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Préface

The skills essential to effective living in today's world are many: computing,

writing, reading, c icating, planning, decision making, working co-

operatively—to name only a fcw Because it is the responsibility of the

school to teach all these skills, it is not surprising to find students engaged
in classroom activities that involve learning how to work togcthcr in order
to resolve differences, to set objectivés, and™to plan procedures.  Often
these attivities take the form of committee work. Tt is with the use of
such committec procedures that this pamphlet is concerned.

The skills involved in learning to work together can be introduced
at an carly age, but they must be practiced at increasingly higher and

more complex levels as students mature in their experience and under-" -

standing; committees are used at every educational level, from elémentary
to college. The focus in this pamphlet is vpon basic principles underlying
the use of corumlttee work, and specific illustrations are drawn from
various grade levels.

The suggestions given in the followmg pages result in large pzm from
the author’s own experience with the usc of committee work in both school

and co]legc It is hoped that they will be of value to classroom tcachers"

to supervisors, curricilum workers, and principals responsible for assisting

the growth of teachers m-scmcc, and to college instructors in tcachcr B

‘education programs.

The author would like to express her thanks to Dr. lellam Al
Fullagar, Dean of the College of. Education, University of Rochester,
and to Dr, Thomas J. Hill, Principal of the P. K. Yonge Laboratory School,
University of Florida, for their helpful suggestions during the writing of
the pamphlet and for their contributions to the ideas and examples devel-

oped in it; and to Miss Edna R. Lawrence, Lecturer in Education, Quesns . -

College, for her valuab]c assistance in the final preparation of. g
manuscan .

L.E.H.
New York City
February, 1958
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The Case for Committees

In mid-twenticth century the American amily finds itsclf swept up in a

_ multitude of activities involving close working or recreational relationships

with other people. The club, the church, the school, the community, the
workaday world have become vast centers for cooperative endefivor as
citizens have come to recognize the need for working together to achieve
common goals. As our society has become increasingly complex, men
and women have -found it helpful to meet in groups in order ta-solve
common problems or to enjoy similar interests or to learn new arts -and
skills.

On any onc evening it is not unusual to find ecach member of the
“average” American family engaged in some group activity of special
interest to him. James Dalton may be with the men’s group at church to
make plans for raising money for the new playground. Mrs. Dalton is

" chairing the session-of her program committee at the League of Women

Voters. Their son, Dave, a high school student, can be found with a
group of his friends making arrangements for the traditional senior trip,
while his sister, Mary, is_at school helping decorate for the next cyening’s:
sophomore hop.

Such participation of individual family members with other individuals
in the pursuit of common purposes is merely one manifestation of what is
characteristic of American life and society in general—the emphasis on
group endeavor. This characteristic is not new to the American scene but
has been notable throughout our history. Traditionally we have been a
people who have found strength and success through working together.
Herein lies an important part of the demoeratic ideal. -

GROUP ENDEAVOR—A HISTORICAL REALITY ’ e

In colonial times the New England town meeting provided the setting
for.working together to achieve good government; the barn raising gave an
important cooperative aspect 16 our economic life and promoted the con-
cept of community action; the quilting, party brought good fellowship to
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i dence and self-
our recreational needs. - As we and self

{ in whi f state were

rnment- there were many. occasions in w.hz'ch matiers ©
fz:;tuswd to the hands of small groups of individuals who were expected
to achicve certain eads,  In pre-Revolutionary times the men who served

ittees of Correspondence provided the means of communica-
:2::1] x;rcoz;mwhich the colonists from one Fnd of the Atlantic ncﬁas; 131 ctll::
other . were kept informed of events nﬂec.tmg the welfare of all o 1 mc.
In essence our two great documents of hbcrt)" m.Jd self-governmen -k- °
Declaration of Independence and the Consmuuon—v.:cr.c' the w:;o;l ﬁ:
small groups of men to whom were delegated thc'responmbxhty for ;;odx g
into suitable form the thoughts, feelings, and wishes of the larger es
of men for whoni they were speaking. ' :

IMPORTANCE OF GROUP LIVING (N TODAY'S SOCIETY -

is i sent century and especially in-the recent decades that
‘ the ul:c l:)tmgr!::ppxrfmccdums l:is achieved n.status un:‘qualed'prc\?&ust.ge.
“The vastness of our nation, both in size and in ;?opul?uon, along wi
fundamental concept of government by democratic action, hgs made rlxleschccs;
. sary the development of techniques whereby work mnbc accomp! =
~and goals reached without risking thc‘d'.mgcrs_ of monohlhxf: au!o;mlt:y or
" the equally dangerous - effects of unwnc!}iy numbers @d to delegat
ibili uthority. . s
mpo{lvsix;x;:yma:d:aﬁous t’lv:xrgt: groups to whi'ch mcfst cmzcns of th;
United Smtcs'bclong«,—govcmmcntal. fmlcma.l,. mdush.'ml,u r:llgnous,'so‘t:l !
“—there are many smaller groups assighed spccxﬁg tasks. Labor organ.m’z
: . ‘

’

.

F s AL R AR
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Recognition of Power Potential of Groups R C3
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tions' have their pens
and the like; management groups, - fraternal organizations,
churches are similarly ®rganized for effective functioning, * Not only do .
we huve these operational committees;’ in- addition, the complexity of -
American socicty has made it essential that we learn to operate by means
of small groups who represent - their larger parent - organizations. For®
example, face-to-face meelings now occur between groups tepresenting
employers and groups representing’.employees; between groups repre-
senting lawmakers and groups representing voters; between groups repre-
senting various government services, like public edueation, and groups
representing the citizens for whom these services are provided. X

Perhaps nowhere is this commite ¢ approach. more dramatically
‘illustrated than in the realm of government, Today: governing bodies at
every level—local, state, ndtional—have found "it “expedient ‘tg. form
subgroups in order to accomplish the multitude of tasks forced upon them
by the expanding responsibilities of a self-governing people. , Government
at the national level has become, in effect, government “by* committee.”
Many are the persons who have been painfully disillusioned upon first -
visiting the galleries of Congress during a session, because they had failed N
to leam, or r ber, that the fund al work of our Iegislators ' is
handled ‘in committec long before it reaches™ the floor of either. house.
Recently, too, the team concept, 5o long familiar to business and industry,
has been introduced into’ the exccutive branch of our government.

The widespread use of small groups and committees has resulted not
only from expediency and the need to facilitate decisions and actions but
also from our growing understandings regarding the nature of group
dynamics, At a very elementary level we long ago recognized the effec- -
tiveness of having three or four people deal with a problem whose solution
had previously eluded a single person. When we giye serious thought to -
this' phenomenon we are struck by the way in which suggestions are modi-
fied, improved, and refined as the various indjviduals interact with- each
other.  We' have, indeed, ample evidence -that “twoheads are better "
than one.” : - ) . : . N L

Currcatly the recognition of this old truism s finding expression in "
the popular wave of “brainstorming” sessions.  Whetlter these -are held
at’the Jevel of a parlor game or in the more farefied atmosphere "of the
business world ‘and governmental departments, ‘théy have one thing“in .
common—the cffort to releasé the creative potential in a group of people.

Totay the whole area 'of group dynamics has become an important
research field as-investigators explore and probe the scientific aspects of ;
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people interacting with people. - Certainly:it is-a fruitful ficld for research
in view of the “group” naturc-of ‘American life and society.

Strangely - enough, ‘sich  commonly accepted and vitally necessary
practices in cooperative and shared endeaver in onr society have for some
time. appeared suspect where formal leaming is concerned. It has been
only relatively recently that we have secn our schools come to use pro-
cedures long recognized as:valid and‘ worth while in other parts of our
daily lives. However, in the past few decades our public schools have
made ‘much progress in the move from’ teachér-directed instruction and
passive leaming to procedures of cooperative learing and shared experi-
ences,  This progress has resulted from the understanding and acceptance
of three major emphases in currerit- educational thinking.

REASSESSMENT OF PURFOSES OF PUBLIC EDUCATION

In recent years, as our-schools have opened their doors wider and
wider 16 all American youth, regardless of ability or socioeconomic back-
ground, we hive recognized as never before the overarching goal of
education for ‘effective ‘citizenship in our American democracy. With the
acceptancé of this goal -in'fact as well as in theory we have discovered the
need for teaching the skills of democratic living and working together.
* ' 1f our youngsters are: to become mature and responsible individuals, equal
to handling the. rights and responsibilities of citizenship, experiences must
be provided for them in our instructional program that will give'them
practice in-working together, in cooperative problem solving, in critical
thinking, in the.assumption of responsibility, and the acceptance of conse-
quences.  Such experience may be provided by committee work:

NEW FINDINGS IN LEARNING T‘HEORV

The past several decades have witnessed an important change in our
concept of the teaching-lcarning process. At one time it was thought that
teaching was solely the imparting of knowledge and that this could best
.+ be done'by the teacher’s telling information to the class or assigning material

to be read, then recited.  The learner in this type of situation was a rela-
tively, passive recipient of the facts, understandings, and attitudes that
school people and socicty thought should be a part of his mental equip-
ment for mature living. As a result of many studies in the fields of psy-
chology, sociology, and. education itself, we have come to recognize the
increased cffectiveness of Jeaming situations. that place the learner in an
“active role . of rescarcher,. thinker, planner, organizer; speaker, and that
consider the essence of leaming to be problem solving.

IR
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New Findings in Learning Theory . T 5 :

With this new approach, then, the classroom has _béco‘rne litém:lly ’a B

laboratory - situation. in which teacher and’ students together are trying to -

solve the multitude of ‘probl, dant on “this b i
Increasingly we find that students thémsclves are having to Ioé:tfe I:I:tilsﬁi
rather than being- assigned specific -pages’ by: the- teacher, By. using a .
numb.cr of books rather than only ‘one, boys 'and’ girls are learning to be
selective, to ?rganizc, to judge critically, to check for accuracy,. - Instead o
of merely reciting answers to questions; students are iéhming much-needed

skills and arts.in effective communication through' intelligdnt presentation ™ -

of their findings to their o

Classes are’ more and ‘more drawing

upon commaunity resources in' a.two-way exchange that serves to broaden -

Tath,

both the students.and the ‘e ity members themsel the

exchange takes the form of field trips oyf into’the ‘con it visi :
® 4 form mmunity or. : :

+ commutiity members to the school cl foom ools are begs ¢
nng to report concrete evidence of effective learning a§ scen in’ contriby-:
+

»m, " Many school

tions to the 'school or its neighborhood in -the form. of landscarfing
1 h andscapling and
cam.’Bf school - grounds, csta_bllshmcnt of a recreational _ccntcr{fstgudent,
studies of schf)ol and local needs with resultant siggestions for action, -
or work ‘experience of the: service type, S
When learning becomes this kind of active : it is"inevit :
process, it is inevitable
that people must. someh work together to accomplis} some-of the
i tly, working -in groups .or.-committees *has become 2
fronnnl.gmc;durc in many classrooms across the gourilry ‘where learning
is considered to be a major responsibility 'of ‘the learner as wall-gs the.
ultimate goal of the' teacher. . Wt Y o T e

’ Thcsei various justifications for the use of committee procedures in s
our educational program have a historical base as well as a contemporary

one. Recognition of cufrent societal emphasis ‘on ‘group living and group 7,

action, acceptance of the goal of educating for ‘effective citizenshi
P " and
awc:xren.css of new insights into how people learn—all these factori‘ Tead
us-inevitably to the need for -widespread practice in cooperative endeavor
in ‘our schools today, 2 L

‘are beégine ;. -

*L
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Classroom Committees
in Practice

The current emphasis on living and working in groups has had its impact
on our educational program. As we learn mote and more about the
operation of groups, 'we are ‘using our new-found knowledge to help us
provide Icaming cxperiences that are purposeful and meaningful in the
best sense of these terms.  From various studies we are beconfing familiar

. with the cffective results obtained in learning situations where learners

work together on goals as cd with the quality of leamning
resulting from complete individual freedom or complete teacher domina-
.tion. Findings like these are being carried over into classroom situstions
‘as we seck constantly to improve the process of education.

I

OCCASIONS FOR COMMITTEE WORK

As a result of the various influences mentioned above and in the pre-
ceding chapter it is possible today to walk into many of our schools and
sec children and older students working in small groups in classroom after
classroom, it school and on the playground, in the activities program and
in the mdre academic part of the curriculum. An examination of current
practices indicates the effectiveness with which teachers and students are
using small group work in a variety of situations and for many worth-
while reasons.

For koadilag admiaistrotive detalls . ' ;

There are many classroom routines that can be suceessfully entrusted
to small bers of stud pecially at the elementary school level.
Housecleaning details, like handling the curtains, keeping the chalkboards
clean, caring for the plants, or feeding the pets, lend themselves to a small-
:.group approach; probably of a rotating nature so that all members of the

-class have an opportunity to eagage in such activities, At the junior and
6 ) . !

