacy instruction

thrsugh the benefiCence of a slaveowner; or their children,
surreptltlously, s1nce 1t was unlawful to teach slaves to

read and wrlte.

Phillis Whéatlég was a un?ﬁue example of a slave who
wanted to recelve a formal education and was given her ‘
first 1nstructlons by her owners._-She was eventually
bought out of slavery by her® owners and was encouraged by
- them 106 pursue her llﬁerary abilities. Miss Wheatley was
one of the more fortunate ex-slaves, as she was able to
;develop her talents and become a world-known writer and
'poet. ‘ ‘o

'HOWeVéf,‘the majority G}Aslaves, former slaves, and
their progeny, laboriously devised means of egusating
themselves andrmembsrs of their race through self-education
'A efforts. They are credlfsd with having had the sheer will-

power and - initiative to defy the great odds against their

gaining even the rudiments of an education.

fOpposition to the éducation of blacks by southern
_whites was reinforced after the\Civil War, just after

; slaves had been. freed and were to be 1ntegrated into

s)Amenlcanrsoc;ety., There were worries w1th1n the whlte

223 e e .
= Frederlck Douglass. Life and Times of Frederlck Dou lass
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‘,communlty that educatlon would "spoil" black people and
make themehostlle to their environment. Other sentlments
were thatrblack,peog%e wereféestined t0 be the "whxte
man's burden," and thenefOre'their educatioﬁal ambitions .

 were presumptuous?zu " + o » )

"But'Basic to fheSe and other stated-feelings was
the worry over economics. Whites feared losing'their cheap
labor supply both on the farms and.ln other work capacities
‘which allowed the hiflng of blacks. Further, it wag feared
 that the education:of blacks would have dire coneequences r
S

to the social structure of the South,. and the supremacy

of whltes would be threatened2 5

”Thqse whites who did advocate some formal learning
for blacks only saw its value if training were geared to
the péeds of the'white~community. A relevaht education:in
their view provided knoWledge in such things as agriculture,
animal husfandry, homecrafts, and programs which. inculcated

. . 4
;;d00111ty?26 o e ————
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ThlS opp081tlon to the education of southern blacks
by whlte southerners almost paralleled that of white settlers,

*and 10 an extent, colonial administrators in Kenya. In

224”%~ o : \ ‘ .
Horgge Mann Bond Negro Education in Alabama (op. cit.)
6Ib1d. e i*ff;.‘t'.ii- S

~~Henry: Allen Bullock, A History.of Negro Educatlon 1n the

South (Cambrldge: Harvard Unlver31ty Press,‘




' ‘l_that "the half had not been t01d me."?

also ran the gamut from nbt‘Wanting'to‘"SpdiL" the -

{
- tion were self- help efforts of both black groups in thelr

their opposition %o African education, their rationale

African, to that of reluctantly agreeing to an eiucatlon

if it would meet the- needeﬂcf the white communlty. 7However,
therekappearsll;ﬁtle dbubt tha@athelr innermost feare
rested;on an anﬁicipated 1oss‘of a cheap labor fofce.end~.¢
disruptichmo£~theirwracially—etratified»society.

P

In spite of these and” other obstructlonlst tactics,
formal educatlon was nct to be completely denied southérn

blacks and Afrlcans in Kenya. Supplementary to state, T

government, church and mission contributions to their educa-

pursult of learring opportunities. Self-help activities

"in the two communities gave a'ccnsiderable boost to the

educational programs afforded black people.

LR

: ’Soufhern-black communities showed the greatest affinity

in their self- help efforts to those which occurred 1n Kenya' s

mKlkuyu communltles. The zeal for learnlng among the black .

‘ populatlon'was an astonlshment 4o whites who obllgated

themselves as 1nstructcrs. EVen though word had spread

qabout thls enthu51asm in. the South, one wrlter exclalmed

228
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- Earle H.»West, The Black. Amerlcan and Education (Columbus:
:Cou,y ) "Zeal for Learnlng

.Charles;E..Merrlll PubIISh;g'q;,,

Those seeklng knowledge o




-fencompassed ages ranglng from chlldren of" flve to adults
~well beyond thelr gixtieth blrthday. Some had managed.
‘through thelr own means, to. learn to read at .a very

e
elementary- level, others were completely illiterate.

Confronxed with the unwili§ngness of local authorities
 to adequately'fund education programs for black people.}hfi"
) if fundlng were glven at all black communlﬁles were spurred |
w1bh determlnatlon to provide’ thelr own requirements. Meagre

resources were avallable wathin the communlty; therefore,

the schools wpich the community operated were usually of g

i

poor ‘quality in facilities and staffing. However, because
of these self- heip endeavors, opportunities for blacKks in
the South were eventually expanded to 1nc1ude secondary and

college educatlon229

- :Privafe"contriﬁutions from the black population were

| responsible for at least—rudimentary educational instruction,
even in the remotest rural areas: Evidences of self-help"
mushrom;edallover‘bheSouth '

F_Attitudes of Government, Religious,
gnd.Philanthropic Bodies

As 1n Kenya, church m1531onar1es played an active

‘rff;part 1n the advancement of educatlon among America's black

f:“ugh'black southern\elementary andasecondary schools

fgenerelly. acked“qualfi‘u thls did: not prevent blacks ,

s
ho‘bpposed the_estab‘lshmen of hlgher educa$1on facllltles

as:thedsub'ect of controversy among many L




poﬁdletidh.r However, many shered the beldef,of some mis-
sionarieSIfﬁ‘Kenye that they were God-apﬁointedfemiSSaries

obllged to care for 1gnorant black heathen, who would not ‘ ' \ﬁi
survive but for the superv1eion of a "superlor"‘whlte 4
race.3 Wlth such attltudes, Amer;pan m1351onar1es patterned

educatlonal programs for their black learners that adhered

" to concepts of Gertain lncapabllltles allegedly inherent

Ed

in all black people. ‘ o

Prominenf among ‘these concepts was thet concerning
the mental 1nferlor1ty of black people.3 This handicap, in T
the eyes of thesge missionaries, naturally precluded the '
learnlng of subaects w1th‘a classical content, and, therefore,
1ndustr1al education was the senslble educational preparatlon
‘black students should recelve.3 Industrlal educatlon was
viewed as the only solutlon to rampant economlo depriva-

tions’ w1th1n black communities, and the sole means by whloh

blacks could~hope to ralse_themselves from a subsistence level.

Furthermore, by advocatlng 1ndustr1al education, mis-

- 81onar1es were able to appease hostile southern whlte

authorltles and communltles who opposed educatlng the black

30 Thls was the concept adhered to by most whlte southerners, :

as. well as many ‘northerners.

General Armstrong, founder “of Hampton Institute, advised
. speclal educatlon for: Negroes ‘because they were "capable
~...of acquiring knowledge to- any. degree, and, to a certain

. age, at leagt, with about the same fa0111ty as white

‘childre: but lack the: power to a331m11ate and digest it."
Bullock, A Hlstor;fof Ne 0 Educatlon in the South p.»76 ,,,,,

it
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'populatlon.BBIndustrlal tralnlng would guarantee a- supply
of black: labor for those. occupatlons requlrlng work with
the hands and offerlng llttle.chance for‘mental develop-
. ment. Becauseiofnfnis foreca§;,~missionaries Werenable
to earry onftheir.eqncatiOnai,work§w1th 1ittle'interference-
from the white community. =~ |

Honerer. ih enite"of'rheee‘attitudes held by mission-

arles, they were among the strongest proponents of educa-
tion for black people, and were 1nerumental in developing

for them a network of 1nst1tut10ns which encompassed T

A
ad

prlmary, secondary, and college education. As early as
1864, the year after slavery was’ abollshed, more than 3,000
blacks. were attendlng schools under the ausplces of the

23k {f

'Amerloan M1s51onary Assoolatlon.

With-fne,insistenceﬂof the'black»comnunity, secondary
education became anaiiable;iargely‘through missionary efforts,
andrerentually, with some reluCtance, college training.
“"However, it still*rema;ned‘the'wisn'of missionary societies
to»reetrict.hiéner learninéiro‘indnstrial education?l’

As dlssatlsfactlon w1th mlss1on educatlon had spread

in Kenya, partlcularly in the Klkuyu areas. so it did also

among,blacks.ln the.Sonﬁh. Mlss;on;schools brought 1ncrea31ng

Horace Mann Bond Negro Educatlon in Alabama ( op. 01t )

B Upligg e .
_H234p |

John Hope Franklln,cFrom Slaverv 0 Freedom (op. cit. )

.
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H_r‘one Bennett Before the Mavflower (Chlcago: 1964)




A‘disépﬁbintment‘to‘blacks“ﬁecause-9f3tﬁeir low calibre of . i {;
- . O, ‘ 236 "

teaching, curricula, and facilities.

In addition,.thére werevfeelings of resenthent against é§§
mission societies becausé'of.tﬁéir diéintérest in providing |

‘ g . . .
other than industrial training. It was in this climate

_“that northern philanthropists came to the rescue of thousands .
- : 4 ) I }
of black people hungering after formal education. . \\_//t

ES

Amerieca's booming ecenomy in the late nineteenth and

early~twentieth cehturieé enabled several white northerners

&
AN

et

10 accumlate great wealth. Education,'particularly that -

of,black‘people{ was recognized by a few of ihese nouveau

riche t0 be a worthy cause for sharing their fortunes.

Because the South held the largest number of educatlon—
ally, soc1hlly, and economlcally deprived black people,

northern philanthropy converged upon southern states.w1tﬁ

" unprecedented impact, and attempted to rectify the dis-

Vparity‘between white and black education.

Most notable for thelr contributions were the Peabody

‘qucatlon Fund (1867), the John.F. Slater Fund (1882),

the General Educatlon Board (1903), the Anna T. Jeanes

_Fund (1905), the Phelps-Stokes Fund (1910), and the Julius
f Rosenwald'Fund (1913) Each oftﬁhese ‘donors- had spe01flc

,Joh /Hope%Franklln,

e ,Fﬁbm&SIavér “to,Freédom'(op; cit.) t
p Vs el TR R = - o -




"ideas'on-how7blaok peobleJShouidfbeJEQuCated’and-for~What~ Coey
purPOSG{ Unequrwocal stands were taken on what and where
thelr donatlons were t0 be dlspensed. The greatest dis~-

,a*"
pensatlon from all of these donors went 1nto 1ndustr1al

and_vocatlonal.tralnlng programs?%;\~‘.“ -““"'fv”‘;’m_*

One of the maaor problems whlch confronted'northern
,phllanthroplsts was the poor quallty of educatlon 1n black
'sohools.: qOuthern states, aftér varlously grantlng black
chlldren the beneflts of publlc eduoatlon, had set up ‘a

dual system of ‘education whlch_showed great dlsparltles.‘ s

Pl

- State laws presoribed‘a separation of black and white
'stﬁdehfsga%hus, separate schools were established for each

race.

