
R 

Q 

H 

DMI I TRA 

IR 

p L 

(MBA DEGRE 

p I ·\ 

BY 

T H 

2011 



Tht proj ct i my ri_inal w rk and ha n t been pr ntcd ran 3\\ard of ad grec in an. 

ntV it~ 

igned .......... ~ ................................ . 
Pamella n_ aogo Okatch 

6117 4 0/2007 

Date .......... ~./.1.!../.~J .............................. . 

Thi project has been submitted for examination with my approval a the Uni\'er ity 

upervt or. 

igned .................. . Date. .N.Gd..~ 1----~-t( 
Ms. Winnie yamute 

ccturer, Department of Finance and ccounting 

chool of Bu ine 

m er ity of airobi 



Fir t I thank th Almighty d r having br ught m thi far. Hi J \1!. c re. grace to do 

thi re ar h w rk. I take thi pp rtunity t ackn \ ledge the ·ontributi n f ri u pc pie 

and in titution without whom thi project\\ uld n t have b en c mpleted. 

pe iaJ thank t my uperv1sor.M . Winn1e amute (i r her tirele ly guidance me 

through utthe time 1 " a "·orking n the project. 

I would like to thank th staf at Kenya In titute of, pecial ·ducation f4 r their a i Lance and 

upport. pecial thank to Peter Getao. Librarian, Kl ~ who assi ted me in getting the 

information J required. In addition, I would want to ackn wledge the ncourage I received 

from m. dedicated and lo ing hu band during the entire period. M appreciati n al goe t 

the children tephanie. aith .Vincent and wh ha e been ource of joy. 

Thanks ou all and may the Almighty God bless y u abundantly 

u 



.OJ 

I dedicat thi pr ~ Cl w rk t my hu band. eorge m ndi. aughter : lcphanic 1 ticn 

Faith kinyi. and n Vin ent mondi lor resear h p riod for their intere t. mspiration. 

pea e and pati nee. 

To my late parent Mr. and Mrs. Dalma katch, entire family and friends for ur 

moti ation. supp rt enc uragem nt and understanding. 

Abo e all. I thank the Almighty JOd for giving meg d health and pirit to c ntinue on even 

\i hen I felt like giving up. 

111 



AB TRA. 

Th pnmary r ur of ever) nati n i the capaC It} of r at ion fit citizen . J Ji toril:ally 

person with di abillt) all \ r th world wcr con idcred cially and ph) ·ic II) lc 

capable Hence. the) w re n t easil) a cepted and regarded a part and parcel o the family 

and communit~. Many per ns with di ability uffered negle t and rejection. Th advent f 

educati n ft r p ople with disabilitie' ( pe ial edu ation) 1s traced in United tates of 

America b gan after W rid War II. In Kenya. pe ;a) educati n programme tarted aft r 

independence in 196". ne of the con traints that man) special ch I face is the shortage 

of financial r urce in the era f e cr increa ing co ts on high teacher - pupil ratio 

requirement. tran p rt.ation c st . boarding facility costs. medical facility cost and pecial 

upplies. Though Kenya gov mment adopt the Free Primary Edu ation program, the stud 

on a sample of 33 pe ial instituti n find that most of the institution depend on external 

financing of which lhe government of Kenya through the mini try of education i th largest 

contributor in special education financing in Kenya. The objective of the study was 

determine the mechanism and effects of financing policie in special education in kenya. 

A urvey was undertaken: the target population was drawn from one hundred and fourty four 

peciaJ school . unit and secondary in. titution in kenya. The sample consi ted of thirty three 

respondents elected through tratified random sampling. Primar data was collected from 

the head teach r of the special school units. post secondat) insitutions v ith the aid of 

questionnaires. Data pertaining to the bjective of the tudy wa analysed using descriptive. 

tatistics whcih include measures of central tendancy. measure of frequency among others. 

In addi Lion. table . pie chru1s and bar graphs were us d. 

Findings of the stud) how that the go emment of Ken a and ther donors do fund peciaJ 

institutions according to the guideline. The policie tipulated are followed and auditing are 

carried out to ensure ac ountabilit of the fund . The u er f funds are aJ o inducted on the 

utili ation . xternal funding leads at 81%. documated poJ]cjes on disbursement of funds wa 

at 2% \ hile induction on managmeent f fund were at 90.32% and finally special Is 



are audited "ith a p rcentage of 0 6 . 1 hough th budgetar; all cation i ·till not adequate • t 

67.7 Yo 

Ba ed n finding the tudy. the follov ing recommendation were made that the 

Government and other don r hould me up ith various mechanism through which th y 

can e tabli h m re ch ol for tho e \ ith djsabilities to en ure they are atered for from 

childh d to adultho d. M re teacher should b trained in order to cater for the nes with 

special needs. The funding organs sh uld ensure that they start up projects that will target aJJ 

the people with marginalized is ue that are considered special and no one i t e left out 

but h uld al o put in place proper audit and accountabilit stru ture . In titulion that can be 

e panded hould be o that it can cater for more students with di abilities. 
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1.1 Backgr und f the tudy 

The primary re our e of e\'er nation 

aluabJe. well-train d creative, people are the ne \\h 

reation f it ciuzcns. lh e 

an m dify the economical and 

·ocial environment. The entir fortune of as i t} i made b} the innovative nd intellc tu I 

capacit) of it mem er . the ne which decides the future fa nation ( chm:id r and o rna. 

_QQ ). chultz ( 1961) po it that education ha pia. ed a ef) pecific role in the hi t ry f 

(I reign assistance to developing countrie . During th earl} y ar f P t ' rid War - 11 

deveJ pment aid, education was not con idered a a target The predominant de elopment 

theorie of that time posited that the e t ime tmenl were in "brick and m rtar.. uch a 

large infra tructure and building projects. Aid for education developed as a concern some 

time after the "human Capital revolution'. 

Hi torically. persons with di abilit all over the world were con idered cially and 

phy icall le s capable. Hence, they were not easily accepted and regarded a part and parcel 

of the family and communi!). Many per on with di abilit} uffered neglect and rejection. 

fhe prehi toric cietie . v hose survival could depend n the fitne of each a member. did 

n t pr teet children v ho ' ere born with defects g nerally allo\ ing them to die at birth or 

infancy. orne anci nt people believed that phy ical deformitie and mental dis rder were 

a a re ult of p sse sion by demon rejection and punishm nl. orne ommunitie killed 

tho e wh were affected. Families and communitie had negative attitude to ard 

di ability. The regarded disability t be caused b. v.itchcraft, ur e r a a punishment 

from G d for wrong doing. It was al o con idered c ntagiou . orne great phil ' pher like 

Plato and ocrates con idered people with disabilit as not capable f rea ning therefor 

could not learn. The e trengthened exclu ion and lack of upport of p pie with di abilit . 

In the middle age person with di abilitie were often o ~ect of amu ement. and rnetim s 

were u ed (I r entertainment. More often. lh . were derided. impri ned r e ·ecuted 

(Reyn ld . 2005 . 



The adv nt o education Ji r ople ith i abiliti pecial ducati n) i tracetl in l nih.:d 

tate· I Amenca b gan after \\ rid wa due 1 t11e return di ablcd ' , r 

v teran and th gr wing num r pe pi with di abilitte wh were dcni d a e ible 

em·ir nmt:nt and met negati e attitude ntributing to their restncuons. lany htldrcn with 

di abtliti were eni d acce l public education. This I d t the approval of the Jndi idual 

with di abilitte ducation ct of 19T hen e became the lt!gislative foundation for federal 

funding f pectal education ( hadwick. 2 ). 

pe iaJ education in Europe a a cientific study and education of exceptional children started 

in 1955 when a panish Monic Pedr P nee de Leon (I 920-1984). taught a small number f 

children who ,.,ere deaf to read. " rite. peak and rna ter academi ubject . An ther paniard. 

