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ABSTRACT

An investigaticn was carried out among Kenyan
Secconcdary School pupils in Nairobi Prevince with the air
of examining the relsationship between home environments
and adolescent maladjustment in school. Maladjustrent
was operationally defined. in_terms relevant to school

cournselling.

Two instruments were uced in this investigation.
The first one was a pair of forms with a list of Observall
maladjustive behaviours which were given to school teac... -
so that they would record the number of times a particu’ - -
pupil or subject behaved in a maladjusted way. Each
subject was assigned one pair of these forms. Cbservat:>.r
was made under normal school conditions. The second
instrument was aquestionnaire adm:nistered to the subjects
requiring them to indicate the type of home environment

they belonged to.

The types of hcme environments investigated were:-
(i) Family stability, (ii) Parental Education,
(iii) Parental occupation, and (iv) Family size. The
cencern was on the relationship between each of these
envirocnments and adolescent maladjustment.

The subjects were 151 pupils trem two high cost
boarding secondary schools. Cne school was for boys while
“the other wzs for girls. In each school two Form ITI
Classes were used. There were forty one pupils in each .
of the two clacses in the boys' school leading to a total
of eighty two boys. In the girls' schocl one of the classe
had thirty six while the other had thirty three, making
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a tctal of sixty nine ¢irls. For both sexes, the aqges

ranged from thirteen to seventeen years old.

The cata was analyzed on the basis of percentage
of maladiusted pupils found in each hcme environmert.

~ chi-squared test of asscciation w&s also carried out.

The results shcwed (unekpectedly) that the lcvel
of maladjustment was hicher in stable families than in
unstable fomilies. VWhile the level of maladjustment
declined wi*h higher education (as was expected) from
rcrie education to medium ecucaticn, it rcse again when
it ceame to hich (university) educaticn. When sex
differences were considered it waos found that the level
of maldjustment rcse with hiagher education ameng the boys
while it declined with hig':er education among the girls,

tthile the high incecre occupations had the lowest
level of malzdjustrent (as was exrected) it was the middle
income group which had t!.e highest level of maladjustment,
and not the low ircome group. SeX comparisons showed thea-
amcng the girls, maladjustrment was high in the low income
group and low in the high income group. The contrary was
true among the boys.

The general implications of these results for the
counsellor were that maladjustment should be expected
from any home envircnment. This was confirmed by the
recsults of the X2 test which showed that none of the
home environmcnts considered was a significant determinant
of maladjustment.,
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CHAPTER ONE

THE PRCBLEM

Background

The need for quidance and counselling in our
secondary schools has been emphasized by various
writers in Kenya, and in East Africa as a whole. These
include Ishumi (1972} who stated that there was a
definite need for guidance and counselling in our East
African educational institutions. Gusa (1979),
Headmaster of Joyland School, Kisumu, went further and
illustrated why guidance and counselling services were

heeded.

Gusa mentioned excessive fears, anxieties, and
crying, shyness, withdrawn behaviours, aggressive and
hostile behaviour, difficulty with authority and with
other children, school achievement below ability level,
and evidence of parental neglect such as attention seeking
noises. All these are maladjustment symptoms.

Gusa said that the counsellors should work Closely
with all school personnel to broaden the school's
knowledge and understandiﬁg of the home environments,
and the problems of an individual child. Thus Gusa not
only saw the need for counselling but also the necessity
to have thorough knowledge of the home environment.

However, East African countries lack literature
on the behaviour of our adolescents which is essential

knowledge for secondary school counselling. The
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literature available has been written about and for
western cultures. It is this need to have relevant
information which is the rationale behind this study.

Newsome et al (1973) emphasized the need for such
information when he said;

Cohstructive personal growth is associated

with the counsellors realness, with his

genuine and unconditional 1liking for his

client, with his sensitive understanding of

his client's private world, and with his

ability, to communicate these qualities in

himself to the client. (Page 17).

This study, therefore,endevoured to investigate
the would-be client's world and relate it to his
adjustment level, in a Kenyan Cultural Setting with
emphasis on the home,

E%Dinkmeyer (1965) says that the home plays a major
part in providing the atmosphere within which the child
forms his life style. Patterns of behaviour which
eventually become habitual and predictable are first
practiced in this setting. It becomes evident then,
that those who have the first contact with the
developing personality of the child are at the frontiers

[

of his mental health.

GENERAL STATEMENT OF THE PROBLEM

Tr.ere are adolescents in Kenyan secondary schools
who are frequently emotionally disturbed., They show
signs of:-

1. Avoidance of others 2. Aggressiveness, 3. Self-

deprivation and self punishment, and 4. poer academic



performance, The home is the primary societal unit.
Family relationships play an important role in an

individual's life pattern from early childhood

through adulthood. Family attitudes and behaviour become

matters of great concern, especially during the
adolescent period when the girl or the boy is deve-
loping. {(Crow and Crow, 1965).

The problem is:-~ Is there anv relationship

between the home environment and the level of

adolescent maladjustment in school? If any, what are

the

implications for the school counsellar?

RESEARCH OBJECTIVE

In order to provide adequate and relevant
counselling in the local secondary schools, it is
important that factors which lead to maladjustment be

)

investigated in the Kenyan cultural setting.

This study was deliberately concerned with

Certain home environments within the present day society,

with their inherent characteristics. These home

€nvironments among others are:-



l. size of the family as indicated by number of

children,

2. Level of parents' occupation,
3. Level of education of parents, and
4, Stability of the family.

The concern was confined to the relationship
between home environments and adolescent maladjustment.
The questions this study intended to answer were based
on the above four major variables. 1In this study,
home environments were treated as the independent variable
while adolescent maladjustment was treated as the
dependent variable.

The questions to be answered were:-

l. What are the effects of family stability

on maladjustment

2. what are the effects of parents' education on
malad justment?
3. what are the effects of occupation of parents

on maladjustment?

4, what are the effects of family size on
> maladjustment?
S. Do these 4 variables affect boys and girls

differently as far as maladjustment is concerned?
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BASIC ASSUMPTIONS

(i) The Dictionary of Behavioural Sciences defines
adjustment as a harmonious relationship with the
environment involving the ability to satisfyf most of
one's needs and meet most of the demands, both physical
and social, that are put upon one. Failure to develop
this harmonious relationship is what has been considered
as maladjustment.

Maladjustment behaviours in this study were
observable by an ordinary secondary school teacher in
a normal secondary school. Such behavioufs included
'‘mild*' delinquency, which does not as yet qualify to
get the attention of a court of law, and 'mild' poor
mental health which does, not as yet necessitate the
attention of a mental health worker. Mild delinquency
behaviours include quarrels and physical fighting, while
mild poor mental health includes such behaviours as
avoidance of others.
(1i) The home environments were limited to those four
which the researcher felt were of major importance.
The subdivisions of the'home environments on which the
questionnaire was based were those where an adolescent's
response or judgement could be_relied upon. Such areas
as would have led the respondents to tell lies or give
mere guesses were omitted.
(i1i) Chazan (1962) argues that in adition to the home,

the school environment may also contribute to
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maladjustment. He adds that intelligence below average
may also contribute to maladjustment. Hurlock (1973)
says that physical defects are another contributor to
maladjustment. For the purposes of this study all these
factors were assumed absent except for a few cases

of physical defects which could be detected.

THEORETICAL FRAMEWORK

Malad justment

Maladjustment, or behaviour regarded as undesirable
and deviant, covers an extremely wide variety and range
of behaviours from the awkward ;ocial acts and
embarrassment of the shy adolescent to the unintelligible
mutterings and hallucinations of the patient in g
mental hospital. (walter 1968).

Three approaches are usually used in classifying
malad justment. One of these is based on the predominant
feature of the behaviour in which case different
maladjusted acts are grouped under general headings,
such as anxiety, depression, addictions, paranoid
reactions, antisocial acts, and compulsive behaviour.

Another way of classifying maladjustment is in
terms of the major goal or need satisfaction to which
the behaviour is directed. Thus, we might speak of
maladjusted dependent behaviour, hostile-aggressive
malad justment, or maladjustment efforts to obtain love

and affection satisfactions.
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The third approach is that of classifying deviant
responses according to the particular area of life, or
the distinctive social situations in which they occur,
eg. vocational maladjustment, marital problems, sexual
difficulties, or problems with authority.

The most profitable way of classifying types of
maladjustment, Walter says, should be based on
differential treatment programs so that the maladjusted
responses which can be altered by one form of treatment
or intervention will be distinguished from others
which can be altered by different forms of intervention.

The method used in classifying the maladjusted
behaviours in this study was based on the second and
third approaches. Hence behaviours like physical
fighting would fall under hostile-aggressive maladjuste
ment, and making funny noises in class under maladjusted
efforts to obtain love and attention. The third
approach comes in behaviours like failure to do
assignments which fall under vocational maladjustment,

Terms frequently used in the field of mental
health, such as schizophrenia, neuroses, psychopathic
personality, and compulsive character structures are
Overgeneralized categorizations which often include
varied behaviours within a single grouping, igno}ing

differences between individuals have been avoided.
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BASES OF HUMAN BEHAVTOR

(i) that all behaviour is goal-directed,
(ii) that positively reinforced behaviour will tend

to be repeated but negatively reinforced or

non-reinforced behaviour will tend not to be

repeated, and

(iii) that until the goal is attained, the organism
will continue to make various attempts to attain
it. The number and nature of attempts will
depend on individual differences and past

experiences, (Horrocks, 1969),

Human behaviour, and therefore adoclescent
behaviour, occurs either as a product of an intedéction
between an individual and hig environment, or as a
result of a physiological intrapersonal reaction -
(Horrocks, 1969). Behaviour may be overt or covert,

In this study the main concern was with the overt, i.e,

that which could be seen.

To get 5 really lasting cure or fundamental behaviour

Change, the fundamentai cause has to be discovered and

treated. 5 i3
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The first theoreticalassumption, that all
behaviour is goal-directed, assumes that, the goal
may or may not be known by the individual. However,
what is important is that the goal exists - ana that
the organism struggles to attain it. The speed, strength,
and persistance of the approach to the goal will
increase with the amount of value an individual
attaches to the attainment of the goal. The intensity
of this approcach may be taken to represent the strength
of the drive or motive.

There are two major Categories of drives or motives.
First are the fundamental physiological drives, such as
hunger, thirst, temperature regulation, air intake, rest,
sleep, and eliminative tensions. The second Category
is what may be called the elaborat}ve drive. This
Category includes subsistence motives; motives derived
chiefly from emotional tensié%s; mastery motives; social
aPproval motives; conformity motives; sex motives; and
mixed motives (Shaffer and Shoben, 1956).

The first category of drives is meant to satisfy
Particular physiological nggds while the second is
Meant to attain social goais. The hunger pangs motivate
an individual towards secking for food, while the social

aPProval motive leads an individual towards training so

a5 to perform better on a football pitch.
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However, for the purposes of this study, both terms,
goals and needs, have been used interchangebly.