Occasions for Committee Work L o 7'

action might take the form of a committee responsi i i

i ) sponsible for improving the
appearance of the classroom. In.one ‘seventh-grade class stl:ch COisid-' ]
eration resulted in making draperies” for- the: windows and setting’ up a
reading corner in part of the room, with comfortable wicker chairs, tables,
and chair-back covers for the straight chairs, = ! '

senior high school level some of these same ‘details need attention, and

Committees - WeeK of October |5
vl ;T.fn Board

'At vnr;'ous levels ibility for ining attractive and current -
bu.llcun b.oards can reside in the hands. of pupil committees. ~ Younger-
f:hddrcn like-to be T bered on special : on birthdays, during
illness, upon setting out on a trip, .and so0_on; often n'clnss-courtesy
or wclfgrc committee is set up to send appropriate cards and gifts or give
suitable rwognitiqn to some event., As classes get involved. i the serious
fludy of various fopics or problems, the materials’ and resources utilized
in clnsswork must be carefully managed. A small group can assure-such -
responsibilities as cataloguing books, pamphlets, maps, pictures, models,
and other materials and checking their use, Similarly another committee -

can,bc'rcs;.ionsible for setting up and maintaining a-file listing resource
p&:op]c in the comx'nunixy whé would be willing t6 visit the class and share
with students .their specialized knowledge, hobbies, collectimis, slides,
and other interests, ERE ;

For "strefching out” time o T R 1

) 'W‘ith class size fnnging from twenty-five to forty-five Etudénts,»if bo- ' .
comes increasingly difficult for a téacher and class.to accomplish, in the .
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amount of time at their disposal, all their hoped-for goals with the dcsirc.d
degree of efficiency. The language arts class of the secondary school is
a case in‘point. Oral reporting and the presentation of spccch‘cs pose A
major problem not-only in terms of the time factor but also with rcgfxrd
to the intcrest element. It-is neither feasible nor effective to have thirty
or more oral p ions given ively, whether they bc formal or
informal_speeches, book reviews, talks on hobbies, or the like. Many
<teachers arc solving this dilemma by organizing the class into small groups
for this oral sharing. In this way cach student has an audience, and every-
one in the class has an opportunity to be heard within the space. Qf a
regular class period or two, In the course of a semester, through judicious

" handling of her own time, the teacher will find it possible to hear the work
of all her students several times.  This technique also lends itself to the
-reading of creative picces of work done by the class, stories and poems
and themes that might otherwise be relegated to the teacher's files without
ever reaching the eyes and cars of class members.

For l-prov;hg the quality of liviag In the closiroom

We long ago accepted the function of socialization .in our ?duca-
tional' program, the. need to help boys and girls become social mdxvxdguls,
capable of living and working together in harmony and mutual ‘under-
standing. - Teachers have found that the use of small groups for one pur-

pose or another does much to achieve our goa'. in this direction. "It is

impossible for-four or five youngsters to work together on a common ms}c
without learning a great deal sbout the need for respecting cach other's
ideas and' for valuing differing abilities and talents. They also Jearn to
merge their own desifes and inclinations into what scem to be the more
promising directions sct by cooperative planning.

This focus on improving the quality of living takes different forms

at- differcat age levels. ~In the first grade the children benefit through
working togéther in constructing a shelter for their t.u:wly adopted pet
rabbit. * At the fifth-grade level members of a committee may learn to
“work together by assuming responsibility for deciding the best way to
share their Christmas spirit and good fellowship with those less fortunate
than they are:  In the seventh or ninth grade, a time when so many young-
sters are entering the larger sccondary school from the more sgcure a.nd

" familiar surroundings of 2 number of smaller e} y schools, during
" «the first week the teacher ‘may provide time for the class to meet in small

groups in order that the members can get better acquainted with one .

another. . During these sessions they can share cxpcricncc?,' likes and dis-
likes, interests, hobbies, information regarding their famnhcs,.and many
other” things that i young adol In the senior high school,

13

Ocxasions for Committee Work : ' . 9.

as students work together in ‘committees dealing - with understandings
regarding various problems and issues in their social studies or science: "+
class, they Jearn much about sharing sources of information, exploring

- ideas with one another, and, as they face the task of presenting the results
of their resegreh to the rest of the class, working for a group goal. -~ When
young people are working together on a common:task, ‘the results canriot .
be overestimated so far as the quality of living engendered in thetlassroom -
is concemed. ; .

For providiag wider opportunity for ladividual pertlcipation
ond inferaction .

At the same time that small-group kd’;k 1s promoting social gains for’

- students, it is also providing opportunities for individual youngsters: to

participatc more frequently and to benefit from wider interactign with
their classmates than is the case in large class discussions, In nﬂ: class~’
room where the teacher domir and the students are treated as a class
unit there is little for class members to do except to respond to questions.
Under such circumstances it is not unusual to find a youngster sitting -
through scveral days of class without ever making a contribution, Through
small-group work individual students are given the opportunity to partici- : °
pate frequently; in fact, they find that they cannot shirk their obligation,
fo contribute to the progress of the group undertaking. Becatise a.com-' -
mittee contains a small -number of students, - thére-is less charice for any
individual to remain withdrawn and reserved or to monopolize and domi.
nate discussions, as often happens when the teacher, anxious-to have the
lesson miove forward, falls into the habit of relying.on a small number of
eager volunteers, Ca . .
) Special opportunity ‘forv wide individual reaction is offered by the
“buzz-grayp” technique, This kind of group consists of a small number
of students meeting for one relatively brief session in order“to explore ..
points of view on a topic’ under discussion, to share ‘reactions, or.in
one way or another to’ bengfit from quick interaction among four to ‘six .
individuals, , e
A student teacher employed this procedure to ‘good advantage in -
an eighth-grade class, After the students had done .some reading and
study of the Monroe Doctrine, ‘the teacher organized the. class quickly
into four buzz groups, The members of one group. were to discuss the
Doctrine from the point of view of Spain’s Latip American-colonies, trying
toreact as they believed the colonists really felt, - Similarly, the second
group focused on'the reactions and-attitude of the United States, a’third

" on'Spain, a fourth on the Holy Allignee. - After fifteen ‘minutes of intense - -

aad rapid sharing, one member was chosen from' each group. to come--i*
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forward and join with the others to form a pane! of four to present in sum-
mary the varying attitudes of :the diflerent nations toward the Monroe
Doctrine. Through this technique the teacher helped the entire class to
participate in an exchange of ideas. . :

Small-group wark also provides the opportunity for students to
explore individual interests and concerns.  One teacher’s diary describes

_ how her third grade worked 'in this way:

March 16. Today, we had pamphlets about.oil conservation to give out to
our classes to take home to parents. .. . I was surprised to find that the children
were very interested and asked to know morg about oil. One girl said she
didn't think the girls wanted to study oil. Someone clse mentioned - that we
were still studying Indians. ’

A third child said he would like 1o study flowers next. 1 10ld them it was
perfectly possible for us ta study several topics and not devote all of our
sttention to just one thing. ... 1 suggested that those who wished to study oil

"might do so and those more interested in Indians or flowers might study

them. ... 4

"‘. March 18. We had our second group meeting. Donald had told us of a

neighbor who could get some comic books about oil for the class. He brought
enough in for all. They were very helpful and explained to children much
about. oil. “The group on oil used them thoroughly, getting ideas for moking
pictures of rock formation and deposits of oil in the carth. Excellent reports.
were given by them, They used many other books too. .

The group working on flowers fs using our cracked aquarium as a terrariutn
and is_planting bulbs and small plants in it. -Somecone in the group brought
a flower book, and they took turns reading it. They might make a scrapbook.

The group studying Indians selected books to read. It was surprising that
their interest in this particular group held so that only two wished to change?

For daveloplag skiils of lcation, eritical thinking, and r

When boys and 'gixlsphnvc to participate aften, their experience in

" time,

Occasions for Committee Work ' . . ( 11. -

dclibefnﬁons. In this way- youngsters are learning to iimkc decisions in . - '
actuality, through 'the testing of hypotheses and weighing of conclusions, '

through dealing with direct  goals which they themselves have helped to |

- formulate. '

Al

' . l' - .
For develeping reeded qualities of leadership o

. ’Thc wlfolc question of leadership has been. attracting unusual atten
tion in our life today as we increasingly recognize the peed for developing.!
mature citizens capable of assuming résponsibility and fulfilling obligations, .,
of providing the leadership y for ing vast problems of & s'ociél‘ P
.ccon‘omic, and political nature, and possessed. of the skills' with which t, ‘
inspire and guide others toward the :soljition of ‘the critical issues of our |

It s the responsibility of the schools to search for ways and means of |

developing these needed leaders. As teachers find. that they must face § .

,the ch'nlls:ngc of identifying and developing potential leaders and, in. fact, { -~
of bringing out the ‘Icadership ability of: each person, they: discover | .

1,

that cl need carcful re-e ion if the school is to:
be successful in its task. An examination of certain teaching methods
shows sctious weakness in the arca of ‘opportunities for boys and girls to

)M PIC
1

_ learn the skills of lJeadership. . ‘It has become clear that in a classroom’. 7
setting where all the opportunities for. planning, directing, and evaliating

rest with the teacher, theresis little left for youngsters, except to do as they

. are told., Such a situation may be producing mere or less willing followers -

but is ‘certainly failing to develop the leaders we very much' need. LR
In small-group activities where students have to do, their own thinking," L
they are given ample opportunity to develop desirable skills”of leadership,
They are becoming familiar with the expected role of “statiis” leadership ™
as practiced by the cc chairman. At the same time they are leam-
:ng that.m any given situation everyone has a responsibility for exerting'

communicating with cach other begins to pay dividends. As youngsters
work through their committee tasks, they find that they have to make their
thoughts clear to others, to give reasons for their ideas and suggestions.
Almost every assignment undertaken by a small group provides increased
opportunity for jmproving skill in communication, along with the need
1o do some- critical thinking, to rcason. thoughtiully. When?the sixth-
graders make plans for their open house for parents, they have many
decisions to make and must weigh altematives carefully.
committee in physics class undertakes the construction of a model of an
carth satellite, much thought and knowledge must enter into the members’

" 1 Alice Micl and Associates, Cooperative Procedures In Learning (New York: .
Bureau of Publications, Teachers College, Columbia University, 1952), pp. 381—_82.‘

When the

dership in order to forward the work of his'group. 7 .. . © :

In addition, the use of a pl g ittee affords valuable oppor-. )
tfm.il'y for boys and girls to learn skills of leddership, and to assume respon- -
sxbxhli‘_zi‘as representatives of their classmates, - A’ planhing committee:
can sed# two kinds of functions. C SRR

In one form such a committee can take. the various ideas suggested:
by a class‘for study of a particular problem and organize them into '8
br/oposal for action.:. This proposal is, then :submitted to the. class for
approval or modification. . TR I ) :

After a class is organized into small groups, a planning committée m&_\‘y>

-be formed of representatives from each. ‘These representatives' meeting

with the teacher can discuss common problems that the various committees

3




12 e
are experiencing: schedule times for reporting sessions; plan various cxperi-
ences for the entire. class; like films, trips, guest speakers; and nSS\‘lmC‘
responsibility for handling matcrials and résources. .

Classroom Committees in Practice

Planning Commitfee
Thursa%g -3:30PM.
Agenda

1-Decide S¢

[4 ¥

I a planning committce is to serve onc (3( its major purposes, that
of providing opportunitics for leadership, it is uppon:mt that all students
have a chancé to serve on it at least once during lhc‘ycar. Alfo, they
must be helped to understand their role as represcntatives of their c_:luss-
mates and leamn to recognize that decisions on tht:l_r part are basically
recommendations only, subject to appraval by the entire class. .

COMMITTEE APPROACH TO UNIT STUDY
- As can be readily seen from the preceding discussion, committee

work takes many forms in our classrooms today and can be used for many -

scs. In some instances small-group procedures have been- wide-
f:rrgii for several decades, especially at the elementary school lcv&. Comﬁ,
mittees for administrative responsibilities and for short-tenm tasks as we
as for. exploration and sharing of interests already have a long lusthryh
of successful practice in our schools. -In recent years a_co_mmnttce.appmac
to unit study at the clementary school l;vcl and in various sub]ccft an:a:
of the secondary school has been recciving more and more attention an
achieving effective. results.

S

. .
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_A few examples will serve to show the extent to which teachers of
various high school subjects can utilize: committee work. for some(unit :
study. : ! .

1n the guidance arca the topic “Choosing a Career” is a natural one jn whick' -,
students can group ding to their jopal i to di informa-
tion abolt job qualifications, salary potential, opportunities for- advancement,
opportunities and need for each particular job in the local community, and the.

lik: In the course of their study students can ‘obtajn statistics regarding . -

employment in various jobs, identify geographical areas where job opportuni-
: - They can conduct interviews With
employers and employees, have speakers come to the classroom. They can
write to chambers of commerce and various governmental organizations for'

!

information, and can present data in various zrﬁual forms—on maps, in charts °

and graphs, through posters.

Many opportunitics présent themselves in a sclence glass for committee+
work. For example, in a study of atomic fall-out a group of students wﬁqare
greatly interested in atomic energy can jnvestigate the scientific phenomena that |
produce this fall-out. Other groups can study the implications for civit def
in the arca of preventive measures and in the ‘treatment ‘of casualtics after
exposure,  Still another ‘group can study the biological implications—
effects and possible consequences 'from a'"geneti¢ standpoint for - future
generations. . . o

‘The home economics teacher has long been accustomed to permit her stu-
dents to work in groups of three or four. An interesting use of small groups
can be, found in the preparation of a complete mea, providing an opportunity
for each committee to -prepare one part of the meal—hors d'ocuvres, soup,
etree, salad, dessert. In addition to the planning and preparation of -one’
course by cach group, the students' will need to plan together in the bégin-
ning so that the varous will fit her into a-well-pl d and well- -
balanced meal. . ’ .