Juan Pablo B net (19 7-1629) wrote the first book on the educati n of individual who were 

deaf in 1620. In ngland John Bulwar ( 1614-1684 publi hed the fir t book in English on the 

education for the deaf. Th fir t special chool in Great Britain was established in 1767 in 

Edinburgh by Thomas Braidwood ( 1715-1806). Hi nephew and assistant Joseph Wat. n 

(1765-1 829 later establi hed the fir t cho I for children who were poor and deaf in the 

London area (Reynolds, 2002). Ndurum (199'"') under core t11at establi hment of special 

. chool had een embraced by Europ an countries ) the efforts of a fe'-\ individual . The 

fir t special . choo1s were for th hearing impaired followed b} the school for the vi ua11. 

impaired. Th chool in We tern l:.urope were influenced more by the American 

out! ok in areas such a teaching . trategies. integration and service deli ery sy tems. 

peciaJ education in outh Korea wa introduced by Prate tant missionaries toward the end 

of 191
h centur .. In I 4. Ros eta herwood Hall, an merican missionary fir t taught a blind 

girl Braille. Four ears later he founded P eung Yang irls chool for the blind. In 1909, 

llaJl e tabJi hed a h I for deaf hildren. li we er the education of students \ ith 

di abilitie had been impl mented mainly in private rather than public in tituti ns. Thi i 

be au e the go,·emment of Korea ga c higher priori!) in promoting the national economy 

than to de ·eloping special education programme . Hence the questi n of h v.. the public 

p ciaJ chool ha e be n funded remain unans' er d ( eong-Hee eo. 1991). 
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pec1al du ation in ganda \ as started b) ir .\ndre\\ ohcn who wa the , vcmor of 

ganda in 1952 He had a visuall: impaired relauve. Hi intcre t and effort in pe ·•al 

education led t the re ult f funding f pec1al edu ati n b) variou , such a the Ro al 

omm n\\ealth ociety now ight a er Jntemationai).The c organisation had the main 

bje ti e of pr iding educati with di abilitie . II we er not until I 72 did the 

overrun nt of ganda e tablished a e tion of pecial needs education in the and 

p ns. This leayes one wondering whether there ' ere any funding set a ide by the 

Go emment before or it was left entirely to the to run the pecial need sch I (Randiki. 

2002). 

In Kenya. pecial education programmes started after independence in 1963. The minde 

comm1 J n (19 4 came up with a rep rt v.ruch was the fir t d curnent to highlight the plight 

of per on with di abilities. The terms and reference for this commi sion was to inve tigate 

among other things the implementation of national policies regarding the education need. of 

a child in viev. of their capabilities putting into consideration the monetary implications and 

the per nne I required to serve those needs. The Gachathi ( 19860 report al utlined the 

wa · forward to strengthen special education to establish more programme to cater for the 

di.abl d per ons. 

l.l.J Education Financing Models 

u tralia adopted the 'Relati e Funding' model that i a nonnative all cation model in Higher 

education. tudent numbers i one of the key elements in cal ulating the funding amount. If it 

tum oul that the number of tudent units taught i lower (at lea t 2%) than the number f 

funded tudent place . this may result in a reduction of fund allocated in the next academi 

. car. If it turns out that the number of students exceeds the target number set by the ministr '· 

an in titute will be paid the amount that i about 40% f a erage tuition costs (D TYA. 

2000). Thi aJTangement can introduce competition for student , and at the same time reduce 

~ vernment ub idies (Nair and Kumar. 2004). 

3 



D nmark adopted th 'Ta;·im ter' m de] in Higher ducati n. The fund all atcd tor teaching 

ISba ed n a umt- t pnn iple th t a c un for. on an a\ rage. one-third oft tal rcvcnu an 

in itute \>.:ill r et\'C. he number of tudent that p s amination determin the available 

budget air and Kumar. 2 4). In nglan . h1gher education in titut are unded by two 

main sour : Bl k grants and tuiti n fee. Bl ck rant are larg ly detenmned b) the [l rmula 

et y the Higher ducation unding uncil or .:.ngland (H F ). In general. the fi rmula i 

based on running cost. For xample Ia oratory- ased subjects rccei e more funding than 

non-laboratory- a ed ones. Part-time students receive only 50% of grant than a full-t1me 

tudent. their learning activities are relati ely less than full-time students. In titutes in 

London get more grant due t , for example higher living co ts (H F E 2002). 

In ingapore, higher education institute are mainl.' tate funded. After the mid-19 0 . the 

government decided to shift the funding from largely government-funded towards co t­

recovery through tuition fee ( el aratnam. 1994). the target was to provide public funding to 

cover the subsid level ranging from 75o/o- 4% for undergraduate course . 200 I). 

Howe er. in reality, the tuition fee have risenju.st 1.64% for the year f2001- 2. wherea the 

ub idy for univer iti s has ri en 10% for the same period (Ministry of inance. 2001 ). 

China introduced significant refonn m higher education finance that covered financial 

decentralization. new funding mechani ms and resource mobilization (World Bank. 1997). 

Before the reft rm in the 1980s, almost all the funding a exclusive! from the go emment. 

and fund were all cated according to the unitary tate budgetary plan . In the plan. 

historically ba ed adjustments were adopted and unused funds had to b returned to the 

go emment. uch a ystem provided no incentive for efficiency gains and impr ement . 

With financial decentralization. the central govemment has delegated financial re p n ibiliti 

to pro incial government and line mini trie t increas fle ·ibi lity. With the new funding 

mechanisms. th line item budget has been replaced by a bl ck grant. letting in titlltion 

decide how t pend the money. and institute an retain unspent fund . With re ource 

mobilization. in titute have been encouraged to enerate their own revenue and t charge 

tuition fee o as t redu e the over dependence on go emment funds. ther than releasing the 

fi al burden fr m the public funds. arJother goal f the refonn i to enc w·age in titutes to 

4 



make innovation and devel p their wn kill t, me t the developmental need of the.: 

changing iet. World Bank. 1998). 

Kenya has been implem nting the free prima . cducauon (FP ) m del. I he g \ crnmcnt ha 

al o ub idized condaT). t~rtiaT)' and higher education fi r government p n. orcd sllldcnt 

a elf sponsored students in all the in titution (public and private) pay thclf tuit1 n and 

other auxiliary fee . The e stud. pr grams bring on board p cia! education need tudents a 

well. 

1.2 ta temeot of th Pr blem 

The Partners in Disability Forum (2007 undesrcore that one f the con traints that many 

pecial chools face is the shortage of financial rc ource. his result int inadequate 

infra tructure and low quality of education. For example the phy ical facilities uch as 

bui ldings and classrooms are inadequate: lack of clean water, electricity re ulting m 

madequate lighting. and equipment for example shortage of desks: lack of communication 

facil ities such as JCT. telephone and of specialized ervices for the pupil . 

Kenya, is not exempted from the financial constraint as the rapid growth in education ector 

ince independence has not been reflected in the special education category. Koech ( 1999) 

note tbat. there are only 479 special edu ation programmes which include 385 unit and 94 

chool that include vocational and technical institutions. The number of children enrolled in 

thee chool stand at 14.600 with 1962 teachers and 1449 classroom . lhe e figures clear!. 

demonstrate that pecial education has not recei ed adequate attention to en ure equal ace s 

to education to learners with special education need. 

n1e Kenya go ernment i only able to spend 3.3% of its education expendi ture on pecial 

cducati n. The contributions from the donor -.: hi h upplement the deficit is sometimes hard 

to b come and ar inOu need by prevailing political. economical, and global factor hence 

not relia le (Abilla.J998). With such 10\.\ levels of budget all cation over th years a a 

government policy. there is need to inquire on whether the pecial sch ols/unit · ha e 

nece sar speciali ed equipments and Instrument uch as hearing aid . audio vi ual aid. 

Brai lle. wheel chairs am ng other . This study ought to ans\ er the question : What 

5 



me hani m are m pia e t fin nc p l:ial cdu~.:ation in K n a? Arc th fund all tc.:d b: the 

vemmen\ of Ken ·a 1 pe ial cducatil n ne d · c.le uate to manag the ·pc::cial 

chool unjt ? V hat are th eft c.:t · r the I el oJ funding btained by th p ci I ducati n 

in tituu ns? 

