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ABSTRACT
The ever-growing complexity of the society coupled with social problems and rapid
development of scicnce and technology place a heavy demand on education. A
student faces many difficult situations in today's life. He/she has to make wise
choices in curricular and other activities, acquire basic skills for optimum
achievement and adjustment to his/her peers, teachers and parents. With increased
demands on the school, there is great challenge to adapt these demands and change
patterns and to help institutions prepare citizens for future challenges.
The purpose of this study is to establish the variations in perception on Guidance and
Counseling Programmes between boys and girls in secondary schools in Kericho
District. It will compare the responses of girls and boys and is motivated by the
belief that underutilization of psychological services in schools is due to inadequate
support for students in need of such services. The African socio-cultural set-up ofien
discourages girls from learning and subsequently lowers their aspirations and output.
The provision of efficient counseling should assist the improvement of the self-image
of both boys and girls and should broaden their educational and occupational
aspirations.
A successful implementation of school-based Guidance and Counseling Programmes
requires the concerted effort and a constant support of all stakeholders to effectively
prepare students 10 develop more positive attitudes and approaches to life's
challenges. The key stakeholders include the head teachers or principals, teachers,
students, parents and school management. An effective Guidance and counseling
Programme on the other hand, makes management of the schools and other
institutions easier by ensuring timely management misunderstandings between the
students and the institutional administration structures. Consequently, it is
imperative that institutions provide suitable settings where guidance and counseling
can be conducted because some of the problems encouniered by students are very
unique and require special attention.
The study was conducted in two distinct phases: phase one involved a survey of the
students' socio-ecconomic, demographic, psychosocial, cognitive and behavioural

attributes. ’hase two was intended to elicit in-depth information on the school-based



G & C Programmes and students’ responses [rom the teachers' point of view. The
exercise targeted teachers directly involved in G & C programmes and the
informatijon yielded was used for descriptive purposes to beef up and validate the
quantitative data obtained through the survey.

The study found that gender disparity is pronounced in accessibility to key social
services such as education and health in most developing countries including Kenya.
More female students than male students reported a positive perception of the
Guidance and counseling (G & C) programme in schools. It is possible that the way
students perceive the school-based G&C programme also varies by the place they
stay, especially when they are not in school the people they interact with and
lifestyles they arc cxposed to.

Based on the chi-square tests results, there is no significant difference between
students’ perception on G & C programme and religion. Age is of little significance
in perception 1o G & C programme. The majority of the students reported that the
school-based G & C programme was important to their lives. Most students indicated
that teachers had a wide knowledge of issues concerning the youth as well as G & C

skills.
Although most students provide an impression that the programmes are fully operational and that

they are satisfied with issues such as appropriateness, quality of services, provider fiiendliness
and providers’ underslanding of the issues affecting the young people, the programmes are
grossly under-equipped with both physical and human resources. The teachers hinted that in most
schools, there are no proper facilities such as counseling room that is fully convenient to the
clientele. The government adopted the integrated approach when establishing the programme,
where the G & C offices were created within the existing buildings, rather than free-standing G &

C centres.
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CHAPTER ONE

1.0 INTRODUCTION

1.1 Background to the Study

The counseling profession emerged in the 19" Century and evolved rapidly in response to
escalating needs for psychological support necessitated by the effects of rapid
industrialization and urbanization in the United States of America, (Richards, 1881 as cited
in Aubrey, 1982). At the turn of the 20" Century, the United States faced a confluence of
social and economic problems such as skewed distribution of a growing work force,
dealing with an increasingly educated population, meeting the needs of immigrants and the
preservation of social values as family connections were weakened by the emerging socio-
economic and cultural changes (Aubrey, 1982; Herr, 1985). Perhaps the earliest notion of
professional counseling in response to societal development pressures was that of Lysander
S. Richard, who published a slim volume titled 'Vocophy' (Aubrey, 1982). Even though
Richards' publication was the first systematic study of vocational help, later researchers

dismissed his efforts because it lacked watertight proof of the assertions therein.

In school setting, during the 1920s, Boston and New York educational systems employed
counselors to assist students in making essential educational and vocational choices. It was
also during the 1920s that the certification of school counselors began in these two cities.
Presently, many African countries have also established similar services in schools to support

sludents.

