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ABSTRACT
'*A Parental Punitive Scale* for Kikuyu,

Rural Adolescents.

The method used

in designing and validating this scale was based on a study by
Epstein and Komorita (1965)»

The trial study consisted of pupils in standards 5 ao*!
7 in rural primary schools and when it was decided that the
questionnaires were to be given in English and it was found
that the pupils in standards 5 V could not handle the
questionnaires in English^ it was agreed that in the pilot study.

Ndumberi and Uthirupupils in Forms I and II were to be used*
secondary schools were used because of the following reasons:

felt that travelling distances would be

minimized since both of these schools were very near Nairobi.
b) Both schools were day secondary schools. This was

pupils who live at home with adults who discipline them should
be included in the pilot study.

c) Since in the review of literature it was obvious

that discipline techniques depend on either tribal or cultural

be used in the pilot study in order to control variation due to
Since the majority of the pupilstribal background of the sample.

This study was designed in order to construct **A Parental 
Punitive Scale*^for Kikuyu, rural adolescents.

background, it was decided that only Kikuyu adolescents shoxild

a great advantage in this study, since it was felt that only

a) It was
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in Ndumberi and. Uthiru secondary schools were Kikuyu, it was

located in aTural areas.
shoxild be used in this study because unlike the urban

than
After the selection of schools, pupils were then

designing and analysing the trial and pilot studies in order

to:—

1>)

this study.
reliable and reproducible instrument e.g.

The
in the choice of a design for the pilot study:-

vdiich had its own questionnaire and subjects consisted of

be used.
The pilot study consisted of four minor studies each of

questionnaires
following trial study result was considered vital

community, the rural community tends to be more homogeneous 
the urban community (Mayer, 1971)*

d) Both schools were also chosen because they were
It was felt that a rural community

randomly selected within the schools.
The first stage of this study concerned itself with

o) Develop a
for use in the final study.

easy to get the required number of Kikuyu adolescents.

a) Gain experience in conducting this typo of study.
Iron out administrative difficulties in conducting

Instead of standards 5 and 7 subjects, forms I and II 
subjects who could handle the questionnaires in English should
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twenty Kikuyu, rural, day secondary school adolescents in forms
I and II•

In questionnaire I, version A, of the first minor study,
the subjects were required to give a variety of discipline
techniques idiich would he administered to them hy their mothers
and fathers for behaving in a manner similar to that portrayed
in the given twelve stories (appendix A) •

In questionnaire II, of the second minor study, the
subjects were required to rate the severity of the given
discipline techniques (appendix C). The discipline techniques
given in questionnaire II were those obtained from the first
minor stxidy.

Questionnaire III, of the third minor study assessed
the subjects* parental punitiveness towards aggression*

Questionnaire IV, of the fourth minor study assessed the
subjects* prejudice and aggression.

acceptable reliability.
Construct validity was used in the validation of the

scale and the theoretical construct used in the validation of
this scale was based on the hypothesis that:

This
There was a

The reliability of the scale was calculated using Kudejw 
Richardson’s formula 20 and its results showed that the scale 
had an

relationship between parental punitiveness 
for aggression and children* s prejudice and aggression*



(iv)

relationship was suggested "by the ’’Scapegoat" hypothesis,

derived from hoth psychoanalytic and social-learning theorists

(Allport, 1954? Young, 1957)*
The ’Scapegoat hypothesis states that severe punishment

for aggression may increase rather than inhibit the instigation
Since the child has learned to anticipate

punishment for aggression, hostile impulses will be displaced
from the original source of frustration to members of out-groups.
Consequently children who are often harshly treated, severely
punished and often criticised are more aggressive and more
prejudiced than those who are treated otherwise (Allport, I9655
Young, 1957)-

of the scale. The value of the observed was not statisti
cally significant, but it was thought that the results would have

The following pilot study results were considered vital
in the choice of

1 There were only twenty subjects in the first, second and third 
and fourth minor studies in this study.

a design for the final study:—

to aggress.

A chi-square test was used in calculating the validity
• 2’ X

been more reliable if the sample size was more than twenty
. . 1 subjects.
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a) The sample size in each of the minor studies should
he increased to one hundred subjects in order to produce more

reliable results especially in the validation of the scale in
the fourth minor study.

b) Questionnaires 1 and III should each be divided into
two pa3rfcs in order to rule out the possibility of subjects
giving duplicate answers for ’father’ and ’mother* and for
Persons A and B in questionnaires I and III respectively.

consequently constructed for use in the final study
(appendices B and H) •

should be clearly explained to the subjects.
d) Instead of the common nouns ’father’ and ’mother’

used in questionnaire lilt the terms Person A and Person B

a»y two persons who often discipline the subjects when they

Using the above modifications the following final study
questionnaires were constructed:—

Questionnaires Ia end iBt version Bt for the first minor

c) The meanings of the three pairs of words, fair/unfair, 
right/wrong and good/bad used in questionnaire II (appendix C)

Questionnaires Xa and Is and questionnaires III^ IHb were

do something wrong.

should be used in questionnaires IIIa and III3 to represent
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stiidy (appendix B).
Questionnaire 11} for the second, minor study

(appendix D).

Questionnaire IV, for the fourth minor study
(appendix 1) was the same as that used in the pilot study.

The content of all the above questionnaires was the

In questionnaire the subjects were required to give

When an analysis of subjects responses in these two questionnaires
was done, twenty—six discipline techniques were obtained. The
discipline technique, 'Beat me*, was not only mentioned more
frequently than all the other discipline techniques but it was
also the 'father* who was said to beat more frequently than the
•mother* and the boys were more frequently beaten than the girls.

In questionnaire II, the subjects were required to rate
the severity of the twenty—six discipline techniques obtained
in the first minor study. An analysis of the subjects responses
showed that they considered the verbal discipline techniques as
less severe than the physical discipline techniques. There were,
however two exceptions; the discipline techniques, 'Stop me from
going to school*, and ’Refuse to pay my school fees’, though not

Questionnaires Illj^ and Illg for the third minor study 
(appendix H).

same as that described in the pilot study (pages 35—38).

responses for ’father’ and for mother in questionnaire I^.
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entirely physical were considered, to he the most severe.
The reason for this could he that the subjects in this study

considered formal education as the most important asset in their
lives and hence viewed 'deprivation of tliis asset as being very

severe•
the punitive scores forand III.

This study found no statistically significantthe sample.
difference in punitiveness between girls and hoys hut the
difference in punitiveness between Persons A and B was found

Person A who las representedto he statistically significant.
by ’father* was found to he more punitive than Person B,

The following conclusions were reachedrepresented by mother.
in this study that:—

a) The * father* was more punitive than the * mother*.

h) The ’father* punished hoys more often than did the

mother.
found that there was a statisticallyThis study also

significant difference in prejudice and aggression between
girls and hoys sc that girls were more prejudiced and more
aggressive than hoys.

According to the findings of this study, birth-order

of child and formal education of parents had no statistically

In questionnaires III^ ana

Persons A and B were calculated for each of the subjects in



(viii)

significant effect on *Pa3?ental* punitiveness.
The data in this study was based only on adolescent

repoiTts therefore no conclusive remarks could he made on
Kikuyu ’parental* discipline hut it was hoped that another
study could he done and that both adolescents and their
•parents’ ^ould be used in oixier to make conclusive remarks

on Kikuyu ’parental’ discipline.
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CHAPTER I

INTROT)UCTION

In recent years a number of psychologists have focused, their

child (Grinder, 1962; Becker,
1964; Hofftnan I968; Sears et al, 1957)* As Baruch (1949) noted the
way a child is disciplined at home is very important and throughout
his life a child carries with him the influences of parental disci
pline. The question therefore is not whether a child should he
disciplined hut rather what the hest possible methods of parental
discipline are.

In order to obtain information on parental discipline most

reports have either been de-emphasized or neglected. Even when
included in the research, the information on paternal discipline
is often second-hand from either the mother or the child. Children
reports have also been neglected. As Yarrow (I963) noted researches

produced by them.

regarding the influences of parental discipline on the personality 
of a child often produce inconsistent and uninterpretable findings 
mainly due to the lack of validity and reliability of the measuring 
instruments.

certain aspects of the personality of a

Maternal reports which most of the researchers on

of the researchers have relied on maternal reports ae the main source 
of data (Sears et al- 1957? Grinder, 1962; Prothro, I966). Paternal

parental discipline rely on are often biased and lack both validity 
and reliability (McCord and McCord, 196I; Yarrow, Campbell and 
Burton, 1970) hence the inconsistent and uninterpretable findings

research on parental discipline because of its influences on
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Since children are the recipients of parental discipline
their reports ought to be included in researches on parental
discipline. Children reports could be used to determine the
validity and reliability of parental reports.

As Hurlock (1949) suggested the best method to use in order
to determine the effectiveness of any discipline technique is to
observe and study closely the attitudes of the child on whom the
discipline technique is administered. It would be very misleading
to judge the effectiveness of any discipline technique by observing
only the outward behaviour of a child. Outwardly a child’s attitudes
towards parental discipline may seem very favourable but on either
studying or questioning the same child one may find that he harbours
deep resentment towards parental discipline. Without letting his
parents detect it, the child may feel that he not only resents but
also considers parental discipline to be very unfair* He may also

grudge by being sullen, resentful
and rebellious not only towards his parents but also toward everyone
no matter how innocent.

child, out of may be fear of being punished does not let his

parents know his negative feelings and unfavourable attitude toward
parental discipline. It is only the child or the adolescent who

a Parental Punitive
States of America. In order to

could give the correct information on the effectiveness of parental 
discipline techniques.

Epstein and Komorita (1965) designed 
Scale for children in United

be harbouring within himself a

In a case such as this, parental reports 
would provide incorrect and distorted information because the
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design this scale they used children reports on "both paternal and

This scale is extremely useful hecause:-matemal discipline*

studies of parental discipline, something vjhich all their

predecessors had completely ignored.

It gives children’s perceptions of "both paternsil and^>)

maternal discipline so that none of the two is emphasized at the
expense of the other.

Though availablejEpstein and Komorita’s Parental Punitive
Scale (1965) cannot he used in Kenya unmodified because of two
main reasons:—

(Pischer, I966, page 142—144)• While for example the New
Englanders in U.S.A, do not expect prompt obedience from their
children, the Nyansongo (Le Vine, I966) who are a Gusii community

Parentsin Kenya expect prompt obedience from their children.

parents in Taira (Maretzki, 1966).
In their study Epstein and Komorita (19^5) dealt withb)

such variables as socio-economic class. It was impossible in
Kenya to delimit socio-economic class using the same criteria as
that used in U.S.A, hence any study that deals with socio—economic
class cannot be applicable in Kenya without change.

It was because of the above reasons that it was felt it
is essential to design and validate Parental Punitive Scales for
different tribes in Kenya.

a) Parental discipline differs widely cross—culturally

a) It has ventured to include children’s reports in

in U.S.A. (Fischer, I966) use less physical punishments than do
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Delimitation of the Problems

The alm of this study was to design and validate a

iniral adolescents of

In the construction and validationcentral Provi,nce in Kenya.

of this scale, Kikuyu, rural adolescents who vrere either in

This scaleform I or II in day secondary schools were used.
measured these adolescents’ perceptions of parental punitiveness.

After it had been designed and validated this scale was
found to be extremely useful because it could be used by later
researchers to determine the validity and reliability of parental

Although no one has as yet donereports on parental discipline.
research among the Kikuyu on parental discipline it was hoped that in—

would soon research into this field.vestigators
The Selection of the Sample Used in This Study;

The following schools were used in this study:-
Uthiru, Kanunga, Karuri and

Precious Blood Secondary school. Before visiting any of these
permission was obtained from

of the pupils. At Karunga Primary School, permission was

obtained to interview fourty-five pupils in Standard V and VII
while in the secondary schools permission was obtained to
interview forms I and II pupils.

On arrival in each of these schools the headmaster
introduced the interviewer to the two class teachers whose classes

The subjects used in this

parental punitive scale for the Kikuyu,

were going to be used in the study.

Karunga Primary School, Ndumberi,

the headmasters of all these schools in order to interview some
schools to carry out the interviews,



The class teachers and the

interviewer using a table
The sele-

class teachers in each
then handed to allThe questionnaires weresample before leaving.

the

followed in all schools interviewed in theThis procedure was
pilot and main studies.

PBPIMITIOMS
•discipline’ is defined in the English OxfordThe term

of order and surbordination."
The term ’parent’ is defined by the English Oxford

Dictionary Volume VII, W—POY ass

or the mother.’*
In this study however the phrase ’parental discipline’

did not limit itself to discipline administered only by the
natural father and mother but included any two adults who were
responsible for disciplining any one of the adolescents used in

this study.
In the Kikuyu society an elder brother is often

responsible for the general welfare and education of his younger

cted sample was then assembled in one
school introduced the interviewer to the

study were selected randomly.
of random numbers and the class registers

trial,

selected the required number of subjects in each school.
classroom where one of the

the subjects and after giving the preliminary explanations, 
interviewer allowed the subjects to fill out the questionnaires.

Dictionary Volume D - E as:
”To bidng under control? to educate or to train in habits

”A person who has brought forth a child, i.e. the father
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This often happens when th^^ parents arebrothers and sisters.

In such homes the elder brothercither very old or dead.
the duties of his parents and therefore becomes responsi-assumes

ble for the disciplining of all those who are younger than he.
If the parents are dead the wife of the elder brother

plays the role of the natural mother which includes disciplining
She will also perform this roleher sisters and brothers—in—law.

to her sisters—in—law if the mother—in—law is dead and the father
in this case she rarely disciplines her brothers-in—law is alive.

in-law since this is the duty of her husband and her father—in—law.
She could however discipline them if she is living with them
(i.e. her brothers—in—law) far away from her father-in-law or if
her father-in-law is very old.

Because of the above reasonsj this study did not use the
’father’ and ’mother’ to necessarily refercommon nounS| ’parent’,

to either the natural ’parents*, father or mother respectively but

rather to any two persons who often disciplined the adolescent
at home.

The term construct validity means the degree to which a
test is based upon
The theoretical construct used in the validation of the scale

in this study was that:

continually criticised are often more prejudiced and aggressive

than those who are treated otherwise (Allport, 1954; Young, K.,

1959).

a) Children who are harshly treated, severely punished and

a particular theory or theoretical construct.
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REVIEW QE LITERATURE

used.
theBecker (l964) gives two categories of discipline -

the power-assertive discipline techniques.

The negative methods

These threats may

do so because of the child’s misconduct.
discipline often include the parents’

with the child.

threats.

Negative

the already mentioned discipline techniques.

Sears and hisbehaviour in their children.

The problem of defining discipline scales has been studied 
by many i nygnti gatnra and many different approaches have been

The powei'—assertive techniques often include physical 
punishment - yelling, shouting, forceful commands and verbal

discipline - negative and positive sanctions.
consist of such discipline techniques as rewa2?ds and praise used

are used by parents in order to curb the occurrence
colleagues (1957)

Sears et al. (1957) have also suggested two categories of
Positive sanctions

by parents in order to reinforce acceptable behaviour.
sanctions on the other hand consist of - physical punishments,
withdrawal of love, isolation, and threats to administer any of

Negative sanctions
of undesirable

and positive methods of discipline.
consist of those methods which threaten the love—relationship that

love - oriented, and,
The love - oariented discipline techniques include both negative

use of praise and reasoning

normally exists between parents and the child.
be in form of either of the parents showing disappointment when 
the child misbehaves or even v/ithdrawing love or threatening to

The positive methods of
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define punishment as any type of punishment v/iiich creates

to him.
Some psychologists (Bull, 196?) have limited themselves

to scales involving physical discipline and psychological
Physical discipline includes all forms of physical

punishments - beating, slapping, whipping, yelling and deprivation
Psychological discipline includes

such techniques as withdrav.ra.1 of love or threats to do so.
isolation appealing to a child’s esteem or guilt and expressions
of parents’ disappointment.

Douvan (1966) has considered all forms of deprivation as
Under this category Douvana discipline technique on its own.

such discipline techniques as preventing the child ornames
adolescent from going out, forbidding adolescents to use the

Some psychologists believe that parental discipline is

1962; Becker, 1964)• Most of these psychologists do not
Their attentionquestion the importance of parental discipline.

is focussed rather on discipline techniques v/hich are best

In African societies, good manners, obedience and respect
for all (especially elders) play a crucial role in the

Ammar (1962) studied the v/hole processupbringing of cliildren.
of a child’s growing up among the Egyptians and the role played
by parental discipline in the acquisition of the necessary

traits which

suited for bringing up children successfully®

of meals or other privileges.

family car, etc.

an unpleasant situation to the child after it has been administered

discipline©

a very important aspect of child—rearing (Hoffman, 19655 G-rinder,
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Discipline, Ammarenable children to confrom to societal norms#

norms.

19665 Rutherford and Mussen, 1968)«

influences
It aims at making the

child or adolescent behave appropriately.

emphasizes, is so important among the Egyptians that the worst 
abuse or the greatest insult to an Egyptian youth would be to tell 
him or her that he or she has no one to discipline him or her.
Authors who h^ve written of child—rearing in other African settxng 
have not emphasized the importance of parental discipline as much 

1940; Ominde,

pA-rannaT 4 ty (Grinder, 1962; Hoffman, 1965; Becker, 1964; Hou van,
These studies suggest that

parental discipline has two major functions
child’s actions hence it

as Ammar has (Cognolo, 1955; ^enyatta, 1958; Raum,
1966; Lijembe, 1967;1946; Maleche, 1955; Kaye, 1962; Devine, 

Apoko, 1967; Nzioki, 1967). They have however with the exception 
of Cagnolo (l955) pointed out that various forms of parental 
discipline techniques were used in order to make children and 
youth behave appropriately and consequently conform to societal

Since African tribes emphasize communal life in their 
interactions, parental discipline which enables children and 
youth to interact with the community is desirable and plays an 
important role in the process of an African child’s growing up.

Some studies done in non-African setting have concerned 
themselves with the influences of parental discipline on a child’s

a) It guides and directs a 
behaviour during childhood and also in the later

years of a child’s life (Baruch 1949).
It guides and directs

a child’s actions so that he may confrom to societal norms. In 
order to make children behave appropriately, and therefore conform
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Negative sanctions curb

behaviour in children (Sears et al., 195?)

in children.

Among girls the relationship was culvilinear.
less aggressive

Becker and histhan those of moderately punitive mothers.
colleagues (1962) reached similar conclusions.

Several studies have produced evidence that parental

responsibility in relation to transgressions.

Kn-F-Pmanj 1963; Becker, 1964; Rutherford and Mussen 1968; Whiting,
Several studies have produced evidence that there is a

discipline influences the development of a child’s conscience 
(Sears et al., 1957; Burton, 1961; Rutherford and Mussen, 1968; 
Whiting, 1953, Grinder, 1962). Different indices of conscience 
guilt (Whiting, 1953), resistance to temptation, (Grinder, 1962), 

generosity (Rutherford and Mussen, 1963) and consideration for 
others (Hoffman, 1963) were studied.

Several studies have produced relations between love- 
oriented disciplines and the signs of guilt or acceptance of

Whiting and Child

highly punitive and least punitive mothers were

to societal norms, parents use both negative and positive sanctions

1953).
relationship between maternal punitiveness and aggressive behaviour

Becker (l964) cited that Sears, Whiting and Nowlis

b) Parental discipline influences the development of 
certain aspects of a child’s personality (Grinder, 1962;

(1953) esKimined the consequences of maternal punitiveness for 
aggression among nurseiy school children and found a positive 
relationship between punitjness and overt aggression among boys.

Girls of both

when disciplining their children.
undesirable behaviour while positive sanctions reinforce desirable
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(1953) in a cross-cultural study produced suggestions that there
is a relationship between love-oiriented disciplines and signs of

guilt shown by individuals.
based on the extent to which individuals accepted responsibility

Individuals who came from societies wherefor their illness.
love — oriented disciplines predominated had higher scores of
guilt on the cross-cultural guilt index discussed above than did

p r e dominat e d .

Grinderbetween parental discipline and resistance to ten^tation,
method involving "resistance to transgression in

order to study the relationship between parental
The boys were tempted

Grinder found that resistance to ten5>tation was related to
love-oriented techniques of discipline rather than to physical

(I96l) found that resistance toBurton et al.

boys.

forms of control.

between generosity among nursery school boys and parental
They foxmd that the generous boys viewed their

discipline and resistance to teii5>tation.
to violate the rules of the game in order to win a desirable prize.

(1962) used a
a game" in

a study completion test than did those boys whose mothers
predominantly used physical discipline.

Studies have also focussed their attention on the relationship

those who came from societies where power—asseirtive disciplines 
Becker (l964) cited that Allinsmith (196O) in his

The cross-cultural guilt index was

study found that those junior high school boys whose mothers 
mostly used psychological discipline manifested greater guxlt on

discipline.
fathers as warmer and more sympathetic than did the less generous

temptation was related to measures of psychological discipline*
Rutherford and Mussen (l968) studied the relationship
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Although there is come information on parental discipline

in some tribes of Africa, this information is inadequate because

(a) Past childhood and adolescent experiences of his students and
(b) of the information collected by the same students when

interviewed parents of tribes in South Ghana on general tecliniques of

information represents his students’ past experiences and wliich

clTild-rearing techniques in their respective tribes.
The information given by Kaye’s students and that written

by Lijerabe (196?) Apolco (196?) and Nsioki (196?) is selective.
This VJS.S information given by grown-up men and women based on

Hany years had elapsed betweentheir experiences as children.
the time when the experiences took place and when the accounts

Since these students must liave forgotten some ofwere given.
their childhood and adolescent experiences, what they have
written must therefore be selective since it consists of only

retrospective

it is merely discussed in passing by authors writing on general 
tecliniques of child-rearing in their tribes of interest (Kenyatta,

child-rearing.
Reading Kaye (1962)it is impossible to distinguish which

those experiences v/hich they could remember.
The information given by the above authors consists of

1958; Raum, 1940; Ominde, 1948; Maleche, 1955? Kaye, 1962; Ammar
1962; LeVine, 1966; Lijembe, 1967; Nsioki, 1967; Apoko, 1967)»

The information in Kaye (1962) consists of:

information was gathered by students when they interviewed parents.
The information in Iiijembe (1967) Apoko (1967) and Kaioki

(1967) consists of accounts of authors’ personal past experiences of
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accounts.

Studies donemaJgj ng the accounts inaccurate and unreliable.
abroad have produced evidence that retrospective accounts liave

9

The information in lijembe, Nzioki & ApoZko is highly

These three authors, made a mistake of assuminggeneralised.
that their personal experiences could be generalised to

A much larger sample isrepresent their respective tribes.
required before the infoxmiation can be generalised to represent
the whole tribe (A

accounts given by most of the authors on parental discipline in

1967; Apoko,
though whipping is the most

Omindeis more commonly used than psychological discipline

notes that,*
"When they (the Luo girls)

, Page 16).disciplining action is whipping* (Ominde 19
Other forms of physical punishment are:

mmar, 1962).

Although there v/ere some experiences which the 
students could x’einember vividly^ "Hie experiences which they 

could not recall vividly must have been recalled with distortions

many distortions consequently they are inaccurate and unreliable 
(Yarrow, Campbell and Burton, 1970; V/ener and Coulter 1962)

some African tribes (Raum, 1940; Ominde, l^JI^ Kfetleche, 1955;

coramon forra of physical punishment and that physical punishment

Ammar, 1962; Kaye, 1962; LeVine, 1966; Lijembe,
1967; Nzioki, 1967) It appears as

are disobedient the normal

Africa, one cannot however, fail to appreciate the detailed
Despite the shortcomings of some of the studies done in
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technique used by parents.

1962; page 162,

fear in me
up of most of us from very young age"

behave appropriately,
"V/henever my mother would hear me shouting greetings to 

greotlnfC to passer-by she would rebuke me, explaining that 
strangers were known to kidnap friendly children, thus instilling 

Yes, fear played a big part in growing
(Iiijembe, 1967, page 18 ).

Among the Ghanian tribes parents 

threaten their children with bogy men, monsters and circumcisers 
in order to make them behave appropriately (Kaye,
LeVine 1966). lijembe relates certain instances when this 
discipline technique was used by his mother in order to make him

a) Placing the disobedient child in a bag of nettles or 
one with either lizards, frogs or snails (Raum,lS40; Kaye, 1962).

b) Suspending the disobedient child over a smoky fire 

until he chokes (Raum,194O)
c) Tying the disobedient child to a tree with a rope 

(Raum, 1940; LeVine, 1966).
d) Sending the disobedient child out of the house naked 

during broad day-light (LeVine, 1966).
Among tribes of southern Ghana, pepper or ginger is 

applied to either the eyes or the genitals of the disobedient 
child (Kaye, 1962; Page 139 - 145). Deprivation of meals is 
another common form of physical punishment administered to 
disobedient children by the Gusii of Kenya (LeVine, 1966) and 

the Chaga of Tanzania (Raum, 1940).
Instilling fear in children is another common discipline
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ciATses are

This remains a very-disciplining children#
9 1940; Kenyatta,discipline not only youth but also adults.

especially those with a moral endingRiddles and stories

in

order to make him behave appropriately,
do not leave the home

unguarded,

Bo not leave

I'eed her when shefor that
cries.
birds

(b) Appealing to children
Kenyatta says that, among the Kikuyu, if

”You have passed

(■Raum

1938; leVine 1966).

Hzioki, 1967; Kenyatta 1938).
Barents also use such psychological discipline techniques as:

feared by most o'x the Africans.
therefore used by both parents and relatives in

effective method of

make children behave appropriately#

or adolescents pride or esteem,

are also used in order to

in ^ny way he was told by his parents,
the period of childhood and you cannot

a circumcised youth erred

’’She used to give me instructions:
she v/ould tell me, for fear that thieves would steal 

Alusa crying for long periods of timeour property.
would be dangerous to her health.

wild cats and chicks from v/ild

Curses especially those of parents arc very much
Threats of parental or relatives’

(a) Reasoning v/ith the child and verbal explanations.
Bijembe (196?) relates how his mother used verbal explanations

behave like this; you are circumcised and you are roan enoxxgh to 
know right and va-ong.’ (Kenyatta, 1938 page 108).

Other forms of discipline techniques used by African 
parents in disciplining their cliildren are - pincliing the child

Guard the chicken from 
" (liijembe 1967, page 3)
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forceful commands; yelling; shouting abusing or scolding the
child or adolescent; ridiculing the child or slapping him or her.
Threats to carry out any of the above mentioned discipline
techniques are made. These threats do not in most cases
materialize.