An individual's whole life represents an attempt
to reach equilibrium or a state of homeostasis in
terms of both his physical functioning and his
emotional and social functioning.

when a need is unsatisfied, --- the

individual is in a state of disequilibrium

and he must continue his effort to achieve

equilibrium by satisfying his need.

(Horrocks, 1969. P.110)

During adolescence, Horrocks, (1969) says, peer
approval and emancipation from adult authority and
controls are goals important to children. Consequently,
the motivation of most adolescents is such that a
great deal of their behavior is directed towards
attainment of these goals.

The second theoretical assumption was that
positively reinforced behaviour will tend to be repeated,
and that negatively reinforced or non-reinforced behavior
will tend not to be repeated. According to this
assumption an individual who portrays maladjustment
behaviors must have been positively reinforced for

behaving in such deviant ways. Walter (1968) says;

social-learning theory holds that more
important than the fact that some

particular kind of deviant behavior occurs

is what reinforcements follow that behaviour.
If the behaviour results in a negative
outcome for the individual, the deviant act
is less likely to occur again. If the
outcome is positively reinforced, the-

LINIVERSILY, OF NAIROBX
LIBRARY
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increased because the individual has
N learned to expect that he will be
¥ rewarded for acting in that way (P.227),

ﬂf
;ﬁi potential occurence of the behaviour has
According to reinforcement theories maladjustment
behaviors are only encouraged by the society. While
the culture might regard a particular behavior as
deviant, particular homes might reward such behaviors.
It is also possible that the individual happened to
go through experiences where he was rewarded for
deviant behaviors, such as telling lies. Many forms
of maladjustment also are positively reinforced by the
attention, concern, and special privileges they bring.
The third postulate was that the organism will
continue to make various attempts to attain the goal
until he attains it. The number and nature of attempts
or activities will depend on individual differences
and past experiences. This postulate is based on the
fact that very often, goals are not attained by the
first attempt and that in some cases those goals are
never attained at all by the individual. When
attainment of a goal is slowed, impeded, or made
impossible the goal is said to be blocked, and, as a
result the individual becomes thwarted or frustrated.
The origin of a block may be environmental or it may
occur within the individual.

Horrocks (1969) has defined frustration as the

condition which exists when a gcal response suffers



interference, Normally, frustration results in
increased activity to attain the desired goal. This
activity is geared towards restoration of the status

of equilibrium to the individual, and until the
individual attains that goal he remains in a state of
disequilibrium., Not to make such efforts represents

an abnormal condition, and a person who

refrains from seeking equilibrium is displaying
maladjustive behavior that may have serious implications.

An individual who is frustrated because his goals
are blocked will tend to display aggressive behavior.
Aggressive behavior is attack behavior in which an
individual tries to do something to his environment in
order to attain his goals or find release from his
tensions., In this sense, aggressive behavior tends to
be positive and is psychologically much more desirable
than withdrawal behavior.

I1f, however, aggressive pbehavior promotes socially
undesirable ends, then it is disapproved. Desirable
aggression would include such behaviors as a spirit of
ambition, hard work, and 'competition, while undesirable
aggression would include physical and verbal fighting.

There are other varieties of response to frustra-
tion which are called defensive mechanisms. These
include rationalization, identification, projection, and
compensation. Maladjustive behaviors which fall into

this category were in the main, not catered for in this
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study as their measurement would require more
sophisticated instruments.

Blocks In Adoloescence

For an adolescent, environmental blocks may
include lack of money to do something he wishes,
forbidding of some desired act by parents or teachers,
an obstdcle of time or of distance, or the disapprocval
of the peer group. Blocks that originate from within an
individual may be caused by a personal defect, imagined
or real, that prevents an adolescent from attempting or
attaining his preferred goals. Such blocks include
lack of the physical condition or coordination
necessary to participate effectively in games, a physical
anomaly such as poor hearing or lameness, lack of
physical attractiveness to members of the opposite
sex, and awkwardness,

In this study the major attention was given to
environmental blocks, namely the home factors, although
some attention was pald to some personal defects.

A general attempt can be made to group the
behavicurs which were observed in this study. The
bound aries among the groups are very fluid, and there is
a lot of overlapping.

Poor academic work, failure to do assignments,
giving up studies, and avoldance of classes were grouped

together under vocational maladjustment.



They reflect failure to cope with the recuired
vocational or academic standards.

Aggressive maladjustive behaviours were divided
into verbal and physical domains. Verbal aggression
included yelling nasty comments at peers and teachers
(authority). Physical aggression included physical
fighting, bullying others, and any kinds of attack on
staff members,

The third group is that of withdrawal behaviour,
These include withdrawing from social life, shyness,
suicidal talk, and suicidal attempts. Another close
behaviour was avoidance of social activities.

The fourth group was that of dependency i.e.
attention, love, and affection seeking. This group
included making funny noises, both vocally and instrumentally,
and other forms of mischief. Closely related to these
were telling lies, and 'petty' stealing.

-Smoking and getting drunk are both defensive
mechanisms., There is both an element of seeking for
affection and an element of withdrawing from harsh
Fealities, In both the original aim is to get together
with others, and to get a feeling of belqngingness
(Horrocks, 1969),

In summary, it is important to remember that these
behaviours are all goal directed. The individual may or

May not be aware of the goal, but, it exists., It should
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also be remembered that a behaviour will only continue
to occur if it is positively reinforced either by
situations or society. Like any other behaviours
malad justive behaviours are learned.

As has already been stated, the major goals for
adolescents are peer approval and emancipation from
adult authority. If these goals are blocked for too long
and the adolescent gets frustrated, he may develop
aggressive or even dependency behaviours depending on the
individual's personality and his past experience. If
maladjustive behaviours are positively reinforced then
they will become permanent. As will be seen in the next
section of this chapter some home environments encourage
maladjustment. A poor home tends to breed aggressiveness,
withdrawal, while an extremely rich home often breeds

dependency behaviours.

HOME ENVIRCNMENTS AND THEIR INHERENT

PSYCHOLOGICAL CHARACTERISTICS.

Maladjustment is a product of the inherent
psychologic¢al characteristics of particular home
environments. The three major characteristics are
(i) parental rejection, (il) parental domination, and
(i1ii) overprotection. They were grouped together as

parental attitudes* towards children.



Family Size

The number of interpersonal relationships, and
consequently the possibilities for social friction,
increases with the size of the family. Each additional
family member, substantially increases the number of
interpersonal relationships. ‘Gn most cases, economic
conditions deterecorate with the increase in the number
of family members since limited resources have to be
shared out among the members. ‘Scarcity' of resources
strains family life, negatively influencing parental
attitudes towards their children. Consequently, many
children come tec their homes as unwanted additions.

{Hurlock, 1973),

Rejection is a parental attitude mainly found in

large families. Ordinarily, rejection is indirect,
often taking the guise of nagging and excessive criticism,
impatience or crossness, invidious comparison, inconsi-
stency, or suspicion. The rejecting parent tends to
display hostility, to threaten, to needlessly deny the
child things it wants, 6r, in some cases, to be indiffe=
rent and to pay no attention,

wWwhile the rejecting parent may not be aware of hisor he
attitude, the child, usually is. The child attempts to
Use every means at his disposal to gain the affection

and security he lacks. When they do not work he may
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become resentful, bitter and discontented, not only
within his home but outside it as well.
On the effects of rejection on children Horrocks
said;
The rejected child or adolescent tends to
present a picture of insecurity and is forever
trying to elicit evidences of welcome and
affection from his parents and other adults.
(Horrocks, 1969, P.161)
He further says that anxious and introverted males tend
to come from families in which both parents are rejecting.-
In a large family parental love and acceptance have
to be competed for. Being loved permits the child to
identify with peers, parents, and the culture. A child
learns to love when he is loved. When a child feels loved
he is more able to accept himself and others. When he
feels a severe lack of affection, he is often prone to
such destructive tendencies as suspiciousness, fear, and
aggression. The accepting emotional climate frees one
from the damaging effects of hostility and anxiety.
Another characteristic of large families is
jealousy among the siblings which often leads to attenticn
seeking and demanding behavior, If a child feels neglected
by his parents he may turn to delinquent actions,
Dinkmeyer (1965) says that delinquency frequently

is a reaction to parental neglect. He emphasises that

delinquency is more closely related to this factor than
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to income, religion, or broken home. Rejection usually

makes the child devalue himself and produces hostility

and rebellion.

In large families, there tends to be authoritarian

methods of control due to the limited economic resources
which have to be shared. The adolescents have fewer
status symbols and educational opportunities than their
peers from smaller families. This may result in lack

of ambition which often affects academic performance.

Parental Occupation:

Occupations are some of the indices used in
measuring social economic classes. Some researchers
including Miller (1970), and Mar joribanks (1972) have
emphasised the importance of occupations as indices for
social economic classes. Robertson (1973) has gone
further to say that in Great Britain, occupation is
probably the most important single criterion of status,

Robertson refers to the British Registrar General's
register and says that there are three major social
€économic classes. The classes are:- (i) the working class,
which is made up of the unskilled, skilled and partly

skilled manual workers; (ii) the middle class which

fncludes skilled non-maual, intermediate, and Pprofessional

workers; (iii) the upper class which accommodates the

senior administrators and entrepreneurs,



The social economic status can exert a powerful
influence on a young person's developing personality.
Not only is the adolescent of an uneconomically under-
privileged home denied many of the privileges and
enriching experiences enjoyed by upper and middle-=class
children but his life values are affected by lower
parental ambitions for him. (Crow &d Crow, 1965).

The kind of home the family has and its location
in the community and the clothing, spending money, and
other status symbols the adolescent has - all affect
his social status in the peer group. Chazan (1959) found
that poverty led to feelings of social inferiority with
consequent dislike, and even avoidance in some instances,
of going to a grammar schocl. Chazan (1959) found that
these feelings were related mainly to a lack of sufficient
pocket money, and sensitivity concerning the material
standard of the home and inferior clothes.

Lack of ambition eagily leads to poor academic
performance, Feelings of inferiority lead to aggression

and sometimes, withdrawing from the peer group.

Level of education of parents

Related Lo the social economic status factor is the
level of education of the parents. This relationship can
be seen from what Kasozi (1979) wrote about neighbouring

and similar Ugandan education system.



He wrote:=

From the 1890's when formal western
education was introduced in Uganda ...,
Ugandans saw it as the positive initiator
of progressive social change. It did not
only bring those who received it closer to
their master's life styles but also gave
them social rewards in terms of prestige,
wealth, and security by enabling them to
get jobs in the upper strata of society.
(Kasozi, 1979, Page (i)).

On the effects of parental education on children,

Dinkmeyer wrote;

If they (parents) did not have the
opportunity for education or the acquisition
of a specific goal, they may try to force
the child to reach goals they themselves
were unable to achieve, The result may be
to make the child feel inferior and
inadequate and the attainment of any goal
becomes hopeless. (Dinkmeyer, 1965, P.199),

On the other hand poorly educated parents may
not be interested in education leading to loss of interest

in the child in schooling.