However, the Second World War strongly influenced development of the counseling
profession. The immediate post war era saw the proliferation of a variety of psychological
instruments. Even though counselors were not the "major creators of the instruments, they
were users. Accordingly, counselors began o use standardized counseling instruments as tools
for use in military, educational and clinical settings. The process was marked the beginning of
the use of scientific approaches to counseling (Aubrey, 1982). Other historical events that
facilitated development of the profession include the Great Depression, due to loss of

cmployment for millions of people. The event demonstrated the need for career counseling to



assist adults and youths identify, develop, and learn to market new vocational skills. The
notions that the society would be better off with individuals and their occupations matched
for greater efficiency and satisfaction continued to shape the vocational guidance movement

(Olsen, 1983).

More still, the evolution of the American Counseling Association, (ACA), had a lot of
influence on the development and advancement of professional counseling. Although its
official inception is noted as 1952, ACA can trace its organizational beginnings to the turn of
the 20" Century with the formation of one of its founding divisions, the then National
Vocational Guidance Association (NVGA). Having roots in vocational guidance, education
and psychology have made an interesting, rich, and oflen rock evolution of counseling unto

itself, even before the founding of ACA (Norris, 1954).

The development of Guidance and Counseling in the education sector has been similar to
that of its development in other sectors. Over the past fifty years, the role of school
counselors has broadened from the earlier emphasis on facilitating vocational choices to
facilitating students' total development in all areas - personal, social, emotional, career, and
cognitive dimensions. Today's counselors develop and implement preventive guidance
programs in large groups as well as providing individual and small group counseling. In

addition, they act as coordinators of counseling services, and consullants 1o teachers,

administrators, and parents (Hollis, 2000).

In Africa, guidance and counseling took a traditional context where guidance involved
educating the youth about the tradition and culture of the community. Elders undertook
guidance, using knowledge passed on from generation to generation, which depended a lot
on age, exposure and expertise. Many countries have realized the importance of Guidance
and Counseling services in schools and colleges. In our times, under the pressure of modern
demands and the complexity of modern living, counseling has achieved the status of a

developed discipline and skilled art.

The development of Counseling in Kenya has its own unique history. As the society



develops, problems also increase in institutions that stimulate the desire to incorporate
counseling in our learning institutions. After Kenya's independence, the education sector
has experienced significant developments some of which have yielded various challenges.
For instance, due to lack of Guidance and Counseling facilities in most schools, secondary
school graduates leave without any idea about the kind of jobs they should train for. Others
move from job to job in an attempt to discover jobs that are suiled to their abilities.
Consequently, unemployment among school leavers has arisen. Hence the need for
guidance and counseling programmes through which students will discover their potential

and interests (Ndambuki and Mutie, 2000).

The Government of Kenya (GoK) acknowledges the importance of incorporating Guidance
and Counseling in the school system. The guidance movement in Kenya is becoming
increasingly important because the country is [aced with many new problems requiring
special psychological or social services, which are peripheral to education. Such problems
include choice of careers, indiscipline, school dropouts and others. This suggests that the
perception of students to counseling is important in determining how effectively counseling
services in schools can be improved to be beneficial to both students and schools (Ndambuki

and Mutie, 2000).

One of the major initiatives the GoK has undertaken has been to strengthen Guidance and
Counseling Programmes in secondary schools. Other private agencies also provide Guidance
and Counseling services both in and outside schools. To ensure efficiency and effectiveness,

counseling courses are offered by the public universities.

Lack of proper Guidance and Counseling Programmes in secondary schools has inhibited
professional development of many students due to poor and inappropriate career choices.
Graduates join other levels of education without proper career choices, which lead to low
levels of motivation in their work place in future. A study carried out in Kericho District by
Heads of schools showed that students were generally not ready to admit they encountered
various problems. Besides, they had a wrong notion of what Guidance and Counseling

really is, while others were afraid of being seen by peers seeking the help of teacher-



counselors.

According to the Totally- Integrated Quality Education and Training (TIQET) report, 1999,
Guidance and Counseling Unit in the Ministry of Education Science and Technology
(MoES&T) provides very effective services to secondary schools and training colleges as
well as being able to conduct in-services courses for primary school head teachers in various
districts. The report observed that Guidance and Counseling services are necessary in all
educational institutions. The commission therefore recommended that teacher counselors
must be trained to handle counseling in schools and to encourage students to seek
counseling. It singled out learners infected and/or affected by HIV/AIDS who require
professional Guidance and Counseling services not only for themselves but also members of
their immediate families. The commission that conducted the study, pointed out that in view
of the increase in anti-social behavior, there is an urgent need to have adequate and
professionally trained staff to handle Guidance and Counseling in education and training
institutions  throughout the couniry. The report recommended that a national program be
instituted for the professional training of teachers to handle Guidance and Counseling in

education and (raining that it is offered to professionally trained and mature staff.