Positive sanctions in form of either praise or material
gifts are used by parents in order to 2?einforce desirable

Some parents allowbehaviour in children and adolescents.
children to go out and play if they find, when they return home
in the evening that their children have done all that was required
of them.

Among the Chaga youths of Tanzania good deeds are rewarded

(Raum 1940). If a small boy fetched firewood for either his
Adolescentmother or an old woman he was given a calabash of milk.

girls are rewarded by being given hens which they keep and take to
A girl vdio has been very obedienttheir husbands home after marriage.

Thiswill have a lot of hens and cocks when she gets married.
Itis not only pleasing to her husband but also to her in-laws.

is also a sign that she will be an obedient, hardworking and
Adolescent boys are given goats which become theircon^etent wife.

(Haum, 1940)sole property when they get married.
Blessings and praises are also given to those who are
respectful and obedient not only to their parents but

(Kenyatta, 1938; Raum, 194O).also to all elders.

inconsistency of parental discipline when he says,

Parental discipline is not always consistent among African 
parents (Maleche, 19533 iijembe 196?). Lijembe notes the

polite,

on his buttocks, ears or any other parts of the body; giving
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there were noments when my father or lay mother,

separately or jointly, would punish me for something they never
n?here v/ere other times v/hen I ’.-ould receivetold me v^as wrong©

the closest attention when by crying I showed them I had done
It was at times hard to knov/ the accepted vraythe wrong thing.

of expressing respect towards parents until one had acted in one
vTay or another and had been rebuked or, less frequently, praised©"

Maleohe (1955) concludes that because parental discipline
is both erratic and inconsistent, children fail to develop close

Inconsistency of parental
the only reasondiscipline is not,

why children fail to develop close ties of affection with their
parents (Raum, 1940; Kenyatta, 1958)• Other reasons ares-

a) Abrupt weaning which results in a conflict between
Children, without having been preparedchildren and their mothers.

quiclcly forced to leave their mothers company and
Although the motherstart establishing new relations elsewhere.

remains with the child after weaning him, she pays less attention
to him than before.

h) Hostilities that often arise between the mother and
her son when he is finally forced to leave her company completely
in order to start herding his fathers cattle, sheep or goats

disciplinarian malces his
Children fear theirchildren regard him with great fear and awe.

administerfather not only because of the severe punishments he may

ties of affection with their parents©

c)

"In ray case

The father’s role as a

as other authors liave noted,

(Raum 1940, page 285)•

for it, are
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to them if they misbehave but also becua.se of the fear that the

between the child and father) the spirits can intervene and

maternal reports as the main source for their data. (Raum. 1940;J

A variety of researches have produced evidence that
researches which mainly rely on maternal reports often produce

a) The mother’s concern to protect her child will often
result in her giving the interviewer distorted information. Such
need is often found in indulgent mothers who do not only want to
believe but also want others to believe that their children are

Such a mother filters information so that shevery good.

gives the interviewer only that information which paints her

result in her giving the interviewer distorted information. Some
mothers may try to show the interviewer that they know the

L

1970; Wenar and Coulter, 1962) and validity (McCord and McCord, 
1961.) Yarrow (l968) suggested various reasons for this:-

patemal reports and completely ignored children’s reports. 
(Epstein and Komorita, 1965).

Most of the researches that have already been discussed 
(i.e. both local and those done abroad) have mainly used

spirits of the dead will punish them if they fail to obey him,
”If there is strife or dissention in the family (i.e©

Maleche, 1953? Kaye, 1962; Ammar, 1962; Sears et al. 1957 
leVine, 1966). All of these researches have de-emphasized

’good-girl’ type.
h) The mother’s need to impress the interviewer may also

planish the wrongdoer.’’(Kenyatta, 1938, page 71)

child as the ’good-boy’ or

findings which lack reliability (Yarrow, Campbell and Burton,

becua.se
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answers to all discipline problems. And when she does not know

maternal reports lack validity because of the mothers’ need to
1961 ). In their

study McCord and McCord found that the validity of maternal
reports is marred by the mothers’ tendency to portray their family

way that the information they give conforms to
cultural stereotypes.

The interviewed parents view the ’ideal’ family as one in
which parents love their children (and vice versa), the father
directs the family affairs and the father is a "decent” person
who treats his son with kindness. The information given by the
mothers who were in the interview group corresponded to the above
described cultural stereotypes.

d) Maternal reports not only contain distorted -i nformn-tj nn

but also lack reliability because often the interviewer requires
the mother to give retrospective accounts. An interviewer
will for example ask the mother, ”What did you do to X to make
him obey?" or "Did you spank X everytime he disobeyed or what
did you do?" Answers to such questions require the mother to
recall incidents which took place many months or even years ago.

Wenar and
Studies have produced evidence that retrospective accounts often 
lack reliability (Yarrow, Campbell and Burton, 1970;
Coulter, 1962; Wenar, 1961). In their study Yarrow, and her 
colleagues foxmd that on their second interview, mothers reported 
greater use of some discipline techniques, than they had done in

life in such a

in order to impress and satisfy the intervievzer.
c) Studies done abroad have produced evidence that

identify with their culture (McCord and McCord,

the answer, she is prone to give wrong and invented inforriiation
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their firct interviev.- i.'ost mothers for example re'‘')orted

tlireatc

Other tecimiques such as
reasonmgj praise, bribes and cornoral pimisliraent increased but

The following reasons
were suggested by Yarrow and her oollea'mes for the lack of

The mothers wanted to get their children a.dnitted into
nursery school and therefore were hesitant to admit using
certain tecimiques which they may have felt were not in vogue or

(ii) It could also beacceptable to school administrators*
possible that now that the child has turned out v/ell, there is no
need to be defensive about their child-rearing techniques hence

In their study VZener and Coutler found that the least
reliable item in child—rearing were*- health in pregnancy,
discipline, relations to father and mother, attitude towards

d) Lfeternal reports are also distorted because of the
form of questions which the interviewer asks the mother,
Questions such as "How often do you spanic X?'” assume that all the
events between mother and child liave a simple modal level of

Since this is not the case in real life,

reliability in the retrospective accounts:— 
(1)

greater use of isolation, wu•sia.uu, 
(Privileges) and other techniques*

1 
o

occurrenceo

problems and comments©

they are freer to admit less "accptable" tecimiques©

fear, deprivation of pleasure

not to a statistically signj.ficant amount©

1 -----------------------------------
The first interview tonic place v/hen children entered nursery 
school© The mothers were required to fill a questionnaire on 
their child-rear:ing techniques© The same mothers traced and 
reinteiviewed on the same topic when their children were either 
young adults, adolescents or were in preschool age©
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the mother gives answers which she thinks will satisfy the

Such information is often distorted*interviewer.
The interviev/er also asks the mother to comment on

The intexviewer may for example ask thethe child’s actions.
interviewerGan themother, ”What does X do when you hit him?

to such a question?

wants the correct answer?
Prior knowledge by the couple as to whether both or

influence the
techniques.

Their findings were

as follows:—

The mothers v^o knew that their husbands were alsoli)

the child than did those mothers who had been told
that their husbands were not going to be interviewed.

suggest
Their suggestion is tloat bothin studies of parental discipline.

expect the mother to give the correct ansver
Shouldn’t the interviewer ask the child such a question if he

going to be interviewed gave more favourable reports 
concerning their husbands and their interactions with

e)

These psychologists do not however

f)
only one of them is going to be interviewed was found to 

content of the information given on child-rearing

i) There were discrepancies between the information 
given by the mother, father and the child.

Some psychologists have questioned the ingenuity of 
continued reliance on maternal reports when it has empirically 
been proved that the maternal reports often lack reliability, 
validity and often contain systematic distortions (Yarrow, 1968; 
Epstein and Komorita, 1965)*

that the maternal reports should be disregarded completely

(Yarrov/ 1968) • Yarrow, cited that in their study
Kohn and Carroll (i960) interviewed eighty families (they 

interviewed the parents and ten year olds)
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paternal and children’s reports should be included in studies
of parental discipline in order to determine the validity and

reliability of maternal reports.
Epstein and Komorita (1965) devised a method of

nb-ka-1 nj ng Information from children in studies of parental
They devised a scale called ”A Parental Punitivediscipline.

Scale” for use in U.S.A. Children’s reports were used in
These children were living in urbandesigning this scale.

This scale isof parental discipline towards aggression.
extremely valuable because:-

a) It has made it possible to include children reports
in studies of parental discipline.
b) It requires children to give balanced accounts of
both maternal and paternal discipline.

determine the validity and reliability of maternal as well
ae paternal reports.
d) It is both objective and economical. It is objective
because it reqxiires children to say what their mothers and
fathers do to them if they behave in an aggressive manner.

It saves plenty of time for both theto a large sample.

were between seven and fifteen years old.
Punitive Scale^ measures children’s perceptions of the severity

It provides data (the data obtained after administering 
the‘parental Punitive Scale) which can be used in order to

areas; they belonged to different socioeconomic groups; and they
This parental

c)

subjects and the interviewer.
A Parental Punitive Scale would be extremely valuable in

It is economical because it can be quickly administered
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because not only would it pioneer into this neglected field of

the reliability and validity of parental reports.

Kenya where very little has been done on parental discipline, 
A'‘'parental Punitive Scale’for use in Kenya vvould be very useful

parental discipline but would also provide later researchers on 
this field with economical and objective measure for determining
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Summary

As Baruchhis life.

'(Then a child goes to
have gone before.

Even in hightoddling days.
Thus parentalhe still carries with liim parental influences.

of the parental influences tliat,

Grinder, 1962; Hoffman, 1963J
In Africa however,

No one
and

the information that
child—rearing tecliniques in

1940; Ominde, 19-Sit;Raum.

discipline is one
with the child throughout his life.

an influencial force beloind a
(1949) noted parental discipline is not 

but also to those outside the homee

of parental discipline. Parental displine is one 
important aspects of child-rearing techniques because it remains 

child’s personality throughout

remains
In U.S.A., several studies have focussed not only on

its influences on the personality

Different psychologists have given different categories 
of the most

as noted above,

Into Kindergarten he takes infancy and 
school and indeed in later life

in passing by authors writing on 
different tribes, (Kenyatta, 1938; natuu, 
Llaleohe, 1953; Kaye, 1962; leVine, 1966; Lijenibe, 1967; Apoko; 
1967; Nzioki, 196?). Such information is usually inadequate, 

inaccurate and unreliable.

parental discipline but also on
of a child, (Sears et al., 1957;
Becker, 1964; Rutherford and T.Tussen, 1968).

information on parental discipline is almost lacking.
research has up to now been focussed on parental discipline,

v/e have is only that which has been discussed

only important to parents
school he takes vri-th iiim all the years that
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Most of the studies on parental discipline have mainly

relied on maternal, reports as the main source of their data
(Sears et al., 1957; Prothro, 1966). Empirical evidence has

proved tliat maternal reports often provide unreliable, distorted
Epsteinand invalid data which is often difficult to interprets

and Komorita (1965) have devised "A Parental Punitive Scale”

which is both objective, economical and

I punitive scale for Kikuyu adolescents of central province, Kenya, 
based on the methods suggested by Epstein and Komorita, (1965*)

determining the validity and reliability of parental reports.
The aim of this study was to design and validate a parental

an efficient measure for



CHAPTER III
CHOOSING THE PILOT STUDY SAMPLE

In the trialA trial study and. a pilot study were done.
study fourty—five pupils in standards 5 1 at Karunga primary

The procedure used in the selection of thisschool were used.
study has already "been discussed in chapter I page 4 ““-S .

The results of this trial study showed that the
standards 5 7 pupils were not suitable because they could

study in Enfplish.
handle questionnaire I, version A
some of them had
in the stories in questionnaire I, version A) as: —

Imagine
Ignore
Fetch
Snatch
Hid
Annoy
The above words had either to be translated into Kikuyu

into simpler English so that those standard 7 P'^pil® who hador
Sincedifficulties with them could understand their meanings.

of the standard 5 pupils could understand questionnaire I,none
version A in English the whole questionnaire had to be translated

Although most of the standard 7 pupils could 
^appendix a) in English 

difficulties with such simple vocabulary (used

not handle all the questionnaires planned for use in the main
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They were also allowed to a^ive their responses ininto Kikuyu.

Kikuyu.

desirable because questionnaire II
The translation of this questionnairebe translated into Kikuyu.

into Kikuyu wouJ.d be lacking because the different meanings of
rig^ht - wrongthe three English pairs of words - fair-unfair,

and good - bad — could not be adequately translated into Kikuyu.

In questionnaire II, the subjects were required to rate
the severity of the given discipline techniques using the three —
five - point Semantic differential scales - fair - unfair, right —

wrong and good — bad (Osgood, Suci and Tannenbaum, 1957)* The

above mentioned three pairs of English words have only one equi—
Translating these three pairsvalent pair of words in Kikuyu.

of words into Kikuyu could have meant distorting the meaning of
In fact when attempts were made to trans—above scale completely.

late the scales into Kikuyu and these Kikuyu translations were
given to Kikuyu native speakers it was impossible for them to
give the correct English translations.

Because of their inability to handle the questionnaires

in English, the standards 5 and 7 pupils were dropped out of

the study and forms I and II secondary school pupils were used
It was found that the fo3?ms I and II pupils could handleinstead.

the qiiestionnaires in English.
Because of the following reasons also it was desirable to

Ability to handle the questionnaires in English was
appendix C) could not

use form I and II pupils:—
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Because there was similarity of* a^e 'between thea)
standa.rds 5 and 7 pupils and the forms I and II

While the mean a°-e of the standards ? andpupils.
7 pupils was 13.8 years, that of forms I and II
pupils was 14*4 years-
Also because of this similarity of age it was felt■b)

that the original questionnaire I version A
This

pupils from Kdumberi Secondary School and an
indicated that sameanalysis of their responses

changes be made in this questionnaire and that it
not necessary that a new questionnaire bewas

constructed.
Since forms I and II pupils in Kikuyu community are
still under the care and protection of adults it was
assumed that they are still very much disciplined by

This assumption was proved correct whenadults.
appendix A) was given

to the same group of thirteen pupils in forms I and

II at Wdumberi Secondary School.
The analysis of their responses showed that the

chapter IV page 42).

o)

discipline techniques they mentioned were similar to 
those mentioned by the standards 5 and 7 pupils (

^ppendix A) would not need major changes.
questionnaire was given to thirteen forms I and II

questionnaire I, version A (



- 29 -

they were morally mature enough to he able to
Ability to makemake individual moral judgements.

In this cniestionnaire the

given discipline techniques using the three five ~

In order to rate the severity of the given disci-1957).
pline techniques the subjects had to make personal
decisions as to whether they considered each of the given
discipline techniques as very fair/right/wrong, slightly
fair/right/wrong, partly fair and partly xxnfair, partly

reached a certain stage of moral judgement one cannot
According to Piaget’s theory ofmake such decisions.

moral judgement (1932) pupils in forms I and II have

already attained the autonomous stage of moral judge
ment therefore, they are able to make their own moral

The pilot study provediniles and moral judgements.
this to be correct because after having been given

point Semantic defferential Scales!— fair — unfair, 
right — wrong and good — bad (Osgood, Suci and Tannenbaum

wrong/bad. These decisions,required in the use of the

moral judgements was desirable in questionnaire II 
appendix C).

subjects were required to rate the severity of the

in this nilot study because it was felt that at that
d) The forms I and II pupils were also chosen to be used

ri^t and partly wrong, partly wrong, partly good and 
partly bad, slightly unfair/wrong/bad and very unfair/

above scale, are moral judgements and unless one has
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the preliminary exp] anatione as to how they were
to use the above mentioned scales, the forms I

Theand II pupils showed no further diffictilties•
analysis of their responses also showed that they

(chapter IV page 45)’were able to use the scales
In the pilot study Ndumberi and Uthim Secondary Schools

The procedure used in the selection of the requiredwere used.
forms I and II pupils in both schools has already been described

These two Secondary Schools were chosen because of the

following:—
It was felt that travelling distances would be
minimized since both of these schools were very
near Nairobi.

This was aBoth schools were day secondary schools.h)
It was felt thatgreat advantage in this study.

only those pupils who lived at home with adults who
disciplined them should be included in the pilot
study.
Since in the review of literature it is obvious

it was decided that only Kikuyu
adolescent boys and girls should be used in the pilot
study in order to control the variation of the tribal
baokgroTind of the sample. The majority of the
puoils in Ndumberi and Uthiru Secondary Schools were

a)

c)

cultural background,

in chapter l(page

that discipline techniques depend on tribal or
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Kikuyu and it was easy to get the required number of

adolescents*

d) Both schools were also chosen because they were located

It was felt that a rural communityin the rural areas.

should be used in this study because unlike the urban

nnil t i—r aci al) e st at e s J

unlike the country does not allow for the full
dramatization of cultural divisions in visual terms.**
(Mayer, 1971» Page 71)*

Some of the sociologists refer to urban areas as ’melting-

to form one single congrameration.
•melting-pot’ process does to a certain extent detribalize

urban dwellers.
’*Even if the ties of individuals with their rural homes

were not cut, their behaviour while in town mi^t be expected

to assimilate resulting in the over-all common culture”.

(Mayer, 1971) •

community, the rural community tends to be more 
homogeneous than the urban community, (Mayer 1971) • 
Urban dwellers live in crowded multi—tribal (and often

’’Tovm,

pots’, (Mayer, 1971) i.e. places where different cultures mix
Mayer (1971) noted that this

taken place among the African Urban Communities was their
One of the cultural changes that Lambo (1969) thought had
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traditional patteni of mother—child relationships:

”In many urban centres and towns, undergoing rapid
socio-economic change, the patteni of mother—child relation-

defined, it is in fact transitional".

eliminated from this study because it was felt that their
urbanized parents had lost most of their traditional African
culture (Mayer, 1971) aud especially their traditional pattern

Only Kikuyu ruralof child-rearing practices, (Lambo, 1969)»
adolescents were used in this study.

THE SELECTION OF THE SAMPLE
Table I,Fifty-four subjects were used in the pilot study.

below reports the following details:—

The name of the school from which the subjects came.a)
The district in which the school was located.
The number of subjects interviewed in each school.o)
The form of the subjects interviewed and the numberd)
of subjects interviewed in each foi*m.

f) The group of the subjects interviewed.

ship is neither traditional nor western and cannot be clearly 
(Lambo, 1969)*

All the Kikuyu adolescents living in urban areas were
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DESCHIPTTON OP THS PHOT STUDY SALT’LLTABLE II
b d fa c e

Name of District Niimber of Porms of subjects Part of the Group
Numbersin vrhich subjects intervie- interviewed study inthe

school is which theScboo] vzed

located subjects

were used

Total Form IGirls Form IIBoys

TTdumberi

6 8 First b'inor13 OneSecondary Kiambu 7 13 5
study.school

Ndumberi
10 10 11 21 SecondSeconda,ry Kiambu 21 10 Two

school Minor study

Third andUthiru

Nairobi 9 20 109 20 Fourth10 ThreeSecondary

Minor studiesschool

1—
Total
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Table II reports the distribution of of the pilot study

sample and also the school from which they came

DiWRPJarr age groups in the pilot study sample; by school:,TABLE II

Total number ofUthiruNdumberiof subjects
subjects in eachsecondarysecondaryin years

school school group

13413
61514
2491515
96 316
84417

542034



CHATTER IT
A DESCRIPTION OP THE PILOT STUDY

In the pilot study the aim was to try out the questionnaires
and, based on the analysis of the responses, to standardize them

The pilot study consisted of fourfor xxse in the main study*
minor studies*

In the first minor study, questionnaire I, version A

In each of these stories a girl or a boy
was portrayed as having done something naughty that called for her

Th^ subjects in groupor his parents’ response respectively*
one were asked to imagine that they were the ones who had been

They were then asked to saynau^ty in all the twelve stories.
what they thought their mothers and fathers would do or say to

Prom the subjects’ responses athem for having been naughty*
list was made of all discipline techniques mentioned by them.

In the second minor study an attempt was made to obtain
the mean and severity ratings of the discipline techniques
mentioned by subjects in the first minor study. The mean severity
ratings of these discipline techniques were obtained as follows:-

A questionnaire (i.e* questionnaire H, appendix C)
contg-in-ing all the discipline techniques mentioned by subjects
in the first minor study was given to group two (table I page 35
and these subjects were asked to rate the given discipline teclaniques
1At first it had been decided that standards 5 and 7 pupils would 
be used in the pilot study but because of their inability to 
handle the questionnaires in English, Porms I and II pupils who 
could handle the questionnaires in English were used instead.

(Appendix A) containing twelve stories were given to group one 
(table I, page 35)*'*
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fair -

1957). An analysis of the responses made by subjects in group
tv/o was made and the mean severity ratings and the standard

Using

the four Criteria

que s t i onnai re.

were
similar to that portrayed in the fourty-five statementsa manner

The subjects were then askedin
of the four alternatives given in each statementto choose one

if they behaved in
These subjects were also told that each

of the

discipline techniques
They rangedC9 and d«The four alternatives were labelled a, b,

from the least to the most punitive and ’a’

of the severity of parental discipline towards aggression.
Ill, appendix g) consisting

fourty-five statements.
given four alternatives represented a category of other 

The subjects were given examples of

a manner similar to that portrayed in the

questionnaire III (appendix g).

deviations of all the discipline techniques were calculated.
(Epstein and Komorita, 1965), four discipline

was the least punitive

using the three, five-point semantic differential scales: 
unfair, right—wrong and good—bad (Osgood, suci and Tannenbaum,

as an example of v/hat their mothers and fathers woxxld do to them

The third m-i nnr study concerned itself with the assessment
A

questionnaire, (i.e. questionnaire
of fourty—five statements which portray aggression towards 
parents, teachers siblings, other girls and boys and inanimate 
objects was given to group three (table I, page 55) These subjects 

aksed to imagine that they were the ones who had behaved in

techniques were chosen to be used as response alternatives in another

discipline techniques.
represented by each of the four alternatives.
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while ’d’ was the most pxxnitive. By givixig weights of 1,2,
and 4 to each of the four discipline techniques respectively,
it was possible to calculate the maternal and paternal punitive
scores for each of the subjects in the sample.

In order to calculate the reliability of questionnaires
III (appendix G-) Kuder-Richardson formula 20
R.lo, 1951)

In order to validate the scale the subjects parental
punitive scores were compared with their: (a) tribal and religious

scores.

was given to group three (table I, page 33 ) in order to assess
these subjects tribal and religious prejudice and also their
aggression.

Questions 1, 2, 3, 6 and 7 of questionnaire IV assessed
the trihAl prejudice of subjects whilst questions 4 and 5 assessed

In questions 1, 2 and 3 the subjectstheir religious prejudice.
were given fourteen common names used by seven well known tribes

5Phe order of these names was randomly chosen for eachof Kenya.
In question 6, the subjects were given names ofquestion.

six districts of Kenya and in question 7, they were given six
In all these questions (i.e. 1, 2, 3, 6 and 7) thegirls names.

In questions 4 and 5 the subjects were given a list of
seven well-known religions found in Kenya and they were asked to

subjects were aksed to choose one name and it was through this 
choice that they showed whether they had or had no tribal prejudice.

prejudice scores and also (b) aggression
In the fourth minor study questionnaire IV (appendix l)

vzas used (Thorndike,
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Their choice showed whether theychoose one name from the list.
had or had no religious prejudice.

In question 8 which assessed their aggression, these
subjects were given a list of nine descriptions showing aggressive

They were asked to name against each of the desciriptions.behaviour.
three people in the sample whom the descriptions suited.

PR0CEDUR3 OP THE TRIAL STUDY
Before carrying out the pilot study, a trial study was

done in order to determine what population should be lised in the

pilot study.
In the trial study standards 5 and 7 pupils were used,

to intearview some pupils in standards 5 and 7 in that school.
On arrival in this school the headmaster introduced the

The subjectsinterviewer to the class teachers of standards 5 and 7*
The class teachearsused in the tarial study were selected randomly.

and the intearviewer using a table of random numbers and class
registers selected the required sample.
assembled in one classroom and one of the class teachers introduced
the intearviewer to the subjects before leaving the classroom.

subjects and after preliminary explanations, the subjects were
introduction of questionnaireallowed to fill out questionnaires (

appendix A) .I version A ,

^Carunga primary school is in Kiambu district.

The subjects chosen were

Questionnaire I version A (appendix A) was handed to all the

pearmission was obtained from the district education officer of 
Kiambu’ and also from the headmaster of Karunga^primary school



- 39 -

A short description of the trial study;-
In the trial study twelve stories were constructed and

they appear in questionnaire I version A
from

Kaxunga Primary School. A description of these stories as well
as what subjects were required to do has already been given in

’5 5.the description of the pilot study page
Although most of the pupils in standard 7 could handle

questionnaire I, version A in English, a few of them had
difficulties with simple vocabulary such as: Imagine, ignore.

Although it was not necessary tofetch, snatch,hid and annoy.
translate the stories into Kikuyu for the standard 7 pupils, the
above mentioned words which had proved difficult for some of them

Kikuyu or into simpler Englishhad either to be translated into
as follows
Imagine - ’gwiciria undu utari ho, kana utari wama’.

- another word for get e.g. instead of saying ’getFetch
water from the river*, one may say * fetch water from
the river*•

- means ’to talce away quickly*. The Kikuyu word for itSnatch
’kugutha*.is.

The Kikuyu- this is the past tense of the word hideHid
word for, ’hide’ is ’Kwihitha’»

- means, ’to make angry*. The Kikuyu word for annoy isAnnoy
*Kurakaria’.

^Twenty - two of these subjects were in standard 5 and the rest 
were in standard 7.

appendix A).
These tv/elve stories were given to fourty-five pupils^



classroom where more

After making sure
was required of them the

deal vd.th the standard 5 subjects.questionnaire in order to
translated into Kikuyu verbally forAll the twelve stories were

Thethe standard 5 pupils.

had been

made in order to be able to cope with this problem.
The standardcould not therefore be checked.

5 subjects were
PROCEDURE OP THE PILOT STUDY
After the trial study a pilot study was planned and

It was assumed thatcarried out using foxmgl and II pupils.

in English.