The civics class has many opportunities for ll-proup work ‘as
study about’ their school, neighborhood, and local community. " It is in the
civics class that boys and girls have a chiarice to suggest some action propogals - -
as a result of their group study.’ For example; in a unit entitled “Improving
Our Community” students can group according to their interest in improving

ity,. providi 1 facilitics,” dealing
with juvenile delinquency, helping the aged and infirm, getting out the vote,
and similar -vital issues in community life. “They can conduct sitrveys, inier-
view various people, visit government agencies, read about other communities
and ways in which they have dealt with problems similar to those facing the
Jocal ¢community. - As-a résult of their various activitjes they can draw up some
specific suggestions for action that can be presented to interested civic:and i
\the possibility that the youngsters themselves E:an'mkc part
in projects to convert théir suggestions into reality. . | ’ : '

. s
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- % -them to leamn a great deal about the problem at hand, whether it be an analysis .
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frahiv handlad

In & mathematics class a uniton family budgeting can be p y har
by committees. An imaginative tcacher and class ‘can orgnnizc. committces,
each of which would develop a family case: example, h)polhwz:mg uu.o!
family, level of income, financial obligations, and similar lnformnuo'n. Using
these data, the committee could then arrive st a proposed budget, h?vnng oppor-
tunities to study about the costs of various items nc:ecssary :o{!nmnly.hvmg.a ‘t:
decide u 8 riste proportion of income to spent for various N
pories, lopo:orl‘:p :t?l) savings and insurance proposals. They can dmv{ upon
their own families for needed information and can include a study of their own
allowances, or personal Income if the teen-agers themselves work, Vx:nou;
businessmen and bankers in the ity can be 0 fted .nnd‘- can
be done regarding the cost of living index and its relation to prices and wages.

In an English class the study of literature presents interesting cpponunfucs
for small-group work. The ¢lass. might focus its study on the way various
writers handle a particular theme or topic, like war, ndol:sc,epce. or famﬂy
life. Each committee could study a different book or a different duther,
analyzing various categories of information that have bccn‘gencnlly. n|;‘reed
upon in: advance by the entire class. Or small g.roup's mxgh! engage .in"a
comparative study ‘of how various authors handle historical fiction, adventure

tales, trave!, or science fiction types of writing. In this way oll class members . B

can gain some familiarity with many writers and their works,

And so0'it would be possible to go on lisﬁng indefinitely the varicty of
opportunitics for group work. P

SOME INTERESTED PEOPLE SPEAK

In visiting schools where such group sixuntio-ns exist it is oftcl} en-
lightening to talk with teachers, ‘students, princxpals.‘ and other inter-
ested personnel regarding their attitudes toward committee work. '1:!::::
reactions and expectations are very revealing and help point some direc-

tions for anyone getting ready to embark on the usc of coopcraﬁve._

procedures,

The teacher

Yes, 1 like to have committee work when it seems the most cffective way.of
dealing- with a. problem or a ‘topic. My :tudcms' have much to g.ain f'rom
working together, and [ expect very definite leamm_gs from group situations.
I want them to leam much about getting along with each mh:.r, a.bout “t:;

' need to respect each other's opinion; and 1 cxpc.:ct them to acquire incre; "
skill in critical analysis and effective communication, along with o.rganuatmn
ability and a thoughtful use of the i i At the same time 1 expect

““-%of data they have gathered regarding housing cnndi}i_ons in their wquunity
¥ “ |

7 ;
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or the planning of the Student Council budget for the coming’ycnno And they
rarely let me down, When boys and girls are given part_ of the responsibility
for their own leaming, they sometimes:make greater demands onthemselves '
than I would make upon them. The amount of work that they tackle is often
amazing. For this reason, T wish that more priacipals and more of my fellow
teachers would recognize that real leaming is going on in- these committee
sessions, that committce work is not a waste of time. - Oh, yes, everything is -
not always sweetness and light. ‘There are the goldbricker, the shirker, the
monopolizer, the know-it-all; but I have them in my classes whether we. do
‘committee work or not. They need help in overcoming some of thgir bad
habits and unfottunate personality traits. 1 have found that on many occasions
their peers have done more to belp’ change them: through the interaction of - -
working together on a common task than [ had been' able'to do with all the
perceptiveness and cxperience at my commfnd. N ; SRR

The student . , ’ R, .

Committee work? Yes, 1 like it—if jt isn't overdone. I don't like (o 'V(ork;
in committees all the time, but [ like occasionally to have thé ‘opportunity to
work with some of my classmates in really digging into a problem. It also
-makes me feel important to do some of my own thinking and not. have ‘the
teacher always tell me what to read and what to do. ‘If there's: one thing,
though, that [ don't like, it's to be told we can go ahead wiihi our own’ plans when. ©
we form committecs, only to find that the teacher had something- specific in
mind all along that she wanted us to do. She might: just as well have given *,

us the assignment in the first- place and' not Jet -us believe we could do our.” "

thinking. - I'm not saying, mind you, that we, don't want the, teachef’s help,
We do like suggestions, and when we ask for sofs ideas of ' books’we ‘can
us¢, we like her to be helpful. t
cither.  Sometimes one of our teachers expects. us to finish a pretty big com- " ¢
mittee job in just two days. They have to be more reasonable about what
they expect. And I wish that some of our teachers would do something to
see to it that everyonie in a committee does his share of the work.”  Some of us
like to goof off sometiries or get just plain lazy. I don't think it fair that'only’
a few of us carry the birden.  Oh, yes, one more thing: 1.do like a-chance
to work with my friends sometimes, One of our teachers alwayg:tries to -

break up a couple of our class friendships. She says we'd never, get anything. '

done'if we worked in the same group. I think we “would, but -we_haven't

- convinced her yet.

The lll;rgvluu

) : A
1 have mixed feelings about this busi of

work.. Itcanbea

_wdndcrfu! experience, and, of course, I like 10 5ée youngsters really pitching .
-~ in and trying to gather information from every available source, - I have noticed

that classes that doa lot of group work tend toluse the library. more frequently -
EEEE
H ’

We dont'want her to eéxpect the impdssible, L
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and more cffectively than those that do not utilize small commit}m as a
learning procedure. However, there is a wide variation in the cffectivencss of
committee work from class to class, and I think that much depends on the
teacher's attitude toward the library and’the help 1 can give in such learning
situations, . £ ! )

Some of the teachers work closely with me and keep me informed of what
their classes are studying and what 1 can expect in terms of pupil use of the
library. Others operate independently, and 1 know only what I can find out
from the students. T wish:that teachers would remember that boys and pirls
need help-in the Jocation ‘and use of ‘matepials, that they ha.ve to be cx_m!ully
guided so that they utilize the vast varicty of library materials in addition to
the excyclopedia. 1 wish, too, that more teachers would become personally
scquainted with my library materials, perhaps unit by unit.'so that they know
something of what is available. And I do welcome suggestions for purchases.
The more, the better!

The priacipal o

1 like to-encourage my teachers to utilize committee work.ns one c{chlive

" way of teaching. - However, T do want them to keep certain :hu.xgx in mind. 1
am especially concerned that the teacher help her boys and girls know what
they-are doing, that they work carefully with them so that youngsters hnvc.n
‘purpose and a goal toward which they are working. thq I meet a boy in
the hall on his way to the shop from one of his social studies classes, I waqt
him o be able 1o explain to me what he is going to do lh:r'c and how this
particular job tics in with what he is studying. [ know that, with small groups

at work, there is bound to be some noise in a classroom, and 1 think T am*

. fairly reasonable about this. However, I'do expect the YOUDgSIErs to be taught
to keep their voices down and to learn to speak to each oll.lc.r wn'lh same degree
of courtesy, one at a time. Activity for the sake of activity is questionable;
there must be purpose to what they are doing. And I also expect them 1o be
taught respect for property and the careful handling of chairs :u_:d-daks and
books. If various groups need to work in different parts of the building, I want

the teacher to be sure to.check first to see that it is feasible and possible for:

them to do'so at any particular hour. She must also keep @ :c_cord of whcr'e
individual students are when they are not in her room. One !?nnl. \\:ord; it
seems to me that we have to be careful not to use group work inducnmma’lcly.
There is a danger that teachers will use a committee. method when some other
procedure ‘is more suited to the content and purposes of the lcarning under

progress, i

The sxpervisor

As I work with teachers, 1 find that usually two attitudes are reflected toward

committee work, both of which are ektremes. Many teachers will have none

of it, and many others overuse a committee approach or misuse it. Let me

!

.
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speak about this latter group a litde. 1 wonder if, in our eaécmcsi to implement. -
what we have discovered abont learning, we have somchow. given a' false
i i that all learning must now b group leamning. . 'Andso I.find

teachers having their classes worklng in'commiitees on everything they stidy. .

from Sep to June, whether such an ‘apy h is the ‘most suitable ane .
ormot. Another weakness I'note is @ failure to integrate committee work with
individual assignments as well as with total class sessions. Both of the latter
learning experiences should still be an dntegral part of d classroom leaming'
ituati hether the major f dure is committee work or tiot. - - !
Then, too, T would like teachers to be more aware of their role in commit-
tee work. Too often the tendency is to go to e here, also: either dictat-:
ing to the committees what to do and how to do everything, or abdicating all.
responsibility and letting the youngsters flounder without sufficient guidance:
One more thing, if we are going to use gro p work, then we have o responsic
. bility to help boys and gifls learn in increasingly mature fashion how ta, handle
h Ives in mil ituati Teachers must be Iy -on the alert:
to find ways of helping students improve their skills in group work, grow.in
ability to work' together, and achieve more. and more significant ‘results in
terms of “content” learnings. If a class s ‘no ‘more 'skillful ‘and ‘successful
in committee work. int Junc than it was in’ Septembet, 1 would - say that some
very important learnings and values were overlooked in the course of the
year. . - . .

The parent i o
T am very much concerned about whar my child is ledrning these days.
While I'm willing to keep an open mind regarding various methods and
procedures, I do wanf an emphasis on accomplishment. - Sure, I want Jim to
learn’how to.get along with his peers, but I also want him to be learning some-

thing else in the process. ‘There are’ times ‘when. I think ' this ommittce LT .

approach-is a swell idea, when, for example, Jim turns everything upside down .
in his enthusiasm for locating information, ransacking our magazines so that. - °
be will have hing for his
him to have some definite individ ] lly, ‘ones that-I
know the teacher gave him. - Then, foo, I-think that sometimes the commiittee
work ‘results in more emphasis on h skits and parodiesof quiz pro- -
grams than on real leamings and understandings. Jim himself has said that .
he gets awfully tired of committee ‘reporting sessions and that he oft®n learns
very little from them. - s

- 1 ) ‘- . :
GUIDEPOSTS TO EFFECTIVE, USE. OF. COMMITTEE WORK

" All of these people have reacted honesily and thoughtfully to’ this
question of committée work, and their rpservations, cautions, and ‘sugges-
tions deserve scrious consideratior. ,Pc(hgps\il would be helpful to'note -
some of the main. thréads that run throughout: their comments, -threads

1}

report. On'the other hand, I'd like ..~
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that will serve o5 guideposts as we explore the effective use of small
groups in classroom learning.

The oppropriateness of @ commlittes procedure with regard to the
particater learning ot huad

Carcful consideration must be given to the suitability of a committee
approach to the nature of the particular learning involved. The use of
i is most appropriate in situations where students can engage in
planning learning experiences, gathering data, organizing information.
It is also uscful where opinions and ideas and informational material can
be exchanped for the mutpal benefit of all concerned. It lends itself readily -
to the study of broad problem arcas, large topics, or a variety of special
nterests. ‘On the other hand, it is not a very eflective means of teaching
-specialized skills or formulas.® -
When the criterion of suitability is applied, it is obvious that it will

be possible to utilize small-group work more effectively in some subject
areas in the school program than in others. However, a teacher should
not ically that her subject does not permit the use of small:
group procedures. Rather, during ber planning she should ask herself,
*“What method or procedure would be most effective for achfeving ‘the
goals of this particular learning?” If the usc of buzz groups or unit study
groups can achieve these goals successfully| then that should be the ap-
_proach, whether the class be matt ics, | English , Of core, Of
any of the others usually found ih our schools today.
It is important also to keep in mind that even when the usc of com-
mittees is the general approach to a particular area of learning, usually
provision can and should-be made for occasional, if not frequent, oppor-
tunities for. individual work and for total class work with the teacher.
There is sometimes the danger that a clacs may study a particular unit
through committee work for four or more weeks with little opportunity
for any other kind of learning experience. . .

Depth of learalag

Teachers, administrators, parents, and pupils are all concerned that
group work result in real leaming and that it not be a shallow, superficial
kind of situation in which there is much activity on the surface but little
depth, It is important to help boys and girls to gain in knowledge and
understanding about whar they are studying as well as to develop insights

21t is true that for the teaching of reading or other skills teachers often group v

‘youngsters according to ability. However, this is a different use of grouping from
that under-discussion in this pamphlet, . AL

4
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and skills with regard to the way in which the ir ni ;

rd f y bandle their committec
cedures. . When sufficient attention is given to both aspects, through car};;;
and continuods guidance by teacher gnd librarian, the results of committee

. work represent real growth and achicvement, -In.this respect specinl care

must be taken to develop in youngsters an: abilit i
! . ; S : to uti]
information as effectively as possible, R ree 1 saures o

Role of the teacher e

- Everything that has been mentioned .so far clearly indicate: im-
portant role tf}at the teacher must play in the wise'use \ofy c:n:ncl?tttiisth&lill:ils
role starts with the early consideration of the appropriateness- ¢;f pro<
cedure to purposes to be achieved and ra) ges through helpful and sufficient
—Yet not suffocating—guidanee  durify the total process, of committce
work to the final step of helping boys ‘and girls evaltate the results of their
cflorts, At no point can or should the teacher abdicate completely her
responsibility as mature guide. At times it is difficult io know}whcn not

to offer advice, but the teacher must be ever lCﬂdy to serve as:guide and
§:40

" At fisst glance all of these comments s;:em to pl: . -
[ place an unusually hea
burden upon the teacher, However, with an understanding of the p{xrbns?s,

_and function of committee work and some” helpful ways of guiding its

effective use by"_her classes, the teacher will find that the satisfaction and
results far outbilance. any -apparent difficulties. ‘In the following pages

specific suggestions are given to’guide the teacher toward a more satisfying .-
g s

use of the committee approach in her classtoom.

