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ABSTRACT

This anthropological study explores the gender differentiation in
girls* socialisation and how likely theirit is impactto on
academic achievement in Lurambi Division, Kakamega District. Its
main objectives are to investigate the socialisation roles played
by the family, the school and the community; to find out if there
are any other factors ’unique to Lurambi Division which affect the
academic achievement of girls and to suggest solutions to the
problem(s) and make recommendations to formulators and implementors
of policy.

Samples for the study were selected from school pupils, both female
teachers and community leaders. Questionnaires

administered hundred fiftyand (150)were to total ofa one
respondents, the main respondents being pupils(100).

The research design for this study includes use of methods which
made it possible to extract data from field and library research.

seminarstudy. journals andBooks, relevant thepapers
socialisation and academic achievement consulted;process were
stratified sampling, simple random sampling and quota sampling were
employed in order to administer the questionnaires, with both open-
ended and closed questions. Besides standardisedthe
questionnaires, discussions and personal interviews
highlight the findings.

vii

For example, documentary sources comprised the first phase of the 
■» • 
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were held to

and male, parents,



Participan't observation was another melihod used "to study behaviour
in surveys investigatingthat would otherwise not be admitted to

the problem.

theis addressed inThe problem that
and havegirls are now fully integrated into the education system.

of formal
learning in order to take up their places in the professions if

stilltheretask of learning.thethey apply themselves to are
forces at work that militate against their achievement.

The theories reviewed in this study generally agree that there are
and women's full participationa number of. factors limiting girls

These factors are both historical and contemporary:in education.
beliefs, attitudes and traditions, and economic necessities of the
African subsistence economy.

Cultural traditions dictate that girls should stay at home to help
that girls tend to attendtheir mothers rather than go to school;

school irregularly; that girls drop out of school early because of
In the economic

limitedthatobservedfield economicbeenhasit resources
influence parents and government to give preference to boys and men
when education, vocational training and employment opportunities

viii

are in short supply.
*

a chance to acquire skills transmitted by the process

study is that even though

domestic reasons, early marriages or pregnancies.



These factors combine to create a conservative mentality among both
girls and women who. often passively accept their
present limited roll and are hesitant to try new fields.

This study noted that girls in Lurambi Division are ready to take
the challenge of education, and as noted in the responses by some
of the teachers, they work even harder and perform better than boys
up to a certain point, but their performance deteriorates as they
move further up. It is not clear in this study that boys are still
favoured in the provision of education. What is clear, however, is

should study and what careers they should take up.

ix

as a result.

that there are still age-old beliefs as to what subjects girls



Introduction1.1

enrolled inthoseallwhatis anyeducationinAchievement
education system strive for, and one motive for educating people is

acquiring qualifications thatthe wayeconomic toit opensas
family.thecontributionfinancial toto makeenable someone

Another motive for education is social-, where formal education has
there has been the greatest socialbeen accepted most readily.

change, and the degree of the social impact appears to be profound
where women have also been educated.

educational opportunities for boysIn the past, there were more
girl wasthat educatingthan girls because feltfor it awas

The attitude was that awasting the limited funds of the parents.
girl would grow up and get married and be taken

Now, boys and girls have the same kind of education andhusband.
they are eligible to enter professions of their choice. Parents
have now realised that girls too like boys, can be useful to their
communities if they are well educated, that they have a future of
their own.

These forces are to be found in the family.achievement. in the
in the schools they attend, andcommunities in which girls live.

Page 1

CHAPTTO 1: STATEMENT OP THE PROBT.TCM

However, there are still forces at work that limit girls' academic

care of by her



sQcializa’bion forces at work which act differently on the girl.

1.2 Socialization

Members of any social group.

who join it learn the behaviour expected of them when they fill new
Inpositions that they may occupy as nationals or asclub members.

parents teach theirin the first place.nation,the ofcase a
whilst in the case of a formal

conduct.

The culture of a society provides the framework within which its
conform.to which they mustand the standardsmembers operate

most behaviourThough cultures are dynamic and always changing.
patterns show considerable continuity, and successive generations
often exhibit similar beliefs and attitudes (Epstein, 1971).

Page 2

children how to be good citizens, 
organisation such as a club, there are specific rules for members

a society or a clan, have expectations of how those

even in the girls themselves.

group, a club.
an ethnicwhether it be a nation.

In other words, there are



Values, ideology and images form much of the in whichcontext
socialization processes shape occupational and family lif0- From
the ir culture, children derive ofset expectat ions abouta
themselves that become a crucial part of their self-image. From
the value system. they learn what to what to
cherish and despise. and what acceptable occupational and family

important than others and have to be performed by certain groups of
people. Their gender identity is structured at a very early stage
in life. and this early conditioning is always crucial to later
occupational decisions- As Kluckhohn et al have said, values add

They motivate the

goals. As ideal goals, values may also have motivational qualities

It is through socialization that individuals learn to regard the
rules and traditions of their society as rightful. In a society.
general consensus of the most significant or central values musta

exist if that society is to operate satisfactorily. Values and
society'sthenorms prescribe and fittingproper behaviour

(Knutson, 1965).

Myths abound in many societies about the
girl.
certain platitudes from her community/society.

Page 3

functioning of the social system towards the achievement of group

They are taught that certain tasks are moresocial patterns are.

necessary qualities of a 
There are also myths about manhood.

an element of predictability to social life.

(Kluckhohn, et al, 1956),

like and dislike.

Thus, a girl inherits



'bradi'tion reflects the subordinate status of women. Marriage and
motherhood are seen as important goals for all women. Marriage
socialization is still prevalent (NJoku, 1980).
primary message that girls seemed to get (Onyango and Male, 1984).
A girl in a rural setting such as Lurambi is taught from early
childhood to care for younger siblings, to fetch water, to collect
firewood, to cook, and to wash- Overall, girls are socialized to
take care of others.

Suda face "definitefound Kakamega Districtthat in women a

remained confined to the domestic sphere where they take up low-
low labour marketsstatus informal 'Women have-wage . .jobs in

retained their traditional roles" (Suda, 1990:39). (Emphasis is
mine).

Were (1990), also writing about the same district observes that "by
their nature attracted togirls areand make-up. all sorts of
things which distract them from their studies.
of -them drop school searchof in of leisureout apparent
comfort” (Emphasis is mine).

Page 4

For an African girl growing up in a rural area such as Lurambi,

Marriage was a

structural barrier in terms of educational achievement: they have

As a result, maxiy



isof educational attainmentLow level
andhierarchysocio-economictheacquisition of positions in

control of the main institutions of modern society such as law, the
There is continued subordination, subservience and economicmedia.

dependence of women (Suda, 1990).

In addition different schools socialize their members differently.
Meyer (1971,and in turn contribute to differences in achievement.

2-3) advances this when he states:

The effectiveness of a socializing organization is dependent
on its charter — the agreed upon social definition of its

For example, a school whose graduates are generallyproducts.
understood, become members of an elite with broadly defined
power, will have much greater intact on the values of its
students than will a school whose graduates are difined as

These social charter effects areeligible for limited roles.
further reinforced by superior pedagogical and material
endowments existing at these elitist schools.

These elitist, national or highly achieving schools are not
found in Lurambi Division.

1.2.1 Agents of Socialization
The main agents of socialization seem to be the family.

Page 5

the school, the peer group, the church and the mass media.

to women'sa hindrance



Through "these agents a version of social reality is created
in the minds of the next generation, which may match that of

along some dimensions, be deviant by
their criteria (Musgrave, 1965:34).

1.2.2 The Family

The family provides the setting where many types of roles
In the family, children learnare learnt (Goode, 1982).

It is at the familywhat is expected of them and of others.
Girls model after theirlevel that the foundation is laid.

mothers while males shift to an identification with their
Marriage and familyfathers or other salient adult males.

Parents would be
troubled if they discovered that their daughter was

For girls, compliance and
At the family level a girlwillingness are valued traits.

is shielded and her activities are directed away from
Girls come under more severe scrutinyphysical activities.

and are more susceptible to observation and sanctions.
whilst boys are allowed much more leeway and latitude to

explore and be aggressive. Because of this
tighter rein in which girls are held, they become attuned
to the opinions of parents, grandparents, older siblings
and other relatives.

Page 6

are presented to girls throughout childhood.

the adults, or may.

(Epstein, 1971:52; Goode, 1982).

play, run free.

developing into a tomboyish, bossy, aggressive yoxmg woman



Maccoby and Jackline (1975) have argued on the "Universal
FeminineSubJugation" which stems from the directives from
their parents and teachers, and this is projected later
in life when the girls have to cope with the aggressiveness
of boys.

The School1.2.3

As a socializing agent, the school is supposed to work
There is therefore a possibility ofalongside the family.

The conflict canclash or a partnership between them.a
arise from a clash of values from the differentials in the
families.

The Kenyan education system has been accused of practicing
The school system "devalues.inequality of sexes.

peripheralizes and marginalizes" female children in respect
This is particularly ti?ue atof their roles and status.

secondary level where female children have been
disadvantaged with respect to the provision of facilities.
The provision of facilities at this level has been strongly
weighed in favour of boys (Smock, 1977). This is ironical

embody modernism and enlightenment.

Page 7

considering that schools, for Kenyans of both sexes, should

Girls are socialized to be cooperative, to run
errands and to tend children (Draper, 1975:611).



1-2-4- Peer Groups

Peer groups play an important part in the socialization
They provide experiences to

Peer groups do not have great

their own merit rather than be ascribed thestatus on
They are spontaneous groups

which are
their own
criteria (Musgrave, 1965: 35).

The Mass Media1.2.5.

Studies on the presentation of women in the media conclude
that the more television children watch, the more likely

that womento hold traditional sex role attitudes

are
(Ferguson, 1983:2).

Page 8

they are
presented as passive, decorative and peripheral

process in most societies.
those who are growing up of a type that is not available in

status of an inferior member.
powerful agents for socializing the young both by 
rights and even by some socially acceptable

their own families.
differences in rank and in them individuals may achieve



1.2.6. Religion

women are respected as mothers and as mothers
of sons.

and flesh of my flesh’*. it seems.

accepted as equal in status.

and rear children.

from a creator
who is usually male.

Society distinguishes between the roles of

In many
societies myths abound about manhood. The quotation below

Page 9

for instance Islam, Hinduism and Buddhism.
African myths of origin relate tribal descent

It is not suggested anywhere 
in the New Testament that the duty of a woman is only to bear

Religion teaches women to be submissive to their husbands.
In the Bible,

man and woman.
There is still the belief that sex roles arise from basic 
biological differences between man and woman.

Each, 
has abilities and gifts to complement the other.

Other religious beliefs also express the subordinate status 
of women:

may summarize how society perceives women:

From the 
very beginning of the church, man and woman have been

Woman was meant to be a helpmate for man: 
"bone of my bone.



To be obedient daughters, faithful wives, and
prudent mothers; to be useful in the affairs of
a house, to be sensible companions and affectionate

of female duty. The accomplishments, therefore.
which will contribute to render you serviceable in
domestic and agreeable in social life". (An excerpt
from a speech delivered to school girls by a male
guest quoted by Feldman, 1974:22).

It is against this background that the problem statement of
this study can now be made.

1.3. The Problem

It is clear from the foregoing statements that cultural

embodied in the society itself and the educational system.
Girls in any society or culture are educated by the culture
itself as to what the female role is. Through the
socialization agents, a version of social reality is created
in the minds of those being socialized.

It is also important to consider that access to educational
opportunities in Kenya today is assured to
men, with only a few limitations.

Page 10
/

values and norms defining women's place in society are

These opportunities are.
women as well as

friends, are without doubt, the principal objects



Men as well as women are‘underutilized by women.however,
affected by strictures, but these seem to particularly
affect women. Girls do not make it very far, simply because
they are girls.

The low percentage of women in professional positions
requiring advanced training reflects the shrinking of the pool
of available skilled manpower at this level.

Although there are now more girls than boys in some primary
school classes, more boys than girls graduate from college.
a pattern which has remained unchanged since the beginning

This means that there areof formal education.
socialization processes at work which direct women into
peripheral work of some sort. Thus, although boys and
girls are exposed to the same curricul'um^ there are still
certain factors which tend to get girls to settle at the
bottom, while boys achieve highly and prosper academically.

The purpose of this study is to investigate the factors that

to answer such questions as: what societal characteristics.
what school characteristics, what family characteristics and
what personal characteristics influence the academic
achievement of girls?

Page 11

affect girls* academic achievement in Lurambi Division so as



1-4. Objectives of the Study

Based of the

1.

2.

3.

1.5. Rationale of the Study

was chosen

Page 12

on the background information and statement 
problem, the following objectives were defined:

education by making recommendations 
for policy formulation and possible implementation.

study findings, suggest solutions to the 
problems to girls'
Based on

Identify the factors, perhaps unique to Lurambi 
Bivision, that affect the academic achievement of 
girls.

Identify the role that the family, the school and the 
society as the conventional socialization agents play 
in the academic achievement of girls in Lurambi 
Division.

This study about the academic achievement of girls in 
Lurambi in relation to their socialization 
because of the following:



Studies done in Kakamega District and analyses of1.
examination results have shown that performance in
national examinations has been persistently poor. These
studies have not, however, examined gender differences by

Some girls* schools have on average performeddivision.
better than boys* schools at national level. However,
none of these .schools are in Lurambi Division. It is
because of omissions in the earlier studies that this
study will focus on only Lurambi and on gender
differentials.

Academic performance is associated with occupational or2.
professional achievement, and selection for further
studies or training is linked with performance at each
level of the educational strata. Therefore, academic
performance determines one's future and the position
one occupies in the mainstream of development. If
girls persistently achieve low, or drop out of the
education system altogether, as is seemingly the case
in Lurambi Division, then they are being left out, and
will continue to be left out of the power bases of

This is an issue of concern for sustainablesociety.
development.

Page 13



3.
of Kakamega District in national examinations has been
generalized as being below average, it is important that
each division is studied separately in order to bring to
the fore the unique problems that each faces.
particularly with regard to the performance of girls.

Page 14

Since, as shown earlier in this chapter, the performance



CHAPTER 2: REVIEW OF FORMAL EDUCATION IN KENYA, LITERATURE REVIEW
AND THEORETICAL FRAMEWORK

Introduct ion2-1

chapterThis is in three the first focusesparts: part on
educational policies in Kenya and their implications for the
achievement of girls and women. The second part discusses relevant
literary works that touch on the education of girls, their socially
expected roles and how they react to these expected roles. The
third part lays the theoretical foundation upon which the study is
based.

It considered appropriate includeto the brief historicalwas
review in order to provide an orientation of the major goals of the
education system for all its beneficiaries in general and for
girls and women in particular.

2.1.1 Review of Formal Education in Kenya

Formal education in Kenya was first developed by missionaries whose
primary work was evangelism; missionaries did not come to Kenya to
set up a vast system of formal schools. That was not part of their
intention. Only slowly did they realize that formal education was
a necessary handmaid to evangelization (Smith, 1973).

Page 15



The missionaries. while enlightened than the colonial
administration. influenced bywere stereotypes. They gotsex
interested in the education of girls on the realization that as
wives and mothers. girls would help in the advancement of the
Christian family (Smock, 1977; Anderson, 1973).

The picture of girls* .education in
dismal. The average number of years of schooling for girls was
almost nil. For example, the 1969 population census revealed that
the average number of years of schooling completed by girls was 1.5
while that completed by boys was 3 years. Tables below show how
much girls* education had been neglected prior to independence.

Page 16

far more

1970; Sifuna,

those early years is very



Table 2.1: GIRLS* ENROLMENT AND SCHOOL CERTIFICATE CANDIDATES PER
YEAR IN COMPARISON TO BOYS.

SchoolSchoolAidedSchool
cert.Candid cert.Government

Candidateate-boys
-girls

011201940

017401945

061651950

7245981955

85900331960

1292 199821963

1970Source: Anderson,

Year

Page 17



Table 2.2: African Knrolmen-b as Percentage of Population
Cohorts by Level of School, 1961

Boys Girls

Primary School
Age Cohorts

Enrolled Std. 73 471-4
Enrolled Std. 5-8 29 9

Secondary School
Age Cohorts

-a
Enrolled Form I-IV 2

less than 0.5%a
1974: 65-66Source: Olson,

It was not therefore until the years prior to independence that
(Anderson, 1970) to start schools. Smith

(1973) agrees with this statement when he observes that with self-
and with increasingthe airingovernment frompressure the

nationalist movement, it had become clear that there would have to
be rapid secondarya of education.expansion to produce the
qualified manpower that would be required at independence.

Page 18

there was "near panic"



changesTo this end. made in the administration theofwere
education department. In 1959, Alliance High School,.Kangaru,
Strathmore, Kakamega and Shimo-la-Tewa began to make preparations
for beginning sixth form work in 1961. None of these five schools

Also, the Kenyan education system was developed as an instrument of
separate development on racial lines. This racial segregation has
had significant implications for the availability of educational
facilities all Kenyansfor of African descent. and most
particularly women (Smock, 1970). It deprived women of receiving
even rudimentary education (Sifuna, 1973).

Page 19

was a girls* school.



Table 2.3: Female Enrolments as Percentage of Total Enrolment
in Primary end Secondary Schools.

Year Primary Secondary Higher
Std. 1-7 Form 1-4 Education

Form V-VI

1963 34 32 23

1964 35 30 23

361965 26 20

39 261966 20

1967 40 25 21

1968 41 26 21

1969 41 28 22

1970 3043 22

1971 3143 23

44 321972 24

451973 33 24
Source; Ministry of Education 1974

Page 20



The Pos-b-Colonial Period2-1-2:

After independence, expansion was very high, and about 1/3
of the national budget was constantly allocated to
education until very recently when cost-sharing was
introduced, reducing the budget to about 29 percent.
In 1974 free education was introduced for the first four

This
expansion did not, however, correct the disparities that had

Thisexisted between boys' and girls' enrolment rates.
historical lag can be supported by reference to the Cultural
Lag Theory.

The main argument of this theory is that changp occurs at
unequal times; it argues that norms of old behaviour persist.

interrelated may adapt to each other at different rates.

(1964) states occurs ’’when one of two parts of culture which

other part does, thereby causing less adjustment between the
two parts than existed previously".

Page 21

are correlated changes before or in a greater degree than the

years of primary school and enroll ments increased.

When this happens, we have a cultural lag which, as Ogburn

In some cases, some parts of a given culture which are



system precluded

a
primary but

The first

science
absolute

and Institute
1976).

. 2.1.3 The B-4-4 System of Education

The 8-4-4

as

directed at
inits objectives.

1985 on
It viewed as being

other social problems
and vocational skills in its

Page 22

sex-segregated
1imi tat ion, Gutto

already 
overhaul.

streams within 
schools and of 

these

were also legally 
secondary schools and

secondary 
says, related to the 

provided for females 
these schools; the 
facilities which 
ceiling

many other former 
legacy of

Gutto (1976:59) observes 
equal educational 
British

under way but 
are calling for its 

the system is that

’ emphasis 
was or is 

unemployment and 
technical

system of education 
experts as well

imposed an

that the Kenyan education 
opportunities for 

colonies, which

applying for 
training (Ministry 
Education, 1973,

: The system, which came into being in January 

' and vocational training.
capable of solving Kenya's 

inculcating 
recipients.

number of secondary schools 
and the distribution of science 

proportion of maintained 
had -favoured boys;

on women's access to education. Women 
excluded from government technical vocational 
discouraged from applying most- most types of post-secondary careers 

Of Education and Inst..,,., International

One
it has failed

women as did
inherited co-educational

schooling.

is now fully 
lay men/women

of the indictments



According to the Ministry of Education (1984), the system had as
some of its objectives the following:

i) Need for a more relevant curriculum - the education
system hitherto followed did not care for the greater
number of pupils enrolled. There is need for a practical
oriented curriculum that will offer a wide range of
employment opportunities.

Equitable distribution of education resources - the systemii)
will ensure that there are equal opportunities for all
students regardless of their place of origin. creed or race.

iii) Technical and vocational training - the system, with its
emphasis on technical and vocational education will ensure
that the students graduating at every level have some
scientific and practical knowledge that can be utilized for
either self-employment, salaried employment or for further
training.

In practice the system has problems. According to Sifuna (1990),

graduates, lack of enough education in cognitive skills, hindrance
to xxniversal free education. He expounds on each of the problems.
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the system has four major problems: cost, unemployability of its



classrooms.constructexpected to morehelp were
This has not been realised.laboratories and home science rooms.

and in many schools, these facilities are lacking.

leavers,
predicted going by what happened to the graduates of the former

(SwedishSIDAbystudy doneAschools.secondarytechnical
offourthatshowedAgency) yearsDeve lopmentInternational

technical training at secondary school do not improve one's chance
of being employed.

is manifested in the primary
schools where pupils might spend so much time on practical subjects
at the expense of literacy and numeracy of the many who do not go

This is manifesting itself in falling
This results from theEnglish.standards in subjects such as

curriculum being loaded with so many subjects.

The hindrance to free universal education is as a result of cuts in
the education budget which has gone from 39 percent to 29 percent.

whopupilsand invitedCost-sharing begun tohas aremany
chancestheirschools miss ofbecausegovernment secondary

i financial constraints.
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The lack of cognitive skills, he says.

The problem of cost he says, is very real as schools through self­
workshops ,

can be

on to secondary school.

The unemployability of the school he observes.



others join local government assisted secondary schools where they
can pay less in fees, and where they are not required to take other

According to the Daily Nation (July 16, 1988)items to school.
this affects girls particularly.

The majority of students are in schools that lack facilities. When
results(Kenya Certificate of Secondary Education)the K.C.S.E•

i came out for the first time. it was those schools with a history of
good performance which had the best results. These schools, except

schools. They had the bestboardingfor two, wereone or
Thefacilities and they also select candidates with top marks.

Daily Nation (July 2, 1988) again, reported that nearly half of the
secondary schools in Kenya had no laboratories, yet science was a
compulsory subject. Of the 2,600 secondary schools in Kenya, 45
percent or nearly half had no laboratories, and that these schools
would be disadvantaged when selection for university was done. as
university admission now favours those who do well in the sciences.
A candidate must take at least two science subjects -biological and
physical sciences.

(June 2, the 8-4-4 system again1991)In the Daily Nation came
under criticism from none other than the very people who designed
and are The KCPE (Kenya Certificate ofimplementing the system.
Primary Education Examination) particularly criticisedwas on
several fronts.
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One, that it was too demanding on teachers and pupils because of
its broad curriculum-that cases have been known of pupils who are
under mental stress as they try to cope with this broad curriculum.
Another problem of the KCPE is that it does not examine practical

most pupils leave primary school with little practical
TheThis is contrary to the objectives of the system.knowledge.

system is criticised by parents because of the financial8-4-4
workshops,build classrooms.suffer totheystrains so as

laboratories and so on.