1.3 bjecti e of the tudy 

o determine the mechani m G r financing p cia! ducati n in Kenya. 

2. Toe tablish the effect of spe ial education financing p licics in Kenya. 

1.4 i o ifi a nee of the tudy 

Thi tudy wiJI help the goverrunent of Kenya policy maker. and takeltolder in the pecial 

education ector to pay more allenti n to the rapid growth of pecial education in term f 

financing need . 

The stud} ~ill act as a tool for pedal chool administrator in oliciting for financial aid 

from donor and well \ ishers and developing inno ating m dels for fund rai ing. 

The a ademicians may pur ue further re earch in financing the special education as the tudy 

add to the already existing literature regarding financing pecial educati n ector. 
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2.1 lntr ducti n 

Thi chapter revJC\ the the retical and mpirical literature on cducatJ n financmg a a 

ubli g d. Th chapter di usses the theory of fisca l polic., the theory f public 

exp nd iture and c ntingenc} the ry. It als r iew the empirical studie on cducati n m 

g n raJ with pecific empha i on sp cia! education finan mg. 

2.2 heoretical Fram work 

2.2.J T be Th ory of Fi cal Policy 

Theoi) f Fi cal policy wa ad anced b Musgrave's (1959) and in J han en·s (1965 ). The 

theory tate that the goals of fi cal poliC) extend beyond stabilization inc fiscal tool can 

be u d aJ [i r redistributing income and for reaJiocating re urce . It i iewed that 

pol iC) makers have an objective of promoting the ocial welfare f the citizen The ocial 

v.;elfare d e n t d pend on an. single variable or indicator. but on everal indicator . ome 

of which are of an economic nature and orne other of a cia! nature. The way in which the 

polic) maker rank these indicator change with lime or with the government in p wer. Tanzi 

I 20 4 denote that in repre entative dem cracie . this ranking is a. umed to reflect the 

preference of the citizens and change in tho e preference . 

The i cal p lie ' theory has certain a umpti ns with the first one requiring th e i tence f 

an all- inclu i e budgetar proce o public finance decision i made utside the budget or. 

at lea t, all deci ion . whether m or ut of the fi rmal budget are direct! r indirectly 

control! d b the central government. The econd one is that when the govemment makes the 

budgetar d ci i ns, it based on the be t economic analysi upported b r liabl data, on 

unbia d {; re a t • and n accepted ec n mic principles that esta li h link betw en chang 

in p lie) in trum nt and change in polic) objective . The third ne i that g ernment 

repre entative have the public int re t of ciliL.en in mind when w1d rtaking p lie 

deci ion . Th fi urth one i that the , c uti e arm f government mu t ha e a much ontrol 

over the policy in trumen!s as it i feasib le in a democratic societ . 
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2.-.2 Pure h .' f Public ~ p nditur 

amuel n (19 4) in hi minal paper n ''The Pure he r~ ot Public ~. p nditure'" h 

argued that there i a undamental di tin 11 n 't\\ecn g d th tare private nd g d that 

are" lie ti e''. J I we er. oth r c nom• t ha\e add d t and clarified e entia! dimcn ion 

of the distincti n bet we n g ds that are pri' ate and go d that are public in the nse that 

they pr ide ari u form of c lie ti\-e benefit 

Despite the imp rtance of the e argument and clarification . the do not h nge the 

inher ntly stati nature of evaluation . that is. a good is what it is. o matter \! hat formal 

definition i applied. a good doe not become more public or Jes public in on state of the 

v.·orld ver us another. or i there an bviou rea on to belie e that the relati e value of 

public good ver us private go d depend on the general state of the economy. 

Accordingly. neither the original contribution by amuelson nor subsequent refinement 

appear to support the Keyne ian a sertion that the optimal level for public expenditure i 

countercyclical with re p ct to t11e general state of economic acti ity. 

quality, and quity of ducation 

The literature regarding the economics of education ha long explained the incenti e for 

public and private inYestments in education. P achar poulos (1994) studie re eal that publi 

and private rates of returns to education are generall the highest at the primary le cl and that 

this trend is mo t ident in low-incom countrie . arn y and Levin ( 1985) and Bird all. et 

al. I 997 argue that the equalizati n and pr -po r policy perspective aJ o upport increa ed 

public in estment in primary ducation. The convention.aJ knowledg suggests that income 

inequality lead to educational inequality. and vi ver a. Because acquiring educati n 

requires substantial individual in eslment . educational opp rtunities are limited for the p or 

due to credit con traint . 

2.2.4 odel in the Finance and Prm.•i ion of ducation 

Jternati e model f g emment intervention in education can gen rally be haracterized 

according to the \ a chools are managed and financed. he harpe t di tinction is between 

public and private ch ol . In a purely privatized st m of education. ch Is derive their 
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re\enu entirely fr m fees and oth r private contribut ion ·. and are free to dctcrmin the type 

t f educati nal service fTer d. In ontr l. ch ols in a purely public ystcm h \\ the 

oppo ite feature : the_ are managed directly by the govemmt!nl. and their expenditures arc 

met b tax revenues (Jimenez and Tan. 19 7). 

Pnvate chool which recei e no financial aid from the government and ar free fr m public 

ntrol li at the highly decentralized end of the pectrurn. v hile public ch Is directly 

financed and managed by the central go emment lie at the other end . In b t\ een the e 

c tremes are a Yariety of anangement : in orne school system . pri ate hool rccci\le 

public ubsidies - whether in money r in kind - by agreeing to orne fonn of g emment 

over i ght ~ in others. school are financed partly by central goverrunenl ta revenues. and nm 

b:v local government , subject to contr I by higher authorities on the level and composition of 

e ·pendi tures. In mo t countries. the t pical outcome i a mixed picture. with var ing degrees 

and type of central and local government control in public as well as in private schools. The 

nature of public intervention tends also to differ across le els f education (Jimenez and Tan. 

19 7). 

2.3 Empirical Literature Review 

2.3.1 pecial Education in Kenya 

Attitudes toward person with disabilities ha\'e undergone profound changes during the past 

three decade . ociety' iew that the e individuals repre ented a burden to be egregated and 

medically treated has largely gi en way replaced b n t1on that people with di abilitie are 

entitled to right and re pect (Hardman 2005). 

It wa not until the second half of the nineteenth century and early ear of the twentieth 

century that pecial cia es begun to appear in public school . er ice for children with 

e. ·ceptionalities began sporadically and slowly. serving only a ver_' small number of 

individual who needed ervice . During this era e en children without di ability did not 

routinely attend school (Gargiulo. 2006). 
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In Ken)a treaun nt f p r n ''ith 

Children with p cial need were a 

p ial ne d wa \ iewed with a I t u pu.:tun. 

ciated ,., ith myth . ur · and t. b o . rra<.lition II~ 

the) were viev d as p rson '"h c ul<.l not d anything. th ir wa to it n<.l \: atch 

helplessly as others went ab ut their bu ine .1 he traditional beli fs and ·upcr ·tit ion 

about the cau es of disabilitie whereby di bility wa al a s iatcd "·th the \\T ng doing 

and curses from the ance tor's among other superstiti n rna have an impact tn the 

provision of the ormal education to children ' ith pecial needs education Ka o h ru. 

_004). 

From the early 1970 s a new iew of pe ial education started to emer e in a more forceful, 

pr fe ional and legal manner. For in Lance Koech ( 1975). b er ed that peciaJ education 

may be viewed as a major consumer of the content and e.·pertise of other di ctplines and 

profe ions. Kirk (1972). ob rved that special education programmes benefits not only 

handicapped children but al o non-handicapped children. This al o erves as the workshop 

and laboratory for developing pecialized teaching aids and tools which are eventually u ed 

v ith n n-handicapped children. 

In developing countries like Kenya the Go emment and citizens place tremendou value to 

educati n that focus on individual and c llective development as basis for ocio-cconomic 

and techno! gical growth. This can only be achieved through an education ) stem that gives 

equal opportunities to all citizen . In thi re pect Kenya ha made remarkable strides in the 

promotion ofEFA and UP .Within oth trategies the G vernment has put a lot ofemphasi 

on the education f per ons with special learning need (Kenya lnstitut ducation 

J umal, 2007). 