\ i

R oy v




. Learning the Ways of

. Committee Work
' 1§

i i i i the need for it,
Tt is one thing 1o recognize the value of committee yvork: A
and the nd:{llimgcs acgruing frow: ™ However, it is quite .nnolhcr. thing
to implement the idea of committee work in the classroom in :f.uch a way
that the maximum values result. As with other skills, the nbd‘ny to werk
together must be acquired, and young people nefd much effective pracu;.c

. if they are 1o learn this necessary skill, . .

’ cI)\"luch of the following discussion. regarding ways in which teachers
can help youngsters learn the ways of committee work will focus upon the
use of committees as the major approach to extended study of a prqblem
area, topic, project, or pnit, as the case may be. However, mnny. of the
supgestions ‘and descriptions are’ equally npplic.:ablc to l.hc cffective usc‘
of small groups for administrative routines, service functions, bu11~gmup‘=
purposes, and ‘other occasions when small groups seem advam.ngcous and
feasible, whether for fifteen minutes or for longer periods of t{mc.

There are four major arcas of committee work deserving careful
attention: (1) ways of gelting started and csmb}ishix}g procedures; (2)
dn-going experiences in committee study; (3) rcpf:r(mg results of com-
mittee work to the class; (4) cvaldating th> cffectiveness of group work

+ and the achieve of young:

ORGANIZING THE COMMITTEE AND ESTABLISHING WORKING PROCEDURES

Need for carsful preliminary plasaing

Before a class can bc;;‘m work in small groups there must be Cfu'cful,
exploration of the large problem under study as well as thc. subt_op!cs to
be handled by the All the students should shm:c in the dxscus'-
sion of the total problem and be aware of the ovcr-all.§un5 of the um‘;
study and the scope of their small-group study. In zfddmou, 'lhcy Sh?]
be helped to recognize the relationship between their committee studies
and the larger framework of the class problem. .

‘20
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In some in_staans the students might explore all the mnjo'r’subhead'--'
ings before making a'single choice for committee study. They might; for

Orgartizing she C

. example, spend some time browsing. inthe library to find the nature ‘and

exteat of materials available on each subtopic; or they could rapidly scan
a general discussion of the varigus topics to be found in one of their basic |

1exts. As a result of this increased familiarity with the substance of the -

various topics, they can.then make 2 more intelligent and “purposeful -
choice for their committee study. R '

Before starting to work in committees jt is important for boys and -

girls to be thorm_xghly aware of the limits of their autonomy.  For example,
if the teacher is bound by certain scope and sequence requirements set up
by the administration, she should inform the ‘students of "these require-

ments and help them, realize that they must operate within a particular.

content framework. In the same way, jf school policy forbids their taking
field trips, the students should be told bf this limitation before they meet !
in their groups so that they will not take time to discuss and plan a worth-"

while field experietice only to have it etoed by the teacher when she leards

ofit. If a group is set up to plan a rating scheme for the junior prom,
the members must know the amount™of money available for this purpose,
the amount of school time they will be allowed for planning and carrying
out their ideas, any regulations regarding fireproofing and the use of certain
kinds of materials, as well as any restrictions that might be:put on some
physical aspects of decorating, as, for example, a prohibition agdinst
covering overhead lights. :

The greater the attention the tcad(:r and class give to these prelimi-
nary discussions in the building of unde tandings and the clarifying of the : .

PR

goals and scope of their planning ‘and activities, the less confusion.:and BN .

disappointment there will be during small-group sessions. When -young-
sters know what they can do and cannot do, and when théy are clear

"as to the nature and purpose of their. committee work, they are already -

well on the way‘to operating smooth'lyr as they meet together for 'the -

first time,
3, .

Bases for membershlp In commitioes

Another aspect of small groups that needs advance consideration .
concerns the question of bership on various c and'the most. - -
effective means of determining such membership. The natire of mem:
bership varies with the type of committee, the task at hand, and' other
variabfe factors.” - However, in general there are three ways of forming

. comimittees: ‘on.the basis of student interest i a particular topic, through
: Students’ chojces of classmates with whom they would: like. to_work, or

by the teacher’s assignment to committees for one ‘reason or another. e
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The most common approach is to let each student choose the topic
or problem or task that interests him and work with those clns_smatcs who
choose the same problem, topic, or task, The advanmgc‘ of this proo?durc
lies in the assumption.that where interest is high, effective results will be
achieved; and this is usually the case. L

Another way of setting up committees is on the basis of pupils’ choices
of classmates with whom they would like to work. For example, thc.y can
indicate in writing the names of three class members they would like to

Purification of our water supply
Frances

work with on a committce. This approach gives the teacher opportunities

to learn much about peer relationships in her class and to identify young-
sters who do not scem to be well accepted, as well as those, to whom
others relate well. .
Such data can also serve as the basis for assignment to col.nmlll'ccs
by the teacher as a way to help deal with problc.n'u of group rclaupnshxps.
For example, she may want Jo help a shy, retiring youngster by placing
him in a committee with a more outgoing, helpful clnssmntF and hope for
good results, Conversely, there are times when it is wise to separate
certain studehts to see if more effective learning will result when they do
york together,
et ‘:\o:rkariafion on this method lets the teacher or the class select the com-
mittee chairmen, who in turn choose their own group mcmbcrl:. Such a
procedure is not effective when the success of the group wot:l; depends
on the specific interest of the youngsters inyolvcd: Howcvcr,. it cfould be
used in an English class, for example, when pupils are meeting in small
groups to hear one another’s book reports and to select one or two for
presentation to the cntire class. / b :

¥
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It is important that the business of clioosing or assigning ‘committee
membership not become an involved process, consuming a disproportionate
amouat of time. When students make their own choices for group work,
there are many techniques for_handlirig this decision making swiftly and
calmly. Sometimes a simple hand-raising technique is all that is needed.

In other instances students can indicate their preference on paper and the .
teacher or the planning committee can then organize the committeés -and b
e their bership,  Sometimes it is a good idea t6-ask students

to indicate their first, second, and third choices of topfcs, thus guarantecing
them at least one of their preferences. g

Whatever the method of grouping used, there are certain. ghideposts: -

that a teacher might well keep in mind: . .

1. It is helpful to keep a record of-committee membership in on‘icr'

lo notice any threads or patterns ev lving in class relationships, any
reasons for behavior and achievement probléms. - )

2. In the course of a semester or a year jtds wise to use a \fariety"oi

procedures in determining committee membership.
* 3. It is best to permit free choices as often as possible.
4. Care should be taken to try to sec that each student has an oppor-

tunity to work with as many different classmates as possible during theyear, "

-
Committes size

The question of committee size is fr ]
there are no hard and fast rules regarding it. Most teachers, however,
believe that much js lost if a committee consists of more than seven or
cight members., Piobably the ideal number is from-four to seven. ‘,Hov'v-
ever, the' size bears a distinet relationship to the nature of the work to be

done. If extensive decorating is to be done for a class party, a committee

of three is obviously inadequate. When the task involves checking a film
list with the audio-visual director, however, two or three students’' would
be sufficient. C

One of the problems involved in student choices of committee mem-

bership is the possibility of imbalance in committes size, with some con- -

sisting of too many, others of few or none. Usually it is enough to call
the’ problem to the attention of the class, and some boys and girls ‘will
volunteer to shift, Sometimes, when ten or twelve youngsters® want to’
work on the same topic, it is better to divide them into two groups study-
ing the same thing than to try to force so many changes in choices. . Then,
too, when an important topic or aspect of a problem is chosen by no ‘one

or'by only one'or two, it is sometimes wiser to. drop that committee entirely. -
and handle the learning of that subject in some other way, probably throug,hv A

total class work, with-the t ‘. g responsibility for it,

ly a troublesome orie, and -
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Lavironmantal conditions
.

Before students can work together in committees much careful thought
nceds to be given to environmental conditions for effective group meet-
ings. Unfortunately, today's average classroom still feaves much to be
desired in the way of size, although progress has been made toward the
use of functional, movable furniture. " a

If it is necessary to have a class of lhmy-ﬁ\e or fony students remain
in one room for its group work, it would be well for the teacher and
students to work out the best way of arranging desks or chairs to provide
for a ‘maximum of quict as well as freedom from interference between
groups. Together the class members should also work out quick and
cfficient ways of arranging fumiture for group mectings and rearranging
it at the end of the hour. Much time is wasted and much energy consumed,
to say nothing of the unnccessary noise; if the .youngsters make.a “big
production” out of moving the fumiture. This skill, too, must be learned.
. Because many rooms do not lend themselves o' group work on the
p:m of 2l the students at the same time, teachers*have found it holpful
to explore the possibility of having some groups meet clsewhere. If some
rooms nearby happen to be vacant, arrangements can be made for some

of the groups to mect in these more quiet surroundings.  Also, by carcful *

planning it is possible during many of the committee sessions to have one
or two of the groups doing research work in the library. Their absence
from the classrodm thus helps to ease the crowded conditions. In those
schools that are fortunate enough to have classrooms that open onto the
outdoors, another solution presents itsclf through letting some groups
mect informally on the nearby grass, weather permitting.

“Rutes of the gome™

As has been said earlier, working together is a learned skill, even

an art, and requires careful guidance and help at all times. Before letting

meet in ittees, there are many things that a teacher can do

to help them understand the ways of group work., A good start can be-

made by discussing carcfully certain basic “rules of the game,” simple

agreements to guide them in working together smoothly. As a result of
such a discussion one sc\cmh-gradc class ‘drew up the following list:

1. We should sclcct a chairman and sccrcmry. ;

2. Only one person should speak at a time. .
j 3. Everyone should contribute ideas and do his share of the work.

4. When we run into trouble, we should ask the teacher for help.

5. We must take good care of all books and materials.

-

// d

. ‘
and Establish

A list like this one sounds éifnplc and a litde naive, but: we must
remember that a new experience requires building understandings and

Organizing the C

skills slowly. There is ‘a need to discuss with students ideas and pro- .-

cedures that a more experienced person takes for granted. . ‘Also, there
is an advantage in having. boys and girls state’ ideas in their own words,
In this way they become more closely identified with the ideas and will
more readily put them into practice than if someone els¢ had stated them.

For inexperienced classes, teachers sometimes like to have a “déemon-
stration” group mect in front of the class so that:she can help:point out
to all*the students some of the fine ‘points of working together.. Oné
teacher-has used another direct technique by writing a letter to her class
membets in which she gives very specific suggcsuons for theu' committee
work. Here are cxu:rpts from hcr letter.

Select your pcrmnncnt chnxrmnn [ fully. She has to have all the chnrnc-

teristics we've talked about, But rementber it is not her job to tell you what to
do, or what to do next. That is really something for you all to discuss together
and agree on.

Be sure to collect a lof of information on your special lopic{ Just your
personal opinion on a subject isn’t enough. Your audience will also want facts,
Jbecause they hope-to leam something they didn’t know before. They are gomg
to be very interested in what you have to tell them,

EV:ry day during your planning period, you must make sure all the other ,
girls in the group are making progress. 1If some girl is ‘having trouble, you:
could all discuss whatever her problem seems to be and so-help her solve it
If even one girl in your group is unhappy.or, unsuccess(ul it's really everybody's
busm:s:, isn't it |

Another approach is to hnve a list of rcmmdcrs on the chalkboard
or on a- poster to direct attention to the skills. of group work, Such a list:
mlghl contain suggesuons like the following:

1. Sclect a chamnzm and a secretary.
2, 'Discuss the over-all problem. T
3. Decide upon important questions or subtopxcs.
plore ways of gathering information. -
5 Plan your procedures.
a. Decide upon individual rcsponsxbnhty
b, Agree on any necessary note taking. |
c. Plan ways of sharing information at futurc committee sessions.
6 Meet periodically to pool information nnd discuss any difficulties:
in domg research. ‘ : :

lAssociauon for Supemxxon and Cnmculum Dcvelupmcnt Creaung a Goad
Environment for Learning (1954 Y Wi 1, D.C.t.
Astocmuonl 1954), p 123, : B !

g Working Procedures .' 25 '
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7. Have a comprehensive sharing session to bring together all your
information,
8. Flan a report for the class.

Along with guidance regarding Cvays of handling themselves in groups
and moving forward their plans and study, youngsters also need help
with handling routine matters. The matter of furniture arrangement has
already been mentioned.  Procedures should be worked out for the use
of other rooms and school arcas, as well as the use of the library, If it
is possible for students to have some freedom of movement, a system must
be worked out whereby they can be found at any given time. Sometimes
it is sufficient to have them list their names on the board or on some
sign-out sheet. ’

It would be o mistake to assume that, once all, these preliminary
steps have been taken, no further ce will be required as the com-
mittees start functioning, On the contrary, as boys and girls move into

their group studies, there will be much need for help from the teacher, and -

probably frequent inders regarding the h functioning of class-
room groups. More will be said about continuing assistance to com-
mittees when we look at the role of the teacher in guiding group work.,

STUDYING ‘IN COMMITTEES

Schedullng committes mestiags

One of the first tasks faced by a teacher and students who have em-
barked on group procedures is that of eflectively scheduling time for com-
mittee meetings. Such scheduling depends on several factors—the physical
facilities available, the expericnce the youngsters have had with group
work, the length of time needed for completion of the group studics, the
nature of other class undertakings and projects. .