1

of the translations
allowed to give their responses in Kikuyu.

version A would be given to them alone.
tiiat the standard 7 subjects knew what

pupils in each school.
The procedure used in the selection of the required 

school and also that used in administering

to handle the questionnaire in English 
interviewer had not forseen, therefore no preparations

The accuracy

inability of the standard 5 pupils 
was a problem which the
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Since none of the standard 5 pupils could handle this

forms I and II pupils unlike the standard 5 and 7 pupils, 
could liandle all the questionnaires^

Pennission was obtained from the headmasters of K dumb er i
and Uthiru Secondary Schools to interview some forms I and II

questionnaire in English, they were asked to move to the next 
detailed explanations of Questionnaire I

intearviewer left them filling out

The pilot study had four questionnaires, questionnaires I
+ nnnaire II, questionnaire III and IV (see appendices A, C, B questionnaire rx, 4 

and P respectively}.

questionnaires
that already described on page

sample in each
I, version A, II III and IV was the same as

M - t (also see introductions of
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questionnaires I version A, II, HI and IV in appendices

in English the

decided that in the

in English

naughty ia all

in chapter III

already stated it VTas 
should be used.

detailed explanation of this appears 
26.

o A more
page

that given to 
page 3 7

study, questionnaire I, version A
one (table I page told

of the pilot study. It was
could handle the questionnaires in English because questionnaire 

translated into Kikuyu without

TTiT nor studies.
In the first minor

■was given to group
that they were the .ones who had been

5 
(appendix A)

a) To imagine
the twelve stories.

5 This was the same questionnaire as 
standard 5 and 7 pupils of Karunga Primary School ( 
and appendix A

II (appendix C) could not be 
distorting the meanings of the three, five-point semantic 
differential scales (Osgood et al. 1957)^. It v/as therefore 

pilot study form I and II pupils who as 
assumed could handle the questionnaires 

The pilot study consisted of four

A,C,G and l).
A description of the Pilot Study; —

Because of their inability to handle the questionnaires 
standard 5 and 7 pupils had to be dropped out 

desirable to use a sample which
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THey were ■fclien asked "to say whai; "bliey ■fcliougli'fc ■fcheir fa^bhers and

To re-read the stories and put:-

(i) A star against any of the stories which they

needed only slight alterations.

(iii) A tick against ai^y of the stories which they

thought needed no changes.

Results:
showed that thea) The analysis of the subjects responses

similar to those mentioned by primary school subjects.
however omitted the following disciplinesecondary school subjects

techniques

Threaten to take me to an approved school
Stop me from playing with others
Refuse to wash my clothes
Tie me to a tree with a rope
threaten to hang me.

subjects in forms I and 11 mentioned discipline techniques
The

thought needed to be changed completely.
(ii) A cross against any of the stories which they thought

^Although the interviewer knew that questionnaire 1 version 
A could not be given to forrasl and 11 pupils as it was in the 
main study due to the fact that these were older and mentally 
more mature than the standards 5 and 7 pupils, for whom it had 
been originally constructed, she was not however very sure 
whether to construct a completely new questionnaire or to merely 
make alterations in the original questionnaire. It was for this 
reason that UL decided to give instructions contained in^’b* in 
order that these forms I and II pupils could make the decision 
they thought best.

mothers would say or do to them for being naughty.
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b) Table III

shown by the whole sample:-

No, of story Stars Crosses Ticks What is to be done

1 15 4

4 11 2
7 12 1
9 16 4 1

5 1 5
6 2 6 Stories to be2
e 5 10 slightly changed.2

11 9
12 11

2 1 7
3 2 3 13 Stories ^^icli require

10 1 1 8 no changes.

Using the results in Table III it was decided that a new
questionnaire was to be constructed for use in the min study.

In the second minor study an attempt was made to obtain
the mean severity ratings of the discipline techniques given
by the thirteen subjects from Kdumberi Secondary School in the first
minor study.

Stories to be 
changed completely.

given in each question as
Table III shows the number of crosses, stars and ticks
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questionnaire II,

Before the pupils were allov/ed to fill out the questionnaire,
written on theone discipline technique, ’Abuse the child’ was

Below it were written the three scales and theirblackboard.
five weights as follows
Abuse the child

5---- fair3 4unfair-- - 1 2
5 — - - right4wrong- - - 1 3
5 ---- good2 3 4bad -- 1

questionnaire II, Appendix c). The subjects were given some time
Various subjectsto read these explanations for themselves.

were then asked to give the meanings of different wei^ts, i.e.
Continuing with the discipline technique1, 2, 5, 4 and 5.

’Abuse the child* the following structured explanations were
given: -

’’Let us take the discipline technique on the blackboard,
’Abuse the child’, how would you weigh it using each of the

Let us first deal with the first scale.three scales given?

three, five-point semantic differential scale; fai3>-injfair, 
right-v/rong and good-bad (Osgood, Suci and Tannenbaum, 1957)♦

The mean severity ratings were obtained as follows;-
Appendix C)A questionnaire (i.e.

were asked to rate the given discipline techniques using the

Ronta-j nj ng all the discipline techniques obtained in the first 
minor study was given to agroup one (Table I, Page 33 ) these

The meanj ngg of the five weights were explained to the 
subjects using the introduction of questionnaire II (introduction,
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-£ ai r-vmf ai r,

One of the boys answered the question.
He was asked to go to the blackboard and circle thewords.

He circled the correctnumber that represented his response.
She too gave hernumber.

She too circledcircle the number that represented her response.

the right number.
order to rate theThe same procedure was followed in
using the other twoseverity of the same discipline technique

correct response in any of

the scales.
personal opinions when rating the severity of the giventheir

pairs of words used in the three scales.
From their responsessentences in which they used fair-unfair.

it was deduced that the sample loiew the meaning
in their sentencesThose who used good - bad and right - wrong

of the twoshowed that they did not Imow the different meanings

pairs of words.

A girl was asked the same question.
She was asked to go to the blackboard and

would you say it is very fair, slightly fair;
unfair?”

of fair-unfair.

response in words.

partly fair or partly unfair; slightly unfair or very
He responded in

order to emphasize that there was no
All that the subjects were required to do was to give

in whether the subjects knew the different meanings
They were asked to give

discipline techniques.
At this point in the study the interviewer became interested 

of the three

scales: good—bad and right—wrong.
Two or more subjects were asked the same question in
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Although efforts were made to explain the different meanings of

thesethese words and also to use them in different sentences,
efforts proved fruitless for a few subjects.

Before the sample were allowed to fill out the questionnaire
the following points were emphasized:—

(a) KoOnly numbers should be circled in the scales.
words should be circled.

(o) There was no correct response in any of the questions.
All responses should be considered as personal opinions.

(a) Pencils should be used so that if one changes ones
mind one may lub
An analysis of the subjects’ responses in questionnaire

The mean severity rating and the standard deviationII was made.
Pourof each of the discipline techniques were calculated.

criteria were used in order to select four discipline techniques
to be used as response alternatives in questionnaire III
(Appendix E) . The four criteria used information based on the

severity ratings and the standard deviations of the disciplinemean
techniques. They were:-

a) Each of the four discipline techniques should represent
category of discipline techniques for example all the verbala

discipline techniques should be represented by one of the four
discipline techniques selected.

(b) Only one number should be circled in each scale.
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b) The variability amongst subjects* severity ratings for

a particular discipline technique should be small.

severity ratings for the discipline techniques should not be
significantly different.

d) Between the different educational levels of the subjects’

should not be significantly different.
Using the above four criteid.a the following four discipline

They ranged from the least punitivetechniques were selected.
to the most

Ask the child to love others as he loves hi ms elf.a.
b. Pinch the child.

Be angry v/ith the childc.
Take away some of the child’s property.d.

The third m-i nnr study was concerned with the assessment
Aof the severity of parental discipline towards aggression.

questionnaire (questionnaire III, appendix G-) consisting of foixrty
five statements which portray aggression towards teachers, parents,

other boys and girls and inanimate objects had the
following foimat:-

If I kick another person,
.MyMy, Ask me to love others asA. a
MOTHERFATHER, I love myself

c)

punitive^
punitivej while discipline technique ’d* was the most 

’a’ was the least punitive*

other siblings.

Between different age groups in the sample, the mean

fathers, the mean severity ratings for the discipline techniques
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WOUKD WOULDb. Pinch me b
Be angry with me cc.
Take away some of my propeirfcy dd.

given to group three (table I,This questionxiaire v/as

page 33 ) The subjects were:-
a) Asked to choose one of the four discipline

techniques in each item in order to show what they thought their
mothers and fathers would do to them for behaving in a manner

questionnaire III, appendix O)
b) Told to consider each of the four discipline techniques

(a) represented such verbal disciplineDiscipline technique
techniques ass

Advice me how to behave
Warn me not to misbehave again
Ask me to tell my mother or my father why I misbehaved
Ask me why I misbehaved
The discipline technique ’b’ represented:—
Report me to my father or mother slop me
Ask me to apologize
Scold me
Tell me that I shall not be sent again
Tell me that I am stupid.
The discipline technique ’0’ represented:—
Hit me
Beat me
Tell me that I am naughty
Give me extra work for example digging

similar to that portrayed in the fourty—five items (introduction^

as representative of a category of other discipline techniques©
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Threaten to beat me
Ask the teacher to punish me
Refuse to pay my school fees
Report me to the headmaster or &ny other teacher
Threaten that I shall sleep out of doors.

The discipline technique ’d’ represented:—
Deprive me of a meal or threaten to deprive me of a meal.
Tell me that I am mad
Threaten me tliat I shall never be sent again#
Stop me from going to school
Tell me that I am like a thief
Send me out of the house
Stop me from going to bed

The subjects were told that since each of the four
discipline techniques represented a category of other discipline

they should be able to choose one alternative for
mother and another or the same alternative for father# After
these explanations, the subjects were allowed to fill out the
que s t i onnair e .
OODITO IRSTRUCTIOHS:

Since the four alternatives ranged from the least to the

3 4 were assigned to disciplineand
techniques a, c andb, This was done in
order to calculate the maternal and paternal punitive scores
for each of the subjects in the sample#

d respectively#

techniques,

most punitive, weights 1, 2,



- 50 -

THE RELIABILITY OP THE SCAIiE;

kn assumption waswas measured by Kuder-Ricliardson formula 20.

•a’ and ’b*made tliat all those subjects who had given responses
in questionnaire III had failed the test viiile all those who had
given ’c» and ’d’ had passed the test.
OODIHG INSTRUCTIONS;

Those subjects who gave either responses ’a’ or ’b’ were
given zeros while those v/ho gave either responses ’c’ or ’d’

of this instznjunent.
THE VALUATION OP THE SCALE:

In order to validate the scale the concept construct
validity was used.

was compared with her or his (a)

obtained in questionnaire IV (appendix l) discussed below.
Questionnaire IV, consisting of eight questions formed

It was given to group three (table Ithe fourth minor study.
page 33). Questionnaire IV attempted to assess the subjects:

(a) Tribal and religious prejudice
(b) aggression
The questions corresponding to ’a’ and ’b’ are listed

below;-
Question numbersPrejudice

6, 7.Tribal 3,1,
Religious 5
Aggression Question numbers

8

4,

obtained in questionnaire III,

2,

tribal and religious prejudice score and (b) aggression score

Bach subject’s parental punitive score

The test reliability of questionnaire III (appendix g)

were given ones, for the purpose of calcxalating the reliability
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SE5CRIPTI0M OF TIPS QUSSTIOMS:
PKEJ7IDICE PURFOSS OF THB QUSSTIOI-T5

Questions 1, 2 and 3 S<kve a list

These names

are landomly distributed, in the three
questions in order to rule out the
possibility of the subjects’ giving
responses without reading the questions.
The fourteen common names used by
seven well-known tribes of Kenya
as follows:—
TART.-r IV» Tribes represented by names

NAIvlESTRIBE

WAWGI, OTANIKIKIKUYU

rm GA, KJAGIETffiU

M/LRETE, MUKWAUJERUMERU

MUTUA, KISII.UEAMBA

SHIYUKAH, KHASIANII.UHYA

OLOO, ONEKAI.UO

AIjI, hamisiSWAIUBI

In question 1, the subjects wex’e asked
to choose only one name of the person
they would like to share the camp work

In question 2, they were askedwith.
to choose one wama of ths person whom

of fourteen names.

they would like to lead their group.

The information in this table was not 
given to the subjects.
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PITRPOSE OP THE QUESTIONPREJUDICE
Tribal prejudice would be shown by
any subjects who would choose Kikuyu

Tne subject who chooses Kikuyunames.

because it meant he would only like to
work v/ith or be under the leadership of

In question three the subject was
in love with atold that his sister was

When his parents came tocertain boy.
Theyknow about it they were furious.

asked their daughter to stop the
whole affair because they would never

The subject
asked to show whom he thought thiswas

boy was by choosing one name out of the
The subjectsgiven fourteen names.

who would choose names of other tribes
would show tribal prejudice because it
showed they would expect their parents
to be furious if their sisters fell in
love with boys from other tribes.
Question six gave

These districts weredistricts.
supposed to

a list of nine

names would show tribal prejudice

aa Kikuyu person and not otherwise.

consent to such a marriage.
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PUKPOSB OF THE QUESTIOITPREJUDICE

represent six tribes of Kenya, as
f ollo^vs:-

DISTRICTS REPRESENTING SIX TRIBES
OF KENYA

(trisai. piusjudice)

TABIiE V

DISTRICTSTRIBE

MDRANGA, WYERIKIKUYU

EMBUBMBU

MERUMERU

1'TA.CHAKOS, KITUIKATffiA

BUSIA, KAKAIZEGALUHYA
KISUI.5ULUO

had worked in most of these
districts as a social worker. In one
of them he was not only very unhappy
but could not get on with the people

The subjects were asked tothere.
say which district they think Kimani
could have encountered such problems.
1Thi a information was not given to 
subjects.

2.
The nawA Tr^marti is a Kikuyu name^ 
Subjects were not told so however

TABLE

The subjects were told that Mto 
2 Kimani
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PtCTOSB OP THS QITSSTIONPREJUDICE
Those subjects who would choose
districts other than Muransa and
Myeri would show tribal prejudice
because their choice would reveal

Kilcuyu, to be happy and be ablea
to get along with people other than
those of his own tribe*

Question seven gives a list of
These names

represent six tribes of Kenya as

TRIBES REPRESENTED BY NAT.IBS

NAMESTRIBE

WAITHIRAKIKUYU
KARkVITHAMERU
NDUKUKAMBA
HADIJASWAHIDI
AKAliALUHYA
AKIINYILUO

haA stopped

that they could not expect Kimaniy

In this question the subjects 
.2 told that Kimanx

follows:
TABLE VI^

six girls’ names.

^The information in tlris table was 
not given to the subjects*

2Ki man i is a Kikuyu name. The subjects 
were however not told this*
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PURPOSE OP THS QUESTIONSPREJUDICE
befriending one of the girls in the
above list of names after finding

The subjectsout where she came from.
asked to choose one name to showare

who this girl
who would choose names other than
*V/aithira’ would show tribal prejudice.
Their choice would reveal that they
would only expect Kimani to leave a
girl if she belonged to another tribe.

PURPOSE OP THB. QUESTIONSPRE JUDICE
Questions 4 and 5 assessedReligious Prejudice

the religious prejudice of subjects.
A list of seven religions were given.

’ theAfrican Independent Church,
Aroti* (i.e. The African tarban Sihks),
the Hindu, Islam and I»egion of Marie.
The subjects said they knew all the

They v/erereligions except the one.
told that Legion of Marie was a
religious group which has broken away

Thisfrom the Catholic church.
religion was mainly practiced by the
Luo*

In question four the subjects
were told to say (by choosing ofone

vas. Those subjects

These were: Catholic, Protestant,
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FSBJTOIC3B PURPOSE OP TIE QUESTIONS
the religions) which religion LTr»

Kamau had refused to give money to#

other than their own' would show
prejudice.

Through their choice they would
reveal that they would not visualize
Kamau refusing to give money to their
own religion but would visualize such
thing happening to other religions#a
In question 5 the subject was told

that his sister was in love with a boy
from a certain religious background#
\Vhen his parents came to know about it
they were very angry# They told her to
stop the whole affair because they would
never consent to such a mayriage^ The
subjects were asked to say to which
religion this boy belonged. They were
asked to choose one of the religions.
listed in the question. Those subjects
who chose religions other than their
own would show religious prejudice#

Those who would choose a religion 
1

1
The subjects were asked to give 
their religions at the beginning of 
the questionnaire IV#
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Through their choice they v/ould

to marry boys from other religions
AGCtRESSION

Tn question 8, the subjects
were asked to name at least three
people in the sample whom any of the
nine descriptions given would suit.
The subjects were told to name only
the people who were in the sample.
These nine descriptions were:—

When he/she does not get his way1.
he/she gets very angry.
He/She is very mean.2.
He/she is very wild.3.
He/she makes fun of people.4*
He/she does not pay attention to the
teacher.
He/she tries to get others into trouble.6.
He/she always messes around and7.

9.

1 In this question an assumption was made 
that the subject and his belonged
to the same religion and so did their 
parents.

He/she likes to pick on anyone younger 
than he/she is.

5.

gets into trouble©
8. He/she says he/she can beat everybody up.

reveal that they vzould expect their 
parents to refuse to allow their^
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CODING INSTRUCTIONS

QUESTIONS, NUL1BER5 DESCRIPTION OP CODING
1 and 2 All those subjects who chose names

other than OjTwaji-ilcL» and ’Mwangi’
Kikuyu names) were give *0’

All those who only chose the Kikuyu
names i.e* ’Waniki’ and Mtmgai were
given ’1’

3,6 and 7 chose KilcuyuAll those subjects who
names were given ’o’, and all those

chose names from other tribeswho
were given ’1’

4 and 5 All those subjects who
religion corresponding to that of
their own were given ’o’ v^le all

chosethose who a religion not
corresponding to their own were
given ’!’•

Scoring in t — 7 All the ones given to each subject
were added together# This was a

subject prejudice score#

8 The number of times each subject was
mentioned by his colleagues in the

These tallies were added together for
each subject in order to obtain his
or her aggression score#

(i.e.

sample were tallied against his name

chose a



CHAPT'TR V

PHOT STUDY RESULTS;

Although a trial study and a pilot study were carried

only the ■first minor study of* the trial study wasout,
"based on thediscussed, the rest of* the discussion was

Both the trial and the pilot studies consistedpilot study.
of* four minor studies.

THE RESULTS OP THE FIRST I-TIHOR STUDY OP THE

TRIAL STT7DY;-
The content analysis of* the responses made hy subjects

from Karunga Primary School,'in the first minor study vja.s made
These were;—and it yielded thirty-seven discipline techni<rues.

Beat me
2. Be angry with me
3 Send me out of the house

Tell me that I am naughty4*
5. Laugh at me
6. extra work e.g. diggingGive me

not to misbehave again7. Warn me
8. teacher to punish me e.g. by beating meAsk the

9. Take avzay some of the child’s property

10. Tell me that I am mad
Report me to the teacher or the headmaster11.
Advise me how to behave12.
Threaten to beat me13.
Stop me from playing with others

15. Ask me why I misbehaved
14o
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16. Threaten to take me to prison
Deprive me of a meal17.
Tell me that they will not send me again18.
Threaten to take me to an approved school19.

Ask me to apologise20
Threa.ten to deprive me of a meal21.

22. Pinch me
Tell me that I am like a thief23.
Report me to my father24.
Be very disappointed vzith me25.

26. Stop me from going to bed
Tell me that I am stupid27.

28. Refuse to pay my school fees.
Refuse to wash my clothes29.
Tie me to a tree with a rope30.
Hit me31.
Ask me to tell my mother why I misbehaved32.

33. Threaten me that they will help me again
34. Ask me to love others as I love myself

35. Threaten me that 1 shall sleep out of doors

36. Scold me

Report me to my mother37.
following discipline techniques were attributed onlyThe

to the fathers—
Threaten to hang me
Threaten to take me to an approved school
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Threaten to take me to prison
No discipline technicme was attributed to the mother alone,

index that the punitive agent in the family
is more the father than the mother.

At— test for the difference in punitive scores between
value that was less than

the critical value of t.
THK R5SUITS OP THP PILOT STUDY

The analysis of the responses made by subjects in group
33) in the first minor study yielded the

following discipline techniques;—
1. Beat me
2. Be angry with me
3- Send me out of the house

4. Tell me that I am naughty

5. Give me extra work for example digging
6. Warn me not to misbehave again

7. Ask the teacher to punish me for exanple by beating
me

8. Take away some of my property

9. Tell me that I am mad
10. Report me to the headmaster or any other teacher

11. Advise me how to behave

12. Threa>ten to beat me
13. Ask me why I misbehaved

this perhaps is an

mother and father when computed led to a

one (table I, page
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Deprive me of* a meal14<

Stop me from goin^ to "bed15.

16e Ask me to apologrise

!?• Pinch me

Tell me that I am like a thief18.
Report me to my father19.

Report me to my mother20.
Ask me to tell my mother why I misbehaved21.
Threaten me that they x-iill not send me a^'ain22.
Threaten me that I shall sleep out of doors23.

24. Scold me
Refuse to pay my school fees25.

26. from going to schoolStop me
that I am stupidTell me27

that they will not send me again28. Tell me
following two discipline techniques were attributedThe

only to the father:—
Ask me to tell my mother why I misbehaved
Report me to my mother

Althou^ only one discipline technique was attributed to
the mother alone i.e. report me to my father, about eighty—three
percent of the subjects said that their fathers would refuse to

Only 17^ attributed this disciplinepay their school fees.

techniq[ue to their mothers.

that in most families it was the father’

mother’s to pay the school fees hence majority of the subjects
s duty and not the

A possible explanation for this was
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visualized this discipline technique heing: administered mainly
"by their fathers and not by their mothers.

The follovring* discipline tochninues ^'zere mentioned by
subjects in the first pilot study (i.e. subjects from Karunga
Primar^r School) but they were not mentioned by Ndumberi Secondary
School subjects in the second pilot study;—

1. Laugh at me
2. Stop me from playing with others
3» Refuse to wasKiny clothes

4. Threaten to tie me to a tree with a rope
5. Threaten to take me to prison
6. Threaten to take me to an approved school
The possible reasons why the thirteen sxibjects in Forms

I and II at Ndumberi Secondary School did not mention the above
named discipline techniques were:—

be considered effective to adolescents (who are mentally more
mature than pre—adolescents) hence parents may hot administer
it • Among the pre-adolesoents such as those in Std. 5 and Std.

this discipline technique may still
be administered by parents because of its effectiveness. It may

1 aughing at their mistakes that they no longer consider it to
be of any importance.

t)) The discipline technique, ’stop me from playing with

a)

also be possible that adolescents are so much used to people

7 at Karunga Primary School,

The discipline technique, ’laugh at me’ may no longer
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not mentioned by these adolescents because to them

play is no longer a priority, it is however a priority among;
Rather than play vrhen they are at home, Kikuyunre—adole scents•

adolescent boys and g;irls are expected to carry out such duties

renairing broken tools, looking* af’ter livestock

washing and fetching water respectively.

•Refuse to wash ray clothes,’

washing including that of their parents and younger siblings

Pre—adolescents have most of their washing done forsometimes.
them hence parents may threaten to administer this discipline
technique.

The la.st two threats were not mentioned by

Their parents knoiTing that adolescents we—as a discipline teohnicpie.

mentally more mature than the pre—adolescents did not usere*
such threats because the adolescents would quickly see the

The adolescents know not only thatfutility of such threats.

privilege of the state but also that no child can be imprisoned
Below the age of eighteen pre—before the age of eighteen.

adolescents may be taken to approved schools for juvenile

Threats such as these could be used
not very conversant with the above facts.•parents knew were

delinquency but not for merely being naughty as was poi*trayed In 
version A (appendix A) •

c) The discipline technique,

as either dig«dng.
or vzeeding, cooking.

the twelve stories in questionnaire I,
on pre—adolescents whom the

was not mentioned by adolescents because they do all their

others’ vzas

d)
adolescents because their parents not perhaps use such threats

no parent can imprison his child since this is primarily the
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mentioned "by adolescents heoause their parents would not
Tn Kikuyu society, no parent woulduse such a threat to them.

Since the Kikuyu parentsactually tie her or his child to a tree.
probably know that their adolescent boys and girls know this.
they do not bother to use such

Using the responses made by group two subjects (table T
pa>ge 33) in the second minor stud^’- (questionnaire II, appendix C)
the means severity ratings and standard deviations of each of the
twenty—eight discipline techniques obtained in the first minor
study (page 61) were calculated as follows:—

Example:
Beat the child

First scale
1 2 3 4 5 • • unfadrFair

responses made by
subjects under each

6 6 1weight 5 2
Second Scale
right 3 4 51 2 • • wrong
responses made by
subjects under each

8weight 3 7 2 1
Third Scale

. . badgood 51 3 42
responses made by
subjects under ee.oh weight 6 414 7

a threat.

The threat ’tie me to a tree i-zith a rope,* was not
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All the responses made “by subjects under each oT the five

wei("hts X7ere added tog'ether as follows; —
Table VTI Responses ma.de by Subjects under each of the three weights: —

Weights in the
4 5three Scales (w) 321

15126 9X = 3 W 3

2+1+141 + 2 + 16+7+6 5 + 8+76+3+4Responses

7419 20Total- number 13
of responses
under each
weight
(f)

The formula used to calculate the mean severity scores was;-

- 7.7Por the response,

The standard deviations of the discipline techniques were calculated
as follows:—

Por the response. •beat the child*,

S.D. •

4.401223
65

1
63

- 236196 
63

EfX 
n

•beat the child,’ X « 
63

X «

— 2EfX
Ef

Pormula:—

ma.de
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TABT'^ ■'/TH TFT^ SCORES A^!B STAWBARD BEVI.A.TIOMS OP THB
BISCIPLTME TECHNT0.UE5

S.B.
12.20

Ask the
Ask the

8.00

a. A low mean indicates

12.19

10.95
10.90
10.80

5.90
5-86

5-16
5^62
4‘^61

9^20
8.42
8.38
8.19
8.04
8.00

6.70
6.60
6.57
6.40
6.00

2.90

3.73
2.86

3.55
3- 96 
4*14
3.98
4.36
4.37
3.33
4- 67 
2.90
4.56 
3-76 
4«36
4.40
3.95
3.28

7.70
7-67
7.62

7.48
7.47
6.80

4.29
3- 85
4- 34 
3.77 
3.81 
3.49 
3.54 
4.48 
3.70 
3-36 
3.68

MBAN®

Threaten the child that they will not send him a-gain
Stop the child from going to school
Tell the child that he is like a thief
Send the child out of the house
Stop the child from going to bed
Take away some of the child*s property 

I
! Ask the teacher to punish the child

Refuse to pay school fees for the child
Report the child to the headmaster or any other teacher
Threaten the child that he vjill sleep out of doors
Be angry with the child
Deprive the child of a meal
Tell the child that he is mad

Tell the child that they will not send him again
Tell the child that he is stupid
Pinch the child

a high severity score and vice versa

PISCIPLIWIS TECHMTQUSS
Advise the child hov/ to behave
Vlarn the child not to misbehave again
Ask the

Beat the child
Tell the child that he is naughty

Give the child extra work e.g. digging 

Threaten to beat the child

child to tell the mother vzhy he misbehaved 
child why he misbehaved

child to love others as he loves himself

Report the child to the father
Slap the child

Ask the child to apologise
Scold the child

Table VTTI shows the mean severity scores and the stander’d deviations of 

all the discipline technicrues. Thej’- range from the highest mean to the 
lowest mean. Only the mean severity scores are arranged in this order.
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used to select four discipline techniques to he used as response

alternatives in questionnaire III (appendix G).