HoWever, as was the-case in Keﬁya,fwhite schools were
.apportroned‘the largesf'share.of school'funding;' In the |
.1935—36 school year, ten southern states232ipendedta‘fotai
o£’$l61,445,377 for white pupils; and only $21,615,513 for

’»thlaokfpupils. _In these ten states, black students con-

"~st1tuted 28 per cent of the total school enrollment, but

2o,

}frecelved only 12 per cent of the “total current expendlturezuo

"237Ib1d. i
238

Horage Mann Bond NegQO*Educafionfin Alabama‘(op. cit.)

g 39These states were Alabama. Arkansas, Florlda, Georgla,
~Maryland, M1ss1s51pp1, Mlssourl, North Carollna, Okla-
-homa,. South Carolina. .

Doxey A, Wllkerson.,s'e01al Problems of Nev 0 Educatlon:
(Westport: Negro UnlverSLtles Press. ik
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' Teachlng staff 1n black schools generally reflected
low academlc quallflcatlons and poor to medlocre teachlng
methodologles. Iniferior schoollng therefore perpetuated
itself through:sucCeSSive‘ge£2rations. By 1929, the =
everage urban~black teacher feceigeo two years of colleéiate
or normal school tralnlng, while her white counterpart had
obtained three. years or more college tralnlng. Black

~ teachers in rural areas usually had received three and one-

half years education beyend the eighth grade, and white
ah1

je

| teaChers.had five years education beyond the eighth grade.

There were also enormous discrepancies in salaries of
black ahc'white teachers. The average anhual salery for
black elementary ‘teachers. in rural schools in 1930~ 31 was
$388.00; ‘for white elementary teachers in the same or simi-

lar situation it was. $945 00‘21"'2

e

Northern blacks were not immune to racial segregatlon
and dlscrlmlnatlon by states, although school segregatlon
’Mdld not last. Before the abolition of slavery, school
‘segreget;on was initially practiced, separating white‘ahd'
"Afrlcéh"‘childrenggaﬂowever, this dual-system was eventually.
discarded, and black and white children attended the same
SChbols{f :
. j The Journal  of Negro Education,. July 1932 "A Cr1t1ca1
-Survey of the Negro Elementary School" *The" Teachlng
Staff'JCarroll L. Mlller & Howard D. Gregg p. 221




Nevertheless, as the small black populatlon endeavored
to a881m11ate into the whlte culture, the seeds of raclsm
“had already been deeply planted among many northerners be- ‘}g
fore the_C1v1l War. Thus, there were reflections of this |
hostilify.'often'more covert than overt, in the schoql

system, as well as in the overall society.

Beforekfhe War, competition between northern blacks
and whifes‘seeking employmen’t erupteé into a bitter issue.
White workers had been induee& by a newspaper campaign to
fear the presence of blacks who would be free it the aboll*j
tlonlsts won their battle. The newspapex%ﬁampalgn claimed
thaf emlgratlon of ex-slaves northwards would eventually

limit the number of jobs for whlteszuu

Further distrust was created when blacks were enticed
by employers to break plcket llnes of white workers seeking
' higher wages. After the 11nes were broken, black workers
were hired at lower eaPnings. Thereafter;'it was difficult

. for whltes to find employment at their requested rates.

The New York draft riots of 1863. 1llustrated another
form of protest ‘against a potentlal black work force.

_White draftees openly rebelled agalnst thelr recrultment
245

‘;1nto the army to flght for the abolition of slavery




The draftees were afraid that the abolition of slavery would

actuate a flow.of blacks. into the northern labor market.

- Yet another form of racial animosity in the North
rooted friéfionvbetween flécks and whites. As it happened
in Kenya when Africaﬁs volunteeréd for military serVich
Américéh blacks in the North and’ South also offered to
fight duringfﬁheCCivil’War. H6@éxeg; there was great
re;uatancé to éecept-this offér, as some whites claimed
black men were not American eitizens and thus should not

be allowed to wear the country's uniform.

e

O Others feared giving blacks firearms because they

” might be used against‘whités in retaliatery incidents.

| Still others were unhappy about'aiiowiﬁg blacks to fight,
because military trgining would elevate.thgir status and

could eventually bring disruption to the country's social

qrder, both in the North and South.

-

But llke black men 1n Kenya, black men in America
- fought and dled in segregated regiments, and 1little recog-
nltlonuwaswglven them for this serv1ce. Northern states

" were as remiss in this matter as were southern states.

L

The attltude of the federal government toward the
black populatlon was amblguous., At the close of the ClVll

War, the Amerlcan Government 301ned forces w1th mm531ons

A%

P
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- ;7 “’ : R Eﬁ"' » .
in establlshlng chpols Tor ex-slaVes. A Freedmen 8 Bureaaué‘

was set up w1th the d351gnated “Function of overseelng the

affairs of the freed slaves. However, in 1866, the Recon- | ’\V
structlon Congress had to o;errlde Pre31dent Andrew Johnson s
veto of a ClVll nghts Blllzuznmended to 1ncrease the llfe

s

of the‘Bureau and give it greater support.

Fedenal.educational programs gave assistance to states,
and voeational education waSigiveh.high priority in subsidies.
In the 1930's, black people constituted 11 per cent of

workers in the entire nation, and 25 per cent of workers .

u,
13
¥

in the South. In the nation they constituted 19 per cent
'of'the'agricultufal workers, and 32 per cent of those in
domestic and personal service° In the South 33 per cent

were agricultural workers, and 60 per cent were in domestic
248

- and personal service,

. 2hy.

Although black people were most heav1ly employed in
Vless skilled areas, proportionately little of the federal
v~funds -For- vocatlonal educatlon was apportloned them in -
»southern states. Nlnety per cent of federal funds for -

vocatlonal education in 1934 35 went to whltes, and ten

per cent g i) blackszu9
5246Ib1d., 161 _‘f
Ibid.,

ffkfggsDoxey A.VW1lkerson, Spe01al Problems of Negro Education
i (op. c1t“)ep. 90 ~ . _ o




: ;‘J i : ) ;
Cltles, states. and the federal government began to

feel presgsures to desegregate schools, and . from the late

-1940'3 to- the early l950's, there was more financial pro-

,r"’

vision made for. black schools. ThlS‘Waswa tactlc to deflect

‘the;grOW1ng»demands from blacks to rid‘the South‘of-Seﬁarate
schools, Thls s1tuatlon came to a head 1n 1954, when the
Supreme Court of the United States decided that separate

“schools were unlawful because they were unequaled

Unlike Kenya, when the independent government outlawed

racial schools, the move to integrate schools in the South ¢

i

rprogressed at a snail's pace, and, in most cases. with

great reluctance on the part of city and state OfflClalS.‘
This unw1lllng compllance with the law was also ev1denced
in the North when de facto segregatlon in the schools was
‘assailed and cities were ordered to balance their schools

251

~racially’

One of the most recalcitrant cities was Boston?52which
,.overmthe,yeans}had,developed large ghettos of blacks. The
busingdof élaCK and'White students to achieve racial balané

*ic1ng of schools contlnued twenty years after the 1954

}_Supreme Court rullng.

(-250The Supreme Court ruled that "separate educational facilities
- are inherently unequal. ‘Therefore, we hold that the plain--
Lk ‘jtlffs and others similarly. s1tuated for: whom the actions
. have- ‘been brought: are, by reason of the’ segregatlon com=~
. plalned of _deprived of the equal protection of the laws
‘ d by the, Fourteenth Anendment." .

he' North were: usually segregated because blacks
d in. solated ghettos. ,

ke late as 1974, the Nation lv"-:.:Guard had to be ¢alled to
pratect black chlldren be1ng4uused 1nto whlte nelghbor—~=_;j-




Educational Programs

 Africans in Kenya lived thrqﬁgh an educatibnal history
which exhibitgd a peréetual(girqggle between-colqnial.educa—
“tors who differed in their opinions on whether Africans’
'shbﬁld'have an industrial or cléﬁ%ical education. ‘Mﬁiﬁ
Africans appeared to favor classical educafion; many.Whitéé}

_”preferfed,industriaireducation;

P v
-

Black people in America were also caught in between |

these varying opinions. But industrial education was given

" even greater support because much of the funding from .

%
phiF¥anthropists was earmarked for that purpose. Likewjse,
the influénce of black leaders such as Booker T. Washington,
" who promoted industrial education, and W.E.B. DuBois,. who
campaigned‘fpr quality higher education, added to the con-
troversy. However, resistance to fhé industrial education
cgnceﬁt wés.prevalent*fh4tﬁemblack'cpmmunity, and classical

education became a status symbdl.

ThewJeanesmFundméndwthe~Phelps~Stles Fund were

e

committed‘tp upliftiﬁg blacks through fhe eétablishmentr
‘ of rural and industrial trainiﬁg*schooié. The Jeanes Fund -
'gavé $200,000 to the General Education Board for use in

irtheTimproveQéht‘¢fyugal s¢hoqis,in the South?53

g

'?"Héﬁﬁi5n51n9fitutévin Virginia;was‘fhe recipient of.

in, FromSlavery to Freedom (opi cit.) -

. .




* sizeable grants from the Phelps-Stokes Fund for its industrial

traiﬂingfpfbgram. This same Fund had made recomméndatigns
%o the British Geverrment for the improvement of African
~educatlon, and strongly suggested the 1ntroduct10n of

1ndustr1al educatlon 1nto the schggl system.

Tpe donor of the Sl er Fund, John F. Slater, was

concerned- that the newly—emancipated black population in
Ame”ica shguld have a Christian education. He therefore
contrlbuted $1, 000, OOO to church &nd private schools for

254

teacher -training programs’- Donations were also made to

S _ -
industrial and vocational training programs, with preference
béing gi&en to schools recognizing and intquucing industrial

255

training.

The féabody Education'Fund promoted and.encouraged'
intellectual, moral, and industrial education. The Fund _
aimed to give its assistaﬁgé to the establishment o;m;mv :
pérmanent publiec school system in the South. As a result,

‘Wufrom 136] to 1914. the South recelved more than one-half

=
-ug?f;255
-

256 . .

million dollars to help educate its black c1tlzens.A

The RoSénwéld Fund took an interest in the construc-
tion of school buildings for black children. Between 1913
and 1932 the Fund a381sted 15 southern states in bulldlng,

Ibld., p. 384
Ibld"'
6

N




tional conferences,

e

142

5,000 schools?>?

k Not all aid for educational programs in the South was

derived from northern philanthropists. Some southern white

‘benefactors sympathized with the plight of the black community

. ¥
and rendered servicé to them.,

o Aléﬁi“%héfé“Wéré”méﬁBérs“Wifhiﬁ“fﬁé”bIaék'ébﬁmuhiﬁy
. : o . _
who led the movement for better trained teachers, improved
curricula, decent school buildings, and an increase in

school enrollment.

