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ABSTRACT
The study investigated factors that influence the implementation of integrated
English curriculum in public secondary schools in Kanduyi Division of Bungoma
South District. The study sought to achieve four objectives which included one ,
to establish how teachers’ initial professional qualifications influenced the
implementation of the integrated English curriculum and two, to determine how
the frequency of in-service courses for tcachers of integrated English influenced
the implementation of the curriculum. Data was collected using two sets of
questionnaires; teachers’ and students’ questionnaires. The reliability index for
teachers’ questionnaire was 0.93 and that of the students was 0.91. Descriptive

statistics was uscd in the data analysis.

The findings included one, whereas 50% of the teachers had received in-service
training on how to implement the integrated English curriculum, 46.7% of the
sample had not. This lack of in-service training courses had influenced their
implementation of the curriculum since the said teachers had been teaching as
they were taught without the knowledge of new approaches to teaching English.
This is because the syllabus was constantly changing. In addition, majority of the
schools had inadequatc supply of charts and audio visual tapes. The lack of some
lcarning matcrials impeded the implementation of the intcgratcd English
curriculum in thc sense that some (caching mecthods like lecturing \.ﬂvere

cmphasized more than others.

Xiv



Based on the findings, the following reccommendations were made. First, the
Ministry of Education (MOE) should liaise with teacher training colleges and
universities to ensure there is harmony between pre-service training programmes
for tcachers of integrated English and the implementation of the curriculum in
secondary schools. This will empower the teachers to implement the curriculum
with competence and confidence. In addition, the Kcnya Institute of Education
(KIE) through the MOE should organize comprehensive and regular in-service
training courscs for teachers of integrated Linglish al national, provincial and

district levels.

Suggestions for further rescarch included a similar study to be carried out in
Kanduyi division or other districts in Kenya but with special emphasis on time
allocated to teach integrated English and sometimes how it is utilized during the

learning-teaching of English.
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CHAPTER ONE

INTRODUCTION
1.1 Background of the study
Language is considered to be a system of communicating with other pcoplc using
sounds, symbols and words in expressing a meaning, idea or thought.
(www.unixl.com/~unixl/dir/education/languages/language definition/). Suffice it
o say that language is a fundamental tool that cnables pcople conduct daily
business. Fnglish is essentially spoken worldwide with over 500- 600 million
people using the language (Crystal, 2005). In Kenya, English is rccognized as the
official language and a medium of instruction in schools. Hencc English is at the
cpicenter of most social, religious, cconomic and political dimensions of lifc in

the country (K_L.IZ, 2002).

LEnglish language is onc of the corc subjects taught in the Kenya Sccondary
Education Curriculum. (K.L.E. 2002). The English syllabus adopts an intcgrated
approach to the tcaching of language (English language and Literature in
Lnglish). Integration is the merging of two autonomous but related entitics in
order to strengthen and enrich both. Curriculum integration as a principle is not
only confined to Kenya. At Frcyberg High School in New Zealand (NZ)
integration has been practised as far back as 1986. Initially, four core curriculum
subjccts: English, Mathematics, Social Studics and Science were integrated into a

theme based programme (year 9 & 10 students). However, as more classes
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became involved, in practice it was difficult to implement and a modified version
evolved. The deccision was madc to combine the dclivery of English and Social
Studies as integrated studies and include elements from other areas when possible
and appropriate. In this case the English curriculum achicvement objectives
would be used as a basis for asscssing student’s communication basis. (NZ

Curriculum Framework, MOE 1993).

In the Kenyan situation, the sccondary English curriculum asscris the importance
of integration. That litcrature is part and parcel of language learning (K.LE.
Syllabus, 1992). Howcver, in practicc both the lcaching and cxamination
containcd diflerent aspects of the language English and Literature. This failure in
implementation necessitated the revision of the curriculum in 2002, The English
curriculum was, this time round, intcgrated in practice in both the tecaching and
cexaminations (K.LI. syllabus, 2002). Curriculum integration poscs scveral
challengcs such as adequately prepared tcachers through in service, {extbooks and
other leaéhing learning materials. Tcacher attitudes towards intcgration could be
problcmatic as somc (cachers view themselves as subject specialists. The said
teachers will go to great lengths to guard their arcas of specialty jealously since

they would like to be scen as mathematicians, linguists or historians.



1.2 Statement of the Problem
The revised 8-4-4 curriculum in 2002 introduced significant changes and
innovations in all the subjects taught in secondary schools in Kenya.
The introduction of the revised integrated English curriculum was received with
optimism on the part of curriculum developers and scholars; stemming from the
fact that the two domains of the subject (Language and Literature) actually

complement one another.

English Language continues to enjoy its status as the medium of instruction in the
Kenyan cducation system. It is the official language recognized in the Kenyan
constitution; it is the language of commerce, computer programmes are run in
English; English Language therefore cnjoys a special placc in thc Kenya
curriculum set up. It is used as the language of examination. Following the
importance of the language as indicated above, it is therefore important that the
language be well taught at all levels of the education system.

Table 1: K.C.S.E. Candidature and National Performance in Core KCSE

Subjects in Percentages, 2002 — 2004.

Subject 2002 2003 2004
% % %
English 30 31 35
Kiswahili 44 49 41
Maths 20 19 18

Source: KNEC 2009

{ad



The performance of English at secondary schools in Kenya has bcen dismal
especially since the introduction of the revised curriculum in 2002 — The above
table can attest to this fact. For instance in the Bungoma District 2006 subject
ranking, English was 13™ with a mean score of 5.3702(out of a maximum of 12)
as compared to C.R.E which was first with a mean score of 7.4999. Kiswahili and
French had a mean score of 6.2763 and 6.7471 respectively (Bungoma K.C.S.E
analysis, 2006). The superiority of French and Kiswahili over English in terms of
performance is unfortunate since both arc languages just like English. This does
not augur well for English Language given its importance in the socicty today.

The problem is that English, given its importance is still being performed poorly
in national cxaminations pointing to the lact that therc could be challenges in
implcmenting  the  curriculum.  This thercfore justifies the study “factors
influcncing the implcmentation of intcgrated English curriculum in public

sccondary schools in Kanduyi division, Bungoma Sou_th districl.

1.3 Purpose of the Study

The study sought to analyse factors influencing the implcmentation of the
intcgrated linglish curriculum in Public Sccondary schools in Kanduyi Division,

Bungoma South District, Kenya.

1.4 Objectives of the Study
The study intended to:
i) Decterminc how teaching mcthods cmployed by teachers of integrated

nglish influcneed the implementation of the curricutum.
4



ii)  listablish the extent to which the frequency of in-scrvice courses for tcachers
of intcgrated English influenced implementation of the curriculum.

iii} Asses how the availability of lcaching-lcarning resources in  public
secondary schools influenced the implementation of the intcgrated English
curriculum.

iv) Establish how teacher’s initial professional qualification had any influence

on the implementation of the integrated English curriculum.,

1.5 Rescarch Questions

The research study sought to answer the following questions:

i)  How do the teaching mcthods ecmployed by tcachers of integrated English
influence the implementation of integrated English curriculum?

if) To what extent does the frequency of in-service training courses for teachers
of Integrated English influcnce the implcmentation of (the curriculum?

tii) llow docs the availability of tcaching-lcarning resources in public sccondary
schools influences implementation the integrated English curriculum?

iv) To what extent does the teacher’s initial professional qualification influcnce

the implementation of Integrated English in public secondary schools?

1.6 Significance of the Study

The lindings and recommendations of this study arce likely to be of immensc valuc

to both the teachers and educational planners. The findings intend to help

curriculum planncrs and developers to always seck and factor in the views of
5



teachers of English in the entire curriculum development process. The findings
are likely to assist teachers of English in re-evaluating their stratcgies in the
teaching and learning of integrated English. In addition, the findings of the study
arc likcly to help university lccturers and tecacher trainers to harmonize their
programmes with the changing trends in the teaching of English in Secondary
Schools. This in turn helps teachers to acquire relevant knowledge and skills

commcensurate with the reality on the ground.

1.7 Limitations of the Study

This study was limitcd in the sensc that survey studies rely on ‘scif-report’, data,
that is, they depend on participants to truthfully and accuratcly rcport on their
attitudes and characteristics. Therefore information unknown to the respondents
was not tapped in the survey. This information would have otherwise enhanced

the lMinding of the rescarch.