The 8-4-4 system, which raised hopes and expectations that after
school most pupils who do not proceed to secondary school would be

be self-employed has turned out to be a
It was a misconception because both primary anddisillusionment.

no workshops and neither areartisans and craftsmen. There are
there trained teachers.

It has been reported by the Ministry of Education (1990) that of
the 13,000 workshops needed in primary schools, only 3,000 had been

Of the 13,000 home science rooms needed. only 2,000 hadbuilt.
Secondary schools needed 5,544 laboratories to teachbeen built.

Of 3,000 workshops neededsciences, but only 2,079 had been built.
in secondary schools, only 1,300 had been built.
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able to be employed or

skills, so

secondary schools have no facilities or the manpower to teach



militating against women'sfore-mentioned factorstheBesides
education in Kenya, the historical disparities in women's and men's

There has been a timeaccess to education have not been reversed.
lag between the increase in educational opportunities for females
and consequent changes in their economic indicators. There has
been a growing gap in the type of education or in the magnitude of
the availability of education provided for females and males. The
expansion of education has increased the number of women with

it has failed to redressaccess to education at all stages. but
women's historical inequalities.

Literature Review2.2.

There is abundant literature. mainly from Western world.the
thereferring socialization girls andto of its effect on

achievement in school, in college and in careers. Virtually all
that values andthe literature points to the fact ofnorms a

society play an important part in defining the role which women are
roles in turn affect determineThose the type ofto play. or

education that girls and women are to receive, the value the society
and individual families assign to education for women and girls,the
type of education to be made available for females and the women's
ability to education. The factorsthat citeduse almostare
invariably cultural. school—related, mass—media
related. family-related and personal (peculiar girlsto
themselves).
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Starting from the ancient world of Plato,
taking inpart the “Socratic Dialogue’* which the higherwas
education of the time. In the fifth book of the Republic, Plato
had decided that his female guardians would need formal education
identical to that of the male guardians. This was only in theory.
The education the women received was to benefit the children the

in summing up the purpose of a woman's education and up­
bringing said that a woman's education must be planned in relation
to a man “to be pleasing in his sight, to win his respect and love.
to train him in manhood. to counsel and console, to make his life

and
is what she should be taught while still young” (Bird,

1979:24).

Self-effacement, repression, patience, resignation, appearance and
a trivial round of domestic duties are what is harped on as being
womanly. Mill (1869:15> saw this repression and underutilization
of woman's talents when he said: "Women are beholden for their very
lives to their masters to men”. Mill was different from his
compatriots and contemporaries. What his compatriots regarded as
the natural state of in Mill's words eminentlyan
artificial thing. the result of forced repression in some
directions and unnatural stimulation in others” (Mill, 1869:15).
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Rousseau,

pleasant and happy; these are the duties of women for all time, 
this

no women

women bore, not the women themselves.

there were

women was



contemporary feminists wouldAlthough Mill sounds quite modern.
take issue with some of his central ideas - his notion that it is

the wife should contribute by herdesirable custom thatnot a
labour to the income of the family; rather, the wife should run the

(Mill,domestic expendingtheand responsible forbehouse
1869:47).

"Einsteins” have been repressed -frcyn the army, the church, police.
Women had credible status only in soand in the stock-exchange.
the mothers and the daughters of men.far as they were the wives.

Marriage and motherhood were considered to beevery woman's true
Souhamieducation would be wastedpre-occupation as women.on

women make up 60 per cent of all packers.found that in Britain,
make 55 offillers; theybottlers. and percentcanners up

85 per cent of electrical assemblyrepetitive assembly workers;
They work in jobs that command no respect. receive lowworkers.

salaries, they wield no power and no decision-making; they get low
and most work in the service jobs.skilled, low-status jobs.

quality of educationthat the forSivard (1985) states women
suffers not only from lack of access to schooling, but also from
restrictive stereotypes outside the school and in the education
process itself. Stereotypes of what is natural and acceptable for
each harries thetocreate subtle full ofsex development
intellectual abilities even when academic access in unlimited.
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Souhami (1986) points out that by men's actions, the modern female



Epstein (1971:3), in talking of the education of American women.
is not supposed to

provide them with more than enough general literacy to make them
good mothers and companions; that the best American women
"underachieve, underperform and underproduce"

There is a general feeling that women are different from men in
more than Just appearance. These beliefs in differences between

and used to Justify differential education.men women were
Matthews (1987:207) quotes a woman as saying that the only career
she was educating her daughters for was marriage. "it was theas
only lasting happiness a woman could have. for as soon as a woman
made a real home for a man. the sooner he would become successful

lovely clothes and so on"

What most girls become therefore is attuned to the opinions of
parents and family. Girls sensitized to the opinions andare
preference of others (other-related). It is this propensity.

which makes girls people-oriented.perhaps, and gives them the
empathetic responsiveness that leads of them intomany social
welfare work.
Ferguson (1983:2) found that women's magazines were pervasive in
the extent to which they act as socialization agents. Other than
imparting the technologyto of knitting.women cooking or
contraception. they also tell women what to think and do about
themselves. their lovers. the ir husbands, their parents. their
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argues that the education of American women

and give her a better house, servants.



They have a formula
for steering female attitudes, behaviour and buying along the path
of femininity. The readership and secondary readership of these
magazines is very wide and this contributes to their wider social
influence. Since they are a social institution unto themselves.
they promulgate a cult unto themselves.

acquire a society's social concepts. Cults have members, rituals.
myths or parables which they can explain. objects of veneration.
high priestesses, statuses of esteem so do the followers of women's
magazines.

Friedan (1963) found thatout in fiction

She particularly took issue with
when she said:

The image of women that emerges from this pretty magazine is
frivolous. almostand child-like fluffyyoung and feminine:

passive - In ■kitchen. sex.
babies and home ; the only goal a woman is permitted is the
pursuit of a man.
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unhappy until she finds the right man and retires into home-making.

As a cult, femininity contains certain elements whereby a woman can

one well-read women's magazine

children, colleagues, neighbours and bosses.

gaily content a world of bedroom and

and popular women's
magazines, the working woman is usually pictured as frustrated and



It is crammed full of food.
ofbut wherethe physical bodies of young women,

the life of the mind and spirit?thought and ideas

lack of motivational models for girls either in real lifeThere is
toofmatterbecoming concernisthisand afictioninor

the need intoof whom • have begun to translateeducators. some
Ross (1963:80) has said:proposals for action.

it may be thatto fill society's need for highly qualified talent.
the xmiversity will have to give more thought to providing models
for the undergraduate women by employing more women faculty members

open to
qualified women.

of role models and the effect of their absence onThe importance
part i c ipat i on ingreaterofmotivationthe young

^ust by educators, butprofessional careers has been stressed. not
also by lay observers-

The systems of education in Kenya in the colonial
independence had many structural features which precluded equal

The first of these featureseducational opportunities for women.
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women s

era and after

If the predic. tions are accurate that women are and will be needed

is the world
clothing and cosmetics, furniture and

in prestigious positions to demonstrate that fields are



relates to the number of seoondary schools provided for females and
the distribution of science streams within these schools: the
provision of maintained schools and science facilities have
favoured boys; has placed a ceiling on women' s access to education.

legally excluded from

On the side of curriculum. the Kenyan females were

lack of opportunity to
study science and technical subjects

(Ministry
while boys

were taught crafts.

It
frommeant that the fourth ofyear school the

boys were prepared to be producers. The
Ministry of Education went even further to equate more and better
home science for girlscourses with improved education

1973, 1975).
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respects not exposed to the same curriculum, standards and options.
The most obvious relates to the relative

apply for most of 
post-secondary careers training (Scott, 1977, referring to Ministry 
of Education Syllabus)

government technical and
vocational secondary schools and discouraged to

home makers while
leaders and economic

primary
education system channelled girls into future

This implied that women's place is and should be in the home, 
also

opportunities (Ministry of Education 1971, 1972,

Women were also

in certain

at the post-primary level.
Home Science was "to give girls the basic knowledge to help them to 
be better home makers in their own society and community" 
of Education Syllabus for primary school: Home Science),



and
and the Ministry of

women and recruited only men into
farm management and other training centres.

as many as men in the
population.

out.
ready to cater 1970:5).

men, and women were
an integral pairt of the modernizing

process.

directed women towards
They socialized children to

inequality of sexes.
should be in the forefront in embodying modernity and
enlightenment.

of women in the

and about a
workers (Gethi, 1971:5).
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government built some institutions to cater for 
only an adjunct rather than

admitted until the service "is
(Wipper,

of the women in the 
were hired as unskilled labourers,

quarter as teachers and semi-skilled

Historical disparities in the provision of 
for

According to Smock (1977) Kenyan textbooks 
dependence and subordination.

courses at farmers* 
while women were streamed into home economics, 
the same

It was perhaps for 
reasons that when theWational Youth Service first began, 

it recruited men only despite females being 
When the minister

industrial training was reserved for boys. 
Agriculture completely ignored

educational facilities 
men and women is reflected in the distribution 

labour force. Figures show that nearly half 
wage labour force

It was this obtained when technical

accept
This is ironical, as the education system

same reasoning which

It seems that the

concerned was asked about this
discrepancy he replied that there was no intention of keeping them

but that they could not be
for them"



youth than towards female
1986:111)

Even when enrolment
was at its highest after

it did not

economic roles had
primary educationa and to some

access to
This as

soon
school

oreated

to provide
therate of return in girls' than of boys(Robertson, 1985).

Eshiwani (1985:91) observes that in Africa, for
student at there are seven males;

of men for every woman in
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women gained greater 
described

university, 
average number 
medicine it

years.
products of the rapid 
a number of low

process
(King,1976:3) whereby 

becomes insufficient 
leavers in previous

educational 
economic worth of 

extent the secondary 
them.

"Certificate 
a given level of education 

to command the type of lobs accorded to 
Accompanying this

serve women well because 
and

are the semi-educated 
enrollments which

the economies did

science the 
engineering is 

every female.

in the primary schools 
in 1974, 

relationship between 
devalued the

fees were abolished 
the

expansion of school 
Quality schools while 

wage employment.
not expand

Thus, in most African Schools, 
education was lower

education as

is seven males for

Even today. «ocordl„ to ILO. 1„ « pyo„t„„ of
tr.t„t„f Of smployment-oroation fr.™e„tly dlr.otly ™oh 
towards solving the problems of male 
youth (ILO,

off a

70; for

every female
in

sparked
Obsolescence"



Bird (1979:28) says -that today many of the skills that boys and
there is a mixture ofgirls are taught at the school are the same.

myth, tradition and reality about what a girl's role should be. so
that her experience is different from her male counterpart. The
growing girl receives conflicting messages.

From her school curriculum she from her observation of
adult women around her, notions of girlhood and womanhood which may
seem to her completely to contradict each other, so that many girls
who to be the eaual of boys in terms of formal schoolappear
achievement at eleven years fall behind during secondary schooling.
This is attributed to the allocation of resources which tends to
favour boys. For example. girl's school will have fewera
laboratories and technical rooms than those for boys. Also career
guidance tends to steer girls into traditional areas of employment
for women (Krystall, 1973).

in Uganda, found that parents opposed their daughters' education
because sometimes educated girls assumed a superior attitude and
did not respect parents; such girls would be lazy; such girls
forgot traditional customs while in boarding school. It was
assumed that if they could not cook traditional food. they would
not make good wives. Also, if a girl s marriage was delayed for
too long by being at school. she would become a burden.
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Gately (1971) in his study of the formal education of African women

can see



sociological andof thethat(1961) writesMaleche some
psychological factors hindering girls* education in Uganda are:

of teachersteachers, attitudeof trainedShortage menwomen
home and schoolschools. and adversetowards girls mixedin

attitude of male teachers. heWith regard to theconditions.
observes that many parents are reluctant to send their daughters to
mixed schools with male teachers because of the "very real moral

addsHe thatgirls mixed classes".danger adolescent into
ignorant parents neither understand nor appreciate the meaning of

families alsoThe poverty in manyeducation.the need foror
parents to withdraw their children from school.causes

According to Robertson (1985), gender was used as a criterion by
colonialists. missionar ies and local peoples for deciding who
should receive education. She adds that education for most women
in Africa is dysfunctional as it encourages their removal from the

children and adults.both and promoteslabour force, theiras
Education for most women in Africa, therefore.dependence on men.

functions as an instrument of oppression to reinforce subordinate
roles: most females lack access to higher level of education; there
is a sharp dwindling in the percentage of girls engaged at each
higher level of formal education.

In Kenya, left in theout technological fieldare aswomen
manifested in their virtual exclusion from technical education.
Girls are hit hardest when new technologies are introduced because
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are
1983). This is

poor
equipment".

pupils scored
paper in the Certificate

an early age to
that her place is in the

of a man and to
This over-emphasis

and inferioran status

are received

members of the

and female children
and language, media-
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In addition, Somerset (1974:170) found that female 
consistently lower than males in the Maths 
of Primary Education (CPE).

on motherhood and marriage, 
undue

they tend to drop science subjects very early in secondary school.
They not only drop science early;

Maleche (1961) says that a girl is conditioned from 
the belief that she is inferior to boys.
home and garden, and she is there for the pleasure 
bear him children.

results in 
marriage and inhibits the development 
and independent thought.

of imagination, initiative 
This kind of socialization 

undercut a girl's career prospects. The messages that 
by girls about their future roles do not motivate them sufficiently 
to attain skills they would need later to become 
professions.

they also underachieve, and 
unrepresented even when they take them (Eshiwani, 
because the provision of facilities such as laboratories is 
and they also "lack confidence in handling science

pre-occupation with

So. whether it be America. Britain or Africa, it is clear that "the 
material conditions, cultural values, customs and social practices 
such as the differential socialization of male 
within the family, the school, form of speech

seems to



socialinnocuousotherand ’’numerouspropagated stereotypes
processes" are primary sources of women's oppression, and women are
subject to many forms of social control which vary from primary

the education system.socialization and secondary socialization.

Theoretical Framework2.3

Although virtually the whole world has been swept by the ideology
of equality for all, and men and women have been granted the right
to equality in general terms as a vague human right, for women. the
translation of that ideal into practice has been imperfect and

In spite of radical legal changes in the directionunenthusiastic.
roleworld-wide. femalewhichof equality for are nowwomen

behaviour is not keyed to their participation in the productive and
prestigious work of the economy.

The underlying assumption of this study is that society deals with
that they are a disadvantaged group in terms ofwomen unfairly.

To strengthen this assumption.educational achievement. it is
pertinent theories are reviewed.

2-3.1 The Socialization Theory

This theory it is the earlythat whichsocializationargues
establishes the identity of the individual; that the messages girls
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necessary that some relevant

the media, and so forth ( Smart, 1978).



80 muchabout what they might become occupationally arereceive
confining than those received by boys; that because of theirmore

socialization, girls tend to accept the lower end of the prestige
hierarchy; that even smart ones those who could become qualified

need later on to become members of the professions.

Epstein (1971) who is one of the proponents of this theory States
choose short-runthat women generally have minimal aspirations.

to question the socialand failsocial and economic advantages.
theirandmotivationtheirofexpectat ionsanddefinitions

earlyinitiatedseIf-1imitat ions asThese ascapacities. are
infancy when dependency of the girl child is reinforced while at
the same time demonstrating approval of the aggressiveness of the
boy.
impress of society's mould on the child, the girl is the recipient
of a larger share of punishment for insubordination. aggression.
ambition and other qualities that would lead her development beyond

On the other hand, the boy's developmentthe world of the family.
Into his world are introduced symbolsis directed farther afield.

of strength, mobility and power.

This infancy tosocialization which begins in mould girls to
cultural images continues through childhood and adolescence into
adult life.
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are never motivated sufficiently to attain the skills they would

The author continues to argue that at the outset of the



Bird

At a very tender age, the girl child becomesher duty to perform.
of her responsibilities through practical experience and byaware

she findsWhen the girl goes to school.imitation of her mother.
family-ittheschool mirrorsthethat

family.

time schools teach boys and girls different things andSome of the
since they mirror the family.

particularly at theThe teaching profession.part within them.
lower level, has always been predominated by women.
socialization continues.

The cultural image of the female sex role forms a major impediment
The traditionalalternative image.in socialization to

image is so dominant that it obscures the reality which is that one
occupationalthe andwithrolefemininethecombinemay

professional role.

Girls of rural areas are at a disadvantage because of their sex and
deficiencies inherentfrom ruralThey suffer inenvironment.

low level of living.scattered communities. They mustareas:
perform a large share of the agricultural work and domestic work.
and the absence of boarding schools for girls, lack of information

of motivationand sometimesopportunitieseducational lackon
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play activities of a
(1979) supports Epstein when shasays that by slow degrees, the 

girl become the activities which it will be

a new.

women have always played an important

and so the

for theis a substitute



limits their chances of benefitting from education. In some rural
areas, there are still firmly-held traditional beliefs which oppose
the attendance of girls in the same institutions as boys, and the
fact that the only existing schools are co-educational ones or that

organised institution.

Parents and governments are uncommitted to girls* education. For
example institutions offering technical education have more places
for men than for women. A case in point is the Bukura Farmers*
Training Institute (which is situated in Lurambi Division) which.

had places for 270 men and only 30when it was opened in 1974,
At the University of Nairobi in 1973 only 15 per cent ofwomen.

the total student population and most of them werewomenwere
enrolled in the Faculties of Education, Arts and Advanced Nursing.
(Krystall, 1973)

This discrepancy is unfortunate because in both rural and urban
women are engaging in a number and variety of economicareas now.

Women play a major role in the quality ofdevelopment prodects.
It is therefore important tofamily life. hence national life.

examine the participation of girls in education because as Nyerere
(1967, 1974) has observed education makes a person self-reliant and
also liberates her/him.
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the teachers are men results in the exclusion of girls from any



Lack of support and motivation proponents have it that girls
receive little A girl

encouragement. This again can
be supported by studies done.

repeated the CPE examination
than girls (Krystall, 1973).

This gives boys an advantage over girls. It also suggests greater
parental concern for their sons to advance to higher levels of
education. of aspiration among
girls.

Jobs that
There men.

country,
Her decision not to

work often brings admonition for treason to
1971: 48).

2.3.2 Darwinism
Darwinism tended to be reductionist with

excellence.
explicitly stated that men.
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or no support or approval in their efforts- 
cannot count on society to give her

women, making 
of female

respect to 
reproductive capacity the chief criterion 
Darwin

economic parasitism,
the cause of equality of women (Epstein,

woman is encouraged to work for the good of the 
polity, the society and her own fulfillment.

women hold Jobs outside the home and hold 
are normally considered man's work in other countries, 

are more women doctors in Russia than 
The Soviet

there was aIn Kenya, for example, 
much higher proportion of boys who

In Russia, however, many

women were inferior to

lowered senseThis may mean a



In dealing with differences between thewhere women were confined.
sexes Darwin wrote’.

The chief distinction in the intellectual powers of
the sexes is shown by man's attaining to a higher

in whatever he takes up. than can women-eminence,
whether requiring deep thought, reason or imagination.

Mcoi

1977:586),and has a more inventive genius (Fleming,

"intellectual and emotional"have fallen short of two faculties:
and trying to change this given of nature by overeducating a woman
may serve to hamper her ability to reproduce because. since energy

brain in thethe offinite. "that which tois processgoes
education will have been ineluctably drained from her demanding
reproductive system" (Matthews, 1987:122).

Spencer and Darwin argued that evaluation continues to upgrade men
inherited from fathersalone. thatThey thought whilstsons

daughters inherited from mothers. It is however. now clear that
both sexes inherit from both parents.

Page 44

or merely the use of the senses and hands
is more courageous, pugnacious and energetic than woman

Herbet Spencer, who was a compatriot of Darwin, stated that women

This had a negative effect on the status of women and the home



biological differences between men andtheories stress theThese
surbodination the world over.sexualofdeterminantsaswomen

These theories may be divided into two:

The female child-bearing and rearing role.1.

2.

give him the ability to coerce females.

and rearing theories state that girlsMarriage and child-bearing
and when a decision as toin the light of these roles.seenare
these tasks are the onesnot to work has to be made.whether or

on thispopular beliefs which hingeevoked.
theory, women

As Epsteininterest by being good mothers and wives.country's
•’their babies take the places of their dolls; their(1971:4) says:

for the doll houses of yesterday".homes are substitutes

Socializing
in life has its effect.
superior 12th grade girls in the United States were more marriage­

doessocialization intonot takemarriageoriented. This
in the home, achievethatconsideration the fact

recognition in the way of pay for their work.
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Man's aggressiveness and greater physical size— 
that the aggressive male behaviour and bigger size

girls to regard marriage as their most important goal
Epstein (1971) found that intellectually

According to some
belong in the home where they will best serve their

women cannot



lose their individuality; they have
enterprise.independence asno

All societies seem to
overwhe Imingtheofobjectivemarriage asstress
wife and a

havecan(butmother
all points in theirdevelopment and at

when

discounted by Mead (1950) in her
and also by Geertz (1958) in his

whom there is very littlestudy of the Bali*

of the Congo

Feminist Theories2.3.3

cross-culturally. This issueliterature on
revolves around the
women today, both in western and non-western societies.
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majority of its young women.
and foremost)

distinction between gender roles are
Forest and the Bemba of Zambia-

the status of women
conditions which perpetuate the low status of

preparation to take 
the decision has to be made.

implications for girls*
their place in society or for a career.

The feminist movement of the
intellectual role of defining women's place in a revised theory of

It has produced an entirely new

The biological theory has been 
study of the Arapesh of New Guinea

Other people among
the Alur of Uganda, the Mbuti

the primary
This emphasis on being a

1960' s has cast women in the key

the evolution of human kind.

many seriousa wife first

Furthermore in the home, women
they do not engage in any

The marriage socialization seems universal-



One of the theories is the one called "Femine Mystique" by Betty
myths that control women's(1963) who examines the manyFriedan

She defines the feminine mystique asbehaviour and self-operation.
that situation in which women believe that their purpose in life is

in which women believe that
and in which science

claims that it can
intuitive qualities are beyond the rational pursuit of knowledge".