The first criterion required that the four alternatives

the most punitive and the least punitive discipline techniques*
Also two other discipline techniques were chosen hy suhstracting
2.51 and 5-02 from the mean severity score of the least punitive

Since the total range of the disciplinediscipline technicrue.
techniques represented hy
severity scores, the above method ensured that the discipline
techniques used as alternatives were equally spaced and represented

Using the above method the followinga wide range of techniques.
discipline techniques were chosen as the four alternatives:—

Advise the child how to behave

Report the child to the father

scores were near to the mean severity score of the four discipline
techniques.

The second criterion required that each of the four
alternatives should have a small variance in order to minimize

disagreement among the subjects regarding the severity ratings.

Bach of the above mentioned discipline techniques 
represented a group of discipline techniques whose mean severil^

shou3.d each represent
severity scores (table VIII, page 67) it

Ask the teacher to punish the child 
Take away some of the child’s property.

a difference of 7»33 the mean

The four criteria described in Chapter IV, pages 46-47» were

a range of severity ratings. Using the mean 
was possible to locate
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Three of "fche above meirbioned discipline ■technicrues sa'bisfied

These were;—the requirement of this criterion.

Advise the child how to behave
Ask the teacher to punish the child
Take avzay some of the child’s property.

father* did not satisfy the requirement of this criterion.
The discipline technique^ ’scold the ohild^which was in the same

satisfied the requirement of this criterion was chosen.
The third criterion required that each of the four

alternatives should not differ significantly in their mean
severity scores across different age groups in the sample so
that the disa^greement of severity ratings across age groups may
he minimised. Of the four discipline techniques which had satis
fied the requirement of the first criterion, only one discipline

the requirement of this criterion, the other three did not. Other
three discipline techniques which were in the same range as the
three discipline techniques which failed to satisfy this criterion,
were chosen. These were;—

Ask the child to love others as he loves himself
Pinch the child
Be angry with the child

two did not satisfy the requirement of the third criterion so

range or category as ’report the child to the father’ and which

technique, ’take away some of the child’s property’ satisfied

Discipline technique, ’Scold the child,’ which had "been

The discipline technique, ’report the child to the

substituted for, ’report the child to the father,’ under criterion
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it was rejected*
severity scores across theTable TX below shows the mean

five ezge yrouns in the sample.

SftnZi^RTTY SCORES ACROSS DIFFERENT AGE GROUPSTA3IE IX THE MEAN
IN the sample

16 17151413DISCIPLINE TFCroTTQUES
YEARSYEARSYEARSyearsYEARS

Ask the child to love
others as he loves

10.010.510.410.010.5himself
6.06.57.86.57.5Pinch the child
5.65.55.75.56.0Be angry vjith the child

Take away some of the
4.34.8 4.35.04.5child* s property

test showed that the means in table IXAn analysis of variance

The last
techniques should not differ significantly in their mean severity
ratings across the subjects’ fathers’ education level so that

disagreement regarding severity ratings across the subjects'the
All the abovefathers’ education level may be minimized.

mentioned discipline techniques satisfied the requirement of
The following two discipline techniques whichthis criterion.

had been selected under criteria one and two but were rejected

under the third, criterion were also rejected under this criterion: —

were homogeneous•
criterion required that each of the four discipline



- 71 -

Advice the child, how to behave

Ask the teacher to ptinish the child.

•report the child to theThe discipline techniqiie.

rather* vjhich had heen rejected under the second and thi3?d

The disciplinecriteria was also rejected under this criterion.
’scold the child*which had been selected undertechnifjue,

instead of ’report the child to the father* ,criterion tx7o, was

also rejected under this criterion.
THE MEAN SEVERITY SCORES ACROSS THE BIPPSRBNT EDUCATIONTABLE X
LEVELS OP THS SUBJECTS’ FATHERS

Education levels of the
subjects’ fathers inDiscipline techniques
classes

6-83-50-2

Ask the child to love others
10.80 10.5010.00as he loves himself

8.007.088.20Pinch the child
6.006.206.60Be angry with the child

Take away some of the child’s
4.504.775.00propeidiy

An analysis of variance test showed that the means in table X
were homogeneous.

After having considered the four criteria, it was felt that
the follovTing four discipline techniques should be selected since
they fulfilled the requirements of the third and fourth criteria
very well and also partly fulfilled the requirements of the other

These four discipline techniques were:—two criteria.
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Ask the child to love others as he loves himself*

Pinch the child
Be anf^ry with the child
Take away some of* the child’s property^

Each of* the above discipline techniques represented a
pae® 46)•category of* discipline techniques (chapter IV

The four discipline technicpies vzere first labelled a, h^

was made*
These two separate

scores gave the paternal and ma.temal punitive scores for each
The mean parental punitive score was calculated forsubject•

These results are in appendix J.each subjecst.

The mean punitive sconce for paternal punitive scores was

111.26 while the mean punitive score for maternal punitive scores

using at— test to find outwa,s 109 *5*
whether these two means were significantly different from each

The following formula was used since the paternal andother.
maternal punitive scores were correlated:—

’d’was the difference between paternalWhere,
and maternal punitive sco3?es for each subject;

of *d’ and ’S.E.’ of

id’was -the standard error of ’d’*

t « d - O
S jB'.'fd)

An attempt was made.

’d’was the arithmetic mean

Per each subject the weighted scores were added toge
ther, first for father and then for mother.

respectively. An analysis of responses given by group three 
subjects in the third minor study (questionnaire III, appendix G)

o, and d and then given the weighted scores of 1, 2, 3, and 4
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- 0.8421d

3.0911S.E.(d)

0»21t(18 d.f.)

significance level and since ■fche oTaserved ’"t*, wiixch. was O»27 was

was notsroall er tlxe critical valixe, then the observed ’t*

We therefore concluded that the difference betweensignificant.

pate3?nal anH maternal punitive scores was not sigsaifioant •

THE RELIABILITY OF THE TEST;-
To determine the reliability of the scaley Kuder—Richardson

It was necessary to assume that all theseforznula 20 was used.
subjects whose responses were either •
who reported less severe pTjni ahment in questionnaire III

(appendix G) had ’’failed” the test while those who responded

Kuder-Richardson formula 20:—

3=0.1

vdieret
3^11 was the estimate of reliability

was the number of itemsn

a* or ’b*, these subjects

13.4737

^n-1-'

- S.d.(d)-\nr-
0.8421 - O 

3.0911

Since the critical *t* (18 d-f.)was 2.10 at

either ’c* or *d* in the same questionnaire had ’’passed” the test.
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the varianoe of the whole testwas

the proportion passing a particular itemPi was

the proportion failing the same itemQi was
(or 1 — pi) •

The reliability of the test was calculated separately

for father and mother.

The reliability for father items was:-*

0.8651

« 0.67

The reliability for mother items was:—

m -
1.0227 X 0.8004

0.818n

consistency for father items was O.87 andThe internal
for mother t 0o82. These reliability coefficients indicated
that the scale was unidimensional •
VALIDATION OF THE SCALE:

Construct validity was used in order to validate the
scale. This was done by correlating the suboects* mean parental
punitive scores with their:—

a)

1.0227 (42.21)
52.73

S?2

1.0227 <59.1575 ) «
69.9335

(45__45 - 1
) 10.52 )

52.73

n.1 - (45^45 - 1

Tribal and religious prejudice scores 
b) Aggression scores.

\ z69.9335 - 10.776 X 
69.9335



- 75 -

The relationship between parental punitiveness and both
prejudice and aggression is suggested by the ’’Scapegoat"
hypothesis which is derived from both psychoanalytic and sociar-
learning theorists. (Allport, 1954? Young K. 1957; and Epstein
and Komorita, I965) •

The ’Scapegoat* hypothesis states that severe punishment
for aggression may increase rather than inhibit the instigaz-
tion to aggress. Since the child has learnt to anticipate
punishment for aggression, hostile impulses will be displaced
from the original source of frustration to members of out-groups.
Consequently children who are harshly treated, severely punished
and often criticised are often more aggressive and prejudiced
than those treated otherwise (Allport, 1954; Young K. 1957)•

The theoritical construct used in the validation of this
scale and based on the above hypothesis was:—

a) There is a relationship between parental punitiveness
and both prejudice and aggression. Adolescents who are harshly
treated, severely punished and continually criticised are more
prejudiced and aggressive than those who are treated otherwise.

questions 1 — 7 of questionnaire IV* (appendix l) were added
together in order to obtain a prejudice score for individual
subjects in the sample.

Following the coding instructions given in chapter IV 
(page 58 ) 1 scores of ones obtained by individual subjects in



- 76 -

In question 8 of the same questionnaire all the tallies
obtained by individual subjects were added together in order to
obtain an aggression score for individual subjects in the
san^>le«

It was felt that the relationship that might exist
between the subjects* parental punitive scores and their:—
(a) tribal and religious prejudice and also (b) aggression
mi^t be curvilinear hence a chi—square test was used.

Table XI shows the obsezved frequency by punitive scores
and prejudice scores.

OBSERVED frequency BY PUNITIVE SCORES AND PREJUDICE SCORESTABLE XI
Total

6-8
85 - 114 94 5

6115 - 144 5 1

6Total 9

1 Four subjects were not allowed to fill out questionnaire IV,
because they had failed to complete questionnaire III.

Parental Punitive
Scores

Prejudice scores 
4-5

15*
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Formula:

where ’O’ was the9

E observed, ftequeacy and. ’B’
was the es^ected. frequent xn
ea^ cell*

x2(ld.f.) 2.26tB

The expected.
level and. the observed. Since the expected, value
was greater than the observed, value, the observed, value was not
significant* It was therefoz*e concluded, that there was no
correlation between parental punitive scores and prejudice
scores*

Table XIX shows the observed frequency by punitive scores
and aggression scores*
TABLE XIX OBSERVED FREQUENCY BY PUNITIVE SCORES AND AGGRESSION SCORES

Aggression Scores Total
2 - 12 13 - 15

85 - 114 6 3 9
115 -- 144 63 3
Total 69 15

(id.f.) . 1.44
The expected

level and the observed Since the expectedwas 1*44*

Parental punitive 
Scores

• 2’

’x2*

was 2»26*

X^

(id.f.) was 3*841 at significance

•x2’

(ld*f*) was 3»841 at 5^ significance

E(0 - E)^
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Value was greater than the ohsejTved value then the ohserved.
It was therefore concluded, thatvalue was not significant*

andthere was no coiTelation between the punitive scores
the aggression scores*

and. also those of the onthe results of the above
It was therefore decidedpage 16 would have been more reliable*

to increase the sao^le to one hundred subjects in the main study
in order to produce more reliable results*

It was however felt that if the sample size was larger
I Of * 2*X and also those of the X
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CRITICISM AND SUGGESTIONS MADE BY THE
DEPARTMENTAL COMMITTEE ON THIS PILOT ffTUDYs—

k) The departmental committee felt that it was unwise
;o ask subjects to give responses for father and mother in
[uestionnaires I and III (appendix A and G) • Each of these
[ue st i onnair e s , the departmental committee felt, should he
iplit into two, one questionnai re for the mother and the other
*or the father. in order to rule out the possibility of
tubjects giving duplicate responses in either questionnaires X
r III. They also recommended that the subjects should be

ather or mother) and when they finish, this should be collected
nd they shoxild be allowed to respond to the other questionnaire.

B) The committee also felt that parents in most Af-rj ean
ribes handle the same misbehaviour done by the same adolescent
ifferently. While for example the father may beat his son very

While

lere was need therefore, to control for the different roles

same adolescent may either ignore the incident or just 
am her son not to allow such a thing to happen agai
iolescent boys are in most cases disciplined by their fathers, 
iolescent girls are mostly disciplined by their mothers.

everely for allowing cattle to stray into the farm, the mother 
f the

llowed to respond to one questionnaire first (i.e. either for
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played, "by iihe dra*khers aaad mothers when disciplinxng their sons and
In order to control for this, the committeedaughters*

recommended that in questionnaires lA and IB» (appendix B) the
subjects should be given an alteraative to write the word
•nothing* against any of the stories if they felt that their
fathers or mothers would do or say nothing to them for behaving

By askingin a manner similar to that portrayed in the story*
the subjects to do this, one would avoid the possibility of
forcing the subjects to respond inaccurately in any of the
stories* No subject was thez*efore forced to give a response
if he felt that in any of the stozdes either hie father or
mother would do or say nothing to him, (introductions to
questionnaiiTes XA and IB, appendix B) •

C) It was also suggested that the interviewer should find
out idiether boys were more, or less, severely punished than girls*

D) It was also suggested that the interviewer should
not assume that the father is automatically the head of the
family; rather than make such an assumption the committee
suggested that the inteiviewer should ask the subjects who the
head of their family was*
may consider the mother to be the head of their family because
it is she idio runs all the family affairs in the absence of her

the front page of questionnaire II, appendix B)*

Some African adolescents, it was felt.

husband who may be working far away from home (the question on
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B) The committee did. not accept the changes made by the
interviewer in the fourty—five item questionnaire (questionnaire III,
appendix G) It was recommended by the committee that a sample
similar in age, education and background to the one that would
be used in the main study should be given the items in the
original questionnaire (appendix E) which needed to be changed*
These subjects should be asked to suggest the required changes.

P) The committee felt also that subjects should be told
•father* and ’mother* did not necessarily

represent their natural fathers and mothers but the two adults
in their homes who often disciplined them. In questionnaire III
(appendix H) it was decided that instead of using the common
nouns ’father* and •mother* Person A and Person B, respectively
wotild be substituted. The subjects would be asked at the
beginning of questionnaire Illa (appendix H) to name two persons
in their homes vdio often disciplined them. The first person
they would name would be Person A.

appendix

In the first questionnaire
(questionnaire IIIA) the subjects would be a^ed to give

that the common nouns,

responses for Person A while in the second questionnaire, 
(^estionnaire IIIB) they would be asked to give responses for 
Person B. (introductions to questionnaires IIIA and Illg



CHAPTER VI
CHOOSING THE MAIN STUDY SAMPLE:-

The subjects used in the main study consisted of two
hundred and fifty seven lural Kikuyu adolescent boys and girls.
These subjects were in forms I and II at the following schools:
Kanunga, Kazuri, Precious Blood and Uthiru Secondary Schools.

Forms I and II were chosen for the main study because

could not be translated into Kikuyu. A detailed explanation of
this has already been given in Chapter III, page 27. The

reqfuired in order to clarify further the different meanings of
the two pairs of worlds, idght—wrong and good—bad used in the

used in the above mentioned scale and henoe no further explanations
Explanations were given to the subjects in orderwere necessary*

to explain the different meanings of ri ght—wrong and good—bad

2^).

The pilot study had also shown that the pupils
ill forms I and II knew the meaning of the pair of words fail?—unfair

Ability to handle the questionnaires in English was desirable 
because questionnaire II (appendix d) in the second minor study

1
2

three, five-^oint semantic differential scales (osgood, Suci and 
Tannenbaum, I957).

pilot study had also proved that supplementary explanations were

the pilot study had shown that they could handle all the 
questionnaire si in this study in English and were also sufficiently 
developed, morally, to make the required moral judgements.^

The study had four questionnaires (appendix B, D, H, and l)
It is mainly in questionnaire II (appendix C) that the subjects 
were required to make certain mor^ judgements (Chapter III page
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(chapter VII page 90 )• The main study sainple like the pilot
study sample showed, that it also knew the meaning of fair-
unfair and. hence no further explanations were given (Chapter VII

89).page
Uthiru, Kanunga, Karuri and Precious Blood Secondary

Schools were chosen for the main study. The procedure followed
before and during the interviews as well as the procedure used
in the selection of the required forms I and II pupils were the

exactly the same as those discussed in Chapter III pages i .
Another reason why these four schools were chosen was that they
all provided the required sample of adolescent hoys and girls.
Uthiru and Karuri Secondary Schools are mixed schools therefore
they conveniently provided both boys and girls. Kanunga was a
boys’ school while Precious Blood was a girls’ school.
THE SELECTIOK OP THE SAMPLE:-

Two hundred and fifty—seven subjects were used in the

The name of the school from which the subjects came.
The district in 'tdiich the schools are located.

o) The nxanber of subjects interviewed in each school.
d) The foxm of the subjects interviewed

and the number of subjects interviewed in each form

I

main study. Table Kill reports the following details:- 
a)

same as those described in Chapter I page if — 5 • 
The reasons why these four schools were chosen are
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e) The group number
f) The part of the study in which the subjects were used*

JABLE XIII
d fb eca

Part of theNames of District
study inin whichsecondary
which theschools the each school
subjects
were used.

were

Total Form 1 Form II Total

Qthiru First minor
Nairobi 8029 8051 40 40 1 study

Second minor
Kiambu 41 41 20 a 41 2 stxidy

Precious Second minor40 40 20 20 40 3Blood studyNairobiSecondary Third and38 1938 38 419School

Third and
48 60Kiambu 12 6030 30 5 fourth minor

studies

1^0

,eoondary 
School

Kanunga 
Secondary 
School

secondary 
schools

Number of subjects 
interviewed in

Form of the subjects 
interviewed

Group 
number

fourth minor 
studies

Girls Isoys

jKaruri 
Secondary
School

1
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Table XIV reports the distribution of age and the school from which
the subjects come:-

DIPPERENT AGE GROUPS IN THE SAMPLE BY SCHOOLSTABLE XIV
3rd & 4thSecondFirst Total

Minor StudiesMinor studyMinor Study

Karuri andKanunga andUthiruAge of
PreciousPreciousSecondarySubjects
Blood Sec*Blood Seo*Schoolin years
SchoolSchoolSubjects
SubjectsSubjects

412
1873813

21 54171614
6825232015
6427181916

10 35121317
145918

of the saflxple was 15*29 years*The mean age
used in the selection of the main studyThe procedure

sample has already beed described in chapter I page 4 “ -



CHAPTER VII
THE_ PROCEDURE OF THE MAIN STUDY

Before cgrry^ ng out the main study permission was obtained.
from the headmasters of Uthxru, Kanunga, Precious Blood and
Karuri Secondary Schools to interview some of the pupils in
forms I and II in each of these schools.

followed in the selection of the requiredThe procedtire
followed when administering questionnairessample and also that
and IV (appendices B, D, H and. l) in theseI version B, II> III

that which has already been

In each

of these
having done

Using these
both of which appear inand I.

appendix B

85)-page(table

1

schools was exactly the same as 
desorihed in Chapter I page 4—5.

XIV,

A -pEHnBIPTIOM OF THE MAIH STUBY
The main study like the pilot study had four minor studies. 

In the first minor study, twelve stories were constructed 
results in table III, Chapter IV (page 43 ).

response, using twelve stories twe questionnaires were
constructed, questionnaire I^ and 1^

These two questionnaires were given to group I

page 79-)

using th©
twelve stories a boy or a girl was portrayed as 

something naughty which required his parents'
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Before the subjects wei^ allowed to fill out the
questionnaires the following infonnation was written on the
blackboard so that they could refer to it when it was
necessary:*-

a) "You should first fill out the front page in every
The word ’Birth-order’ requires you to say-questionnaire •

second, third etc. bom.’*whether you are the first 9

b) ’’The
first and second questionnaire respectively do not necessarily

natural father and natural mother but rather any twomean your
Such two persons

In questionnaire the subjects were told to imagine that

twelve stories.
their ’fathers’ would do or say to them for being naughty. They

to then for behaving in a manner such, as the one

they were the ones who had been naughty as was portrayed in the 
They were then asked to say what they thought

This was one of the recommendations made by the departmental committee 
(Chapter V page 80). This Committee felt that in most African tribes 
fathers and mothers could react differently towards the same misconduct 
done by either their son or daughter. In most cases boys are punished 
by their fathers* If for example a boy misbehaves his father may 
punish him very severely while his mother (if the father was not around 
when the boy misbehaved) could turn a blind eye to the whole incident. 
The opposite may happen if it was the girl who had misbehaved.

common nouns ’father’ and ’mother’ used in the

stories if they thoix^t that their ’fathers’ would do or say 
nothing^
poiiirayed in that story (introduction, of questionnaire I^ 
appendix B) • The subjects were allowed to fill out this

persons in your home who often discipline you.
may be youT natural parents, your elder brothers, sisters etc."

were also told to write the word ’nothing’ against any of the
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An analysis of the subjects responses in questionnaires
and. X3 Was done and. the discipline techniques idiioh were most

frequently attrihuted to both * father* and ^mother* were listed*
In the second minor study an attempt was made to obtain

the mean severity ratings of the discipline techniques obtained
in the first minor study* The mean severity ratings were
obtained, as follows:*-

These subjects

three, fivo' point sematio differential scales: fair-<infair, 
rig^t-wrong and good-bad (Osgood, Suoi and Tannenbaum, 1957)*

A questionnaire (questionnaire II, Appendix D) oontaAyting 
all the discipline techxiiqnes obtained in the first minor study 
was given to groups 2 and 3 (table XIII page 84)*
weiTe ashed to rate the given discipline techniques using the

questionnaire^ and after they had finished it was collected and
o they were allowed to fill out questionnaire 13 *

The subjects were allowed to respond to questionnaire I^ 
first and then to questionnaiz*e X3 in order to rule out the 
possibility of their giving duplicate answers for * father* and mother* (Chapter 7 page 79)*
See introduction of questionnaire I3 in €»pendix B* The instructions ^ven in this introduction is similar to that given in questionnaire except that in questionnaire I3 the subjects are ashed to say what they thou^t their 'mothers* would do or say to them for being naughty.
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Before it was eazplained, to the subjects how to rate the

sentences*
Most of the sentences given using faii*-unfair were those

regarding school discipline. From their sentences, the subjects
showed that they knew the meaning of this pair of word. The
following example given "by one of the subjects of Kanunga
Secondary School was written on the blackboard:—

”If the whole class does something wrong, it is M
for the teacher to pi<dc one pupil and punish him.**

After writing the above sentence on the blackboard the
subjects were asked, ’What should the teacher do in that case?*
One of the subjects answered.

Here the interviewer asked

the blackboard)*
In chorus they answered, ’’fair”, so the interviewer added

for

the following sentence to the second sentence on the blackboard, 
”In this case the teacher is fair”.

"If the teacher cannot find out who did the wrong thing, 
he should punish the ^diole class."

severity of the given discipline techniques using the three, 
five-point scales; fair-unfair, right-wrong and good-bad, they 
were asked to use each of the three pairs of words in their own

In Precious Blood Secondary School, the following sentence 
given by one of the subjects was also written on the blackboard, 
"If the teacher finds the class talking it would be unfair 
her to punish some of the girls".

once again, "What would you say about the teacher in the second 
sentence?" (this sentence had also been written on
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The Interviewer askedf *What shonld she do is order to
he fair?’ One of the subjects answered, ”In order to he fair

(This sentence was alsoshe should punish the whole class*'*
written on the blackboard.)

In both schools, subjects showed a clear understanding
of the meaning of the words fair-unfair but little or no
xmderstanding between the different meanings of the pairs of
words right-wrong and good-had*

The subjects were first of all asked to lock up the
meanings of the words ’right’ and ’good’ from their dictionaries*
In the dictionary the word ’ri^t’ was defined as that which is
according to duty; the standard of permitted and forbidden
action within a certain sphere*

The word ’good’ was defined as ’being idiat it ou^t to he;
useful; favourable*’

In order to clarify the differences in meaning between
the words ’good’ and ’right’ to mean ’according to duty* hence

Let us take the words ’good* and ’bad** A discipline

The following sentence was written on the blackboard.
*’If majority of pupils do not do the homework given by 

teacher X, it would be bad for teacher X to keep on punishing the

technique is good if it is also useful to the pupils, and it is 
bad if it is not useful to the pupils*

pupils every time they fail to do their homework."

the following es^lanations were given to subjects.
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in the firstThe interviewer asked the subjects why,

sentence, the punishiuent f^iven by teacher X was bad. In
' It is badKanun^a Secondary School,

because the pupils will not know how to do their homework just
In Precious Blood Secondarythey have been punished.’because

School one of the subjects answered, ”It is bad because the pupils
will gain no knowledge just because they have been punished.

Mathematics for example they will not knov/ how toIf it is in
solve the problems. ’’

explained to the subjects that the punishmentIt was
given by teacher X

teacher wanted to help the pupilsIf thepupils in any way.
good if he found out why they always failit would have been

of the reasons why this happenedMay be one
pupils did not know hov/ to do the given home-because thewas

did not understand v/hat the teacher taught.May be theywork.
he might in future not only try to teachIf teacher X knew this

better but also make sure
homework he gave.

The subjects were
their sentences they showed thatPromwords

they
It was

right if it is administered by the persontechnique is
The following examples weresupposed to administer it.is

the blfickbnard:-written on

to do his homework.

explained to the subjects that a discipline
who

that his pupils knew what they were

one of the subjects said.

’good’ and ’bad’.
understood the meanings of these words.

was useless because it did not help the

supposed to do in every
asked to make sentences using the



- 92 -

teacher to punish hijn but it is wrong if another pupil wakes

The pupils were told that it was right for the teacher to
punish the pupil who misbehaved because it was the teacher’s

On

who misbehaved because it v/as not liis duty, to see that pupil
beliaved well in the class •

The discipline technique is right if it is admi,mastered
in the right place. The following example was written on the
blackboard:—

”If a pupil in form, four misbehaves it would be wrong for
a teacher to punish him in front of form I pupils. It would be
right however even if he was pxmished infront of his colleagues
in form four."

form four pupil in front of form one pupils because he would
feel very hxuniliated. The form one pupils would not only laugh
at him but also not respect him any more.

The subjects were asked to give their sentences using the

Through their
sentences they shov/ed that they had understood the meaning of the
words ’right* and ’wrong*.

up and hits the pupil who misbehaves."