Through proper Guidance and Counseling, learners can understand and appreciate teenage
challenges and handle problems they face effectively. 1t has assumed great significance in
school, especially at the secondary level, in responding to challenging and problems
associated with adolescence development and the associated challenges. In schools it is
meant to help students adjust to changes and make choices that make them function better.
The banning of corporal punishment in schools has left Guidance and Counseling as the
alternative that is advanced by the government in curbing teenage problems such as

indiscipline and drug use,

1.2 Statement of the Problem
The ever-growing complexity of the society coupled with social problems and rapid
development of science and technology place a heavy demand on education. A student faces

many difficult situations in today’s life. He/she has to make wise choices in curricular and



other activities, acquire basic skills for optimum achievement and adjustment to his/her
peers, teachers and parents (Ndambuki and Mutie, 2000). With increased demands on the
school, there is great challenge to adapt these demands and change patterns and to help

institutions prepare citizens for future challenges.

Most secondary school students are in the adolescence stage. They are at their pre-puberty
or puberty slage and their physical development during this is rapid marked. Adolescence is
a crucial time for identity formation, to find a place for him in society as a distinct entity.
This is also the stage when youth make major decisions. Making choices is major aspect of
development. Guidance and Counseling has assumed great significance in schools in
responding to problems and challenges associated with development at this stage. It has
done much in responding to the increased cases of indiscipline in schools. Adolescence need
lo make decisions concerning careers, college opportunities, values, lifestyles and what to do
with lives. The other function of guidance and counseling has been to help them make

choices concerning their career choices, (Tyler, 1953).

Some of the major issues arising from secondary schools that make it necessary to
strengthen Guidance and Counseling in Kericho District includes drug abuse,
indiscipline and poor performance in schools. In some cases, youth venture into drug abuse
only for experiment before getting addicted. Most of them start from tobacco before they
graduate into bhang. Some have graduated into criminals. The report published by the
National Agency for the Campaign Against Drugs (NACADA) reveals that 92% of youth in
the country have experimented with a variety of drugs (INACADA, 2001). Although this is a
national report, it also applies to Kericho, being one of the districts in Kenya. It is the role of
teachers to educate and counsel the youth on negative effects of drugs and that is why this
study will go a long way in doing this. More still, Kericho District like many districts has
been faced by student strikes. In the year 2004 alone five schools went on strike in one term
two of which three were 'boys only' schools and two were mixed schools, in 2005 three
schools went on strike of which two were 'boys' only schools and one was mixed school.

This shows that indiscipline is major problem in secondary schools in the district.



Worse still, the academic performance in the district has not been impressive. Kericho
District was ranked 38 of 64 in 2003, 43 out of 64 in 2004 and 47 out of 64 in 2006 in the
KCSE examination results. This poor performance can be improved through helping students
to identify their abilities and limitations and also to take responsibility for their work in
school. Therefore, strengthening Guidance and Counseling has the potential of turning

around district's performance.

Additionally, Educational Guidance and Counseling has emerged as a discipline 1o provide
help to students in schools so that they are not overwhelmed by internal conflicts. It has also
become increasingly accepted as a positive programme that can enhance discipline in
educational institutions. The need for helping young boys and girls deal with problems of
growing up and adjusting to physical changes is one of the major concerns of the school-based

Guidance and Counseling Programmes.

Several studies have been conducted on perception towards psychological health services
among adolescent school goers. Students have either negative or positive attitude towards
professional psychological help. Gender differences in seeking counseling were found to be
significant in predicting the likelihood of seeking help when one is experiencing an
upselting personal problem. Female students had greater potential interests in counseling than
did males (Solberg et al, 1994; Cook, 1984). Women were more receptive to mental health
treatment than men (Tischer and Holzer, 1987). According to Lesler et al (1981), 10 - 20% of

the excess psychiatric morbidity identified in women might be due to gender differences in

problem recognition.