1963:25).(Friedan,

feminine mystique in theorigin of theAlthough she finds the
teaching and expectations of the patriarchy, she also blames women

She claims that "the chainsfor participating in this mystique.
that bind her (woman) in her trap are chains in her own mind and
spirit" (1963:31).

of difficulty foridentified multiple women,Friedan sources
social sciencefunctionalist thatpsychological,including

educators who failed to
abilities and the manipulations ofintellectualfemalerespect

advertisers eager to sell products to housewives. She argues that
women needed some higher purpose than housework and thing-buying.
She added that women have "outgrown the house-wife role".
(Friedan, 1963:63).
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never hope to understand women because their
is one of femininity;

enshrined the status quo and the norm.

to become as feminine as possible.
their natural state



givedidshe notbutofproblemthenamed women,Friedan
•ifto what alternatives women had for example.suggestions as

there would be enough interesting careers to go round when women
She did not even consider whether a housewifeabandon housework-

manual job outside the house would be better off than thewho got a
haveherself toShe seemshousewife.remainedwho aone

internalized the societal contempt for housewifery.

Another feminist theorist who wrote in the same vein as Friedan was
Gilman (1966) assumed that the domesticCharlotte Perkins Gilman.

She equated theenvironment endowed women with a hereditary trait •
oldestisthe homethatstated ourSheantiquity.withhome

She saw the homeinstitution and therefore the most out—of—date.
She propounded theretrograde and irrelevant institution.

"modified to sextheory that women of the nineteenth century were
born and bred to considerto an excessive degree because they were

1966:39).(Gilman,males their economic environment"
Gilman works out of three of the major intellectual schools of the

Darwinism, socialism andnamely.century,nineteenthlate
blame society for restricting the development ofto

She sums up the experience of woman thus:women.
social distinction, fame - not only these, but home and happiness.

her bread and butter hasall.and pleasure.reputation. ease
accumulated behind her through heredity and continued about her

(Gilman, 1966:71).through environment".
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progressivism.

as a

"wealth, power.



solutionAs such debilitatingto situation and truncateda a
existence, Gilman proposed radical restructuring of society, which
includes such measures as institutionalized child care and public
dining facilities, both intended to free women from the strictures
of domestic living. She seems to have loathed the home so much so
that the loathing blinded her fact that domesticity and
justice for women could be compatible.

Simone de Beauvoir is another nineteenth century feminist theorist
who was influenced by the philosophy of existentialism. Although
she. is Frenchwriting about in particular. shewomen ranges
throughout history and several different cultures in order to
demonstrate her premise have been relegated to the
subordinate role of the 'other'
subj ect. As a consequence of their subordination, women have been
locked into of being that is antithetical to thestatea
existential concept of becoming. That is to men have thesay.

somethingto become butopportunity to grow. new. women are
remain the same throughout their lives (de Beauvoir,expected to

1968:20).

Although some parts of her argument are very controversial and some
of it it referred Frenchout-dated because to of thewomen
nineteenth century. in its entirely it remains valuable itsfor
ability to inspire, for itsand compenditun of historical and
biological facts pertinent for female experience.
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by men who regard themselves as

to the

that women



Shullamith Firestone (1970) is another feminist who challenges the
Working out of Marxism and

sheimplicit in Beauvoir's writings.Existentialism which are
takes the concept of dialectical materialism and applies it to the

Although her method issexual class division in western society.
she is not content with Marx's analysisin the Marxist tradition.

She requires an androgynous societybecause of his anti-femal.ism.
in which the family is disbanded and women stop bearing children.

enslaved by the family^ by
is to do away with

she investigates some of theit altogether-
She equates themyths about women that abound in western culture.

in the
Women and children share the common experience ofUnited States.

Shebeing powerless, dependent and physically different from men.
claims that women are forced to pley ‘the role of daughters in the

Confined to the paradigms of the patriarchalAmerican family.
themselves as theyliterally unable to seesociety.

really are or to objectify this reality in any meaningful way.

Rich (1976:42) claims that theAnother text is by Adrienne Rich.
daughters of western culture are like motherless children, bereft
of the mother love that all human beings require.
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child-bearingj and rearing and that the only way
To make her point.

Firestone's suggestion is that women are

two assumptions of love and family.

women are

experiences of women with those of children and Blacks



Part of this lack she attributed to the fact that daughters are
raised in patriarchal society that assigns more value to its sons

Another contributing factor is that daughtersthan its daughters.
through the eyes of men.themselves to dudge

themselves by male standards.

According to Rich (1976:103),
society must changeproblems. the way it thinks. In making this

decision. Rich is aligning herself with other radical feminists who
receivefind the andrelat ionship between girlsmessagesa

is transformation of language.Rich wantsperception. What a
thinking. Toand achieveperception. behaviour this

transformation, she argues, women must repossess their bodies, must
experience the world through their bodies in an intensely personal

Women, through the situation ofshe claims.
motherhood. have become alienated from their bodies because they
have been"incarcerated” 1976:132).in them (Rich, She concluded
by throwing a challenge to women "to think through the body" to
convert women's physicality into both knowledge and power (Rich,
1976:29).

Elizabeth Janeway is another feminist who touched on the problem of
shows how social mythology functionswomen. She only tonot

describe more importantly.our world but, to prescribe how we
experience it. Mythology affects individuals by assigning them
roles to play.
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in order to overcome some of these

not a public way.

are raised to see



roles assigned tofinds with theThe problem Janeway (1971:23)
woman plays several roles that

Unlike a man.
expected to be flexible and adaptable-qualities thata woman is

Thesefeminine nature. veryassociated withbehave tocome
the ones that keep women outside the mainstream ofqualities are

life.

they accept helplessness and passivity as

In short, they become their own prison.act.

Some of the anthropological theories can be said to be pertinent to
One of these is Functionalism.this study.

Fimctionallst School2.3.4
This school of thought explains the differences of roles by looking

The theory maintains that each structureat society as a system.
fulfills a functional need and the various structures are supposed

for instance. there are threeIn a family.to be complementary-
Each of these structuresstructures: father, mother and children.

has certain laid-down functions and roles to play. Any disruption
schoolfamily instability.in the about Thissystem brings

reinforces the status quo as the norm.
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Janeway recognizes that once women accept the terms of patriarchal 
mythology, they find themselves vicious circle from which there is
no escape; that is, once
their natural state of being, they no longer have the capacity to

women is that they have no unity; a
in effect, never coalesce in a meaningful pattern.



Reseaa^ch Hypotheses2.4
1.

The learning environment at school adversely affects the2.
academic achievement of girls.

General lack of community support of girls affects their3.
academic achievement.

The subsistence economy in Lurambi Division differentially4.
affects the academic achievement of girls.

5.

2.5. Operational Definitions

"the indicators of the key concepts"Operational definitions are
1986:19).(de Vaus,

connotations depending on the context in which they are used, it is
important, for purposes of this study, that the variables used are

to preclude any confusion that mightexplicitly defined asso
otherwise arise.
aspects of dimensions’, it is helpful to distinguish between these

It is helpful that while doing thisdimensions (de Vaus, 1986:19).
the terms are defined.(distinguishing),
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Traditional beliefs about gender roles adversely affect. 
tke acaaQ-rvxiC achievement of girlS-

reinforced in their learning.^
Girls and boys in Lurambi Division are differentially

As many concepts have .a number of different

As terms can have different meanings and



2.5.1 Socialization

Epstein (1971:51) states that socialization is the process whereby
Because of their“the identity of an individual is established”-

definition ofgirls tend to accept theshe adds,socialization.
thatThe messagesand do not aspire high.what they might do.

much more confiningso

end of the prestige hierarchy.

where "asocialization caseas adefines(1965:1)Musgrave
situation is being defined or clarified to the new comers to any

where social arrangements exist to ensure that the mutualgroup or
He adds that thelearnt”-or roles arebehavioral expectations.

the family, the school, themain agents of socialization are four:
that primary socializationandand the mass media.peer groups.

talces place in the family.

Webster's Third New International Dictionary (1961:2161) defines
socialization as the process by which a human being, beginning at
infancy, acQuires the habits, beliefs and accumulated knowledge of
his society through his education and training for adult status”

2.5.2 Achievement
Epstein (1971:4) defines achievement as “establishing one's place
in a society by one's accomplishments".
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girls receive of what they might become are 
than those given to boys, assigning girls Jobs towards the lower



change inmeasurableachievementdefines(1974:4) as aMaehr
behaviour attributed to some person as

standard of excellence and thatevaluated in terms ofcan be a
typically involves some uncertainty as to the outcome or Quality of
the accomplishment”-

Maundu (1980:42) says that the term achievement is associated with
Ittype of performance which is measurable.some

isAchievementexcellence.ofstandardreference to some
Inathletics and business enterprise.associated with school.

school, standards of excellence may be expressed in various ways.
good/bad,successful/unsuccessful,pass/fail.for exampleJ

strong/weak.

2-5.3 Academic Achievement
In the context of this study, academic achievement denotes:

The presence of girls at all levels of educations1.
ladder.

The aspirations that girls have2.
they would like to do in future, and their potential
ability to fit into the more prestigious and better
paid Jobs that are open for men.

3. The number of years of formal schooling that may be
attained by an individual girl.
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as to types of Jobs

a causal agent that is or

is used with



2.5.4 Re inf orcement
of augmenting the strength or force of something; toIt is the act-.

make stronger or furnish with additional support.

reinforcement denotes the support that girls areIn this context.
given in order to strengthen or add force to their learning.

2.5.5 Learning Environment

In the context of this study this can be delineated as the type of
the type of teachers.school, together with its facilities. All

these add to the total atmosphere that prevails in school.

2-5.6 Community Support
This appertains to the action act of preventing a person fromor
giving way or giving up.

In this context it denotes the backing. assistance of any kind
material) that the community gives to girls(psychological, in

order to contribute to their learning.
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2.5.7 Subsistence Economy

subsistence economy refers toFor purposes of this study. that
of production which is characterised by having only thatmeans

day-to-day suste'nance or the growing of only foodwhich ensures
crops.

2.5.8 Traditional Beliefs

In this study, traditional beliefs are those long-established and
generally accepted customs or methods of procedure which have been
practised for generations and which are still generally followed-
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DESCRIPTION OF SITE AND RESEARCH METHODOLOGYCHA

Description of Site3.1

of the 13 administrative divisions into
divisionsThe otherdivided. areisKakamega Districtwhich

Emuhaya, Kakamega Municipality,Butere,
(See map 1, facing page)Shinyalu, Hamisi and Vihiga.Sabatia,

According to the Ministry of Planning and Economic Development Plan
3,520of squarearea(1989-1992), district anthe covers

forest-327 squareThe land may be apportioned thus:kilometers.
- 5 square kilometers, townships -kilometers. government reserve

kilometers.35land-50 alienated squarekilometers.• square
freehold (small holder) land - 431 square kilometers, small holder
land - 263 square kilometers.

with abundant, wellfavourable,Climatic conditions are
ranging from 1250 mm to

2000 mm.

3.1.1 Demographic Pattern
Kakamega District is inhabited mainly by the Abaluyia.

population consisted of the Abaluyia people.
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Kabras, Khwisero, Lugari,

1,030,880 or 94.6 per cent of its

distributed, and reliable rainfall.

Lurambi Division is one

According to the 1979 census.



threat to futureThe population growth rate of Kakamega poses a
land and thisThere is great pressure oneconomic development.
not taken toif remediesfuturein the arewill be

the overall population1979,Inreduce the population growth.
297 personsdensity was

and Sabatia.HamisiEmuhaya,like Vihiga,higher in divisions
According to the 1989/93 Development Plan for the district. this
density may exceed 1000 persons per square kilometer in some places
by 1993.

fertility rates inAs shown by the Kenya Fertility Survey (1978),
Becausehigher than the national average.

income generation.is considered

The pressure on land is very well exemplified in Emuhaya, Sabatia,
size of thethe average landHamisi and Vihiga Divisions where
This is far belowholdings is less than 0.5 hectares per person.

subsistence 1.4for ofthe FAO/UNO accepted hectarage purposes
An average family size in Kakamega Districthectares per family.

is estimated to be six members.
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this district are even

a "dislocated Nairobi Suburb" (Gould, 1988).

even worse

a major option for
that the Vihiga - Sabatia area has been calledwonder, therefore,

of the high population density, migration out of the district .is 
high, and for many young people, migration to urban or rural areas

It is no

per square kilometers. and it was even



women,
The particularly in
category 15-49.age Over 60 cent ofper the district's

This
40 per cent of the total

As more

Lurambi is of the divisions in Kakamegaone District whose
population is not allowsso cash cropping.some
Sugarcane is There is also some coffee. Maize

staple.

3.1.2 Econoniy of Kakamega District

In the cash-cropping is
in

some
cash in Butere, Lurambicrop Divisions.
Coffee is in Shinyalu, Vihiga, Sabatia,grown Hamisl, Kabras,
Lugari. Ikolomani and Lurambi Divisions. Tea is also grown in the

Sunflower is grown in Butere and Kabras on
but on a large scale in Lugari Division.
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a major cash crop, 
is another cash

There is some cash-cropping, however, 
areas with less population densities:

areas with high population densities, 
inhibited (Gould, 1988).

sugar cane is a major 
and Khwisero

provided by females, 
(Kenya Government, 1979 Census).

Mumias,

population consists of dependants (people 
old to contribute to the

men than women migrate from the 
district, it means that productive labour is 
children and old people

economic status of the household), 
dependant population is being cared for by 
district's population.

coffee-growing areas.

Some of the communities are dominated by 
people, 
the

who are too young or too

a small scale.

crop, but which also serves as

dense and so

children and old
sex ratio is completely unbalanced.



French beans have been introduced as a cash-crop in Sabatia, Hamisi
and Vihiga. Maize is also an important cash-crop, especially in
Lugari where land holdings are still larger (Olenja, 1990:57).

The only industry is theIndustrialization is low in the district.
Lack of industrialization has resulted inMumias Sugar Company.

Employment is mainly in thelack of employment opportunities.
agricultural sector, the other being the public sector.

3.1.3 Education
Education in Lurambi Division has expanded concomittantly to the
rest of Kenya since independence in 1963.

in 1980
By 1980, there were 300 secondary

schools compared to 22 only in 1964.as

13 secondary schools;Lurambi Division alone has
2,031 andof 27,enrolment 400primary withschools an
Lurambithe Divisionalatre spect ively,

©ducation officials.
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only 800 primary schools in Kakamega District; 
these had increased to 1,412.

Education office).
Province as a whole has been a focus of concern for leaders and

(Information obtained
However, the quality of education in Western

there were

as a

For example, in 1964,

there are 79



I

hasin national examinationsthe performance
Fornationalbelow thefarand average.•belowbeen average

in theProvinceWesternexample. ofstandardthe scoremean
1981(CPE) from 1976 toCertificate of Primary Examination was
National(Kenyanationalthebelow averageconsistently

(form four level)level”0”At theExaminations Coxmcil 1971).
of the poorest in the country for thealso,

The province has had the greatest number ofyears 1976 to 1981.
in fact, failure rates for the province have been higherfailures;

than the national rates.

North Butsotso andcomprises the locations of Bunyala,Lurambi
sub-thesubdivided intoBunyala is furtherButsotso.South

Budonga andSirigoi,Nambacha,Sidikho,of Sibilie,locations
sub—locations ofis divided into theNorth ButsotsoNamirama.

Butsotso South hasIngotse, Indangalasia and Ematiha.Esumeyia,
Bukura, Eshibeye, Eshikoti and Eshiyunzu. Mapfour sub-locations:

the area is shaded on the map.2 shows this area;

The division has a total of 79 primary schools with an enrolment of
There are 13 secondary schools with a totalapproximately 28,051.

Lurambi(source:pupils2,034 Divisionalenrolment aboutof
Education Office).
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achievement was one

For very long now.
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3.2 Research Methodology

sampling techniques are discussed.

Both quantitative and qualitative methods of data collection were
employed in this study. This was done with the recognition that a
mixture of methodologies‘has a balancing effect on the techniques.
Denzin,(1970) recognised that there is no superior method
and that strengths and weaknesses. He callsits on

their problems with all relevant and appropriate methods.

3.2.1. Documentary Sources

it lasted for about three
1990. ItDecember involvedtobeginning August 1990

for literatureseminarconsulting books. and papersjournals.
relevant to socialization and particularly to the socialization of

Official reports
and statistics provided a wealth of valuable information and it is
from this that the theoretical framework and hypotheses of this
study have been derived.
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sociologists to move on to a position that permits them to approach

This was the first phase of this study; 
I months,

girls and its effects on academic achievement.

each has

In this section the research design and methodology as well as



Pre-testing3.2.2

Before the main study was carried out,
“it is difficultout because as Moser and Kalton (1971:47) state.

to plan a survey without good deal of knowledge of the population
it is to cover, the way the people will react to questions and the

likely’.to give".
cannot be sure that the questions will be meaningful to the average

and one is not able to say "which questions are worthrespondent.
For this study, theasking" unless one carries out a pilot survey.

the adequacy of thefor pretesting were:
of thethe adequacytestingtoquestionnaire with viewthe

clear and
unambiguous.

it became necessary to putAfter administering the questionnaire.
additional questions on the questionnaire. For example, it was

of schoolthe type theinclude questionto onnecessary a
respondent was attending — whether it was government maintained.

private and so forth.whether it was government assisted.

This lasted for Just one week and it involved two schools: Matioli
Primary School and Matioli Secondary School.
pupils and teachers.
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a pilot study was carried

answers they are

maj or reasons

They further state that one

to test

The focus was on

questions themselves: whether the wording was simple.



randomly, with the samples being constituted asSampling was done
follows:-

Secondary10Pupils
Primary10

20Total
Secondary3 •Teachers
Primary3

6Total.

Sampling Procedure and Sample Size3.2.2

"Theory cannot be Judged independent of

research methods, and
it is not firmly embedded within a
upon sound research strategies .

add that the theoretical framework
methods ofsampling technique.has to have a

collecting data and the
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As Denzin (1970) observes: 
substantive specialty is of little value if 

theoretical framework and based

On this premise, it is proper to 
bearing on the 

method of analysing those data.



Lurambirespondents indata from 150basedThis study is on
The sample size was constituted as follows:Division.

100Pupils 

20Teachers 

20Parents 

10Leaders 

150

The parents As farand leaders were not sampled randomly. as
leaders leaderscommunityconcerned. knownspecific wereare

prepared interview schedule-

3.3. Sas^lizig
rhe researcher would have liked to study the entire populations of

parents and the leaders inschool children. thethe teachers,
5burambi Division to give more accuracy to the findings. Instead^

sub-setsbecause constraints, of thesefinancialof time and
populations
represent the populations so that information gathered from them

gathered ofpopulations. The obviousfrom entire advantages
sampling are two - saving time and money.
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were settled for in the hope that they would adequately

approached and interviewed using a

(sub-sets) would be Just as accurate as the data that could be



I The units of analysis the schools with theirwere respective
' pupils. the teachers. the parents and the leaders in Lurambi
Division. These formed the population or universe. The sampling
elements were the individual parents, pupils, teachers and leaders.

From the
randomly that the representativeness of the sample could beso
ensured. Thus, fifteen schools were selected for the sample.

3.3.1 Stratified Sampling
This is obtained by separating the population elements into non­
overlapping groups called strata and then selecting a simple random
sample from within each str'atum (Bailey, 1978:95).
The schools a sub-locational level. At thewere stratified on
school level. stratified on the basis ofthe pupils sex.were
Thus, 30 primary and 70 secondary school pupils
bringing the total to 100 pupils.

3.3.2 Simple Bandom Sampling
According to Harper (1977:18) a random sample, "is selected in such
a
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Although a random sample is not a perfect sample, 
it is the only method of sampling which we can be confident that is 
free from bias.

way that every item in the population has an equal chance of 
being included".

In addition, the division has 13 secondary schools.
fifteen sub-locations, at least one school was selected

were selected.



Moser

the groups randomly

sampled) an equal chance
equal chance of having at least

stratify the schools

pupils stratified on
The namesand female pupils were made.

in a box-.crumpled and put
Thefloor.thetossed ontomixed wellstrips were
theandopened and read.picked.

asked to go into a roompupils whose names were
In total this

was the composition
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where they were given the 
of the pupils:

which each of the
(and non-zero) probability of being selected .

a school included in the sample.
according to sub—locations-

required number of strips were 
thus selected were 
questionnaire to con^lete.

that had been selected then had its 
Separate lists of male

on strips of paper which were
and then

After this was done, the school
the basis of gender.

of the pupils were written
The

To give each pupil and each teacher (these were
of being selected, each of the 15 sub—

and Kalton (1971:80) state that a random sample is "one in 
members of the population is given a calculable

locations in Lurambi were-.given an
This is why it was necessary to



No. of GirlsNo. of BoysNo- of Pupils
151530Primary Schools
452570Secondary Schools

6040100Total No of Pupils

schools asalso randomly sampled from the sameThe teachers were
done with the assistance of a head teacher bythe pupils. This was

The researcherway
then used the same method as the one

theBeforeselected.teachers were20the teachers;select
answering the Questions, they were givenrespondents could start

verbal instructions.

decided upon because emphasis

Also more
would have been socialized by

schools for a longer
it wasmore revealing (so

of their oflevelbecausesatisfactory answersproduce more
In addition, only pupils from class seven upwardsunderstanding.

were elected because one of the questions required a pupil to have
been at least in standard seven or beyond it.
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of introducing the researcher to the teachers-
used in selecting pupils to

pupils were selected because they
period and therefore their perception would be 

thought by the researcher); they would

was on female pupils.
The disparity in gender numbers was

secondary than primary school



3.3.3 Quota Sampling
According to (1977:97),Bailey isquota "the non-

with the

As

For

selected was 20 parents.

3.4

Joins in the
The observer watches what happens to the members

and alsocommunity and how they behave.
conversations to find out their reaction to and interpretation of
events.
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Participant Obsez»vation
This is

was
thought representation would be ensured. So, the schools, the class

sampling
probability sampling equivalent of stratified sampling,
added requirement that each stratum is generally represented in the

a method of research whereby the researcher or observer

sample in the same proportion as in the entire population".
Harper (1977:20) states, the interviewers interview all the people 
they meet,

: registers or lists of pupils were used as sampling frames.
: After ordering the frames into groups, the appropriate proportion 
of pupils and teachers within each stratum was selected.

quota sampling was used to select parents; the quota

engages in the

The researcher studies the life of the community as a 
whole, the relationship between its members and its activities and 
institutions.