The desire for higher educatien institutions showed
comparisons'between Afficans in Kenya and America's blacks,
particularly those in the.South. As W.E.B. DuBois stated,
the concept of education for Negroes was aggicﬁlture, manual

training, religious training, normal schools, and kinder-

“”garféﬁ§,(“Thé“Néérp'éoIlege was. never mentioned at educa-

258

Thus it was the black éommunity which embarked upon

an educational progrém t0 press for higher education facili-

ties. However, once acquired, these institutions generally

were not up to college level academically, and were more

like high'schbols;

- Nonetheless, as formal education gained popularity

257 . -
2581b1dr: 385

” .

“°“W.E.B. DuBois, The Educatiorn of Black People (Amherst:
. The University of Massachusetts Press,.l9735 p. 91

-




and sechool attendance swelled, growing numbers of high
school graduates continued their educational pursuits in
academically deficient collegeszf These deficiencies tended
to plague the black community iﬁbthe*North ag well as the.;
South, as most'northern blacks‘who a%tended_eeliege went

to southern collegee.

Thus, higher education facilities in the South generally
produeed a considerably different preduct from that of
higher education facilities in Konya. While Kenya's uni-
versity system experienced both quantitative and qualitative
growth, partlcularly after independence, southern black
colleges only showed significant development in thelr quantity.
This situation led many graduates to seek upgrading courses

in northern colleges, especially those in the teaching field. -

However, the majority of blacks attendihg northern
colleges prior to the 1960'swere admitted into institutions

which were academlcally deficient? 59Thls was due to the

poor academlc backgrounds of the black students; also, these

colleges were less expensive “than those of a higher calibre[

The North made its cohtribution to the supply of
‘academically undeyedﬁéét;adbia’ck people. As the South's
repressive-envirohment ;oreed large'migrations of black

families into northern and Westerh 'citiés, ghettos of

259 BE - ~
Leonard Broom and. Norval Glenn, Transformatlon of the
Ne 0 Amerlcan (New York: Harper & Row, 1965) P. 95
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. poverty uSually“aWaited‘their arrival. 'White-fémilies'fled;:
from urban areas to escape this growing influxj“andioities

were deprlved of +their monetary contrlbutlons., Other

r’,"

condltlons of 01t1es added to the scarclty of f1nanc1a1
resourees,as wel;: _Inner—clty schgols were some ofwthewv
=.victimanf this deprivation,‘and black‘childreniwere.tne
“"greatest"losers;' e AR e e

e

Eduéétion within heavily;popnlétedzblack areas left

much to be desired in curriculum, teaching, materials, and

)

phySical'faoili%ies. Apafhy among administrators, teachers, o
: parents. and students led to a decline in the quality of
educatlon in inner- 01ty schools, which again produced more

apathy and even more inferior education.

In the latter part of the 196Q's, vociferous protests
"from the black community 'in the North and South activated .
_the federdl government, college administrators, and school »

systems into prOViding remedial programs intended to counter-

aeths prominent-deprivations in the education of vast numbers

of the black populatlon. B

“Early childhood educafioanas viewed by the ‘government
to be essentlal to the future development of human belngs,

5;and thus 1t funded the Head Start program as one of its

7d;fmaaor efforts to supplement educatlonal tralnlng lacklng

'”7Ep1n;most poverty-rldden homes. There was ev1dence of success




»'in-éome,of-ﬁhelwork‘donenthrough-the Head Start program;

however, govérﬁment.ﬁundihg was inadeguate to touch upon

more than a small portion of the problem. | - ;\f§

Adm1551on into first- rate northern colleges was almost
1mp0551b1e for blacks, even for those who graduated. from ;~f“
northerp high schools. Costs were prohibitive, racial
tensiono were discouraging,.and entrancevre&ﬁirements ﬁere
us@ally;beyond the.preparation*oléoké had receiﬁed from
thoir school systems and homes. OF those who did enter
college, the drop- -out rate far exceeded that of whites, ©

mainly for the same- reasons Wthh curtailed thelr entrancezso

Frustfated over their academic handicaps, members of
fhe black communlty demanded open door admission into .
colleges through a modification of academiC'éntrance re-
Quiremonts. Many colléges complied to these demands,and .
4enrollment of black studeﬁfé into predominantly white'insti-

tutions took:a:signifioant Jeap upwardé.

*”'éoﬁgﬁooiiéééé”g;oV1ded sufflolen%‘édditional tutelage
f to these students; otﬁers failed to follow through on “this

nec;SSitj;‘ Thérefore. theﬂéttrition rate depénded on the

'respon51b111ty undertaken by colleges, and on motivation

‘~of theystudents. Although there were some drop outs, the

”?¥1ma30 1t“”rema1ned to complete their studles, thus settlng




’i-“l45~aﬁ‘“}'

- a new trend for blacks in higher education.

One ofnthe gseverest criticisms by blacks against the
-educatlonal gystem countryw1de was the obliteration or

| dlstortlon of the hlstory of. black people in school text-
books. As was true in Kenya s colonlal setting, the white
man's hlstory was thoroughly documented and 1ndoctr1nated,f
while black history was either 1gnored .or defamed. In'
V‘Kenya, however, history of the” clan or tribe was usually ﬁ

preserved through oral transmission, so that Africans were

not completely deprived of. knowledge relating to thelr past. ¢~

e

Thls was rarely the case among Black Americans, who were
-.Aﬁhe victims of a lost history.

Black student protestors, having picked up the challenge

-from members of théir community, made demands that colleges
261

4

1nst1tute departments of black studies? ~These departments
were to accommodate the need”for remedial education among
'black students, in partlcular, concernlng thelr race's

contrlbutlons to hlstory.mhgngtner purpose for their ex-

1stence,was to provide positive self~images among black ~
people after theyehad imbibed -accurate information of their

background‘s,.

Strong opposmtlon to the student demande usually

»'fffﬂpreceded oompllance. but black studies departments sprouted“

s

: arvarngnlver51ty was-one of the first colleges to open
,a,black‘stu ‘es‘department, which was in January 1969




up all across the country. However, enthusiasm for these
'black‘etudies departments generally dwindled after’a’few
years, due to 1neff101ent plannlng by -college admlnlstra—

tors, and lack of input -and attendance by black students262

.

Nevertheless, the introducf&on of black studies-at .
the coliege level filtered*down,”in a limi?ed degfee, into
Welementary and high schools. The humber of black studies
programs on these levels was far from adequate, but what
was offered proved benef1c1al especially to black children
of the North. vSouthern black schools and colleges had v%”

managed, to some degree, the‘preservation'of black'history.

But black studies alone could not rectify the deteri-
oretioh of education in predominantly black inner-city
public sechools. By the 1970's, failures in early school
years were commonplace;'students'graduated from high school

‘ with‘elementary—level qualifications; reading levels con-

tinued to decline; school drop outs 1ncreased, and - student

motlvatlon was notorlously absent.

The difference between this situation and that of
Kenya's expanding educatiohal program of the 1970's shows
.great disparity. In Ameriea, compensatory educational

- programs have tried to salvage some black students from-

an

ihfériofﬁfermelﬁeQUCatioh; in Kenya,'cpmpensatory education




has never been a major necessity.

Although. many. st students in Kenya s primary and secondary }.fF5
schools have repeated gradesy a s1gn1flcant riumber opted \Ei;“
to repeat a grade in order to assure greater poss1b111$y
of,passlngswell in the Kenya Prellmlnary and School Cert;-
ficate'EXaminations?63

Indigenous Leadership

In order to measgure what impact 1eadersh1p mlght have
had on the educational processes of Kenya and Amerlca. o
egpecially in their black communities, it is necessary to
“oompare‘the leadershié which emerged from the two black

. populations.

C -

For over flfty years. -Jomo Kenyatta has held a posi-
tion. of leadershlp 1n Kenya. Though thefé'have been other
' flgures who have shared thls role with him, the most recent

L 4

being the late Tom Mboya, Kenyatta has been a major leader

B 1°ngerthanany°ne _else in the African community. His

Lo

‘predecessor, Harry Thuku, was the first African in Kenya’

~to be\airepresentative of Africans countrywide.

Kod

‘ Thuku and Kenyatta were compatlble in thelr.polltloal
1deolog1es. In educatlon, both had a fondness for formal

educaéaon,7and strongly 1mpressed upon thelr people the

.importance 1t5would hold for thelr future asplratlons.




jKenyatta gave support “to- thebvalue ‘he placed on formal

educatlon by ass1st1ng in the teaohlng and- management of
- the Kenya Teachers College. Tom Mboya, in a leadershlp
frole durlng Kenyatta S detentign, capsled forward the
1mpetus for formal eduoatlon by anganglng a mas31ve mlgra—A

’ 'R
4 : ~tlon of. students overseas to attend 1nst1tutlons of hlgher-

educatlona

e e

| Iﬁ.America, the flpst pefson to}gain national recog-
nition as the spokesmaﬁ fo? the bilack populatioh was
Frederick Douglass;- BOrn into slavery but haviﬁg escaped;
Douglass beoame 4 firebrand abolitionist and devoted an.

26k

immense amount'bf time and energy to wipe out slavery. ~

] ’ Much credit is attributed to Douglass for the skill
| w1th which he used his glft of oratory to dlsmantle slavery.
Strongly supported by whlte abolltlonlsts Wllllam Lloyd
o . Garrlson andnCaptalncJohn Brown, Frederick Douglass was
daﬂntless*in his condemnation of humaﬁ bondage. Moreover,

“he pegsonally a581sted fugltlve slaves seeklng escape from

slaveholdersr Douglass received recognltlon nationally"

r..

On the educatlonal needs of bg;j:f;eople, Douglass

clearly expressed his views to Harrlet Beecher Stowe265

Douglass was?a self educated man of hlgh intellect and a
atalent for‘wrltlng.. He was: the editor for several news-

avery 1n her book, “Uncle Tom s Cabln.?fv

Pra



. 1y

when she w1shed to donate money. Mfs.-stowe haa‘suggeétéd'

maklng ‘her contrlbutlon to an .industrial’ school but thls

N

.was regeoted by Douglass. ﬁﬁ?p01nted out that such schools‘
were alreagybihnexistence; farfhefmore, "cdloredﬁapeople
were shut'out-from all 1ucrativewemplojment.‘ They were
forced to work as barbers, waiters, coacgpeh, and at other
menlal JObS for such low wages that they prohlblted any ’
saV1ngs. It was Douglass'’ 0p1n10h that young black people
 should learn trades as well as reading, writing, and count-
~1ng?56

.

g

The next spokesman for the black race in America did )

not emerge until twenty—odd years after Douglass"pas51ng.
He was Booker T. Washlngton,67born 1nto slavery but declared
free during his childhood, after the Emancipation Procla-

mation.