2.3.2 ballenge on pecial ecd. E ducation and Financing!Fundino 

According to V ely (2007) the challenge facing financing special education in tate ar 

majorly aused by the educational I ad r in creating and delivering quality pecial education 

ervices for example: i) legal challenge ' ,here a tate need to develop Jaw. policic and 

rules governing the special education e tor. ii ccountability challenges where there has 

been lack of accountability in th chool . unit hence deny the funding b 
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·mkeh Jd r . H • furth r noted that (! deral overnment d n t ha\ c nati mal d t to 

d termine the II cati n of fw1d . iii fi aJ challenge ' hich 'e ted the 

f th tate t pr vide funding t all . r ial 

tern for educating a di abiht child.· h1s p e · a que ti n a n 

h w much mone ' ' ould be en ugh and wher it w uld be best pent rampt m (20 7) al · 

noted that mo t tate oth de elo ed and developing d n t ha e b n hmark n the 

allocati n of fund to th pecial ch I /unit to determine the nece sary funding I vel . 

ln a re arch d n y Pari. h and hamb r (I 996 it is sugg sted that current stat formula 

rna) be contributing to the challenge hen e pr po ed a en u ased funding ' hich 

di tri ute fund a ed n a national or state a erage of cho l aged children with disabilillc 

a opp ed to th num cr of children in a sch ol district receiving pecial educati n ervice . 

The tate are obliged to deYel p accurate cost estimate to meet the student · need if the 

are to focu funding to\ ard achieving the tate academic goals.i ) demographi chalk:nge: 

A rd ing to Crampton (2007). th1 challenge tends to have greater influence on ducation 

policy and practic . A the num er of children with disability grows o a the re ource 

required need t be increa ed including monitoring. After examining this challenge he 

concluded that the incidence of di ability often increase with povert · which include wealth 

link factor uch a per pupil e ·penditure median h u ing value. median income [! r 

hou ehold belo"W the povert level and percentage of adult in the c mmunity ho have 

a,·erage educati n 

2.3.3 conom ' and it implication on pecial eed ducation. 

The c untry' may adversely affect pro i ion of educational material and 

specially when it is for hiJdren wh are handicapped due t the value attributed to 

educati n. According to Kabuch ru (2 04). ec nomies of th countrie are instrumental in 

influ ncing bow the political p licies on th distribution of resourc are decided or 

determin d untrie which ha e s und policies on p cial educati n are economi ally 

tab) ~ r e ample orway. A.Britain among others .In mo t de elopin countri s the 

govemm nt budgets ar unabl t full ater for education programme.the e c untri . I k 

for foreign donati n and grants from de eloped countries. In Kenya, agriculture and tounsm 
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are con tdered th c untry· main on mic a ti\ itie . 111 two econ mical activitie could 

b (and often are affe ted b _ xt mal act r p liti al. weather. det r tali n. 

in ecurity etc.Budg l allocati n redu cd by half includin that f education wht h ffc t the 

running f lhe programme.In it nd avor t ounter atta k the line . in 

19 the government was induced int adopt stru tural adju tm nt pr grammcs through 

e ional paper o.l f 1 98 which aim on economic management [i r ren wed growth 

(Go emment of K nya rep rt. 1999-2 IS).Further o t harin in educati nand health w 

introdu ed in order to cut government c. penditur . o do thi the parent and the c mmunity 

were t meet part f the cost of education budget. (Journal on education Government of 

Kenya. 1976 . 

ccording to Koech report (1999) the International Monetary Fund and World Bank 

dov.fll ized their funding in Ken a and e p cially in the public sector which re ult d int 

r trenchment of per onnel. This meant that those retrenched could no longer b able to 

ad quately support education for their children more o ' ith the alread introduced 

haring progrmme. The children with special need are ad ersel_ affected since familie may 

tend t give priorit to the average child due to economic hard hip . 

l11e large portion of Mini try of edu ation budget allocation goe to taff payment. Thi 

po es a challenge on how to cater for the purchase of asic educational material and 

re ource . lth ugh the large portion of the M budget goes to taff payment. the salar 

package of th indi iduaJ teacher remain lo\ . Thi results t lo" o ial est em hence I 

moti ation. For in tan e there was an indu trial a tion in ctober 2002 by the t a hers in 

demand of high alary pay. The sp cia! education teach r ha e c nstantly been crying ~ r 

pecial alJo, ance which have been hard to come (Kabuch ru ,2004 . 

2.3.4 o t of pecial eed Education 

ln addition to the payment f t acher who time t time keep n demanding an increm nt to 

their 1 w . alary pa kage ther arc ther per onnel cost t be mel in educating handicapped 

hildren. · r e 'ample. each school/unit needs a physiotherapist . clas a sistant. counseJl rs. 

medical assistant and therapi ts am ng other .All the e t put t g ther ace unt G r 

appro. imately % of th pecial need educati n fund . here are th r c m nents of 
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pecial edu ati n co t su h a Lran portation. fi eding health and rcha ilitatiun n ·icc . I· r 

xample the) in ur xpen i"e tran p rtati n c t when the) mu t d ign pcctal hu ·e. f r 

phy i all) handi app d hildr n with wh elchair , extra co t fi r pur base of r m dtfi ati n 

f equipm nt Ji r se erel. hand1capp d student and con tructi n of di a ilit) fncndl , 

buildi ng , facilitie , and infrastructure like toilets, ramps and pavement to m nti n a fe\ 

IY eldyke. J 4 . 

1c tare (J 75 eta ifie sp cia! needs education co t a · In !ruction Teach r , 

cademic upp rti e staff, dministarators.counc II worker . 

ph hoi gist : uxiliaJ) rvice lerks,cu t dian . upplier ; Pu li er 1ces -

Transportation. Fo d ser ices. Health Rehabilitation. u istence; facilitie - uilding. 

Ground . quipments. 

Will ann ( 1981) add that the high co t of special education are incurred due to various 

r asons as: pecial education pupil-teacher ratio : Here he urge that peciaJ chool ha\ e 

mor teacher and require teaching aides and a si tants in addition to more admini trativ 

taff to handle it admini tration which is more complex than in ordina scho Is. II 

indicate that ab ut 54.5% of pecial education pending g e n taff: Tran portation : 

. pecial pupi ls need more home to chool tran port more than rdinar) pupil and thi take · 

1-l% of the total special education pending: Boarding facilitie : lie sa ·s that more i pend 

on board ing for p cial pupil cause special boarding units ' co ts are aim dou le tho 

of ordinary boarding: pecial pupil upplie : To him rn re i pent n pecial pupil' 

supplier a the have more equipment uch a hearing aid and are materials orne f 

which are sophi cated scientifi equipment and very costly: Medical facilitie : he medical 

element in special education c ts al makes it co tly particular! the ho pita} f pecial 

schools . 

... 3.5 Developing countrie financial con traint in p ial ed du ation 

According to Partn rs in Di ability ·orum (2007) one of the con<>traint that man ' pecial 

cho Is ace i U1e shortage of finance re ource. This results into inadequate infra tructure 

and Jo\ quality of education .F r example the phy ical facilitie such a building , 

cia r oms etc ar inadequate: lack of clean water. electricit resulting in inadequat lighting. 
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and uipment for e.,ampl horta e of de: ks· lack of communication facilitie 

telephone and of pe talizcd rYtce [I r the pupil . lithe. requir finan c . 

According to (199 ) devel ping c untrie · have b en fa ing major challenge· in 

the funding of pe ial needs education. The crnment continu to ·truggle with 

difficultie to support pe ial ne d education programmes. In Uganda education hare of the 

national budget ha grown from 25.3°·'0 in 1998/99 to 27.5% in 1999/2000.11 wever the 

am unt spent on the primary sector (special need included) reduced m the national budget 

1998 '99. Resource from all ource fall belov. the real need fthe ector. Children related 

laws. policies and programmes initiated during the 1990s require en rrnous financial and 

human resources to enable cffecti e implementati n. Ghana on the other hand is no better. 