1.8 Delimitations of the Study

The study was conducted only in public secondary schools whosc control and
management are directly under the government. The study therefore left out
private sccondary schools since their proportionate number was almost ncgligiblc;
there was also the probability that the sampling techniques may exclude them in
the study. Second, the study was only conducted in Kanduyi division of Bungoma
South district. It was hoped that through cmployment of proper sampling
techniques. the findings of this study would cpitomize the reality nationally.

[§)



1.9 Basic assumptions of the study

It was assumed that respondents were honest and willing to co-operate and gave

honest and uninfluenced answers.

1.10 Definitions of significant terms

Curriculum Implementation: the process of putting in practice the designed
curriculum and ensuring that it is effective.

Initial Teacher Training: a pre-service course before entering the classroom as
fully rcsponsible teachcer.

Integrated English: the tcaching of English language and litcraturc in English as
onc subject; English.

Public Secondary Schools: refers to those schools that arc registered as such and

supplied with teachers and occasional grants by the government.

1.11  Organization of the study

The study was organized in five chapters. Chapter onc consisted of the
background of the study, statement of the problem, purpose of the study,
objcctives of the study, hypothcses of thce study, limitations of the study,
delimitations of the study, basic assumptions of the study, definitions of

significant terms and organization of the study.

Chapler two focused on rcview of rclated litcrature in which the concept of
integration language and literature, challenges facing teachers in the

implementition of the currionfum werg direusisd; Attendant to thir was the
7



discussion on the polemics of whether to integrate or not theoretical framework

and conceptual framcwork.

Chapter three described the research methodology. This included research design,
targel population, sample sclcction and sample sizc, rescarch instruments, validity
of instruments, data collection procedures and data analysis techniques.

Chapters four and five not only consisted of data analysis and discussion of the
findings but also summary of thc findings, conclusions, recommendations and

suggestions for further rescarch.



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter reviewed literature related to the area being focused by the study.
The section was divided into nine sections namely: teacher initial training and
professional qualification, in service training, choice and use of teaching
strategies, tcaching-learning resources, attitudes towards Linglish and intcgrated
approach, pro-integration and ant-integration scholars, summary of literature
review and theoretical framework. Finally, thc conceptual framcework showing the

relationship between independent and dependent variables,

2.2 Teacher Initial training and Professional Qualifications

Bishop (1985) asserts that poorly educated teachers can teach only what they
know and as a result, cling to the tcxtbook and depend on the narrow framework
of the system to give them a sense of security. Such teachers when in doubt will
always fall back on their familiar dogma. Parrot (1982) enumerates two types of
tcachers. First, there are tcachers who arc adcquately trained and lack cxperience.
Thesc tcachers are normally discouraged and arc reluctant to change due to their
incfTicicncies. Secondly, there is the cxperienced teacher. This crop of tcachers is
intransigent to change as they feel their expertise and confidence is challenged by
the new curriculum. Innovation “de-skills™ thc cxperienced teacher it makes his or

her expertisc irrelevant, They feel out of place and insecure, Studies show

9



students incompetence is a direct result of the tcacher’s inadequate initial training
capabilities. Somc tcachers show a lack of skill and knowledge in their

preparation and tcaching of English (Ochieng, 2006).

It was also indicated that teacher related factors, to some extent, influenced the
implementation of integrated English course. Factors that affect teacher’s ability
to perform, a heavy work-load, large classcs and inadequate time for teaching and

learning Iinglish. (Magoma, 1999).

2.3 In-Service training

In-service courses arc important and uscful (0 tcachers. T'cachers should practlice
and refleet upon all the skills and knowledge gained from any in-service training
they receive. (Buchler, 2003). ‘Teachers should not be 1efl on their own in the
cvent of an innovation. ‘Feachers need support through in-service courses in order
for them to achieve their objective in teaching. In-service training equips tcacilers

with skills, knowledge and attitudes needed for the implementation of any given

cducational program.

There is need for teachers (o be exposced to conlinuous training (K.1.EE. 2002). In-
scrvice courses may be organized and disscminated at various levels in Kenya.
The Kenya Institute of liducation organizes and facilitates in-scrvice courses at
national levels for selected subject {eachers from different regions who in tumn

trnin (enchers from their respective repions.

10



The study sought to find out whether teachers trained by K.1.E do go back and

organize effective in-service course for teachers in their regions.

Oluoch (1982) posits that teacher preparation should be intensified and extended
during implementation stage. Teachers should understand and accept the new
curriculum if it has to succeed. A suggestion is therefore made to the effect that
teachers should go through specially designed programmes for both serving
teachers and teacher trainees. He further recommends that suitable in-services
training programmecs will enable the serving teacher acquaint himself or herself
with the new curriculum, It is also observed that teacher expericnce determines
compcetence and efficicncy. Continuous tcacher training makes the teacher

receptive and flexible in the implementation of the curriculum (Mutoro, 2001).

2.4 Choice and use of teaching methods

The 1tcaching—learning approach in intcgrated approach should be multi-
dimcnsional. The choice and usc of Icarning strategics will be determined by the
nature and type of leamer, the availability of teaching-leaming resources and the
expericnces of the tcacher. Hence the teacher’s job is to make the teachiné—
fcarning situations and experiences interesting (Bishop, 1985). ‘That there should
be insight learning as opposed to rote learning. Relationships and principles are
morc important than facts; and applying what is learned is more crucial than
mcrcly learning it. Learners should be helped to learn how to discover for

themsclves il they have to face futurc challenges of life. Integrated English



envisages all the above where the teacher is the facilitator and the learners are the

contributors in learning,.

The tcacher should help learners to dcvelop holistically. That is physically,
intellectually, aesthetically, affectivcly and spiritually. The teacher can only
accomplish this if he or she is better prepared. Integrated approach calls for
modern day teaching strategies such as the discovery method; where learners
discover for themselves the concepts or knowlcdge necessary to learn. Other
stralcgics include problem solving, discussion, dramatization, story tclling and so
forth. ‘This study sought to find out what teaching strategics (cachers used and if

thcy enhanced or impeded the implementation of {he integratcd English

curriculum.

Parrot (1982) observes “as is the teacher so is the teaching,” in essence, better
trained teachers tend to be creative, innovative and easily improvisc tcaching
strategics to suit the subject matier and context, Inexperienced or rigid tcachers,
on the other hand, rcly on traditional mcthods of tcaching which may be
irrelevant. Wilkins (1974) asserts that teacher’s mastery of content of tcaching are
crucial for understanding on the part of the Icarncrs. It is not realistic or ultimately
desirable to cxpect teachers of Fnglish to happily and cflicicntly change their

approach (o language teaching suddcnly. Intcgration requires an inquiry method

of teaching.



Bishop (1985) asserts that if teachers are fully involved in the process of
cducational change, they must understand thc principles behind and the reason for
the change. Meaningful change only comes about if the teacher is fully involved
in the process of change. This study sought to find out whether language teachers
were continuously involved in the process of curriculum development and

whether there was continuous interaction between the curriculum developer and

_ the teacher of English.

2.5 Teaching- learning resources

According to the Ministry of Education (2000), the availability and quality of
teaching - leaming materials is a key factor in the effective delivery of the
curriculum. Without teaching - learning materials, classes will always be teacher-
centered and students will not learn on how to work independently and in groups.
In the integrated English Curriculum both teachers and students should be
provided with adequate teaching-learning resources. They include; textbooks,
teacher’s guides audio and visual materials. Previously it was the mandate of
Kenya Institute of Education (K.I.E) to sanction the development of instructional
matcrials which were then published by the Jomo Kenyatta Foundation (3.K.F) or
Kenya Litcrature Burcau (K.L.B). All schools were thercfore required to buy
K.L.E recommended textbooks. Since then the writing and production of tcaching
and learning resources has been liberalized, with KIE still approving and

recommending materials which are appropriate for schools. The active
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participation of teachcrs in writing, production, and cvaluation of tcaching and

lcaming resources helps in the fulfillment of the innovation.

According to The Ministry of Education (2000) handbook for inspection of
cducation institutions, it is observed that learning resources are not often used
cflectively because teachers do not have or do not use the accompanying teachers’
books. The teacher’s role is very critical as he or she is required to prdvide
leadership and wisdom in sclecting appropriate and relevant titles to be used. For
instance K.LE has approved several titles to be used in sccondary schools. New
integratcd English by J.K.F, Excelling in English by KLB, Ilead Start English by
Oxford University Press among others. ‘The teacher has to select carcfully from
(he list of books available so as to have a menu that effectively and clTiciently

satisfics the objcctives sct out in the new integrated curriculum of English.