"VZhen a pupil misbehaves in class it is right for a

words ’right’ and ’wrong’ in their sentences.

duty, to see that all pupils were well behaved in the class.
the other hand it vjas wrong for another pupil to hit the pupiT

In this case it was wrong for the teacher to punish a
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The proced.w?e followed in order to explain how the
subjects were required to rate the severity of the given
discipline techniques using the three, five-point semantic

fair-^unfair, right-vrrong and good—baddifferential scales:
was the same as that which has already been described in

pages 44-45*Chapter
An analysis of the subjects* responses in questionnaire

The mean sevez*ity rating and the standaz^iIX was made*
deviation of each of the discipline techniques were calculated*
Five critez*ia were used in order to select the four discipline
techniques to be used as response alternatives in questionnaire

These four criteida usedIII which appears in Appendix H.
information based on the mean severity ratings and the standard
deviations of the discipline techniques given in questionnaire

Four of these criteria have already been discussed inIX.
68-71IV page 46 and Chapter V pagesdetails in Chapter

but the following one (i.e. the fifth criteria) was not:—

severity ratings of each of the foxxr discipline techniques
should not be significantly different.

Using the five criteria the following four discipline
teohniques were selected. They range from the least punitive
to the most punitive i.e. discipline technique *a* is the least
punitive while discipline technique *d* is the most punitive
(see below)

Advise the child how to behavea.

Tell the child that he is naughtyb.

e) Between the two sexes in the sample the mean

IV,
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Scold, the child.o«
Refuse to help the child.a.

The third, minor study was concerned with the assessment
of the punitiveness of parental discipline towards aggression.
Two questionnaires (questionnaires and Ills* ^pendix H)
each consisting of fourty—five items which portrayed, aggression
towards parents, teachers, siblings, other boys and girls, and
inanimate objects, had the following format:
QUESTIONNAIRE III^

If X kick another boy or girl
c. Scold mePERSON
b« Tell me that X am nau^tyA
d. Refuse to help meWOULD
a. Advice me how to behave

QUESTIONNAIRE III3
If I kick another boy or girl

Refuse to help med.PERSON
Scold meB o.
Advise me how to behaveWOULD a*

b. Tell me that I am nau^ty.

In the introduction of questionnaire IIIj^, these subjects

Questionnaires IIIj^ and III3 were given to groups 4 and 5 
(table XIII, page 84).
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The first person they named, was PERSON A'jetiplined; them.

and the second, was PERSON B (introduction, Questionnaire IIIa»
Appendix H) • In questionnaires and IIIbt the subjects

were told, to imagine that they were the ones who had. behaved in

manner similar to that portrayed in the fourty-five statements.a
They were then asked to choose one of the four alternatives

for behaving in a manner similar to that portrayed in the fourty-
(Introductions of questionnaires IIX^ and XXX3five items.

Appendix H) .
Letters a, b,

whole questionnaire in order to rule out the possibility of
subjects merely circling letters without reading throu^ the
questionnaires.

Before the subjects started working on the questionnaires
the following point was emphasized:-

The four discipline techniques represented a variety of
Every subject should therefore be ablediscipline techniques.

to choose one alternative in all the fourty-five items in the
questionnaires.

in order to show what they thought PERSON A (questionnaire IXI^) 
and PERSON B (questionnaire Ills) respectively^ would do to them

were asked to name two persons^ in their homes vdio often dis—

X The words person .A Md Person B were substituted for father and mother because it was felt that in African Society, 
persons other than the natural parents could be responsible for 
disciplining adolescents and children (Chapter I pages 5-6).

c, d were randomly distributed through the
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The following examples, given, were written on the
■blackboard so that the subjects could refer to them when it was

as:—

Ask me to behave properly

Ask me to apologize

Tell me that I ought to behave properly

Ask me why I misbehaved

Tell me that I ought to be ashamed of my behaviour

Report me to ray mother

The

Pinch me

Threaten to beat me

Give me extra work for example digging or
cultivating

Tell me to leave school if I do not want to learn
Threaten to deprive me of a meal
disciplin® technique ’o' represented:-The

Slap me
Threaten not to pay my school fees

Repozt me to the headmaster or teacher so that I may 
be punished for example by being beaten

such verbal discipline techniques
Warn me not to misbehave again

necessary*
The discipline technique, ’a' for example represented

Report me to my father 
discipline technique »b’ represented:-

Be angry with me
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Deprive me of a meal
Send, me out of the house

The last discipline technique represented;-
Refuse to pay my school fees
Stop me from going to school

After the above explanations the subjects were asked
whether there were any discipline techniques they knew but
could not place them under any of the given foxir alternatives.
Since no response was given they were told that each one of them
should be able to choose one alternative in every one of the

and XII3 (appendix H).fourty-five items in questionnaires III^
The subjects were allowed to fill out questionnaire IIlA*

This was done inwere
to rule out the possibility of the subjects giving duplicateorder
in both questionnaires*answers

THE

way

and also

I

I

description 
chapter V page 50 )•

After they had finished and the questionnaire was collected, they 
allowed to fill out questionnaire III3.

noDING IHSTRUCTIOKS:-
These have already been discussed (chapter IV, page 49).

yjjT.TABILITY OF THE SOAIg;-
The test reliability of the scale was measured in the same

as it was in the pilot study, chapter IV gives a detailed 
of the technique (pages
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THE VALIDATION OF THE SCALE:-
In order to validate the scale, the concept of construct

The method was the same as that used in
50-58)

validity was used.
the pilot study and is discussed in chapter IV (pa^s 
and also chapter V (pages 74-78).



chatter VIII

p-ffSTTLTS OP THE I.l/kIN STUDY

The

done and it yielded the followingof the
techniques:-disciplinetwenty-six

Beat me1.
with me2.

Send me5.
that I am naughtyTell me4.
extra work e.g. digging or cultivatingGive me5.
not to misbehave againVZarn me6.

teacher or headmaster to beto the

Scold me8.
How to behave

9.
10.

of a mealme
I misbehaved

12.
to pay my school fees

15*
pinch14.

15. pens etc.,
Refuse16.

to leave
17.
18.

me

Threaten
to apologize

content analysis of the responses give by subjects 
questionnaires lA and 13 (appendix B)

7.

me
, that I ought to behave properly
to help me e.g. not buy me clothes,

school if I do not want to learn

19.
20. Report

Tell me

Advi?e me

Slap me

Report me 
punished e.g. hy being beatefl

Tell me
to depidve me of a meal

11. Deprive

Ask me 
Threaten not

in the twelve stories in 
first minor study was

me to my father

Be angry
out of the house
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Report me to my mother21.
22.

Refuse to pay school fees for me23.
Tell me to behave properly24.
Threaten to beat me
Stop me from going to school26.
The discipline technique ’Beat me’, was mentioned

frequently than all the other discipline techniquesmore
It was however the father who was

attributed more to the father than to the mother by bothwas

discipline technique, ’Slap me’.the
The discipline technique, ’Be angiy v/ith me’ was

the father

rarely deprived them of their meals.

that the

25.

mothers
Both girls and boys attributed the discipline technique 
to pay W school fees/ mainly to their fathers.• Refuse

V/hen an analysis of the subjects’ responses in
questionnaires and I^ (appendix b) was made it was found 

difference in punitive scores between ’mother’and

by both girls and boys.
said to beat more frequently than the mother and, it was the

mentioned more frequently by boys than by girls and it was 
who often became angry with the boys.

girls and boys.
The boys also said that their mothers rarely administered

The girls said that their fathers unlike their

boys who were more frequently beaten than the girls.
The discipline technique, ’Ask me why I misbelaaved •

Tell me that I ought to be ashamed of my behaviour
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»father’ led to a -value that v/as less than the critical -value

of ’t’.

II
deviations of

The method used in these computations hascalculated*were
detail in chapter V, page 66 .

the standard
severity scores range from theOnly the meantechniques.

lowest mean severity score©to thehighest

already been discussed in
shows the mean severity scores and

(appendix D), the mean severity ratings and the
each of the twenty-six discipline techniques

Table Xnil
deviations of all the twenty-six discipline

Using the responses made by subjects in questionnaire 
standard
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THE MEAN SEVERITY SCORES AML THS STAMLAELTABLE XSC
L'PiVIATIOMS OP THS DISCIPLINE TECHHEQXrSS

MEAN 1DISCIPLINE TECHNIQUES

10.68

7.70 3.10

7.68 3.91
school if he does

the child of a meal

score indicates a low severity score
Footnote:

S.Lo

1 A hig^
and vice

clrild to the mother
child to the father 

that he is naughty

13.20
13.14
12.52
12.31
12.26
12.25

4.85
4.61
4.60

3.02
2.79
3.22
3.09
3.51
3.40

3.83
3.62
4.01
3.53
3.72
3.64

3.82
3.53
3.55
3.19
3.49
3.61
3.70
3.32
3.24

2.85
2.56
2.65

mean 
versa

10.00
: 9.48
9.10
7.96
7.94

7.63
7.33
7.22
6.77
6.72
6.53
6.43
5.85
5.46

etc. 9
for the child 
to school

school fees for the child 
child of a meal 

out of the house 
the child e.g. not buy him 

school uniform, pens etc., 
school fees

Advise the child how to beiiave
V/arn the child not to misbeliave again
Ask the child to behave properly
Ask the child to apologise
Tell the child he ough to beiiave properly
Ask the child why he raisbeliaved
Tell the child he ought to be ashamed of his 
behaviour
Report the 
Report the 
Tell the child • 
Pinch the child 
Threaten to beat the child
Pp-noT’t the child to the headmaster of teacher 
so be way be punished e.g. by being beaten 
Give the child extra work e.g. digging or 
cultivating 
Tell the child to leave 
not want to learn 
Threaten to deprive 
Scold the child 
Be angry with the child 
Slap the child 
Beat the child 
Threaten not to pay 
Deprive the 
Send the child 
Refuse to help 
clothes, 
Refuse to pay J 
stop the child from going
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The follov/ing five criteria were used in order to select

These five criteria were:

category of discipline techniques, for
example verbal discipline techniques should be
represented by one of the four alternatives selected.
Under the first criterian the following four discipline
techniques vzere selected:

Advise the child how to behave
Report the child to the mother
Tell the child to leave school if he does not
\7ant to learn,
Tlireaten not to pay school fees for the child

the above four alternatives represented aBach of
techniques and these discipline techniquesof disciplinegroup

which were near the mean severity scorehad mean

of
The

should have a small variance in order to minimizealternatives
subjects regarding their severity ratings,amongdisagreement

discipline techniques chosen under the first
Kone
criterion

otherBout
criterion.

of the four
satisfied the requirement of the second criterion, 
discipline techniques had to be chosen under this 
Each of the four discipline techniques selected

severity scores
teclmique which represented them.

alternatives in questionnaires

a) Bach of the four discipline techniques should

four discipline techniques which were used as response 
and Illg (appendix h).

represent a

the discipline
second criterian required that each of the four
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criterion belonged to each of the four groupsunder this
the foxir discipline teclmiques chosen underrepresented by

The four discipline techniques chosenthe first criterion.
chosen as follov/s:-under

’Warn thetechnique,
discipline technique, ’Report the child to

the mother, ’ also

chosen.Instead of
school if heleave

•Be angrytechnique.
•Threaten not to pay school fees for thetechnique,

technique ’Refuse to pay school fees for the

Tell the child that he is naughty
Be angry with the child
Refuse to pay school fees for the child.

criterion required that each of the four

alternatives
across

that the
Out of the four discipline

the
satisfied the requirement of the first criterion,

techniques

the second criteii.on were
the discipline technique, ’Advise the child how to

discipline technique,
the discipline technique, ’Tell the child to

, does not want to leamj the discipline
with the child^ was chosen and instead of

gijie third
should not differ significantly in their mean 

different age groups in the sample so

Instead of 
behave,' chosen under the first criterion, the discipline 

child not to misbeliave again’, was chosen,

discipline
The four discipline techniques chosen

severity scores
disagreement of severity ratings across age groups in 

niinimizod.
sample m^y

v/hicii

under the second criterion were;-
Wa3?n the child not to misbehave again

the discipline 
child,' the 
child,' was chosen.

and instead of the
chosen under the first criterion, the

’Tell the child that he is naughty/ was
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Among the four discipline techniques chosen

Instead of the

Instead of the

discipline

child’ which satisfied the requirement of this criterion was
Under the third criterion therefore, the following fourchosen*

discipline techniques.
Advise the child how to behave
Tell the child that he is naughty
Scold the child
Refuse to help the child

The method used for calculating the mean severity
scores across the age of the sample has already been described

in detail in Chapter V, page 70.

’Refuse to pay
and second criteria, the discipline technique ’ Refuse to help the

requirement of the third criterion was chosen.
techniques, ’Stop the child from going to school’ and 

school fees for the child’, chosen under the first

of this criterion.
under the second criterion oiily one discipline technique that
satisfied the requirements of this criterion.

’Deprive the child of a meal’ and ’Bediscipline techniques, 
angry T-vith the child’, chosen under the first and second criterion 
respectively, the discipline technique, ’Scold the child’ which 

unlilce the former two discipline technique did satisfy the

the only discipline technique wiiich satisfied the requirement 
of this criterion was, ’Advise the child how to beliave,’ the 
other three discipline techniques failed to satisfy the requireioent
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Table below shows the mean severity scores by age
for the four alternatives.

TAHL3 'CVl Severity scores across age.

AGE IH YEARSFOUR DISOIELIIIE TECHNIQUES

14 1613 15 17 18

13.67 14.05 13.39 13.11 L2.58 0.3.44

8.33 8.63 9.43 9.78 8.73 8.89

7.267.67 6.42Scold the child 7.75 7.45 6.00

4.33 4.44 4.87 5.05 5.00 5.11

The fourth criterion required that each of the four
discipline techniques should not differ significantly in their
mean severity ratings across the subjects’ fathers’ education
level in order to mi ni tut ze the disagreement regarding severity
ratings across the subjects’ fathers’ education level. Of the four
discipline techniques chosen under the first criterion, the only
discipline technique which also satisfied the requirement of this

Out of the four
discipline techniques chosen under the second criterion the only
discipline technique which also satisfied the requirement of this

’Tell the child that he is naughty* •; ’ All the fourcriterion was,

Advise the child how to 
behave

Refuse to help the child 
e.g. not buy him clothes 
etc.

Tell the child that he 
is naughty

criterion was, ’Advise the child to behave’.
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discipline techniques chosen under the third, criterion
however, satisfied, the requirement of this criterion too* Under
this criterion therefore the follovdng four discipline techniques

were selected:-
Advise the child how to behave
Tell the child that he is naughty
Scold the child
Refuse to help the child e.g. not buy him clothes etc*
In order to calculate the mean severity scores across the

subjects* fathers* education level the same procedure as that
already discussed in chapter V page 71 Tablewas used*
below shows the mean severity scores of the four discipline

TISAK SEVERITY SCORES ACROSS EDUCATION LEVEL OP Ss'PATHBRS*

POUR DISCIPLINE TECffi^HQUES

6-8 Above 80-2 5-5

15.86 15«»85 15.5015.27Advise the child how to behave
9.009.27 8*28 9.44Tell the child that he is naughty
7.507.06 7.00 7.80Scold the child

4.65 4.505.06 4.42

The fifth criterion required that each of the four
discipline techniques should not differ significantly in their

severity ratings across sex in order to minimize the disagreementmean
Out of the four disciplineregarding severity ratxngs across sex*

Refuse to help the child e.g. 
not buy him clothes

EDUCATION LEVEL OP Ss FATHERS BY 
CLASSES

techniques across the education level of the subjects* fathers:-

TABLE
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techniques chosen under the first criterion the only discipline
technique wliich also satisfied the requirement this criterion

’Advise the cliild to beliave»’ Out of the four disciplinewas,
techniques chosen under the second criterion only one discipline
technique also satisfied the requirement of this criterion,

’Tell the child that he isthis was the discipline technique,
All the four discipline techniques chosen under thenaughty’•

thi rd and fourth criterion however satisfied the requirement of
These were:-this criterion too.

Advise the child how to behave
Tell the child tliat he is naughty
Scold the child
Refuse to help the child e*g. not buy him clothes, etc.
Tn order to calculate the mean severity scores

the same procedure as that used in calculating the
severity scores across age and the education level of themean

This procedure has already beensubjects’ fathers was used.
70-71 belowTable X5HH.discussed in detail in chapter V page

BOYSGIRLSDISCIRGINB TECHNIQUES
6«256*08

3.73
3q25

2.052o35

Advise the child how to behave 
Tell the child that he is naughty 4.27

2.95Scold the child
Refuse to help the child for example not buy 
him clothes,

across sex.

shows the mean severity scores across sex.
table the mean severity scores across sex
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After having considered all the five criteria it was felt
that the above foiir discipline tecliniques should be selected
to be used as response alternatives in questionnaires

because they fulfilled more of criteria than all
The

discipline technique ’Tell the child that he is naughty’.
fulfilled the requirements of ciiteria two, three, four and five#
Under the first criterion it v/as the third choice hence it
also fulfilled the requirement of this criterion fairly well#

The discipline technique, ’Advise the child how to
foxirth and

fifth criteria, and under the second criterion it ms the second
choice, therefore it fulfilled the requirement of this criterion
also fairly well.

The discipline techniques, ’Scold the child’, and
’Refuse to help the child’, were chosen because they were the only
discipline techniques in their respective groups which fulfilled

of criteria than all the others.more
The chosen four discipline techniques were given letters

, and d respectively and in order to compute punitivea, b, c
for each of the subjects in the sample, weighted scoresscores

3, and 4 were given to discipline techniques a, bof 1, 2,
The analysis of the responses given by subjects inrespectively#

of the third minor study (appendix h)questionnaires

was made.
added together, first for Person A and then for Person B.were

Mean punitive scores were computed for each of the subjects in
A mean punitive score was calculated for

the vihole group and it was found to be 105.2.

behave’, fulfilled the requirements of the first, third,

the sar^jle (appendix L) •

and IIIB
Por each subject in the sample, the weighted scores

, c, and d

III. and IIIA -D
the other discipline techniques in their respective groups#
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An attempt was made in order to find out whether there
statistically significaiit difference in punitiveness for. aggressionwas a

The mean punitive scores for girlsbetween girls and boys.
A t—test Vi/as used to105.43 and that for boys was 101.02.was

test whether these two means were statistically significantly
The value of the observed ’t’different from one another.

not significant at 5^ significance level hence it V7as concludedwas
that there was statistically no significant difference in

An attempt was also made to find out whether there
statistically significant difference in punitiveness betweenwas a

In order to do this the mean punitive scoresPersons A and B.
for Persons A and b were computed for the whole sample and these

V/hen a t-test was used to106.36 and 100.46 respectively.were
test whether these two means were statistically significantly different
from one another, it vzas found that the value of the observed ’t’

It was therefore

concluded that there was a statistically significant difference in
punitiveness between Persons A and B (appendix m). Person A was

Using a t-test an attempt was made to test whether there
statistically significant difference in punitivenesswas a

between girls and boys in Persons A and B. Neither of the values
of the observed ’t’s*, was significant at 50 significance level,

hence it was concluded that neither Person A nor Person B was
statistically different in punitiveness with girls and boys
(appendices 0 and P).

pun-1 tlTOness between girls and boys (appendix N) .

more punitive than Person B.

was significant at 5% significance level.
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difference in punitiveness between ’fathers*

who
and also between ’mothers’ who had been to school and those

Neither of the values of the

concluded that there vra.s statistically no significantwas
difference
and those who had never been to

a
The value of the observed

statistically no significant difference

The same procedure
was used in calculating the reliability ofPage 73chapter V

the scale*
Kunder - Richardson formula 20 was used in calculating

the reliability of the scale.

I-

who had never been to school.
observed ’t’s* were significant at 5^ significance level hence it

first-borns and the non-first-borns.
It’ was not significant at 5/^ significance level, hence it vzas

(appendix S).

THE RBUABIUTY OF gHE SCALE;

significant

had been to school and those who load never been to school

lastly at- test was used to test whether there was 
statistically significant difference in punitiveness between the

in punitiveness between ’parents’ who had been to school 
school (appendices Q and R)

concluded that there was

as that which was discussed in

r,,

Two t-tests vzere used to test whether there v/as a statistically

yy puulitiveness between first—boms and non—first—boms

Kunder - Richardson formula 20;

' The reliability of questionnaire (appendix h) 

was first calculated and then tliat of questionnaire II 
(appendsy h). The internal consistency for questionnaire IIIj^
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Thesev/as

reliability

The variance for Person A items was found to be 51ol8
Kuder-Richardson formula 20;-

« 9.0364

ss O»83

internal consistency for person A was 0.83The
computation of the reliability of questionnaire wasThe

The variance for Person B items was found to be

93.51.
-Richardson formula 20;-Kuder

=10.182

s: -

= 1 I 51.18 - 9.0364
U5-IJ \ 51.18
1.010638 X 0.8234 = 0.8322

s;

The computation of the reliability of questionnaire

v;.

0.83 and that for questionnaire was 0.90.
coefficients indicate^that the scale was unidimentional#

was as follows;-

as follows;-
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)

=1«O1O658 X 0.8911 = 0.900519

=0.90

internal consistency for Person B items wasThe

0.90.
responses were

and it vTasand III

In questionnaire
was found to be 0.92

The

as
the validation of the

page

the relationship
scores and their:-

the
may be

validity of the scale.

was 0.79
the reliability for boys' responses 
that for the girls' responses was 0.90

I 85«5376
94 ) V 93.5196

parental punitive
a) Tribal and religious prejudice

III^

while

as in the

b) Aggression
curvi-linear hence a chi-square test was used in calculating

The reliability of boys' and girls' 
calculated separately in questionnaires HI^ 

reliability of boys responses in questionnaire

Vaj-idation of the scale l
theoretical construct used in this study is the same

65 \ - 10.182
= 19521 j 93.5196

that given in chapter V page
The coding instnzuctions used in

scale have already been discussed in chapter V, page 5Q
pilot study (see chapter V page 75 ) it was felt that 

that might exist between the subjects'

found that the
while that of girls' was 0.86.
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below shows the observed frequency by parentalTable ZiX.

punitive scores and tribal and religious prejudice scores.

ZES THS OBSERVBD PRBQWCY BY PUIUTIVE SCORESTABLE
AMD PREJUDICE SCORES.

PREJUDICE SCORES TOTALPUITITIVB SCORES

5-81»4

47571046 - 105

482820106 - 165

6530Total

, where 0 was the observed frequency

X^Cl.d.f) = 4*59

was more than theSince
was statistically significant*

It was

for girls and boys were talcen separately and chi - squarescores

were statistically significant.
An attempt was made using at- test to test whether

(l.d.f.) was 5*841 at
.2/ was5^ significance

4.59. Since the value of the observed ’X' 
expected value, then the observed 'X '

therefore concluded that there was a correlation between

The value of the expected ’X^*

test computed for each set of scores, none of the values of the 
\ 2’ obseived X

95^

level and the value of the observed ’X 
.2,

= rji( 0 - E )
E

and E was the expected frequency in each cell.

the punitive scores and the prejudice scores of subjects.
V/hen, however, the mean punitive scores and prejudice
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The value of the observedbetween the girls and the boys.
significant at 5^ to significance level. It was thereforewas

concluded that there was a statistically significant difference
The girls were

more
At- test was also computed to test whether there was

statistically significant difference in prejudice between thea
The value of thefirst

was notobserved

significant
and the non -

below shows the observed frequency byTable
scores and aggression scores.punitive

THS OBSERVED PEEQUEHCY BY PUNITIVE SCORESXXTABLE
AND AGGRESSION SCORES:

AGGRESSION SCORES TOTAL

20 - 390-19

7 484146 - 105

17 4730106 - 165

71 24 95Total

( 1. d. f.) = 5.57

mean punitive
SCORES

2 X

there was a statistically significant difference in prejudice
'V

level, hence it was concluded that there was no statistically 
difference in prejudice between the first - boms

in prejudice between the girls and the boys « 
prejudiced than the boys (appendix u) .

- borns ana the non - first - borns
'C was not statistically significant at 5^ significance

first - boms (appendix W).
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was

was more than the5o57»
was statistically significant.

It viSLs therefore concluded tliat there was a correlation
betvzeen the punitive scores and the aggression scores.

scores for girls and boys were talcen separately and a chi—square

were significant.
Using a t—test an attempt was made to test whether

between the gii'ls and the boys.
hence it v/as concludedsignificance level.was significant at 5

statistically significant difference in
The girls were moreaggression betv/een the girls and the boys.

aggressive than the boys (appendix t).
A t—test was also used to test whether there v^zas a

statistically significant difference in aggression between the
The value of thefirst - borns and the non - first borns.

observed was not significant at 5% significance level, hence
it was concluded that there was no statistically significant
difference in aggression between the first - borns and the non-
first — borns ( appendix V)

there was a statistically significant difference in aggression
The value of the observed ’b

(l.dof.) v/as 3.841 at
2 significance level and the value of the observed ’X •

Since the value of the observed ’X 
2 

expected value, then the observed ’X '

o
The value of the expected ’X

test computed for each set of scores, none of the values of the
P/ observed 'x*^

that there was a

V/hen, however, the mean punitive scores and the aggression



CHAPTER IX

for adolescents*
those adolescents who were in foims I and II in day secondary
schools*

I

In the design and validation of the scale responses of 
adolescent girls and hoys were used since the scale was meant 

The subjects used in the study were only

The designing and the validation of the scale was done 
throngh four minor studies each of which had its own
questionnaire*

The first minor study consisted of questionnaires Ij^
and IB (appendix B)*

The second minor study had questionnaire II

In questionnaires and Ig of the first minor study, the 
subjects were required to give a variety of discipline 
techniques administered to them by their ’fathers’ and ’mothers’ 
for behairing in a manner similar to that portrayed in each of

(appendix H)*
The fourth minor study had questionnaire 17 (appendix !)♦

summary and CONCLUSION'S:
The aim of this study was to design and validate 'A Parental

Punitive Scale or the Kikuyu, Rural Adolescents .

(appendix D) •
The third minor study had questionnaires aJid Ills
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The discipline techniques

heating.
The findings of this studyadolescents were rarely "beaten.

could possibly have been due to cultural differences so that
among the Kikuyu, beating is still administered to adolescents.

The discipline technique ’Beat me’, was also more
Sears and his

Xn their study.

they found that the boys received more physical pxmishments
than the girls.

It was also the father vdio was said to beat more
This, as already been stated in

as to rfiy certain things are wrong and should not therefore be 
done, would he a more effective discipline technique than mere 

Ominde (19^;?) found out that among the Luo the

frequently mention by hoys than by girls, 
colleagues (1957) reached similar conclusions.