; The sub-locations and schools were selected as the stratifying
: variables because those were the characteristics on which it

up to a given * number, which is called a quota".
this study.

daily life of the group being studied (Moser and
Kalton, 1971). 
of the



frequent use of observation isstates that one

It is useful any time one desires a comprehensive in­in surveys.
depth picture of behaviour in
period of time.

the sample population for a periodThe Investigator lived airtongst
possible to observeAsof about two months.

thebetweenrelationshipThebehaviour-salient offeatures
rapport wasinformaltheresearcher and

established between them.
possible to study behaviour occurringit wasnatural environment.

in a particular setting or institution.

went

to shops. and even
a posho mill was also visited.

made to the fields forVisits wereplanting and weeding time.
especially during morningin progressobservation when work was

hours.

3.5
formal

The interview has the advantage that even thoseanswers recorded.
who cannot read can still answer questions.
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Bailey (1978:248)
for studying private behaviour that individuals might not admit to

Personal Interviewing
interview in which set questions are asked and

respondents was
With behaviour taking place within its

The investigator made visits to homes, visited market places, 
fetched water from the stream. On one occasion 

The study was conducted during

This is a

it wasa result.

a particular setting over a long

and a



Questions also becan translated into languagea which theinterviewee however, problems of

For this study, leaders were schedules.Also the were presented with

3.6. Field Observation
This

some set patterns in
what

Indeed some patterns
informal discussions carriedwere out to gaininsights into how

so

3.7.

(1986:45) States, “Informants can provide useful clues
about meaningful questions”. It was
of people who. because they and respectable
positions in could (it feltwas by the

questions. ThisWas done were selected to

their respective
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on certain 
sub-locational level and elders 

Provide information about how 
obtaining with

society perceived 
regard to the education of 

any obstacles retarding the education 
areas.

can understand best, 
cost and time.

and the insights 
reinforcing the results.

Informants
As de Vaus

necessary to talk to key types 
held important

There are.

parents treated their children 
gained are useful in highlighting and

on a

was done so as to observe if there were 
particular members of a household did.

emerged. Also

their communities, 
investigator) produce useful comments

presented with interview 
parents, after being quota-sampled, 

interview schedules.

girls, the beliefs
girls. snd if there were

of girls in



Judgement Sampling3.8-
theirthatleaders inselectused tosamplingJudgement was

specific communityexample,Forpredetermined.
selected as key informants based on their standing inleaders were

^he community or the service they have rendered or do render..

Field Problems3.9
with theastride the Kakamega-Mumias road.Lurambi Division lies

Other than this all weather road.greater part lying northwards.
difficult to traverse in thethe rest are earth roads, which are

conducted mostly in the month ofThis study wasrainy season.
period).March (which falls seasonin

the schools lie out of the earth
covered on foot > thus taking muchroads and many kilometers were

time.
1

forward toschools it was not easy to

the pupils to discuss
toreluctantwere

would portray their
the part of the administration.indication of failure on

information casting thealso perceive such as
themselves.school in negative light and even
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obtainable from the divisional office- 
get the teachers to come
Besides, getting both the teachers andanswer the questionnaires­

how they perceive their schools was difficult 
divulge information that

be an

therefore not easy as some of

Respondents may

Travelling was

selection was

a rainy

The list of schools which was used as the sampling frame was easxly 
However, on reaching the

because respondents
headteachers negatively for fear that it might



On the other hand school heads did not want to discredit their
schools or jeopardise their own promotion aspects by admitting the

In any case, negative information wouldexistence of a problem.
cast doubt on the efficiency of a school or even the whole system
of education.

While still at the schooj.
study would be to them or their schools.

They reluctantly responded to the questions after
"that the investigator grew up in the
thesis would be presented to their school library.

in the homesteads.

on.

further translation.
of extra finances.

Page 76

the parents could understand.
Luyia dialect is different from the investigator's there had to be

All this wasted much time and the employment

snd only when one was with luck.
Still, the parents could not be interviewed just then depending on 

An appropriate time and day had to be decided

planting and weeding season it was not easy to find parents
This meant that several visits had to be made

how busy they were.
Besides, the questions had to be translated into a language

In the Bunyala Location where the

benefit such a
some assurance

Being a

were the parents found at home.

area, and that a copy of the

some of the teachers asked of what



was to be interviewed- Sometimes it was a mother or a father who
would agree on when the interview would take place. On returning
both would be present and they would want to be interviewieti. ’

the most difficult to locate. The chiefs and
assistant chiefs. for example. could be found only on the day of
the chief's hadthen. wait untilEven to thebaraza. one
deliberations in the barazas were over and then contact them. This
required waiting until late afternoon to interview these leaders.
This problem was overcome by frequenting chief,s barazas, places of
worship and market places on market days or being alert about any
public gatherings being addressed by the District Officer.

problems because they militated against the
These problems notwithstanding.easy collection thedata.of
collected to validity andresearch dataanddone ensurewas

reliability-
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Related to this, there was a problem as to which of the two parents

The leaders were

The above are seen as



3 AND HYPOTHESIS TESTING? 4: DATA ANALYSIS
therelating tovariablestesttoset outresearchThis

academictheireffectsitsandgirlsof onsocialization
In thisKakamega District.Division,Lurambiinachievements

belowstatedhypotheses aretherelating todatachapter,
discussed.

Girls and boys in Lurambi Division1.
differentially reinforced in their learning.are

learning environment at school adversely effects2. The
the academic achievement of girls.
General lack of community support of girls affects3.

The subsistence economy4.

Traditional beliefs about gender roles adversely affects
the academic achievement of girls.

Data Analysis Methods.4.1.
Quantitative data were gathered by the use of questionnaires and

These were analysed using the Statistical Package forinterviews-
Programme. The theSocial Computer of(SPSS)Sciences use

programme has yielded descriptive as well as inferential statistics
researchand pre sent at i onanalysis of theused inwhich are

findings.
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LWiia!

their academic achievement.
in Lurambi Division differentially

affects the academic achievement of girls.



Frequencies, and percentages are used to test the significance of
the hypotheses and to draw conclusions.

Hypothesis Testing4.2
Hypothesis 1: Differential Learning Reinforcement of Girls
and Boys

Kenyan educational system offersthethatSmock (1977) states
for the development of boys”better incentivesandconditions

learning potential and also provides male pupils with significantly
The author alsomore chances for advancement to successive stages.

secondary schoolsindistribution of placesobserves thethat
provides boys with more than three times the chances for gaining

maintained school and only such a school can offerentrance to a
the courses and facilities that enable-students to perform well in
examinations and gain places in higher vocational schools and most

Also Ribanza (1980)

found that sex was one
teachers shouldthereforeandlike Mathematics,in a

male subject and start liking it.a

On the basis of such documented studies, the investigator sought to
of girls*find indifferential reinforcement learningtheout

To this end, pupils were asked questions relatedLurambi Division-
to the type of school they attend; whether they are boarders or go

the highest level of education of their femaleto school daily;
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post-secondary career training programmes.
of the factors that influences achievement

Mathematics as

subj ect
recognise this and encourage girls so that they stop thinking of



I reasons why they have ever been sent away from school; the level of
I education they would like the Jobs they preferto attain; on

education; whether the ir parents/guardians,completion of their
whether they bought books (other thanpromptly pay school fees;

textbooks) for use at home; whether parents/guardians help them to
do homework/assignments or hire people to give them extra tuition;
whether the parents/guardians express concern when they get poor

questions and themarks, theseThe toothers. answersamong
presented in the following sections.

3^einforced in their learning, the pupils were asked a number of
whetherexamplevariables. forvariousquestions related to

parents/guardians buy them books to use at home whether fees are

the commentsschool.get items required by the
comments aboutthe teachers*

their performance, the degree of their teachers* interest in their
performance, whether parents help them to do homework. The answers
to these questions were tabulated by sex and the results discussed
on the basis of frequencies and percentages.
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In order to determine whether or not girls are differentially

guardians about their performance.

resultant findings are

paid promptly, whether they have ever been sent away from school to 
of the parents/

relative; whether they have ever been sent away from school; the



starting with whether parents/guardians buy books for use at home.
50 percent of female pupils said that parents do not buy themover

only 9.2 per cent said parents buy them booksbooks;
Of the males, over 74 per cent said that no books are boughthome.

for them.

Since the 8-4-4 system of-.education came into being. a variety of

books written by diverse authors on a wide range of school subjects
Parents who can afford them do buy theirhave come on the market.

schoolprescribed texts tothosebooks besideschildren as

isresults that thisis clear from theItreinforce learning.

hardly the case with parents in this area.

additionalhavetoit is necessary someschool texts.Besides

For example in a
commonlyin the form of what arereading material be provided.

of thein the usagelearnerto help a“readers"referred to as
a wideThese books cover
It isfiction.of subjects-science.range

of these as possible will

master
subjects with ease since

these other subjects.
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reading material to supplement and reinforce learning.
subject like English it is imperative that extra

believed that a learner who reads as many
be able to understand the other

language and expansion of vocabulary.
bibliography, travel,

the language well enough to
English is the medium of instruction in

to use at



One parent whom the researcher interviewed

said, "Do
I buy extra books and other

reading material when I can hardly afford to buy the needed texts?
Where is the money? May be you can donate some to me when you come
back here, but I know I will not see you again", he hastened to
add.

You would expect that teachers*

the case. In the teachers* houses the investigator visited, books
were conspicuously absent. The only time a newspaper is bought is
when they travel to the town where they receive their salaries, and
that is usually Just once in a month.

Extra coaching in various subjects has become a much desired trend
Many parents in these areas pay forby parents in urban centres.

during schoolandextra coachingchildren*stheir
There is little of this going on in this area. Thevacations.

only extra learning going on are the Saturday morning classes which
nearly all schools, particularly primary, now do anyway.

investigator visited, therethethe households nowasIn all
reading material displayed such as one finds on shelves in some of
the well-to-do houses in urban areas.
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material in the form of books and newspapers, but this is hardly

How can

informally about his 
response to school texts and extra books for his children 
not tell me about books.

houses would have some reading

on weekends



In
fact to anothei?

read a

not.
and

Therefore from the data it is clear that both,
boys and girls

concerned.

On the basis then.
girls.

TABLE 4.1: frequency and distribution
BY SEX

Sex Agree Disagree Raw Total
Male 10.6C9) 25.9 C22) 36.5 (31)
Female 17.6(15) 45.9 (39) 63.5 (54)
Total 28.2(24) 71.8 (61)

The promptness with which fees are paid can act
learning. A pupil who stays for
one
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past week
This all points

school exercise 
school going children.

as to whether they had 
. virtually all of them 

to the lack of 
not Just for girls, but for all

as an incentive to 
away from school for long spells 

reason or another may lose interest in school.

said they had 
extra reading material, 

pupils generally.

of this variable, 
reinforcement of boys and

% OF PARENTS/
GUARDIANS PAYING FEES PROMPTLY

The only reading material 
books and text books

parents/guardians in so

on this variable, 
are not being reinforced by 

far as buying extra reading material is

100.0(85) 
____________

there is no differential

were the old tattered 
that belong to the 

related question
newspaper in the



The revelation in table 4.1 is nearly like the
preceding variable

2 percent disagreed that fees
percent agreed. Over 50 percent

as did The
inference to be made from

payment; it is not the gender that
is the determining factor.

TABLE 4.2 FREQUENCY AND DISTRIBUTION % OF PARENTS/GUARDIANS
HELPING TO DO HOMEWORK BY SEX.

Agree Disagree Don't know Row Total

8.0 (7) 28.7 (25) 0.0 (0) 36.8 (32)

Female 9.2 (8) 51.7 (45) 1.1 (1) 63.2 (55)

Column
Total 17.2 (15) 80.5 (70) 1.1 (1) 100.0 (87)
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about whether
than text books) for

Parents/guardians buy books* (other 
use at home. 

are paid promptly, while only 28 

of the girls disagreed

Sex 
_______

Male

status of the family may be the factor 
affecting the promptness of fees

over 50 percent of the boys.
^^i® is that there is no difference in 

the reinforcement of boys and girls in so far as paying promptly is 
concerned. The economic

results in the



Parents/guardians

or t ime the
men in Kakamega District

mothers
but it

(at any rate) are not well educated and
therefore not well children. In

Suda (1990:41) found

a large number of them
Be that as it may, the tabled

cross classification of the variables
question do not lend

TABLE 4.3:

Sex Agree Disagree Dont know Row Total
Male 33.3 (29) 3.4 (3) 0.0 (0) 36.8 (32)
Female 56.3 (49) 4.6 (4) 1.1 (1) 63.2 (55)
Total 89.7 (78) 8.0 (7) 100.0 (87)
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no formal education.
values resulting from the

comprehend the Work that 
if they are available at the 

Some of the 
over-indulge in drinking and there 
negligence (Suda, 1990:48). 
to assist.

women surveyed in Kakamega District have 
only primary school level of education and
have limited or

1.1 (1)1-

is the accompanying laziness and 
This would therefore leave the 

is. shown elsewhere 
mothers of the respondents

equipped to assist their 
addition, the mothers have heavy workloads.
that over 70 percent of

in 
support to the hypothesis that girls and boys 

are differentially reinforced in their learning.
frequency and % DISTRIBUTION OF PARKNTS/<3UARDIANS 
EXPRESSING CiONCERN OF POOR MARK'S

in this study that many

can help their children
if they themselves

to do their homework only
are educated enough to 

is being manipulated, 
homework is being tackled.



To the question

males and females with
parents.

of

learning
potential. As markspoor are
obtained. there is This may besex. so
because nowadays

daughters (both single and money
every of their parents. "If it

so and

one
commonly hears.

Who would
be educated to the point where
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parents/guardians 
get poor marks 

and also nearly all

too had educated mine.
have thought that girls could

says the educational system 
for the development of boys' 

expressing concern when
bias towards either

many years before had refused to discard 
was living to regret his mistake.
could be educated up to even 

university, I would have educated mine.
daughter and wish that I

many parents do not have to 
is any worth in sending < 
will be to the investment.

One conservative man who, 
his beliefs about educating girls

Had I known that daughters

militating against the advancement 
or, as Smock (1977) 

may offer better incentives

There may be other factors 
girls in education

so, this house I am living in 
am wearing would not have ..." is a remark

I now look at ...'s

ponder whether there 
a girl to school and what returns there 
The investigator found out that working 
married) contribute a token sum of 

so often to the economic well-being 
had not been for my daughter 
or this dress I

far as

express concern
, nearly all the males said.they do, 

the females said the same. There is therefore 
no real discernible

as to whether
when respondents

same.
difference between 

regard to reinforcement by



they could teJse care of themselves. their parents and other
Frompeople? what I see now, girls are the ones to educate.

They always remember those they left behind. They can feed
you and clothe you. Boys tend to mind their wives and
children only.

The respondents were also^ asked to state whether by their comments
"verythe teachers interested", "interested", "notare so

interested", "not interested" in their progress and performance.
Slightly over 50% said that the teachers "were interested"; 13

the teachers "very interested"; 34 said that thepercent
teachers were "not so interested" and 1 percent gave a categorical
answer of "not interested". This shows that all things having been
considered, teachers are interested in the progress and performance
of their pupils without regard to gender.

Training both girls and boys in the skills they will need for their
part of the whole educational process. and

nowadays, in particular, many of those skills to bothare common
It is also important to realise that society that needssexes. a

to develop to the full the talents and skills of all its people
should find the discrepancy the reinforcement of thein sexes
disturbing because, whatever differences that may exist ought to be

therevealbased all whogenuine choice openly offered toon
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percent said that
we^

adult roles is only a



necessary interest, ability and determination. and not on choice
based traditionalon assumptions about the spheres ofproper
interest and influence of men and women.

For the case of Lurambi, it can be seen from the cross-tabulations
that although the educational
systematic differentia.tion of pupils on the basis of sex at the
level of institutions in the case of single sex schools. this is
not apparent the basison of teachers *
parents'/guardians' support. and so on.

The hypothesis that there is differential reinforcement of boys and
girls in their learning is therefore rejected. The relative
failure of girls during the post—primary phase of education may be
attributed to It is

that there is no
differential reinforcement in learning based on gender.

"The Just if ication Argument for Hoursor Spent on
Homework/Assignroent and Studying when not in school as a Measure of
Academic Achievement'

It is justifiable to discuss the extent to which hours spent on
homework/assignment and studying when not in school as a measure of
academic achievement, because girls, by their very nature. spend

J
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causes other than differential reinforcement- 
clear from every variable tested.

comments,

system has been known to carry out a



and hours
homework constitute
school.

As a pupil and a member of a family. the pupil operates in two
social settings, namely. the home and the school; these settings

the pupil'saffect perceptions, attitudes. values, educational
pursuits and occupational aspirations. In this research. the
author specifically chose academic achievement the researchas
object - phenomenon to be explained. Academic success/achievement
has many correlates. These correlates can be categorised into two
- those which are operative in the home setting. and those which
are operative in the school setting. To be sure. the categories
are not mutually exclusive. But they are distinct from each other
enough to warrant being considered to have independent effects on
the pupils* education.

One obvious determinant of academic achievement in the home setting

spent on homework/assignment and study when not in school. The
perfoi?mance (quality) of schools is usually measured by rank
position in national examinations at national, provincial, district
and individual levels/scales. It is obviously the case that rank
position is a very composite measure whose components vary widely
among themselves-
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an indicator of the instrumental aspect of a

- that is a correlate of the home factor - is the amount of time

more time doing household chores than boys. spent on



Indeed, that

Rank position in is decomposable into the
that make for it.

factors should be

position means. homework/assignment and reading
when not in school was chosen one of the major determinants ofas
academic achievement. Why, did the investigator

It stands to that family domesticreason activities Justas
specified above affect the academic achievement of girls but not
boys because boys do not perform such activities. Boys" academic
achievement is independent of such activities.

as occupational
activities characteristic of women in con^arison to men is not due J
to sex differences between women and men but to gender differences

That girls perform more domestic work than boys isbetween them.
rathercultural forcesandlargely socialoffunctiona

biological forces.

Page 90

it is most likely 
the home factor and

study are girls, 
and girls, unlxke boys, spend a considerable proportion of their 
homework time on family domestic activities-

any other determinant?
The answer is that the units of analysis in this

na tional examinations, 
multiplicity of factors

than
J

comprising the school factor have 
on rank position.

one might ask, 
choose hours spent on homework rather than i

And each of these 
researched so as to better understand what rank 
Hours spent on

The generally low academic achievement as well

some of the components comprising 
some of those

interaction effects



Hours spent on homework it factor of
between boys and girls.

Hypothesis 2
The Adverse Effects of the Learning Environment to the Acadezoic
Achievement of Girls.

This study set out to find out among other things, the sort of

school environment the girls in Lurambi Division are socialised in.

However, before the data itanalysed. is to brieflyaptare
recapitulate the requirements of the 8—4—4 system of education.

With the advent of this new system. all schools were required to

have such facilities as workshops, science laboratories, home
theschool gardens, which would facilitatescience androoms

teaching of practical subjects because the new system lays emphasis
on the practical aspects of learning, unlike the old system which
laid emphasis on the academic aspect.

schools which have not completed orIt has been observed that
nationaldi sadvantaged inbewouldprojectssuchundertaken

Respondents were asked questions pertaining to theexaminations.
In thistype

defines successful schooling asBridges (1957)vein.
the various hurdles separating theensures that a pupil surmounts
Consequently, in Kenya good schoolsjdifferent stages in schooling.
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was chosen because
academic achievement which discriminates

of school they attend and other related questions.
that which

is a



perceived 'those whose pupils perform wellare as in national
examinations and hence proceed to the next rung of the educational
ladder.

The findings concerning the relationship between the school
learning environment and girls* academic achievement are discussed
in terms of relevant variables in the succeeding pages.

performance is associated withIt is now well known that academic
It is also well known thatthe type of school a pupil attends .

those schools which are run fully by the government are the ones
likely to have the best facilities both in terms of buildings as

and consequently perform better inother requirements.well as
Pursuant to this respondents were asked tonational examinations.

state the type of school they are being socialised in whether it
or harambee.

or 56 per centFrom a total of 73 respondents to the question, 41,

in schools that were not government.were
the differentdistinction amongthe respondents understood the

is evident from thisitit may.Be that astypes of schools.
in these localfairly large number of pupils arevariable that a

well inperformhope to verycannottheywherr .schools.
isvariablethisfromdrawtoinferenceTheexaminations.

achievement of girls in this divisiontherefore that the academic
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said they were in government schools, 32 or 44 per cent said they
It is not clear whether

was government assisted.

as a



a reason of the low Quality education
schools.

At this point it
some of these pupils

especially those in
wished to , but

constraints the
parents guardiansor failed to raise the required fees for
government school

so
can

they have no hope of

school. Sometimes

One informant turned

so much? You should know everything.
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note that
secondary schools

rather because
not there because they 

of financial

disadvantage

to buy certain items they 
This is pathetic seeing that 

advantage of what other schools <

or could not afford 
were required to take with them, 
many bright pupils fail to take 
offer, and instead spend time in schools where 
succeeding in going for further education.

In some of the homes, the investigator visited there were boys and 
girls who had passed to

one saw a group of peers hanging together and on asking why they 
were not in school one was told that fees could not be raised.

is at

on the investigator and openly displayed a 
show of anger when he said, "Are you not the people in this system? 
Dont you work in the offices that have decided to burden us parents

is appropriate to

go to a provincial government secondary 
schools, but who had not gone because the parents failed to raise 
the fees or provide other items needed by the

by
characteristic of such



not have

next

Following the
of

variable
below.
4.4

pe . sent soiool
Yes No Row Total
21.9 (16) 24.7 (18) 46.6 (34)
27.4 (20) 26.0 (19) 53.4 (39)
49.3 (36) 50.7 (37) 100.0(73)

negligible.
who did not like their

reasons.

The

school *the school "theschool poorly in
Provide lunch'. *the school
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respondents
were asked to give

attended, 
their

were good and included;
is harambee*,

performs

between those who
per cent) and those who

Consequent
do not (51 

upon this question, 
present school

frequency and
RESPONDENT'

school
■they liked 

are shown in

respondents 
present school. 

Table 4.4

you how 
schools, 

salaries. '•

From table 4.4 the difference 
school (49

to tell 
’^uild the 

Pay teachers *

We
time we shall

children
pay school fees, 
told to

much we parents 
buy books.

lacks facilities', 
examinat ions *, ' the 
is

on the type 
indicate whether 

of this

does not

Or perhaps you do 
have to do?

like their present 
per cent) is almost 

however,

school
a long distance from home *.

* mstribotion of 
s LIKING OF

question
were asked to 
The results

reasons given
'the



Learning facilities constitute
differentiates good schools from poor schools by criterion
of performance in national examinations.

facilities in their schools: Science laboratories, workshops.
The responses

are displayed in table 4.5 below.