If any mcaningful implementation of a new curriculum should take place, then
there should be a ready and continuing supply of teaching- lecarning resources and

adcquate support-devices (Bishop, 1985).

2.6 Attitudes towards Integrated English Approach by Teachers

Attitudc is a predisposition to perceive, fecl or behave towards a specific objecct or
certain people in a particular manner. They are derived from experiences rather
than intrinsic characteristics implying that they can be modified. Skills and

attitudes count for a great deal more in curriculum rencwal than do changes in

content and mcethod (thshop 1985). Many {cachers oficn dack the necessary
14



knowledge and skills to carry out an innovation. They are reluctant to break new
ground. It would be crucial to discover what teachers’ perception are towards the
revised Integrated English Curriculum in Kanduyi Division and what they are
doing to change their own attitudes and their leammers order to implement the
curriculum.

NAIROEB!
2.6.1 Pro-integration scholars ﬁ:ﬂt E?RB'-‘J:“ E -:.f OLLECTIOH
Ardcn (1988) in a Ministry of Education presentation maintains that integration of
English Language and Literature in English was not a new concept. He asserts
that the teaching of English is concerned with enabling the students to read, write
and spcak with fluency in ways appropriate in a variety of contexts. He wonders
whether it is possible to teach poctry or prose and ignore vocabulary. His main

idea is that the two components of English actually complement one another.

Giroux (1988) maintains that the approach to English teaching is more practical
when the integrated approach is used. He asserts that literature provides learners
with a convenicnt source of context for a course in language learning. Most
tcachers, it is observed, use literature to assist in the development of competence
in languagc and vice versa. Indangasi (1991) says that literature and languagc arc
of mutual benefit in the classroom situation because they reinforce cach other.
This implics that the two actually complement cach other despite their subject

boundaries, which according to him arc the motivating factor for their integration,
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2.6.2 The anti-integration scholars

These scholars argue that the two components have their distinct characteristics
hence the need to prescrve each component’s identily. Their contention is the
belicf that the two lose their unique qualitics when taught in an integrated mannecr.,
Wanjala (Literary Giants: KBC programmc August 2007) argucs very strongly
against integration. He points out that it took the concerted efforts of university
scholars like Taban Lo I.iyong, Kavetsa Adagala, Ngugi wa Thiong’o among
others to bring literature and particularly the teaching of Oraturc at the corc of
University cducation. e wonders why afler such a long struggle, the MOE has
cmbarked on a dcliberate attempt to “kill’ litcrature. He argues that the current
syllabus puts more emphasis on communication skills, grammar, listening skills at
the expense of literature. Tie posits that the state of affairs in Scecondary School
Curriculum will consequently render the department of literature in tcacher
iraining colleges and universitics redundant. This trend would not only impact
ncgalively on the employment opportunitics in the Job market but also undermine

the reading culture in the populace which Literature tries (o inculcatc.

Carter (1996) puts forward sevcral reasons why literature shouid be included in
the school syllabus with its own unique language, style of delivery and a unique
way of depicling issucs that dircctly or indirectly affect the socicty. That literature
offers plenty and varicd amount of written materials that affect humanity cannot

he gainsaid. The scholar argues that given the unique nature of literature, it should
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be taught on its own without merging it with other component. It is argued that

literature in its “undiluted” form would be more enjoyable to the learner.

2.7 Summary of literature review

The studies covered under this section did not analyse teaching methods put in
place by teachers of English in implementing the integrated English curriculum in
Kenya. Also none of the studies was conducted in Kanduyi division of Bungoma
South district where the current study was done. It is also important to assert that
most of the studies done carlier focused on the approach prior to 2002 where the
componcnts of the English subject were taught and examinced differently. The

present study was about the new approach to integration hence the need for the

study.

2.8 Theoretical framework of the study

The study was anchored on the curriculum implementatijon theory propounded by
Gross ef al (1992). The theory states that implementation of any educational
Programme envisages the question of facilities, teacher’s capability, management
support, compatibility with the organizational arrangement and the clarity of the
implementer (teacher) on what is to be done. The said factors are interrclated and

cach is important in making teachers to be prepared in handling their tasks

adequatcly.
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2.9 Conceptual Framework of the Study
Figure 1: Factors influencing implementation of intecgrated English

curriculum.
Tcacher Characteristics Availability of Resources Lcarner Characteristics
= |.carncrs attitude
®* Teacher’s * Teaching — lcarning towards English
mastery of materials » Learner motivation
content * Time allocated
® Teachers = Provision of facilitics
profcssional e.g. library
experlisc i.c.
pedagogy
= Teacher - i =
motivation
"  Teaching
cxperience
- . S
LfTcctive corriculum implementation
®  |iffective teaching
Liffective utilization of available resourccs -—

"
e = Giving and marking assignments
=  ]n- scrvice training

'

( Good performance in K.C.S.E English

Inputs arc given as (cacher characleristics. resources and learncr charactcristics.
These are harnessed into the process of curriculum implementation which in turn

results to good performance in K.C.S.E. English.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This section covered research methodology. It was organized under the following
sub-headings: research design, target population, sample sclection and sample
size, research instruments, validity of instruments, reliability of the instruments,

data collection procedurcs and data analysis techniques.

3.2 Research design

The study adopted descriptive survey rescarch design. According to Ogula (2002)
surveys are used to enhance systematically factual information necessary for
decision making. They are an efficient method of collecting descriptive data
regarding the characteristics of the population and the current practices,
conditions or necds. It is one type of descriplive research in which researchers
commonly use qucstionnaires and interviews to gather information about the
characteristics of some phenomena. Survey rescarch can explain or explore the
cxisting status of two or more variables at a given point. it also allows for
generalization. Descriplive survey was suitable o this study since analysis of data
was accomplished using descriptive statistics by way of frequencies, percentages

mcans and so forth.

3.3 Targcet population

Target population comprised all teachers and students of public secondary schools

in Kanduyi Division, Bungoma South District. Current records (2009) in the
19



District Education Office showed that there were 27 public secondary schools in
the division. The total number of students in the division was 12,189.There were

153 teachers of English (D.E.O Bungoma South District 2009).

3.4 Sampling techniqucs

Since it was not plausible to solicit pertinent information from all schools in the
division, the researcher selected a few schools for the study. Saunders et al (2007)
give a formula for calculating minimum sample size. The calculation assumes that
data was collected from all cases in the sample. The calculation is given by the
formula:

- 2 _I

%

N~ p% X g% X
Where:-

n is the minimum samplc size required.

p% is the proportion belonging to the specificd catcgory.

(% is the proportion not belonging to the specified category.

z is the z value corresponding to the level of confidence required.

c% is thc margin error required (Saunders ef al, 2007). Using 95% confidence
level with 5% theoretical margin error, a population of 12189 required a sample
of 350 students. Since thc number of tcachers and schools was less than ten
thousand( 10,000 ), thc researcher sought to usc the formula espoused by Mulusa
( 1990 ) which required at Ieast 30% of thc population. In this case 153 tcachers
yiclded 45 tcachers and 10 schools. Hence 350 students and 45 teachers were

sclected for the study. Using simple random sampling technique names of the
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schools were written on small pieces of paper, folded and put in a box. The
researcher then picked the papers randomly until the required number of schools
is selected. To ensure equal involvement of students, the selected number of
students (350) were divided by the number of schools (10) selected to give an
average of 35 students per school. The same procedure was applied in selecting
the 35 form four students per school since none of the 27 schools had less than 40

students per class (stream).

3.5 Research instruments
Data was collected using two sets of questionnaires namely: questionnaire for

teachers of Integrated English and questionnaires for students,

3.5.1 Questionnaire for teachers

The questionnaire was divided into sections A, B and C. Section A collected
demographic data. Section B collected information on teaching methodologies
and adequacy of teaching- learning materials. Section C sought the information

on aspects of students’ performance in English subject.

3.5.2 Questionnaire for students

The questionnaire had three sections: A, B and C. Section A focused on the
respondents’ demographic information and type of language used in the school.

Section B addressed aspects of learning-teaching materials and teaching
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methodologies that teachers used. Demographic data was intended to motivate

students to respond to qucstionnaire items.