1.3 Purpose of the Study

The purpose of this study is to establish the variations in perception on Guidance and
Counseling Programmes between boys and girls in secondary schools in Kericho District. It
will compare the responses of girls and boys and is motivated by the belief that
underutilization of psychological services in schools is due to inadequate support for
students in need of such services. The African socio-cultural set-up olten discourages girls

from learning and subsequently lowers their aspirations and output. The provision of



efficient counseling should assist the improvement of the self-image of both boys and girls
and should broaden their educational and occupational aspirations (Ndambuki and Mutie,
2002).

1.4 Study Objectives
The objeclives of the study are as follows: -
1) Examine the  perception students towards school-based Guidance and

Counseling Programmes in Kericho District.

2) Establish how students' perceplion on school-based Guidance and Counseling vary
by background attributes such as socio-economic, demographic, psychosocial,

cognitive and behavioural aspects.

3) Assess and document views of the students on how they can be motivated to respond

more positively towards Guidance and Counseling services.

4) Establish the teacher's perception of the students' response to Guidance and

Counseling Programmes.

5) Find out if there are any measures to promote youth-friendliness in the school-based
Guidance and Counseling Programmes, the impact of such measures and the lessons

that can be derived for replication in other places.

6) Assess the challenges facing Guidance and Counseling Programmes in secondary

schools in Kericho District.

1.5 Research Hypotheses

I'ne following hypotheses are derived from figure 2.2; the conceptual and operational
framework and will be tested, to determine their statistical significance in explaining the
students’ perception of the school-based G&C Programme.

I. M There is no significant difference between students' perceptions on G&C



Programme and the socio-economic variables such as residence, ethnicity and religion.
2. Hy: There is no significant variation between students’ perceptions on G&C Programmes

and demographic variables such as age and sex of an individual.

3. Hy- There is no significant variation between students' perceplions on G&C
Programme and psychosocial characteristics such as, perception on quality of services,
perceplion on teachers [riendliness, and perception of the teachers understanding of youth

problems.

4. Hy: Students' perceptions on G&C Programmes do not vary significantly with cognitive
aspects of an individual such as knowledge of the teacher in charge of G&C Programmes

and the G&C ofTice within school.

5. Ho- There is no significant difference between students' -perceptions on G&C

Programmes and behavioral attributes of an individual such as alcoholism and drug use.

1.6 Significance of the Study

An effective intervention to improve perceptions of the boys and girls on school-based
Guidance and Counseling Programmes in the country can only be developed and
implemented successfully with a clear understanding of the background situation of the
students as well as the existing perceptions. This study intends to provide information that
will stimulate the government's policy making machinery, secondary schools in Kericho
District and other stakeholders to gauge intensity of the emerging needs and develop
innovaltive strategies to strengthen the programmes thereby improve service uptake by the
students, their perceptions as well as student indiscipline and drop-out in the district and the
country at large. The output will also be of help to Universities and Teacher Training
Colleges in the design of their training programmes on Guidance and Counseling in order to
impart useful skills to teachers based on the emerging needs among students. The findings of
this research are also geared towards improving the stock of information available on
school-based Guidance and Counseling Programmes in the couniry and will serve as a

uselul resource material for the secondary education stakeholders in general.



1.7 Basic Assumptions of the Study:
This study is based on the following assumptions: -

1. That all secondary schools in Kericho District have functional Guidance and
Counseling Programmes to meet the needs of students.

2. That the MoES&T is [ully committed to strengthening of school-based Guidance and
Counseling Programmes in the country to make them more responsive to the needs
of the young people.

3. Secondary school students are capable of making independent decisions and choices
about their lifestyles.

4. That all schools have head teachers who have adequate information about Guidance
and Counseling.

5. It is further assumed that the output will not only serve the academic purpose but
will also stimulate school-based Guidance and Counseling Programmes to
reconsider their strategies with the aim of making them more youth-friendly to

improve perceplion and service uptake.