The Government of Ghana houlder the ' hole financial burden of p cial education. llere 

pecial education suffer whenever there i a shortage of fund for the education a a wh le. 

upport from other external source accounts [I r -% f the financial requirement for the 

special education. 

Thi financial challenge has not left Kenya out. The g verrunent of Kenya allocates special 

need education fund through the Ministry of ·ducation budget. The fund are then 

channeled to special schools/units through school accounts. The fund are limited and cannot 

cater for adequate infrastructure, learning material . computer and l) pewriter are al o 

limited hence lead to inadequate infrastructure and learning material . Many of the pecial 

schools are boarding hence the cost of running are high because the pupils ba ic needs have 

to be pro ided. In addition. pecial education require pccialized equipments which call for 

extra resources. I·or example school for the phy icall challenged require additional 

per onnel and higher u age f water to keep with the required tandard f cleanness. 

Materials for the blind and visually impaired tudent are also xpense such a chart in 

large format print and Braille. Text a are magnifiers. glasse , reading 

tands, Braille paper and machines. eaching material and particularly for mathematics 

(abaci. cube and cube oard . mod l . tactical diagram are not availahl locall and mu t 

be 1mported. In primary sch ol with a unit for , pecial need education the financial 

con traints ometimes create conflict \: ithin the chool. Resources and facilities have to be 

hared. 
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.A bapt ·r ummary 

Di . abtlity \\h1ch i a term c ering vari us impairment ofh{ dy may cur during a per n' 

1feume r be pre ent fr m birth and can be caused by impaim1ent. ub y. tern. of the b dy. 

h i a re trictive or lack of abilit} to perform an activit in a manner or within the range 

t:on idered normal for human being. There are diffi rent kinds of disability uch phys1cal 

d1 abilit . en or ' disabilit . intellectuaJ disability. rnentaJ health and emotional disabilities 

and development disability. Various theories and m dels of disability ha e be n ad anced tn 

. ocial and medical field of re earchers. 

tlitude toward per on " ith di ability ha e undergone change in the recent past. Per ons 

wi th disa ility were viewed with a lot of suspicion and arious traditional beliefs or 

explanation to the di abilitic were negative. The society saw the per on with disability as a 

burden not worth bearing. H wever during the last three decades there have been po itive 

attitudes and per ons with disability viewed as people entitled to right and re p ·ct. De pit 

the po itive attitudes change. the financing of education of persons with di abilit) especial! 

111 the de eloping countrie (Kenya included) still lags behind that of a erage persons. The 

hudget allocations for education do not in an way highlight or con ider the pecial education 

eparatel) . Special education which require extra and expen i'e facilities and re ources i 

kft to share M allocated budget which itself is not enough. 

Challenge on pecial need education financing /funding i a cr ss cutting issue among states 

both developed and de eloping. The challenges re iewed in this chapter include ; the 

unknown data for the children in pecial schools/units due t lack f data. this po es a 

challenge at the planning tage. Also the budgetary allocations on co t basis in thos policies 

un co ting are n t in place. There is lack of trained personnel to handle the pecial need 

children. n geographical challenge the monitoring procedure are not in place. The tability 

of the economy of a country determines the financial allocation to variou e tors education 

mcluded . Thi i .een in most of the de eloped counu·ie . evertheles in m t of the 

developing countrie the economy is unstable and mo tly relies on th ext mal r sources. In 

, iew of the abo e. p cial education financing policy in Kenya with an ass ment of the 

mechani ms and their effects. 
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H P R HR 

R E R H 1100 \:' 

J.l lntroducti n 

I he chapt r pre ented re earch methodol g that was applied v.hen carrymg ut the tudy. 

I he tudy was guided b. the rc earchers· bjectives in chapter one. irst, a pres ntatt n of 

the re earch design ,..,.a pro ided. This was followed b · an e planation on the target 

population, data c llection procedures and instrument and data analyst procedures. 

_ .2 Re earch De ign 

In order to find out the mechani m and effects in financing f special sch I /units in 

J-.:enya. the researcher purpose carried out a sun·e) The de ign that was u ed in thi tud: 

' a de criptive rea earch which according to rodho (2 03) a cited by Kombo & Tromp 

I 2009). was a meth d of collecting data by interviev. ing or administering a questionnaire to a 

amplt: of individuals, This method also helped in describing, recording analyzing and 

tn terpreting conditions that either exist or exi ted. 

J.1 Population 

\ccording to Kenya isabilit_ Directory (20 I 0-2011 ). there were one hundred and forty four 

pecial schools/units and post secondary In titutions in Kenya categ rized as foil w : i) 

'cho I fi r the Blind-8: ii) chool for the Deaf- 44: iii) ch ol for physically Handicapped -

I : iv) chool for Cerebral Pals -2: v) chool for mental! handi app d -53: i) P st­

econdar Institutions -4; 11 Integrated unit fi r the disabled -20. These sp cial 

scho I /unit and p st ec ndar in titutions were in almo t e er province in Kenya . 

. t.t ample 

In order to acrue e the objectives of the tud the researcher u ed stratified random ampling 

,,f the pecial sch ol /unit and po t econdar in tituti ns ithin Kenya which as far a 

p ssible pr due a repre entation of the populatjon as a whole. ay (I 92) states that I 0% 

1 f a population i con ider d minimum while KiJemi 1995 tates that the minimum ample 

·ize in research is 30 random! selected ca . With this in mind. a ample size of 33 special 

·elm I /unit and p t econdary institution were u ed repre enting 2.,% of each categor of 
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titmi n . Th trallfied random ·ampling \ a ba d on the 'en ategorization ol the.: 

10 titullon di\ 1ded int ch ol for the Blind. ch I (; r the r ph icall~ 

11andi<.:appcd. 

In tituuon and lnt grated unit fl r the di abled as hown in the table bel w: 

Tabl 1: ample di tribution b. In titution Ia ificati n 

In titution fype 

cho I [! r th Blind 

chools for th deaf 

chool for ph) sica! I handicapped 

'cho L fi r m ntally handicapped 

chool £ r erebral Pal y 

Po t secondar) institutions 

Total 

ource: Auth r. 201 I 

J.S Data ollection 

Population 

8 

44 

13 

53 

2 

4 

20 

144 

4 

9 

II 

4 

33 

I he re arch r u ed both primary data and secondary data. The primar data was the fir t 

hand information from the target re p ndent ; bead tea her of the pecial chool /unit . po 1 

econdary in tituti ns. The in truments u ed included an intervie\ guide and a tru tured 

que t i nnaire. lntervi ws were con idered to be a erbal questi nnaire. The researcher 

pro ided informati n verbal ly and face to face in tervi w in rder t ha e an pportunit to 

Ji cu s me i ue and gain any new rele ant information for the ucce s of the tudy while 

the tructured questiom1aire was dropped to the special ch ol /unit , p t condar 

10 titution and c llected later. he questionnaire had both open-ended and clo e- nded 

econdary data wa coli cted fr m the pecial cho I units, 

1 ost secondary in titutions financial statements. annual r port and any other ' ritten 

mformation cone mu1g financing to the p cial schools/unit and p t econdary in titutions 

m Kenya. 
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T e re archer c ·amined what was Jle ted in the urve~ and u cd b th qualitative and 

quantitati e meth d . Thi was because lhe findtng wa rep ned in both narrative and 

numerica l fonn. Jn qualitative data analy i , the r earcher found out and c mparcd the 

\Jews f the re p ndents on the challenge on tunding of p cia! ch I /units and p t 

econdary in tit uti n . The qualitative data was anal. ·zed using cont nt analysis. This was a 

et of procedure for ollecting and analyzing non stru tured infonnation into a standardized 

fi,rmat that allow ne to make inferences about the research objective(s). 

D scripti e stati tics' as used t analyze and ummarize the data on the respondent's view 

on the challenge of financing special chools/units and post secondary in titutions in Kenya. 