3.6 Validity of the instruments

Validity is the degree to which results obtained from the analysis of the data
actually represent the phenomenon under study (Mugenda, 2003). It is concerned
with the soundness and the effectiveness of the measuring instruments. Content
validity was done by using the resulis of the pilot study. The researcher therefore
had the instruments appraiscd and amended by university experts in the arca of
study. Through thc pilot study, ambiguitics in thc question itcms were ironed out
before the actual study was carried out. This was conducted in two randomly
sclected schools. The schools that were used in the pilot study were not uscd in

the final study.

3.7 Reliability of the Instruments

Rcliability is a measure of the degree to which a research instrument yields
consistent results or data after repeated trials (Mugenda, 2003). The rescarcher
uscd split-half technique to test the reliability of the questionnaire for teachers and
students. In this technique scores from odd and even numbered items were
corrclated (Best, 1997). In this case, scores {rom the odd numbcred and even
numbered items which were obtained during the pilot study were correlated using
Pcarson Product Moment Correlation Co-cfficient. However this technique has

anomalies since it reduced the size of the instrument of two setg of hall the
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number of its constituent items. To rcctify this anomaly, the rescarcher necded to
apply the Spcarman Brown Prophesy formula which is denoted by: R*!'=2 %
1+ r*°

Where: R¥™! = reliability of the original instrument

™ = reliability co-efTicient obtained by correlating the scores from the
odd and even numbered items.
Using thesc formulac the rescarcher was able to test the reliability of the sets of
questionnaires whose valuc varicd between 0.00 and +1.00. The closer the value

was to +1.00, the stronger the congrucnce mcasure.

3.8 Data collection procedures

Authority to conduct the study was obtained from the Ministry of Education. The
researcher also reported to the District Education Offices in Bungoma South
District for clearance. ‘The researcher also obtained permission from cach head
teacher to conduct the research in the schools. The research questionnaires (see
appendix B-C) were personally distributed to tcachers of English to participate in
the study and collected when duly completed. Students were to be assembled in a

room and questionnaires administcred and collected the same day.

3.9 Data analysis techniqucs
Qualitative and quantitative methods of data analysis were uscd. Qualitative data
sought to make gencral statements on how themes of data were related. Data

collected underwent the process of organization, clustering, interpreting and

conclusion. Data was organized by sclecling, simplifying and reducing from the
23



form of written field notes to ensure that data is manageable, comprehensive and

can be used to give preliminary conclusions.

For qualitative data, dcscriptive statistics was used to summarize the data, to
enable the researcher to meaningfully describe a distribution of scores or

measurements using a few statistics.
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CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1 Introduction
This chapter presents the study findings and discussions. Crucial on factors
influencing implementation the integrated English curriculum in Kanduyi division
of Bungoma South District has been given. Not only is data on teachers academic

qualification given but also their teaching subjects.

The chapter also looked at the adequacy of teachers initial training and the
frequency that the teachers received the in-service training courses. In addition
not only the data in adequacy of teaching learning material captured but also
teaching methods that teachers employ during teaching in class. Last but not least
the respond view on factors influencing teaching of English and what can be put

in place to improve the performance of English has been recorded.

4.2 Questionnaire return rate

Out of the 45 questionnaires administered to teachers, 40 were collected back
translating to 89% return rate. For the students, 350 questionnaires were
administered and the number collected back was 325 translating to 92.9%. The

return rate was therefore considered sufficient.

4.3 Demographic data
The data presented here was obtained from the completed questionnaires from

teachers of English. Frequencies and percentages were used to describe the data

as shown.
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4.3.1 Gender of teachers
A sample of 40 teachers indicated their gender. This information is prcsented in
Table 2.

Table 2: Gender of Teachers

Gender Frequency Percentage
Male 26 63.5
Female 14 36.5

Total 40 100.0

The gender composition of icachers was that there were more males than females,
that is, 26 males (63.5%) against 14 females (36.5%). The gender composition
favours malcs apainst female. It will bhe desirable for the Teachers Service

Commission (TSC) to balance the staffing in terms of gender.

4.3.2 Teachers age composition
Teachers were asked to indicate their age bracket. The findings arc presented in

Table 3
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Table 3: Teachers Age Distribution.

Age in years Frequency Percentage
Below 25 11 26.7
25-34 19 46.7
35—-44 6 16.7
45— 54 3 6.7
Over 54 1 33

Total 40 100.0

It is apparent that the majority of the teachers lie in the age bracket of between 25

and 34 years.

4.3.3 Teacher’s Academic Qualifications

Teachers were required to indicate their academic qualifications and their

responses were as follows:

Figure 2: Teachers’ Qualification

Percentage
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From this figure above it can be inferred that majority of the teachers of English
(83.3%) were Bachelor of Education (BED) holders, followed by teachers with
Master of Education (M.Ed) and SI/Diploma in Education who had a percentage
of 6.8% a piece. The smallest percentage was derived from teachers with a post
graduate Diploma in Education (PGDE) qualification which accounted for a
paltry 3.3%. This is attributed to the fact that the government through the ministry
of education has been deploying teachers to schools through the Board of
Governors (BOG) the majority of this teachers are also Bachelor of Education

graduates.

4.3.4 Teaching Experience of Teachers:-
Teachers were also required to state their teaching experience and their responses

were captured as shown.

Table 4: Teaching Experience of Teachers.

Experience (Years) Frequency %
Bcelow one 7 16.7
1-5 14 36.6
6-10 9 233
11-15 3 6.7
16 -20 4 10.0
20 & above 3 6.7
Total 40 100.0
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From the figure above it is clear that the vast majority of teachers have English
language and literature in English as their teaching subjects (80%). Those who
teach cither English/French or English/Kiswabhili constitutc 13.3%. Finally those

who teach literature and other subjects arc only 6.7%.

It can thus be concluded that those teachers who have English/Literature as their
teaching combination are better placed to implement the integrated English
curriculum at Secondary School level. The remaining 20% are likely to encounter

chalienges of lack of confidence and low competency levels.

4.3.6 Teachers Initial Training.
T'eachers were requested to indicate whether they received training at pre-service
course level and state if the said training was adequate. Table 5 shows the

outcome.

‘I'able 5: Teacher Initial Training

Response Frequency Percentage
Yes 36 90.0
No 1 33
No response 3 6.7
Total 40 100.0

The table indicates that 90% of the teachers received pre-service course training

on the subjects that they teach. It is only 3.3% who were untrained. The rest, 6.7%
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did not give a response. In addition,76.7% of the teachers responded in the
affirmative when asked to state whether the training prepared them adequately to

teach the integrated English, 23.3% said the training was inadequate.

4.3.7 Teachers opinion on why the training did not prepare them adequately
to teach the integrated English.

English and Literature were treated as independent subjects at training level yet
the teaching emphasizes on integration. Training was based mainly on content and

never incorporated emerging issues as is the case with teaching integrated

English.

4.3.8 In-service Training

Teachers were asked to state whether they have ever received in-service training

on how to implement the integrated English curriculum. Their responses were as

shown in table 6.

Tablec 6: Teachers responses on in-service training.

Response Frequency Percentage
Ycs 20 50.0
No 19 46.7
No response 1 3.3
Total 40 100.0
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Table 6 above indicates that the majority, which is 50%, of the teachers have
received in-service training (at Icast once) on how to implement the integrated
English curriculum. However, a considerable proportion (46.7%) of teachers has
never been in-serviced. The information is instructive as the said teachers are
likely to encounter challenges during implemcntation. In this case, teachers have
been teaching as they were taught without the knowledge of new approaches to
English since the syllabus was constantly changing. It is apparent that tl-le
insufficicnt number of times that tcachers have received in-service training

courses does hamper, to a great extent, thc implementation of intcgrated English

curriculum.

Table 7: Teachers response on the number of times reccived in-service

training.

Response Frequency Percentage
"Once 4 21.4

2-5 8 429

6-8 7 35.7

“Total 19 100

The table shows that the vast majority of teachers, 42.9% have received in-service
training between 2 and 5 times. Those who been in-serviced between 6 and 8

times constitute 35.7%. Then a considerable good sample (21.4%) has received

32



in-service training just once. The question is whether this is sufficient, since

innovation and changes in the curriculum are constantly being effected.

4.3.9 Teaching of English and Literature.

Teachers were also asked to indicate whether they teach English and Literature

separately. They gave the following data as captured in the pie chart.

Figure 4: Teaching of English

Percentage

@ Yes
B No

This information about the teaching of English defeats the essence of integration
where the language component is used to teach literature and literature segment
used to teach English language. It is plausible to infer, therefore that this teaching

approach hampers the implementation of the integrated English curriculum.