The hardships of acquiring literacy and, ultimately; .

formal training at Hampton Institute left an indelible mark

. On.Washlngton 8 memory.n He 1earned well the practlce of -

self- dlSClpllne durlng ‘his struggles for an education, and
‘thls helped hlm to accompllsh the extraordinary task of

establlshlng Tuskegee Instltute in Alabama.

Booker T.,Washlngton 8 concept of a utllltarlan educa—

ifftlo; was 1ndustr1al educatlon. After belng under the tutelage

Washlngton, Frederlck Douglas (Phlladelphla-

y’ll :
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;of General Samuel Chapman Armstrong the white founder of

»Hampton Insﬁltute Washlngton subscrlbed to the bellef that

'black people could more reallstlcally benefit from industrial
o

&

training than from a purely cla381cal education.

WashingtOn\Was highly suCCeégful-in gaining.from.

northern and southern whites financial support for the

«

bulldlng of Tuskegee. “He made- clear hlS intentions to train
blacks for employment which would not antagonlze whites in
the Souwth. Tuskegee wag not to offer clas31cal education;

it would 1nstead give instructions on how to manage farms

Pe
st

1nte111gently, or bulfﬁ a dwelling g%&llfully, and other g
Similar subjects. ‘Character training, religious knowledge, |
and learﬁing good manners were high priorities in the curri-

culum.

Washington'g\suceess reached unimaginable heights,
‘even had he not been black;:ﬁHie reputafion was further
ehhanced after his epeech-at'the Atlanta Exposition in 1895.
He .teld~ thousands of black and white listeners:
| In all thlngs that are purely social we
can'be as separate-as the five fingers,
- yet one as the hand in a%l things essen-
tial to mutual progress..

: ThlS speech, though enthu31astlcally endorsed by many

;‘1wh1tes, created frlctlon w1th1n the black communlty. One

PO - “ -

rn ng preached the necess1ty of the tralnlng of the
'd;andteye, as’ well as of the mind - or rather, the - .
training ‘of : the mind through observation and manual- labor.
Samuel : ChapmanﬂArmstrong,i ducation for Llfe‘(Hampton:
,f;the Hampton Norm,lfand Agrlcultural Instltute,, ‘




4~gf the strongest opponents to Washlngton s sentimerts

enoouraglng the contlnuance of’segregatloﬁ was a Harvard- i
A
educated 3001olog1st and “teacher, W E B. DuB01s270He labeled i

el

Washlngton S speech the "Atlanta Compromlse "

DuBois was borh'and reared infﬁassachusetts. He

believed that racial discrimination was foreign to his

:-which afforded him the experience; for the first time in

"_27

childhoodl””Howeverg“whéﬁ‘DuBois, a brilliant student in e o
high SCﬁool,'madé preparation to enter a northern college,
he Wasgconfronted with the diserimination of poverty. He

subsequently decided to enter Fisk University in Tennessee, o

hieAiife,‘of living in a predominantly black community.

DuBois remained in the South teaching in rural schools ™
before he entered Harvard University for a doctoral degree.
His teaching career amonglpoor blacks sharpened his aware-

ness of "their educational needs. along with other deficiencies.

Even though DuBois was critical of some ideas espoused
by Booker T. Washlngton, there was not a complete dlchotomy

between thelr v1ews. Du301s respected industrial tralnlng.,

but‘he dld not bel;eve such training was the only salvation

for Amerioan black‘people. 'He felt that their greatest need

was for the clas51ca1 educatlon whlch should be glven to

-pfthe spe01a11y glfted the_ﬂtalented tenth."

DuB01s became the v1ct1m of Amerloan 1n3ustlce and eventually
departed for West Afrlca._ He 1s burled in- Ghana.
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DuBois believed that this select group would uplift
‘the masses with their intellect. &ThUS'DuBois became an.
outspoken advocate of 1nst1tut10ns of higher learnlng
offering quality education to black people. His criticisms
of the low standard of education in black colleges were

effective in creating some change. .

_ Du301s gave up his adctive work in Amerlca and moved .
to Ghana, where he lived until his death. While in Ghana,
he devoted much of his time to deveioping the Encyclopedia
Africana and writing prolifically. His leéderéhip role
among Black Americans was muted for many years byAthe hér-
rassﬁent he‘underwenf from the white society. Nevertheless,
DuBois resurfaced in the minds. of Black Americans during
the period of black student protests, and he continued td
gain renown.

In the absence of a chéfismatic leader, two organi-

g .
zations, the National Association for the Advancement of

Colored People, and the Urban League, played major roles

in fighting legal battles for black people, and breaking
down barrlers to their employment. Although there was

notlceable white support behind theése organizations, the

‘black community gave some measure of loyalty to them.

The next two charismatic black leaders to gain

natipnal and international prominence were Martin Luther

PN
e
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Klng, Jr.7%nd Malcolm X%As oontemporarles, 1aoh,oaﬁfied_

Support from;dlfferent factlons'of the oommunlty; This’

siﬁhetion_also prevailed in the wﬁiteccommuni%y,n

#7 o
‘The Rev. Maftin_LutHer King, Jr. was a product of the
South, having been born and rearediﬁn Atlahta, Georgis. .

He had llved under the sezregated system of the deep South

R 1 T i waS“fully aware “of “the 1nd1gn1tles o whlch blacks T T

were subgecﬁed through the white power structure’ s ra01st

pollc;es.

King's philosophy was that white and black people
in. Amerlca had to 1earn to live together harmoniously.
Therefore, he was a proponent of integrated education.

It was also his belief that black people should seek?
every educational oppoptunity poseible,.so that they might

break down barriers of discrimination in employment.

King involved college etﬁdents in his non-violent
sit—ins%7éhich gave protest to diseriminatory policies.

This was, in his view, an exercise in black pride.

'Maicolm X also believed in exhibiting black pride,
but he advocated a. dlfferent tactic. He had no faith

1n‘non-v1olent protest, nelther did he adhere to the

ﬂﬁphllosophy of not strlklng back wn:h physical force when

'/577l:the 81tuatlon“called for 1t274

e



oo Dlstrustful of whltes, Malcolm espoused separatlsm.
He bel1eved that ex1st1ng educatlonal systems prohlblted

| a proper development of minds and attltudes of black

\,‘

people, which thereby perpetuated a rellance on the whlte

w27

Fdrther, Malcolm X adhered to fhe policy of seizing
) power, since it would never be glven. ” Such doctrines made
B most whltes antagonlstlc towards klm, and unw1lllng to
recognlze him as a black leader with a con31derable constitu-
ency. His militant manner algo caused many blacks to reject

4\

his leadership.
. .

Both King and Malcolm X were assassinated before
black'pedple<were unanimous in their decision about the.
‘type of education they wanted: ihtegtated or separate.
HOwever, the trend appeared to have moped toward integra-

tion, but with greater confrbl_by black people over educa-

N_jzﬁ . tional policies.
| Elitism '
: Both Kenya -and Amerlca experlenced class changes
w1th1n 1ts black populatlons once formal education became
’w1despread.- Educatlon produced elltlst groups. among Kenyan

’MflAfrlcans, as well as Black Amerlcans. Their attitudes

toward:thelr new status mlght have contrlbuted to their

)BgTherAutoblo'"aﬁh”%ovaalcdlm,X (New;YQrk:‘Ggoﬁe




fattitgdesttqwand‘forﬁal,educatiqm.

In Kenya, mission education broduced-‘the'fir_s_t form S
'of elltlsm sprlnglng from formal educatlon. Ohee Africahs
entered m1es1on schools and made their convers1on to -
Chrlstlanlty, they were taught toﬂgeel superlor to their
pagan ahd“llllterate tribesmen. They‘had to maintain a
.differeht‘stahdardrof living frog_that of the.uneducated,
whieh oftehhisoiated them from “their own families and
' childhood friends. i |

--

As higher-level employment in gOvernment and private %
ihdustry-beeame available to them, Africans could afford
to acquire more, thus raising their standard oflliving.
: b It was also eipected,by‘eustom,'that_they would eontrihute_

- to the- education of others within their families.

Therefore, W1th1n the- elltlst group developed hlgher
degrees of elltlsm. The 1ntroduct10n of secondary education
for Africans produced another elitist group, as these
hlghly-selected young people were looked upon with great. . .

‘ respect by the publlc. Thls deference 1nc11ned students

296

in thls category to thlnk of themselves as a special;group.

Unlver31ty graduates created another elitist grouplng.-a

At thls“p01nt 1n thelr 11ves. these graduates had grown up

’ Jialmostroompletely away from thelr °hlldh°°d enyironment ’

SInce,jduc tion: 1sdbecom1ng more w1despread, there has
hange ln these attltudes., e




“and former standard of llVlng. School and unlver51ty

curricula had transformed them 1nto English models, who
malntalned only a semblance of thelr African culture.

',o“"
They were treated as a pr1v1leged class, even to the

.o

extentrof not hav;ng to pay tultlon in government—supported

institutions of higher studies.

As Kenya S schools were desegregated, children of
prosperous or well known parents were the most likely candi-
dates for the former high- -cogt Buropean schools. A study277
was undertaken to determine whether this groups of students ¢
would form their own special elitist clique. The results )
of the study indicated that little elitism was exhibited
by the students?78,

E. Franklin Frazier in 1957 labeled educated blacks
in Amerlca "black bourge01s1e." 79He malntalned that educa-

tlon per se has become meanlngless to blacks, and is only

a means through which they can attaln a certain lifestyle.

<

In hlS oplnlon, apathy toward learning, seen in colleges
.and unlversltles, 1smrampantf‘the attraction of fraternlties

and sororities is greater than their desire to learn.

CarterfG. Woodson was another critic of elitism *°

L‘Aamong the black educated. He flrmly dlsapproved of the

-f1277The Journal of Negro Educatlon

(New»Yorﬁ; The:ﬁree.




_klnd of educatlon belng offered in ?%hoole, whlch encouraged .
a false sense of pride. He termed thls “mig-education. n280
Such 'edueation' had 1ittle'r§}evance to black people, but

was given approval because 1te‘acqulslt10n elevated a “

person +to an acceptable 1evel of tbe domlnant s001ety.

| Durlng student protests of the l960's, the black mlddle
class was accused of 1solat10nlse~frqm the magses, It appeared
‘to‘these cfit%cs that once the middle class had managed to
rise on the social scale, ‘they failed to remeﬁber the plight

of others still hampered by poverty and ignorance. '_.m Q:

Members of the middle class retorted that they could
'reeall the loneliness of their struggles for an education.
At that time, they found members of the race more prone
to diseouraging their efforts than wil;ihg to give support.
Therefore, once they had‘achieveditheir objectives, they

d1d not bother to look baek281 .