Stabllity of the family

Auden (1931) named the broken home as another source
of maladjustment among children. On the effects of a broken
home on children Dinkmeyer stated;

Another type is the aggressive, bully, who

is always challenging or terrorizing others,
He 1is frequently bossy and boisterous. 1Ine=-

; wardly, he is afraid and insecure, fearful

N i that he is not accepted or wanted. This child
is frequently the product of a broken home
where he has no place, There is also the
shy, withdrawn individual who feels
unacceptable, different, and lacking in self



- 21 -

confidence. Believing himself to be

inadequate and a failure, he withdraws to

books and other activities which do not

recguire social interaction. 1In some way

or the other the significant others in

his life have failed to accept him

(Dinkmeyer, 1965, P.265).

Tracing through the four home environments, two
of the three major psychological characteractics or
parental attitudes have been accounted for. Hence
rejection and parental domination (authoritarianism) are
to be found in large families, lower social economic
classes, poorly educated families, and unstable or
broken homes. In large, poor, and poorly educated
families these attitudes are a product of a strained
home economy. In broken homes the guardians of the
child may not be willing to accept him as their own.

The third parental attitude which leads to

maladjustment is overprotection. Overprotection is more

common in small families, rich families, and well
educated ones. Overprotection is a result of too many
resources, love, money, and attention, catering for too
few children. Overprotection is essentially the opposite
of rejection. (Hurlock, 1973).

Independence - concious adolescents resent over-

protectiveness. ' This resentment may be extended to all = .-~ -

parent-figures like the teachers in school. This resent-

ment easily leads to friction between the teacher and
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the adolescent. On the other hand overprotection may
develop irresponsibility and excessively strong needs for
approval. 1In either case maladjustment will result.

In this study it was expected that there wuld be
very few families which are small, rich, and very
highly educated. This expectation was based on the fact
that the majority of families in a developing nation
like Kenya would not be all that affluent. Even in
developed countries most of the studies have not consi-
dered overprotection as a very important factor in
malad justmente. Consequently, it is not catered for in

the next section on hypotheses.

STATEMENT OF GENERAL HYPOTHESES

Following the theories which have been discussed
especially those of goal-orientedness of behaviour, and
that of behaviour being maintained by reinforcement, it
is now possible to make hypothetical statements in the
light of the already discussed parental attitudes
characteristic of particular home environments.

Hypotheses:

(i) .The level of adolescent maladjustment will be
higher in unstable families than in the

more stable families.



(1ii)

(iv)

The level of adolescent maladjustment

will be higher in poorly educated families
than in the highly educated families.

The level of adclescent maladjustment will
be higher in families of lower parental
occupations than in those with higter
occupaticns.

The level of adolescent maladjustment will
be hicher in large families than in small

families,

3COPE _OF THE STUDY

The general scope of this study covered the

followingt—-

(i)

(ii)

Measurement of maladjustment based on
gulded teacher ratings in two high cost
seccndary schools in Nairobi Province.
Ratings were based on observatiocns made
under ordinary schcol conditions, and
Determining the nature of the pupil's
home environments by use of questionnaire
which was administered to the subjects,

who were the pupils themselves.
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Limitationsof the study

The following are the limitations of this study:-

(a) As has already been seen the number of

maladjustive behaviours are legion. It was therefore not

possible to include them all, especially because the big

number would have confused the rating observers. Another

reason was that some can only be detected by specialised

mental health workers. Observation lasted for only two

weeks in each of the two schools. Even with the two

weeks the scores only reflect the behaviours that took

place when the teacher was around. This is especially true

of the out of class behaviours.

(b) Of the various methods used in measuring

adjustment only one was used in this study. The method

used was rating from planned observation in the natural

conditions of school life. Dinkmeyer (1965) has given

&Several ways of studying children. These include the

socio-metric method, projective tests, self reporting, and

observation techniques. Of these the most practical and

widely used is the observational method. 1In East Africa,

it is perhaps the only method used. The method is relied

upon in making terminal and annual school reports, and

 finally in giving recommendaticns as to the suitability

of the student for employment. Each method has its own

advantages and limitations, but it
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is irportant to ncte trat using just one met*od may

bias the findings. (Almy, 1955).

(c) The observatiornal period for this study was two

weeks. Maladjustment was determined by number of times

(frecguency) the subject behaved in deviant ways. There

is a possibility that the behavior observed in this

short period may not be typical ot the subject through~

out the year or even the school course. However, even

if behavior was observed throughcut the term, year, or

even longer that would not be a guarantee that the person

will not change in future. However, given the fact

that all behavior is learned and th:z%t it is governed

by the principles of learning, the little that is

observed is bound to give a clue to the background of

that learning, in this case, the home environments.

(Horrocks, 19€9).

(d) The sample used in this study was limited to only

Eyo high cost urban boarding secondary schools. The aim

of using these schcols was to limit the number of ‘other?

intervening variables which would be found in many

ordinary secondary schools. The number of schocls was

limited to only two because of the limited funds and time

@8vallable for the research. Only two classes in each of

-the. two schools were studied in order to 1imit™ the amount

°f confusion that would have arisen from observing very

MANY pupils by the same teachers.



CHAPTEHR T W O

REVIEVW CF RELATED LITERATURE

Introduction

Adolescent maladjustment has been studied by
various researchers in numerous ways using different
approaches. .In this chapter, an attempt is made to di-
scuss the findings of these researches so as to provide
the general background and rationzle for the present
study. The study does not attempt to replicate any of
those other studies. It only intends to test the ideas
which have arisen as a result of the findings in those
studies, in the locel Kenyan cultural setting.

Educational Psychologists like Auden (1931),

Burns (1949), and Chazan (195%) treasted adolescent
%aladjustment as one whcle, while others like Lynn (1959),
Douglas (1964), Lunn (1972), and Hell et al (1977)
concentrated their efforts on particular components of
maladjustment., However, a cross examination of zll these
studies reveals the significance cf the home environments
in the formaticn cof adolescent maladjustment in school.

Auden (1931), in hie study, 'The ﬁaladjustEd Child?',
was interested in finding cut whit wes common among the
two hundred juvenile delinguents who hed beer brought

to a Zritish juvenile court. His delinquents had been



ik

Fa o

convicted of offences which included sieallng a hricycle,

mcney, watch, cigaretlie, frult or sweets, tools, tcys,

breaking and enterirg, or a sex oilence,.

tuden fcund that of the two huudred delinguents

thrce had lost both parents, forty five had lost their

fourteen hzd lost mcthers, and twelve-had

fathers,

parents who had separated. Ten of the delincuents lived

with stepfathers, five with stepmothers, and one with

relatives. Eleven were illegitimate children. However,

nirety nine hzd ceme from normal hores. iience, about 50

per cent of his delinqguents had ccome from homes with

adverse circumstances. Cn this distribution, Auden said

that this percentege was considerably higher than that

of the distributicn of broken homes in the community at

large. He, therefcore, concluded thast adverse conditions

in homes were corducive to maladjustment.

Burns (1949) studied one hundred and cne
malad justed children of high intelligence. His subjects

had been referred by high school authorities to a child

guidance clinic in 3irmingham, Britain. The symptoms
lack of

for which the subjects were referred were:
progress, truancy, fear of school, nerveousness, ObsSesSslOons,

aggressivensss, lying, hystericel attack, sex disorcers,
v '
snd psychopathic and psychctic trends. Hence, BuFnS
jant

study was more containing in terms of types of devia
1 situation than

behaViOUrs :nd relevance to the schoc
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Burns found thet 30 per cent of his subjects
had come from homes with adverse circumstances i.e.
unhappy homes, broken homes, and homes with bad economic
circumstances. The remaincder were attributed to factors
which included personality defects, physical and pubertal -
factors, marked emotional regressicn, and inadequate
intelligence. Chazan (1%592) said that even factors
like personality defects are a product of considerable
interaction between the personality of the child and his
environment. It is not easy therefore, to decide whether
defects or disturbances of personality are causes or

effects in individual cases (Page 202).
The debate as to which of the two, heredity or

environment affects intelligence most should be kept low
for our purposes. It will suffice to say that environ-
ment, basically the home affects intelligence (Fraser,
1959).

Being physically handicapped is not usually a
product of the home environment. However, the child's
ability to adjust in school and accept himself will very

much depend on how much acceptance he gets at home

(Hurlock, 1973). Therefore, the possibility that home

'wconditiohs might have affected those other ‘'none-homet®- —

factors can not be ruled out in Burns' study,.



Chazan, (1959) studied the problems presented by
sixty grammar school children referred to a child
guidance centre in Liverpool between 1949 and 1956. The
main reasons for referral included difficult btehaviour,

very poor work, truancy &nd refusal to attend school,

stealing or dishonesty, withdrawan behaviour, anxiety
symptoms, difficulty with speech, enuresis, soiling, and

excessive sexual interest.

After analysing their case histories he found that
in most cases their maladjustment was related to a
combination of factors, but that neither physical condi-
tion nor lack of ability was a frequent cause; He said,

"There were several personality defects or disturbances

in only a quarter of the cases. In nearly every case

there were adverse environmental factors. Faulty parental

attitudes were particularly damaging."™ (Page 198),

Chazan continued to comment that in only four

cases was there no obvious environmental factor. "Tn

as many as fifty one cases the emotional atmosphere of

the home was unsatisfactorye. In twenty four cases there

were adverse home conditions and family circumstances.-

In twenty cases both the psychological atmosphere and

the material conditions seemed responsible for the child's

mélédjustment“ (Page 200).
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From the studies of Aucen, (1931), Burns, (1949)
and Chazan, (1Y59), it beccmes clear that the home
conditions which derive from the home envircnments are
very connected to adolescent maladjustment. There are
also other studies which concerned with the relationship
between home envircnments and maladjustment or aspects
of it. The discussion of those home environments will
confine it-self to those which were studied in the present

study. Parental sttitudes, economic circumstances, and
other psychological factcrs responsible for maladjustment

are very much dependent on those home environments.

FAMILY STABILITY

The absence of one (or both) of the two parents in

a family unit creates adverse conditions for not conly

the children but the remaining parent as well. This

.happens because each parent has a special role to play

En the family unit. The adverse effects on children

increase when both parents are absent. Such absence may

be a result of divorce, death, or a distant working place.

Goldfarb, (1945) studied a group of institutionalized

children who were placed in foster homes at about the age

of three years sfter havinc spent most of thelr lives

separated from their mothers. When they reached school
age, these youngsters proved difficult to manage. They

disregarded school rules, acceﬁ?&d academic failure
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complacently, were destructive, stubborn, given to severe

temper outbursts, and could net get along with other

children,
The effects of mother's absence are due to the

fact that basic behavioural tendencies are formed during

the preverbal stages of life when the mother is almost

the only human contact the infant has. In subsequent

years the growing childremains dependent on the
psychological and physical care he receives from his

mother (Kaplan, 1965).
The father's role increases with the age of the

child,.