4.3.10 Freguency of giving students assignments.

The researcher wanted to know how often teachers gave their students

assignments. They gave data as shown in the Table below.
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Table 8: Frequency of giving assignments

Response Frequency Percentage
Daily 35 86.7
Once a week 3 6.7
Once a fortnight 1 33
Once a month 0 0
Any other (thrice per week) 1 3.3

From Table 8, it is clear that the vast majority of teachers (86.7%) give
assignments and or homework to students on a daily basis. This is followed by
6.7% of teachers who administer once a fortnight and thrice per weck a piece. The
information is within the standard practice of Icarning of English since language

skills (listening, speaking, reading and writing) need to be developed regularly

(K.LE, 2002).

4.3.11 Frequency of marking assignments

Asked whether tcachers were able to look at students assignments regularly, they

gave responses as shown below.
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Figure 5: Frequency of marking assignments

Percentage

@ Yes
B No

The information indicates that the majority of teachers (70%) evaluate student’s
exercises regularly. However, 30% of teachers do not look at students
assignments regularly. This is a worrying trend since English like any other

language, needs to be leamnt by regular practice. (Crystal, 2005).

The reasons given for failure to evaluate learners’ assignments were that classes
were too large with 13.8% of the sample representation. The other reason was the
sometimes they mark themselves in groups with a representation of 4.0%,

impromptu school programmes 7.2% and finally some are done orally in class,

representing 5.0%

35



Tablc 9: Reasons for not looking at students work.

Recasons Frequency Pecrcentage
Classes too large 6 13.8
Students mark themselves 2 4.0
Impromptu school programmes 3 7.2
Done orally in class 2 5.0

Total 12 30.0

4.3.12 Teachers’ responscs on students’ completion of assignments.
Teachers were required to indicate whether students completed assignments as
requircd. I not completed on time, teachers were then asked to state reasons that

students pave. Table 10 shows the outcome of analysis.

‘Table 10: Teachers® responses on completion of assignments hy students

Resphhsc o o "I"rcquency - Pcrcenthgc
“Yes - 28 B 70.0

No 12 30.0
Total 40 100.0

I'he table shows that 70% of students completed assignments as required while
30" did not. The rcasons given for failure to complete the work were first lack of

adequate time with 17.5% of the samplc representation. The other reason was lack
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of adequate text books 5.0%, some students are lazy, 3.5% and unfavourable

conditions at home representing 3.0%. The resuits are shown on table 13.

Table 11: Reasons for not completing assignment.

Reason Frequency Percentage

Lack of adequate time 7 17.5
Lack of textbooks 3 7.5
Laziness of students 1 2.5
Unfavourable conditions at home 1 2.5

Total 12 30.0

4.3.13 Adequacy of teaching learning material.

Teachers were asked to indicate the level of the teaching materials as shown in the

table. They were required to use the choice of:

Quitc adequate = QA
Adequate = A
Inadequate = {
Quite Inadequate = Ql

to make a response against the various tcaching/lcarning resources. The

information is prcscnted in table 14.
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Table 12: Teachers responses on teaching — learning resources.

Material QA A 1 Ql
Teachers reference guidc books 30 63.3 6.7 O
Students textbooks 233 53.3 16.7 6.7
Charts 10 16.7 46.7 26.7
Audio tapes 0 36.7 23.3 36.7

I'he findings showed that teacher’s reference guide books are adequate and hence
facilitate the implementation of the curriculum’ over 93.3% of the sample
indicated that the guide books were both adequate and quite adequate. Over
76.6%% of the teachers said (he students® text books were available. It is important
to note that tcachers were relerring Lo the course books only: which are not
sufTicient for the students. There is nced for a varicty of textbooks. It is instructors

o note that availability of charts was inadequate with 73.4% of the sample

affirming this reality.

4.3.14 Teachers’ response on whether students have the recommended text

hooks.

Teachers were required to statc whether all their students had  all the

recommended  textbooks for the teaching—lcarning of integralcd TDnglish

curriculum. Their responscs were capturcd in the pic chart below.
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Figure 6: Students having recommended text books

Percentage

o Yes
B No

From this figure 63.3% of the sample indicated that students do not have the
recommended text books for the teaching and learning of the integrated English
curriculum; only 36.7% of the teachers answered in the affirmative. This scenario
to a great extent, hampers the implementation of the curriculum since English like
any other language is practical hence frequent practise is necessary so that

learners can master the language skills of listening, speaking, reading and writing

(K.LE, 2002).

4.3.15 Teaching methods based on teachers’ opinions

Teachers were asked to give their opinions about the teaching methods used in

class in one item of their questionnaire. They were required to use the choice of:-

Quite often = Q.OFT
Often = OFT
Less often = L.OFT
Never — NEV
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to indicate the frequency of using the teaching methods. The information is

presented in Table 13.

Table 13: Teachers responses on their frequency of their teaching methods.

Teaching method Q.OFT OFT L.OFT NEV
Lecturing 33.3 16.7 30 20
Small group discussion 30 56.7 13.3 0
Question and answers 60 33.3 6.7 0
433 233 30 33

Demonstration

Different language skills require different teaching methods. From this table it is
apparcnt that a considcrable proportion of teachers 33.3% use to lecture method
which is teacher-centred. On the other hand, small group discussion and-
question/answer method which are learner centred are employed by a huge
proportion of the teachcrs. Small group discussion has a sample of 86.7% of the
tcachers who use it oftenly. Question and answer method has a proportion of
93.3% who use it quite oftenly. Learner — centred methods enabled the leaner to

develop their own insights and learn independently as opposed to teacher-centred

mcthaods like lecturing which may engendcer rote leaming.

4.3.16: Teachcr opinion on factors hindcering teaching of English

Teachers were required to give their opinions about factors that hinder the

teaching of Linglish. They wcere required to use the choice of:
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Strongly Agree = SA

Agree = A
No Opinion = NO
Disagree = D
Strongly Disagree - SD

to a number of statements relating to teaching impediments. The information is

presented in table 16.

Table 14: Teacher opinion on factors hindering teaching of English

Factors SA A NO D SD
High work load 60.0 26.7 6.7 6.7 0
Students negative attitudc towards English 30,0 36.7 6.7 13.3 133
Unqualified teachers 6.7 133 20.0 200" 40.0
Poor evaluation methods 33 400 133 133 233
Students use of mother tongue 633 233 0 6.7 3.3

From the table 60% of the teachers strongly agreed that high work load impedes

thc teaching of English, 26.7% agreed with the same statement, 6.7% were

undccided on the same while 6.7% disapreed with the statement. From the data, it

was concluded that a majority of the teachers agreed with the statement that high

work load hinders the teaching of English.

On qualification of teachers, 6.7% sirongly npresd with the sidlement that

unqualified tcachers hindcrs the teaching of English, 13.3% agreed with the sanie
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statement, 20% had no opinion on the same while 20% and 40% of the teachers

disagreed and strongly disagreed with the statement respectively. From this data it

can thus be concluded that a majority of the teachers disagreed with the statement

that unqualified teachers’ hinder the teaching of English.

4.3.17 Teachers opinion on factors that influence performance of English in

their schools.

4.3

Lack of enough books for practice.

High work load for teachers.

Negative attitude towards English by both teachers and students.
Negative transfer of language (mother tongue and slang).

The dogma that English is a foreign language.

The dogma that some areas are difficult, for instance poetry.
Students in some schools are low achievers.

Inability and unwillingness to enforce language policy in schools.

Use of mother tongues by some teachers in the presence of students.

Icss frequent teaching and evaluation.

.18 Teachers’ opinion on what can be done to improve the performance of

English.

Encourage the use of English in all interactions.
Teachers should specialize in both English and Literature.
Regular testing and evaluation of students.
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e Incrcase the number of tcachers to adequate levels to match the ever
increasing number of students.

e Compel students to rcad widely.

e Students to form groups to discuss areas of difficulty like poetry.

e Enforce a language policy to compel both students and tcachers to usc English
language in all interactions.

e Tecachers to be in-serviced regularly.

e {rovision of cnough (ext books.

e [nthuse students on the importance of English through public talk.

4.4 Findings from students

The data presented here was obtained [rom the completed questionnaires from

form four students. Frequencics and percenlage were used to describe the data as

shown below.