1.8 Limitations of the Study

The main limitations of the study are broadly categorized as logistical and methodological. In
social research, the amount of resources available determines the size of samples to be drawn
from target populations, which in turn affects the accuracy of outputs. According to Bryman
and Cramer (1997), a small sample, widens the confidence interval (error margin). This does
not only lead to less accurate prediction of the population parameters but also increases the
chances of committing type II etror by accepting the null (Ho) hypothesis when it is actually
not true. The logistical support for the present study is limited and the researcher faces a

critical challenge of balancing the resources available with the representativeness of the
samples to be drawn,

Moser and Kalton (1979) assert that the success of ex-post facto designs is dictated by
availability and willingness of the respondents to cooperate honestly and in good faith when

providing responses. Incorrect responses and non-response are likely to compromise



accuracy of the study. Worse still, sensitive and personal information such as the alcoholism
and drug use also encourages incorrect answers. However, the researcher will ensure that
respondents are motivated to uphold honesty when they tackle sensitive issues in the
questlionnaires. Moreover, the use of self-administered questionnaires often suffers from low
response rales. This is also likely to affect the sample size. Accordingly, the researcher will
ensure that the respondents are empowered to enable them understand that by participating in
the study they will be playing an important role in enhancing better management practices in

secondary schools in the country for improved performance.

1.9 Delimitations of the Study

The study will be carried out in Kericho District but will not involve all schools in the
district; rather it will be based on a sample of 18 schools drawn by probability and non-
probability procedures. Further, the study will be delimited to students and teachers handling
Guidance and Counseling issues only. This leaves other key players such as parents and

school management structures.
1.10 Definition of Significant Terms
Counseling - The process in which a trained person helps a person to function more

ellectively and improve his or her life by addressing in a preventive, developmental and

remedial way.

Guidance - The process of helping students through dissemination of information and advice

necessary for making informed choices so as to realize personal growth.

Perception - Psychological state that predispose a person to react favourably or unfavourably

lowards an environment or object.

Teacher Counselors - Teachers who have undergone training and have acquired skills for use

in Guidance and counseling in secondary schools.

Learning Style - The way a person perceives and responds to the living environment.

10



Counselee/Clients - Students who have problems or a need that causes anxiety and which if

not addressed could affect their academic performance.

Interventions - All actions of the school and community in the process of Guidance and

Counseling.

1.11 Organization of the research
The study is organized into five chapters. The first one entails the background and problem

statement of the study, purpose of the study, research questions and objectives, basic
assumptions, limitations and delimitations as well as definition of significant terminologies.
The second chapter consists of a review of related literature on definitions of the Counseling
profession, the Counseling Process, perception and its components, factors affecting
perception on the school-based counseling programmes, youth friendly services, theoretical
explanation of behaviour change through Guidance and Counseling as well as a conceptual
[ramework. Chapter three covers the research methodology to be used in the study, research
design, study population, data collection instruments, sampling design and procedures, study

plan for data collection as well as analysis procedures.

11



CHAPTER TWO

20LITERATURE REVIEW

2.1 Introduction
The purpose of this chapter was to explore theoretical and empirical studies related to

Guidance and Counseling as well as perceptions of secondary school boys and girls on
school-based Guidance and Counseling Programmes, with a view to identifying strengths and
weaknesses in the contents. The study was built on the strengths of the past literature, its
findings have been used to reinforce areas that have not been adequately explored. It also
makes viable recommendations for future studies and programme strengthening initiatives.
Some of the items the chapter is keen about includes definitions of guidance and counseling
and its relationship to learning; perception and perception components; a critical assessment
of the extent of gender influence on attitudes towards counseling programmes as well as
factors that predispose both boys and girls to seek or fail to seek psychological help. The
review also looks at the reasons for reluclance to seek psychological help even when it is

readily available and accessible.

2.2 Definitions of Guidance and Counscling

Counseling is a helping relationship involving two parties or persons. On the one hand is the
helper (counselor), who is a trained helper and the client (counselee), who is the person
requiring help. The counselor's role is to make life more satisfying by enhancing the work
values, personal resources and capacity for self-determination of the person being counseled.
In the counseling relationship, the concerned person and the person with a need discuss the
problems and interventions in order to come up with action plans. This relationship is usually
person-to-person, although sometimes it may involve more than two people. The relationship
starts with the initial encounter of the counselor and the client. Clients may be referred to the
counselor or may go on their own volition or the counselors may initiate the process. The
counselor helps the counselee to overcome the negative self-image, which is common
especially with the adolescents so that that they move towards a greater level of self-
accepltance and self-understanding. Many a times, people have biased self-perceptions,
distorted attitudes, which retards the move towards sel{-{ulfillment. The counselor plays the