Analysis

‘Educational development and behavior of Africand in.
Kenya and Black Amerlcans can be compared because there is
commonallty in thelr backgrounds.‘ They share certaln
characterlstlc experlences whlch have- made both p051t1ve

'and negatlve 1mpacts .on their socletles and communltles.

i*:iij;'ifzg* ST I ,
Carfer G. WOodson, Mls—educatlon of the Negro (Washington:
- TﬁerAs3001ated Publlshers, Inc., 1933) pp. 17-19 -

~ B Fr 1i az1er, Black Boure0151e (Ontarlo: Colller—
‘MacM llani_l965) p.;235 B ,
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Both?groupechave attempted to influence their destinies,
' particularly concerning education, and success has been
'Dachieved ~%0 an extent., However; America‘’s black population
has been unable to control one of the greatest assets to
publlc educatlon. money. Insufflclent school flnan01ng
in a country where monetary remuneratlon is expected after
every service is rendered, has caused black schools in the
Scmth and innerecity‘schoolsAiﬁ the " North to be‘Victimized

by default of city and governmalt authorities.

, Africane in Kenya also suffered from an unequal and
'1nsuff1c1ent allocatlon of funding from ‘the colonial admini-
stration. Thls, no doubt had some effect on the quallty
of curricula, teachers,_and materlals,‘ Independent self-‘
heip schools were in the fcfef;Znt of financial deprivations
even after the conntry's independence. Howetgr, there did
not appeaf to be an overall educaticnal infeft ity of

those who attended these schools; as is ev1denced by the

,ccuntrywide increase of examination passes.

e Segregatlon in the South and: ghett01zed conditions
of the North resulted in 'separate and unequal ‘school systems
” for‘black chlldren,‘whlch ultlmately led to an unequal
~cqua11ty of educatlon betWeen Amerlca s black and white
«ch;ldren.< Repre381ve 5001al condltlons encouraged a per-‘.

»'petuaxidn‘ofrlnfer;or.schocllng-;n both sectlons of the




country. Black chlldren in the South generally con‘tlnued

thelr almost feverlsh pursuit of formal educatlon- those in -
the North, espe01ally in urban{gettlngs, exhibited mountlng

Ry

apathy toward schoollng

Up to the time of Kenya's 1ndependence, people 11v1ng
1n one of the most repressed parts of the country, Klkuyu—
land, showed an 1ncrease in their des1re for formal tralnlng.

They gave an 1ncent1ve to the educatlonal movement, whlch

had a tremendous 1mpact even ten years after the country‘s

freedom from colonialism. There appears to be no decline

‘in this inspiration..

L




CHAPTER V

FACTORS OF AFFINITY

o

There is historical evidenee that formal education 3
hds been looked upon with high valu& by many Africans in.

Kenya during the colonial period throdgh post-independence.
There is also historical evidence that formal”educatien

was highly prized by many Black Anerica;s during slavery,
threugh the period of Emancipatisn. and up to the 1970°'s. .
However, there has been some differentiation in the degree

of enthus1asm for formal educatlon exhibited between Kenyan *

Africans and Black Amerlcans, and also within the dlfferent

communities of these two large groups..

LSelf—motivation was a major factor in the development
of education for Afrlcans in Kenya and the black population
in Amerlca. Both groups appeared to be stlmulated_ln their
pursuit 6f formal education by an expected reward of upward
mobility. However, racial discrimination seemed to forecast
an 1nterm1nable barrler to such an achievement. Moreover, -
untralned teachers. sub- standard fa0111t1es, and41nadequate
educatlonal materlals constltuted an addltlonal impediment
-to members of these blaek populatlons to their receiving a

t qualita%ive~educational background.

Durlng colonlallsm 1n Kenya, some of the greatest

uto'polltlcal and educatlonal inequities. emanated




from the Kikuyu people. In addition to suffering.the

indignities of racial discrimination which other African
trlbes had inflicted upon them, Klkuyus were most prone

‘to the designs of whlte settlers who wished to deprlve

by

them of their land and comp%} them ento a cheap w’”%:jexx
force. . - ﬂ -

©

Contrary to the wishes of the colonlal administra-
tion and the white community, an African 1eadersh1p emerged
; from the Klkuyu tribe, which eventually gained acknowledge-
ment from other'tribes. This leadership played a prominent

role in the successes achieved by Kikuyus.

Although it was not possible to ignore coﬁpletely
- the leadership of Britieh-appointed chiefs and headmen, -
who worked under chiefs, Kikuyus selected their own leader-
ship and_generallylfollowédvthosé men and women of their
own choosing. Thus they were able to consolidate their
opposition to colonialism and appoint emissaries o appeal
.their~grievances.:v 6

'An added value of this leadership was the coﬁsistency
. in the-ideolégies of the appeinted leaders. Harry Thuku,
the flrst Klkuyu leader to emerge with a wide following,

H not. only sought redress for polltlcalvanﬁ?economlc ‘dis-

‘de"jparlt'esubetween the ra01al gropps r981d1ng 1anenya, but he

‘as alsodan"Outspoken advocate of educatlonal advancement

,,
il “’(‘;



for-the African population. Thuku sparked the drive for

educatiqn‘én&@made it clear to his constituents that
fcrmal training was a necessary elemerit to political
freedom.

. ¥
After Harry Thuku's arrest and imprisonment, Jomo -

Kenyatta bécaméftﬁe standard bearer among the Kikuyus.

He continued the work begun by Thuku through his appeals
for political neformvdnd'festitufzon of land rights for
 those who had been deprived of their land. Kenyatta also

" gave high regard to formal educatién, and admonished his

' peoplé_not to expegéjpolitical fréedom‘unless they were
educationally equipped to achieve it. To further emphasize
this affirmation, Kenyatta himself\enrolleﬁ in the London
School of Economics and acquired the educétidnal qualifi-
cations which he felt would enable him to enter the ©

«Leglslatlve Coun01l of Kenyazaz

Upon his rétufn to Kenya, Kenyatta became actively -
’1nvolved 1n educatlon by joining Mblyu Koinange in managlng
the Kenya Teachers College. By combining hlS teaching role
with that of polltlcal leadershlp, ‘Kenyatta gave credence
to the nqusslty £or an educated African population 1f other

 gainsbWerthbybegexpected.

'F?%3ff¥7Tﬁiﬁai§qphéSiﬂﬁﬁWQSWbﬁoughtMabouffby»popglar~leadership

’éufféfihngi%hoﬁiéBitterné3§ v(op.~cit.)w33
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among the K:Lkuyus. Although not a1l members of the tribe
were devout followers of Thuku and Kenyatta, there was a
'sufflc;ent number who gave the{E support, and were able

to rally members of the commuﬁify to undertake‘eelfAhelp ;
prejects; Even though British contyol fostered repression
and restriction, Kikuyus exemplified high motivation inw
building and staffing schools, and also in‘prbmoting an
educational design which showed.rélevance to the African

lifestyle.

Loyalty to the tribe was regarded by many Kikuyus
as a ﬁrime requisite, and therefore unity was imperative.
Thie 1oyalty was of%en seeured through oathing, which was
intended to bind members of the tribe into unbreakable
bonds of fidelity. Unity against a common foe, which was
colonialisﬁ, enabled the leadership to assume greater
persuasive powea among their -followers, because the sur-
vival of the group was predlcated on an adherence to

1eadersh1p. N

Thus, when education was stressed as a necessity to

o uplift and progress ‘the tribe, the response from- the masses

was to send thelr chlldren to school, and to persist in
, prOV1d1ngueducatlonal'facllltles. Group approval and the

-f;de31re for trlbal 1nclu51veness appeared to have played a

'*”ff:prlmary role 1n the hlgh 1evel of motivation displayed in

e -

o



the race for formal edueation. | A

In other areas_of Kénya, fhere was areonsideréble
lack of enthusiasm for formal eQucation, or,at least,
minimal intefest. Governﬁént»and mission-ééhools were in..
operation among ofhér tribes, but géne subscribed so whole=
heartedl&.to formal education as did the Kikuyu, "éelﬁ-
help schools did not flourish, ang_thgre was no great
,égitatiOn to éxpand and improve”educational programs.
Little effort was made by the calonial adminisfration to

open schools for nomadic tribes, or those living in remote T

s

areas of the country.- - Education did not appear to offer
muéh inceﬁtiVe to these groups until aftér Kenya'!s indé?ende;cez
Tﬁe attainment of'independence brought some antici—
prated rewards to educatéd Africans,when they were allowed
to fill posts in the Cifil Service, became Members of
Parliament, and were placed in executive positions of
industriéé; Formal education was granfed increased credi-
bility by the government's substantial allocations toward
meésdres assuring quantitative and qualitative educationéif
‘returﬁs.liﬁhisﬁshow of faith in education created additional
allegiéﬁce to formal edﬁcation among the Kikuyué, and aiso
;gnifgd’élgpgrk of,iﬁcentive.for learning amidst tribgs;

~,’¢whdfpféﬁipuélyj@é?§ relatively ﬁninvolved with formal educa-

o tion. -




‘r'of educatlon and attendant attltudlnal responses among

. 165 e Ay

Some correlatlons can be observed in the development

<

the black populatlon in Amerlca. One of these. correlatlons
o

&

is reflected in- the conditions of Klkuyus durlng colonlallsm
and those of southern blacks durlng the perlods of slavery
andfafter,Reconstructlan. There were times when the black
community in the South suffered under enviromments of

extreme racial discrimination and”social oppression.

After the end of slavery, blacks .,in the South experi-

enced only a brief time of relative freedom during Recon- .

T

structlon, before they were agaln enmeshed in a legal

system of dlscrlmlnatlon which barred them from enjoying .
their full rights as citizens. Polltlcal and economic de-
privations were coupled with educational disparities between
blacks and whites, with. the result that the black population
recelved cons1derably less beneflts than their whlte com-

A patrlots. Friction, tens1on, brutality, and 1nequ1t1es P

'toward the black population typified southern states,

caus1ng an eventual massive migration to northern states. .

However, the maaorlty of blacks remained in the South.
and a strong bond of klnShlp welded them together as they
set out to surv1ve 1n a’ punltlve soclety. It was in thls

atmosphere_that formal educatlon vas accepted as the in-

strument to brxng salvatlon to those on the bottom rung .of




-

the social ladder. No obstacle seemed powerful enough to

stem the tide of educatibhal development in the black
community, even though the education in itself was of an .

inferior quality.

Although there were attempfs by the white community
to préhiﬁit blacks from banning together, thgée measures
did not meet with complete success. Sufficient‘solidarity~
Within tﬁe biack community enabled its memﬁerg'tb take
the initiative in building and Shaffing schools, which Far

surpassed the meagre number of educational facilities

sponsored by city and state authorities.