The discipline technique, ’Beat me’ was mentioned most
The investigator had expected that this discipline

the twelve stories (appendix B).
mentioned by subjects were listed (chapter VIII, page 99)-

frequently than the mother.
rhnpfft-p page IOQ. is one of the reasons tdiy the father not

frequently.
techniqu-Q would rarely he mentioned by adolescents since at 
their age, their parents would rarely administer this discipline 
technique hut would more often administer, verbal discipline 
techniques. The investigator thought that at adolescence, 
parents would more often administer verbal discipline techniques 
hecauge the adolescents can reason out things. An explanation
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in the Kikuyu tribe hut also in some other African tribes

oaloulated. by aciding together the mean severity

my

Inbe
it is considered, to be important because both parentsAfrica,

teohnicjues was

of all verbal discipline techniques and then dividing

only
(Maleohe, 1953) is feared by both children and adolescents.

They have less fear for the mother.
A mean severity score for all the verbal discipline

method, a mean
discipline techniques and this
e^qpeoted by the investigator, the subjects considered the verbal 
discipline techniques to be less severe than the physical

discipline techniques.
Althou^ they were not entirely physical discipline 

techniques, ’Stop me from going to school’ and 'Refuse to pay 
school fees', were considered by most of the subjects as

The reason for this could be that most of

scores
the total by the number of verbal discipline techniques.
When this was done, the mean severity s core of all verbal 
discipline techniques was found to be 10.59. Using the same 

severity score was calculated for all physical

and their children look at It as a venue throng idiich one can

was found to be 6.45« was

the most severe.
the subjects in this sample considered formal education as one 
of the most important assets in their lives. Earlier investi
gators found that in Africa, formal education is considered to 

extremely important (Callaway, 1963? Silvey, I969).
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©scape from the drudgery of fanning and also through which one
can get a well paid joh. Those, in school, hope that the job they
get after leaving school will bring them enon^ money to enable

Being stopped from going to school and being refusedfamilies*

money to pay school fees were consequently considered by most
of these subjects as the most severe discipline tenhwigMAa,
They felt administering any of these discipline techniques meant
crushing forever the aspirations of a bright future.

aggression shown to people and inanimate objects. When an

cultural differences. It could be that among the Kikuyu there 
is no difference in punitiveness between girls and boys.

When an attempt was made to test whether there

Questionnaires and III3 of the third pilot study 
assessed the punitiveness of ’parental' discipline towards

was a
statistically significant difference in punitiveness between

them not only to live a comfortable life, be economically.
independent, .from ,their parents, buf also be able to help their

attempt was made to find out whether there was a statistically 
significant difference in punitiveness between girls and boys. 
It was found that the difference was not statistically 
significant (appendix N). In their studies, Raum (1940) and 
Apoko (1967) found that girls were more severely punished than

boys. The inconsistency between the present investigator's 
finding and that of the above investigators could be due to
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Persons A and. By it was found, that there was a statistically
significant difference in punitiveness Between Persons A and B.
Person A idxo was represented hy the ’father* was more punitive
than Person B represented by the ’mother* • This finding was simi
lar to the finding of the first minor study in which the subjects
said that it was the ’father’ who administered the discipline

In answer to the question ’Who often punishes you when you do

said it was the ’father*.
taken separately, it was found that it was only 4^ of the
girls idxo said it was the ’father’ as against of the boys.
From these findings the following conclusions could be drawn:

a) Generally speaking it is the ’father* who punj ah eg

b) The ’father’ punished the boys more frequently than
he punished girls.

o) The ’mother’ punished the girls and the boys less
severely than the father.

When an attempt was made to find out the effect of formal
education on ’parental* punitiveness for aggression, it was
found that formal education had statistically no significant

d) The ’mother^punished the girls more frequently than 
she punished the boys.

something wrong?* asked on the front page of questionnaires
II and III/^(appendices B, D and H) , 63^ of the whole sample

When however the girls and boys were

more frequently and more severely than the * mother’•

technique, ’Beat me’, more frequently than the mother (page 100).
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This -PHnaing was similar to that of Nance, L. and.

practices.
Kohn and Schooler (1956) and Sears et al. (1957)»Like

had an

for aggression leads to hi^
A Chi-square test

of

scores

the present investigator found no significant effects of Lirth- 

order patterns on ’parental* punitiveness for aggression.

The reliability of the scale using Kudei^Richardson’ s

fornrula 20 was 0.83 in questionnaire and O.9O in

These results indicated that the scale

prejudice
using the mean parental punitive scores and the prejudice

of subjects, a positive relationship was found between

high parental punitiveness
prejudice and aggression was calcfulated.

computing the validity of the scale and the results
the scale had an acceptable validity

questionnaire Ills- 
acceptable internal consistency (chapter VIII, page 112-113). 
The validity of the scale, based on the theory that

effect on ’parental* punitiveness for aggression (appendices Q

and R)«
Treiohel (1970) wbo ia their study on the effects of formal

J education on child-rearing practices reached the conclusion 
f that formal education had no significant effect on child-rearing

(chapter VIII, page
In questionnaire IV, which was used for the validation 

-the scale, questions, 1, 2, 3, 4t 5» 6 and 7 assessed the 
of subjects. When a Chi-square test was computed

was^n
obtained showed that

114-116).
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less
often<

statistically no significant difference inThere was
between the first boms and the non-first-boms

was
aggression

between the girls and the boys were statistically

continually
severely pxinishedj less harshly treated and not criticised

prejudice scores*
by Allport (1954), Frenkel - Brunswick (1948) and Young, K. 

(1957) • These iirvegtigators had reached the conclusion that 
most children vdio are severely punished, harshly treated and 

criticised have more prejudice than those vdio are

8 assessed the aggression of subjects.
computed between the mean parental punitive scores for 

and the aggression scores of subjects, a direct

prejudice
(appendix W).

In questionnaire IV of the fourth minor study, question

Wien a Chi-square test

psrejudice 

significaii^i hence it was concluded that the girls were more 

prejudiced and more aggressive than the boys (appendices T and U). 

The finding was contrary to the expectations of the present 

investigator idio expected that there would be no statistically

was similar
Becker, 19^4)•

In this study, the differences observed in aggression and

the mean parental punitive scores for aggression and the
Similar findings had earlier been reached

relationship was found between them. This findingand positive
to that of earlier investigators (Sears et al, 1957»
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significant differences in aggression and. prejudice "between the
girls and the hoys since there were no statistically a-i gn-i f-i nant
differences between them in ’parental* punitiveness.

Although throughout this study, the investigator

comparisons were done with certain reservations and limitations
since parental discipline as already stated in chapters I and

It is also important to hear in mind that even though 
there were some similarities between some of the findings in 
the present study and others done earlier among the Kikuyu, it 
would be unwise to make definite and conclusive remarks

II, differ not only cross-culturally but also across tribes.
It is possible that some of the contradictions found between

compared her findings with those of local studies (Raum, 1940;
Apoko, 19675 Kaye 1962; Ammar, 1962; etc.) and others done 
abroad (Sears et al- 1957; Nance, D. and Treichel, I97 ; Kohn 
and Schooler, 1956; etc.), it should be borne in mind that these

There were no birth-order effects observed on aggression 
(appendix V).

some of the findings in this study and other findings of earlier 
studies were mainly due to cultural and tribal differences.

regarding parental discipline among the Kikuyu since the 
findings of this study are rfiolly based on adolescent reports. 
The perceptions of adolescents on parental discipline may 
differ from those of their parents, hence in order to make
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definite anH conclusive remarks on Kikuyu, parental discipline
parental discipline should also be obtained,

and it would only be after the comparisons between adolescent

investigator felt that research should soon be directed in to

1>)
secondary schools because it would be easy to

Since the adolescentstrace the
live at home

attending day 
parents of such adolescents, 

with their parents.

interviewed.
It would be better to concentrate on adolescents

parental reports on

to obtain data on parental discipline using parental reports. 
The designing of this scale has made it very easy to obtain 
data on adolescents’ perceptions on parental discipline. The 
data from parental reports should be compared with that of 
adolescent reports and its reliability should be calculated. 
This would be a very important research:-

a) Both the parents and the adolescent should be

and perental reports had been made that conclusive remarks 
could be made on Kikuyu, parental discipline. The present

this field of parental discipline among the Kikuyu, in order
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APPENDIX A

v^USS'flCKNAlIB II
tntrcductic-n;

In each story a boy or atvzelve stories here.There are
His parents come to knowsomething naughty.

that you are the one who hasto imagineI want youabout it.
I wantnaughty in all the twelve stories.done somethingsaid or

think your father would do or say to youwhat youto tell meyou
mother would say or do to you forthink yourand also what you

being naughty.

STCRISS
He entered a nearby

1.
unripe oranges to play ’’football" with.and picked somefarm
caught him and reported him to his parents.of the farmThe owner

father Kamau’s

motherKainau’s

to the pot of drinking water. Her
Wambui was2. Wambui told her "Why don’ta

wake upyou
fatherWambui’s

motherWambui’s

brother. Njuguna 
and fetch

sitting next
sked her for water.

water for yourself^’ His parents heard this.

girl has said or done

home from school one day.Kamau was going



Wanjiku told the teacher, ’’Why
don’t you go and get the chalk yourself or send someone else 7”

Wanjiku’s father 

V/anjiku’s mother 

Kjenga liked eating from one particular plate. One day h^s4.
food in his favourite plate.mother served his sister, Wanjiru,

Njenga

mother 

sent to the shops to buy sugar. He met an old
started making various jokes to him. Ngugi did not

he took a stone and threw it to her. This
reported him to his parents.old woman

father 

mother 

started eating it.

from the headmaster’s office.

Njenga’s

Ngugi

His parents were there.

5.

3o

Ngugi’s

VZanjiku was one day sent by her teacher to fetch him some chalk

woman who
like her jokes so

Njenga’s father 

One day Ngugi was
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TheyNgigi and his brother went to graze their sheep one day.
The sheep went into their farm and started

His mother saw the sheepeating the maize which was growing.

Ngigi’s father 

Ngigi’s mother 

He hid his pen.Kimani was one day annoyed with his brother.7.
When Kimani’s brother went to school he had to use a pencil.
Kimani’s brother reported Kimani to his father.

Kimani’s father 

Kimani*8 mother 

Kiarie was one day late to go to school.8.
stick to beat him because he had come late. Kiarie ran away

Ue missed the first lesson in class. His teacherand hid.
reported him to his parents.

Kiarie’s father 

Kiarie’s mother 

started playing.

and came and drove it out.

6.

They were reported to his father.

His teacher took a



One day Mburu and his sister were dressing to go to school.9

it is only Tuesday?” Mburu instead of telling his sister

His sister reported Mburu to his parents*anything hit her.

iMburu’s father 

liburu’s mother 

One day Mbugua’s partner, Kinvithia was out during break time
Mbugua took Kinuthia’s English exercise book and tore out

He told Mbugua’s brother.papers.
Mbugua’s brother reported him to his parents.

father 

Mbugua’s mother 

Gaceru was one day asked for!!•
Gaceru asked Kogi, ”VZhy don’t you ask your father to buy you a
rubber or is he too poor to buy

Gaceru’s father 

Gaceru’s mother 

Kinuthia came to know*

Mbugua’s

10*

a rubber by Kogi his friend.

a rubber?”

xMburu’s sister asked him, ”V»hy are your clothes so dirty and
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His parents12.

They told him, ’’You could have got

better marks than that”, Kaniaru replied "You people, why

Kaniaru’s father 

Kaniaru’s mother 

Cue day Kaniaru got very poor marks in the test*

don’t you mind your own business?".

came to know about it.
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APPENDIX B

NAME
SB
02DEH OF BIRTH
NUMBER OF BROTHERS o o

NUMBER OF SISTERS oo

number of older BROTHERS o • e>o*o

NUMBER OF OWER SISTERS o

name of father
NAME OF MOTHER e o

FATHER'S EDUCATION LEVEL

MOTHER’S EDUCATION LEVEL

FATHER’S OCCUPATION o o

MOTHER’S OCCUPATION o

age cf father

age of mother

who often PUNISHES YOU WHEN YOU DO SOMETHING WRONG?

QUESTIONNAIRE lA, VERSION B<



(3.^

Introduct ion s —
In each story a child has said

His father has come to know about
I want you to imagine that you are the one who has said

done something naughty in all these stories.or
I want you to tell me what you think your father would

If in any of thedo or would say to you for being naughty.
twelve stories you think your father would say or do nothing

•nothing* against that story.to you, write word
At school everyone in Kimani’s class had been asked

These sticks were to beto bring

'Zhen going home Kamau

entered a nearby farm and cut
The owner of the farm caught him and reportedthe next day.

him to his fatherj
Kimani’s father o D O

Njuguna was sitting next to the pot of drinking water.
Njuguna told he, "WhyHis sister.

don’t you wake up and fetch the water for yourself?" His father

Njuguna*s father

Njoroge one day was sent by his teacher to fetch3.
him some chalk from the headiaaster*s office. Njoroge replied.
••^tfhy don’t you go and get it yourself or send someone else?"

Njoroge*s father o

Here are twelve stories©

heard this©

used for constructing a small store©

2.

1©

The teacher reported Njoroge to his father©

it ©

or done something naughty.

a stick about ten feet long

one stick to take to school

VZambui, asked hiia for water©
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Vanjiku’s ijarents had visitors. Wanjilcu was sent by
her mother to buy milk, .su2;ar and

She met Kamau, v;bo was a friend of hors. Theyvisitors
VZhen V/anjikuThey talked for over an hour.started talking*

returned home she found that he father had become very impatient.
V/anjiku’s father

i.’gugi was going to the shops to sell milk one day.5.
He gave Kgugi ten cents to go and buyI'ui old man saw hira.

Ngugi refused. The old raan went and reportedhim some snuff.
him to his father.

6. one
VZlien both wereBach of them carried a book to read.day.

busy reading,
The mother who was cultivating nearby saw themaize.

She reported Ngigi and his brother to theand drove it away.cow
father.

7.
She decided to take revenge by alsoher home.who lived near

She started telling other pupils in the cla^ss
Wambui’s father come to knowhow poor

about this.
fatherWambui * s o

He was sermoned by the teacher who was on duty thatassembly»

8.

4.

Ngigi's father .
Wambui was one day annoyed by her friend Njeri,

Kgugi’s fat her ....••«•
Ngigi and his brother went to graze their cattle

eating

a loaf of bread for these

annoying Kjeri.
Njeri’s parents v/ere.

Kiarie was one day late to attend the morning

one cow strayed into the farm and started
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This was reported toHe missed all the morning lessons.

Kiaries’s fa'ther o

SheWanjiru had been late to prepare lunch one day.9.
started hurrying up everything so that the time her parents

Ker brotherarrive the food would at least be
She asked him|the meanwhile sitting idle watching her.

with lighting the fire instead of"Why don’t you help me

In reply
II WanjiruIt is all your

him to her father when he arrived home.reported
father o

It was at the end of the term and all the test papers
Kinuthia wanted very muchhad been

(his rival in class) got in all his tests.

Wien Mbugua
failed to return them before Mbugua*s On missing

teacher.
The teacher

reported

’’Why don’t you ask your fatherGaceru asked Kogi,friend.

Wien the matter wasKogi
to the teacher, Gaceru got the biggest blame.reported

teacher reported Gaceru to his father.The
Gaceru’s father

fault that you are late to cook.

sitting there doing nothing.
his brother slapped her saying "That is not my work.

day to the staffroom.

Kiarie’s father.

He refused to go and instead hid.

Wanjiru’s
10.

11.

return.

Kinuthia.'s father 
Gaceru was one day asked for a rubber by Kogi, his

handed back to the pupils.

on tho fire.

rubber or is he too poor to buy you one?”®

was in

to know what Mbugua
went out for break, Kinuthia took all his test papers.

to buy you a-

lost his temper and hit Gaceru.

You too will eat this food!”

He
his test, papers Mbugua reported it to the class
The papers were later found in Kinuthia's desk.

this to Kinuthia's father.



^/hen hisOne12.
report from the headmaster he sermonedfather

Kaniaru
Kanxaru replied,could have

fatherKaniaru’s

term Kaniaru sot a very poor report®

You
"You, why don't you mind your

received the
; and told him, "Last term your report was very poor, 

better marks than that®”
own business?"
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APPTSNDIX B:

QU2STI0ICN.-VI?.;S IJ VJ-^SION B;

Introduction?—
Here are twelve stories. In each story a child has said

His mother has come to know about it

I xvant you to imagine that you are the one who has said or done
something naughty in all these stories.

I want you to tell me v.hat you think your mother would do
If in any of the twelve stories

you think your mother would say or do nothing to you write the
word ’nothing’ against that story.

At school everyone in Kimani’s class had been asked1.
These sticks were to be used forto bring a stick ten feet long.

VZlien going home Kimani entered
nearby farm and cut one stick to take to school the next day.a

of the farm caught him and reported him to his mother.The owner
Kimani’s mother

2.
asked him for water. Njuguna told her.V/ambui,His sister.

His mother

heard this.
mother o

3.
Njoroge replied, ”Wy don’tchalk from the headmaster’s office.

The teacheryou go
reported Njoroge to his mother.

mother o

construction of a small store.

Njuguna*s

Njuguna’s

and get it yourself or send someone else?”

Njoroge one day was sent by his teacher to fetch him some

or done something naughty.

Njuguna was sitting next to the pot of drinking water.

•’l^hy don’t you wake up and fetch water for yourself?”

oi' say to you for being naughty
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o

o

o

were •
o

8

She

friend of hers*
’.'/lie n

He was 
staffroom 
morning lessons- 
Kiarie's mother 

9. Uanjiru had been late to prepare lunch one day- 
started hurrying up everything so that by the time he parents 
arrived the food would at least be on the fire, 

the meanwhile sitting idle watching.her-

one cow 
mother who vzas 
Ngigi’s mother

Wambui was one day annoyed by her friend Njeri, who
She decided to take revenge by also annoying 

She started telling other pupils in the class how poor 
parents vere. Wambui’s mother came to know about this.

Iler brother was
in the meanwhile siuimg loie watciuug.aw. She asked him, 
"Ifliy don't you help me with lighting the fire instead of sitting 
there doing nothing. You too will eat this food!" In reply his 
brother slapped her saying "That is not my work. It is your 
fault that you are late to cook." Wanjiru reported him to her 
mother when she arrived home.
Wanjiru's mother

7.
lived near her horn.
KJcri- 
Njeri's 
Wambui's mother

Kiarie was one day late to attend the morning assembly, 
sernoned by the teacher who was on duty on that day to the 

He refused to go and instead hid. He missed all the 
This was reported to Kiarie's mother.

4o Wanjiku's parents had visitors. Wanjiku was sent by 
her mother to the shops to buy milk, sugar and a loaf of bread 
for these visitors. She met Kamau, who ’fas a 
They stai'ted talking. They talked for over an hour. 
Wanjiku returned home she found that her mother had become 
very impatient. 
Wanjiku's mother

5o Ngugi was going to the shops to sell milk one day. 
An old man saw him. He gave Kgugi ten cents to go and buy 
him some snuff. Ngugi refused. The old man went and reported 
him to his mother . 
Ngugi's mother

6. Ngigi and his brother went to graze their cattle one day 
Each of them carried a book to read. Wien both were busy reading 

strayed into the farm and started eating maize. The 
cultivating nearby saw the cow drove it away.
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all

his

When the matter was reported 
The teacher

papers 
very 
his tests.
his test papers 
return.

11.
friend.
to buy you a

10.. It was at the end of the term and all the test 
had been handed back to the pupils. Kinuthia wanted 

much to know what i-ibugua (his rival in class) had got in
When Mbugua went out for break, Kinuthia took all 

He failed to return them before llbugua’s
On missing his test papers llbugua reported it to the 

class teacher. The papers were latter found in Kinuthia's 
desk. The teacher reported this to Kinuthia’s mother.
Kinuthia’s mother

Gaceru was one day ashed for a rubber by Kogi, his
Gaceru asked Kogi, "Why don’t you ask your father 

rubber or is he too poor to buy you one?" Kogi 
lost his temper and hit Gaceru.
to the teacher, Gaceru got the biggest blame, 
reported Gaceru to his mother.
Gaceru’s mother

12. One term Kaniaru got a very poor report, 
mother received the report from the headmaster, she sermoned 
Kaniaru and told him, "Last term your report was very poor. 
You could have got better marks than that". Kaniaru replied, 
"You, why don’t you mind your business?”
Kaniaru’s mother .....................
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n.UUSTIONKAISB II

I want to rate eachHere are

3.

fair52 • • o

51
1

Wrong
Bad

3 ®
4

KJBTHOP?
Example•
Abuse
Unfair

pa^^iIxtal disgiplins tscukkiues
Tntroductxons-

4
5 - very

• • o 

each
I each of 

In the 
technique as shown above.

2
® 3

very unfair; very wrong; very bad.
slightly unfair; slightly wrong; slightly bad.
 ■ ' unfair and partly fair

partly wrong and partly right

Besides 
I also want you 
starting from 1 - 
weightsJ-

1 -
2 -
3 - partly

partly bad and partly good.
slightly fair; slightly right; slightly good, 

fair; very right; very b^.

right
5 •••■ good.

discipli*i® technique you should CIRCL3 ONLY ONE 
the three scales. You should use all the 

end you will have circled three numbers 
(exaiiiple on the

the child;
1

forty discipline techniques®
the given three scales:

fair/unfair
good/bad
right/wrong

rating each of the forty discipline technique
to weigh them on the given five point scale,

5. The following are meanings of the five

one of them on
lo
2.

For '
KUMBdU IN 
three scales, 
for each discipline 
ijlackboard).
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r.ATTNG AND 1/I3IGKIKG PxUlSKTAL DI3CIPLIN2

;c?it the child

3 4 51 2 fairUnfair
31 4 5 rightV/rong

1 2 3 4 5 good«Bad • • • e

Je angi'y U’ith the child

3 4 51 2 fairUnfair
2 3 4 51 rightWrong
2 3 4 5Bad « o o •

Send the child out of the house
2 3 4 5 fair1Unfair • • o• « e e •

3 41 2 5 rightWrong
2 3 4 51 goodBad

Tell the child he is naughty4.
32 4 51 fairUiifair • • «

2 3 4 51 rightWrong o

42 3 51 goodBad
the child extra work e.g. diggingGive5.

2 3 4 51 fairUnfair
3 4 51 2 right'Irons • » • e

2 3 4 51 goodBad
the child not to misbehave againWarn6.

1 2 3 4 5 fairUnfair » • « A

1 2 3 4 5 rightWrong a » » o

21 3 4 5 good*Bad

3a

2a

goodoA A A A A A 1

1a
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teachor to punish the child e.g. by beating himAsk the7.
fair54321Unfair
right54321■p’rong
good54321 0 • • • 63a d

Scold the child8*
fair54321Unfair
right54321 O © € 0 •VZrong
good54321Bad

of the child’s property.Take away soaed«
fair54321Unfair
right54321Wrong
good.54321 • • » • «3ad

child he is mad.Tell the10.
fair54321 o • • « o*Unfair
right54321 s o • a 9• • « *Wrong
good54321a • a • •Bad

child to the H/Master or teacher otheReport11. fair34321 » a . aUnfair a • • » ®

5 right4321 • a • a aWrong
5 good.4321Bad

child how to behave.theAdvise12. fair53 421Unfair • . a • .

54321• a a a *\!rons
5 good.4321 a . • o •Bad

right



Threaten to beat the child13.
41 2 3 5 fairUnfair

Wrong 3 4 31 2 right
4 51 2 3Bad good

Ask the child why he misbehaved.
1 3 4 5Unfair 2 fair

Wrong 51 2 3 4 right
1 4 5Bad 2 3 good.

Deprive the child of a meal15.
Unfair 1 2 3 4 5 fair
Wrong 1 4 52 3 righto . .

1Bad 2 3 4 5 good
Tell the child they will not send him again.16.

Unfair 1 3 52 4 fair
Wrong 1 3 4 52 right
Bad 1 2 3 4 5 good.

Stop the child from going to bed
Unfair 1 2 3 4 5 fair
Wrong 1 3 42 5 right
Bad 1 2 3 4 5 good

Ask the child to18. apologise
Unfair 1 2 3 4 5 fair
Wrong 1 2 3 4 5 right

1Bad 2 4 53 good.

17.

15.
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Pinch the child
51 3 4 fairUnfair 2

3 4 51 2 rightWrong
2 3 5 good1 4Bad

child that he is like a thief.Tell the20.
52 3 4 fair1Unfair

Wrong 5 right2 3 41
4 51 2 3 good.Bad

ileport the child to the21.
1 2 3 4 5 fairUnfair
1 3 4 5Wrong 2 right
1 3 4 5Bad 2 good

Stop the child from going to school22 •
3 4 5Unfair 1 2 fair

1 2 3 4 5Wrong right
41 2 3 5Bad good

Tell the child that he is stupid23.
1 2 3 4 5Unfair fair
1 42 3 5Wrong right
1 2 3 4 5Bad good

pay school fees for the child.Refuse to24.
1 3 4 5Unfair 2 fair
1 2 3 4 5Wrong right
1 3 42 5Bad good.

father.

19.
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Ask the child to love others as he loves himself.
1 2 3 4 5 fairUnfair • o • • 6

2 3 4 51 righti/rong
4 51 2 3 good.Jad • o • o •• e o e o

Ask the child to tell the mother why he iaisbehaved
3 51 2 4 fairUnfair

1 2 3 4 5 rightWrong o • e • «

1 2 3 4 5Bad » o o • «

Threaten the child that he will sleep out of doors.27.
1 2 3 4 5 ' fairUnfair * .« • •
1 2 3 4 5 rightWrong © o • • •

1 2 3 4 5 goodBad
Slap the child28.

3 4 51 2 fairUnfair
3 41 2 5 rightWrong
3 4 51 2 good.Bad

Threaten to beat the child29.
2 3 4 51 fairUnfair

1 2 3 4 5 rightWrong
1 2 3 4 5 good.Bad

26©

25©

good©



1^5'

DAPPENDIX

QUESTlOKNAll^ II

NAI'IE

SEX

?aGE

OiWEK OF BIRTH

NUMBER OF BXOTHJ^iS

K2VME OF FATIiSi?

age ox*' FiVTIiER

age of mother

often PUNis/nss you ';hen you do something ;/rong?WHO

name of JiOTHSn

education level

NlK-iBSn OF SISTERS 

OF OLDER BRC-TI’JRS

FATHER'E

MOTHER'S OCCUPATION

FATHER'S

MOTHER'S education LEVEL

OCCUPxiTION ....