FACILITIESTABLE 4.5 FREQUENCY. AND % DISTRIBUTION OF SCHOOL

FACILITIES IN SCHOOLS

1,2,3,4,5,LIBRARYWORKSHOP

54321
46.6(34)4.1(3)30.1(22)0.0.(0)2.7(2)4.1(3)5.5(4)

53.3(39)5.5(4)21.9(16)2.7(2)8.2(6)2.7(2)12.3(9)
100.0(73)9.6(7)52.0(38)2.7(2)11,0(8)6.8(5)17.8(13)

most respondentsit isthe responses.From
of them do not havehave school gardens many

laboratories;have sciencecentOnly 17.8 per
centand only 2.7 perhave libraries;workshops;

the school garden, whichhome science rooms.have of respondentscentonly 9.6 peralways had.schools havemost
the facilities.have all
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•SCIENCE 
LAB

HOME 
SCIENCE
ROOM

SCHOOL
GARDEN

ROW 
TOTAL

11 per cent

In this vein, the 

respondents were asked to show whether they had the following

libraries, home science rooms and school gardens.

Leaving out

6.8 per cent have

a critical factor that

evident that whereas
the other facilities



This underlines what has been the inadequacy of
District.

Science laboratories, workshops. room constitute

of the 8-4-4 system and hence
in national They comprise the

on a self-help basis
was introduced.

The implications of the lack of these physical facilities are far-

reaching for the academic achievement of girls particulgrly, for

they cannot compete at par with others elsewhere. They cannot be

selected for further studies if they are so disadvantaged and their

academic achievement will be undercut so that they will be left out

of the power bases of society. The only alternative left to them

will be to take up low-level. low paying Jobs as Suda (1990) and

Souhani (1986) have observed. Indeed, the results yielded by

cross—classification of the variables in question lend empirical

credence to this state of affairs.

quantitative values of the table underIn this respect, therefore

reference substantiate the hypothesis that the learning environment

at school adversely affects the academic achievement of girls.
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said earlier about 
facilities in schools in Kakamega

examinations.
building projects which were to be undertaken

when the 8-4-4 system of-education

and home science 
a prerequisite for the good teaching 

good performance



A school, being a human system. by two closelyinterrelated component the course
The first aspect is

on the one hand,with teachers” preparation of lessons. teaching. testing and
grading students and.

The

the ofpart teachers and pupils. others.among geared to
counteracting potential manifest adverse effects of the
dynamics of the instrumental aspect on the affective state of
individual pupils.

The importance of the socio-emotional aspect is

objectified by the position and role
There is interplay between counsellingan and educational
aspiration of pupils. given in table 4.6. However,
before considering the table. other data also pertaining tosome

order here.untabulated. incounselling. but Ofare the 71

the guestionansweredrespondents who had a

counselling teacher, 28 or 39 per cent said they did have; 8 or 11
per cent said they did not; and 35 or 49 per cent said they did not
know.
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on the other hand, 
lessons, doing homeworh. examinat ions.

and has to do with

of its operations, 
and has to do,

formally

of counselling teachers.

is characterised 

aspects in 

instrumental

activities on

pupils attending class 
and taking tests and 

second aspect is socio-emotional

Data are

as to

on whether they



Counselling is one of the indicators of the socio emotional
of a school. The presence of

on career
Eshiwani (1983) found

science and Ma:'ths

teachers are ignorant of career opportunities in scientific and

background of science fields. Krystall (1973) seems to agree with

this when she.writes that the guidance offered to girls and the

counsellors tend to discourage them from trying to enter higher

level professions and careers outside those traditionally accepted

for women.

are

unknown to the respondents.
of the interplay of educational

ofnotdoseeminglychoices

counselling teachers.
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provide a basis for making sense
it is of the magnitude that cannot

teacher gives advice 
opportunities and does general counselling.
that career guidance and advice in relation to

know whether such a teacher is to be found in their schools, 
counselling teacher may be there, but his/her activities

The results of this variable would

schools and most career

There is also a high percentage (47%) of those who say they do not

A

aspect 

a counselling teacher in a school is 
important particularly since such a

aspiration and counselling since
be attributed to chance. However, the most reasonable statement 
about the table is that pupils' educational aspirations and career 

benefit from role activities

technical fields, and rarely did schools invite speakers with a

is almost non-existent in most girls'



4.6 AND %

Yes No Do not know Row Total
(14.1)10 (4.2)3 (26.8)19 (45.1)32
(25.4)18 (7.0)5 (22.5)16 (54.9)39
(39.4)28 (11.3)8 (49.3)35 (100.0)71

The sample elements of this analysis

government assisted and
harambee. are

This prompted the following
question which the

of education) and

being attended)
categorised and the results are displayed in Table 4.7
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aware that formal 
primary or secondary education.

distribution of presence
OF COUNSELLING TEAOTER

were drawn from three school 
categories, namely, government maintained.

The pupils in

respondents: “Does educational 
aspxration beyond primary and secondary schooling vary with school 
category? ' Data on educational aspiration (level 
category of school (type of school were cross­

occurrence to the researcher of the 
was put to

each category
learning does not end with



TABLE 4.7 TYPE OF SCHOOL BEING ATTENDED BY SEX

Level of Govt. Govt. Harambee Total
Education Maintained Assisted

Primary 0.0 (0) 0.0 (0) 1.2 (1) 1-2 (1)

Secondary 4.9 (4) 2.4 (2) 6.1 (5) 13.4(11)

College 3.7 (3) 7.3 (6) 6.1 (5) 17.1 (14)

University 28.0(23) 11.0(9) 29.3(24) 68.3(56)
Total 36.6(30) 20.7(17) 42.7(35)

From this table. one
bemay madority ofa respondents want to attain

university educat ion. 36.6 cent of thoseper in

per

level

The high ambition of those in harambee schools should
not be surprising because. in answer to a question as to whether
the present secondary school was the one they applied to. some said

not. to why they were in their
present school, many said it was because they could not afford the
fees of a government school to which they had been admitted.
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cent of those in harambee schools want to attain university 
education.

it is evident that, regardless of the school 
attending.

government
maintained schools, 20.7 per cent of those in assisted and 42.7

100.0(82)

it was On further probing as



There is no doub-fc from ’this table that most respondents have high
academic achievement as their goal. The respondents also. seem to
know that whatever school one is attending does not cause one to be
discriminated against when it comes to university admission.

Contingent with the above answer were answers about whether or not
they like their present school.

♦

The like or dislike of a school is dependent on a combination of
factors which are related. Those who said they did not like their
present school gave the following reasons:

1. the school was harambee

2. the school lacked physical facilities.

3. they had to walk long distances to school.

4. they rated the school

5. the school performs poorly in examinations.

6. the school does not provide lunch.
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51-9 per cent said they liked the 
school while 48.1 per cent said they did not.

as *poor*.



TABLE 4.8 PLACE OF STAY DURING SCHOOL TERM IN RELATION TO SEX

Sex Boarder Goes to School Row Total
daily

Males 10(11.9) 21(25) 31(36.9)

Female 17(20.2) 53(63.1)36(42.9)

84(100.1)Column Total 27 (32.1) 57(67.9)

It has been shown that in Kenya, boarding Schools are the ones that
likely to perform much better in national examinations

It is also these Schools that have some of thethan day schools .
In the light ofbest facilities for teaching and other activities.

this, pupils were asked to state whether they were boarders or went
to school daily.

Of these 53,Out of a total of 60 girls, 53 answered the question.
and the rest60 per cent said that they go to school daily.36 or

or 70 per cent said thatOut of 40 boys only 31were boarders.
theOnboarders.daily while the rest wereto schoolthey go
theboarders inpupils thandaythere morewhole, manyare

therefore nearly as many female non-boardersThere aredivision.
as males.
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are more



However since the main

the schools localare and of low do not lend
themselves to high academic achievement.

From observation it is evident that boarding schools in this
few. In the there was only one boarding

and it
It is therefore evident that

Lurambi Division lacks boarding schools and
are not

The conclusion to draw from this hypothesis is therefore that
generally the school environment in which girls beingare
socialised has a number of inadequacies which need to be addressed.

Facilities in of the schools' inadequate lackingmany are or
altogether. There is also large number of untrained teachersa
under whose academic care children have been put. These teachers
are not using methods that would motivate learners. The girls in
the division cannot be expected to compete on par with those in

is much improved.other places where learning environmentthe
Therefore the hypothesis is supported.
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this had a secondary school, 
was managed by the Catholic Church.

concern of this study is 
girls are being socialised

sample, 
primary school for girl's and

proper to say that 
quality which

its pupils, 
particularly girls are learning in school environments that 
conducive to high academic standards.

division are

the kind of schools
in, it is therefore



In a subsequent question respondents
they had the following facilities

a science

per cent). This
stated elsewhere in

District, building
projects which

started with the
inception of the 8-

In many schools.reasons.

there are in stages of
'uncompletion'.

hypothesis 3:

some hindrance to the education of girls, one of which is that

parents still discriminate against their female children in favour
of their male children in the of education. Thisarea

^discrimination is decomposablenot into multiplicity ofa

dimensions of attitudes with a different empirically specifiable

manifestation of a general and biased attitudinal disposition on
the part of the community of which the family/household and
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gathered a little moss, which 
stalled for quite some time.

Some of them had 
shows that they have been

workshop,
garden for the

state whether 
schools: 

a home science 

practical subjects.
in Lurambi Division 

result

were asked to 

in their

have been 
4-4 system of education 

or if they have been

laboratory, a e library, 

teaching of 

that most schools have

this study that in

and Its Effects On Their Academic Achievement

Studies cited elsewhere in this work have shown that there is still

have not been started, 
started, they have stalled owing to various 

from the inverstigator's observation, 
half-completed building projects.

General Lack of Community Supi>ort of Girls

category of families; rather, the discriminatory behaviour is a

noom and a school 

The only facility 

is a school garden (52.4 
confirms what has been 

many schools in Kakamega 

were supposed to



by virtue of which boys givencomponentsschool areare
preferential treatment relative to girls in matters pertaining to

is system of the familyThe communityeducation. a supra or
At community level. it is rational forhousehold and school.

child femalemale childgive priority to over aaparents to
regarding education especially much more so under circumstances of

vein. therefore, theIn thisfinanciallimited resources.
independent effect on the education of femalecommunity has an

rationality thatcommunaloflighttheinItchildren. was
education was considered a factor. in

REASONS FOR BEING SENT AWAY FROM SCHOOLTABLE 4.9

X

TotalNoneFail toLack ofFail toSex
Bring ItsUniformPay Sc.

34.5(29)4.8(4)2.4(4)0.0(0)27.4(23)Male
13.1(11) 65.5(55)8.3(7)1.2(1)42.9(36)Female
17.9(15) 100.010.7(9)1.2(1)70.2(59)Total

great number of pupils are spending a greatTable 4.9 shows that a
school. and thus,outside the losingschool time aredeal of

and since there exist no chances wherebyprecious learning time.
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community support for girls
its own right, of the academic achievement of girls.



this time can be made up for are losing
This lose of time

The first is that pupils stay
fees. and
are sent back home to bring the remainder.

fees cannot be found. Some of
them. can pay
less. be reinforced by whatcan parent,one
investigator talked to said.

This poor parent has had his two daughters called to a fairly good
government boarding girls* school in two consecutive Theyears.
parent failed to get fees, so his daughters lost their places. One
Joined a local school; the other remained at home and has since had
a baby out of wedlock. The parent said:

Let alone the fees; first of all the list of items
that they were required to take with them to school.
before even the fees could be considered was.
unaffordable. I looked at that list. made an estimate
of the cost and resigned myself to the invertible - that
my daughters would have to miss their places.
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invited because the 
They lose their places forever.

until they find 
go with less fees

as this study found. Join local schools where they
This

away from school
The second way is that they tend to

to me.

comes about in three ways.

the pupils in Lurambi 
their chances of achieving highly academically.

The third way is that 
the pupils Just never go to school at all when

whom the



From the investigator's findings.

resources from which a
parent may draw money or get philanthropic assistance. The spirit
of yesteryear whereby a person could be assisted by an able brother
to educate his children is long gone. Money, for most families, is
in short supply. and people concerned only for theirare own

Even the Presidential Bursary Fund which was launchedchildren.
for all the districts in Kenya, and from which funds were disbursed
to the districts has not been heard of in this area. Parents whom
the investigator asked 'if they had tried it said they had, but had
encountered much frustration from the very people who should have

They had in the end despaired.assisted them.
In one's pursuance of this bursary fund cash. one ends up

You are tossedlosing more than one would get in the end.
from assistant chief to chief back and forth, and all the time

You give up in thenowhere near to getting the cash.you are
end because, to get to the chief's centre, you have to use bus

I tried a number of times and my every effort wasfare.
Why are these people in those offices - to help usthwarted.

one
Another informant decried the apathy on the part of his relatives

The predicament of this man waswho were in a position to help.
he had married a second wifethat a few years before he retired.

though children by his he had
school—going children by his second wife.
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informant ©aid.

boys too miss their places.
There is no community pool of financial

it is not only girls who miss 
their places in government schools;

or frustrate us?

and even first wife were grown.



Asked why his children by "bhe first wife could not help to educate
their step-brothers and sister he said:

When I ask them for assistance with fees they remind me of
matters that I would rather not remember. They say they

and that times are veryhave their own families to care for.
Can I extract money out of them by force? 1 amhard.

stranded with these children.I want them to learn a little
reading and writing and then leave school.

immediate members of the family is becomingown

to assist with school fees.upon

sent away fromto whether they had beenIn another question as
school for
failure to bring

said they had been sent away
Thefees.

away
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re spondents
variable (being sent away) comprising these reasons was

clear association between
from school on account of school fees.

lack of school uniform.

The cross-categorization of these variables shows that there is a 
hours spent on homework and being sent

Concern for one's
the norm; unlike in days gone by when relatives could be counted

cross-tabulated by hours spent on homework.

failing to pay school fees, 
items required by the school, 70 per cent of the 

for failing to pay school



there issubstantiates the hypothesis that
which in turn affectsgeneral

their academic achievement.
frequency and distribution % OF4.10
REASONS FOR BEING SENT AWAY
FROM SCHOOL-

TotalNot sentFailure toLack-Schoo1Failure to
bring items awayUniform

46.5(33)5.6(4)4.2(3)1.4(1)35.2(25)
53.5(38)14.1(10)4.2(3)0.0(0)35.2(25)
100.0(71)19.7(14)8.5(6)1.4(1)70.4(50)

that arises fromThe question
parents poor ortheAreschool.fromsent awaybeing investigatedbetoneedsThisfees?schoolto payreluctant

surmised frombeit candone.isthatfurther.
and school leavers in theand fromexperience

education.fromreturnseconomicnowthere arethatarea
Indeed, one

senthisschool fees after

"everybody has to go
in the
bright to
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no
investigator encountered going to pay

And this,
lack of community support of girls.

present age has 
look forward to.

Even before
contact with parents

parent whom the
child had been

all this is why so many pupils are
Just

school said that he was 
to school upto a
lost its glitter; school leavers had nothing

paying them (fees) because it was a norm; 
certain level, but education

pay fees

away from a primary

in turn,



Even university educationIt is all toil and trouble for nothing.
has become worthless in some cases.

but soof a relative of mine who has a degree.There is this son
If university graduates cannot befar he has not been employed.

stillones whofor these arethen what hope is thereemployed.
behind?"

primary and secondaryofparents havethatimageThis theis
and well-to-do parents do not differ withPoor parentseducation.

it is necessary to pointBe that as it may.respect to the image.
economic returns totherethat arethe notionthatout

be invoked with respect to thelikely than not toeducation is more

4.11
buying books KOK USE AT HOMEguardians

Row TotalDisagreeAgreeLevel of
Education

1.2 Cl)1.2 (1)0.0 (0)Primary
13.4 (11)12.2 (10)1.2 (1)Secondary
17.1 (14)17.1 (14)0.0 (0)College
68.3 (56)53.7 (44)14.6 (12)University
100.0 (82)84.1 (69)15.9 (13)Column Total
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education of girls.
and DISTRIBUTION % OF PARENTS/

now no



The object of research explained
of girls.

and the are

factors is parents' use at home by

for their ’'-children; there exists community-widea
have books bought for

In this connection. parents' (or guardians') buying books
for use at home was,considered as
a result. Table 4.11 shows

cross-tabulation. the
use

In line with what
already.
than the one

The results mean that the level
of education attribute of pupils and buying books
attribute of parents/guardians are associated.

community
support of girls affects their academic achievement.

for their
education which, in
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school, 
factors of the achievement.

a community-level variable and, 
cross-classified by level of education.

the results of the

convention to the effect that pupils should 
them.

each of the three 
or guardians buying books for 

pupils (their children).

family (or household)
One correlate of

The data of this 
table tend to support the hypothesis that general lack of

smaller
above (84.1%) if the variables in question pertained 

to male instead of female pupils.

It is an obligation of 
to buy the books for their children; 
buy books

and, hence, the phenomenon to be 
in this empirical study is academic achievement 
The community, the

has been discussed
it is most likely that the percentage would be

parents/guardians
the school expects parents to

as anas an

turn, influences occupations.

The question as to whether or not parents buy books 
children to use at home is related to parents'

It can be seen that 
majority (84,1%) of the parents/guardians do not buy books for 
at home by the pupils.



academicthefathersthaninfluence onhave greatermothers
daughters.of theiroccupational aspirationsandachievements

to consider that mothers' occupationthis writer cameTherefore,
homework/assignment and reading when not inbears on hours spent on

treated as ain this particular instance.Occupation was.school.
of the fact that gender is a social

Thus,forces.
inreading when notandhomework/assignmenton

school.

Most of the. respondents
I

theirandsoc ia1isat ion,inmodelsRole are
can have

life for their daughters andevoke visions of a betterMothers can
themselves.forlifebetterofvision ahavethey aifsons

of female role models inFriedan
American

in hernever knew women
had families.
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I
By virtue of certain commonly shared attributes of

Society when she
jjeighbourhood who went out to work and also

(1963) recognised the importance
said that when she was growing up she

construction whose structure
it made sense to cross-classify mother's occupation

important agents
implications for the growing girl.

the implication of mother's
' mothers (51 per cent were farmers.

by hours spent
The end, in view-of this cross-tabulation was to bring out 

occupation for academic achievement.

sex and gender.

presence or absence

community attribute by reason
and dynamics derive from community



■trained andistherethatThis study shows
This concurs withprofessionally active women

in
unpaid family workers’*astheconfined ‘to’’remained

that the(Suda,
culturalofsystemby aanddefinedare alsoThis1990:51).(Suda,andbeliefs. norms

in Britain whom sheof womenobservationcorroborates
lo-levelsays take up

education-

confined to the traditional
The women in extensions of the domesticas

sphere. theimpact upon
theofconcomitants as

Socialization and low occupational

Activities on
luestion.in

OF THE SUBSISTENCE ECONOMYeffects
hypothesis 4: TO­

ON and wealth which.higher
Cash crops towithProvide parents various ways.inalsoHigher incomes msY
Seals.
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with mothers 
achievement

in Lurambi Division.
Kakamega District-that they have

legitimised
attitudes

to reason
traditional

access
lead»

incomes 
substitutes for child services.

to other material

that the
occupations

role models- which in effect

hypothesis

what Suda observed about women 
household

gender roles assigned to women 
values.

occupations which
It stands

tend to make the
the pert

of girls 
limited academic 

of girls.

as well as value

are still

provide

.jjjE adverse 
academic achiew

1986) because of low level

lack of educated.

in turn,

This adds more substance to the

1990:53) and also

Souhami's
Jobs (Souhami,

Lurambi Division 
have been described

attitudinal



Sugar-cane cash-cropping in Lurambi Division both
direct and indirect effects Thus,
respondents
cent of them said they do.

It is in the interim waiting
period that the children of farmers who are solely dependent on
cash from sugar cane for school fees miss their places in school.

farmers; in many instances the output turns out to be much less
than the input.
described withas subsistence
agriculture being practiced on small plots.

Sugar-cane growing is a correlate of different factors

life
and trainingcareer cost money.
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Forty per
This would serve the families well 

because they would have a sure income.

For example, 
while waiting to be paid for cane, a farmer may be having children 
who need to go to school.

It is not therefore surprising that Gould(1988) 
Kakamega District as impoverished

This delay touches on

However, sugar-cane matures 
in about 18 months, and it is not always harvested on time, and as 
was revealed from interviews, it may take some time before payments 
are made for cane delivered to the factory.

grew sugar-cane.
on education in the division.

were asked whether they

that affect
many families and, by implication, individual family members' 
chances. Both education

other aspects of the economic life of the growers.

If the payment is not effected in good 
time, school fees will not be paid.

company has devised various overheads which are charged to the
crop for most households) are low because the Mumias outgrowers
It was also gathered that income from sugar cane (the only cash

should have



Individuals’ educational aspirations

Families which grow sugar-cane ar ecareer training.and
better position to

training than families which do not

grow sugar-cane.
The
4.12.of the cross-tabulation are displayed in Tableresults

EDUCATION BY SUGAR CANE GROWINGLEVEL OFTable 4.12

Row TotalDisagreeAgree

1.2 (1)1.2 (1)0.0 (0)Primary

13.4 (11)8.5 (7)4.9 (4)Secondary

15.9 (13)11.0 (9)4.9 (4)College

69.5 (57)32.9 (27)36.6 (30)Univeristy

100.0 (82)46.7 (44)46.3 (38)Total

the hypothesis under discussion. meeting the

the
is shared.cane

for education and career training. In theenough money
disadvantagedthe chances of girls gettingcircumstances,

education andtorespectwith career
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education and career
In this vein, the level of education aspired

cane cash-cropping.

meet the cost of

to was cross-c1 assified with sugar

with the result that there is usually not

a means to meet the cost of education
are influenced by sugar

of education and career training constitute but one of

Level of 
Education

In terms of

cane is perceived as

comparatively in a

cost
various family needs among which cash earned from sugar-



It makestraining tend to be
lend4.12datathethatobservetherefore tosense,

in Lurambivalidity to
differentially affects theDivision

One of the
Both on

tois time-savinglabour
haslabourofmodemanualthewhichtoextentThegirls-

measurably depends on theforconsequences
Given that boyssize of family land.

pertaining to land.
large pieces of

relatively less time domesticunlikeHowever,land.farm
In effect.activities. activities in

farm
terms of isItdoboysbecauseprecisely thethatreasoningoflinethisofbackgroundtheagainst homework cross-werespent onhoursandlandofhectareage

table 4.13shown inclassified as
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II

the hypothesis that the subsistence economy
academic achievement of girls.

defining characteristics of
the manual mode of labour.