For classes incxpericnced in working in small, committees and for
classes whose rooms offer limited opportunity for simultancous group
meetings, there is the possibility. of having committees meet in rotation.
This can bﬁkgnc by staggering the work sessions of the committees so
that while one is Mmeeting in discussion sessions, the others are doing
research work in the library or are engaged in individual stidy in the
classroom. Where the work under study is such that the varioug groups
can organize their plinning, research, and discussion sessions in the same
sequence, this approach can be feasible. Such an approach, however,
implics a set order of operations and an equal amount of time for each
step in the study process, regardless of the nature of the topic being:
studied. .

\
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ibility tri i nly one group-

Another possibility tried by some teachers is fo havc. [
meet at a time while the rest of the class is engagéd in studying other f\spccts
of the problem or perhaps other topics; or the restof the class might be

Studying in Commiitees

ing individual work. The disadvantages of this'solution are obvious. -
‘[i-‘ior‘:t% ll}ll‘:r‘c is the time problem. It would take the Ym"iogs commmu.es an
inordinate amount of time to complete their work. m}dcr n,one-commfttf:c-
a-day system. Then, too, there is a major plax_!mn.g p_ro‘blem in provnd;irig
learning experiences for the rest of the class whlc}‘ individuals could casily
miss as their turn for committee meetings comes ‘around, It would, of
course, be unwise as well as impossible to expect a class to ,work on. an -
individual basis for the number of class periods Lhat.would.bc ~requlr{:d
for the various committees to complete their work satisfactorily,

'—_—

5,
A

Ideally it should be possible for the various committces to meet at
the same t{mc, cither in tkl:: classroom or in various parts t;)f the school,
There would still be a problem of schg:dul'mgz howevcr,—ﬂm,thnt some
thought should be given to providing time for th_c class to meet as a whole.
During these class meetings there can be discussion of some common pn.)b-.'
lems that have arisen in.the course of the committee wqu; some shanng

" of plans and findings so that committees do not engage in fruitless dupli-
cation; some common learning experiences of benefit to 'the entire class.‘_ -
These last may be planned by the teacher or by teacher and students at the
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beginning of the unit study and may include watching a film, listening to
a speaker, working on needed ‘skills, seeing a demonstration, or-the Jike.

- Whatever form the scheduling. of committees takes it is well for
teacher and ‘students to face the problem at the beginning of the class study

and to formulate the most effective plans for their own particular situation, -

Some teachers find it helpful to set aside some time on Mondays or Fridays
for consideration of class scheduling for the following week,

Assumisg Indlvidact and grosp respoasibliity

During the ﬁquccu’yng of a committee its members usually select
a chnirman and a secretary-recorder.  1f a good job has been done before
the committee sessions, the students will be aware of the functions of each
job and will be able to handle their selection intelligently and expeditiously.
Care must be taken to help youngsters understand that all of them have
a responsibility for making their cc work ful, that the
brunt of the work should not fall on thgir two chosen Jeaders. This recog-
nition of individual responsibility for the attaining of group goals is anc
that nceds careful nurturing and is, in fact, one of the major raisons d'étre
for committce: work. B

In the course of committes study there will be times when the mem-
bers will work together as a group, other times when each member will

‘pursue his own assigned or assumed tasks. “The work of the committee
gerierally falls’into four phases: determining scope and ways of studying
the “topic, gathering” information, pooling findings, preparing a report
for the class. Let us follow l)m)ugh the work.of a hypothetical committee
- in a science class that has taken for its unit study “A Sanitdry Water Supply
and ‘Ours Health.”' N .
This particular committee had as its subtopic, “Purification, of Qur
Water Supply.~ During their first meeting or two the students decided to
investigate four aspects of their topic: uses of water, the nature of impuri-
ties, the effect of natural disasters on sanitation, methods of purification.
* They decided that for two days each committee member would gather
information regarding all four subareas; then all would meet for discussion
of what they 'had learned. During this sharing session they decided that
they still had much to learn and began to explore way's of getting informa-
tion through other sources than their reading. ' Various suggestions were
made, and further plans agreed upon. The students decided that the
entire committee should visit the local purification plant. In addition, two
tnembérs agreed to cbtain samples of fvater from nearby sources to be
sent to the state health department for'laboratory analysis. One youngster
volunteered to interview the city héalth commissioner to learn about the
effects of impure water on health. . Two others were inspired by their
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ification | licate one of them in simplifie
dy of purification processes to try to dupl > 1 i

;::1: -T?wy even thought that they might come up with an 9ngmnl method
o thxl;w:;c visit to the Jocal purification plfxnt.n_nd discussion t:; it,
committee .membess pursucd their agreed-upon individual ngsks t}fo‘r ﬁnr::;
more class sessions. By this time they were nfady to.organize thc'uf "
ings aitd decide upon effective ways of rcpomr;g't? Lh;'cl';_\ss ! :txl:-;l;l o
significant learnings. Some bers of the tee

_entire class should visit the purification plant; ofie student remembered -

‘menti d film available for free
t the man at the plant had ‘mentioned a soun .
z:uib:tion. Tt was decided to show the film rather. than plan-fgr a class "

P rking
trip. ‘The students also decided to demonstrate to the class the working

model of the water purification plant which two of the committee members

had ‘constructed. . Finally, they agreed-ghat two mcrhl_x:rs would :,ﬁ:aatl:ot: ‘
the class on the topics of water uses and the effect of disaster-on s N

As can be seen from this illustration, the wgfk of a comn}ittce g‘lcl;x::: .
both individual study and group stud):. Sometimes in 1111; t::vou e of
ot seven sessions responsibility can shift back afxd f?nh e ! ndwid-
val work and group meetings, as was true of this science committee. ..

n individ-

NS

other instances work can be so planned that individual résponsibility ‘is ~.

allocated very early and the coimittee does not then meet as a whole

until most of the rescarch work is'completed. - Whatever form the, work o

takes, boys and gitls need to recognize their respt.m_si.b.ility for carrylxinrg:
out z;grccd-upon tasks and meeting thir .rcsponsnbxlmcs to the enl .
committee. .

Learning skiils ond usiag resources

Effective use of books and other resource materials is_{voftcn thedketz
to the success of committee work.- The students must be eéncourage

use a wide variety of sources for their study and fieed to be taught how:

to use them eflectively. . Books, magazines,. pamphlets, charts, maps,

models—all have their contribution to make to the pursuit of knowledge..

ition, in the form_ of various
derstanding. In addition, human resources i T
:cnl?ooulnfnculty mcgmbcrs and con"lmunity people will lprove' frunful sources

of i tion, ~ . c . :
o me?hl':: are several ways in which books and materials can be gathered

and‘utilized. - In some situations, along with. basic texts:and-the like, the

i i ch work in
refer that the ‘students’ do most ‘of their; research - work
:Etc};:;olglaﬁxgraxy In other situationi 2 cl;is;on:]w(m lf%ratrn); :ﬁ:]:ﬂftx :lg
oh student and teacher contributiéns o ooks and :
L!;r;:gl;n; public libraries. . Such a classroom library will,: of course, be

supplemented by appropriate materials- taken from the;’ scyool'librzufy for A
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the duration of the unit. “In addition lhmugh thi ilj iversi
! ! unit. N 3 Inc:hl)cs of universil
extension scrvices, libraries, and curriculum materials centers, many smz
as well as county and Jocal governmental-units provide reference service
and resource materials on specific. (opics:
Whatever the approach youngsters need to be
. taught a-great deal
about mga@ methods-—how  to: Jocate information, how to take notes
ho; to '?mp:}l: data, how 1o evaluate sources, The librarian is an invnl-’
uable aid at this time, and the classroom teacher and stud,
upon her carly and then often, e sludenss 5h01l‘ld ol
Even before work starts on any given unit of study the teacher should

consult with the librarian regarding the availability of materials. Much

ability in any given class. If a classroom library is to be utili
librarian might be called upon to help a class sclt—yup a simple ‘l:xhz:::il':-g:li
system for books and materials, 5o that boys and girls develop ordetl
procedures for their use and gain respect for property. ¢

In gathéring information for committee study, human resources
shou'ld be ‘used as much as possible. Teachers, parents, and other com-
fnumty»mcmbqrs can provide helpful information on almost anything that
.ds studied.  Youngsters shouid be taught skills of interviewing and the

fmanncre. appropriate to conferring with individuals. The tape recorder

might be called into usc in order to bring back to th i
the interview or conference. ¢ ? cliss the realty of

Reporting progress

: A technique that many teachers have found hel
; pful for group work
is }hc progress report.  Such a report can take many forms. Sgmetimes
it is-well to have cach committee report briefly to the class after every

In other instances teachers like to have cach committee

. ) secretary tumn
ina wntt.m progress report each day so that she can keep a closer check
on committee needs, Occasionally it is helpful to have cach student keep
a brief, rd of what he has done each day.

hatever system is used-—and it js possible to use all thres at the
same uma.—thc progress Teport serves an important function in’ helplné
lxzys :md girls realize Ihfu' comniittee work has substance to it, that “some-
thing” must be accomplished. As they try to report what they have done,
they sec more and more- clearly whether time has been wasted or not,

.

ey
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Such a system of reporting is also an excellent evaluative technique fm". .

the teacher as she tries 10 note constantly the growth' of her studentsie

REPORTING TO THE cyi’s\

, Mlaxalag the reporis

In many ways the most difficult aspect of committee work is sharing
with the eatire class the results of extended group study. It is no easy

* matter to select, organize, highlight the -information and understandings’

gleaned from cc :scarch, and- then arrive bt an effective. means
of presenting to others the feal meat of the study.  If iteackiers:are not care-
ful, such reporting can deteriqrate ‘into monotonous reading of uninterest-
ing reports or hilarious p ions at the of Teamning.

Tt will be helpful if teachers (and stidents) keep in mind the various

reasons for reporting by smail groups to the total class; ~ There are five ™

important pnes: i R
| -,

1. Where a class has been engaged in committee work. in q{ variety of

interest areas unrelated to a major, over-all topic or problem, the reporting

makes it possible for the entire class to become at ledst a little familiar with

the varied interosts, concerns, and findings of otherclass members. ‘This -
exchange of information serves to widen the horizons and sﬁ;ulntc_ the .

intellectual curiosity of young people. . .
2. In i where i have d responsibility for

different aspects or phases of a broad topic or problcm, reporting to the
total group becomes essential. In no other way can the class achieve a B

i

coherent and comprehensive understanding of the problem. :

3. Reporting to the class makes it necessary for the meinbers of each

committee to pull together their work, to bring some order and organiza-
tion to their findings, to reach conclusions, and to arrive at generalizations.

The ability to transmit one’s understanding to others is, in the final analysis,

perhaps the most valid test of learning. | [

4. Reporting affords opportunity for the choitf:e of and pi'acticc ina.

great variety of communication activities’ that help individual boys and
girls grow in the skills of speaking, discussing, anq listening.
5. Similarly, through such. sharing students are giveri opportunities
. guide dis¢ussions, chair panels, introduce reports, z%'nd the like.. R
If pupils will keep these reasons in mind, théy can avoid one of the
more ‘common pitfalls of the inexperienced-—deciding on the. manner of

to exercise leadership as they find themselves in situations where they muist =~ .

_presenting a report before-having learned anythiﬁg to-present,. Such a*
“cart before: the horse™ procedure oftén results f_rom the failure of the -

I
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youngsters to understand the real £oal of committee work—their own leam-
ing. Reporting to the class is but a culmination of the leaming process;
i Also, students
should be taught from the beginning that more often than not the content
of their study will suggest appropriate means of reporting, and that, in any
case, a method of presenting cannot be planned in a vacuum without
knowing what is to be presented.  If they can be guided into spending
their, first few work sessions in real study and search for information, their
later eforts at organizing a report will prove relatively casy and certainly
more successful,

Another area in which youngsters need help is in accepting the idea
that not every member oPa committee needs to participate orally in the
presentation,  Some very good reporting techniques require only a few
persons for their greatest effectiveness, although the ideas and information
utilized in the presentation will have come ‘from the joint cflorts of the
cntire I.ommincc. Youngsters can make contributions to the final report
in a variety of ways, through drawing maps, writing songs or dramatic
sketches, handling the m{:ordin&qf atape, to name only a few. It is the
job of the teacher 1o see to it that certain students do not ¢ ly avoid
or are not kept from participation in the oral aspects of the report, and
that others do not monopolize the opportunity, At the same time the

project to another.

Woys of reperting

It would not be possible to Jist completely the various ways in which
group study can be shared with a class, since the ingenuity of youngsters
will constantly create new and appropriate techniques. Some of the more
common methods, however, can be noted:

DRAMATIC PRESENTATIONS

original plays

role playing

skits

parodies of radio or television programs or movies
monologues

PANEL TYPE oF DISCUSSIONS

panels
forums
- debates S
round-table sessipns
town meetings

T T I R
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WRITTEN MATERIALS ,
' newspapers S
notebooks (
scrapbooks " ‘
duplicated material . |
crcztivc writing~—poems, storics, plays, songs

VISUAL DEPICTIONS

slides

maps ' :

pictures ‘ o
graphs

posters

models -

exhibits :

murals y

bulletin board displays / : .