NUImBER

numbee of older SISTE^iS
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Int roductioa:-
I want you toHere are fo»"ty discipline techni<iues.

of tboBi on the given three scales:rate each one
fair/unfair!•
good/bad2.

besides rating each of the forty discipline techaiiues
I also Kant you to weigh them on the given five point scale,

1.
2. - slightly unfair; slightly wrong; slightly bad.
3. - partly unfair and partly fair.

- partly wrong and partly right.
- partly bad and partly good.

5. - very fair; very right; very good.

M.GTHOPS

the child;

fair4 5321Unfair
••• right.4 5321V/rong

54321Cad
each discipline teclinique you should CIRCLE ONLY

You should use allONS
each discipline technique as shown above.forNUI’iHCRS

(exampl®

right/wrong3.

staring form 1-5.
The following are meanings of the five weights:-

4, - slightly fair; slightly right; slightly 
good.

Sxamplg*
Abuse

very unfair; very wrong; very bad.

....A good.

riATiNti AND

on the Blackboard.)

For
NUliSSR IN EACH OF THE THREE SCALES.
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Jeat the child1.
5 fair42 31Unfair
5 right3 421Wrong

good4 5321Bad
3e angry with the child2

fair4 5321Unfair
right4 5321Wrong

5 good4321Bad
Send the child out of the house.

5 fair3 421Unfair
5 right3 421Wrong

3 54 good21Bad
Tell child that he is naughty4»

4 5 fair321Unfair
4 3 right321Wrong

3 4 32 good1Bad
the child extra work e.g. digging or cultivatingGive5.

52 3 4 fair1Unfair
53 4 right21Wrong

3 4 521Bad
the child not to oisbehave againWarn6.

4 52 fair1 3Unfair
3 4 51 2 rightWrong

4 31 2 3 good.Bad o • * • o

3o

o•••• good.
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:?eport the child to the teacher or

fair54321Unfair
right54321Wrong
good.54321Bad e » •

8. Scold the child
fair54321Unfair
rigjjt54321Urone

good54321Bad
how to behave.Advise the child on9.

fair54321Unfair
right54321 • o o •:ironQ
good.54321Bad

fair54321Unfair a • • •

right54321 Q « O eWrong
good54321Bad

ths child of a meal.11. deprive
5 fair4321Unfair 0 * •

5 right4321
5 good.4321Bad

child v/hy he misbehaved.Ask the12.
fair4 5321Unfair

5 right4321Wrong • • o •

4 5 good.321 a • • eBad
school fess for the child.not to payThreaten13

fair51 3 42Unfair
53 421Wrong
542 31Dad

right 
good.

10.

7c. Report the child to the teacher or Headmaster so that he 
may be punished e.g. by being beaten.

Slap the child
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14, Finch the child
4 5 fair1 2 3Unfair

51 3 42 • • e «

53 421
Tell the child he ought to behavo properly15

fair3 4 521Unfair 0*00

5 right3 421Mrons
4 5 good.321Bad • • o o

not buy hira clothes.16. -.Refuse to help the child e.g.
5 fair3 421Unfair • • o •

4 5 right321Wrong
4 53 good.21Bad • « • e

child to leave school if he does not want to learn.Tell the
53 4 fair21Unfair

4 5321
5421 o • •

to deprive the child of a meal.18. Threaten
4 5 fair321Unfair
4 53 right21Wrong •. • •

4 532 good.1Bad
child to apologiseAsk the

53 4 fair21Unfair ■ » • o

543 right21 o • • •Wrong o • •

53 42 good1Bad
child to the father.the20. Report

53 4 ••• fair21Unfair
3 4 521Wrong
3 4 52 .•• good1Bad

'Zrong
Bad

right 
good.

Wrong
Bad

right
good.

19.

17.

«... right
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Tell the child he ought to be ashamed of his misbehaviour.

3 4 5 fair1 2Unfair 0 ♦ •

4 5 right2 31Wrong • • « •
53 4 good.21Bad o o • e• 000

22. ’xcfnso to pay school fees for the child.
3 4 5 fair21Unfair • o

5 right421Wrong
5 Good.3 421Bad

the child to behave properly.23. Tell
54 fair321Unfair • . » o• • e

4 5 right321VZrong
54 good.321Bad

child to the mother24. Report the
54 fair321Unfair
54 right321 • • o aVZrong
54 good.321 e • • «Bad

beat the childto25. Threaten
5 fair4321Unfair
54 right321VZrong
54 good.321 Q•Bad

the child.26. Abuse
54 fair321
54 right321 0*00Wrong
5 good.4321 O 0 o o

Bad

21.
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B.appendix

PARBiNT.lL PUKITIVI3KBSS SCALE

lUPii EPSTEIN AN3 S/iI'lUEL S. EOMURITA

V/Iicn children do something wrong, their parentsINSTRUCTIONS:
\1e would like to know what youreact in different ways.may

think would happeix if you did something wrong.
ext the following example:Look
If I hit another child,

a. MYWhip meluY a.
b. MOTHERSend me to bed without supperFATESR b.
c. WOULDhave aWOULD c.

television d.Take away myd.
Your parents mighthit another child.ijQlxeve that youMalce

you to bed without supper,

Then shoxi? whataround the letter a.circle
might do by putting a circle around one of themotheryour

Circle one letter on the ’Father’the other side.

and one

on
MYMY a.

b. MOTHERb. Have a long talk with mefather
c. WOULDI/hip m©WOULD c.

d. Send me to bed without supper d.
rock at someone’s car

a. MYaoMY
b. MOTHERb. Take away my televisionfather

a o

react by: Whipping you,
talk with you or taking away television.

1. If I paint
Take away ray television

scndiiig

long talk with me

2. If I throw a
Send me to bed without supper

* Any questions?
someone’s house

having a long
Show what you think your father would do by putting a

or b. or c* or d.

letters on
letter on the 'Mother* side.
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’■;cuL-;whip we a*WOULD c.

d.d. have a lon.'^ talk vzith we

brother (or sister)3.If I lie to my

a. LYWhip laeLY a*

b. MOTHaJUb. have a long- talk with wePATIKik

WOULD, take avzay niy television c»WGULD c

dd. Send me to bed vzithoiit supper

; throvz soiaethintr at my brother (or sister)4. If
MYtelevision a*take -ivzay rayMY a«

Send me to bod without supper b. MOT’ILnfatusk
WOULDc.Whip meVZCULD

d.d* have a Ion

something that belongs to a teacher
MYa«MY a

b. MOTIIiSRtelevisionb. take away rayfatHSR
c. WOULDwhip meWOULD c«
d.d» have a long; talk with me

to another child6. If I
take away my television a. MY

MY a*

b. MOTHERb. whip meFATlfSK
WOULDlong talk with me c.have aVZOULD c>

d.d. send me to bed without supper
at another child

a. MYaoMY
b. take away my television b. MOTHER

FATHER
long talk with me c. WOULDhave aCoWOUUi

d.do whip me

b<»

5. If I steal
Send me to bed without supper

«’ talk with me

7. If I scream
send me to bed without supper
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If I brcaic that bcloiioS to another child,

a. kywhip wekY a*
send Eic to bed without supper b. kCT ICTJ’AinER

take away my television c. v’ouia:/CVLJ c.

have a Ion"’ talk v/itli rae d.d.
If I talk bad' to another child,9.

a lon^ talk with kYkY ixave a.a •

b. kCThb:;^v,ii ip meFATHSR

take away wy tolevisicu c. WOULDh’CULD c.
send me to bed without d.d»

If I start a fire on someone’s lawn10.
send me to bed without supper KYkY a.a.
take away my television b. moths:?FATnS’.? b.
whip me c, 7CULDWOULD c.
have a lon^ talk vzith me d.d.

11. If I kick another child,
have e lony talk v’ith me a. kYMY a.
take axv’ay ray television b. M0TH3Rb«FzlTHER

whip me c. WOULDWOULD c.

send me to bed without supperd. d.
12. If I talk back to my brother or (sister)

send me to bed without MYMY a. a.

b. whip me b. MCTH3I?FATIUiU

have a long talk with c. WOULDWOULD mec.
d. take away my television d.

If I hit my sister (or brother)13
take away my television a. MYMY a.

b. send me to bed without koriisRFATHSK supper

have a long talk withl/OULD c. WOULDc. me

d. whip me d.

b.

b.

be

8.
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14. If I break a wiiidovz,

have a Ions; talk with me a.i-:y a«

b. luOTHERb. send me to bed tv'ithout supperITATirZR

WtULDc»whip me?;c ULD c.

d»take awaj-- my television

15. If I scream at a teacher,
kY, tiikc 3Lwa.y my television a.MY B.

b. MOTh:i:nsend me to bed vzithont supperb»FATHER

WOULDc«whip meVZOUW Co

d.d. have a long talk with me

someone’s clothing,If I put on16.
MYwith me. have a Ions talk a.MY a

b. MOTHSnb. send me to bed without supperfather
WOULDc.», whip meWOULD c

television d.d. take away my
teacherIF I hit a17.

a. MYwhip mea.MY
MOTHERtelevision bb. take away myfather

. send me to bed vzithout supper c. WOULDWOULD c
d. have a long talk with d.me

something that belongs to ray brother (or sister)
MYa.MY a

b. MOTHERb. whip meFATHER
. take away my television c. WOULDWOULD c

d. have a long talk with we d.

brother (or sister)at myIf I scream19.
MYa. whip me a •MY

b. MOTHER
WOULDc •c

d.

b. have a long talk with me 
. take away my television

d. send me to bed without supper

FATHER
WOULD

do

18. If I steal
. send me to bed without supper
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20. If I lie to a teacher.

UYtake avzay wy television a.i-:y a •

i<0Tn:2nb.b. whip meFATJBR

si'CULD• have a lou^' talk with c.meWOULD c
d.d. send me to bed without supper

something that belongs to my brother (or sister).If 1 break21.
MYa.whip meMY a.

b. KOTHJSRtake away my televisionb.FATII2.;
VZCULDsend me to bed v/ithout supper c.WOULD c«

have a long talk with me dd.
brother (or sister).22. If I swear at my

MYlong talk with me a.have aMY a
b. MOTHERb. send me to bed without supperFATHER

television c. WOULDtaice away myWOULD c.

d. vzhip me

brother (or sister),

MYa.aMY
b. MOTHERb. have afather
c. v/OULDwhip meWOULD c.

television d.d. take away my
ss car.

24
MYa.have aa •MY

b. MOTHERb. send me to bed without supperfather
WOULDtelevision c.take away myc.WOULD

d.d. whip me
at another child,25. If I

MYlong talk with me a*have a
b. MOTHER

WOULDc.

d.

MY 
father
WOUI4D

23. If I
send me to bed without supper

long talk with me

If I P’^f sand in someone
long talk with me

a.
jj. whip me
0. send me to bed without supper
(J, take away my television
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flovers- in soiaoone’s garden.26. If I pull up

liYa*MY

MOTHERb. xirhip meFATHER

WOULDhave a long talk with me c.WOULD c.
d.d. send me to bed without

at my parents,If I swear27.
a. MYhave a long talk xvith meMY a.

b. MOTHERb. i>rhip meFATHER

WOULDtelevision c •take away myWOULD c.
d.to bed without suppersend med.

someone's lawn,If I mess up28.
MYa.whip mea«

b. MOTHERto bed without suppersend meb.FATHER
WOULDlong talk with c.mehave aWOULD c»

television d.take away rayd.
something that belongs to another child,

MYto bed without supper a.send mea.MY
b. MOTHERlong talk with mehave ab.FATinSR
c. WOULDtelevisiontake away myWOULD c.
d.d. whip me

something at my parents,30. If I throw
MYlong talk with me a.have aa.tlY
MOTHERto bed without suppersend meb.father

c. WOULDtelevisiontake away rayc.WOULD
d.d. whip

hit another31. If I
MYa.. whip meaMY

to bed without supper b. MOTHERsend meb«father
WOULDtelevi»ipn c.

cVZOULD
d.adi have

bo

b.

child.

a. take ax/ay my television

29. If I steal

. take away my

long talk with me
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If I swear at a teacher,32.

MYwhip meMY p .

b. HOTUERsend away my televisionFATIiSR b.

c. WOULDtake away i-iy televisionV/CULD
a.have a lonf? talk with med.

If I steal soLiethiaj that bolonss to ins’- parents.33.
MYtake away my television a.MY a.

b. MOTiiSRsend me to bed without supperFxiTUER b.

c. WOULDhave a long talk with meWOULD c.
d.whip med.

31. If I tea*' someone's book on purpose,
KYwhip me a.MY a

b. MOTHERhave a long talk with meb.
take away my television c. WOULDWOULD c.

d. send me to bed without supper d.

35. If I kick ray parents.
send me to bed without supper a. MYMY a.

b. MOTHERb. whip meFATHER
take away ray television c. WOULDWOULD c.

d. have a long talk with me d.

36. If I throw something at a teacher,
take away ray television a. MYMY a.

b. send me to bed without supper b. MOTHERfather

c. have a long talk with me c. WOULDWOULD
d. whip me d.

If I break something that belongs to a teacher,37
a. hove a long talk with me a. MYMY

FATHER b. MOTHER
WOULD c. WOULD

d.

Co

b. whip me
c. Send me to bed without supper
d. take away my television
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IX I throw something at another child,38 •
MYsend me to bed without supperMY aa*

b. MOTHERb« have £i long talk with meFATHER

’;OULDtake away my televisionh’OULD c«c

d.d. whip me

If I kick a teacher39e 9

a. MYwhip meMY a
b. MOTHERb. send me to bed withoutFATHER
c. WOULDhave a long talk with meWOULD c«

take av/ay my television d»d
If I lie to my parents40. 9

MYtake away ray televisionMY a«a.
FATHER b« send me to bed without supper b. MOTHER

have a long talk with me WOULDWOULD c.c.
d. whip me d.

If I talk back to a teacher,
send me to bed without supper a. MYMY a.
take av^ay my television b. MOTHERFATHER b.
have a long talk with VZCULDWOULD me c.c«

d. whip me d.
If I hit ray parents,42.

a. whip me MYMY a.
b. send me to bed without stipperFATHER b. MOTHER
c. take away my televi.sionV7CULD WOULDc •
d. have a long talk with me d.

If I scream at my parents.43.
send me to bed without supperMY MYa.
whip meFATHER b. b. MOTHER
have a long talk withWOULD c. WOULDc. me

d. take away my television d.

a.

41.



I

If I talk back to my parents,44 •
UYtake away my televisionUY aa •

b. MOTORb* whip meFATHER
WOULDhave a long talk with meWOULD c.c

d« send me to bed without supper d.
If I break something that belongs to my parents,45»

• send me to bed without supper a. MYMY a

b. MOTHERb* whip meF^ITHER

WOULD. take awaj’^ my television••/OULD c»c
d. have long talk with me d.
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APPENDIX F.

The

The

the

1, 6,

consisted of students all above the age of
considered that in most cases such a sampleIt was

to someone of age similar to theirs* Such

the word •person•*henceperson
alterations made in order to make the qpestionnaire

(Appendix
were s-

chan
If I

N.B*

at another child*

another person*

(Epstein 
since the sample

fourty-five item questionnaire given to twenty 
and II at Uthiru Secondary School (chapter IV

questionnaire
environment and the age of her pilot study sample.

The alterations made in order to make the questionnaire

Originals
If I scream

1*

1*

7*

7*

>ed to*— 
dirty someone’s house*

The
G) suit the enviromental background of the sample

Original*
If I put paint

page and

on someone’s house*

a person

pupils forms I
also Appendix G) was not exactly the same as the 

original questionnaire by Epstein and Komorita (1965, Appendix E). 
interviewer made slight alterations in the original

in order to make her questionnaire suit both

thirteen
would be aggressive

would not therefore be a ’child’ but a more grown-up

7,
and Komarita, 1965); the word 'person' was substituted

(Appendix G) suit the age of the sample were:- 
Instead of the word 'Child* that occurs in numbers, 

11, 25 and 31 of the original questionnaire

changed tgs-
If I abuse
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N.u.
was substituted for the word screaai

9- If I
Ghau;TO^ to*

rude to another person.If I am
the word ’rude’N.3.

•talh back to

someone’s lawn.fire on

ilTTANGSP yQ-
fire on someone’s farm (e.g. with crops).10. If I start a

window-11
to J-

coolcing pot.14

sand in someone’s car.

someone’s car.mud on

flowers in someone’s garden.the

maize stalks from someone’s farm.

someone’s lawn

relatives’ house after it has been cleaned.our

(Similarly
in numbers 12, 41 and 44).

changed to:

24. If I

24. If I P”*

Criminal:
talk back to another child

Criginaj:

10. If I start a

(Similarly the word "Abuse" 
in numbers 15, 1£> and 43>.

CriginaJi*
. If I break a

chang^^
If I break a

was substituted for the phrase

If I 
Origib^A* 
28. If I 
changed to*

If I dirty

changed tgA"
off growing

Origin^-
26. If
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alteration:?

6,f|UCStiOUS 1,

seeand
II at Riara Secondary School*forms I and

the following instructions:-They were
25 and 51 the word1.

used*’child’ has been
instead of this word ’child’.which word or

You pro2«
14,12,10,1,

changes in these j^uestionsthen make asiiould
suit anthat they mayso

Result^
of theInstead1.

students substituted the words ’boy’
25 and 31

1.The
below:-

chan
someone’s door with charcoal.If I write on

another child.at
7.

another boy or girl.at

’Abuse* was substituted for the word

15,in
Herea

Original**'
If I scream

In questions.
If you wore referring to people of your

7.
N.B.

scream 

rootiioM*

24,

1.

J£ I shout

cost of the 
results of guestions

>red to •

African background.

10,

26,
Origi^^*"

1. If I put

given
^irls in

1, 6, 8,

2.
28, 41, 43 and 44 are

word child in (juestions 1, 6, 7,

7, 9,

S, 9, 11
or ’girl’o

mean the^A

7, 8,
44, from original fiue.stionnaire by Epsterin 

appendix B) to twenty boys and twenty

9, 11,

7,

15, 19,12, 14,

nniiihers

?8, 51, 41, 43,

Komorita (1965,

x^ords would you use
roouosted to read very thoroughly questions

26, 28, 41, 45, and 44. You

Itornations or

9, 10, 11, 12, 14, 15, 19, 24, 25, 26,

word
19 and 45).

the word original is supposed to

15, 19, 24,

API-BHr-IK F:
The de«art.„ontiil committee rejected tho 

made by the interview.' ( '.ppeadix ?). The iuterviev.- ^ave

OD. soiii<ione*B house.
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- tatehiont as it lu Bi)stcxu

If9

the word •jVbuse* was substituted for the phrase• 3
’talk back to*
Criminal;

fire Oil socsoue’s lawn.10.
to s-chan?:ed

cooking’ pot/(jlasG or calabash„If I break a14.

ca.r»If

to:
the floxirers in someone’s garden.

20.

off £;rowins maize cobs or bean pods from someone’s26.
farm.

someone’s lawn.28.
tocbanf;^

goats go into someone’s farm*If
The above

Ills of th®and

24.

changed to="
If I pull

main study (see appendix II)*

and Uoaorita’s (lucstiynnairo (1968)®

c?ip-i>,„'ed to 2 —

If I abuse another boy or

0ri;^^inal:
I talk back to anotl:-r child.

Crigi^^^*
If I mess up

changed
If I pull up

I let cows or 
alterations were used in questionnaires IIIa

Cri,H.inal s
I put sand in someone’s

If I start a

(Similarly
in nui-ibcrs 12, 41 and 44).
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APPLX^i;. G:

III:

PA.rSKTAI- PUKITI/^3 3C.1LS

a'r.nie

Sex

of Patlieri^’anie

Kacie of *-*other

T::.sT?.L>G'fIC<^*
do somethins wrong their parents nay reactWhen children
Vie would like to know what you think would

in
Look at the following

if youhapi>o^i

exanplo^

If I hit
ask icel-;y FATUSn a*

.. b. MOTHSU
V/OUW

c. WOULDc»

some of ny property

think your
Show

Then show what you thinkc, or d.thearound
nightmotheryour

Circle one letter on the ‘Father*side*on
side*

and one

Ask for help any time you
Please

it.need

what you
letter h,

do by putting

answer
I shall

the other
the ‘Mother’

a circle around one of the

b» pinch me

another person.

to love others as I love aiyself ..a. MY

xVny questions?
all 45 questions* 

be very willing to help.

0. d.

different ways.
did something wrong.

be angry with me

d. take away
father would do by putting a circle

letters
letter on



\la^

Tf
KY t’. •

b.7ATin5K
ULU

<!♦

If I throw a2 •
Ask me

c. WGUI2)

3e a. hY
h.
c. WCULD•;ouiD d.

jf I throw4.

c. WOULD
d.

I stealIf5.

c. WOULD
d.some

toIf I6.

d.some

If I abuse7-

WOULD
some

:.v

MY 
pATIlEn 

WOULD

MY
FATIISR
WOULD

MY 
f.vtksk 
’lOULD

I-.Y

WOULD

!.Y
FATIIi^R

c» 
d.

a*
b. Pinch me
c. Lc angry
d. Take away some 

brother.
to love

v/ith mo
of my property

Ic

Pinch me 
2e angry vzith me

others as I love myself a. MY 
b. hOTHen

with me 
of my property 

that belongs to a teacher 
to love others as I love myself a. XY

b» MOTH31:

love others as I love myself a. XY
b. MOTHliU
c. V/CULD

of my property 
brother (or sister)

love others as I love myself a. MY
b.

c.
d. Tal^e av/ay some of my property 

rock at someone’s car
to love others as I love myself a. l.Y

b. lutaj:?.

a.
b. Pinch me
Co Be angry
d. Take a^v'ay some 
something

Ask me

If I lie to my
a. Ask me
b. Pinch Die
c. 3e angry with
d. Take away some 
something at my

/i^k me to

a.
b. Pinch me
c. Be angry with me
a. Taice away some of ray property 

another person

a. Ask me to
b. Pinch me
c. Be angry with me
d„ Take away some of my property 
another person
a. Ask me to love
b. Pinch me 
a pe ^nsry with me
a' Take away some of my property

I dirty someone’s house.
.Isk me to love others as I love myself a. x.Y

b. MOTnTP
c®.wluld
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8#
l:y::y a.Co

L. IhO'-'IlEHb. Pinch me?AT!r SR
•.;OULDc»•.;cuLJ

d.

9.
MYa.MY a*

b. MOTHERFATHER
7GULD;-gVjl.-S

d.

10. If I start a
Ask nia to love others as 1 love .ayself a. MYa.

b. MOTHERPinch mer.ATH.SR U a

’.';OULDc.-.ft GIV c.
d.d.

11.
a. MYAY a.
u. MCTiiSRPinch meb.father
c. WCULD\-CULH c.
d.

a. MYa.
b. MOTHERfather
c. 7QULDh’OULO
d.

a. MY

b. MOTHER

with mo c. hX>UU)WOULD
d.

a
a. MY

b. MOTHER

with DIG c. WOULD
WOULD of my property d.

MY

12. If I aw
I.Y

x.,Y

rude to my
Ask me to love others as I love myself

If I kick another person
ask me to lovo others as I love myself

14. If
MY 
father

c. 3e angry
a. Take away some of my property.

cooking pot
to love others as I love myself

je angry with me
Take away some of my property

b. Pinch me
c. Je angry with me
d. Take away some of my property 

brother (or sister)
to love others as I love myself

If I break somothing that belongs to another person
Ask me to love others as I love myself

13. If I hit my
a. Ask me
b. Finch me

I break
a. Ask me
b. Pinch me
c. 3e angry
d. Take away some

He angry with me
d. Take away some of my property 

brother (or sister)

c. Ae angry with me
d. Take away some of my property

If I am rude to another person
As?< me to love others as I love myself

b. Pinch me
c. de angry with me
d. Take away some of my property

fire on someone’s farm (o.g. v/ith crops)
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MYMY a*a
b. MOTHERFATHER
c. WOULDWOULD

a. MYMY a*
b. MOTHERFATHER
c« WOULDWOULD
d.

a. MYMY
b. MOTHERFATHER
c. WOULDwith meWOULD
d.

a, MYAsk me
b. MOTHER
c. WOULDWOULD d.

a. MY
b. MOTHER
C. WOULDBe angryc«
d.

a. MY
b. MOTHER
c* WOULD
d.

a. MYAsk me
b« MOTHER
c. WOULD
d.

15» If I abuse a teacher
• Ask me to love others as I love myself

c. Be angry i
d. Take away

with ne 
of ray property

with me
• some of ray property

with me 
some of ray property

c«

MY
FATHER
WOULD

MY
FATHER
WOULD

d. Take away 
teacher 

to love others as I love myself

b» Pinch me
Be angry with me
Take away some of my property

MY
FATHER
WOULD

with rae
• some of my property 

brother (or sister)
to love others as I love myself

18. If I steal 
MY 
father

a.
b. Pinch me

do

a.
b. Pinch me

16. If I put ink on 
Ask me to love others as I love myself

c.
d. Take away 

something that belongs to my sister (or brother)
to love others as I love myself

c. Be angry
d. Take away some of my property 

something that belongs to my brother (or sister)
to love others as I love myself

21. If I break
a.
b. Pinch me
c. Be angry
d. Take away some

de
17. If I hit a teacher

Ask me to love others as I love myself

b. Pinch me
c. Be angry with me
d. Take away some of my property 

other person's clothes

20. If I li® ®
a. Ask me
b. Pinch me 

Be angry

19. If I abuse my
a. Ask me
b. Pinch me
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If I swear22. I-iYI love myself
Ask rae to

FATHJa V/OUWc«
3e e.iigry’••CULD d.

MYI love myself
MY a •

Pinch iueb.FATHSR c*
Be ant^ry..•CCbD c. d.

6OU1Cd.
car

:.Y a.

b.FATITSR c.
■.IQVW d.

25. I love myself

c.

V/CULD d.

I love
Ask mea.

b. c.

d-WOULD

MYIf I swear love rayself
to loveAsk me

c.

WCULD d.