The=black4church played a major role in consolidating
the community, and encouraging its members to make educs-
tion a priority in their lives. Local leaders pressed
parents.into sending théif children to school; they led
canmpaigns to collect funds, materlals, and teachlqg staff
for self-help schools. The response from the oommunlty
was overwhelming, and it became the accepted pattern for
southern black famllles to make great sacrifices to send

‘ o
.thelr;chlldren to school.

In addition to the leadership of the black church

P

?_and local men and women, there emerged from the - -South a

'?black leadershlp, whlch assumed natlonal and 1nternat10nal




reoogﬁition. However, the greatest impact of this leader-

_ ship was felt by those blacks living in the South.

Frederick Douglass escaped‘from the South to avold
.slavery, and began his flght for the abolltlon of slavery -
from his new base in ‘the North. The%varlous social ills-
he. struggled to correct were most prevalent 1n the South,

| and therefore more pertinent to the maJorlty of the
country s black populatlon, which" resided all across the

southern states.

«
m’-’ﬁ)

Other black leaders of national repute either were
products of- the South or, because of its preponderanoe
of social 1n3ustlces, focused their attentlon largely on
the South. Thqufore, southern blacks had the benefits
of a visible leadership, or one that was heard of through
the media or by word of mouth This furthered the cohesive-
neSS of the communlty. and gave direction to the struggles

agalnst oppre331on,

—

;p Contrary to the leadership in Kenya, however, black
1eaders-in'Amerioa,&aoked consistency in their ideologies.
This was especially true of their divergent views about
education. Douglass Washlngton, DuB01s, Klng, and Malcolm
X respected formal educatlon as a necessity for the advanoe-

"ment of the blaok race; yet each env1s1oned dlfferent ways




in Whieh~éducation should  bé utilized in~accomp113hing

this aim.

In spite wathe‘contradiétibns of some of these
views, the southern-bléck.cdmmunity did ﬁqt‘appear to be ..
diverted from its.interest in formalﬁgducation. However, .

northern blacks might have been affected.

Black communities in the Nogth‘showed sbmé'correla-
tions to tribal areas in Kenya which in the past exhibited
little involvement in formal education. Although there
@gs less overt friction and social malpractice in ther
living environments of these groups, there seems reason
to belie&é that'pértain factors functionﬁd.fo stifle or.
inhibit educational growth. They did not appear to respond

to formal tralnlng until an impetus was forthcomlng from

thelr communltles.

During the days of slavery, the black population in
the North was minimal. Subsequent migrations of blacks
frdm‘the'équth gradually spread black familiés across
northern states, where they e#entually formed into sﬁall
élﬁsters.‘ Their survival depended on the degree to which
(;hey were abie to integrate into*White society, although

full 1ntegrat10n was unacceptable to most whltes. Never-

theless, the black communlty was llttle inclined toward




,activities~which would obviate their aeaeptability in the

overall society, and thus there was no great drive to

unify themselves into a separate group.

The éhuf¢h, which hiétorically had been the pillar ..
of leadership in the black communit§§ served as a catalyst
for’northern blacks in their_ostracism from the total
society. It was a proponent of 1ntegrat10n, but sanctloned

a‘policy of aoclal separatism rather than éncouraging its

members to “rock the boat."”

This attitude had its refiection on the subject of
education. - Northernoblack‘churchés did not take a strong
lead in the encouragement of youth to pursue higher educa-
tion; nor did it offer much ihcentive for northern young
blacks to place a high value on forhal education. The
acceptable and expected ﬁattern was for blaék school-leavers

to seek employment of any kind after their education ended.

&

State laws in the North made it obligatory that every
child, regardless of color, be allowed admission into public
schools. However..lntegratlon of the school system did not
preclude dlscrlmlnatlon, neither did it induce large numbers
of black students to seek advanced education or skills

/tpa;n;ng,;zThere¢was little in the school adininistration

3"  @hiéhféﬁé6uraged5b1ack students to aspire to jobs which




were menopolized by whites.

'College entrance of northern black studentg-wa§.in-
conSequent}al before the l960's,xmhen.blébks pfgtésted for
open admiésionfpolicies. J&b discriminatipn‘hegated
_ prospecfs'of upward mdbilityf and blgik college gradgatesv
were geﬁeréily forced to‘accept employment in low-level
positions with their}less~educated compgtriots:“ Moreover,
those blécks who did seek college "education were often
frowned upon by their community,; because they wefe deviating

from the norm of the society.

Apart-from the affects of the church's leadership
upon the northern black community was the affectiveness of
the black national leaders. In several respects, northern
blacks were virtually leaderless, particularly prior to
Martin Luther King, Jr. and Malcolm X. Organizations such
as the National Association féf the Advancement of Colored
People (NAACP) and the Urban League held credibility as

leaders in motivating political, economic and various social

reforms for the benefit of the black community. But their

memberships did not embrace large numbers of the community.
However, activities of these organizations were generally
a
respected, and members of the black community often sought

their services.

)
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A.Butrnorthern blacks werefdepriﬁédeof the same viSibie
1eadership which southern blacks had enjoyed{ Part of this
was due to the fact that greater attentlon was focused on .
the South; another part was attrlbuted to technology and
its ability to dlssemlnate news and” tb proaeot an image of
a leader. - Television and an improved media were largely -
responsiblé‘for the nationwide'followiﬁge'of Martin Luther
King and Malcolm X. Previous leaders did not have this
advantage, nor were they‘aole 16 encompasgs blacks living
in the North into programs which might have fogtered

greater educational ambition.

Nonetheless, thls publlc exposure of Klng and Malcolm
was not sufficient to rectify the growing apathy and general
deterioration in northern inner-city schools.' Community
arousal to those conditions demanded an examination of
schoolhouses, where conflicts existed between teachers,
-students, parents, and administrators. Low-level motiva-
tion among the students was blamed on inefficient and
1nd1fferent admlnlstratlon, unlmaglnatlve and dlslnterested
teachlng, dllapldated and overcrowded fa0111t1es, “inade-

quate and 1nsuff101ent equipment, and other 1nequ1t1es in

"Vthe educatlonal system. ‘Poverty was also given as a reason

- for 1ow motlvatlon and. underachlevement of black children.
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‘schools with a predominantly black student body have been

afflicted by some or all of these degenerative conditions;

yet other questions are raised concerning the extent to

e

, Wthh these conditions have affected motivation and achieve-

ment. ‘ %

There 1s evidence that African school children in
Kenya have_mainly come from poor families. The magority
of these students have been instructed by inadequately-
trained teachers; they have confronted indifferentvadmini—
strators; they have studied in dilapidated or primitive
fac1lities. and they have had less than sufficient 1earn1ng

materlals.

Children from black families living in the southern
states of America have a history of poverty, especially
Jsince little opportunity wes given them to raise their
economib status, Lack of publlc funding relegated black
dﬁlldren to schoollng which was comprised of poorly-
trained or untrained teachers, disinterested white admini-
strators, below-standard faeilities, and minimal inetrﬁc—

tional materials.

Despite the deprivations of these schools in Kenya and
in the South, motivation and achievement did not,appear to

have been significanfly influenced by conditions of poverty,

%



&

V fiappear to hav'}lacked an 1nd1genous 1eadersh1p and a govern-

inadequate,facilities; poor teaching, urifavorable-admini- o

stration, or insufficient learning materials and equipment.

These are factors which are,more{}ikely to affect the

quality of education giVenirathef than the desire to ac-

quire formal learning. ¥

The hlgh level of motlvatlon for formal learnlng among

‘»Klkuyus and southern blacks appears to be based on two

factors: leadershlp and group cohesion. Within the area

of leadenghip‘lies the importange of a visible commitment

to formal education on the part of the leader. In Kenya, ~
leaders reinforced their bélief in education by assuming
thekbosturé of educatbrs. The léadership in the Sogth did

the same, of else it alliéd itself to students and educa-

tional institutions through other activities.

~ & - :
Leaders of both groups strongly espoused formal

education as a prerequisite to social, political, and

»

economic equality in the total society. They encoufaged

‘their communities to discipline themselves to accept a

‘delayed~grafification of economic gains rather than dis-

pense w1th thelr bellef in formal educatlon and the benefits

whlch it mlght brlng.

Those areas in Kenya whlch did not exhibit aggres-

' ;}‘s1veness 1n acqulrlng formal educatlon durlng colonialism

.

ment whlch‘strongly advocated the need for .schools in those

s ?‘\,(,;,ui . s s
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jpéfﬁSfbf'thetDQuniry. The'resultewas~that few members of
tribes 1living in pemote areas ever attended school. Learn-
ing was achieved solely through 1nforma1 and non-formal

v

methods.

However,. under the indepehdenﬁﬁgove;nment, the.feéponse
to formalféducat;on took a significant leep upwards. The |
government‘played’a leadership :ole by‘encouraéing'community
leaders to appreciate the value f schooling, and this was
'subSeqpeﬁﬁly transmitted to the community. Sinoe‘children

were not compelled to attend school, the rapid increase

e,

in school attendance in remote areas since independence
appears to indicate that leadership was necessary to effect

a ohange ih attitude toward schooling.

School attendance in Kenya has been rising steadily
nationwide since the country became free, and even more
S0 after the President's declaratlon that the first four
years of pr;mary school would not be paid for through
‘school fees. This eeems to indicate that greater numbers
'vierformal edﬁcafion as an incentive to achieve upward
.‘mobilit&;Eevepjthough joblessness among the edﬁcated is

reaching alarming proportions.

‘ Formal learnlng 1s becomlng the norm in many communltles-

4ﬁ?'}employment whlch utlllzes such knowledge appears o be hoped

"71for but not necessarlly expected. In Splte of some immi- .

7quch as Juvenlle dellnquency 1ncreases and




resﬁi#enessfamOng;the adult population, the government
is oontinuingfto'take the lead in advocating“formal.eﬁuca-

tion and effecting changes in attitude towards it.

A change‘in attitude to formal education is also
taking place among eome northern blégke. After the student
protests of‘the late l960's, which subsequently opeﬁed
college doors to blacks, many leaders in the black communlty

'vlgorously campalgned for formal educatlon. - They urged
youth to complete their high school eduoatlon aﬁd agpire

1

to a college education, or to training which would given them

g ‘2.

entrance into the mainstream of the economic and social

structure of American society.

Although fhe drép-out rate remains high amorig inner-
city youth, there appears to be a positive'response‘to éhis
new_leade?ship and directive. More black students are
completing high school, and ooilege enrollment of blacks
‘has increaeed. Coliege attendance among northern blacks
hasenot become the norm. However, earning a college
degree does oof_necessarily portend alienation from the

black community as it once did.