3 / oL )
\ OTHERS ; A )

tape recordings (
ac}t,ieon projects: open house for P:}rcnts, party,
presentation to P.T.A. or civic groups

- . . - ey s en

There are many variations of these main sug'gesuons,ﬁmg:ii vl‘: 1:5 :ﬁth_s

possible and desirable to combine two or thrge forb:re;) ut ropet
Regardless of the technique used, students must femem

ot sacrifice the transmittal
emphasis on the substance of the report and n

s A "
of adequate understandings, ideas, and information in the atteinpt to gnte

tain or amuse. . . .
ingenuity of youngsters in arriving at, 0 e .

can?:; ;)rfscmi:{g their findings to their classmates _c«:n :et:!lilus'tr;t::‘d unf,t
:Il:e work done by several groups in an eleventh-grade clas: s‘ yin »

titled #Exploring Vocations.” .

in i rding .
One group, concentrating on jobs in industry, made a tape recording

i i ., The
of an interview with the vice-president of a local industrial concern.

i the kinds of jobs open in that.
i iew focused on matters relating to f job e
:::xcuwc:fl‘:r field, the qualifications necessary, the possibilities of advance:

ire class,

i it ing the tape for the entire class,

the like. In addition to ?laymg the 0 ass

xt;‘x:n::,ofnn:ﬁnee _members told of their experiences dum_:lg a tour of -this

1t, guided by the plant manager.
- Ag e et n‘y::’ti:n[s ‘;ic{,ﬁslo;:n\svny or another,
f i - commup PRPUR A

?)cnmogsnnislsor:::ﬁirw:}:sﬂ::a:;ger of the local television stguon, another

e N . B B

'npproi)rinw and varied . * !

isting of three - -
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was city editor for the local newspa, i
’ i I per, and a third was a free-| i
\\hrm:A \:;srz appeared in various national magazines. reelance Wmcf
ird committee showed a film that gave a pictu i
° re of wi
:1{—. ‘lshc‘opro!cm[m::l f;cl;!s. Another group phnnc:g’ a xripo[o‘rmt;; l:n‘l)i::
one of the local department stores, where th s
) > ! ) e student
&mﬁt:}glc mquhg seeing the behind-the-scenes activity and lc::n?nsp:l‘:: .
e Wide variety of jobs available in the merchandising field. 8 oot

Scveral students made helpful graphs, charts, and maps, giving sta- )

::tl:lcsa:cf;rding jzb opportunities in the community, state, and nation, as
cvant data abowt various professional zu;d cupati 2
! an occupational -
S;LT;, . (zllhcx st}:;lcnts had sent away for materials and \u:rg nbl:amj:;-
ass with copies of i
o <t commm.c: pamphlets on careers published by various
they ;\L’l?ju;:o eux:th'innc WIoe 10 people in various jobs asking them what
comiderins lhuf eir }w]r:r and what advice they might give to teen-agers
s cir particular occupation,  The st i
rcphc.ts-h and reported the results to the class. ! Fudents summarized the
_, .
by nqu;ﬁc nuc:c:m engaged a very practical application of their study
o deal b); a(p;:gxng for summér jobs. They told the class of their experi-
s e cuim :‘.l:!fm they had to write, the application forms they
' erviews they had, and what they Jearned about the nature

havcst?ce/n recognized and are valyable.
isn (:[m::, ’;; ::; ‘c:tri:x;ctt! th}; pmc;;: as well as with product, obviously
aluate only cnd-leamings. If we i
Valuts e et } are to achieve the
group work, we must help students 1o assess thei
we { e
pmgt:vs‘s u:n u:cnmmg the ways of working together successfull o
ese two problems in mind—the need to ize indivi
: 1 recognize individ
ignmmh as well as group accomplishment, and the necd to measure gr:)\:'x!:lill
]mim:lp processes as well as achievement in “content” leamings—let us
al wm;o aspcct; (;‘f evaluation that need to be considered by a teacher
me ol these suggestions have been mentioned i
i T in of -
nections and will be touched on only briefly at this point, ther con
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Analysls of indlvideal work

If comntittee work is to achicve one of its goals—ability to engage
in cffective rescarch—attention must be given to cach student’s growth in
the skills related to such research. In order toyidentify an individual’s
needs and guide his growth a teacher should front time to time examine
some of the work he has done—notes taken on his reading, an outline of -
his findings, or the like. Sometimes it is helpful if the teacher indicates
that she would like certain records kept so that she can better assist indi-
vidual students and judge their progress. For example, notes on reading
can be required, bibliographies with brief annotations might be requested,
individual progress reports can be called for, and self-cvaluations at the
conclusion of group work can be assigned.

Progress reports ‘/ A

Periodic repofting of committee progress has already been discussed.
Mention should be made here, however, of the importance sufh reports
have, whether written or oral, for evaluative purposes. The téacher should
take advantage of oral progress-reporting sessions to help the class rec-
ognize its sticcesses and shortcomings, to guide students in redirecting their
energies where necessary and in overcoming weaknesses.  Written progress
reports are a rich source of information for the teacher as she keeps in
constant touch with the work of each cc They indicate to her
those committees that can move forward with little or no help from her,
and those that need much guidance from her and the nature of the help

needed. Students must be shown the usefulness of these reports so that
they do not deteriorate into routine chores with little réal meaning.

Yests and questionnaires

If committees have becn at work on aspects of a major topic or
problem it is reasonable to utilize some form of testing in order to dis-
cover the effectiveness of their study. Some tests can be constructed by
the her after all o work has been done and reported;- others
might be drawn up by having each committee submit questions con-
sidered important by the group b A planning cc could
then formulate the test. ‘

In additioh to testing “content” information,” various inventory and
reaction questionnaires can be sed to help students evaluate the success
of their committee meetings and the over-all work of their committec study.

questions on the following page to evaluate the progress of each group:*
‘and hensi i ire of this type, sce

3Por a more i
Appendix A.

-

- At the conclusion of a unit of work an eighth-grade class, used the'list of ,
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EVALUATION OF YOUR GROUP
1 Hf:w effective was your leadership?
§. gfd_ your group work smoothly and efficiently?
4. id all the members participate in the planning?
5. l\)\’:: yaur planning well organized?
« id your group make the best use of its tim:
g. go you ﬁink you used the library well? “
. Do you think that y rork it
your grout you worked well with the other members of
g. {l"'xd yt:lx; make the best use of your time?
. Were the results of y: vork “in line™ wi
e ults of your work “in line™ with the amount of time
10. What seemed to be the chi
preseotaries e chief weaknesses of your group and your

Claoxs discunslons

ﬁv:n:: :ffhr:;;r;t:u;r:;s l:hc [l)cachcr and class. should discuss the cficc-
 work, During their free exchange of id
;lgz;x;dh: cnoour?gcd to express how they thipk the uirk of ;:x:us l;::: t:
P ; mbe: ntcxxx:l;;mved. As a result of one such discussion an cighfh
work. Their oonaclu:il;):s are r:g Cle;mn l;';ncm]ilﬂlions i
ected in i 3
up ‘by the teacher as a result of such a givo-;l({?lgok:mg summary disvn

GENERAL EVALUATION
Strengths: *

1. Every group met the deadline,
' § Every member of the class participated.,
4. ;;lncnri :fa)s’o:l g:}:'c up out-ofclass time to work on your project

s uch more success in presenti i fon
s to the, class inistead of merely cnlcftainc;;g veluable information
6t.$ good deal of hidden talent was brought 1o life.

H 'qu were f:ble to do a good job without relying complet ]

written scripts, : Pty on

Weaknesses:

1. :k;::d v:;:;s r:;a;t;;n;xuall tct:dcncy to stress isolated facts and.avents ‘
cm to one another;. There might h .
2.; s::t;r ntu:x;zpt to organize them into broad nrcas‘gh e besn 2
any of you really made the most of the info' i id ur
9 . rm ' 3
derstanding you had gained from your research,’ aion and v

v
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3. There are still many of‘ you who need to think seriously about your
ways of working with other people. L . L
On the whole, this was the best piece of group vjzork ybu have done
in the cighth grade, It was a highly successful project of which you
should be very proud. - There is every reason to belicve that you will
continue to show this remarkable improvement.. e

H

Written evaluations of group reperis

In addition to oral cvaluations of group work itiis sometimes helpful
for students as individuals to write.their reactions to committes ‘réports
and for teachers to give to the ‘a fair evaludtion of their work.
Here are some examples of some eighth-graders’ evaluations of committee -
reports dealing with the. causes of the-American Revolution. (In this'-
particular case all groups were )s'tudyiné the same topic.) - These reactions
were taken from the evaluation papers of five different students, and each’

one refers to a different group report. o1

Group One had' a very interesting way of presenting their information. :
With a little more time for preparation they could hnvq'.-. done g very good job. -
They seemed to know their script fairly well, although not all of them spoke too
clearly, The g jon 'showed evid of careful: planning. R
However, from what I saw of the way they worked together, they did not .
do too well and there was a lot of fooling around. ~ The skit was a little mixed
up in places, and not too much information was given. I think that if:-there’
had been more time, they could have done a much better job. “ T

- I thought Group Two's skit on “You Are There!' was very good -end-it
‘held your interest.” Every member knew their part well and their speech was!
clear and loid. The charade in their second skit wnj' very clever and told a
Tittle about each act which gave s pretty good over-all view. The skit showed:
that they had put in'a lot of thought and planning in lhgir act. PR

Group Three had a very g&od idea and it was hun\cirous besides. The poém' o

dragged.out a little, but it was very good atherwise. The group and the class
enjoyed it immensely. It was well planned and 1 think the- group ‘worked well
together. One difficult thing at tifnes was that.you had to look all around the
But that couldn't bt helped. - Sometimes the members didn’t kuow their

roorp.
‘would bave helped if :some 'mcmbcx‘r )h_a\d not been chewing

information, It
gum. . :
.. The idea of the panel discussion {Group Four] of today peopled ‘with
famous. personalities of Revolutionary War times is very clever andioriginal.
“Unforturiately there were only two really géod speakers in' this’ group, and
_~one bf them-had a very small part. Because of this, fhe class did not'get what

- E
H

" was'said, Thi§ was mostly bad Tuck, but bad planning also confributed to the *

poor presentation. - What we- eventually caught we;re Jargely” mumblings ‘-of s
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indifferent “1 don™ knows™ or “1 have nothing to say.” I cannat picture people
like Washington, Hale, and Franklin having nothing to say about important
acts.  Neither can 1 imagine Benjamin Franklin not knowing about the Stamp
Act because he “wasn't in town at the time,” and Washington being the only
one with any knowledge of the Intolerable Acts,

U think that each member of the group had studied one event leading up to
thé Revolution, and knew that one thing quite well. In itself this seems to be
a very good procedure, but evidently they failed to pass on their information
1o the other members of the group, 3o it was practically impossible to carty on
an intelligent discussion. Their strongest point was the announcing, which was
oot only interesting and clever, but could be heard.

The group members do not seem to be satisfied with their work; they felt
they could have done better.  As for the class, we had to make quite an cffort
to hear what way being said, and the attention lessened toward the end of the
presentation.  Speaking for myself, 1 didn't learn anything new.

It seems to me that the real fest of a presentation is whether or not a
committce can pull together information, etc., without a script.  The presenta.
tion of Group Five gave £00d information gnd I think all the members could
be understood. At various times, though, the committee talked among them-
sclves when it didn't seem necesiary. A lot of thought was put into the
presentation, which goes algng with the fact that it gave a lot of information
as well ag famous names.

Group Six had onc of the best presentations given. The members were
sure of their material and they spoke clearly and loudly. There was a lot of
information given and it was given in an inferesting manner,

In the little skit, a few of the people got their lines mixed up, but this only
served to make it more clever, They gave more information on their subject
than did any of the other groups, although as with the rest of them, there could
have been more given. Very good use of their time was made, but they could
have done better with more of it.

‘Several values of this kind of procedure should be noted. By having
to write out their thoughts and opinions students are helped to develop
skills of critical analysis and of effective communication of their thoughts

+ in written form. By reading the opinions and suggestions of their peers
class members gain much help with regard to their committee work. The
teacher gains added insigh!'rcgarding her students and how well they
are leaming to think critically, to observe intelligently, and to write
constructively,

For this process to be most cffective students should be made aware
of the teacher’s opinions of their work, In addition to the oral give-and-
take following committee reports the teacher can also write evafuations
of group work and committee reports.  Copies of her evaluation can be
distributed to the class so that all students may benefit from her suggestions
and reactions.?

? Scc Appendix B for the teacher’s evaluation of the same reports just discussed.