4.4.1 Gender of students

A sample of students indicated their gender. This information is presented in

Table 15.
Table 15: Gender of students
Gender Frequency Percentage
Male T TTTTaes 87.5 N
l‘cmale 40 12.5
Total 325 100.0




The gender composition of students was that there were more males than females,
that is, 285 males (87.5%) against 40 females (12.5%). This is attributed to the
fact that there are more boys’ schools in Kanduyi division than purely girls’
schools. In the mixed schools, there was still a larger proportion of male students

than female ones.

4.4.2 Language used at school

Students were required to indicate the language used at school. The findings are

presented in the pie chart below.

Table 16: Language used at school

Languagc Frequency Percentage
Swabhili 132 40.6
English 120 36.9
Sheng 67 ' 20.6
Mother tongue 6 1.9

“Total 325 100.0

Kiswahili was the language use for communication by 40.6% of the students. The
rescarcher also noted that 36.9% of the students uscd English 1o communicate in
school. A combined percentage of 63.1% of the students uscd another language
other than English to communicatc in school. This is a significant proportion
since language (English) is best learnt when someone is immersed in that

particular linguistic environment (Crystal, 2005).
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4.4.3 Availability of textbooks to students

Students were also required to state whcther they have the required textbooks.

Their responses were captured in the tablc below.

Table 17: Availability of textbooks to students.

Response Frequency Percentage
Yes 67 20.6
No 258 79.4

Total 325 100.0

From the table, 20.6% (67) students rcsponded in the affirmative. A large

proportion of 79.4% (258) responded in the negative, that is, they don™t have the

required (cxtbooks for English.

I can thies be concluded that a vast majority (79.4) of the students do not have the

requircd textbooks for English. This sccnario, to a great cxtent hampers the

implcmentation of the integrated English curriculum.

4.4.4 Students, response om the cxicnt to which their schools have

Icarning/tcaching materials.

Students were request Lo indicate the extent to which their schools had teaching

learning materials. The information is presenied in table 20.
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Table 18: Extent to which schools have learning/teaching materials

Teaching/learning Materials QA A 1 QI
Students textbooks 21.9 43.8 25.0 8.1
Charts 8.8 18.8 40.6 26.3
Chalk boards/chalks 46.9 43.8 3.1 1.3
Audio tapes 5.6 13.8 40.6 35.6
Visual tapes 7.5 17.5 41.3 294

From the table 18, 21.9% indicated that students’ text books were quite adequate,
43.7 % said the books were in adequate supply, while 25% of the students said
that the books were inadequate. A small proportion of 8.1 % of the students
indicated that students textbooks were quite inadequate in supply. In the same
breath, most schools had adequate supply of chalk boards and chatks, this

constituted 90.6 % of students who affirmed this fact.

However, charts, audio tapes and visual tapes were very few. A combination of
66.9% of the students indicated that charts were both inadequate and quite
inadequate. In addition, 76.3% of the students said that audiotapes were both

inadequate and quite inadequate in their schools. Last but not least, 71 % of the

students indicated that visual tapes were not only inadequate but also quite

inadequate in their schools.
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The inference the researcher can get from this data is that perhaps the teaching
methods ecmphasized by tcachers were lecture method and class discussions’ the

adequate availability of students’ textbooks and chalks/chalkboards is a pointer to

this veracity.

4.4.5 Frequency of assignments’/homework

Students were asked to state how ofilen they were given assignments and home

work. They were required to make the choicc of.

Very often = (Daily)

Oficn = (Once a wecek).
Rarcly = (Once a month)
Very rarcly (Oncce a terin)

1o make a responsc on the frequency of doing assignments or homework. The

information in the table below.

Table 19: Frequency of homework/assignincnts

Choice Frequency Perccntage
Very oficn 112 34.4
Ofien 163 50.0
Rarcly 37 1.3
Very rarely 5 1.9
No responsc 8 2.5

Total 325 100.0
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From the table, it is apparent that 34.4% of the students indicated that they were
given assignments on a daily basis. Half of thc proportion (50%) of the students
indicated that they were given assignments and homework once a week. The

remaining 13.1 % of the students were rarely given assignments.

It is instructive to note the 50% who were given assignments and homework once
a week. This is interesting since English is a practical subject and learners need to

practice on the skills daily. It is unfair to kecp students (50%) for a whole week

before they can practice what they have learnt in class.

4.4.6 Level of difficulty in areas of English

Students were required to indicate level of difficulty in various segments of the

integrated, English subject. They were to select by ticking appropriately from the

following choices:

Very Easy = VE
Easy -

DifTicult = D
Very Difficult = vD

Their responses were tabulated here below
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Table 20: Level of difficulty of areas of English

Area VE E D vD
Composition 3.1 28.1 50.0 18.8
Comprchension 15.6 313 37.5 11.9
Grammar 9.4 25.0 37.5 3.1
Poetry 6.3 18.8 46.9 144
Oral literature 394 25.0 9.4 6.3
Novel 0.3 41.9 24.4 10.6
Drama 12.5 18.8 40.0 11.9
Short story 12.5 30.06 38.1 14.4
Close lest 11.9 14.4 36.9 36.9

From the table it clear that students found only oral literature to be very easy and
casy, with a proportion of 39.4% and 25% respeetively indicating the same.

Composition was considered the most difficult with 50% of the students stating
that they find composition writing to be difficult. It is followed very closely by
poctry of which 46.9% of thc sample said that poctry is difficult. [t was also noted
and closc test were difficult with 40%, 38. 1% and 36.9%

that deama, short story

of the proportion respectively indicating the same.

4.4.7 Teaching methods uscd by teachers.

Students were required o stale the cxtent to which teachers usc the various

teaching methods in teaching in class. They were required to use the choice ol’-
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Quite Often = Q, OFT (every lesson)

Often = OFT (Twice a week)

Less Ofien = L, OFT (once a weck).

Never = NEV. (Not at all) ot ‘:;-t%u;
The findings are tabulated as follows:- \qﬁ?;%‘;l*hgo

u:'&t »

Table 21: Teaching Methods used by teachers
Teaching Method Q, OFT OFT " L, OFT NEV
Lecturing 30.1 27.0 20.9 20.0
Small group discussion 48 36.8 55 8.8
Question and answers 63 18.5 18.5 0
Demonstration 19.25 21.5 28.5 29.0

The above table indicates clearly that teachcrs used most the method of question
and answer in teaching their lesson, backed with a proportion of 63%. This was
followed by small group discussion with proportion of 48% of the sample
indicating thus. It should be noted that dcmonstration method was least used by

teachers with only a proportion of 19.3%. Finally, lecture method received a

significant amount of support from a proportion of 30.1% of the sample saying

that tcachers used lecture method quite ofien.

It is crucial to note that both small group discussion and question and answer

mecthod are learner — cent red.
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4.4.8 Students’ opinion on factors lowering performance in English
Students® were reducslcd to indicatc bricfly factors lowering the pcrformance

lowering the performance of English. Their opinions werc as follows.

Table 22: Factors lowering performance of English.

Opinion Frequency Percentage
__l?lza‘l;(il.l:llc textbooks, poor 20 o 50.0

background. wmother  tongue

interference.

Svilnbus  very  wide, lazy 9 22.5

students, less assignments.

Feacher incompetenee, beliel 1 27.5
English is essay, students lack
role model

T 40 100.0

Total

4.4.9 Students’ opinion on how to improve performance of English.

Siudents were also required to give suggestions on how (o improve the

performance of Linglish in schools. Their opinions are presented in Table 23.
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Table 23: Students® opinion on how to improve performance of English.

Opinion Frequency Pcrcentage

Compulsory speaking 241 74.2
of English. frequent

assessment,  provision

of lcaming matcrials.

Teachers to give good, 63 19.4
foundations, more

debate

Government to employ 21 6.4
more teachers, teachers

to vary teaching

mcthods o

Tetal 325 100.0

4.5 Summary of finding in relation to research questions.

‘The study sought to answer the four questions mentioned earlicr. First, do the
tcaching methods cmployed by teachers of integrated English influence the
implemcntation of the integrated English curriculum? From the findings tcachers
varied the teaching mcthods employed in class. Lecturing, small group discussion
and question — answer mcthods were usced predominantly. Dcmonstration was
he veracity of students having challenges in poetry

Icast used perhaps pointing to t

and composition. Ycs, the tcaching mcthods do influcnce the implementation of

the integrated Iinglish curriculhim.