The desire to remain in favor with the community and
~ peer groups apparently deflected many capable northern

;;fblack youth from acceptlng formal studles as a necessary |

- S ehelement 1n‘the1r 11festyle. Thls VleprLnt was reinforced
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~by the systémfof discrimination which rémoved educational
_0pportunities that.provided/rewards of employment advance-
ment and social respectability. However, a situation such
_as this might not have been so detrimental to black youth
in the North if a counter—reinfprcém&nt‘héd been forth- B
coming from the leadership. This counter—reinforcement“.

did occur in southern black communities.

Né deubt other factors beéides léadership, group
'cohésion, and conformity have been influential 4n attitudes
towards education. It is likely that northern blacks are <
experiencing an additional impetus for changing their ideas )
on fbrmal éducation because of the visible transformation

in the blaék image being projected by television, movies,

and newspapers.

Aanher factor could*be_the*encouragement of businesses
énd government, which now_deéiare themselves equal opportunity
embioyersf Still another factor could be that schools are
beginning fo respect the black child by recognizing his
heritage, and teaching him and his white classmates that

his race has made a significant contribution to mankind.

Becauée most of these reforms have occurred only with-

fin‘tpe pastrdecadé, the potéhtial degree of their influence

- on motivation and achievemert will remain speculative for

 the next decade, at least. The political climate of the
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cbuntry; as~Well.asrthe economic situation, apparently will
be variables to be given serious consideration. However,
the present trend appears to predict a greater future
involvement in formal education égthiﬁ”the nation's black
society. ' ' ﬁ%
The next decade in Kenya s educatlonal hlstory seems
likely to 1ntroduce some changes 1n attltudes towards scho?l—
ing in 1ﬁs present form. There ig already some 1ndlcat19n
‘among ﬁniversiﬁy students that higher education-is not
necessarily one of the most valuable possessions to be e
'sought?BBThis attitude is mostly attributed to students
who héve'é3§erienced little academic and financial difficulty
" in acquiring a formal education. However, at present, there

does not appear to be a significant drop-out rate due to

a decreased interest in university education.

Other attitudinal changéé are observable ahd might
creafe new trends iﬂ‘education. In recent years, student'
behavior on all 1eveis of schooling has become more disrup-
tive and volatile. The deté%ioration of discipline in
schools ﬁhroughout Kenya has evoked strong repfimands from
government officials, who feel that parents are reéponsible

for. dlsc1p11nary problemszaq

NéVertheless{ the decline-of discipline in schools

:.;[has notfadversely affected examlnatlon results on the

;who e, as students stlll’glve hlgh cons1derat10n to thelr
‘ter¥iew with Dr. Albert J. Maléche, Faculty of Educatlon,

» U; verwity f Nalrobl.;on August 225 1973 S

= m

Q_ggrow;ng ‘sentiment among government 6ffic1als_"“”
tsfar P Ylng‘ ittle attention to their children.




eempe%ipive4examinations and aim to pass well. It appears,
therefore, that competition in Kenya's school system has

been a major incentive for students to perform well.

The desire of the Ministry of Education to_deéeﬁphasize
iﬁaminations‘as the -ultimate indicaf%f of learning has not
brought Sighificant reform to the examination’System.

Neither has there been complete success in revolutlonlzlng
teachlng pracflces which have fostered rote learning in

the prepanations for the examinations.

-

-~

If it is true that competition in examinations had

induced student motivation and achievement, a reformed

. examination system which lessens competition might curtail

‘motivation. - Moreover, the“ideel of introduecing more

285, . o o

humanism™ -in the curriculum and encouraging inductive

learning must have a correeponding examination;method which

will respect the learner's reaeoning powers as well. as his/her

ability to assimilate facts.

A crucial test for the Ministry of Educatlon is whether
1t can desmgn examinations that w1ll maintain student motiva-~
tlon and hlgh achlevement asplratlons, and at the same time
reflect the government's wish to incoPporate humanistic

educatlonal practlces in the.student's learning experlences.

5Thls concept advocates a recognltlon of human capabilities

'“1nhe nt in. everyone.h




Great strides have been made in Kenya's efforts to
. ensure an educated population. But the coet‘df‘fbrmal

educatlon is proh1b1t1Ve, and- the country s resources are °
‘,.r'

“.'1nadequate to bear the financial burden Whlch formal

educatlon entalls. Non formal educatlop; a- system of
learnlng whlch can be obtalned out31de the classroom,

seems to be an. alternatlve which could gain more~recogn1—
tlon and acceptance 1n the future. ThlS does not mean that
formal education will necessarily lose its hlgh appeal.

But;the formal léarningfsystem might not be held in such

179« el

hlgh esteem because of its fallure to guarantee monetary A

returns for thousands of school 1eavers.

The Popeept of non-fqrmal education has gained con-
siderable support from ggvefnment and.private'concerns:
PubTlic response to non-f&?mal'learning has encouraged a
growth of-séhemes’aimed é% providing employment prepara-
tion, knowledge pertaininé to higher productivity, and

instruction on greater efficiency.
i Ifehohjfprmél education records significant success
in these,gqale{efhere is likely to be.a re-examination

of the preeeﬁt'Sysfem of formal education and its relevancy -

~,‘to the needs of the country and 1ts people. Manpower re-

1”qu1rements would probably call for the 1nst1tutlon of

'"fichanges in the present system. :

Y




‘Tradition and conservatism have hampered proposed .

curricular reforms in Kenya. Educators have had-the onerous
task gf;feva@ping-an inheritedvgdggational systém‘whiéﬁ’
Wés‘foo-expénéiYE't; tétally'disméhtle. In its revision,
the curriculum*WQS'shaded with eélecfi& theories borrowed
'from>othér edu@étional systems. Not éli of these revisions

have met with succéss, but some have proved their worth,

Experimentation within the formal learning setting

is an indication that Kenyans can be flexible in their

épprdacheé to éducation. More importantly, they are willing
to pepsist‘in their search for a relevant and.producfive
educational program.




Y 'l:'.h&c H Y N, -
STl T e "~-,§imm j‘:,«* TN
S 1 4 1‘_‘“‘ im%c&gzﬁ&]_ £ Y

" T 5
[ .‘ol it EMBU \
Y 1
1
i
LG 0] i
(
}
4
{
4
@ \

) 1
o ¥,
)
£ n_f ) .i'
;-‘
HARDERA ‘.“ }
13 ;
g . i
A ‘
i .o :
S {
1t i
S !
¢ =]
+
+
4
+ =
+
4 .
4 zl
+ > ALY
i &
+ \
+
+
- ~
+
+ LouaToR
¢ —
+
GARISSA I
.} >
A
R'
X
"y |
u'
‘. "t
\) S atdenkiandd - '
|
" LANG
iT
NP




Appendix

Musa Ndirangu had been educated in mission schools
and was-undergoing church studies,when he decidéd to renounce
Christianity. ﬁis traditional socialization made it re- .
pugnant to have Christian women and cﬁgldren mgking»decisions
on who could be baptlzed into Christianity. He therefbre
thcught 1t best to go back to the orlglnal tree and worship

God. , *

Musa began thinking of a school without missionaries.

,.
o

Having worked as a dishwasher on the railway from 1902 to
1913, he had.saved hisg rupees,séecause at that time only
bananas, sugar cane, and yams could be purchased. He knew
nothing about banE%}Of how to form a company. One day he
bought séme banénas_for an old man, after which time he
attracted a large following and became an example of an

African who had money.

It was with his own capital that Musa started building
his school. There was no difficulty receiving permission
to build. the school, as the chief was related to him on his

 gfandfathef‘s side of the family.

Dagoretti, where the school was to be erected, was
‘heavily populated with hyenas, leopards, porcupines, and

.~ Indian rupees were used for currency at that time.




"fuw11d plgs. w1th no people 11v1ng w1th1n a two=m11e radlus.‘“

dfMusa Ndlrangu and another teacher. Karlukl Klmanl, who had
ttralned 1n the same m1851on schools, began the work of-
nconstructlng the bulldlng 1n Janua;& 1913, completlng 1t
in June'of.ﬁhat same year. No trees wegpe avallable which
oould'be-mfilizedlfdr ouilding posts, sp poles (mUkOi)i
andlmany othem.neCessitiee were given free by-members of
the’surrounding‘community- 'Thatching reeds'(ithanji) were
purchased fromewomen; who were unaware of what wascbeing -

built.

In order to propagandlze the new sohool and invite
the enrollment of chlldren, Musa bought a bull at the end
_“of the year and held a blg celebratlon to thank the women
for their a981stance. He had skins cut into straps so tha&
women comld carry reeds on their heads?87They were also -

given meat as a gift.

| It was a unlque experlence for these pagan women to
-be eatlng w1th Chrlstlans,’81nce the two groups were like
Adienemles. M1381onarles declared converts disobedient to
:eChrlstlanlty 1f they mlngled with pagans; therefore, the
,Church dlsallowed them permlselon to return to their father's
fhouse once they became Chrlstlans. Clrcumc151on of women

had become a lelSlVe 1ssue and was the strongest reason

Klkuyu women tradltlonally carrled loads on thelr backs
~“by.using a strap around the head whlch held the loads.”
ThlSllSHStlll practlcedu”?u;,A,Jl , 2 ,




forfaieééerafionvffom'the{missions.'rIt-waejﬁelieved by -

manyitﬁet,miéSiohs'and‘governmenm were purbosefully
oOllaeréting:to déstrov Kikuyu custome.

In 1914 durlng World War I, the new sohool reglstered~

¥
as Musa Ndlrangu School. It became a haven for young men

. trying to esoape congeription into the army. Tnis intro-

'duced a number‘of'older students into the school who were
'phy51cally capable of defending themselves agalnst pollcemen
attempting to force their return for army service. Because
these students were unable to leave the school grounds for

")

8
fear of arrest Musa purchased two footballs®Ffor their

reoreatlon after studles were completed.

In the following year} there were no outside'oontri-
*butions.' One day Musa bought and killed a bull and two
goats, solely for the purpoee of letting all the young people
enjoy a celebration together. Also purchased was 2 very
expensive bagtof rice, a bag of good-quality salt, and a
Alarge;bag~of sugar. While all were eating, Musa began
puttlng the students into age groups (rllkas) As Kikuyu
culture 1s founded on age grouplngs, ‘which has a 31gn1f1—
cance to every aspect of the culture, the 1nst1tutlon of
Vrllkas 1n thls 1ndependent school was to become a foundatlon

“sfor the future development of the 1ndependent schools movement.