Mechanised

the education of girls 
and girls perform activities

such activities take

girls, 
therefore, the size of a 

to domestic 
times but not boys.

periods than activities on 
boys, perform

family piece of

it stands to reason that

a subsistence economy like

the one obtaining in Lurambi is
farm lands and in the homes, labour is not mechanised.

and would thus be of marked advantage

more or less, 
their home study 

domestic chores-

greater than the chances of boys.
in table

land contributes, 
robbing girls of

not perform



BY HOURS SPENT ON HOMEWORKHECTARAGETABLE 4.13

! hectareage
I

ROW TOTALOVER 1310-136-93-50-2HOURS
45.9(33)1.4(1)5.6(4)15.3(11)13.9(10)9.7(7)20
54.1(39)0.0(0)7.0(5)7.0(5)22.2(16)18.3(4)3 4
100.0(72)1.4(1)12.6(9)12.3(9)361.0(26)28.0)11)

said they knew theixcent) who
16.7 per2.4 hectares;land hectareageI

cent
Lurambi is oneland, as stilllow and piecespopu1 at ion d ens i ty( land in the

But it islarger.comparatively
fragmented.and moremoredistrict is becoming

of land andshowdata heretheit may.
What doesarehours spent on subsistence

of the
academiceconomy

in Lurambi Divisionsizefam ilyof largebecauseT0 begin with. of farm lands.subdivisionandcensus)1979 allvirtuallyfamily sizes.of large
which is partly a
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that hectareage 
this association

probability they have some
District where

imply in terms 
and girls'

homework
hypothesised

achievement?

said they did hot know, 
of the divisions in Kakamega 

of land are

COLUMN 
TOTAL

assoc i at ed.
relationship between

Be that as

The majority of respondents (41 per
said they had from 1.6 to

OF LAND

but in all

a fact that

(Kenya Government,
consequence

is relatively
known for



Were it notthe

indeedhomework.
that hectareage
if the land were not under cultivation.

in turn, requiresHectareage
in the home which. as

robbing girls of

an

in the sense
obtainedtheofmeaningrealtheisthen.This,

of land and hours spent on.41688 between hectareagecoefficient of
work.

of the degree to which farm relatedThis coefficient
far as theyactivities in so

homework.
inferreasonable thatto theisittheirof

values of

affects
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that the
the academic

with hours spent on 
homework

pointed out earlier 
their homework/study time.

of land and hours spent on homework

is indicative
pertain to subsistence are associated 
And since these activities rob girls

time. 
Table 4-13 lend substance to the hypothesis

in Lurambi Division differentially

is, by implication, 
specified

farm related activities 
, contribute to domestic activities in terms of

Thus, the observed

association between hectareage
association between farm related activities 
above by girls and hours spent on homework.

contingency

it would make no intrinsic sense to say

on the farm and
of land entails cultivation, which.

quant i tative 
subsistence economy 

achievement of girls.

land in question is actually under cultivation.
under cultivation it will have no consequence for hours spent on

And,
of land is associated with hours spent on homework



Studies have shown the regional auspices of a school and level of
regional development - to be important in determining performance
in school repetition and dropout rates.

McIntire (1918) conducted studies in rural United States and his
studies provide insights into what factors govern school attendance
and hence academic achievement. McIntire reported stronga
influence of seasonal demands on pupil attendance . He noted that
farm and housework were responsible for nearly half the absences.

school work foundin coincide withRetardation towas non-
attendance and this was seen to lead to school drop-out.

likely to have demands made on themGirls particularly are more
In a question as to whether theybecause of the social set up.

in the followingtake partof school tostayed outhave ever
take care of younger siblings, run errands like being sentchores:

flour mill; the percentage of girls is much higherto the market.
The activity which most boys participate in wasthan that of boys.

but whereas cattle can be tethered in a field theherding cattle.

all the time and this is a
Also boys rather than girlsmissed school in order to do. are more

to a demand, and mothers are known to defer to
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whole day and left there, young children need someone to mind them 
chore which many girls said they had

likely to say no
their male children as well as to their husbands.



Thus
assertive whereas girls are socialised to be subordinate;
Boys are reared more permissively than girls. Girls are taught to
be compliant, willing to please. This is what Epstein (1971:53)

“dependence training". Girlscalls exposed ambiguoustoare
expectations and their training for role is seriouslyany one
undermined by their training to serve others. This ambiguity is

girl is asked to be studious and learn. but she
becomes increasingly aware that she may not be asked to demonstrate

She is also asked to defer to men, yet she must goher knowledge.
to school and compete with young men at all levels of educational
training.

TRADITIONAL BELIEFS ABOUT GENDER ROLES ADVERSELYHYPOTHESIS 6:
qr OF GIRLSAFFECT THE ACADEMIC ACHIEVE

asked to say how their community perceivesThe respondents were
The results are shown inand also how it perceives boys.girls

Tables 4:14 and 4.15.
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shown when a

from very early in their lives boys are socialised to be



distribution of how community perceives. 12

PERCEPTION

Future Mothers Total

49.3 (33)1.5 (1)47.8 (32).
50.7 (34)3.0 (2)47.8 (32)

100.0 (674.5 (3)95.5 (64)

96community perceives girls.how theirIn describing
effect that girls arethesaid something tocentper

include futurewhich can bemothers,future
hous ew iv eshomemakers.

ofshowsstatisticThiswork.
is very stereotypical.

in relation to theirinexorably seenarewomenwhere
and child-rearing tasks.functionschild-bearing

child-bearing function
The

evoked in the discussion of women.commonlymostthoseare
rationalisation and justificationused asoftenareThey

shows that even though girlsstatus quo.of the
and competing with boys. there xsschoo1togoingar e
(1971:61) calls 11 structuralwhat

orambiguity
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FREQUENCY AND %
GIRLS

Sexual Objects 
with Marriage

Epstein 
sociological ambivalence".

attitudes

or people who 
that the perception

do not go out to

It also

that matter women.

expanded to

connected with the



Traditional views
seen as mothers.of the world, where women aremany areas

The above result can be
is stereotypical.boys.

future
This

thefromlocal administration,instance,Forobserve.
andthe posts arethe highest,level tolowest
soschools in this area

theirinprovidersthat arebelief menthethat
families and leaders

the respondents come

as theliave to be seenisthe thewhatbybealsomayTheleaders- which according to Oburatheirinseerespondents
which are
language.images

females*'.
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(1991) have images 
and sexist

juxtaposed with how the community perceives
39 per cent said

families where
heavy responsibilities, but

boys are seen as
of the family.as providers

The pattern that emerges 
leaders while 58 percent said they are seen 

is what the respondents hear and

are headed by men,virtually all primary
traditional

obscures the reality-

in the

about gender roles still obtain in Lurambi, as in

held by men.

from, from
social structure 

responses
text books, 
"heavily male oriented, use stereotype 

reinforcing negative images of

The reality is that in many 
observation, the women have 

such that the men
coloured



% distribution of how communityFREQUENCY ANDk 15
PERCEIVES BOYS.

1.5 CD 49.3(33)1.5 (1)28.4(19)17.9(12)20

50.1(34)29.9(20)20.9(14)3-5

100.0(67)1.5 (1)1.5 (1)58.2(39)38.8(26)

Girlschildren learn is imitation.
adult female behaviour fromabout appropriatelotlearn a

and the effect ofimitating their mothers. Iobserving and
be far-reaching.imitation canthi s

been normal to regard the boy asit hasIn many
thethe leader.

aredemands.
clear division ofthere will be athatassumption

adulthood between men• in
and children have to betraditions

in view. The image ofeduc at ed
at home.the breadwinnerbeingthe man

changing.in realityis
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Column
Totals

Future 
Leaders

Providers 
for family

Need 
Employment

Get 
Priority

Row 
Total

mother, deputising
These arrangements

societies, 
breadwinner and the girl 

when the situation so

r esppns ibi Xitie-S
breaking down

Hours
Spent on 
Homework

while the women stay

are
and socialised with this

One of the ways by which

and women, but

as the future

for the mother
still based on the



•the researcher

decided -to informally interview some of them . Woman after woman
narrated a pathetic story of how hard they have to labour in order

do some cultivation, go to the market to sell maize, beans, bananas
They make measly profits. Withwhich they buy from wholesalers.

clothe and provide school fees forthis money they have to feed.
Their husbands?their children.

migrated to urban areas but they remit nothing
Holes haveSome areto them.

it
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stating that men are

their young children to school, go to the shamba for some hours to
to keep body and soul together,

Observing that on market days, women proliferate.

is burying one 'e head in sand to go on

They have to wake up early, see

changed so much that
breadwinners and heads of households.

Some husbands have
at home but are dependent on them.



COMPARISON OF MEANS,5xCHAPTER
AND TEAOTKRS* PERCEPTION OF GIRLSPARENTS'

questionnaire, itthanstudy employed wasonemoreAs this
techniquesstatistical toso asdifferentto usenecessary

size difference and also similarities and
This chapter, therefore.differences

of parentsresponses

Thetest)-
thesetorespectwithselectedoffor frequencies

respondents.

the parents andthe t-test,frommeaningsomederiveThus, to
selectingtabulated byresponsestheirhadleaderscommunity

meaning as possible.close inthat were asvariables

certain conditions be satisfied.thatThe t-test
thatsome

and
independent
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J

the analysis
teachers and community leaders in respect of 

the socialisation of girls and the effects

of which are 
that comparisons

the relationship between 
achievement through the comparison of means Ct- 

derived from selected indices

itself requires 
samples be drawn on

be made between the means of the
a random basis from a

accommodate sub—sample
in/among questionnaire items.

and interpretation of data derived fromfocuses on

on their academic 
findings presented are 

variables

AND DESCRIPTION OF LEADERS',

population,
samples•



Samples of 'twenty teachers and 10 leaders selected; thewere
results yielded by the performance of t-test presented andare
discussed in the following tables.

I 5.1 Comparison of Means

• Hypothesis 1 states that girls and boys in Lurambi Division are
differently reinforced in their learning.

I A t-test was performed to the question "what is the highest level
of education that girls should attain?" The results are shown in
Table 5.1.

HIGHEST IxEVEL OF EDUCATION FOR GIRLS.TABLE 6.1:

Differenc t-value DF-X ProbGroups
e of
means

1-2500 153.2500 .01Parents

5.372.0000Leaders
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The tabula-bed value is 2.947 with
Since the

learning isdifferentially reinforced in their

rejected.

and leaders differ in their view of what

the highest level
betend toleadersthatconsideringsurprisingnotisThis

unlike parents who are concerned

whilst parents see itchildren.
affecting their own kin.

re g.u i re d re spondent sAnother
Theto state

shown in Table 5.2results are
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This means that parents
of education that girls should attain should be.

^he calculated t value is 5.37. 
I
15 degrees of freedom at the .01 level of significance.
calculated value is greater than the tabulated one, the hypothesis

as a specific issue

question related to the preceding one
the highest level of education boys should attain.

concerned with general issues, 
with a particular issue or issues pertaining td their respective

Leaders see this in general terms.

that girls are



T-ValueMean (X) Mean SignificanGroups
Different ce

2.5625 2.33 .01Parents

2.332.0000Leaders

.5625

At 15 degrees of freedom, this. value of 2.33 was obtained.

.01
That is to say, parents and leaders do notlevel of significance.

differ with respect to the level of education that boys should
attain.

The rejection of the null hypothesis in one, and acceptance of the
in the other is not contradictory because if we go further andsame

look at the probability value of .034, which is not significant at
the .01 level of significance, say that there is no
difference between the leaders and the parents.
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we can still

TABLE 5-2: HIGHEST LEVEL OF EDUCATION FOR BOYS

value is less than 2.494 (the tabulated value), which means that we 1 have to accept the null hypothesis of no difference at the



it can

far as this

the question as to
theirwithtoistherewhether

teachers about the progresschildren"s

5-3:
SlgnificT-ValueMeanMeeh (X)Groups
anceDifferent
.0161-85713.1429Parents

1-2857Leaders
4.60

yielded with 6 degreesvalue of 4.60 wasin Table 5.3 a ’t-As shown
of freedom.

a
be rejected.

that the
value ofprobability
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differentially
statistic in concerned.

variables just discussed was
consult

From the results, 
inforced in their learning,

level of significance, 
should

At the -01 
null hypothesis 

.004 is not significant.

tabulated value of 3.707 means

whether parents consult teachers

at any rate, not as

Also a two-tailed

be deduced that girls and boys are not

Also related to the
provision for parents

of their children in school.



the necessity of the parents

to
their children in school-

theforimportantisand parentsschoolbetweenCo-operation
It helps the teachers and parentsof a child.

particularly inpupilsit were»to, as
prevalent on theschool where truancy

flimsiest of excuses.

observed.asreflects theThis
There are

Moreover,teacher to discuss aa
preoccupiedwas

then time tonot allow

SUPPORT FOR GIRLSback of communityHYPOTHESIS 3:

lack of community support forgeneralthat aTo test the respondents were askedachievement»their

help in making anTable
their

variable.inference
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girls affects
parents/guardians 

education

realistic situation 
parent may go and meet 

even if there

whether
children's

about this

Parents and community leaders agree on 
teachers about the progress of

such a day, parents are 
visit schools.

consult with their children's
This is not affected by sex.

days when a
result also

rarely school "open
child's progress-

with other matters which do

hypothesis
academic

, by their actions, are in fact supporting '
5.4 may

a rural
academic progress

keep tabs on a
and absenteeism can be so



PARENTS' SUPPORT OF THEIR CHILDREN EDUCATIONTABLE 5.4:

DF SignificT-ValueMeanMean (X)Groups
Different ance

.0162.00003.1429Parents

1.1429Leaders
4.58

.004 which is

not significant at
of freedom meansof 4.58 at 6 degrees

picture of the realtrue
complete construction

projects due
spirit whereby
the common good.

HYPOTHESIS 4

Division
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situation where
to lack of
the school and the

2-tail probability value of
Moreover, a t-value

should be rejected, 
communities are unable to

, not only funds, but also a co-operative
community would work together for

that the subsistence
the academic achievement of girls.

This hypothesis states 
adversely affects

economy in the Lurambi

This again is a

The statistic yielded a 
.01 level of significance- 

that the null hypothesis



impede thesubsistenceAn impoverished economy canprogress.
lack of facilities may beAlso,of a child's education.progress

Added to thisof a particular community.linked to the economy
because,this particularof arearuralitythebefactor may

constitutes morerurality one(1964),UNESCOtoaccording
obtaintrying toin anencountergirls maywhichdifficulty

education-

.011 isofvalue5.5Table
significant at the

how leadersa
hindrance

ACADEMIC ACHIEVEMENTAS A HINDRANCE TOTABLE 5.5 SCHOOL FEES

SignificDFT-ValueMeanMean (X)Groups anceDiffe3^®ii‘*^
.0161.85713.1429Parents

1.2857Leaders
3.65

isof the subsistence economy.functionSchool fees, a
education in this division.effect onan
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d i fferenc e be tween 
to girls' education.

reveals that a 2-tail probability
.01 level of significance, showing that there is 

and parents perceive fees as a

or directive

seen as having

Lack of school fees has been seen to act as a hindrance to academic



it as a division-wide problem, whereas parents see itLeaders see
Leaders see it in abstract, terms.

withdealtohaveproblem theyit awhereas parents assee
of the leaders may not experience it as adirectly.

of circumventing it.problem because they have ways

HYPOTHESIS 5

traditional beliefs about gender roles

adversely affect the

and skills that enable children toMany of
parent-child,acquired inareofstandards

The

of theperception

girls by COMMUNITYPERCEPTION OFTABLE 5.6

Proba-DFT-ValueMeanMean bilityDifferent
.0161.42862.7143

1.2857
4-80
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This hypothesis states that
academic achievement of girls.

In fact, some

the personal qualities
attain standards of excellence
community-child relations, providing guidance and example.

community about gender are shown in Table 5.6

as it affects them individually.



Respondents were asked about parental support for their education.
The results show - 003 which means
that there is no difference between leaders and parents regarding

The hypothesis that traditional beliefs aboutthis variable.
gender roles adversely affect the academic achievement of girls is
therefore rejected at the .01 of significance.

5.2: Leaders', Parents' and Teachers' Perception of Girls

This section examines how girls are perceived by community leaders.
The dynamics of society operatetheir parents and their teachers.

in such away that they favour boys while disadvantaging girls. The
results of the responses given by these three groups are examined

this statement.they attest towhetherdetermineorder to

Sub-samples wereeach group given its own
leaders andparents and someleadersall wereoverlapping as

Leaders" Perception of Girls5.2.1

civicsub-chiefs.included chiefs.leadersThe
the Districtthe Districtcouncillors.

church leaders and someof Kakamega District,Education Officer
of the community.elders
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in the community
Officer of the division.

in
Twenty teachers, twenty parents and ten leaders were selected and 

interview schedule.

a 2-tail probability value of

parents were teachers.



asked questions relatingleadersselected to theThe were

satisfied with their own children being in thewhether they are
local schools, whether the schools in the area are adequate for the
school-going population, how often they visit schools within their

whether they havegoingwhat is on. everJurisdiction to see
their what theyschools infor areas,drivesfund

foranyare
theinexaminedwereThese responsesthis-

The variables infive hypotheses of the study-relevance to the
themselves to hypotheses 1,2,3 and 4.this section lend

T OF GIRLSTIAL REINFORCDBFHYPOTHESIS 1:
explore their full potential.Both boys

but the context of training
different context withinitself becomes atheir sexFor girls.

to educational opportunityAccessvariables operate.which these
but there are strictureswell as boys.assured to girls asnow is

relevant for girls.be especiallywhich seem to

girls' education wasenhancetodonehaveleaderswhatThus,
indicated. throughscale athemeasured anon

that mostfrequency run.
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ana;
and girls clearly do not

acts differentially on boys and girls.

ordinal scale;
leaders have not done much.

assistance they have given to schools in their respective areas.

organised
perceive as major hindrances to girls' education, whether boys and 
girls should learn in the same or different schools, whether there 

uncompleted projects ih' the schools and the reasons
light of their



have done was
their own schools.

and boys should learn in separate schools.the view that girls

that girls should learn in their own

this concursschools.
away

a
safegirls are

unhealthy attitude towardsbe obsessed with antheir minds tend to
This is also consistent

the changes
with the bias that

in a malebrought upbeen all male.
for boys and girls.sex differencesthat emphasisessociety

The
schools which have

schools willThese
schools.These same

alsousually

alumni hold key positions in
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an
School Environment

from those

parents would prefer to 'tuck' 
There, they feel, the

various kinds. 
Consequently 

with even new
society-
facelifted/renovated

Data show 
established tradition 

adequate

Regarding the expressed view
well with the general view, particularly at

Through variable
correlated with the view that girls should learn in 

More than 50 per cent of the leaders were of

Hypothesis 2- 
that high achievers come 

of good performance, 
facilities.

donations and sponsorships of

their daughters in 
from the dangers

secondary level where many 
boarding girls' school.

of adolescent

transformation in terms of dummies, what leaders

'adventure' when

occurring in their bodies.
exists towards boys. The leaders happen to have 

dominated society the kind of

have 
tended to attract 

their
schools have their facilities

surprisingly have
mainly because

some of these
and extra ones being put up.



in thisLnnambi Division ane
respect.

factors-ofnumberaencompassesenvironmentschoolSince a
things.otherlocale, amongtheand eventeachersfacilities.

the facilities in the schools inleaders were
organised harambeetheir respective areas.

funds drive.guests of honour at aor been

and 50made on

leaders
no response.and 20 per cent gave thehavethis areainleadersmany

schools in the area.
insignificant.very

with Uwe.looked upon
and pupils will beteachers

at aappearance and makedo thetothemselvesrunning over
impression.

Education officer isOfficer or
toif he werethat

teacher

theabsenteeism
regulations.laid down in

Page 137

Community leaders are 
school

, there would be no
would be run asschools, timetables

and generally

feared person
would be adhered to

whole school system

this variable 
said that they had never 

to note that

asked questions about
---- , whether they had ever

standard at the 
have done is, from observation.

done something
This may be so, but what they

A District Education

A frequency run was 
said they had done so; 30 per cent

It is encouraging 
to uplift

a good

such a

a Divisional
make regular visits to

If they make their

not the envy of anyoneSchools in

per cent of

for example,
right things



evident, however,is thatit theseinterviews.From informal
officers rarely.
made on how often they visit schools in their areas. 10 per cent

10 percentsaid.
Provincial Inspectors of Schools, DistrictThere areever do it.

Schools and Divisional Inspectors of School. IfInspectors of
to do their work well, then schools would bethese officers were

As some of these servicesbetter
those at theor are

likely to do theirareschools.
teaching in

It is small

the school
should have been in school.they

A school environment where
and thereforeacademic achievement.high

socialised in schoolabeingDivision areLurambiingirls
them of achieving high academiccannot assurethatenvironment

standards.

qERAL LACK OF COMMUNITY SUPPORT

whoLeaders,
drives for
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[MDG

environments for the learners- 
provided in-fits and starts.

supervision is lax, is not conducive to 
it is inferred that the

seem non-existent, 
and particularly the teachers, 

fits and starts too, thus almost crippling the whole 
wonder therefore that in many schoolsschool system.

from observation, pupils were found sitting under trees, playing in 
fields and others walking away from their schools when

if ever, visit schools. When a frequency rxxn was

say fund

said they do it occasionally , which contradicts what an informants 
said they do it often and 20 per cent seem not to

HYPOTHESIS 3:
should be in the forefront in organising, 

schools for the purposes of putting up laboratories and



and yet they more than anyone
to conduct funds drives.attract people to their area

As stated earlier on
the whole 8—4—4 system

laboratories,whichpracticalofteaching
Community

workshops,
and

suchleaders as
support for such
raise funds for

projects by attracting
such projects.

leaders for
asay.

the benefit of notofspellcandistrict officer isthethatinstitutionwholethebutindividual.
^unning.

with some of theinterviewsinformalduring
rivalries, suspicionsclear that

of schools are transferredManyinstitutions in the initiated because of some

is
projects in
between schools
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Vengeful community 
this area, 

and leaders

in this study, the proper implementation of 
much dependent upon the

leaders, « 
heads

home science rooms
of Parliament,

projects
This in 

therefore not much 
not much support for schools.

before they complete 
leader.