BEoys need male identification figures for the
development of a masculine personality and to derive an

understanding of how men should behave. Kaplan wrote

that\a father helps a boy to conform to the demands of
reality, serves tobroaden his interests, and stimulates

¢ the development qualities of leadership, descipline,
L]

and self-direction which are conducive to
The

authority,

the normal emancipation of the boy from home.

absence of the father deprives the boys of all these

qualities, sometimes leading to delinquency (Lynn, 1974),

The role of the father for the girls is to enable

~in"an understanding of how men behave and how

:-them to ¢
The father provides the

they should behave towards them.

9irl with the masculine protection and security, and acts

3S an agent through which the child makes a transition

from the normal homosexual stage of development to a



secure and wholesome adjustment to the masculine sex

(Kaplan, 1965).
Lynn (1974) quotes a study by James Redding (1971:

who compared father—separated and father-—-present
children in classes for the emotionally disturbed
pupils in regular classes who had emotional handicaps,
and well adjusted pupils. In contrast to the other two
groups, fewer of the children in classes for the
emotionally disturbed had fathers living at home.

The absence of a father encourages the child to

depend on the mother (Grinder, 1973). In a study of

heroin users, comprising sixty-five boys and nineteen

girls, fourteen to twenty years of age, Bender (1963)

reported that the one significant difference between these

youths and nonusers was their strong emotional dependence

on a mother figure. Among college students who sought

treatment for marijuana smoking, Liebert (1967) found
that their mnothers had been unable to fulfill their
childhood needs with respect to comfort, hunger, and

anxiety. Their deviant behaviour was an attempt to seek

for that lost maternal care.

On the general effects of the absence of both parents, .

Sokol and Robinson (1963) reported that adolescents who

sniff glue typically do not have fathers at home, and

their mothers work all day to support the family. All

these studies serve to emphasize the damages that are

inherent in broken cr disturbed families where one or



both parents are absent.

However, it so happens that a mother-figure
effectively replaces the real mcother, or that a father-—
figure replaces the real father, This may take the
form of a grandmother, an aunt, an uncle, or a close
friend of the family. When this happens the demaging

effects of a parent's absence are reduced (Grinder, 1973).

PARENTS* EDUCATICN

Fraser (1959)})) said that parents with high standards

of education encourage their children to work harder in

school. She made this comment after she had found that

the standard of educaticn of the rarents was related to

the child's school progress, quite apart from the

influence of intelligence. She elsborated that of two

children of egual intelligence, but with parents of

different educaticnal standards, the child with the

better educated parents reached a higher standard in his

school worke,.
Sewell and Shah (1968) have shown that there is

a strong relationship between the parents' educaticnal

achievement and an adolescents' aspirations. The data

came from a questionnaire survey of all high school

seniors in Wisconsin's public, private, and parochial

schools in 1957, and a follcw up study of college plans,

‘attendance, and graduation conducted seven years later.

The positive attitudes of educated parents towards
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education are easily transf
children (Swift, 1967). Cn the other hand parents who
failed to succeed in education tend to have negative
attitudes towards the schools and teachers because cf
their own experiences. Such negative attitudes, once
borrowed by the children, make their adjustment in school
very difficult,

Negative attituces towards school tend to lead

to poor academic performance, vwhich in turn aggravates

the negative attitudes (Lunn, 1972). Academic failure

damages the status of an adolescent among peers in
addition to creating a sense of inferiority in him

(Hurlock, 1973). A good education usually earns one a

well paying job and it is to the effects of this we now
turn,

PARENTAL OCCUPATIONAL LEVEL

Occupational level and socioeconomic status have

been used interchangeably by various scholars

(Horrocks, 1969, Hurlock, 1973, Aldous, 1978). The

reason for this is that occupaticnal level usually

determines the income and, therefore, the quality of 1ife

accessible to the family (Hurlock, 1973). Together with -

OCccupational level come the prestige and security attached

to the type of occupation. Hurlock argued that such

factors associated with the parental occupation affect

the adolescent's attitude towards himself and the society,



Higher occupaticns which fetch high inccmes do not only
avail material well being to the adolescents but also
motivating efifects tc achieve like their parents
(Musgrove, 196b),

Douglas (1964) found that middle class (high
income) parents take more interest in their children's
progress at schocl than the manual working (low income)
class parents do, and they become relatively more
interested as their children grow older. They visit the

schools more frequently to find out how their children

are getting on with their work. He also found that

children whose parents shcwed a high level of interest
not only made higher average scores in the tests, but

also improved the level of their performance.

Krippner (1963), in a study of more than three

hundred and fifty seventh and eighth grade youngsters
in an upper middlec class school found that boys' vocational
preferences correlated with their fathers' but not their
mothers® jobs; girls preferences were ralated to the
jobs of both parents, but especially their mothers?',

| Lunn (1972) studied the influence of sex,

achievement level, and social class on junior school

.childreﬂs'attitudes to school. He found that in all

attitude areas, brighter children tended to have more

positive attitudes, alsoO, the tendency for more favourable

attitudes was found for middle class children in contrast

to those from working class homese The findings did,

HNIVERSILY, OF NAIRORJ
LIBRARY
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however, suggest that the different attitudes of pupils
of different social classes could partly be accounted
for by their differences in academic performance.

Hall et. al (1977) were interested in measuring
attention and achievement as exhibited by middle and
lower class black and white elementary schocl boys in
the U.S.A. Their findinas showed that there were
social class and race differences in achievement and
intelligence test scores in favour of the middle class
and the whites. However, contrary to the traditioral
view the behezviours of the different groups of students
were remarkably similar.

The experimenters were surprised at the low
attending rates of several middle class chilcdren with
relatively high achievement and intelligence scores.
They were also surprised that poor children were able to
concentrate on anything academic at school. They
accounted for their surprising findings in terms of
materials provided by the teachers which were keeping
students at all sociazl and cognitive levels busy to about
the same degree.

All the preceding evidence serves to emphasise the
: | igh iﬁcome occupations will tend |

fact that parents in h

to have children who perform well in class. Not only

will they tend to emulate their altready successiful

parents but will also have the necessary material well

being to give them peer aPPFOVajo They shculd therefore



be better adjusted than their low inceme status

Counterparts,

However, Kaplan (1965) advanced reascns which
may hincer gcod adjustment of the child from high income

status parents, These include over-protection and

over-indulgence. An overprotected child is one who has

everything done for him. Usually such a one is an obedient

and docile child. Adults call him 'good' because he is

polite, neat, gentle, respectful, and all that a parent

wants him to be. However, such a vyoungster does not make

friends easily and may grow up to be a lonely, and isolated

Person. The child who has been overindulged is given too

much of everything, and usually has his own way at home.

Levy's (1943) study of mothers who made excessive

Concessions to their children illustrates what can

happen when there is overindulgence. Their children

ate what they chose and when they chose. They left the

table when they were ready, went to bed when they felt
like it, threw their clothes around, told their mothers
to shut up, struck them, spat on them, and went into a

Fage whenever they were opposed in any way.

To their teachers and school-mates, these children

were bUIIies, showoffs, &and nuisances.l They did not

“Profit from a succecssion of experierces which would have

Caused ncrnal children to change their ways. WFhen seen

in adult life, they were still making exaggerated demands



on the wor;d end interested only in satisfying their
immediate desires.

Some of Levy's subjects encountered schoclmates
anc teachers who would not tolerste their demanding,
egocentric behaviour, and so their tendency to show off
was tempered to an innocuousclowning; their fighting and
bullying converted into an aggressive form of leadership,
and their demanding ways developed into persuasive
powers. Hence, the spoiled child need not become a lost
child if he is treated with understanding and firmness,

The other double edged 'knife' in middle class
families is their high expectancy of their children
(Musgrove, 1965). This expectancy easily leads to
perfectionist and overambitious attitudes towards the child,
resulting in 'domination'. This attitude is expressed
through insistence on absolute obedience, scrupulous

1c1eanliness, and other things like 'read early' and
bring home high grades from school'. However, if the
child's ability iIs average or below he gets tension.
Kaplan (1965) says, "The usual response of such g child
in such circumstances is to adopt tactics that will stall

off unpleasant scenes, Often cheating or lying to achieve

this end" (Page 81).
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FAMILY SIZE

The evidence available tends to emphasize that
adolescent maladjustment is higher in big families
than in small ones. Douglas (1964) reported that
children from small families tend to make higher scores
on intelligence tests than children from large families,
even when social class is held constant. In his longi-
tudinal study of a stratified sample of all children
born in Britain in one week in March, 1946 at the age
of eight and eleven he found a decline on intelligence
test scores with increasing family size. The decline
was most marked in families of manual workers. He
interpreted his findings as resulting from bad home
conditions and deficiencies in child care within large
families.

Tuckman and Regan (1967) reported that, although

anxiety and neurotic behaviour decreased as family size
increased, antisocial behaviour in school became more

serious. They suggested that in large families there
is less parental pressure on children to do well and
conform to middle class standards, and, therefore, there
are lower {evels of anxiety but this again allows for
antisocial behaviours to develop.

Clausen (1966) said that a child from a Fzlatively

large family 1s likely to receive low scores on achieve-

ment and scholastic tests, although the first born may
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do gquite well., His explanation for such g3 situation was
that in large families there is low achievement moti-
vation., Clausen was also of the opinion that the
superiority of the first born was due to the amount of
both the pPsychological and material care available to
him?. His achievement motivation is higher because

of the new siblings whom he sees as coming to challange
his position in the tamily. Clausen also said that large

families are most likely to be of low social economic

&

status (SES).

The reason for low intelligence, and low achieve-
ment in large families is the less intensive interaction

between parents and children, leading to a deficit in

verbal ability on the part of the children from such

families (Nisbet, 1961), The authoritarian child rearing

methods, including the use of physical punishment by large

family parents, devoid of any explanation, may be respo-

nsible for the antisocial behaviour found among such

children (Bowerman and Elder, 1964).

However, the effects of g large family need not

be permanent. Douglas (1964) showed that if the school

is very good, and if parents' attitudes are favourable, .
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the handicaps for children from large families, and
those from working class families can be eliminated,
This stand is also held by scholars like Spencer (1972)
and Hall et, al. (1977).

From the foregoing one sees that all the literature
available on adolescent maladjustment is based on
researches carried out in other lands other than East

Africa. There is a possibility that their findings may

not be applicable to East Africa or Kenya for that

matter.

Mfg’"

The purpose of this study was to provide relevant

The need for the present study.

information to those interested in counselling of
maladjusted adolescents in the local secondary schools,
of those

The deviant behaviours were selected from some
studied by the researchers mentioned in this chapter.
The criterion for their selection was their relevance

to the local situation. The rationale behind their

inclusirn under one title of ‘'maladjustment' lies in

what Chazan (1962) said about the interrelationship among

them,
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He said,

maladjustment militates against

successiful learning, unsuccessiful

learning results in a sense of failure

and frustration, thus further increasing

the likelihood, and possibly also the

degree of maladjustment (Page 57).
It is this difficulty in distinguishing which was cause
and which was effect that led to the inclusion of voca-
tional (academic), agressive, attention seeking, and
withdrawal maladjustive behaviours into just one group

just as was done in the studies of Auden (1931), Burns

(1949), and Chazan (1959).