Second, does the frequency of in-service training courses for tcachers of English —

influecnce the implemcntation of the integralcd English curriculum? From the
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findings, 46.7% of the teachers indicated that they had never received in-service
training. Since in-service training teachers with skills, knowlcdge and attitudes
needed for the implementation of the intcgrated English curriculum; the said
teachers encountercd challenges in implementing the curriculum. Teachers did
teach in the way they were taught without the knowledge for new approaches to
English. Those teachers who had received in-service training had a proportion of
21.4% who said they had only been in-serviced once. The said frequency is lower

to cnablc teachers implement the curriculum with competence, confidence and

innovation,

Third, docs the availability of teaching-learning resources in public secondary
schools influence the implementation of the integrated English curriculum? It’s
important to note that without teaching-lcaming resources/matcrials, classes will
always be teacher-centred and students will not lcarn insight(ully. The findings
indicate, many students did not have the recommended textbooks and that charts,
audio-visual tapes were inadequate in supply. Integrated English being a practical
subjcct requires students to leamm on their own, say in literaturc. Without the
rccommended sct books quality leamning is greatly compromised. Therefofe

availability of tcaching-lcarning resources does influence the implementation of

the intcgrated English curriculum.

In conclusion, does the teachers initial professional qualifications influence the

implemcniation of intcgrated English curriculum in public secondary schools. It’s

ceneial to note that poorly cducated teachers can teach only what they know and
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as a result cling to the textbook and depend on the narrow framework of the
system to give them a sense of security. From the findings, 90% of teachers
indicated that they had received training of the subjects that they teach. However
23.3% said the training did not prepare them adequately to implement the
curriculum. Teachers with different subject combination like English and French
were even more disadvantaged as they encountered numerous challenges in

implementation of the integrated English curriculum.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary of the study, conclusions drawn from the

findings of the study and the recommendation for possible action and for further

research. The aim of the study was to investigate factors influencing the
implcmentation of the integrated English curriculum in public secondary schools

in Kanduyi Division of Bungoma South District.

The impctus of the study was the perennial dismal performance of English at

K_C.S.IE. level in the division and also the fact that teachers were required to teach

English and literature as an intcgrated entity yet some of them hid heen traincd on

difterent subject combination.

The objectives of this study were toi-

(i) Netermine the cxtent to which tcaching mcthods employed by teachers of

integrated English influcnce the implcmentation of the curriculum.

(i) I'stablish how the (requency of in-service courses for teachers of intcgratcd

Jinglish influcnees the implementation of the curriculum.

(iii)Asscss to what cxtent the availability of teaching — learning resources in

public sccondary schools influences the implementation of the intcgrated

1inglish curriculum.



(iv)Establish how teachers’ initial professional qualification influences the

implementation of the integrated English curriculum.

Simple random sampling was used to select the schools. Both simple random
sampling and proportionate sampling was used to select respondents. A total of 10

schools were used, 325 students out of a population of 12, 189 and 40 teachers out

of a population of 153 teachers.

There were two sources of data: teachers of English and form four students. Data
collection was done through use of teacher and students® questionnaires. Both

descriptive statistics was used to analyze the obtained data.

5.2 Summary of findings

5.2.1 Teachers’ opinion on the pre-service training.

The rescarch findings derived from teachers indicated that:

Iinglish and litcraturc in English were trealcd as indepcndent subjects at pre-

service training level yet the teaching emphasized on integrating the two

componcnis hcnce many tcachers faced challenges in implementing the

integrated English curriculum.
e The training was based mainly on contcnt and never incorporated emerging

issues as is the case with teaching intcgrated English.
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5.2.2 In-service training.

The rescarch findings revcal that:

50% of the tcachers had reccived in-service training on how to implement the
integraicd English curriculum. A considerable proportion (46.7%) of teachers had

never been in-serviced. Qver 21.4% of the tecachers had been in-scrviced only

once.

5.2.3 Adcquacy of tcaching — learning matcrials.

The rescarch data from teachers showed that (eachers™ reference guide books

were adequately supplied. In the same breath students textbooks were in adequate

supply. Tlowever, 206% of the students said they had inadequatc supply of

cssentind required textbooks. Hence the availahility of tcaching lcarning malcrials

thus influence the implementation of integrated Linglish curricalum.

5.2.4 Teaching methods

Most teachers usc the various teaching methods of lccture. small giloup

discussion. question answer and demonstration. Since different language skills

required different tcaching mecthods, thc various tcaching mcthods used by

tcachers cnhanced the implementation of intcgrated English curriculum

5.3 Conclusions

The training that teachers reecived al pre-service course level does not maich the

requirements of tcaching the integrated English curriculum in public secondary

schools. This is because the (raining frcats Finglish and litcrature scparately yel
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teachers are required to teach English literature as an integrated entity. This gap

will in effect hamper the effective implementation of the integrated English

curriculum.

The in-service training received by practical teacher is not comprehensive and

there is inadequate as teachers encounter challenges in implementing the new

integrated English curriculum.

The provision of teaching learning materials has been biased against charts,

audio-visual tapes. This in cffcct hampers insightful learning when it comes to

tcaching learning of literature set books.

5.4 Recommendations

The following are the recommendations based on the findings and conclusions of

the study:-

The Kenya institute of education (KIE) should liaise with tcacher training

colleges and university administrations to ensure there is harmony between pre-

servicc (raining programmes for tcachers of integrated English and the

implcmentation of the curriculum in secondary schools. This will empower the

said to be better placed in implementing (he curriculum with compctence and

confidence.

The KIE through the ministry of education should organize comprehensive and

regular in-service training courses for teacher of integrated English. This should

& and disscminated at the national, provincial and district evel, Since
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{he curriculum constantly undergoes changes and innovation, there is nced for
tcachers to be equipped with skills, knowledge and attitudes needed for effective

implementation of the intcgrated English curriculum (Buchlcr, 2003).

Schools should strive to provide sufficient and varied tcaching — leaming
resources like charts, audio visual materials, which were found to be inadequate.
Parents (through fees) and money allocated through constituency devclopment
fund (C'DIF) should be channcled through this course. This will make the teaching
learning  cxpericnecs interesting  (Bishop, 1985) resulting insight lcarning as

opposed o rote-learning. As a conscquence implementation of intcgrated English

curriculum will be engendered.

5.5. Suggestion for further research

Since the rescarcher focuscd only on the four rescarch quesiions, doors arc open

for further studics to be carried oul in a similar topic.

1. A similar research can be carried out in other districts in Kenya for comparison

pllTPOSCS.

2. A similar study to be carricd ont in Kanduyi Division or other districts in

Kenya but with special cmphasis on time altocated to teach integrated English

and sometime how it is utilized during the learning-teaching of English.

3. A similar siudy can he conducted in Kanduyi Division or other districts in

Kcnya but emphasize on whether teachers of intcgratcd English do read the

(cachers guide books and \st rive to implemented what is recommend therein.
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APPENDICES

APPENDIX A: Letter of Transmittal
University of Nairobi,
College of liducation and External Studies,
P.O. Box 30197,
Nairobi.
+254 722 524 276

19" March, 2009,

Dear respondent,

RE: QUESTIONNAIRE ON FACTORS INFLUENCING

IMPLEMENTATION OF THE INTEGRATED ENGLISII CURRICULUM

IN PUBLIC SECONDARY SCHOOLS IN KANDUYI

DIVISION,BUNGOMA SOUTH DISTRICT, KENYA.

[ am & Master of Fducation (M Ed) stadent at the University of Nairobi carrying
out rescarch on the above topic. It is my humble request that you assist me by
lilling in (he questionnaire as correctly and honestly as possible. Bc assured that
vour identity and responses will be treated with utmeost confidentiality and for
this reason de nof write yonr name on {he questionnaire.

| take this opporlunity to thank you for your willingness Lo participate in this
important exercise. Thanks in advance.

Yours faithfully

Samuel Barasa Luchu
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APPENDIX B

TEACHERS QUESTIONNAIRE

Introduction

Please complete each of the three sections in this questionnaire as instructed. Do

not writc your name or that of your school on the questionnaire as the information

given is confidential.

Section A

Please respond to every item by putling a tick (V) next to the response that is

applicable.