There
, and hence

they have 
itself is a set-back for many

co-operation

School administrators
their schools.

favour with these
of favour with.

Just the

subjects
gardens and equipment.

district officers

else can

Members
Councillor are seen as individuals who can whip up 

financially viable people to

In this connection, 
school heads, it became 
and misunderstandings am g 

locale.

there are 
and these spill on to the

a lot

other buildings, are not doing so.

have to curry
Falling out

trouble for
individual

of education is very
require



There is a lot of
As the

this is because most
politicised.

And its Effects on
HYPOTHESIS 4:

Lurambi is a
peasants who are, withthanofneedsthe

is notconsumption. on"ruralthatsays1966).(Wolfe, productivitylowon
annualmeagre Incomesisand whoseagriculture, small”-is veryand savingloware very

all of theif not
of

described
of classrooms

expected school
and other

other needs.the
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undermining of one 
researcher learnt from informants, 

the country have been greatly

household rather
subsistence or

turn derails projects.
institutions in

largely
mainly subsistence.

of these,
of this, they cannot be

incomes
production 
potential

mainly for their own 
market-oriented 

folk thrive

The population 
characteristics just 

to generously 
building projects

rural locale, and rural communities 
of course, not homogeneous 

the

contribute
as well as pay

with satisfying 
obtaining profits; they produce : 

Their production
Lele(1975:82) 

based

are made up of
Parents are concerned

Subsistence Economy 
Academic Achievement.

leader by another, which in

Lurambi bears some
and because 

to the construction
fees and meet all



parents were asked several questions aboutWith this knowledge.
how much land they own.household possessions.

the monthly income from their

children they have.
generally parentsthatof economythe typedetermine

division.

number of children per family is 6.5

which tallies well
number of hecters is 1.96.The meanthe area.

fragmented as

the utilization of

earnings from sugar-cane
to season since

from one household to
to mature,the crop

ownership
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in this study that
in this area) varies

It has been shown earlier on
(the main cash crop 

another and also from season
This in itself results in

employed and the kind of employment, 
employment, whether they grow certain cash crops and the number of

The answers to these questions were used to

economic inequalities.
of land and uneven

land considering that land in Lurambi is not yet as 
in other divisions like Vihiga, Emuhaya and Hamisi.

whether they are

From a sample of 20 the mean
with earlier studies done on the population of

This is reasonable

takes over a year
In addition there are in equalities in the 

adoption of agricultural innovation.

in the



impact onAll these factors can
at home and buy all the many other

done
than girls become doubly
rural families.

HYPOTHESES 5:

was
most ofschools.learn in the same

their ownshould havegirlsthatstatedhadrespondentsthe
secondarywhichschools.

In this division.school level.
schools; the rest

invariably co-which areharambeearebegirls may just a wish
educational.
which may

other

schools in

OthersareinschoolsSome of the
theyand starts -operate in fits

teachers.pupils and some
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done to enhance girls'
thought girls and boys should

is for meiny parents, 
improves and girls are

maintained girls'
admitted

traditional beliefs about gender roles
education in their areasWhat leaders have

correlated with whether leaders
In fact, in the frequencies.

the division
start the year with a handful of

selected to 
other parts

items required by school.
for several children in a family which is relatively poor, 

disadvantaged both as children of poor or

a parent’s ability to pay school

non— starters.

people want, 
only about two are 
of the secondary schools where

fees, provide books for use 
And when all these things have to be

is what

provincial
of the country.

remain just so
schools in

particularly at
government

This expressed view
unless performance

districts or national



both the teachers and pupils Just fizzleAs the year progresses,
is mainly because ofthislearnt,

the community,away.
salaries, so thesponsor

teachers Quit their dobs.

the secondary sectioninvestigator visited.
They even have afew boys and girls.starts each year with a

and a staffsecondary school classroom
they werewhoyoungfouraboutThere wereroom.

long vacation.

for two months.

to go for a
at home.

the teachers toof salariesIt is
leave.

each year.and this is
Once all 

repeated

block with two classrooms 
said

and
received their salaries

On the other hand, 
of such schools, cannot pay the teachers

university students on 
teach in the school however, they had not

They were hopeful that 
holiday dob so

this non-payment
the teachers

out. As the investigator
financial difficulties; the pupils cannot pay fees and so are sent 

which is usually the

They had no other place 
instead of '.idling

that causes
have gone, then the students leave.

In some school the

they would be paid-
they remained there
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men
had been employed to



Perception of GirlsParents'5.3

in infancy continues throughThe socialisation process

learn theirBoyscultural images.
and other

doctors.becometoonlyThey not
nurses or themselves becomeunattractive.attractive or the life they
agents of change

themselves may
andtimetheirfor

as

questions on
daughters. five hypotheses.

general lack ofthat
be theof

of girls.

they can 
community support

farmers,
find these occupations

believe will be
take the

primary
and their perceptions 

variablesthe
■best all the

childhood and adolescence into 
and girls 

adult members of the community, 
teachers.

be used to
hsrpotheses

academic achievement

To this end, parents, 
about themselves 

Whereas

could not
test the

inappropr iate 
life for themselves.

by educating 
typical in the society, 

initiative to

socialization agents, 
of their sons vis- 

the parents'

were asked

different world of

that begins
adulthood to mould boys and girls to 

future roles by

imitating their parents 
learn how 

they also learn to 
Sometimes parents 
their children for

Sometimes young people 
reject their parents' world 

attempt to build a
view as

whatever, but
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avis their
que st ionna ire

used to
girls affects



career you

cent),
Going by the

results

'’empathetic'
like medicine.

that a generalThis supports

adversely affect

butcareers,
take uptodaughters highattaintotheirwantdotheynevertheless.

academics.

which parentsinaspec’ts One aspect is in thefrom
their daughters

tothe dutiesarea of
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their sons.
their children.

in the same position.
still hold to the old

Parents may 
female

lack of community 
of girls and

of education you attained
would wish for your daughters'

many parents
been described as 'soft , 
traditionally male dobs

support adversely 
traditional beliefs 

of girls- 
traditionally

daughters

The answers to the questions " is primary school the highest level 
and ” is primary school teaching the

were cress-tabulated.

are still socialisingHypothesis 3
There are certain 

differ*®^^^^ 
they assign

The same question was put to 
Medicine was most favoured (50 per 
teaching and accountancy tying 

of the frequencies,
belief that girls should be in what have 

dobs, while boys take up the

the parents with regard to sons, 
followed by university

that the
the academic achievement

the

the two hypotheses
affects the academic achievement 

about gender roles
still wish their



cook, wash and run
burdened with most householddo boys do if girls areThen what

chores?

wheneverto wherever
tightly to serve

want their daughters toAs for the
universityattain.

of parentscent90 perboys.Also for
level of education.university

with regard to
45medicine as a career.

per cent want

and the latter, since it
it difficult for girls.women,

achievement.

observed often may be used to
that theOne family family there were both boys and

scenario-highlight this
school age.girls of primary

Parents stated clearly that the girls are the ones who fetch water, 
errands like going to the flour mill or market.

of parents want their
it for their sons.

they want,
by performing most chores.

& careers.

investigator
In this

the wider society
makes

placed in the way of their

Parents are' members of 
in achieving 

stack of barriers

still left to run freely, to go

does not believe 
For girls, there is a

Whereas 5 per cent

level of education the parents
is the highest, with 90 per cent saying so, 

want them to attain
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One can only surmise that boys are
they want while girls are held

There is some variance
daughters to choose



was
would

Meanwhilewares.
On returning fromin the neighbourhood.

the mother

this

while
Thelearn?"would sheelseHowchores.thosedohas to
theyinvestigator

so why
to this was she hoped I had notchores like

said anything
authorityherundermining

being singled out and regulated while
If girls are

siblingstheir male
do with their time, then clearly the girls

choices as
thegettingare not

Page 147

One day during a
asked her

of the sort to
and order of running her affairs.

stream that was about a kilometre away.
and often went to the nearest market to sell her

play with other boys
girl would start preparing the evening meal if

investigator
the boys played.

remain at home while the girl went
The mother in the family

told the mother
should they also not learn to perform theneeded to eat too,

the girl? The answer
her daughter because that would be

pers i stently
sit around and are

On returning from home, the children would eat whatever food there 
and after this, the gender differentiation began. The boys 

to fetch water from a

that boys needed water too;

Her answer was simple and tacit, "well, she

to what to
g-Qpport that they need.

able to make their own

fetching water, the
had not returned.

casual visit and finding the mother present, 
if it was not unfair to let the girl work

' was a small trader
the boys would get hold of some ball and go to



hard work

basis of sex at

offered to
agsiJTPpt ions about

the proper spheres

in

This may be so
for

Because

good only

6.5 whichisnumbermean

tallies well
land

1.96.
asnot as when

not much.
against
fairly large

work hard at their studies, and
The tendency to

beliefs about gender 
is supported.

Choices should be openly 
should not be 

of interest

this division
, and therefore 

with low 
their daughters.

education has
be seen as

based on
and influence

This support would motivate 
would result in 

, the systematic 
level still exists.

all who have
traditional

of men and women.

This is 
fragurented 

district, 
of children 

land is

, traditional
the hypothesis 
levels of education may not

It may also
assumed

of hectares is 
t in Lurambi is 

and Hamisi

the interest, and

Hypothesis 4-

From a

in the same
the number 

and generally

of children 
The mean number .

that land

ability; it

sample of 20
with earlier

reasonable
in divisions
Nevertheless 

, it is
little.

In most cases
roles still hold strong

because parents
high aspirations

luck-lustre position

them to
good school grades.

differentiation of children on the

themselves have 
be because of the 
in the. last few years.

for literacy and numeracy.
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that
of this, education may

divide the sexes
the family

the
studies.

considering
like Vihiga, Emuhaya 

the amount of land is put
Families are still



that much of the crop harvested annually goes to feedingThis means
In fact from observations

and discussions. many

there was much activity onAt the time this study was being done.
otherandpart i cularly,maizeoftheinmarketsthe

As this studyfoodstuffs.
places onmarketvisitused* toinvestigatorthe

off places

This maize
at which it wastwo kilogram

staple scare ity.

of land which doand small piecesThe combination
adversehaveareallownot be relieved

little longerto keep at home a

to whether they grewthe question aswasAlso 40 per centcash crop in the area.the
of parents
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individually or 
tins and the rate

for lorries that came
like Trans—Nzoia District.

, whom parents may 
look for fees.

of large families
bound to

They would gather at
in a pool.

sugar cane,

! the family, leaving no surplus for sale.
families are plagued by food shortages.

asked of parents 
most important

People, (Mostly women) were always waiting 
off-load maize from far

the lorry to purchase bags of maize either 
would then be measured in 

bought was proof

for surpluses 
education, particularly that of girls

while they

said they grew it.

that there was a

effects on

sale
also employed participant observation, 

especially

designated market days.
each market day to



coffee (a cash crop said to

Also used to gauge
11 out of 20 said they were

five were

whichincomes, areoccupations smallin

as

towards socialto go

availablestrain oncan put a
A rising building schools andtowardswhichresources number ofwonder that in anoItthem-equippinc therevisited) arethewhichofschools a
uncompleted

of disrepairJ
effectadversehas anin this

of girls
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!farmers; four were teachers;
I
preacher.

general state 
division 
particularly.

with the
therefore subsistence economy 
oixthe academic achievement

(some
building projects

school age population 
would otherwise go

bring
, which combine to strain available 

and investment are as a 
little is released

small traders and one was a

I be grown
I

I they grew it -
i employment the respondents were in­

is therefore
inve st i gator 

existing buildings in

II
I
I They were also asked whether they grew

in parts of the division). No parents in the sample said
economic status was the kind of

Most of these 
aggravated by the large families 
resources. The potential for savings 
result, drastically reduced, meaning that very 

services like schools.



5.4 Teachers' Perception of Girls

Teaching school facilities and thestaff. general atmosphere
prevailing in a school are all correlates of what may be described
as a learning environment . Learning is chiefly the responsibility

has been seen to enhance one's chances of earning a good living, to
and understanding.personalenrichdeepen and awareness

full education offers one an opportunity to make of oneselfThus,
to function in society at the highest

hurdles as one finds within one s ability.

the methodologiesgirls.
suitable for boys

the teachers so that thequestion-

hypotheses:
at school adversely affects thelearning; The

academic achievement
The

roles
to theseanswers

following pages-
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adversely affect 
questions

of girls.
academic achievement of girls.

With the above observations in mind, teachers were asked questions 
their professional training.

everything that one can be, 
level; and attain a higher social status through crossing as many

would provide could
differentially reinforced in their

they felt were 
These questions were put to 

be used to test the following

one s

relating to their qualifications, 
their length of service in teaching, their perceptions of boys and

they employ in teaching, which careers 
and for girls and other related

; of schools, and learning is a precious element in life, because it

the
and the results are discussed in the

answers they
Boys and girls are 

! learning environment
Traditional beliefs about gender



Mayer (1970: 2-3) says that:

Thus,social definition
being•bo

views of

girls

isand womenmenbetweenoftraditionalThe in mind that
down.breakingevidently to help toteachers

To measure
also the case about how

weremembers.community
girls.

measured
and suitableIn this are

theby what for boys.
girlsforcareers

to know
teacher operateto

aor
teacher.
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Qf girls’* education was 
suitable subjects

socialist
should be-

organisation
belong has its own

of its products.
which girls who are

what boys and

is more 
workshop

likely
and how

^is-a-vis those

determine
this, teachers, who are also 

they perceive

A qualifi®^ 
laboratory 

than a non-Qualifled

as an

socialising organisation
- the agreed upon 

a community

in a

respect, cohununity support 
teachers thought

The effectiveness of a
its characteris dependent on

what equipment is needed 

that equipment

Questions were

in

labour
with this view

whether this is
put to
Lurambi.

asked questions

division
and it was



the

pupils"
the courseswhatprogress,
the reasons

out of

felt werecareers
motivate

runs were
the context

are now
certain

theof

andknowledgeTeachers also
They

to

performance

school is 
The school

the performance
which they 
their pupils.

carried out

positions 
educational

of
achievement

their pupils,
stress

had been teaching,
choices, the number of hours 

work, whether parents 
they felt were 
their schools.

The socializing
and skills to 

of the society
values

to transmit 
also functions to 
school is located.

In thia connection,teachers were asked whether they were trained to 
teach the subjects they were employed to teach, for how long they 

teaching methodologies they employ from nine 
they spent preparing lessons, marking 

about their children's
in

on these variables, whose results 

of the hypotheses.

consult them 
of poor performance 

why pupils leave or drop 
from school.

Teachers are in

examinations by
school prematurely, reasons why girls stay away

of girls visa-visa that of boys, the subjects and 
suitable for girls, and how they

Frequency 
discussed in

become models
social standing­

in certain

Page

They
subjects.

knowledge
the values

certain
they

subjects
the

function 
the young-

in which the
and ideals.

represent
of specialisation.

depreciation of their
which is based on the

transmit
represent

authority;
in their 

despite 
achievement



HYPOTHESIS 1: Differential Reinforcement of Boys and Girls

the teachers were asked to state which careersIn an open question,
they thought were suitable for girls.

14 out of 20 or 70 per cent chose teaching.done on this variable,
four or 20 per centAlso 14 or 70 per cent chose secretarial work.
of the teachers whoIf these are the opinionschose medicine.

teach these

thenin the careers.
school to remain in the traditionally ’’femine"socialised by the

careers.

whatto stateaskedwerethe sameWhen
16 or 80

Careersscientific).
Judged to be expressive and person-since they are"female”as
and empathising. Occupations whichnurturingoriented helpi^iSs

analytic minds such medicine,ascoolness,require
seen asareengineering

teachers should choose "female"that
boys.for theysinceonesandtheforcareers

widerof apartarethemselves
from boysdifferentgirls as

, only 2 or 10 per cent chose teaching;
and engineering (careers whose basis is

It is not therefore 
girls

detachment,
male occupations-

suitable for boys 
chose medicine

like teaching, secretarial nursing are viewed

with regard to careers.

When a frequency run was

per cent

pupils and at the end of the school term advise and 
help them to select their careers or subjects that would place them 

the inference to make is that girls are being
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careers were

surprising
"male*

community which still perceives



The subjects

determine what

eventually

of teachers does
science well for those
not serve science

subjects. science-based
whoteachers

encouraging

that
it can

slsssss theis
who

withoutadviseand
of a placeabilities should

regard to

where the

Since a good
but

same
to

hapP®’^®the girls. So
early
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categorically

level by the

the interests.
that

teachers 
slide

Again, these 
subjects whilst 

the part

and for girls were also determinea 
in school, particularly

gender- 
full poten- 

of

suitable for boys
The subjects one pursues 

occupation or 
teachers tended to lump 

boys were given the

trend because 
choosing

abilities 
unfortunate

girls from

variables, 
re inf orcement 

should be in

pupil
, said

back as they advance.
perform better than

there
teachers, the very 

their he an equalising agent, 
should be allowed to mature.

perform well during the
Some of

a position to 
them accordingly

boys in the 
girls' performance

rding 
stages- 
decline?

From these two 
differential 

people 
pupil® 
school 
Ltial of fl­

career one is

careers while

social science 
This trend on 

and does not augur 
them to study

by the teachers.
at secondary school,

likely to land in.

be inferred
at the school

these are the very

teachers,
later on to make the

the girls in the 
based subjects-

of girls 
would enable

early years
acco

girls with
It is 

will discourage 
boys to do so.

number 
of schoolings

these
what



what teachers feel causes girls'A question to
Nevertheless,

Thus,

as has
appear less

havesaid.already been
academic inputs.equal, if not better

Ppvironment at School-The learning

the authority of the
The school is an

Teacherssociety.

school had inor
rated poor,

subjects, 60 per cent saidtrainingabout were untrained.
the subjects that theythey were

be able to employ
a

teach. that are
teachingvaried

156Page

Ideally^ all
With

self-images suffer,
dedicated to their

entered their

academic performance
education although they will, 

disciplines with fairly

institution which represents
achievement, and upward mobility, 

asked whether they

was as good as

were trained 
employed in their 

facilities 
satisfactory

I^pothesis 2:

throw light on
performance to decline was not put to the teachers.
studies show that on reaching puberty, many girls whose performance 

that of boys or even better, begins to slip.
girls are given less encouragement than boys, and as a result their 

their performance suffers and they

may encourage
beliefs, teachers were 

that they teach, what methods they 
a list of eight) whether their 

of the school was

To the question 
ined; 40 per cent 

should

On the basis
in the

instruction 
and whether

good

be
teacher

within

in their
said they
trained in

would
his/her ability.

of these
subjects

(from
the performance

national examination results.

tra
teachers 
such trainins’
methodoloSi®®



Even theteachers use. rarelyareexamplemethods.

the area.

in the sample.
required is

earlier ones
many

the

at
thathypothesis

of
academicaffects the

is of relevance
To gauge

the
school be

of

late. One have
wasclassthe comewhenthe whole so so

aforfrom
end take a
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cannot spare.
used by only 5 per

"Oh, madam
class

of the teachers admitting
•they employ methods

,-fcigator
When

trip requires finances 

for which only

of the teachers

by the inves-

week.
finished

us

untrained teachers 
the

poorly
axivironment

girls is retained.

that they saw their 
to use varied

people like you 
restful.

study corroborates
District have

were
teachers 

class

conducive
of 'the

and effective
organised, but this can be 

A field
School broadcasts

cent

to a

For
explained by the low 

which many poor schools
a radio receiver is

findings this
schools

You see 
it is

to being untrained, it

fn Kakamega 
equipped, and on this basis, 

school adversely

On the basis of these 
found that 

and are 
learning ' 

achievement

which have

the environment;
towards

best places to do this, 
absent or they would come 
allowed to be interviewed 

the interview to go on
back to her she said

of teachers that
•; the attitudes too.

their Job and the pupils,
and onthe attitude

staff rooms 
days

whose 
would

soon-
whil®’

With 40 per cent 

is highly probable that
trained teachers do not seem 

field trips

economic status of

any number
teacher

It is not Just
learning

teachers

perhaps 
would
had been 
wished fo^ 

handed



work is heavy andThein this school.
So do

The

I findWhere canthe parents.
earn aI have toand in this school because

thought weretheysubjectsthestatetoTeachers were notFor girls.forthose
those very

selected science
themfor nameteaching.inmostly only bygirls were ateven asare
the of people.the social

everaScionservat ive
the^t follows that

age-old terms-
of the school

theofouttoTeachers as both
whatcannot study.and

Environment a debilitatingto
'traditional ofaItand ca;

theEffect on

Prejudice.
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not 
at>out

attitude should per* 

set-up

of
agiug 

girls 
is

memhers
encour 

what 
and this 

girls-

boys.
subjects that have been 

; while for boys they 
for boys again

to care much.
stuck in this job

arts subjects
suitable 

such as medicine,
this

have 
suitable kind

can 
t>ouud 

is

subjects.

community.
communities

Lurambi still
are made up

perceives girls in

they can

It is such boredom teaching 
children just do not seem 

another job? I am 

living."

learni”®

and as part 
break

community
girls

in
and since 

community in

the pay so low-

suitable for girls
surprisingly, the teachers chose

called "feminine", predominantly
As for careers

science-based ones

Why in any

is explainable

still

asked
vis-a-vis

are

belief®
.nnot become

of

school level
People

the teachers chose 
lumped

sist



withtherefore,is.

Although his

forused to generalise
achievement inwere differences in

advisedHeboys.thanachieved the subject.cto well inencouraged so
genderemphasisessociety thatin the kind of The

things
differences,

male
Sexual divisions
or female.

as
choose

stillare
different taskssitionsdifferent po
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Even today, 
by virtue of what

can
teachers

the two 
adulthood.

Kibanza's(1980).

it can be

schools?

lower
that they too can

different things 
occupations 

and

extension.

a wider
to what is

from the teachers
still want to teach boys

to encourage them to
believed to have

in agreement
Mathematics achievement,

Kibanza found that there

- girls consistently
should be

of boys and girls, 
social set-up in which 

properly

Teachers, brought up m 
expect different 

work are part of 
are institutionalised as

Schools where they

responses,
and girlsbe seen

say

and by 
because

in

This finding
study focused on

other subjects.
Mathematics

that girls



.TIONSfY)wnmsiONS and jk£qa:

Division
the school.academic achievement.

a significant
Theachievement of girls.