<
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Evaluating Growth and Achievement : ) v
In this chapter we have examined the imp?rtnnt cl.cmcnts of. ,oont:
mittee functioning in the classroom without.gwmg. s‘pcmﬁc alt:hnuon to
the job of the teacher in guiding thgsc Iearning activities. thInl ::hI:gin
that follow we turn our attention directly. to thcl role of the tea i
committee work. :

p
b
1




4

" The Role of the Teacher

The role of the teacher in committee work, éspecinlly in extended unit
study, is not easily defined. If the hoped-for values are to be derived from
student planning and ¢ ion of ittce plans, the teacher must be

. done, not to rush in at the first sign of indecisi
~ Onthe other hand, the teacher must not abdicate her responsibility, assum.
ing that once youngsters are in commi ¢s, there is nothing left for her to
do until their work is completed, ) .
In eflect, the role of the teacher is a skillful blend of resource, guide,
expediter, listener, evaluator. At no time should she be a manipulator,
-The distinctions between guid nce in cooperative planning, manipulation,
and direction niced to be clear and to be thoroughly understood,
In some situations a elatively large degree of teacher direction’ may
- be needed,  For example, where a cliss has been unaccustomed to group
ways of learning,'the teacher in the beginning may have to be very specific
in telling the students step-by-step procedures, listing kinds of content to
be found, or setling up a pattern for reporting.  Or, in the case of a par-
ticularly difficult unit of study, the teacher may find it helpful to give
more specific directions than usual, ’ '
Where such teacher direction is needed, it should be given clearly and
openly. At no time should the teacher give the students the impression
+ that they can make decisions for themselves, only to veto idea after idea
‘until someone suggests the one that she had in mind ali along. Such action
is only manipulation, The manipulator has already decided what she
wants a committee to do and the ways in which the group is to handle
its study; her purpose is then to get students to arrive at these preconceived
plans. Thereis nothing wrong with being honest with boys and girls. If the
teacher wants certain things done a certain wa , then she should say so,
rather than worry a class through a sham problem-solving situatioh which
can Jead only to a predetermined end. .
Neither total “dircetion’ nor manipulation should be confused - with
real guidance in cooperative planning. The ‘guide is-cver-ready to offer

suggestions, ideas, alternatives, to help students look at various procedures
40 ’

' by the students. R |

on on the part of the pupils. .
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PreIirrgiﬁary Planning

and plans but allows the ;lecisions to rest with them. Much 'depends, of S

C d i have been developed *

urse, on the ! gs. and ex : lhnt‘ ha n de
grorc actual committee sessions. “Even in cooperative glnnning sntuutjons
certain limitations ‘arc found to-exist, As mentioned in Chapter 3, the
wise teacher will, discuss with the class whatever ll;nilsl need to be nccepted

PRELIMINARY PLANNING -

+ One of the major jobs of the teacher lies in Ehc area of her prchmlx’n?}'y
planning. This ‘involves her own’ understanding gf. the (fon:}elnt ;m%
studied, familiarity with materials and :resources nv;xflnble in the s::{ ost
situation, awareness of community ‘resources of various kinds, i]n ,
course, knowledge of her student group. Resource unit materials can

" “be very helpful to a teacher in her plafining, offering; as they do, a wealth

of suggested activitics and procedures, al(_mg with lists of numerous bo?ks ,

and other materials, - i /

B Good planning will pr?vent thl:r.

. »onsibili idi i ficient materials. cannot
Responsibility for providing suitable and sufficie c t
be ovcrcfnophasizcd. In fact, Before permitting af Flas:h t(; n:;;\;l nut:oma
i ! be very sure thai a -
committee procedure, the teacher must Y § X c-:
sourcgs canpbc mndc, available at the proper time. 'Othfrwxse, )l!exe 1:
a grave danger that she will face the same frl,\strgu:‘lg situation ,gxpc:len::hcis '
by a student teacher' who fni);d to give sufﬁcxcnﬁ: consldem.n‘o,‘n 0
blem of materials, S i . S
pre This teacher’s seventh-grade™class was studymg xfbou't.tl;e vanou; ’
rcies | the local community that provide services for its cmzcx_i.s.‘ Ezfc
e esponsible for a particular a{;eiu:yE On the day in which
) ittee was res; | i
: ;?em :x’ﬁcrvisor happened to. observe this class the students were meeting



" different committees cach day.
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in conjmit!ees for the second ‘or third time, trying to gather information
regarding these agencies. Alter a few minutes the room became full of
purposeless chatter, ‘and it was ‘evident. that litde work was being done.
Youngsters could be seen doing nothing; others were talking about unrc:
lated things; a few wandered -aim} ly d the room. The student
teacher had his hands full.” In . conf Iater he 1 d that the
fault f9r this state of affairs rested with him. Since theé class was studying
about jts own specific Jocality, there was little help ta'be derived from the
general civies text.. 'However, nothing-had been done to obtain materials
of -a local nature, such as pamphlets, charts, and leafiets, or to plan with
the students how they ‘might obtain such material or gather information

through other means; for example, making visits into the community or .

asking outside guests to speak to them on a given topic,

. The .tcachcr should also consider the possible ways in which com-
mittees might b'csl be formed for a particular study—on what basis mem-
'b:rs shall be or assig d; the and size of groups, and the
1;1 cx mShcx shuultlh als;) take into copsideration any environmental problems

at the class might face, such:as available space, possibilitics of usi
library, and furniture ‘restrictions, P of ing the

In addition to hér own preliminary plannin 4 i
g the teacher must guide
the students carefully as they plan with her how they will move into and

handle their' committee work, - The better this advance cooperative plan-

ning, the better the committees will function.  Together teacher. snd
students must devélop clear hndc:smndings of the purposes of their work
the Iength of time to be devoted to-it, and actual operational proccdurcs,
As was mentioned eatlier, it is often helpful to make a tentative schcdulé
a.nd kcq? it-on the chalkboard so that students can readily se¢ the alloca-
tion of time for. committee work and the various activities planned for the

T
INDU‘CTING THE CLASS INTO GROUP WORK ’ F

The wise teacher gradually inducts the inexperienced class into the

- ways'of group work., Often'a successful start can be made by having enly

one comumittee assume a relatively easy task in ‘which the members can
gain some f:xpcritncc and cdnfidence. in working together. . Some of the
administrative tasks lend themselves to this kind of cautious beginning.

. Anoth.cr point of departure is to have buzz-group sessiotis for a short
peried of tfmc, perhaps fifteen or twenty minutes. Moreover, youngstcrs'
first experience ‘in-such groups should relate lo'somclhing of inferest 1o
them that does not require much planning.on their part, For example, a
first experience like this might involve the sharing of book reviews in bl;m

groups. “Each student would have planned something specific to tell the

g
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others, all of thers would have some degree of interest int hearing the others,
and the only decision involved might be the selection of one or'two reviews
for presentation to the entire class. . ! .

The important thing to keep in mind is to help boys and girls become .
at ease in group situations and to guide them in learning some of the basic
rules that facilitate good. group work-—rules relating itg behavior, ‘to  the

" orderly arrangement and rearrangement of furniture, t:o'rcspcct for others'

ideas and opinions. As they move toward increasing skill-in handling

" themscelves, they can then take on more and more difficult tasks, leading

eventually to an ability to work in committees on unit study over longer
and longer periods of time. ) i \ .

GUIDING STUDENTS DURING COMMITTEE SYUDY b

As comrhittees proceed about Lhci‘r/work, the tegcher serves in many
capacities. ' She meets with each as soon as possible in order to
help the members get work under way. - She soon lcubns which youngsters
are likely to need her assistance as they-start ‘new; units of  work, and
schedides her tims accordingly. One of the major gcsponsibilifies of the
teacher is to’ discriminate carefully between those- groups that need much
guidance and those that' need relatively little: Witljl a certain group of '
students, many of whom tend to disdain suggestions from the teacher, how-
cver tentative, it might be wise for her to let the group proceed under its
own steam. If thé members begin to flounder,. they I'k:nn learn much from
the experience—not least of ‘all the realization that|sometimes ‘boys and -
girls are not as omniscient us they like to think but can sometites actuplly
benefit from an adult’s helpful guidance. -But.it might be very unwise to
let other ‘studcntscﬂound_er, lest the resulting frustration interfere with any

" future progress. These boys and girls would bencfit from an- occasional

arid. tactful helping hand so that they can experience a sense of achieve: -
ment in moving toward their goals. . i P ;
As the teacher moves from group to group she éfpen finds it nécessdry
to clarify for the students“just what it is, they are supposed to be: doing:
No matter how careful and thorough the preliminary discussions may have
“been, as boys and girls start exploring together the specifics of their work,
they often discover that they have lost or confused their original guideposts
and ditections. The teacher must-be alert to situations like this in ordm;

to help any committee avoid heading down the wrong-road. 'As:she helps ..
to clarify jdeas, she can at the same time sugpest possible- alternatives for
the committee members to consider, making, sure|that they ' realize they

do riot_have to accept any ‘of her suggestions. - - S

Much of the teacher’s time can and should jbe devoted: to helping

individual boys and girls. - Guidance must be given foward suitable reading g
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material.  Some individuals need encouragement, others need 1o be guided
50 that their efloris gre not diffuse ‘and haphazard, Occasionally, confet-
ences are necessary With an-individual student who has real problems in
handling himself in a Broup situation=—the overly aggressive, the monopo-
lizer, the shirker, the' withdrawn youngster. ' .

Teaching students how 1o work in groups requires great tact and
understanding on the part of the teacher, who with seasitivity and patience
can be at hand when needed and where needed. Sometimes a word or
two at the right time suffices 1o head a group or an individual in the right
dircction. At other times’a teacher may find it necessary to halt com-
mittee meetings for a heart-to-heart talk about group manners, Or, if she
finds that: more groups are having trouble with similar problems, she m!fy
call the ‘class together for géneral discussion and help.

Anothier. imajor tesponsibility of the teacher is to help the chairmen
and recorders of the groups understand and carry dut their jobs efficiently.

- If they meet as a planning committee, the teacher can clarify their roles

for' them,. but she' should always be ready to guide individual chairmen
and recorders and help them with specific problems as these arise,

PROVIDING OYHER WORTI{-WH!LE LEARNING -EXPERIENCES

When work by committees constitutes the major approach t6 a unit
of study, it is' often mistakenly assumed that the class engages in no other
kind of leamning activity during the course of the committee study. Al-
though it'is true that i may s meet for as many as five
Or more. consecutive sessions, it would be unwise to permit a class to meet
in committees for much longer without some time for total class meetings;
nor 'should the teacher overlook the need for individual study and the
wisdom of praviding some class hours for just such work, .

On days when the class meets as a.total ‘group, the students may have
an.opportunity to view appropriate films or listen to helpful records; to
discuss certain major concepts related to the unit that will ‘help them.
pursue their group work better and to gain understandings of relationships,
issues, and the like; to take field trips; or to hear interesting authorities

from the outside speak on various aspects of the unit they are studying.

The wise teacher will do much preliminary ‘thinking regarding - opportu-
nities‘like' these but she will also discuss them with the class in order to
achieve the greatest range- of possibilities. Schedule planning becomes

an important task for feacher and class so that adequate time is provided °

for committee work and for total cluss meetings, ’

Often during the planning of a unit of study the teacher will observe
that ‘an. important area of information or understanding is not chosen by
students for study.” The teacher, with her mature judgment, knowing that

i i T oL WA P
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this area is cssential to the rounding out of the problem, can accept the
responsibility for bringing this information to the class. This is. m'lothcr
example of total class activity which should be pmv’idcd for within the
context of ongoing committee work, 5 T
The teacher, of course, also has a responsibility for helping students
with certain basic skills: ‘reading, spelling, note' mlicing, outlining, nnd_
organization of material. She should help them Icam“kthc correct spelling
of words used during their committee study, as well as‘plan lessons for the:
direct teaching of other 1 ge-skills, SRR S .
" Another responsibility of the teacher is'to help students. use; their
time wiscly, not only during their committee study but also’ during tho§c
times when one group may have completed its. work yvhilc others: are still: -
busy. The problem of how to use this time _elﬁciemly.shpulq be ‘carefully
explored by teacher and students bcfogz/ihcy embark’ on their unit study,’ -

Following up Committee Work

In some instances students can-be endouraged: to use this time: for indi- * .+°

vidual reading or writing-experiences.” Occasionally it might be possible
for them to join the other groups and offer their ‘assistance i the cofm-
pletion of these other projects. Perhaps ‘each group as it completes its
own work might-do some reading in the areas on which other d}'oups are.
working. - In. this way, when reports arc given, the student audience will
be better able to understand and appreciate them.

EOLLOWING UP. COMMITTEE WORK ’ i
After committees have completed their:-work, the iteacher has n respon-
sibility for forwarding the: learning of the class. She can and shou}_d do
several things, - - ‘ I o
After each .committee has reported, she- has the task of-clanf}"mg,r‘
elaborating, correcting errors, and pulling out major. ideas, Somc‘nmcs
this can be done with the help of class members througha' guided discus-
sion. In other instances the. teacher may have to plan a lesson or wo
in which she develops new understandings of a pagticl:xlﬂr topic or question.
If a really poor job was done by one committee, she may have to do careful
reteaching of the. material, : e ;
After the reports of alf the committees have been g;ven,.they sh?u]d
be followed up in a more general manner: this means showing' relation-
ships, tying ideas together, helping to ‘organize variou§ threads. of lfnouil-
edge, and the like. ~ For'example, a class may have- been studymg in
committees about: the .explorers of the. New World4 with one committee
. concentrating on the Spanish, another on the English, a thifd on the French,
_After the reports -have been given,- the 1ca;hcr then guldcs'the_ ;tudems'
’ through a discussion of the various reasons’for the!exl?lomuom sent out:
by the various nations and the extent of national claifnS in the New Wor!d.

]
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The discussion will also bring out-an understanding of the time sequence
of important events. In this way the information does nbt remain frag-

d but b part of a coh whole.  With very bright students
or those with much expericnce in discussion techniques, this kind of sum-
ming up and pulling together can be handled by some of the students rather
than by the teacher.