STATEMENT OF SPECIFIC HYPOTHESES

(1) The number of maladjusted adolescents will be signi-

ficantly greater in unstable families than in the
more stable families.

(2) The number of maladjusted adolescents will be signi-
ficantly greater in poorly educated families than in
the highly educated families.

(3) The number of maladjusted adolescents will be signi-

ficantly greater in families of lower parental

occupations than in those with higher OoCcupations.

The number of maladjusted adolescents will be signi-

(4)

ficantly greater in large families than in small

" families.
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Teachers!' ratings

Teachers' ratings are frequently used for diag-

nostic, guidance, and research purposes because of their

ready accessibility andg quantifiability. Ausubel] (1954)
said that when employed as averages of several raters

and in relation to traits (a) which are overtly manifest
and objectively observable in everyday behaviour and

(b) which can be specifically and unambiguously defined,

such ratings enjoy ccnsiderable reliability. A further

advantage of teachers? ratings is that they can be baseqg

on frequent and prolonged observation of behaviour uncer

a variety of conditions,
In Kenya, and the rest ?E#Eaﬁt Africa teachers?

ratings are the sole source of information concerning the

behaviour of students. Teachers write terminal reports

to parents, and at the end of a course make recommendations

to potential emplcyers for their students. In Britain

and U.S.A. teachers' ratings are relied on when referring

pupils to child guidance centres (Laycock, 1934, Ausubel,

1954, Chazan, 1959).
However, come researchers including Ausubel (1254)

have questicned the validity of teachers! ratings
especially on measures of maladjustment for unobservable

behaviour tusubel says thet there is some disparity
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between mezsgures based cn such otlier standardized per-
sonality tests such as the Minnesota Multiphasic
Personality Inventory (M.M.F.I.) and the Rorscharch

ad justment test which are basically rccted in the
knowledge of mental hygienists,

Bernard et al. (1968) have named the behaviours
where teachers find difficulty in measuring. Their list
included anxiety, tension, ambition, pessimism, and
such other abstract behaviours. However, most of the
list contained states, although not directly observable,
which could be manifested in variocus overt behaviours,
particularly in poor academic performance.

Lunzer (1960) said that maladjustment in general
is a response to stress characterised by anxiety, The
nature of the response will vary with individuals, and
in particular, it will be grestly different in the
recessive children from the aggressive ones. But whatever
the specific response pattern, there will be a loss of
concentration, lack of persistence, and lack of enthusiasm
for work taskse. It is at this stage of overt behaviours
when teachers can discern maladjustment. Teachers®
ratings were therefore used not only pecause of their
accessibility but, also because of their relevance to the
practical purposes of the educationist, and the school

counsellor in particular.



AFPARATUS FCR MEASURING MALADJUSTMENT

Two torms were designed for measuring maladjustment
in school. The first form had a list of maladjustive
behaviours which were observable in a classroom
situation. The second one had a list ot similar
behaviours cbservable out of class e.g. in dormitory,
clubs, and games. The basic idea behind the measurement
was to determine the frequency by which okservable
maladjusted behaviours occur in schocl for a period of

two weeks,

The behaviours on the first form were:—

1. Poor academic werk.
2. Assignment not done or not attempted,
3. Yelling nasty comments at teachers or prefects

(including grumbling).

4, Yelling nasty comments at classmates,

S. Physical fighting with classmates.

6. Cheating others*' academic work e.g. peeping.
7. Coughing loudly.

8. Making funny noises.

9. Whilstling loudlye.

10. Moving about in claés.

11. Moving chairs with the purpcse of making noise.
12, -Banging books on desk, s

13, Beating or drumming desks.

14. shyness i.e. cannot talk infront of the class.

15, Signs of giving up studies.
n

A
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lo,. Telling lies and
17. Cutting or avciding classes or lessons.

Since the list was inexhaustable the class and
subject teachers were left free to add any other similer
behaviour, and so, day dreaming, mischief, disobedience,
and desire for heroworship were added.

The behaviours on the second form (for out of clacs)

were:-—
1. Avoidance of social activities e.g. games,
2. Stealing e.g. a pene.
3. Telling lies.
4, Withdrawn from social life,e.g avoiding people
5. Suicidal talk e.ge. I wish I were dead,
6. Suicidal attempts e.g. self poisoning.
7. Bullying agemates.
8. Bullying juniors,
-~ 9, Attacks on staff members.

10. Attacks on dormitory prefects,

11. Getting crunk.

12. Smoking and

13, Making funny noises e.g. 1n dormitory.

Although the list was left open no other behaviour was

added by the teachers.
The two forms, one for class and the- other for out.

of class behaviours were assigned to each of the 151

subjects. The name, the class, and the house of the

subject were printed on the two forms,

pupil behaved in any of the given ways he was given a tick

Each time the



on his form against that particular behaviour., Each tick

was given one score., The more the number cf ticks a

subject got the greater was his maladjustment score,

However, because the number ot forms involved in
recording class behaviour was too big to be handled by

a subject teacher in a teaching situation inside the

classroom, another more convenient, but equally accurate

method was added. Each subject teacher was given a few

of the classroom forms (not assigned to any subject)

according to the number of meetings (lessons) he had

with the class in the two weeks of observation. Cn each

of these non-assigned forms the instruction, "Please give

the names or the beys or girls who show the behaviours

below against the behaviour. 1If the subject repeats

the same benaviovur just aud a star ® or stars @+ against

that name;" was &sdded.
At the end of the two weeks, the non assigned
forms where any subject's neme could be written were

collected by the researcher, and the recordings transte-

rred to the assigned forms for each subject. Each tire

a pupil hed behaved in any of the given ways he was
L 'R R~

given a tick



on his own form, As for the out of class behaviours
which were given to the housemasters, the ticks wer;
given by the housemasters themselves. The instruction
printed on these fcrms, "Please put a tick when the
behaviocur is cbserved against that day. If the
behavicur is repeated tick againj" was sufficient. The
total score for esch subject was reached at by adding

the number of ticks on both forms.

Home Ernvironments

The selection of types of home environment in this
study was guided by Fraser's (19252) method in determining

home environments when she studied their relaticnship to

school progress. Fraser's home envircnments were:-—

A. CULTURAL 1. Parents’Education
2. Reading habits of parents
and children.
B. MATERIAL 3. Inccme

4, Cccupation of father
5. Family size

6. Living space.
C. MCTIVATICNAL 7. Parents' attitudes to Lhe education
and future enployment of the chilqd.

. . g8, Parental Encouragement

Abnrormal home background

O

D. EMCTICNAL
10. General imprecssicn

11. ‘Mother cut st work,



Fraser acdritted that there was overlapping in
the four main areas, and that her item greuping was done

for convenience. She said, "... Some cof the items are

clearly relevant to meore than cne aspect of envircnment;

each has been plasced in what seemed apricri the most

eppropriate group" (Page 40). Therefore, in this

study, while an effort was made to retain mcst of Fracser's

environments, it was found convcnient to drop the Group

headingse.
Fraser had access to the hcmes of the pupils mainiy
because hers were day primacry school children in the city

of rberdeem (2ritain). Given the earlier introducticn

of formal educatiocn, and the big number of researches

hitherto done in Sritain, the general level of literacy

and preparedness of parents to answer research questions

must of necessity be higher there than in Kenya. Despite

all those advantages Fraser had complsined of reaching

homes finding nobody, spending more time than anticipated -

with interviewees, and at times the interviewer would

fail to get the right house,
Fraser had considered three alternative ways of

getting the information she needed, thus:=

interview, or (ii) send questicnnaires to paééﬁfs,

The

e (_1 ) :
or (iii) administer a questionnaire to the pupils.

third alternative was chosen as the most feasible in the

prevalent circumstancese. Interviews were deemed impossible
given the fact tihiat the schcols used were national



boarding schocls with ru-ils cerning from all cover Kenya.

Sending guect!ionnaires ceculd rnet work Lbeczuse many parents

could have suspected the intenticns of the guesticrnraire,

and given the fact that some parents could not read English

or could even be illiterate, cnly the third aslternative

was fezsible.
Cf rraser's items, thoze on parents educetion,

occupation, femily size, and abnormzl background were

absorbed. It was also ascsumed that parents with higher

education would tend tc read rore and encourage their

children to spend more time with bcoks. The item on

level of parental occupaticn was assumed to cater for family

income. Since the schcols used wvere boarding ones where

children spent three quarters of the calendar year the
living conditions were ccnsicdered uriform for all the

subjects. Basing on what Hurlock (1973) says, it was

assumed that the higher the parental education the mecre

favourzable the motivational effect would be. The item

of mother being out at work was replaced by the item of

father being away from home, at work,returning home

occasionally which was mcre common in Kenya.

In chapter one, particular hcme envircnments were
ascociated with part{;u}ar
Céﬁséduéntly particular pare
it was possible to absorb most of the environ-

y Chazan (1959) in his study of

_psychological atmosrheres, and,

ntal attitudes. Given that

backgrournd,

mental factocrs considered b
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wx{separated).

malad justed children in grammar schocls. Large families
were associated with strictness over use of property in
the home, parental rejection, parental neglect, sibling

rivalry, all arising from economic stress. Lack of

harmony between parents, and the broken home were covered

under family instability. Rich and small families were

associated with overcasualness and overindulgence.

The Questionnalre

A questionnaire was administered to each of the one
hundred and fifty-one subjecks tc obtain the information
on the home environment of each subject. The subjeets
(pupils) were required to answer multiple choice questions

by ticking the applicable statement.

Family Stability

The first question for measuring family stability

aimed at finding out whether the subject lived with both

parents, with mother only, with father only, or with some

other relatives while on holiday.. The second question

sought to get what had happened to the parents if the

subject was not 1living with both parents. Such happenings

included death of one or becth parents, or a divorce
The third.question.q}meddap finding out . =

whether the father 1ived at his place of work away from

his f:mily in the rural area.
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ly Size,

The fourth questicn investigated fomily size basinrg

on number of siblincs in the home. A fifth cuestion

sought to find if there were

in ¢t

six

some cther chnildren living

he home. If the totzl number of children reached

the family was cecnsidered big as was done by

Claurcen (19G6).

Farents Educastion

The sixth cuesticn concerned itself with

father's educeticn, while the seventh one ccncerned itself

with mcther's ecducation.