1. Please indicate your gender.

a) Male [ 1] b) Female

2. What is your age bracket?

a) Below 25 years [ ] b) 25-34 years

c) 35-44 years [1 d) 45-54 ycars

c) Over 54 years []

3. What is your highest academic qualification?

). M bd I b). B lid

c). PGDI: d). BA General

¢). SI/diploma in education []

[]

[]
[)

[
I

(). others (specify)
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4. For how long have you been in the profession of teaching since pre-service

training?

a) Below one year [] b) 1-5 years
[]

c) 6-10 years [] d) 11- 15 years []

€) 16-20 years [] f) 20 years and above [ ]

5.a) What are your teaching subjects?

b) Were you trained on the subject that you tcach at the pre-scrvice coursc level?

Yes{ ] No| ]

6. a) Did your training preparc you well cnough for the teaching of the new

integrated English
Yes[] Nof[ ]

) I your answer is NO what was lacking in the training?

7 a) Uave vou ever received in-service trining on how to implement the new

integrated Finglish Curriculhim?
Yes| | No| |
m 7(a). is YES, how many timcs have you been in-

k) If your responsc 1o e

serviced?
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8. a) Do you teach English and litcrature separately?
Yes|[] No[]

b) If your answer to 8(a) is YES how many lessons per week do you give to

each subject component?

English Literature

Section B

9. a) How often do you give students assignments/homework?
i) Daily []

ii) Once a weck []

iit) Once a fortnight []

iv) Once a month []

v) Any other [1

b) Are you able to look at students assignments regularly?

Yes|[ ] No( )

c) Please explain your answer in (b) above.

10. Do your students complete assignments or homework as required?

Yes| ] No|[]

b). If your answerer is No, pul a tick (V) against the reasons that students give

for not completing the work.
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i) Lack of adequate time [1
i) Lack of textbooks [ ]

iti) Iinglish assignments arc too difficult [ |

Any other rcason

1 1. Pleasc indicate with a tick (¥) the adequacy of the following tcaching
maferials in your school in the table provided below. The alternate choices
arc as follows;

i) Ouite Adequate QA
i) Adeqgoate A
it} Inadequate |

iv) Quicl Inadequate Qf

'l'racl—nir{{.-_-l .|(‘.a”l'-l_li.l;;_;,- materials ) QA A I {OI
[ Teachers reference book guides
2. Students (exthbooks
1. Charts
4. halkboards and chalks

5. Audio tapes

12. Are the matcrials for teaching integrated linglish easy to oblain?

Yes| | No | |
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13. Do all the students in class have the recommended text books for teaching-
learning of integrated English?
Yes|[] No[]
14. Below are statements about the use of regard to your teaching. Tick () in

the relevant column the extent is which you use them. The alternative choices
are as follows;

a) Quit Oflen (Q.OFT)

b) Often (OFT)

c) lLess Ofien (L.OFT)

d) Never (NEV)
Information on instructional methods Q.OFT | OFT | L.OFT NEV
Lecturing

Small group discussion

Quecstion and answer

Demonstration

1 5. Plcasc indicate with a tick (V) your opinion on the following factors that may

hinder tcaching of English. The alternative choices arc as follows;

Strongly Agree SA Agrec A

No. Opinion NO Disagrec D

r

Strongly Disagree SD
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Factor hindering the teaching of

English

SA

NO

SD

1.

2.

High work load

Students’ negative attitude
towards education
Unqualified teachers

Poor evaluation methods

Students use of mother tongue

16. Below are evaluation methods used in testing learners. Please tick (Y)in the

appropriate column the extent to which you use each by them. The

alternatives of choices are as follows;

a) Quite Ofiecn (Q.OFT)

c) Less Often (L.OFT)

b) Ofiecn (OFT)

d) Never (NEV)

Evaluation methods

Q.OFT

OFT

IL.OFT

NEV

Writing essays

Use of multiple-choice questions
Listening comprehensions
Rcading comprehensions
Speech work

Use of choice tests
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Section C

17. What language is mostly used by students in your school?
a. English 1]
h. Kiswahili 1]
¢. Mother language [1

d. Slang’ (Sheng’) []

18. To what extent do you think usc of other languages other than English
contribute to poor performance in English?
a. Greatly |}
h. Not very much | ]

10, What arc some of the factors that you feel hinders good performance in

Foslish in your school?

0. The following arc arcas cxamined in English; tick in the relevant column the

extent to which your students find cach of them in lcarning English. The

allernative choices arc:

Very Fasy VI
Fasy 0
Mifhcult D
Very Diffienli vD
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21. How can the performance of English be improved in your school?

THANK YOU FOR YOUR COOPERATION
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APPENDIX C
QUESTIONNAIRE FOR STUDENTS

Introduction
Plcase complete cach of the three sections in this questionnaire as instructed. Do
not write your name or that of your school on the questionnaire as the information
given is confidential.
Scction A
Please respond fo cach Hem by putting tick (v) next {o the response (hat is
applicable.
[. Please indicate your gender

iy Male |1

ii) Female 1]

2. a) what language do you usc mostly at school?

i) Enplish (1]
i) Kiswahili i
iiiy Mother tonpme i1
iv) Slang | |
2 h). What language do your peers mostly usc at school?
iy Enplish i1
i) Kiswahili 11
iii) Mother tonguc | 1
vl Slang ||
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Section B

3. To what extent do you think mother tongue/slang speaking contribute to poor

performance in English in your school?

i) Great extent [1]
ii) Less extent []
iii) Not at all []

4. Do you have all the required text books for the English Language subject?

Yes|[]
No[]
5_Indicate the extent to which your school has the following teaching/learning

materials for usc in English lesion. The altcrnative choices arc as following:

Quite Adequate QA
Adequate A
Inadcquate 1
Quite Inadequatc QI
“Teaching/leaming materials QATA |1 (I
1 ‘I'cachers refercnce guide book |
2 Student’s text books
3 Charts
1 Chalk board and chalks
5 Audio tapes
6 Visual tapcs
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6. Do you have class discussions during the English language lesson?
Yes|[] No{]
7. a)Do you have lessons outsidce the classroom?
Yes| | No{ |
b) If you responsc is YES, name three other placcs that you go for your

lessons?

Ra1} [lave you cver had imother person tench yon during Fnglish Lesson other than

your tcachcr?
Yes i | No | |

I 1Y ES whal subject was she/he tcaching you?

¢} What language was she/he using?
linplish | |
Kiswahih | 1
I ubukusu (Luyha) | |

Any other (specily) |
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9. The following statements arc about your attitude towards learning English.
Please tick in the relevant column the extent to which each of the statements

applies to you. Alternative choices are ad follows:

Very Important V/IMP
Important IMP
Not Important N/IMP
No Opinion N/OP

Statements regarding attitudes towards English V/IMP | IMP | N/IMP | N/OP

1 | To be able to communicate

2 | To pass examination

3 | For future career development

4 | As an official language

5 | As compulsory subject

6 | To be member of English speaking

community

10. The following are areas examined in English. Tick the relevant column the

cxtent 1o which you find cach of them in lcarning English. The alternative

choices are as follows:

Very liasy \4b
Difficult D
Easy E

Very Difficult vD
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Arca examined VE E D |VD

1 Composition

2 Comprehension
3 Grammar

4 Poetry

5 Oral literature

6 Skit story
7 Novel

8 Drama

9 Short story

10 Cloze test

Key: Very often (Daily) Oficn (Once a week)

Rarely (Once a month) Very rarely (Once a term)

11. How often do teachers give you assignments and homework?

Very Often | i
%qu*
Often || *p:;’{ﬁ\
of o\
1 ] \"*‘\bﬁ
Rarely | 4t¢$¢n}.
MW
Very Rarely [ i ‘\53%"
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12. TTow ofien do teachers mark your assignment?

Quite Ofien
Ofien
I.ess Ofen

Never

[1
[
[ 1]
(]

1 3. To what cxient do tcachers usc the following teaching methods in tcaching

Information on the [nstenctional

Nethods

| becturing

A Small group discussion
l Question and answers

1 Nemaonstration

1.1 What prade do you aspire

Fnglish in your class? The alternative choicces arc as follows:

Ouife olien
Olten
Less oflen

Ncver

Between A and B
Between 13 and €71

Netween Cand DY

elow 1)

Q. OFT (Exvcry lesson)
Ortr (Twice a week)
L, OFT (Once a week)

NEV  (Not at all)

Q. OF1

ortr

.. OFT

INEV

to obtain in the English Language in K.C.S.1:?




Section C

I5. In your opinion, what factors lower the student’s performance in English in

your school?

16. What do you think could be done to improve students’ performance in English

in your school?

THANK YOU FOR YOUR COOPERATION
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