As a result of the_teachers close observation of students during the
committee study she should know of any areas in’ which special help must
be given. For example, she may have discovered that the students were
not so skillful in taking notes as they might have been or that they had
great difficulty in using the index of a book to secure specific information.
Before permitting them to: move into another experience involving ex-
tended committee work, she should take time to do some direct teaching
for the correction of weaknesses she has noticed. In the same way she
can halp them with’ improving the effectivencss of their speaking before
the class, their pronunciation and spelling of unfamiliar words and names,
and their outlining skills. )

Wherever possible: the teacher should provide opportunities for con-
ferences with individual youngsters. It would be desirable to have indi-
vidual conferences ‘with all class members two -or three times a year.
However, such an arrangement might be impossible for classes that meet
for only brief periods of time each day. Noncdl?:lcss, the teacher can tnd

should meet individually with a few students after every unit study of the

kind we have been discussing. In this way during the course of the year
she will have spoken with all students at Jeast ‘once.

In these conferences the teacher and student can discuss the latter's
growth in the skills of research, in understandings of the information being
studied, and in skill in working with others. Some of the data gathered

for evaluative purposes can and should be used at this time to help guide

- individual students toward improvement.
An important part of this follow-up process relates to helping students
- improve their skill in the entire process of committee work. Mentien has
been made in Chapier 3 of ways of evaluating the cffectiveness of the
.groups’ experiences, Students must be - helped to understand that such
cvaluation-has a “forward” look to it, that they will be expected to do a
better job the next time.  As a result of such careful examination of their
working procedures and their reporting techniques, the teachier and class

might draw up a list of emphases that they will keep in mind during their -

next experience in committee work. Ond class might find it {important
to concentrate on using matcrials and resources better and might set dp
some guiding procedures to be followed. For example, they might agree
that ip their gext study each person must use at least one reference ‘book.
besides the encyclopedia if the tendency has been to rely on encyclopedias

¢ be pointéd out:

1 . - I

Following up Commitiee Work - . R 47

for most of their information. In the same way they could set-up a specific:
form for taking notes that would help them ir® gathering information._
Another class might nced help with improving skills of reporting.
Students and teacher could agree on a certain kind of reporting to be used
the next time, perhaps emphasizing panel di injorder to help stu-
dents break the habit of redding individual reports to ‘the cntire class. - If
committees have overused the technique of quiz shows for their reporting,:
they may agree to strive for different procedures anothek time. :
The role of the teacher in guiding students at this stage of committee

work is a crucial one. In order to make futurc experiences more worth | -.

while and successful, she must use all the ‘means at her disposal to help’
her students draw upon the experience through ‘which they have - just
passed. The suggestion was made in Chapter 3 that a teacher provide
students with her written reaction to theig committee reports.  One teacher
used this technique in order to- help F;Oclnss examine carcfully® their
ways of rting to the class. Her evaluation of one r}f the group reports .
shows 'an inter?Sting way of helping students with their skills' of sharing .
with the class. - 5 : . ! -

i 1, A th htful pl

Your p g 1
You scem to have caught the main features of a quiz show and adapted them .
admirably to your own use. The use of printed’ material containing your'
questions and answers was a good idea. A very helpful feature of your quiz
was the provision for additional factual information| furnished by your-
Answer Board. In fact, here was the real “meat” of your offering, as far as
conveying to the class certain basic knowledge is concerned. : :
Actually it seems to-me that most of you had done some intensive and more-
than adequate research- about the- specific explorers ‘assigned to* you.: As a
result you probably have a fine individual understanding of . this partlicu-
lar period in the history of the Americas. However, it occurs to me that
all of this background preparation was not very evident in the presenta:
. tion ifself. This brings up the matter of the forin you decided upon. for your
; project. L N
{ There is a great question in my mind concerning the value of a quiz pro-

) i’ gram of this type as a means of teaching the rest.of the class certain historical: "

concepts and facts. The following weaknesses of a ‘quiz such as this might’

1. It is rather, contradictory to claim to be fcaching{ the class about a cer=" .
tain topic and at the same time ask members of the class to serve as contestants.

- Obviously they would scarccly be expected to know all of the answers or even

many of them. i [ .
© «2. Even though you provided long and satisfactory answers through mem-
bers of the Answer Board, there is always .2 danger- that' your audience will.
"i)ewmf: 5o attracted by the “quiz” ‘aspects of your presentation that they will -
scarcely nbtice the more important “teaching™ aspects: .
i t

and some ‘good rcsc'arcb. K
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3. A quiz program usually lacks a logical organization of materinl which
would be basic 1o cffective teaching.  There scemed to be some attempt on
your part 1o group your questiony according to the country for which the
explorens sailed, but this was not evident to the audience, and it was not
specifically brought to their dtention during the program. It was very difficult
for your listeners to grasp the significance of the contributions of these varions
£roups as a whole,

4. A quiz program ily places emphasis on the isolated details of
knowledge, not on large ideas or logical or ion or basic under dings,
A quiz such as this might be a good review device after the class has studied
and lhoroughl)' undenstood the areas under consideration, but it is a weak
device for teaching purposes,

5. An unrchearsed Quiz program which relies on the audience for contest-
ants asturally faces certain dapgers.  Although it gains from being spontancous,
it may fose some of its value if the contestants get out of hand and the quiz
master docs not retain control of the situation. Somecthing like this happened
with your Presentation, and as a result, the whole idea of a radio show was

It is true that some of the lp;mrtnl weaknesses of your presentation resulted
from the unexpected circumstances which arose to intérfere with your plans.
However, these Pparticular problems would not ordinarily weaken an effective
performance. .

There are several devices which you might have used 1o make your material
clear to the class, A map certainly was necessary.” unfortunately there was
some rather vague geographiéal understanding on the part of your listeners.
Pictures would have been mtl)'sl effective. A chart, listing the explorers, the
countries for which they sailed, dates, and accomplishments would have been
one of the clearest forms possible, Finally, your material was admirably
adapted to writing skits and plays. | .

In view of the fact that there was marked difficulty in gaining the coopera-
tion of every member of yout group, it is encouraging 1o note that your work
was us cffective as it was. Your leadership was good, and helped to avercome
the weaknesses resulting from this lack of cooperation on the part of some.

To sum up, it seems to me that your presentation did not show to the best

sdvantage o} the time, effort, and thought which went into your group study.

Since all the students feceived copies of this analysis, they benefited
from the tcacher’s comments on the usc of a quiz program. Whether as a
result of ber reactions or ndt, the teacher was interested to notice that no
more quiz prpgrams showed up in succeeding committee reports that year,

i Y

]
It can readily be scen that the teacher has continuing responsibifity
during committee work, starting with her own preliminary thinking and
planning and ranging !hrot}gh—thc .entire process of commitee activity

g
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Following up Committee Work .

i i intains her role of guide -

> fl- rtant stage of evaluation. If she maintains h .
;:;h:c:;(u\::cpopcrson, she will be amply rewarded by seeing her students

ey

P
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Is, capable of working together on the

p into r

solution of problems, the performance of responsibilities, and thc‘l}lmrsuit
of interests and information. It is very likely that she. herself wi kgr?;
£and develop into a more effective teacher as a result of her work wi

}

- students_in learning situations that offer such a chaUcngc to all concerned.

i
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Name of group project or study:.
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Appendix A

Eualuatwe Instrument for Determmmg the
Effectiveness of Group Work

¢ EVALUATION OF GROUP PROCEDURES

How did you select a chairman?.

2, How cffective was the chairman's leadership?
3. How did the committee work as a group?
A. How quickly did the group “get down to busmess"?_{'—
B. How many members of the group actively participated in the
lznning?
C. Was (mu much, not enough, suﬂicxcnt) time spent in plnnnmg?
D. Did everyone accept the task assigngd to him? :

E. Did the chairman find it difficult to keep everyoncf attention in group
meetings? .
F. How often did the group wander into irrelevant topics of conversation?
P

G. In your opinidn were there enough meetings of your entire gmup'l )
H. What' specific suggcstmns would you make for unprovmg group
cooperation?
I., What do you consider to be your personal weaknesses as a member
of a group?. " ’

How did the mcmbcr; of lhc group work as mdmduals?
A. Did each one lete his assi on time?.

B. Did‘each one do a salisfacl‘oryvand mplete job?.
C. Whas there anyone who did not lete his responsibility?
D. Could you have done a better job with your own particular assignment

than you did?.

Evaluate the length of time spent on your group project. |

A. Was there sufficient time spent to do a good ]ab'I___&:__
B. Did you fecl that there was not enough time to do a good job?. —
C. Did ypur group make the best use of its llme?.______.____
D. Give specific suggestions for improving our use of umc.

Vo , " '_ 51
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8. List any unsolved |

.
6. List some of the specific problems that came up in your group—problems
relating to ways of working together as well as problems of materials and
information. -

7. How did you handle cach of these problems?

9. List any continuing problem in unit group work that you ¢hink the class

should discuss.

10. List your own personal difficulties such n; locafing material, understanding

“what you read, note taking, efc.

15 List any further suggestions for the general improvement of group and

individual work

12. Did the teacher give tenough, 100 much, too little) assistance?

A. In group planning?.
B. With individual assig 2,

13. Do you think more guidance and assistance could have been given by the

teacher? i so, give specific sug

14. List the types of assistance and guidance you individually would like to

15. What seems/1o be your understanding of the information which you

receive from fc teacher.

handled?

A. Did you undenstand what you read?.

B. Did you undenstand what others read and presented to the group?.

C. What specific things might be done to help increase your understand.
ing of factual information?

D. Suggest other ways of learning that you might like to try besides this
group mcthod we just used. 7

The chairman only will answer the Jollowing:

. How were you chosen?,

..Did you enjoy being chairman?

Were you willing to be chairman?,

What were some specific difficulties you bad in guidi g your group?

\"hal suggestions would you make for improving group relationships?,

. Were there any individuals who did not seem to coaperate with the group?

If 50, what might be done to help them in the future?

. What do you consider 1o be your personal weaknesses as a group Jeader?

Appendix B | ..

A Teacher’s Evaluation of
Committee Reports

These are the teacher’s comments about the sma),l~gxoup reports of an
cighth grade studying about events leading to the Revolutionary War {see p. 37).

\ GROUP I .

Your presentation showed evidence é: careful planhing, and it was grati-
fying to see that you had no written script. Your attention to detail, such-as
the red coats and the & was very noticeable and worth whijle. Your
chairman showed 11 under ding and wisdom when she! suggested
that you start your program over again because Qf lack of control, and you
did very well in getting hold of yourselves, .

Youp choice of the r type of pr was a good one and
offered us a chance to see how enjoyable a different style can be. You kept
in the spirit of the idea and had some good ingormmion. Another time you
might want to develop a scene such as that & little more thoroughly with
possibly more “give-and-take™ among the participants. .

GROUP 2

Your presentations were well done and showed careful planning, Appar-
ently there was a rather good group attitude in the preparation of your program,
The You Are There skit was-well planned and presented, and you kept it in the
spirit of a radio program from beginning to end. . . ’

The idea of charades was original and clever and gave the class a chance
to take part. Possibly your in,lroductary remarks to each charade gave too
much detail and too many clues, Perhaps the class could have. guessed them
first and then heard the explanations afterward. Sometimes you spoke too -
rapidly and not loudly enough. I general, though, you did a good job.

GROUP 3

Your idea of using the poem The Midnight Ride of Paul Revere was a
good one and gave a novel touch to the presentations, and your pantomime
with it was different and interesting. On the whole;you had some rather
important information to offer the class. i -

However, it was rather evident, it seemed to me,:that not much sincere
ahd careful planning and preparation had been made by your group. It was
difficult to detect any over-all theme to your sccond; presentation, and the
53
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various parts of it were not Up to your ability. Your attitude was cntirely
oo informal with unnecessary attempts at humor and too much “give-and.
take back talk™ among group members.  Much attention should be given to
speech; too often yours was 100 fast and not clear,

It would be wise for You to give careful thought to ways of working
together in a group and to more serious consideration of your work.

R GROUP 4 .

Your idea of a panel discussion was good and your sclection of persony
1o be represented was varied, Unfortunately, you never really carried throiigh
any of your ideas, and you missed many possibilities that would have been
helptul.

For example, you might have explained who ecach member of the panel
was and given a little background on each. You did not really get into the
spirit of a radio program of this kind, and, on the whole, it scemed evidens
that there was little real understanding and preparation.

Much attention should be given to speaking clearly and loudly. It would
be wise 1o think over more cffective ways of working together as a group
and ‘ov:rcoming the weaknesses you met in preparing this project.

GROUP 5
Yours was a very fine picce of work on the whole and would probably
-have been even more effective with further rebearsal.  The radio program was
ded

ilent and p d a well , d view of the cvents leading
1o the Revolution.

-

dramatic skit it was quite evident that you had thought through some charac.
terization; it would be interesting to see what you could do with that with
more time at your disposal,

1t would have helped if everyone had spoken a little more loudly. How-
ever, it seems that all of you worked very well together in :r}paring and carry-
ing through a difficult assignment. K

GROUP 6 N

Both your presentations were excellent from the point of view of infor-
mation and style of performance, There were very careful preparation and
an undenstanding of your material which resulted in a smooth, casy-flowing
production.

In both skits you did a fine job of getting into the spirit of the shows. The
Town Meeting idea was convincing down to the last detail of including
i from bers of the audi The Boston Tea Party was an
joyable and well-though t skit and revealed some hidden dramatic talent
that should be developed. ' . .

‘You spoke clearly and loudly and produced some good characterization.
It was pleasing to see that you did not use a seript. There evidently was some
very good group interaction in your week of preparation. There were a fow
. finor slips, such as the use of the word persecute for prosecute and a reference
to the United States at a time when the states were still colonfes of England.

-

In your’
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