For each of the two parents they

were recuired to tick the most applicable level of formal

education reached.,

(a)

scheocel,

The levels of education given were

¥o formal schooling, (b) gprimary schoel, (c) secondary

(d) College educaticon, and (e) University education,

Parental Occu=zation

#
.

mother?'s

ques
occu
(a)
o e (P
(c)
(d)

and

Cuestions 8 and 9 concerned themselves with

and father's occupation respectively. In both

tions the subjects were recuired to tick the relevant

~rational class from the following categories:-

peasant farmer or emall trader etc.

general worker eg. hotel maid, cleaner, driver, clerk etc.

prcfessicnal eg. doctor, lavyer, teacher etc., and
cenior asdministratcr eg. kinister, permanent secretary,

diplomat, plus big busiress owners- and big farmers.
?
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In deciding the level of education, anc the nature

of occupaticn for both parents an abitrary decision was

made. The parent with the higher level
taken to represent both. If the mother
university and the father hacd completed
then the home educaticn was tzken to be

Ssimilarly, the occupations were treated

of education was
had reached

seccndary school
university level.

in the same way.

The highest level was (d), while the lowest was (a).
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RESEATNCH DESIGN

The Schools

The schocls selected for this study were two
high cost boarding secondary schools in Nairobi. 1In
eitbher school there were five Form II classes, of which
only twc in each school, were selected for the study.
Both schools had classes ranging from Form I to Form VI,
The rationale for selecting Form II classes for the
study was that during the researcher's experience both
as a pupil and later en as a teacher in secondary school,
Form II pupils behaved more frecely and openly than the

other classes therefore creating a situation whereby their

behaviours could easily be observed.

The two schools were selected because they regpre-

sented an 'ideal' Kenyan high school. They were the

type that would not act as catalysts for adolescent

malad justment, but rather, the type that would minimize

it. Such other variables as would contribute to malad-

justment such as long distance cowered by pupils in

travelling to day scheools, the problems of maladministra-

tion, and inadecguate financing in the 'ordinary' boarding

high schools were minimal.

The amount of personal contict between the house-

d the boys {in the boys school)-wds bilgy,

especially because the houéemasters' houses were attached

to the dormitories. This contact was even greater in the
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girls' schocl where the mastrons did net only live uncder

the same roof ss the girls but had no other cuty excent

to look after the welfzre of the girls. 1In each of the

scheccls, as a rule, a member of staff had to have meals

with the pupils to ensure good and acceptable standard

of food.
Boarding schools were selected because, there, all

purils eat the same quality of food, sleep in the same

dormitories, and share a common social envircnment

throughout the term. Cnly government aided schools

were used so as to minimise the effects of very low

intelligence. Recruitment of caendidates into Form I

in all government scheools is based on the Central

Primary Examination (C.P.E.) which is an achievement

test. Freeman (1955) says that the correlation between

intelligence test ccores and achlevement test scores is

quite significant. Hurlcck (1973) also says that high

intelligence enables the adolescent to adjust with his
peerse.
Having 'ccntrolled® all the other variables as much

as could possibly be done it was assumed that any variations

in malacdjustment weould be safely attributed to variaticns

.in the Rome enVirbnmcntS-

Rating Teasché&rs

~he research assistants in this study were riot the

researcher's em:;loyces. They were classteachers, subject



-accrued from an unequal numher of raters.

teachers, houseirasters (for the boys) and matrons for

the girls. After getting the necessary permission and

the headteachers to the scheol stafrf,

intreducticn from

the researcher embarked on persuading them in order to

get their cooperation. The research aims were ccnveyed,

and the research design explained to them by the recearcher.

This was dcne in the staffroom for the class and subject

teacherse. For the housemasiers and matrons the

briefing was dcne in their indivicdual houses. All the

raters were resicdents on the ccmpounds of the two schools.,

The classtezchers of the four Form II classes were
well experienced people, and helped a lot in convincing

the various subject tezchers in their relevsnt classes

about the significance of the study. The housemasters

were also men of long teaching experience. The matrons
were not part of the tesching staff but retired teachers

on pencsion. All of them welcomed the researcher,

perhaps because of the aim of the study « "the counselling

strategy".
The number of teachers rating inside-thew«class

behaviours for each class was limited to five so as to

avoid a bics in the number of scores which would have
The problem

did not arise for out-of-class behaviours since a subject

could only have one dormitory master (rater).
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Subiects,

Cne hundred and fifty one (151) subjects were
observed during the two weeks. Eighty-two of these were
beys taken from a boy's school, while the other sixty-nine
were girls from a girls' High school. All were Form II
purils. Vhole classes were used.

‘The ages of the subjects ranged from thirteen to
seventeen years cld. The average for the boys was 14,5
years while the average for the cirls was 14 years old.
The girls looked mcre mzture than the boys. Most looked
real teenagers except for a few boys and girls who looked
rather too small for their zge.

From what the researcher saw most of the pupils

were aware of the schocl rules, and, were willing to obey

them. Both the teachers and the headteachers looked strict

disciplinarians, at lecst, for the time the recearcher

was there. ' . < : . ;
-, Fd ¥ =B

Observation.Procedure

Fl

The subject-rating-teachers were issued with non-
assigned forms on which to march the names of subjects

against particular behaviours during or immediaztely after

the lesson. This was done cohfidentially. To reduce the

artificiality in the subjects' behavicur the teachers!'
w..contrcl. over the classes was considerably relared = In = -~===

this way the subjects cculd be themselves though ncot
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allowed to disrupt the normal learning situation. Apart
from this relaxation Oobservation wes conducted in normal

Clessroom atmosphere, and without the knowledge by the

subjects that they were being observed., The housemasters

and matrons made their recordings in their houses,

Before the beginning of the observation period the

researcher accompanied the various teachers to the

Classrcoms. He carried a sitting plan for the class to

be observed, and, this plan was kept in secret, The

aim of carrying the sitting plan was to see which pupii

behaved in a particular way since the researcher did not

know the names of the pupils.
Before the beginning of the lesson the teacher

would introduce the researcher to the class as an education

student frocm Kenyatta University College who was interested
in seeing how different subjects are taught in scheol,

The teacher would then tell the pupils to proceed with

the lesson as usual. The purpose of the introduction

was to avoid behaviour change due to the presence of g

foreigner. The pupils were actually used to having

student teachers on teaching practice from the college,

At Ehe end of the lesson the teacher and the

researcher would sit together in the staffroom to compare

"feir obgérvé£§65§°-fﬁis practice of double observation

}.
was frequently repeated throughout the observation period
with the purpose of malintaining the validity of the

teachers' ratings. In all cases, the cbservation of the
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= tion from. the-subjects.:

teachers and theose of the rcsearcher cormpared very well.,

Cuestionnaire egdrinistreticorn crocedure.

The reseercher wes granted one lesson period in
each of the four classes for questionnaire administration.
In each of the two schools, questionnaire administration

in the second class had to follow imrediately after the

first class had answered the guestionnaire. This was

done to avcid any comments frem the first class influe-

ncing the second one. It is also note worthy to mention

that the questionnzire was adninistered after the two-

week observation pericd to avoid behaviour change in the

observaticn period.
The Questiornaires had been arranged in such a way

that a particular cuestionnaire would go to a particular

pupil. At the back of each guestionnaire particular

confidential marks had been made which marched with

individual names on the class lists. The class lists

were followed in giving out the questionnaires.

The researcher was re-introduced to each of the

classes by the subject-teacher whose lesson had been

disrupted. The subject teachers briefed the subjects on
the importance of the research and aprealed for coopera-

cher emphasised the instructions printed

The resear
e fact that the infor-

on the questionnaire especially th
maticn given was not for the school's use but for future

cerning school counselling in Kenya. The

Planning con
g was also explained to them,

importance of counsellin
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FRORLENMS ENCCUNTERED

1, The major problem the researcher encountered was

that some of the Headmasters of the high cost schocls in
Nairobi were reluctant to allow him to carry out research
in their schools. They seemed to look at the whele
exercise of research as an attempt to use their pupils

as 'guinea pigs in an experiment? in order for the
researcher to get a degree. Their major complaint was

that the results of researches carried out in their schools
rere never macde krown to the schools and that no impro-
vements in the system of education had been made as

result of such researchese.

2. The amount of money available for research was too

small to the extent that the researcher had to use some

of his own mcney to meet some of his needs as a researcher,
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ANALYSTIS CF DATA

1. In this study, any subject who qot three or more
malsdjustment scores was considered maladjusted. The
rstionsle here being that to behave in malad justed ways

for three times in only two weeks was encugh to qualify

one to see a school ccunsellor. The level of maladjust-

rent was based on the percentage of maladjusted subjects

found in a particular variable. The number of malad-

justed subjects was irndicated by the initials "nm", while

the total number of subjects affected by a particulazar

home environmental variable was indicated by the initial

"N" in the tables.

2 In order to test the hypotheses posed some of the

o~ &

home environment variables were grouped, thus:-
(a) all subjects who lived with relatives, or

with one parent, or whose parents had

separated, or whose fathers lived away from

home were considered as belonging to unstable

homes. Cnly those who lived with both parents

were accepted as belenging to stable homes.

Parents' education was divided into:-

(b)
(i) None,
(ii)  Low {Primary)
(iii): Middle (Secondary and College) and

i High (University).
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(c? Trental cccupsticns were grouped as follows:-

Low income (peasants and small traders)

(i)
(ii) riddle incecme (General workers and
clericals) and
(iii) *High income (Prcfessionals, Administrators

and Businessmen).

(d) Femily size was divided into:-

(i) Large size and
(ii) Small size,
3. A Chi scuered ( %2 ) test of association between

£
the home envircnments and maladjustment was carried out

to test the statistical significance of the preoportions
of maladjusted subjects toundé in each variable. (For

x2 tables see Appendix page 86-8):
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CHAPTETR F OUR

ANALYSTS AND DISCUSSION OF RESULTS

A. Family Stability

The first question investicated the effects of

family stability on maladjustment. ‘he corresponding

hypothesis was, "The level of adolescent malad justment

will be higher in unstable families than in stable

tamilies"., The findings are illustrated in Table I.

Table I:

DISTRIBUTICN OF MALACCUSTED SUBJECTS
(nm) ACCCRDING TO LEVEL OF HOME S1ABILITY

B /‘CﬁRALB\J BOYS GIRLS
- e — w t'_L_.-

Level cf \

o rm N % nm N % nm| N | o
staebilit e A . iy ok fur
| Y | C ZT| i,
pnstable 14y 37 | 37 7 22 31 7 15 46
Stable 49 1114 43 21 60 35 28 54 51

P __1

.which had 37¢,.

Table I shows that the level of maladjustmert was higher
in the steble families (43%) than in the unstable families
The hypolhesis was therefore rejected.
The table also shows thet a similer observation

was macde in both zexes, However, the percentage of

maladjustrnent was quite hicher amcng the girls from

stable homes (51%) than among Lhe boys from similar homes
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(35%)s But, sirce a similsr trend was okserved among

the girls and the boys frem unstable homes, this

situaticn may reflect that the girls were more meladju-

sted than the bcys, & fcct which should not be tsken

seriously since there is a possibility that the teacher

raters for the girls were rcre otservant then those for

beys.
‘hen all the subjects affected by each category

of family stebllity were consicdered those living with
mothers only had the highest level of malacdjustment

(56%). They were fcllowed by lhose living with both

parents (stable families) with 44% who were in turn

followed by those living with relatives who got 40%.