Americans is soccer balls.
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o In 1915, the school had only two teachers, and one
of them Was;uncipcqmciSed. Actording to Kiluyu custom, it
was very difficult~having an Unciréumcised mar accepted as

289~

aftegchef, or ‘in any-other'Capacgiy in +the sogiefyf
NeﬁertheieSs,:éétivitigstithin‘the sghool’ continued to
progress, especially football. By now football was be-
gimming to bring the school recognitioh, and the team often
' cqmpetedwwith otheffschoois,, In addition, this;inaépendent
school was gaining publicity’becad;e it dared to defy the
government by refuging to allow war recruitment from among:
the student body. Moreover, the school would not include

_the teaching of Christianity in its curriculum.

Several mission schools in the area did not have

%

sufficient enrollment at this time. Subsequently, the

. attention of missions was drawn to the Musa Ndirangu School.
Musa had bécome a businessmén-and was in Naivasha purchasing
goats, when missionaries sent some African elders to the
school as a gesture of friendliness. They later sent a
téacher, Karika Munaina, free of charge, to work in the

new school.,
-

. However, it was eventually discovered that Karika

was a spy for the missionaries and had been sent to learn

: _,;w§g§ wasfg§ing;onj and also to undermine the school's

‘éfWﬁéi}Jﬁmq*Kenyatta‘speaks of in Facing‘Mpunﬁ Keﬁxa.ﬁ
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activities. He'wasudismisséd after only one term of teaching,
because he had often physically abused the students and.

called them disobedient.
' A

Musa went fo the Kiambu mission to report‘why Karika o~
had been released. He then requested fie missionaries
to send an older man_ to the school preferably one who was
narrled and would reallze that the school was largely
populated w1th grown-up students. What they wanted from
their teachers were periods when they could hold discussions

and not be treated as children.

Because .those who had spied on.the Ndirangu school
liked what they saw and wanted to join it, the mission gave
the school another teacher, Muiruri wa Kibingé. This brought
- the teaching staff up to three, with a student body of about
two hundred‘from Central Province. At this time, only Kikuyus

attended the school.

In 1917, the government sent a letter to W.P. Knapp,
a missionary, requesting him to find strong people who could
“carry luggage for the army, as the First World War was stlll
~continuing. Knapp asked Musa for twenty-flve men and re-
quested Musa to be a leader for the porters. Both requests
were answered, and Musa took ‘his twenty-five men to Thogoto,

;‘{fa v1llage not far from the school. After spending a few




- .d';a_:;y‘sf~;i‘n’mh’ogioto*, the group went to Mombasa, &;here most of

:‘_theimen died‘frpm the climete. From Mombasa, Musa and his

men were shlpped to Tanganyika, joining groups frcm'missions
e v

290
led by a Dr. Arthur.

The war ended in 1918 while thew%orters were at
Morogoro} They COmpleted their work by cafrying the dead
bodles. along w1th the 1uggage, back to Kenya. Upon his
| return to the school Musa found that the missionaries had
dismissed one- of the two crlglnal teachers, Karlukl Kimani.
Kariuki's offense was that he was a "lady-killer" among _ o
the few glrls who now attended the school. No dormitory

_had yet been bullt for the girl students.

As was customary, Musa sent two elders to see the

m1s31onar1ee$;5r=a resolution of the problem. However,

A
when the two elders went to Klambu Church to speak to the

churcn elders, they were turned away because they were not
Christians. &hus‘occurred a separation of Chfistians from
the: 1ndependent school., Musa declared at that time that
the m1531ons could take their people, and he would stay

with his people at the school.

]
‘The school ‘was then move a'quarter of a mile away

' on land glven by a. teacher, WllsonxGathuru. A decision was

'1:ffmade by the government to close Ndlrangu because it was not

Arthur of ‘the Church of Scotland Mission.
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asseeia%ea Wifh'enyfmission. Musa went to the Klkuyu

Central Aseoclatlon and met with Henry Glchurlerl, a clerk
from,Murang;a; who asked him to walt and talk with the
secretary of KCA,. George Ndegwa, about the government's

decision. : , ' "

Upon his return hoﬁe, Musa-was paid a visit'by memﬁers
of the Central Intelllgence DlVlSlon, who had been seng
by “the- Dlstrlct Cemm1s31oner of Klambu. Musa offered the
visitors tea and bread, after which. the District Officer,
one of the visitors, told a man named Kiambathi to find out
why the school was closed and to asceptain what kind of
school it was. Because the men were not wearing uniforms,
Musa had not known who thevaere. After drinking the tea
: and wrapping the bread, with a promise to eat it later,
the visitors left, sayjing they would be in Kiambu Boma

on a certaln day.

On the appointed day, Musa went to Kiambu and heard
the District Officer say he was very happy to open the
school. He gave Musa a begle'and told him to blow it when-
ever he wented*tb call the students. The District Officer .

said he had found nothlng wrong with the school

However, when Senlor Chief Waruhlu. a Chrlstlan,

:j”heard Musa was glven a bugle, he was Very unhappy. The

s



189
 ¢hief did not have a friendly relationship with Musa and

wanted the school to remain closed.

Nevertheless, Musa hired a cappenter from Uganda

and built a 1arge,‘impressive bdilding of bamboo,'which
was paid for by Musé. Teachers stiii were not receiving

a fixed salary, but they obtained what fhey wanted in the

" way of money ffom Musa. When the building was coﬁbleted,‘
Musa cbntact?d George Ndegwa from the <KCA ahd accomﬁanied
him to the‘Ministry of Education in search of a teacher.
They were told of a man, Justus Kang'ethe, who had recently

arrived from Malindi.

N ? - -
The two men went to Pumwani, an African Location in

Nairobi, agd—met‘with Kang'ethe. The KCA -owned a hotel in
Pumwani and Musa cOntribuﬁéd money t; it while the three
men ordered food. He then told- Kang'ethe he‘was looking
for someone to teach in the new school just built in Kiambu.
When Kang'éthe said he was ready to go to the schooi; Musa

" hired a car and went to see the District Commissioner of

Kiambu.

A discussion was held with the District Commissioner
on how much money Musa would be able to pay the new teacher.
The District Commissioner was disbelieving when Musa re-

plied he could pay forty rupees.  Kang'ethe was then asked

L




| by thefbietrief'COmmissionenAif he would aceept forty rupees,
‘and the repiy was "yes, beeause'I am going to teach my own

people *  After seeing letters from'Kang'ethe certifying

ol

+

~the salary he was- presently recelv1ng, the District Com-
missioner could not belleve he was w111;ng to accept so

little from the new school.

After Kang'ethe joined the teaching staff, the first
fifteen girls‘came from Murang'a to Musa's school. About
400 more arrived fromﬁgiixéber the eduntry. The girls.were
- interested in learning cookery, and therefore they tock
food from Musa s farm. There was also another very well

quallfled teacher Wilson Waithaka.

Chief’Waruhiu was still very dissatisfied with the
school and made a report to the District Commissioner that
| ne could not control the gronh of the school. This report
made the District Commiéeionen,ge—to the Ministry of Education,

. which sent three Europeén teachers to make investigations,

, Kang'ethe met them and took them around the school.
'The.Eurepeans saw,fifteen girls sleeping on the fioor and
'e.snggeSted’thet they be given beds. Furthermore. when they
eaw the 51gnboard for the new school, which read "Kikuyu -

”, Karlng e,? meanlng pure, real Klkuyu, Musa was told to remove

“,,Q;the s1gnboard and change the name. It was Kang ethe and

V usa who declded on the ‘hame "Kikuyu Independent Schools,
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" No funds from the public or government were as yef
coming to the school. Three elders), KiviavMunga,lKamere
- Rivero, and Javoﬁéoﬁ Karina, ﬁanted to becoge leaders of
the school, since Nusd was away so ofté% developing‘hie
Business., It was thought best to move’ the school again

on land belng offered by Kamere, one of the three elders.

Chief Waruhiu wanted to econtribute materials for
the building, but his offer was turned down. Then the
three elders began arguing over ownership of the school
‘and.-the case went to court. Musa was called as a witness,
and the court's Judgement was that, though Kamere had
,offered Jand, he could not- be in authorlty of the school.
Musa was to remain the school's head. Fees collected ;
’from ‘the stpdents would be deed to pay salaries of the
~teachers. It was further decided that the elders could
contribute to the building of a ehurch, which was to be

independent of existing missions and part of the school.

Theafollowing yearsg were years of development for the

school. The building was completed with six classrooms,

- and-the church had also been bullt. In 1939, Mbiyu Koinange,

""the flrst Afrloan holder of an M A. degree, recenfly re-
;f:turned from studles 1n the Unlted States and England, called

f‘afthe elders together and suggested that he could start a




cpileée“Within-%he:existing'building. The new building

had already been named Kenya Teachers College, although

- A
it was not a college in the true sense.
| o

vaKoinange wee given respdhsibility for}the;eollegeAandlﬂ
.began searehing for teachers. Musa Ndi%angu's eldei'son,
Samuel Walthokl, a government-quallfled teacher, became
head teacher of the Teachers College. Although elders
were sti;l-iﬁvolﬁed with the collegeé, management was turned

over to Koinange.

e

Jomo Kenyatta returned to Kenya in 1946, after having
spent- several -years in England studying and lecturing.
Keinange invited Kenyatta to visit him at the school, since
his friend, Kenyetta, had no house of his own. After two
months at the school, Kenyatta thought he should begin

lecturlng.

‘ Koinange. instituted the practice of age groups and
;hegan collecting money for the school through these gfqupings.
~Musa'Went to the Rift Valley with Zachari Mungai to raise
-money, and the age group represented by "ndege," the Kikuyu

;word for alrplane, hrought in the largest amount ‘Musa and

rZacharla began looklng for an airplane at the airport, hoping

’hfto use" 1t to drop money at Glthungurl where the school was

:tg;jlocated.v hqweyer,‘the,government refiused to allow this kind




of'publicityrénd;maintained.ﬁhat only Koinange and Kenyatta

S

could'hanﬁle the money.

The collected money was uséqﬁmo erect a building
which could not be destroyed easily. George Waiyaki, a
qualified‘engineef; laid a foundation 3ﬁght.feet deep,.
‘and it was nogilong before the buildiﬁg was completed.

Dedan Mugo was selected treasurer of the school: and Waira

-y

Kamaa its secretary. ' .

In 1951, Mbiyu Koinange was given funds by the High .
Commiésipner,of India, Apa B. Pant, to go to ﬁngland on
business of the school. Thousands ég‘beople attended a
meeting in K&ibleni. an African Location in Nairobi, for
Koinange's'Send-off; The responsibility of running the
school was left to Kenyatta. The school was catering to

" about 1500 students from tribes in all sections of the

country and in East Africa.

.

Political unrest was reaching a climax at this time
7inlfhe,Colony,'and‘pupils of the school began taking oaths
without.knowing‘what they were doing.’ Kenyafta held a
political meeting in which he denounced Mau Mau. Even

Chief Waruhiu was there at that meeting.
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