The data wa then coded as per their re pon e . identify key words and phrases in the 

re pon es then relate the key words to emerging pattern . From these theme and patterns a 

category of data was drawn out and meaning derived from them to interpret the results. This 

included percentage and frequencies.Table and charts were u ed to present data collected 

for ease of understanding and analysis. 
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D T T Dl RPR I 

-t.l Introduction 

Thl· objc: ti\ e f thi tud} v.ere to detcm1ine the m hani ms for financing p c1al 

educati n and to in e ligate the effe l f special edu ation finan ing p licie in K nya This 

ch.:~pter pre ent the findmg of the tudy and discu sion on the findings. he finding 

an wer the re earch que t10ns utlined on the background of the tud '· The data fr m the 

completed questi nnaire were umrnarized and presented in table . Percentage and mean 

cores \\ere u ed t ummarize and describe the data . 

... 2 Re pondent haracteri tic 

ut of the "'3 questionnaires distributed nl) 27 were returned. The a erage re p 

,,u · therefore. 82%. The pattern of there ponse i presented in table 2 bel w. 

Table 2: Ia. ification of Re pondent 

Questionnaires returned Percentage 

3 II 

:lhool fo r the deaf 7 26 

.chool fo r physi ally handicapp d 3 II 

.'chool ft r mentally handicapped 9 3"' 

. chool fo r erebral Pal • 4 

Po 1 secondary in titution 4 

Integrated unit fi r the di. abled 1 I 

Total 27 100 

ource : uthor. 20 II 
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.u.t f ni e in tb In titution 

igur J : 'J ear f en·i e in th in titution 

35.0 

30.0 

25 .0 
~ 

"" 20.0 <: c 
~ 15.0 

Q. 

10.0 

5 .0 

0 .0 

0 -5 y rs 6-lOyrs 11-20 yrs 20 ... yrs 

No. o f Yea r s in service 

.'ource: Auth r. 2011 

The re pond nt were asked to state the number of year the ha e been in cr ice with their 

vari u in titution . majorit of 32.3% have b en with their instituti n for b tween 6- J 0 

y ar . 19% ha e been in ervice for 11-20 ear . 22.6% have er ed for 20 r m re years . 

The lea t percentage come from tho e who have been in ervice il r I than 5 year and that 

had 16.1 %. We can therefore d ducti ely say a ugge ted that the employee ha e g od 

experience in their variou job . 

tl.2 Level fTraining ofthe re pondent 

Figure 2: le el of re pondent training 

urce: Author 201 1 
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I h I '\ el training f th re p nd nt a hown in th figure b ·c is th t ·o 
0 

1 th 

re. p ndent have g n through regular training Y-hile the latt r 3 ~% h· , e g< nc thwugh 

pe ial ducati n training. This p int t the fact that m f the in ·tituion are mpo t.:d 0 

~m1-ski lled workers who facilitate activitie that ar in lin with the peci 1 pr ,gram 

education. 

·L p cial ed ducation atcred t r b In titution 

igur : pecial eed Education catered ~ r b in titution 

c: Post secondary Institution 
.2 
~ 
u 
:J 
-u 
w 
"0 
Cll 
Cll 
2 
t;l 

u 
Cll 
a. 

V\ 

Integrated Unit 

Special school 

ourc : Auth r. 201 J 

0 .0 10.0 20.0 30.0 40.0 

Percentage 

50.0 

I he stud. sought to find out the various need that are cater d for by the instituti n under 

urve). mo t of the in tituiton cater [! r special needs which had the highe t per entage f 

41.9°'o. integration f unit had 32.2% and lastly p st sec ndar in tituit n " hi h had the 

lea t _5. %. This under ores the fact that mo t of the in tituion cater [! r p cial need in 

Kenya. 
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.... ) 
bl : p ci 

In tituti n 

r d ~ r b) In tiluti n 
..----- ~-

~lmd 
I requ n P rc ntagc . 

6 .5 
f.--

Phy i all Handicapped 13 14. 

~!email. Handi ap d 20 21 

Deaf Blind 10 10.8 

Deaf 30 32." 

~erebral Pals 4 4.3 

I Gifted and Talented 4 4.3 

i 
Auti m 6 6.5 

T tal 93 100 

Source: Amhor. 2011 

rhe variou in titutions cater ft r the n ed ranging from blind t auti m. Tho th t ater ft r 

the deaf had the highest percentage 32. %. mentally handicapped had 21.5%. phy ically 

handicapped had 14% deaf and blind 1 .8%, blind and auti ·m both had 6.5%. a tly \ a 

c.:rebral pal y and the gifted and talented which had the least percentage of 4."%. I he 

in-titutions in Ken a for special education cater mo tly forth e who ar deaf and mentally 

handicapped. 

-t .• 2 cb ol enrollm nt 

ig. -t: pecial chool enrollment 

40 37.5 

35 3 1 .25 

30 

Col 25 
"" r.: 
c 20 

18.75 
Col 

~ .., 
15 0.. 

12.5 

10 

s 

0 

Below40 41-80 81-120 Above 121 

Emrollment No. 

ource: Author. 2 11 
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1 1 enrollm nt numb r as per the in titui n wa brought into t que i n. pn.: nt c.l 

a ve. most of the in tituu n enroll 81-120 tudent \ ith 7. -% while th s wh cnn II 41-

11 tudent ace unt for 31.25%. There are aJ other in tituti n that enroll h J '" 40 

tuJent ha,ingl .75%.Veryfe, intitui nsenr llmorethat 12 tudent thu 12. -0 Q. 

-L.3 dmi ion into pecial cb ol pr gram. 

Figure~: pecia l h I program admi i n 

ource: uthor. 2011 

Reffered to from 
assesment areils 

Brought by 

Parents/relatives 

The way the tudent find their way t the e in titutions a h ' n in the figure ab v is 

e1ther through reference at 7 %or ar brought in by either parent or relative at 25%. 



~.-.In tituti n Fundin 

t igur 6: pecial h ol pr r m fun ing 

.'ource· Author 2011 

There p ndents were asked to indicate whether their in titu1 n receive funds from e ·temal 

sourc . 81% of the re pond nt indicate pre ence of external funding whil 19% indicat d 

nn funding. Thi h w that mo t of the in tituti n that cater [I r p ial edu ati n rec i e 

und from some other institution or organization. 

-t.-U Fund Provider 

Figur 7: pecial cbool pro ram funding ource 

Fees 

Donors 

.o. 

Gove rmentof Kenya(CDF 

Govermnt of Kenya( MOE) 

0.00 5.00 10.00 15.00 20.00 25.00 30.00 

Percentage 

ource: uthor. 20 1 1 
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he: rc: earch u ht t tahl ish the c r ani:tati n fund in the pc 

in titutions in Kenya. As h \ n in the fi ur a v . th thr u ,h the 

mmi tr)' of education provide most o the funds thu · 2 . %. AI vemm nt 

hrough the Community D el pment Fund pro ide funding at 25. I%. 

b~ the in titutions and on-g ernmental organizati n b th cater for 16.13% the funding. 

nor form 12.9% of the total pr ider f funds. 

~--'.2 Polic D cument on Di bur ement of p cial ducati n und 

Fioure 8 : i tence of docum ented p lie on di bur em nt of fund 

ource: Author, 2011 

The tudy further sought to e tabli h whether there wa a d cument tating the p lie n 

di bu ment of fund in the arious in tiluti n . 82% f the respondent c nlirm d 

exi tenc of the document in the nam National Fund for Persons with i abilit enforced b 

ational ouncil fi r p rs n with i ability PWD). 18% of the re p ndent indicated 

hat the document rna be inexi tent. 
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-lA. Rol of P li ocum nt for lanag m nt f und 

igur 9: JfPolic do umeot act a ' uid t r 1anag m nt fund 

. ource: uthor. 2 11 

Form the figure above. the policy document is u ed by majorit_' of th in ti tution to manage 

the fund that are disbur ed to them. 74% aid that they foil w the document a a guide w·hile 

26% aid that they don t use it. Titis under ore the imp rtan e o thi d cument in the 

mangcment of fund di bur ed to thi in ti tution . . 