supportive role of assuring such persons of good achievement in life.
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Even though Guidance and Counseling is a profession that is more than a century old, there
is no universal definition of the concepts, as they are understood differently within various
socio-cultural contexts. In this regard various scholars have made efforts to universalize
delinitions of the Guidance and Counseling profession. Some of the definitions are explored
in the succeeding sections. For instance, Peterson, (1977) defined guidance as "a means of
helping individuals Lo understand and use wisely the educational, vocational and personal
opportunities they have as a form of systematic assistance in achieving satisfactory
adjustment 1o school and life in general”. Following the definition, guidance enables
individuals to understand their abilities, develop and relate them to their aspirations in life.
Guidance is designed to help individuals re-examine their plans to make them more realistic.
In a school setting, the guidance and counseling process facilitates realization of an

individual's goals in life. It equips students with knowledge to make rational decisions weigh

options of how implement such decisions.

According to Smith (1955) counseling is "a process in which the counselor assists to make
interpretations of facts relating 1o a choice, plan or adjustments, which he needs to make" (P.
6). In the same vein, Harhn and MacLean, (1955) defines counseling as "a process which
takes place in a one-to-one relationship belween a counselor and an individual beset by
problems, with which he cannot cope alone and a professional worker whose training and

experience have qualified him to help others reach solutions to various types of personal

difTiculties" (Ibid).

More still, Pepinsky and Pepinsky (1954) contend that counseling is "that interaction, which
(1) occurs between two individuals - counselor and client, (2) takes place in a place of
professional setting (3) is initiated and maintained to facilitate changes in the behaviour of a
client” (P. 3). Skovholt et ar (1998) also believe that counseling is "the process in which a
trained professional helps a person or a group, to function more effectively and improve his

or bet life by addressing problems in a preventive, developmental or remedial way" (P. 360).

From the definitions, it emerges that counseling is a profession endeavoring to uphold ethical
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standards in the society by enabling individuals to make rational and viable decisions.
Although all of them are useful by enhancing understanding of the terminologies of guidance
and counseling, this study applies the definition advanced by Gustard (1953), which defines
counseling as "a learning - oriented process carried out in a simple, one-to-one social
environment, in which the counselor professionally competent in relevant psychological skills and
knowledge seeks to assist the client by methods appropriate to the context the total personal
programunie, to learn how to put such understanding into effect in relation to more clearly perceived,

realistically defined goals to the end that the client may be a happier and more productive member of

the society” (P. 23).

A successful implementation of school-based Guidance and Counseling Programmes
requires the concerted effort and a constant support of all stakeholders to effectively prepare
students to develop more positive attitudes and approaches to life's challenges. The key
slakeholders include the head teachers or principals, teachers, students, parents and school
management. An effective Guidance and counseling Programme on the other hand, makes
management of the schools and other institutions easier by ensuring timely management
misunderstandings between the students and the institutional administration structures.
Consequently, it is imperative that institutions provide suitable settings where guidance and
counseling can be conducted because some of the problems encountered by students are very

unique and require special atiention.

2.3 The Counseling Process

The counseling process follows three basic stages: a beginning, interventions and an end. The
process begins with the initial encounter of the counselor and the client. According to
Ndambuki and Mutie (2004), in most cases clients seek help because they want to challenge
something in themselves, in their environment or find a solution to personal issues. These
could be attitude, perception of self or others, habits or behaviours. The authors assert that
there are no permanent solutions to problems without some change in the client and the
latter has to change through a learning process that consists of three stages: Viz, self-
exploration, self-understanding and action. These stages have been found to (rue through

observation of human behaviour and personal experience by renowned advocates of self-
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exploration, understanding and action (P. 134).

Before looking at the counseling process, it is important to mention that counseling is based
on theories that have been formulated through research and testing. The purpose is to
enable us understand human behaviour, how il comes about and how it can be changed.
These theories focus on the human interaction between the counselor and client. Batuth and
Robinson (1987), assert that' the therapeutic [ocus is on siralegy or procedure as in the
other oricntations, but is concerned with creating an I - thou relationship focused on the
present. The counselor in such a system creates a climate that allows such a "person to

person” encounter. Knowing the client is more important than knowing about the client.

2.4 Perception and Perception Components

The term perception is widely used by the public to denote a psychological state that

predisposes a person to act favourably or unfavourably to an event or situation. This

viewpoint favours defining perception as having several components and restricted definition.

Allport (1954) defined percept