6.1

□n the

basis of sex
differentlearn

that have been seen
subjects
traditionally

go into
see how the divisions arein

Andpupils by sex.wider •
as

too- emphasisesthat sexthe leaders of
in

are things
<3ifferences
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systematic differentiation
felt that boys and

and recommendations
CONCLUSION

the
different

should enter careers 
medicine and engineering while girls 

It is difficult to

differentiate
socialisation agencies

social
institutionalise'^ could

Teachers
kind

girls should
, and that boys 

'male'j like 
and secretarial work.
is manned by teachers who 

which sexual

It was observed 
although some 

in

This study set out to 
and the implications for

It was observed that the family, 
the community and any other factors unique to Lurambi Division play 

role in the socialisation and hence, the academic 
study finally makes certain conclusions 

the problem investigated.as solutions to

find out how girls are socialised in Lurambi 
this socialisation for their

are part of theteaching 
school 

formation 
fail to 

and parents 
society 

for boys and girls.

schools, be

as
, nursing 

which is

brought
and
up

expect

that there is no
teachers and leaders

taught different



observed that there are factors which deflectIt has also been
which command prestige and power like

set up; that
"softer" careers.often choose

to reach the highest level ofThis study shows
ofconsequencesforTheeducation.

not evident. Theirpreparing for narrow
not being

want to benotdoTheyroles.sexofextensions of the traditional

feminine roles
of femininity.extensionsproper

girls in Lurambi. Few
lack ofThere is a
combinedwomen have This failure is a

•ationalwith their occupa;
of the to a new, alternate

to
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which forms a 
should

fields which are 
fields

extensions
which have been viewed as

impediment
of concern

direct consequence

major

girls from choosing careers
and that these factors all spring from the socialmedicine and law

socialisation works on girls in such a way that they

tendency
existing realities was

channelled into careers which are

the seeming
and professional 

cultural image 
in socialization 

educators.

image; it

career aspirations are 
female

be a matter

that girls want
self-defeating

concentrated in
like nursing or

models for
of their feminine roles

motivational
obliga'tion

roles.
of the female sex-role



Teacher
hasDivision large share ofLurambi a

teachers, which factor has a negative effect

academic achievements.on

amuch can study thatinhasIt andthat are effective.
interviewed do and hence academiconadverse cantheir
achievement.

andif they are
toprerequisite

the schools seem to be
and CO'

It
teachers or

thatbeenhas
to providethe

national
programmeseffective
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not employ 
effects

effective counse1ling 
and quality, with

become important 
qualified 

this end.

programmes 
catchment

correlate
being

1974;196)

established
with how much can

with the methodology used

The guidance 
non-existent, as many

did not know
the

qualification 

education provided, 

unqualified/untrained

seen
methodologies 

retention
despite their depreciating image, 

of their students and particularly
Professional training is a

is taught has a 
be retained has 

been the teachers

that the manner in which a subject 
be retained, and how

lunselling
respondents

of the existence
availability

with school type
most likely

to teach.

is an important index of the quality of

seen
generally

schools
(Sommerset

this must have
Teachers
models for some

■beach well-

in
they had no counselling

programmes
said that

of such a teacher.

Psychologists have 
lot to do

relationship 
this



Theachievement.academicvaluestheSchools
in the

far-reaching consequences

particularly.

which give rise to anof factors
a

hightoconducivenotis
learningadverse local schools whichlow quality

counsellingandadequate
as

programmes. out
Science education

lack of

Support orProjects, what to

subsequenttolack of it
base t needs.child's to s

influences.

There is in acceprestrictive

theto
iscreate access

abilities e'V’en
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facilities
pointed

perso;
It is a

represent 

inadequacy of the facilities 
for the

combination

which

equality 
©types 

what

areas and the 
is like

academic achievement, 
teachers, 

of
lack qualified

The

hy such variables 
community 
support pare: 

reward

access, 
and

lack
had also been

as measured

but 
outside the school.□f educa

the coi
is natural

full

tional
iDimunity 

and 
development 
unlimited-

Such stereotypes
barriers

academic

table for each sex
of intellectual

community support 
does to support educational 

the schools in their

Also observed, was a general 
as what the c 

leaders
,nts give

punishment 
is subject

there are still

stere
of

such
by Eshiwani (1983).

.nality
response

do to
their

which

of
schools in Lurambi Division has 
academic achievement of girls

ommunity
support

children.
help to develop a

and
which

child”®

facilities
laboratories for

There is therefore
environment

There are

subtle
when



A conclusion that
eventhatreached,was

economy
This is

various citedfor the
returns from sugar beshouldwhich growalthoughreasons, theto meetablebettercomparat ively it.famili®® effect on

achievement.
a

In view of
not

not favour
ofdifferentially

to in projectscommunity
Also,

which e'
beliefs.it

isEconomy largefairlyby wives
aswhich see
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observed that 
academic

off
which do not grow

has adverse

far as teachers
behaviour

of education
academic

cannot

families 
and better

competing with boys, 

what the girls' roles should be.

about gender roles still obtain
school and

School fees, 
academic

that: the school as 
which do

households, 
and housewives.

socialising agency
high academic 

reinforced
are concerned;

which point 
in respect 

achievement.
support

not supportive 
would enhance 

such that

as a

■ducat ion. 
traditional

in their
that

the fa®^
of participation

the subsistence
This is

traditional views 
though girls are going to

structural ambiguities about

It was so because the

education than 
function of the eubeistenoe economy

„ - X"— 
in Lurambi mi®*

4.. fbflt girls and boys are achievement; that gxi-
learning, at any rate, not as

Still aspects
community is

there are still

definitely has an

there are
that the

cost of

aggravated
girls

the subsistence
achievement.

substantial
sugar-cane

the
mothers.

adverse effect on
-cane are not



6.2

it
recommendations.

made to allfollowingthe

affected or

it perceives
itself

1.
women.

a

and
in assigned women

The the gendershowthe

thisAs2.
are
effort
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that may hitherto

would suggest

changed'
androles 

should experience

recommendations are
socialization of girls and are

education.
the rural

and their parents
More

describes
it, should be

future
1 the reality- 
the patriarchy

that has

those who may be
concerned by or

needs to change the way
I that girls are thought of as 

regarded as

In view of this, 
responsible for the 

with their academic achievement.

recommendations
It was expected that the study would bring to the fore a Problem 

have existed, but which people are not aware of 
solutions to the problem and make

future
view which obscures

the teaching of
social mythology

world and 
discarded.

study has
increasing 

thus be undertaken

shown, rural girls 
interest in

to give

The society
It was seen
and housewives, while boys are 

providers of their families.
The origin of this is

it needs to be

showing an 

should

and that

mothers
leaders,



morean
because tocompletely

education whichobtain an
well as

to develop
to workin effect

to in women "sA change
understood
position must

has beenformalWhere3.
the

uphas has
todegree on the

attested to thetalked to
educatedhavingfromarebenefits andinve stmentanis
small to-off

the is nowhere whereor
thosethe thingsmake goodaonis that it issense This

are educationin theinvestto
roles of women

between
The4. women

Jisand men
become.
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the maximum 
interest 

affect all

more 
parents

gambliug
study

social
formal education.

to have

accepted most readily, 
change which in turn 

The

has shown 
of girls.

of society.
society in some way.

there
opened

which change
ofound effect

V7ho were

opportunity to participate
offer to girls as

education
greatest 

for more
taken place appears

education of girls

paying 
worthwhile

reapins
considered 

is considered too
there

distinction
what narrows

that one 
cautious-

the occupa-
-s visions

an even

to men a

will enable them
is

female population 
in education, 

chance to
and utilise their faculties 

in the clearly

has been
the way

tional
of what to

daughters.
potential 
investment

than boys.
they

Education 
pay 
worthwhile,



The early

can become.
the skills they would need latersufficiently

members

the leaders and thetoFrom5.
parents

Aone.negative
combined

thesetobemust old

school, in
and

full.theto
tochance be

the the

they
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Therefore
children

at the

to acquire
of the professions.

socialisation in the family and the school, 
girls that they are limited in what they 

and girls should be motivated

benefi't
moment

from
not doing.

child,
needs to

should not show
Both boys

whole picture
made

with lack
of education

alleviate
the well-known, 

the provision
in any

be given theof Kenya
potential

assisted
educational

should not
should be ai

teachers.
republic

his/her
should

be Just
ssisted in

Any

that emerges
of unqualified teachers, 

just aggravates the 
in Lurambi, and every effort 

two problems. It 
and big schools 

of facilities

the pupils,
, the' picture 

large number
of facilities

their
system, which

so that

on to become

any part

that
qualified

of the 
develop

community
directly

are

the teachers.
of the school is a
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appendix 1

for pupilsquestionnaire

My location..-•1.

2. Sex

3. I am a

I come
appli®®(Tick whichever

laston yourold were you4. How years
I was

children
5. How many

6. How many sisters.• • • *
I have.■-

brothers.7. How many

I have .• dead? orj^iving Dead.•••father8. 2.Is you

Living.‘••1.

181

is your
(including

birthday?

old.

We are  
sisters?

yourself)

boarder

to school daily
to you).

brothers?

1. Male.—

2. Female...-

are there
 children



school fees?If your

Mother1.
Brother/Sister3.

paid by guardian, what is your relationIf your fees are9.
this person?to

sisterOlder brother.or1.
Uncle or Aunt..-.2.
Cousin or niece ..3.

4.
What is your10

down allWrite
If your

What is your11
family own?Occupation

of(hectares)acresHow many12

crops*?of thisanygrow No2.13 Do you
Yes..-’1. NoGoffs® 2.a) Yes...1. No2.Teab) Yes..•1. No2.Cottonc) Yes..-•1.CaneSugard)

182

Place
land does your

the things your 
is dead, describe the

father is dead who pays your
2. Guardian

Other (specify)  
father's occupation? 

father does, 
work of the person

who pays your
mother's

father
school fees.

occupation?
of work



of these items?family own any14. Does your
No 2.Yes 1.Bicyclea)

Recordb)
No 2.Yes 1.Player
No2.Yes 1.Motor-carc) No2.Yes Motor-bike 1>d) No  2.Yes1.Televisione) No  2.' Yes1.Radiof)

Tapeg) No  2.Yes1.Recorder attained by yourof educationhighest15.

school forfromsent away
16. State below:given

of theany fees...•schoolto payFailurea)
the schoolschoolLack of required byb)

bringtoFailurec)
missed school becauseeverhave

(No)or at home.17. your No ... 2.your Yes..•-1.
a)

 2. No theinhelp Yes.«b)

183

level
of female)

house 
business 

1-

Show by
parents 

the

if you 
assistance

Male relative  
relative

have

uniform
certain ite«s

help in

What is the 
closest relative? (male 

©ver beenFemale
whether you • 

reasons

(Yes)
needed



No 2.Yes 1.help in shambac)
No 2.Yes 1.herdingd)

sisters and brotherse)
2. No 1. Yes 

assist your parents when you
18.

are No 2,Yes 
a) No 2.Yes 1.b) No2.1.
c)

Runningd)

home?
How far is your19.
It is

normally get toHow do you Bus... 2.
Car4.

3. Bicycle hownot inareWhen you20,
doingor

reach?like towould you
of 21.

their importanceto go toaccording

22.
(in your

184

I spend 
level

not in
Gathering/preparing

school from your 
 miles/kilo®®'*'’^®®

school?

Cultivating 
errands (e.g•

Yes
to market, posho Mills)

 2. No

school, 
homework/ass

What
I would lil^® 

following

Indicate in which other way you 
school by ticking 'Yes or 'No', 

food 1.

occupations

day reading
about

education
np to. •

Nurse
Bu s ine s sman/woJ”

Fetching water

do you spend per

1. Walking-•

many hours

ignments?

.. hours

taking care of younger

Rank the
view)

the Shamba
going

1. Yes



Farmer
Lawyer
Secretary
Clergyman
Doctor

High
Writer

School Teacher

like to do for living?jobs would you
Which one23.

train for thisthink will help you
24.

job?

think, is sufficient fordo yoneducation.
25.

this
26.

by the school.
a)

i)
186ii)

parents
They

items

Primary
Policeman/Woman

Lecturer

fees, 
required

University Professor
School Teacher

other 
Agree. - " '
Disagree ""

s) do you

choice  
-r comments

Tick the
'/guardian®

school
and materials

they appropriately reflect your 
support for your education:
buy uniforms and provide

Which subject (

University
of the above

aS
and

Which level of 

job of your 
following 

rdie^®
pay



(other than textbooks) for use at home.They buy me booksb)
Agreei)

they provide private coaching.c)
Agreei)
Disagreeii)

marks in school.when I set poor
d)

Agreei)
Disagreeii)

with the followingdisagreement
Show your27.

teachers are
a)

very

i)
ii) 

iii)
be like-would like towhom youname Can you28.

 

  this woman/manliketo bewould likewhy y^^sayCan you29.
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statements:
Through their 

interested/not

progress.
interested.-••

ii) Disagree
They help me do homework or

Very
Interested
Not Interested...

agreement or

comment and assistance, my 
interested in my education and

a woman/man

They express concern



this woman/man?to know about30.
i)

ii)
iii)
iv) read in the pastwhich you haveName a31.
week..-

additional comments

attend.of school you
32.

provided bya)
assisted

b) 

Harambee —c)
for KCPE?d)

this theIs33.
 Yes. . comedid yo^ whyIf not.

sc.
* 34.

school.
do notwhy
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By reading a
Through other people.

newspaper/magazine

Private
school you

No  
{ school?

Yes
If not, state

appli®^

How did you come
Through the radio
Through the television

newspaper/magaz ine

tick (
maintained

(only teachers

Show by a
Government

hool?
... No.•

like your

present

) what type 
and assisted..- -

are

this

Do you have any

Do you like

to when you sat

Government 
the government)



'No* whether your school has anyor35.

a)
Workshopb)

c)
Homed)

e)
a)36.
b)

i)
ii) eight by:standard seven or

evera)37.
i)

repeat?
b)

, motivatesyou
38.

Mya)
My and girls)b) boys
My peersc)

188

parents
(other

The teachers
made to

Library
Science Room .

ii)
Why were you

Were you
Your parents.

State by writing 'Yes* 
following facilities:of the

Science Laboratory

If your 
water from?

Nearby river or
Borehole?

made to repeat

stream?

tick who encourages

in your 
teachers

School Garden 
Does your school have Piped water?

school does not have piped water, where do you get

you the most

Show by s
learning-



is of greater importance to you.39.

a)
having children andGettingb)

does your society/which oneOf these40.

Those whoa)

married and startschool early, getThose who leaveb)
families.. community

a)41.

communitydown how yourwrite
b)

boys.

you
the ac lifeDo42. school

extra
. .Uo • • •
189Yes..<

two types of women
and admire more?

perceives

In a paragraph 
perceives girls.

In a paragraph

to you?

school (both curricular and 
exciting and interestingtivities

X makecurricular/

or two.

taking care of my family

or two 9 write down how your

have at

community respect
spend much of their time getting educated

Which of these two
Getting as much education as I can. 

married while still young»



woodwork, beadwork,
43.

school?soon as you
the following subjects?

b) How often do you
PhysicsChemistryBiology

Often

Rarely

Sometimes

Never

teacher in yourand counsellingguidance44.
school? No.
Yes - -

duties?her/his specific
If your

1

190

Don't Isnow.--- 
answer

leave
have practicals in

is yes, what are

Do you have a

think will enable you to

a) Of the skills you learn at school <e.g 
basketry, puppetry, needlework etc) which one(s) do you 

be employed or self-employed as



Name of school. . • •1.

2. Location of School....
2. Male 

Sex 1. Female3.
4.Age... have had.

indicate5. Please
Tick (
Untrained (UT)

P4.6.
CPE-.1. P3.7.
KJSE2. P4.8.

3. Pl. .9.
4. 10.

Degree.5. 11 been
the

For how many 6.
9

teaching
many 7.

subjects?specifics8.
to

9. Were yo^ lessons?
Yes... do yo^week week., hours perperhours10 How many booksexercisespenddo yo^ week.weekperhours11 How many

tests?••• 191or

eace (KCE).-
EAACE (KACE)

appendix 2
QUESTIONNAIRE FOR TEACHERS

marking
. hours per

For how 
teaching in this ac.
Which subjects 

trained

SI
Trained Graduate
present year, have you

..Years.

how much formal training you 
) only your highest qualifications 

Trained

years, including

the present one, have you been
years, including

 

do yo^ teach?.
teach these

. No  
spend preparing



12
Tick only one

NeverRarelyRegularly Sometimes

Textbooks
PrintedSupp1ementary

Material
Small Group Work
Audio-visuals 

Field trips or
Projects
Discussion

regarding theirconsult with you
13. How often

children's Sometimes  . 2
Often.1. Never. 4.

generally support ing3. are
14.

waste of time
1.

nor
isThere2. it

There3.

192

support
expressed in action

(Films, Slides)
School broadcasts

special

resistance
is never

Questioning 
do pupils' parents 

1 education?

is suppo^^

schooling a

Rarely

"s education?
consider

Indicate how often you use the following in your instruction, 
box for each type.

Do you 
their children

NO, most parents

neither
but



reading to the pupils?How often do you assign extra15
Sometimes  2.Often1.
Never  4.Rarely3.

the slow learners to catch upattention to16

2. Sometimes 
Often1.
Rarely2. importantthink17

No . 2.
1.

LackB. No. . 2.
1. school place uponsecondary
C.

1.
D. No

Yes1. toDistance No..E.
Yes. .1. in
Lack .. 2.F.

1.
NoPoorG.

Yes..’-1.
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4. Never
in explaining why

Do you give extra 
with other pupils?

Yes
Disillusion®®"^ with future

.... 2.

Do you 
pupils prematurely

school.
.... 2.
the home.

No

Yes
of School fees

2. No
employment possibilities.

Yes
adjustment to school-

2.

Yes
Lack of opportunity for 

of KCPE

these reasons are 
leave school?

from home

encouragement 



perception of the pupils in this school?What is you18.
They are:

Lazya)
Hard workingb)
Any otherc)

from school, what do they say are the19.

Boys....

Girls....

school?drop-out in yoxirof schoolthe causesWhat are20.

Boys....

Girls....

work hard?

21.

girls?forsuitablethink aredo yo'iWhich careers22.
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When pupils stay away 
missing school?reasons for

How do you motivate pupile to



suitable for boys?think areWhich careers do you23.

think areschool curriculum do yousubjects in the24.

of girls in relation tois the performancewhat25.
boys in

26.

school inof yourthe performancetick what27. is:

a)
Good..b)
Average —c)
poor.d)
Very poor.- -e)
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Generally, 
this school?

What 
suitable for girls?

national
Very good.-•*

Do you have any other comments?

Show by a
examinations



school's performance is poor,If your28.

laboratories, workshops etc)a)

b)
by Ministryc)

head teacherLaxity ond)
Laxity one)

in yourthe pupilsDo29.

a)
Drinking-•b)

abuse.-••Drugc) 
d) 
e)

f)
these problems?deal with(List

stepsWhat30.
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as yon 
school

reasons?
Lack of facilities (e.g.

probleffls?
Smoking.—

the part of the 
of the teachers  

of the following

Lack of discipline
Lack of supervision

Truancy
Absenteeism
Teen-age pregnancies  

can)

are these some of the

aS many take to

on the part of Pupils  
of Education, TSC

does the

the part
school face any



APPENDIX 3

INTERVIEW SCHEDOIB FOR PARENTS

My location is-- -1.
I am 1. Female —2.

2.Male,.-
living?3.

living)do to earn your(List attained?
the highestWhat is4.

own?(Hectares)acresHow many5. (Hectares
I have <..
of land. crops?of theseanyDo you grow6. 2. NoYes1.Coffee 2. Noa) Yes1.Tea 2. Nob)

1. Yes 2. NoCottonc)
Caned) of theseany No ... 2-own7. 1. Yes. No ... 2.a) 1. Yes. No ... 2.Recordb)

No ... 2.c) 1. Yes... No . . . 2.d) 1. Yes...Televisione)
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I am a  
all the things you

level of education you

Do you
Bicycle 

player

of land do you
 acres

Motor-car
Motor-bii£®

1. Yes  
items?

1. Yes...

What do you do for a



 2. No Radio Cassette 1 Yesf)
2, No Yes g)

8. How many
 children.I have

education you would like yourthe highest level ofWhat is9.
to attain?daughter(s)

would like yourlevel of education youthe highestWhat is10
attain?son(s) to

would like for:the one youselectcareers.these11 
a) Your 

Your sonb)

teaching

Medicine
teachinggchoolSecondary

Farming
work
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Tape Recorder 1
children do you have?

From among 
daughter.—

primary
University

Nursing
school

teaching

Clerical 
Accountancy



write down any other that you know but which is

think is more important for yourAs a parent, what do you12.
daughter(s).

good educationa)
b)

education should:
13.

a)
Benefitb)

14.
a)

assign to your:
15.

15. in
to doyour
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required
daughter

(You may 
not in the list)

other items 
motivate

What
Daughter(s)

duties do you
during holidays

school fees 
which other way

ichool?

Getting a
Preparing for marriage..

daughter'sDo you think your
Benefit herself

other people
assign to your:

and providing
do you

duties do you
holidays?

Besides paying 
Ijy schools.

well in s<

What

Son(s) during



APPENDIX 4
JLE FOR LEADERS (CHIEFS, ASSISTANT CHIEFS,INTERVIEW SCXi

think the number of girls'Do you1.
adequate?

think they havedo you
2. workshopclassrooms,

adequate
etc?

done to enhance
3.

schools in yourthe
4.

is going
Never -•
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Of the girls' 
facilities

schools that exist, 
like laboratories.

COUNCILLORS, MP, DC, ETC) 
schools in this division is

Often
Occasionally-

division to see what

As a leader 

girls' education?

in this division, what have you

do you visitHow often
on?



Have you ever5.
honour at any

2. NoYes1.

hindrances to girls education in thisWhat are the major6.
area?

of the schools infor poor performance7.
this division in

the performance?should be done to improveWhat8.

be taught the sameshould girls and boys
9.

No2.Yes
No2.

differentschools orin the same
10

schools? No2.
1< Yesschools No2.

of the schoolsSams to oneto go
11

in this No... 2.
Yes1. 201

What are the reasons
national exams?

organised of a funds drive or been a guest of 
of these schools in your division?

Would you 
division?

Different
schools

like your

1, Yes  
daughter/son

Same
Should girls

Subjects 1.
1. Yes

subjects or
In your opinion 

different ones?

Diffo^®^^
Subjects

and boys learn



12
inception of

which have been uncompleted?Are there any projects13

14

for your co-operationThank you
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What projects have been completed in this division since the 
4 system of education?

Of the uncompleted projects. what are the causes?