-4.5 ufficiency of llocated Budgetary R ource 

fioure 10: Budg tary Re ource are ufficiency 

70.00 

60.00 

~ 50.00 
QJ / cD 

!3 
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~ 30.00 
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ource: Auth r. 201 1 
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There ponden were asked if the funds that the • rc eiv ar en u h to me t th ir budeclar\ . . 
needs. 67. 74% indicated that it is n ten ugh while onl 2.26% indi ated it is enough . Jhi 

findmg allud s t the fa t that no man r th funding pr vided y th vari us tunding rgan . 

there i till a deficit n the ne d that are e p ctcd t b ·met . the in titution . 

4.~.1 pecial education pupil~teacher ratio 

All the respondents indicate that special ch ol ha e more teacher and requtr teaching 

aides and as istants in addition to more admini trativc taff l handle it admini trati n 

which is more complex than in ordinary schools. Fr m their findings. O\' r 50°~ of pecial 

educati on spending goe on staff remuneration. 

4.5.2 Tran portation co t in pecial education 

II the respondents concur that pecial pupil need more home to chool tran port m re than 

ordinary pupils and which takes in excess of I 0% of th total speciaJ education spending 

budget. 

4.5.3 Boarding facilitie 

II re poendents indicate that more i. spent on boarding for special pupil because special 

arding unit · cost are almost double those of ordinaJ] boarding thereby making the 

in itutions financially o er treched and the) require additional funding other than from the 

government. 

4.5.4 peciaJ pupils upplie 

From the tud . all the re pondent allude t the fa l that more is pent on pecial pupil's 

upplie a th y require more equipment ·uch a· hearing aid and care material some of 

\\hich are ophi cated scientific equipment and , ·ery ostly. 

-4 .5.5 Medical facilitie 

The medical element in ecial educati n co t. al o make it co tly par1icularly the hospitals 

of spe ial school . JJ the re pondent indicate tJ1at the medical facilitie are stretched and 

the~ require pr per funding for establi hment and perational cost . 



~.6 lodu tion on \lanag ment of Fund 

Fioure 11: \1 hether induct d n how t rn nag fund 

100.00 

90.00 

80.00 

70.00 

60.00 

50.00 

40.00 

30.00 

20.00 

10.00 

0.00 

~ urce: Author 201 1 

Yes No 

The tudy took an intere t on whether the in titutions were inducted on how the manage the 

fund U1at are eli bur ed to them. 90.321Jio said they ar while 9.86% said other'v\-i c a hown 
. . 

above. This shows the importance and interest the funding bodies have on how the funds they 

gi ear managed and u ed in order to promote accountabiJit). 

4. 7 Auditing of the In titution 

Figure 12: hether In titution i Audited 

No 19.4 

"' "' c 
0 
a. ,. 
"' a: 

Yes 80.6 

0 .0 20.0 40.0 60.0 80.0 100.0 

Percentage 

· ource: Author, 20 I I 
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The figure abo e sh the resp nse \\hen the populati n wa a ked v.hethcr tht! in titut"on · 

the~ work for are audited by extt!mal agencie.. 0.6% aid it i done while onl. 1 .4% 41id 

auditmg is not done. This adds mor weight on the enforcement of accountability and puuin!! 

re ources to good use by the providers of the funds. 
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H P R IV 

DR I ) s 

5.1 Introduction 

ThL hapter pre ents the ununary of the data finding on the analysi rhc onclusi n anti 

re -< mmendations are drawn there l . The chapter is tru tured uno ummary 

onclu ion , recommendation and area f, r further re earch 

5.2 . ummary ofFinding and Di cu ion 

tintling . . 

t-.to·t of the pecial institution in Kenya enroll 1-120 student "'ith "'7.5% while th ·c \\ho 

nroll 41- 0 tudent account for 31.25%. There are al o other in titution U1at cnr II heiO\\ 

.+0 tudent having 18.75%. Very fe, instituion enroll more that 120 tudent thu 12."0-u 

Th~ tudents find their way to these in titution either thr ugh reference at 75% or ar 

brought in by ei ther parents or relative at 25%. 81% of the resp ndents indicate pre cnce of 

e:ternal f·u nding while 19% indicate no funding thereby portraying a ecwr that i hca\ il) 

r I iant on external funding. he government of Kenya thr ugh th ntini try I education 

pro\ ide mo t of the funds thus 29.3%. Also the government of Ken. a through the 

ommunity Development Fund provide funding at 25.81%. ther fee collected hy tht: 

Institution and on-go ernmental organization both cater for J 6.13% of the funding . 

Donors fonn 12.9% of the total provid rs of fund . The rcsp ndent wer ask d if the fund 

that the) receiv are enough to meet their budgetary need , 67.74% indicated that the L 

funding i not adequate gi en the high teacher - pupil ratio requirem nt. transp rtati n cosb. 

boarding facility c st . medical facility costs and pecial supplie . 

1.1 l teacher who admini ler special education program have n l attained the r qured level 

ol pecial educati n training at 35% hence most of them at 65% have gone through r gular 

traming. The maj r categor f sp cia! need educati n are th d af and mcntall 

handicapped children with 32. %and 21.5% re pectively. 

0 



The tud~ finding p it that funds from the min it f educati 11 arc di hur cd to th 

van us institution and are u ed ace rding t th d cument governing their u c. he 

insti utions fol1 w the p licies tipulated " hi h may ncourage ace untability but 1t the 'Utnc 

time may tjffle inno ation or improvement The Manager of the und are inducted and 

audited to foster and push for accountability on th e funding. 

1o 1 of the in titutions in Kenya that cater for pecial nl!eds offer the care fr m early 

chjldhood to secondary school. As we ha e ob erved there are vcr) fev, po t ccondar) 

institutions in the country. Most of there p ndent ha e the reguJar training that is given to 

those who take care of this special group of pe pie. The numb r that i trained in pecial 

education i quite mall to cater for the need of thi people. A g d num er of institutions m 

Kenya cater for deaf and those \J h are mentally handicapped. h re are pe pie with sp ciaJ 

need uch as cerebral and paJsy aJso autism who need extra care. The institution enroll a 

large number of students considering the facilitie that the) ha e. Thi makes it difficult for 

all the students to get adequate access to them. 

5.3 Conclusion and Recommendations 

As ob erved from the study. the in titutions get their funding from vanous ources with 

g vemment of Ken a, through Ministry of education being the largest provider of both the 

de"elopment and operational expen e funding fro thi chool segment. There is however a 

generaJ feeling that the funding is indaquate and th cost of pr viding sp cial education 

remains high '.1 ith respect to requirement of pecial supplie , transp rt and boarding facilities 

for the speciaJ need student . 

The stud. finding po it that fund fr m the min itr of education are disbur ed to the 

variou institution and are used according t the docum n! governing their u e. The 

insututions follow the policie stipulated " hich may encourage ace untability but at !he ame 

time ma) tiffle inno ation or impro ement. fhe Manager f the fund are inducted and 

audited to fo ter and push for accountabilit 1 on the e funding. 



The G ernment and other d nor h uld therefore c mt: up \ ith mc:an throu 1h hi h th ) 

an estabh h more hool for tho e \'.ith di abilitie to en urt: they arc tl~rc:d for from 

chtl hood to adulth d M re teacher hould be trained in order t , tcr ~ r the nne with 

spet.:•aJ needs nsidering the tati tJ ther are very~ w te her ~h arc special I) trainc:c.J . 

h uJd en ure that th _ start up project that will target all the pc: pic: 

with marginalized i sue that are considered p ial and n one 1 t he left oul. In ' titution 

that can be expanded hould be that it can cat r form rc tudent with d1 abilities. 

5.4. Limitation of th tudy 

Limttation in Jude, the study re tricted [I cus on the pecial I within one ge graphical 

area. The study focused on the pecial sch ols umts, post sec dnary instituti n m airohi and 

it c!n irons onl arJd c n idering the di ersity of the countr the 1inding may n t be 

r pre entati e of the whole popualti n of spe ial cho Is in Ken a. J lowever. the am piing 

techniqu used en ured that each re pondent had a non-zcr chance f being ele ted to 

pariecipate in the tudy. 