The one boy who was maladjusted among those living with
relatives had lost both parents. The only one girl who
lived with relatives was meladjusted. She was always sick
with fits. Four of the six girls living with mothers

only were maladjusted. Two of the four had lost their

fathers. Thus, although the pypothesiS was rejected

unstable families did have some maladjustment.

B. Parental Education

The second question investigated the effects of

parents' educaticn on malad justment. The corresponding
-hypothesis weae, "The level of adolescent maladjustment
will be higher in pocrly educated families than in highly

educated families". The findings are illustrated in

Table 2 .
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DISTRIBUTI(N CF MALADJIVSTED SUZJECTS

(nm) IN EACH LEVLL OF PABENTAL ECUCATICN

CVERALL 3CYS GIRLS
Ecucation nm N % nm N % nm N %
None 3| 6 50 o 3] o 3] 3 [100
Low 7(16 | as | a1z |33 ] 31 75
!
Micdle 23| 64 36 | 12135 (34 | 11 {20 | 38
High 30 (65 | 46 ,'.! 1332 [ a1 | 17|33 | 29

justed.

Table. 2 shows that there were sixty three subjects

identified as maladjusted under the variable of parents?®

education. Thirty of these came from homes with university

education (High) and twenty three from medium (secondary
and college), seven from low (Primary) and three from

none educated homes.
When all the subiects were considered, those with

parents with no education had the highest level of mala-

djustment (50%). This trend was in line with the

hypothesis posed except for the fact that the number
involved in the 50% was only three, all of whom were girls,
while_ the three boys similarly affected were not malad-

. The ﬁe;ééntages show that a U-=curve trend was
observed with both low (and none)and high educaticn

showing higher levels of maladjustment than medium edu-

cation,
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The takble also shows that in percentage terms the

hypothesis helid true for the girls, that the lower the

educeticn level of the parenks the higher the level of

acdciescent maledjustment will be. However, on the bcys

side the level of malacdjustment tended toc Increase

with every rise in parental education.

C. Parental Occupaticn

The third guesticn investigated the effects of

parental occupstion on adolescent maladjustment, The

correszonding hypothesis was, "The level ot adolescent
malad justment will be higher in families of lower parental
occupations than in those with higher occupations.”
illustrates the findings.

Table 3

Table 3 '3
DISTRIBUTICN CF MALADJUSTED SUBJECTS

(nm) IN EACH PARENTAL CCCUPATICN LEVEL:

OVERALL 80YS GIRLS

Occupaticn nm N % nm N % nm N
Low 11| 24 | 46 4 13 | 30 71111 64
Middle 12| 24 |50 s | 14 |35 7 110 70
: } —+ — :
High 40| 103 | 40 22 55 |40 18 {48 | 38




whern =211 the subjects were considered those in the
middle irccime group had the highest level of maladjustment
(50%). They were followed by the low income group (46%)
end then the high inccrme group with 40% came lowest,
In essence, this meant that the big number of malad justed
subjects in the high income group was attributable to

the original big number of 103 subjects in that occupa-

ticnal level. Thus, the level of maladjustment showed an

inverted U-curve trend. The hypothesis was therefore

not accepted. However, the low level of malad justment

in the high income group was as was hypothesised.,
Among the boys maladjustment level was lowest in
the low income group, and highest in the high income

group. This was contrary to the hypothesised situation,

The hypothesis was partly accepted among the girls in
that malacjustment level was far lower in the high

income occupational group than in both the low and the

middle income groups. Although the middle income group

had the highest level of maladjustment among girls, the
difference between it and the low income group was rather

small. Therefore, while the phypothesis was not wholly

accepted it could not be totally discarded,

D. Farily Size.
The ‘fourth question investigated the effects of

The ccerresponding hypothe-

family size on maladjustnent,

sis was, "The level of adolescent maladjustment will be

higher in large families than in small families,"



Table 4 illuctra‘es the findings.

Table 4 :
DISTRILGUTI(N CF MALADJUSTED S''BJECTS
{nm) ACCCRDIKG TO FAMILY SIZE
CVERALL B8CYS GIRLS
Size nm N % nm N % nm N %
Large 28 82 34 9 36 25 ‘19 46 41
Small 35 62 51 21 46 46 14 23 61

Table 4 shows thst small families had a higher

level of adclescent maladjustment (51%) than the large

families which had only 34%, The hypothesis was there-

fore rejected., Even when mere numbers of maladjusted

subjects were considered still the small femilies

contributed a bigger number, theretore, rejecting the

hypothesls even further.

3l

There were similar trends in both the boys and the
girls. The only difference was that the level of
maladjustment was higher among the girls from small

families (61%) than among the boys from similar hcmes

(46%). However, since a similor trend was observed in

... .—connection with large families such'a difference might

either reflect that genecrally the girls were more malad-
justed than the boys or that the teacher raters for the

girls were mcre observcent than those for the boys.
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However, no gencral statistical inferences could
be made on tre basis of all these results. The reason
for this was that a chi-squared test of association
chowed thaot none of the four independent variables i.e.,
farmily stability, parentsl education, parental occu-
pation, and family size was a statistically significant
factor in determining adcolescent maladjustment. A chi-
squared test of assoclation could no£ be carried out on
a single sex basis since some cells in the tables

(see Appendix paces86-8 had less than tive frequencies.

DI SCUSSTION

The objective of this research was to provide

relevant information to those interested or involved in

counselling in the local seconcary schools. However,

as czn be scen from the literature review chapter, other

scholars have researched the area of adolescent malad-

justment.



Malad justments:

The veriety of malacjustive behavicurs found in

cnt study compared well with those studied by

the rres
Burns (1949) &nd Chazan (195%). The variety inclucded
poor wscademic work, lying, shyness, stealing, and with-

drawn behaviour. Both verbal and physical aggression

were found, Daydreaminé, which was studied as lack of
attention by Hall et. al. (1977) was found only among the
girls.

Cther beheviours found were those which Walter (1958)

referred to =zs maladjusted efforts to obtain love ard

affection. These included making funny noiges, mcving
about in class, and banging desks with the aim of disturbing
the teacher anc the classmates. Withdrawal hehavioursg

like zvoidance of others, suicidal talk and suicidal

sttemrts, and withdrawal from social life were found,

ithen all the scores for all the maladjusted subjects
were acdded according to the major areas of maladjustment
attention seeking beheviours contributed the largest number
of scores (128), followed byaggressiveness (76), then
vocaticnal or academic (60), &nd lastly withdrawzl malad-
justment (21). This distributicn is of crucial jimportance..... ...
in unEerétandEAg-the findings of this study as particular

home environments tend to breed particular types of

maladjustment.
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Farmily Ctability

The present study's results were in line with the
findings of Auden (1931) and Burns (1949) which indicated
thaet maladjustment is found in both stable and unstable
families, The high level of maladjustment in stzeble
families may be attributed to over—-protection, overindu-
lgence, and overcasual attitudes amcng parents in such

homes. It is adolescents who have suffered from such

parental attitudes who are likely to be victims of
The

attenticn seeking maladjustment (Hurlock, 1973}.
lower level of maladjustment among adolescents from
unstable families may be attributed to the fact that they
have acjusted to the low levels of attention and love

charactericstic of big institutions like schools,

It is also possible that the absence of one or
both parents in the home might have been overcome by the

availability of an effectively caring guardian (Grinder,

1973). 1In Kenya, like elsewvhere in East Africa, the extended

family is still important.
like those where Goldfarb's (1945) subjects were are rare

Child caring institutions

and very much a last resort in East Africa.

The high level cf maladjustrent among those 1living

may be.attributed to such parental ___

with mcthers
ndulgence which are characteristic

attitudes 1like overi
The end result of such attitudes isuwsually

of motherse.
among the children (Levy, 1943),

irresponsible behavicur
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Parents Education

The level cf maladjustment declined with every
rise in the level of education up to middle (secondary
and college) education as was hypothesised. However,
maladjustment rose again after the middle stage of
education. The decline in maladjustment level with every
rise in education may be attributed to positive parental
attitudes towards education which tend to encourage good
performance in school (Sewell and Shah, 1968)« The
increase in maladjustment observed at the high (university)

education level may be attributed to less parental care

for the children. Aldous (12978) has argued that such

highly educated parents tend to get abscorbed in their

official affairs, at times, to the detriment of their do-

mestic responsibility.

The surprising increase in rmaladjustment with higher

educaticn amcng the boys may be attributed to a feeling

that the parents' success is the son's success which may

lead to irresponsible behavicur in the son. Cn the side

of girls, &s thoy Groew older, they are made to feel that
their parents’ cuccess is not their success permanently
cince their future is outsife their parents' hcmes., They,

therefore, must &G4

sible in all they do.

by beccming mCre respoh

st to the uncertainties of the future ___. .
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The decline in maladiustrent with hicher education

all through university for the girls may mean thet the
absence of perents from the home affects the boys more

than it does the girls. It is even normal for girls to

take care of the homes when their parents are away, a

practice that begins quite early in their lives, Since

a similar observation was made in connection with parental

occupations, that girls' maladjustment declined while

the boys' maladjustment rose with higher occupations that

argument seems to hold more water. Higher occupaticnal

levels require higher educational qualiiications.

Parental Cccupaticns

The sex differences in ccnnection with parental

occurations have been discussed uncder parental education

because of similar observations. And, also, in the

research design jobs were named and classified with the
swareness of the amount of educztion they required.

An examination of the level of maladjustment showed

that the range between low income, through middle, to

high income groups was small i.e. 46%, 50%, and 40%

respectively. However, ore fact came out clearly that
d the highest level of malad-

the middle income group ha
This group included the unski;leﬁ
drivers, hotel maids, and

and semi-

justrente.

skilled workers - rechanics,
workers usually live in the mecre crowded

clerks. Such
akes them more vuherable to malad-

urban suburbs which m

justive behaviours. Maladjustive



behsvicurs are a common prhencmencn incrowded urban suburbs

(Serrstein, 1954),
Low inccme and hich income occupations had low levels

of maladjustment. The low income group included peasants

and petty traders. It is possible that most of such

parents lived in rural areas particularly peasants. If

this was true, then, low maladjustment levels in the low

income group may be attributed to the usual scattered

nzture of rural dwellings. The high income group included

professionals, big businessmen, and administrators. Such

people usually live in the well spaced houses in the high
income residential areas of town, and, it is again possible
that good spacing of their homes might explain the low

level of maladjustment among them.

The small differcnce there was which was in favour

of the high income group may be attributed to the diffe-

rences in material well being (Chazan, 1959). In this

study high income earners were taken to be like those

who occupy the middle class status in Britain or America.