The.: time aJlo at d for data collection may not have been sufticienl to enable the rc pondent 

cnmplett.. the que tionnaire a accurately a pos ible, consideraing that the were at the arne 

tim carrying out their dutie of administ 1ing uch a mid-term exam. and pnority i of 

e l!nce. The res arch r prefferd to administer the data coJli tion to l only the amp1ed 

re pondents. however, thi \ a practicalJy not possible as some f them delegated this 

reque l to deputy head teachers and clas teachers, since they were either t o bu )' or over 

handling offi ial duties. 

".5 _ ugge tion fo r F ur ther Re earch 

1 he finding of thi n1d . it i hoped will conuibute to the existing b f kno\'. ledge and 

fnm1 ba is for future r archer . The(! llowing areas of further re arch are thu ugg . ted: 

i 1 \\"h rea- the current tud focu ed on resp n es from the h adteacher r th 

in. titutinn \\ ill re pect t mechanism financing polcic and it ffects further tudie hould 

1(,u• on the viability and u efulne s of th pecial need children after acquiring ducation 

2 



e iaJI. the mentall) handicapped chidlren . [ o the go hack 1 the trcet , reje tc h the 

'Tl.munity. hidden by the parents or lack o employment by the g \Cmemnt? 

ii The present study did not allow a gc graphical boundarie and hcnc t be c n idt:rcd 

ru iaJ in the funding pol ies and effect . time frame should be con idcn:d in further to en ·cr 

aJ lhe countries within kenya. 

ii11 There is need to adjust the sur ey mstruments to capture the much more n sp~cial 

educati n funding programme ba ed n the special educati n enr lmcnt and e. pl re on 

areas on budgeting allocation. 
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PP Dl 

PP DI 1: LETT R F I R D TI 

Pamela nyango katch. 

chool of Bu ine s, 

Facult of Commerce 

Uni er it ofNairobi 

P. Box 30197-00100 

airobi. 

ugust 2011. 

Dear Corre pondent. 

RE: Q 10 AIRE 0 1 I A D EFF • 'T F P I L 

ED ATIO ' Fl I 'G POLl Y IN KE Y : 

1 am a student at the abo\'e named Institution. Jn partial fulfillment of the requirement for the 

av.ard f the master of bu ine adminslration degree. I am carrying out a research project 

on the abo\e mentioned topic with a vie\1 to determine the mechani m and effect of 

financing policy in p cial school , units, po t ccondary institutions programm 

The purpose of Lhis I tter ts t reque t to kindly pro ide information to the be t f your 

knowledg by fiiJing in the attached questionnaire. Your cooperation in this exerci e will b 

highly appreciated and an Information pro ided \.viii b treat d ith high level 

c nfidentially and u ed [I r a ademic purpose . 

Kindly n te that my tudent Jdentilicati n card will be provided fi r identificati n purp se . 

Your fa ithfully, 

Pamela nyango Okatch 



PP Dl II: Q Tl ) 

Kindl. an er the folio" ing que tion b ' ticking in th apprc)pri. te brack t( ) or filin~ 

the pace provided. 

e tion : General Information. 

I. I lo\! can ou describe our chool? 

pecial school ( ) 

Inclusi e ( ) 

Integrated nit ( ) 

Po t secondary In titution ( ) 

2. I low long have you been tea hing in thi ch ol? 

0- yrs ( ) 6-10 yr ( ) 11-20 yr ( ) 20 + yr ( ) 

3. Have ou undergone training in NE? 

Yes ( ) No ( ) 

4 lf o.in 3.how did ou acquire the knowledge in Nl·? 

5. Which category of spe ial need education does ours h ol cuter? 

Blind ( ) Dear ( ) 

Physicall Handicapped ( ) crebral Pal } ( ) 

Mentally Handicapped ( ) iJted and Talented ( ) 

Deaf Blind ( ) ut1 m ( ) 

Other ( pecify) ( ) 

11 



6. What i your ch I enrolment'? 

1-~0 ( ) 
( ) 

21-50 ( ) 

7. Ho' are the learners admitted in your cho l? 

R ferred from asses ment center ( ) 

Direct admission ( ) 

Others ( ) 
specify ..................................................... . 

51- I 00 

ection B: Financing policy, Mechani m and ffect 

8. a) Do you receive any fund for your In titution from K? 

Yes ( ) No ( ) 

9. [f Ye in No.8 .Who provide the fund.? 

1overmnt ofKen a(M ·) 

Govennent of Kenya( D ) 

NGO 

( ) 

( ) 

( ) 

100 nu bo 

Donors 

Fee· 

pecify ............... ....................... .. .. 

ther ( ) specify .............................................. . 

10. Does the OK i ue guideline n h \\ t u e the fund ? 

Ye () o() 

11. lfYe in o.JO are the guideline d cumented? 

Ye ( ) 0 ( ) 

Ill 



12.1f"\Jo. In o.IO.\ •hat do you use a a guid in th u aile 

·-··· ·--·.-. 0 ••• 0 ........ - ...................... 0 .........................................................
....... •••••••••••••• ••••••• 

13. Are the guidelines useful to your Instituti n? 

Yes ) 'o( ) 

14 .Do you have challenges in using the guideline ? 

0 .... 0 ....... 0 0 ....... 0 0 0 ............ 0 ... ........ ... .... ••••••• .... 0 ..................................... 0 ............................. ·······?······ .. 

• 0 0 ••• 0 ...... 0 .. .......... ..... .... .. ... .... .. . . ...... ................................................ 0 0 ....................................... •••••••• ••••••• 

········ ······ ········ ····· ·························· ·· ············ ······················ ·· ······· ··· o•ooo ... 0000000000•0 ... ... ......... . 

. Is the funds /mone allocated from the G K adequate for your need m the school? 

Ye ( ) No. ( ) 

16. lfNo in I~, What do you do ifthe funds from the GOK are not enough? 

........................... .. .. ...... ... ... .. ... 0 •••••••••••••••••••••••••• 0 •••••• 0 ..... 0 •• 0 •••••• 0 ••••••••••• 0 ••••• 

•o•••········· ····· .... ··············· ..... . ...................................................... ·············· 

o • •, o • • •" • o o o o o, eo o o 0 o o o o o o o o o o, o o o o o o o "o o o o o o o o o o o o • o o • o o o o o o o o o o o o o o o o o o eo • o •. o • o • • o o • o 0 o o I • o o • o •••••• '''''''' 

······· ················ ....... ..... .............. ························ ··········••o••······················· 

17. What Challenge do you experience in running tJ1e special sch l/unit.post secondary 
In titution? 

18. Are you inducted on how to manage the funds disbur ed in your in titution a per 
the guideline . if an ? 

Ye ( No ( ) 

IV 



E.xpl in ......................................................................................................... . 

•• • • • • • • • .. • .. • • .. .. • .. • .. • • • • • • .. • • • .. .. • • • .. • • • • • .. • • 0 0. • • • • • .. .. • .. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • •••• 

0 
• e e • • •• • * • • e • • o o o o o o o • • o • o • • • o • • 0 • • o • o o • • o o • o. • • • o o o o • • • • e o e • o 0 • e e e e • .. •. • • •. e e e • e •• ••• • • ••• I •• •• t •• 

•. • 
0 

• 
0 0 

• 
0 0 

o • o o . o o o o o o • o • o o o o o • o o o o 0 o o • • • o • • o o • • • • • • • • o • o • e • • o • • e e e •,. e,. •. • e e e,. •. • a e e • e I I .. ,. e e e e. a I a ee •• ••• 

•• •. • • o o • • o • o o o o o o o o o o o o o o o o o • • • o o o o o • • • • o • o o o o • • • o o • o o o • o • o • • o o • • o e • e • • • e e • 0 e 0 ,. e 0 • • e. • •,. •'" • e I I. • e •••• •• 

19. Are your In tituti n audited? 

Yes ( o( ) 

20. What are. our c mment and how can it b inpr ved? 

. 0 ................... 0. 0 ...•......... 0 0 0 ................. 0 0 .. .... 0 0 .....•• 0.......................... • • •• 

THA KYO F R T KI 

v 