Farily Size
The hicher level of malad justment observed among

the adolescents from small families may be attributed to

too much psychological™@nd m
e number of children a family has the more

Contrary

aterial welfare in such homes,

The smaller th
attention and material welfare they recelve.
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to this, large families are prone to parental rejection -

(Horrocks, 1969). A child used to being attended to as an

individual in the small family may find it difficult to

adjust to a big school where at times, the teacher may

not even know his name. The adolescent may resist the

idea of being herded up with the rest of the class or the

school. However, in the process of trying to regain his

individual status he might resort to maladjustive behaviours

(Hurlock, 1973)..
Cn the contrary, an adolescent from a large family

may find it easy to adjust to a school situation. After

all, being treated just as a member of a group may not

be new to him,

SUMMARY
Generally, the results showed that maladjustment

was to be expected in any of the home environments which

were studied, implying that there were other factors in

the environment and within the individual which might

modify the effects of the home environment. Such factors

were mentioned in the first two chepters, and, they

included the adolescent's own personality, intelligence

leVel, and scheol or peer influence.

i The hich levels of malauJustnent halling ok what

were hypothesiscd as good' homes may be a reflectlon of
'gocd' home znd the realities

the dizcrenancy between the
The schcol may not be in a position to

of school life.
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offer 211 the love, attention, and aftection a cood

hcme usually coffers.

The schools sampled fer the present stucy offered

scme of the best facilities any seconcdary school in Kenya

could offer. This, in additicn to the previous explana-

tions, could explain why adolescents from hcmes with the

hypothesised adverse conditions had less malacjustment

levels than had been expected., These schools offered

better facilities than many of the homes with the adverse
conditions. 1In this connecticn, the schools were in a
suitable position to influence adolescent behaviour

(spencer, 19721},

CONCLUSIOHNS

Given the fact that some other variables which
affect adolescent adjustment in school were assumed
absent from the purposes of this study, and that the

number of schools studied were only two, plus all the

other limitations that wvere confessed in the precblem

chapter, the conclusions arrived at in this study need

not be taken conclusively.

The fact that the various X2 tests ot association

between eech of the four home envirornments and malad-
justment were negative suqggests that the conclusions

arrived at on the basis of percerntaqes (or proporticns)
can not be generalised to annly to the whole pobpulaticn

of Kenyan adclescentse.
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However, the study served the purpose of throwing
mcre light on the reletionship between home environments
and adolescent maladjustment since attempts were made to

conirol some of those other variables which would other-

wise influence maladjustment. With this background, the

conclustions hereafter, are very tentative.

(a) Generally, the results lead to the conclusion

that home environments, although important, are not the
only variables which determine maladjustment, hence its

being found in all the home environments.

(b) The small differences in the levels of
malad justment between stable and unstable families
suggest that either family stability has no influence on

maladjustment or its effects are very modifiable by other

variables which influence maladjustment. The same holds

true for both sexes.

(c) The effects of parental education on malad-

justment vary with sex. Maladjustment tends to rise

with higher education among boys, while it declines among

girls with higher education.

(d) Tre effects of pafental occupation on malad-

justment vary with sex. ralad justment tends to rise

with higher occupational levels among boys, while it
declines among girls with higher occupation.

Maladjustment level may be higher in small

(e)
The same trend holds

familijes than in lzarge families.

true for both sexes.
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RECCIMEND, TICN FPCR RESEARCH

There is still need tor further resezrch to answer
the following questions:-
(i) How applicable are the findings of the present
study to (a) low cost schools, (b) other
high cost schocls in Kenya?
(ii) what type of home environments in a modern
African cultural setting are prone to

parental attitudes like rejection,

overindulgence, and overprotection?

(1ii) vwhat type of home environments in a modern
African cultural setting are prone to each
of these types of maladjustment:-

(a) attention seeking, (b) aggresiveness,

(c) withdrawal, and (d) academic or vocational?

(iv) 1In an African cultural setting, what is the
relationship between intelligence level and
(a) attention seeking maladjustment,

(b) aggressive maladjustment,

(c) withdrawal maladjustment, and

(d) academic performance?

RLCCMMENDATICN FCR IMELEMENTATICN OF FPINCINGS

The findings of the present study confirmed the

--éxiséence of maladjustment and, therefore, the need for

counselling services in the Kenyan seconcary schoolse.

The counselling strateagy could take the following forms:-



(i)

(ii)

(iii)

(iv)

(v)

(vi)

Teachers who have interests in counselling and
tho have received general counselling courses

in their teacher training progremmes should be

allowed to do this joh. Such teachers should

have their teaching loads reduced.
Specialist school counsellors should be trained
and employed.,

Housemasters and housemistresses should also
receive some training in counselling procedures,
Headmasters snd Headmistresses should also attend
some refresher courses in counselling and
guidance if any counselling strategy is to be
attained.

Whoever may be involved in counselling should
bear in mind the fact that the effects of home
environments on adolescent behaviour may vary with
cultures, and even with sexes,

Finally, those involved in counselling and
guidance do a very important job of maintaining
the welfare of adolescents in school and,

therefore, should be paid well for this service,
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APPENDIX A

TABLES USED IN COMPUTING THE X2. TEST OF ASSOCIATION

Table A(i)

Level of family stability,

e . il e =,
- e - —

Family stability Maladjusted Non Maladjusted Total

Unstable 14 23 37
Stable 49 65 114
Total 63 88 151

1 l .
Table A(ii)

&
Parental Educational Level

[
Education Malad justed Non Maladjusted Total
Low & None 10 12 22
Middle 23 41 64
High 30 35 65
Total 63 88 151

-




APPENDIX A

Table A(iii)

Parental Occupational Level

Occupation Maladjusted Non-Maladjusted ’ Total
Low 11 13 24
Middle 12 12 24
High 40 63 103
| Total 63 88 151
[~
»
i Table a(iv)
Famlly Size
Size Maladjusted Non-=Maladjusted Total
Large - 28 54 82
Small 35 34 69
Total 63 88 151

E T
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Table' A{v)

APPENDIX A

Home Environment Obs.x? Table X° Conclusion
Level of Stability 0.12 3.841 Not Significant
Level of Education 1.53 5.991 Not Significant
Level of Occupation 1.20 5.991 Not Significant
Family Size 3.59 3.841

Not Significant
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I.
Ti'f. RECCRDS BELGCW ARE NOT FOR ADMTNISTRATIVE USE RECCRDING DATE - JAN-FE3, 1974
FULL STUBENT NAME

Q..'.l...................... CLASS

PUT A TICK /) SHEM THE BEHAVICUR

IS5 OBSERVED AGALINST THE DAY.

IF THE BEHAVICIIR IS REEEATED
TICK AGAIN

DAY s

-

MON, TUE. WED, THUR, | FRI.

SAT. | SUNM,
Behsviours observed

l. kvoidance of social activities 2.9. gomes

2e stealing e.g. a pen, a soap, or shirt
. Telling lies

da Withdrawn from social life e
Dart in social activitiesg

5. Suicidal talk €.,

*d. not taking

1 wish I were clead
6. Suicidal attempts e,g. »p

oisoning self
7. Bullying enuals {including fighting)
8. llving Juniors (eaqg.

Smaller pupiis)
Y. Attacks on Lormitory Prefects

10. Attacks on staff menbers

11, Getting drunk

12, Smoking

13. Making funny noises €egs _in dormitory

Cther behaviours observed ‘-~

Jl'{:i




APPENDIX C

i PRCCFDS BELOW ARE NOT FGR ADMIUIS 'RATIVE

USE

FULL STULEMT WAME

....I-.....-."....' CL!‘ISS

FUT A TICK

RECORDING DATES = JANUARY TCO FESRUARY 19

V) _LHEN THE BEHAVIOUR IS5 CBSEEVED IN THAT LESSCN ON THAT DAY

DAY S

MONLGAY

WEDNESDALY

THuRSDAY FRIDAY
Sehaviours observed

le Fowr ac.aemic LAl

2 S5 tgnronl LGL ione oFf attemnted

3. Yellinm contvnls ot Teascher or Prefoct

G Yeliinog o nenls ub Class mates

Ye thysicad F1aht'fi OF GLlacs Wmals -
Yre LI LILiy OLito work

-

Couyning Toudly

Fasing funny nolses

tnistiin:g Toudly

GOViie Lot ik Clang

| = 2 O -3
*

POV Ciolirs With the purnose of

making noise
Jandgd g ook

PR PO gy ) g

Yo e tlin o dronmine de gkn

ne shyness i.e. Chnnobt talk in Front of the class
De Slygus of giving up stidies
1, Yelling lies

—
~J
.

culting classes

Chher tiehieviours obusorved

—
¢ o)
L ]

Vay dreaminy

19¢ Miuvchief
~ue Uianchedlence
71e Lesire for heroworship

-

ool i

WIS X0 L,

e P okl By Mt
“Aaigey
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APYENDRX UIBBARY

; . QUESTIONNATIRSE

Plegse put a tick (V) against the word or sentence that e
most applicable to you. You are requested to be frank, and
to keep your answer a secret after you have answered the
questlon. You are also requested to answer all the questions
except those which do not concern You, e.qg. If your father is
dead leave out any question an fathers, Note: the answer
you give will not be used by the school administration or

showed to your parents.

1. At home I live with
(a) Some relatives (not parents)
(b) with my mother
» (c) With my father
(d) With both mother and father
(e) with nobody

2, which of these statements is true of your family?

(a) Both my parents are dead
(b) Father is dead

(c) Mother i1s dead
(d) Father and mother separated {divorced)

(e} Father and mother 1live together

3. Some fathers live at their plave of work, leaving their

family in the rural areas to do some other work., :
Does this apply to your father? Yes/No.

4. Some families have one child while others have many.
How many are in your familyz.

(a) Over 1s
(b) Between 11 and 16
(c) Between 6 and 10

(d) Between 2 and 5
(e) One

S¢  In addition to your brothers and sisters, are there
any other childron living in your home?

How many?................s..-......................c-

6. Some parents went to school and some did not go. which

?f t?e:i types of education did your parents complet®?
or a ar A
(a) Did not go to school 7+ Lor Mothor
(b) Primary school :g; gignfgt gZhESISChOOI
(c) cecondary school (e) Sec;;dgr; School
(d)  Colleqe (d) cCollege
(e) University (e) University
8. If your mother works in which of these groups does she
fallz, ' -

(a) FPeasant farmer/small trader etc,

(b) 6General worker €.g9. hotel maid, cleaner etc.

{c) cClerical jou e.g clerk

(d) Professional e.g. doctor, lawyer, teacher o

(e, Big business owner bla farmear., caoanimar armdind st .o
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In

(a)
(b)
(c)

" (d)

(e)

T

- 9 -

which of thesz groups does your father's job fallz
Peasant farmer/small trader/fish monger etc

General worker e.g. criver, mechanic etc

Clerical job e.g. clerk

Professional e.g doctor, lawyer, teazcher etc

Big business wowner, big farmer, senior administrator
e.ge. Minister Permanent Secretary etc.
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