MY

c.

d.
some

some
after it has

others a^

at another person 
love others as

with me
of my property

(or sister)
love others as

x/ith me
of my property

a •
b. MOTinsa 

v/cuw

28. If

MY 

FATIIS^^ 

■•;ouw

farm

i-;y

a.
b. li0rU3R

WOULD

Take away
someone•s 

love others as

a.
b. MOTIhiE 

'VCULD

26. If I

MY
FATIJ2K

a.
b. Finch me

a.
b. moth::!!

c.
d. Take away i 

off growiac
to love

a.
b. MOTHER

VZOULD

MY
FATilSR

with me
of my property

a.
b. MCTII-R

WCUlbD

a. MY
b. MOi'iUR

WOULD

If I st/ear
a. Ask me to

b. Pinch me 

3e angry

Piucli me 
with me 

of ray property 

(or sister) 

others as I

24. If I 
Ask me to
Pinch me 

with me 
of propei'ty

c. Be angry

d. Take atvay some 

at ray brothsr

I love wyself

c.
d. Take away some

23. If I kick ray brother 
Ask rae to

c. 3c angry
d. Take away some 

at my parents
love others as

27.
MY

PATiLii?

I dirty o«’'
a. Ask rae

b. Pinch me

c. -3e angry ’

d. Take av/ay

b. Pinch me
3e angry vzith me

L Ta’;e -o"- ,
Uou.c after it has been

tc love "th-rs as I love myself

\-j i t h rae
some of my property
maize stalks from someone’s

others as I love myself



I
If I

a. i.Ia*
b. ;.n-;rr^ n

VL-.-
c»

rl.

I tbrevz
■yI love uypalf a..;rI; nic

b. korin'i
c, WOULD
d.

MYI love rayself a.
b. MCTlIIi’

WOUL-’:c»

d.
f2S*.lC

If I cjxvear MYI love uyself Q.,

b. MCTHBn
?/CULi)c.

d.
SOuiC

Ask raa

c.
WCULD do

MYI love aysolf

b WCULDc«
De angry d»

sorae

MYI love raysalf a*others as
b. MOTiiEH

v;euLbc.

d.property.

with ai3
of iiiy property

tirith me
of niy property

with rae 
of my

c.
do Take

Ask mo
Pinch

’.XVLD

leal r that heloajs to another i^-rson
A-bIc 1.10 to Icve ofhL'r<= a? I love uj’?eK

i:y 
fatikl 
v;i

a.
b, pinch ne 

hec»
d. Take a-A'ay 

someone’s 
to

v/ith rac
of my property

to uy parents
I love myself

a.
b. Pinch Lio

c.
d. Take away 

arents
to love

-1. If
;:y 
r.vr^nr.
’.;OI’LD

a.
b. j.oTirsnMY

FATMS'^

XULD

c.
d. Take away 

stsai soMothins that belongp
to love others as a. MY

b. moth;3'?3

I/OUL?

b» Pinch mo
jp an;i‘ry with rac
Tithe away some of my property 
Fometb'inj :’-t uy parents 

to love others ns

&•
d. Take away

at a teacher
Ask mo tj love others asa •

b. Pinch me
be

34. If I
a.

33- If I 
i.Y 
vATIhyi

■'‘.Co
«iir

MY
KATHS^

7CULI)

c. TJe angry
d- Take away some

with me
■ some of my property
book on purpose

i love others as

I hit another person
...;k no to love others as

35. If I
p. A^k me
b. pinch me

Ae angry 
avra'y

a*
b. Pinch me

Ae angry with me
of my property



no

a6<
i-:yto love otber- n? I love luyaolf a«

\Y c*.-
b. hOT4*I3n

7 'i\.
•-.’vULDc»

Q»

d.
<1.

ir I”7.
:-.Y

me

b.
c«

d.soue

3Q WYI love aiysclf

c.
;;oULL' d.

SOUG

If I kick39. I love iaysolflove others as

•;OULU d.
}5Oije

lovo iiys^elfIothers as

d.V/CULD

I love myselfIf I am

d.propertyWOULD
soni®

myselfI love

c.

d.property
eoi2C

;.Y

7 .Ti'.

to a teacher

I love myself

42. If I

MY
FATHLK

WOULD

I'J

with
of my property

a. MY
b. MOTi-nsn
C. ircULD

a. MY
b. I-iOTIlICR

VZOULD

MY

a •

b. Pinch me

a.
b. tiOTiBP

'.•ZvULD

a«
b. Pinch me 

je angryc.
d. Take away 

parents

to love

n.
b. MCTiisn

WC CLD

a. MY

b. I.1OTHEI2

c. WOULD

c.

d. Take away 
a teacher
.\sk me to

a*
b. Pinch me
c. Be angry 
a. Take away 
rude to a
a. Ask me
b. Pinch i
c. Je angry

d. Take away 
rents

to love

me 
with me

of my

me
with me

of my

bit ray
Ask me

b. Pinch
.. Be angry ’
iz •

d. Take away

break

. .'.sk

4C.If I
Hie

If I throw r-)ui>f i..g at my te.-’c’’.er

«uC

riiiK-h me

Je cjryry vzith me
?a!;o ^omc of my property 

r.mctl in^ t.hu+ belongs

to love others as

41.

MY
FATH3IJ

a. MY
b. MOTiiSR

c. WOULD

others as

JO angry with ue
d. Take away some of my property 

. If I throw so.etMng at another parson
Ask me to love others as ---

teacher
to love others as

with me
. seme of my property

Jc an^ry with me
of my property
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I love myself
Ki' a* b. U'TnSU

b.?ATnS2 :;ovLDc«
Je angry'.'.’CU-P d.pohie

If I am44. kYI love myself a.
;.sl; inei.y b.

r/kTHnK './CUIDc«
;;ouLP d.some

on
45. If I bre.ak a.

AsIc ine b. liOTHS’?KY
FATHiiK c. WOULD

d.soiae

with me 
of my property

43o

xtfith me
of ray property

purpose 
others assomethin;^

to lovc

d.
rude to my p

to lovea.
b. Pinch me
c. Be angry
d. Take awaj^

parents
to love others as

Pinch me
with me 

of my property

that belongs to ray parents
I love myself a. MY

If I abuse my
Ash me

a. KY

a.
b. Pinoh mo
c. De ang^J
d. Take

Take away
areiits

others as
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d..-yrrs;.:)!::

AOS

OR

x\u;.;j32 OF BuoTii:-::®

OF

NAM;i

father’S
i.:oTir-SR’s

OvJUPATlOKPATil^-’S

OCJtjPATICA'MOTIIS-^’S

0? tatmek

zVGE

pUx\I.SK3S

CP it^OTHEU

SJlUCATIO^'

3JCJ.VTI0A' LSV^SL

op

NUkJ.y.i CP CLUAil Gl5Ti>tTS
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2?! C? BI'ITil
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OF x.;CTlfEH



: UaiTi?:: scals•n -r\:

III-

hoiao u’ho often punish you i>hen you loin yourhaiiio tv.’O per.sonn

PJ'LA -I

J. £

I
V.’etbeiii mayoften punish

A (named above) wouldthink personknow what youwould like to
did something wrong.

onAdvise mea.p’3r:3Cn
that I am naughtyTell meA

WOULD 1

Porson A might react
that you

in
wayhe

how to behaveona •
naughty

b. Telling yon

c . not buy you clothes; pens;
d.

what yon
c.

. Scolding you
to help you e.g 
etc.

•le fusing 
pencil-’

b.

d. Ucfuse 
pci-
hit another boy

think Person 
or d.

or girl.

A would do by x^utting a circle around

Any <iuestion3?

do to you if you
following example:

girl

- , to help me e.g. not buy clothes; pens;
ncil<? etc.

Show
the letter a-

soneth.iwg wrong.

Imagine
different ways:

react by:

persons who

c. Scold me

.;,,en boys nu.l Sirls of your age do sowething wrong, the 
react in different ways.

..dvising you
that you are

Look at the
If I hit another boy or

how to behave



i7t+

iloor v'ith charcoalIf I write on soMeono* s1,

"efure to hal’i uie c.^,. not buy cloth-?.'?; pons;•i.P.£.'.3t..
pencils etc.A

a»
that I as: naughtyb. Tell me

Scold mec«
If I throw a2.

how to behave?*dvise me onPDnsos a«
that I am naushtyb. Tell i.je.<ib

VZGULD
. not buy me clothes; pens;Lie fuse to help me 2«sd.

brotherIf I lie to roy

how to behave
A Si,

b. Tell me that IV/CULU
not buy me clothes; pens;Refuse to help me e.d«

(or sister)brother
If I throw4.

b. Tell mep 3'750 N
hot/ to behave

A a.

WOULD
not buy me clothes;to help me e.g*d. lie fuse

et c,pencilspens;
to a teacherthat belonj^ssteal somethingIf X5.

how to behaveonAdvise mepiiiliSON Up

d. ;7efuseA.
etc.

something at my
that I am naughty

pencils etc.
(or sister)

pencils

c. Geoid me.

c. ocold me

on how to behave

c. Scold me

am naughty

to help me e.g- clothes; pens;

rock at someone’s car

pencils etc.

Advise wc on

•Idvi.jo me

Advise me on



ns

b. roll we that I ai:i naughty’..’GULP
Scold aec •

d.
;jencils etc»

k

V-CUK’)
b. Toll me that I am nau^^ty

at another boy or girlXf I shout7.
if. •

Scold meA c*
rdl WG that I an naughtybh'CULD

d, Refuse to help lae

8.
piST^SOU a»

that I am naughtyb. Tell DieA
WOULD

not buy me clotheB; pens;

another boy
9* that I am naughty

dA

WOULD
,\dvise mea*

fire on someone’s farm
10.

P^r^oN
A

WOULP
d

d. Refuse to help me e.g. 
pencils etc.

c. Jcold me

6o

pencils etc.

c. Scold me

pencisl etc.

on hoK to behave.

or girl

p. Scold me V *

on how to behave

If I lie to another boy or girl
Refuse to help me e.g. not buy me clothes; pens;

If I start a

pencils etc.
something that belongs to another boy or girl

a«
Tell me that I am naughty
Refuse to help me e.g. not buy me clothes; peas;

u. Advise me on how to behave

If I abuse
PSRSCK b. Tell me

Eiefuse to help me e.g. not buy me clothes; pens;

c. Scold me

Advise me on how to behave

e.g^ not buy me clothes; pens#

/.dviao mo on how to behave

If I break
Advise mo
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If11.
peus;fl.rERJtw

A
VIC VLJ a.

c.

12.
PE23CN c.

A.
'IQVLD

d.

15.
PE2SCN

d.A
etc.

WOULD c.

a.
ass

14.
on

A.

vkuld

a
15. not buy me clothes;

A

Scold me 
brother or sister

If 
person

I Rick another boy or ;^irl
c.^‘. not buy uc clothe.?;

(or sister)
that X am uaxig'hty

not buy me clothes;

I shout at 
d, Refuse 

pens;

a.
b. Tell me 

Refuse to help .j« e.^. 

pencils? etc.
brother

teacher
. to help me e.g. 
pencils etc.

how to behave 
or calabashIf I breaic a

PEQJON

Tf I abuse my 
^•cold me

..iefuse tc help .:ie 
T'cncils etc.

b. Tell me that X am naughty
Advise me on how to behave

Advise me on how to behave 
that I aw naughty 

not buy me clothes;

a. Advise me
d. Refuse to help me e.g 

pens; pencils etc.
b Tell me that I am naughty
c. Scold me

If I hit my
b. Tell me 

Aefuse to help me e.g. 
pons; pencils; 
Scold me 
Advise me on 

cooking pot/gl 
how to behave

. not buy me clothes;



m

that I am naujhtyb. Tell me’.'CULD
jcold nicc«

how to behavea*

If I16.
hot* to behave

that I am uauThtyTell meb«A
•..•OULU

e •d.

teacherIf I hit a17.
p^nsow

Tellb.A.
not buy me clothes; pens;

1/0 ULD

hov* to behave
brother or sister

If I18.
b. Tell mepjiRStW

Scold mec.A
how to behaveAdvise me ona.WOULD . not buy me clothes; pens;

shout at myIf I19.
person

Advisea.A
that I am naughtyb. Tell m®v;ouLD

to help me e.g 
etc.

(j„ Refuse 
pencils

d. Refuse
pencils

brother (or sister)
not buy me clothes; pens;

c. Scold me
g. not buy me clothes; pens;

c. Scold me

me on

to help me e.g. 
etc.

d. Refuse to help me e-s* 
pencils etc.

how to behave

a. Advise me on
that belongs to my

Advise me on

ink on someone’s clothinji

lie fuse to help me 
pencils etc-

Advise me on

Scold me
that I ara naughty

steal something
that I am naughty



ns

If I lie t-’ tepc'^sr

’□eld ;.jo

hovz to beuave.'.dvi'se 1.10 on•.;cVLO it o

If I brea- sqaiothiuc tint bolon-.s to ny sij=tcr or brother21.
b. Tell no that I an naUo'bty

not buy me clothesj pens;
cl.A

Scold mex/OULP c.

on Lev/ to behave.Advise mea.
brother oi’ sisterIf I swear at my22.

hov/ to behaveZkdvise mo onPSLISOK a.

that I an naughtyb. Tell meA

c. Scold mer/CULD
. not buy me clothes; pens;d.

poacils
(or sister)brotherIf I kick my23.

how to behaveAdvise me onPS'ISCN a.
'«•. not buy ne clothes; pens;

A

that I am naughtyb. Tell meWOULD

car on purposeIf I put mud24.
th«at I am naughtyb. Tell meperson

Scold mec.
not buy me clothes; pens;oV/OULD

c. Scold me

?0o

Refuse to help me 
etc.

d. Refuse to help me e-g 
pencils etc.

e.g

JefusG to help me e.g. 
pencilSj etc.

'efiisc to help mo o.f* not buy .uo clothes; Pens; 
nencils etc.

b. Tell i.ie that 1 am nauglity

d. Refuse to help me 
pencils etc.

on someone’s
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25.
pens jPS73izx\ d.

a
bWOULD
c.

26.

how to behave

27.
psnsoK
A

WOULD
c •

28.

A

V/OULD

a29. . not buy me

a
30.

» not buy me clothes; pens;

. not buy me clothes; pens;

somethin
Advice ne on

A 
•.ZOULD

If
PSaSON

A
W0UL.D

A
WOULD

a e

31«

pencils
Advise me on

If I throw
PERSON

c.
a. Refuse

pencils
another boy or 

to help me e.g
1 etc.

into someone's farm
that I am naughty

not buy me clothes; pens;

If I pull up
PSIiGON

If I swear at another boy or girl
..efuse to help me e.g. not buy me clothes; 
pencils etc.

. xVdvise me on how to behave

. Tell me that I am naughty

Scold me
maize cobs or bean pods from someone’s farm

Gcold me

a.
c. Scold me

I steal somethin

a.
b. Tell me 

Scold me
to help me e.g

1 etc.
girl

If I let cows
PERSON

If I hit
PERSON d. Refuse 

pencils

a.
b. Tell me
d. Refuse to help me e.g.

pencils etc.
If I swear at my parents

Advise me on hov/ to behave
d. Refuse to help me e.g. not buy me clothes; pens; 

pencils etc.
b. Tell me that I am naughty

Scold me 
or goats go

b. Tell me
d. Refuse to help me e-g

etc.
how to behave

that belongs to another boy or girl
d. aefuse to help we e.g. not buy we clothes; pens; 

pencils etc.
c. Scold me
b. Tell we that I aw naughty

. Advise we on how to behave 
at ray parents 

how to behave 
that I am naughty

c.
Advise me on 

that I am naughty 
not buy me clothes; pens;
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ti. Ulvi.’to ue on how to behaveA
Poll me that I iiaiifrhtyb. a*ii

Jcol-i mec.

If I swear at a teacher52 •
c. Jcold meP

d.A

.’OVLD
a •

33.
FJRJC;. c.

d.A

b.V/CULG

34.
how to behavepg;:scn a.

A c.

WOULD

35
PERSON

d.A

how to behaveV-’OULD a.
Jcold mec«

A

VCULD , not buy me clothes; pens}

to a teacher
If I37.
pjxr.GOh c»

d.A

on hovr
am

to behave 

I naughty

36 o something at my teacher
Iiox*- to behave

pencils
Advise me on

If I throw
FEiioCh

a.
b. Tell me

Advise me on
that 1 am naughty

b. Tell me
d. Refuse to help iie e.g* 

pencils etc.
If I kick my parents 

that I am naughty 
not buy me clothes; pens;

help ue e.G. peas;

b. Tell ne
Refuse to help mo c-g* 

etc.

Scold me
that I am naughty

not buy me clothes; pens;

Refuse to ’teip ;.ic e.g. not buj* mo clothes; 
pens; pencils

b. Tell me that I am noughty
/.dviso me ou how to behave

If I steal somet .ing that belongs to my parents
Scold mo
Refuse to help me e.g. not buy me clothes; pens; 
pencils etc.
Tell mo that I am naughty

how to behave

a.
b. Tell me
c. Geoid me
d. xlefuse to help me e.g 

pencils; etc.
break souietbinG that belongs

Scold me 
liefuso to 
pencils’ etc. 
zYdvise me 

that I

a. Advise .jo on
If I te.-.r so«.oone’r> book on purpose

.'.dviso me on



A a •

b.• cUL")
c»

30.

r A
a.

’„OUL1) c •
not buy r.i? clothes;e.d.

40.
c.

. not buy me clothes;

teacher
41.

PijJKSCii

A,

\!0\3LJ> I am naughty.that

42.
Pijjnsch'

A

a.V/C ULD

4-3.
a not buy me clothes;
d.A

If I
??2Ri>C h’

A 
-/OULD

parents
Bie on j

I am naughty
not buy me clothes}

hout at my
, Zkdvis®
Kefuse
pens 5 .

h. Tell me

teacher
that I am naughty 

how to behave

• parents
Tell ma that

to
pencils 
me on how

If I s
PSKSOK

:cfuGe to help me a. 
rens; pencils etc. 
/ujvise Hie on how to behave 
Tell we that I am naughty 
jcold me

hov.’ tc behave 
am naughty

help nio e.g.
etc.

to behave

hovz to behave
, not buy me clothes;

If I hit my
b. '
d. Refuse 

pens; 
Advise 
Scold me

If I kid: a
b. Tell me 

/,dvicc me on 
geoid me 
Refuse to help me 
pens; pencils etc.

lie at my parents
Scold me

a. Z.dv.ise me on
b. Tell me that 1
d. Refuse to help me e.g 

pens; pencils etc.

IT 1 thx'OT FcjtiethiiJg a't another boy or girl
d. -Cofuse to help me e.g. not buy me clothes;

If I abuse my
a. Advise me on
d. Ke fuse 

pens; pencils etc.
c. Scold me
b. Tell me

how to behave
to help me e.g.

pencils
that I ara naughty
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Scold me.c«

44.
PEESvN
A

c.
d.

purpose that belongs to my parentsOU45.
c.

a.A
WOULD

If
P2E30a<

I break something 
Scold me 
Advise me on how to behave 

b. Tell me that I am naughty 
<1. A^efusc to hel]) me e.g. not buy me clothes; 

pens; pencils etc-

If I abuse my parents
a. .\dvise me on hov/ to behave
b. Tell me that I am naughty

Scold ue
liefuse to help mo e.g. not buy me clothes; 

pens; pencils etc.
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ATPEXPIX

III2:Al . '

thedo soaething wrong,age
’Zhen boj's

react in different ways.
persons B (named previouslywhat you think personlike to know

did something wrongif youby you)

Look at the
another boyIf I hit how to behaveAdvisea«PBRSCK

that I a’” naughtyTell me... b.
Scold mec.

to helpRefuse
etc.

r circle
think Person

b. c.

PjL;5CALIL-

g
V\10Ul-ti

.... d-

B would

who often punish tho.;i ruay

do by putting a
pens; pencils

or d.

Any questions?

me e.g. not buy me clothes;

Show what you
around letter a.

following example 
or Eii*!

me on

t..4TRUCTICx^ 2 -
and girls of your

.,e t/ould
would do to you
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1.
r'C

WOULD
If I throw a

wev:^!; c« not buy ue clothes;e.'1.

jcol<3
he’;ona«J

Tell .i.ob.R U7.-.
d.

4.

3

I WOULD clothes;. not buy me

to a teacher
f 5.

clothes;a« me ©ogo
d.B

clothes;. not buy-me6. me

a»
WOULD

boy 01' clothes;7. a.

B
UOU-D

c.

(or sister)
, naughty
to behave

jeas; i’c*
brother

:3o:;

If I Avrite on 
a.

p;

<!•
b. Tell ni?

pens; 5 
somethin'?

Tell oc
If I throw

If I steal

If I lie to 
l-;S?J3v-N

If I shout

b. Tell mo
Jcold me
hefuse to help me 

:,cils etc.
(or sistar)

that beloho®
how to behave

not buy me

e.-;

If I lie to i;:y
c •

someone's door with charcoal
.;cfusc to help He e.g. not buy me clothes;
K'rs; poacils etc.
.dvis'^ me on how to behave 

that I am naughty
focL' at someone's car
-lvi.30 me on hovz to behave 

that I am naughty

pens; ?'
P* Advise 
ij. Tell me

Scold we

Advise ae oa lu”; to behave
that I «am naughty

to help me e-S- “ot buy ne clothes;
T:(?ncils ©te

at my brother 
that I ‘''‘- 

on how

.nell rie that I am naughty 
*t another boy or girl

eiicils etc.
,nc on hovz to behave 
that 1 an naughty

b.
a. Advise me
c. Scold me
a. Refuse to help i»e e-S 

jjiens? pencils etc.

some’^hing
?/jvise me
Uefusc to help 

pencils etc.
■ boy 01' girl
, to help me ©S
□ncils etc.

how to behave

pens;
another

d. Refuse
pens; P
j.dvisc me on
Scold me

that I am
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•.;c
, not buy r/.e clothes5o •d»

9

clot’cs;iUO
u.

;vVL^

fire on
Jcold me

(

clothes;
Hie

clothes;. not buy ine

B

V;oULD
c

(or sister)

P3RS0N how
a«3

clothes;VZCULD

not buy *ne clothes;
3

cWOULD to behave*howana*

13. If

11. If I
pSi^GN

If I abu.:c

oirl

my
b.
a. Kefuse 

pens! P' 
Scold me 
Advise me

a.
c. Scold me.

sorioo.ie * s farm

to behave
1 nau":hty 

not buy me

10. If I start a

kick another boy or
d. Refuse 

pens; pencils 
Tell me '--

.'cold ..ic
■;cfu:^c to help me
pens; ^cncil;5 etc.

another boy or yirl
b. Tell mo that I am naiishty 

c.:^. not buy

a.
h. Tell me
d defu30 to hoIp 

pens; pencils etc.
girl

to help me e-S
■ - ; etc.

> that I am naughty 
on how to bahave

ic ^’1 jc to hi’Ip me 
pens; pencils etc. 
Ad'.’ise mo on how to behave

b.
a.» Advise me

Scold me 
brother

if 1 break scH^ethiny that tolougs to another boy or
a. Advise me on hov; to behave
b. fell me that I aii» iiaujhty

12. If I abuse my
c. Scold me 

Advise me on 
Tell me that I am 

to help me o.g* 

loncil® etc.
(or sister) 
that I am naughty 

help me e.g.
encils etc.

Advise me on how to behave 
that I am naughty 

e.g. not buy me

b o
d. r.efuse 

pens; P 
brother

Tell me
to
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clothes*

clothes’,. not buy ne

naughty

c

clothes?
. not buy

t

17
clothes;DC

d.

sisteror

c clothes;Die

clothes;s me

b
c«

clothes;. not buy oe
e.S

a*•,'OULO
b*

19. If I 
PESSON

ae

to

U
UOVI.D

3 

wouu>
fflO

me*

behave
, not buy

C' 

d

18. If 
psnscs

3
i/OUbP

IG. If I 
pjiiiscj;

B

ister)
- not buy 

I e.fe*

If I hit a 

p.:;2SeN 

3 
•’C15LD

to a
, Scold

Refuse

pens; P®
Advis® ’

Tell us

If I shout at
J, AC f *1^0 

pi'iis; P®'

b. 1’011 tae
, SeeId ®o

Adv iso ne on
ponieono’

JRC OU 

that I am

bo-..' to behave 

clothiuS
to behave 

nausbty

I am nan-ihty 
e.g. not buy

20. K I 
persc'H

2

P'
a.

Tell
Scold
teache’^

me
to
iicils

we on
that

1-1.

3

e.
ink on
a. Advi.se

b» Tell me 
g Gcold no
/. .letusc to >■»!? ““ 

peueils etc.

teacher
c. Scold we

b. Tell me
Icfuse 
pens; po

a. Advise i
I steal sowethiuc

b. Tell we 1 
. Scold we

a. Advise
(I, Refuse 

pens;

,bout
Refns® 
lens; P®' 

3C 

that

me 
etc.

to behave
naaghfy

15
1

help '
i etc.
bov to behave
I am oauSbfy’

, could..
,.avi.u o« hov to behove 

a. .:sf«se to help WC C<. not buy
pens; pencils etc.
a teacher

to hoi? we e.S
ncils etc.
that I aw

thet
to help we 
ncils etc.

„ how to behave, 
that beloas^ t<> « 

that I

on how to 
help a® 

pencils 
brother (ov 

to help i 
ncils 

on how 
I am

s
’lOW

Advi.se


I€7

to my sijter or brother

d.

C GLD c.»

a.
22.

2
CU1J> c. clothes;, not bvyc.r;lac

clothes;

•;CU7.D M •

c.

clothes;c. n-. not buy meC *d.

I clothes;. not buy me

farmc.

ne

a.
clothes:

d.

15 
’.•/CULP

3 
•:K ULF

on
help -c e.g

on purpose
! naughty

15 
•'CULD

bo

pens; u
Scold we

j£ I null up
Co

24. If 1 P«*

pens; P-
. Advise we on 

another boy 
to help 
tencils

on lio« to behave 
that I au naushty

'u1vi.'5e lae ou how to behave 
brother or sister

.'.dvisc ii-3 OU hour to behave 
that I an naughty

26..

21. If I break 5?u'-'w.
b. Tell ««-

cthi:.^- that belongs
that I an naughty

.x.fusc to kelp uc a. = . aet buy mo clotbee;
encils otc.

If I swear at ny 
p^nsch

hov to behave 
naughty 
e.g. not buy we

25. If I
P I'lS-lh'

we on
, that I aw 
to help we 
ncils etc.

A

b. Tell nc
^cold we
lefu^b-e to help
pcii-'?; pencils etc.
brother (or siste’’)
..dvi^ic me on how to behave

, not buy we

nods frow sowenne’s

• P'^
Tell we
Scold i*»e

wud on someone's car
Tell we that I an
Scold we
:;efus3 to help we 

pcils etc.
how to behave 
or girl 

we e.g

0. 

at
cK ;;efuse 

pens; P'
a. Advise we 
h. Tell we

Scold we 
maize cobs or bean 
Scold I 
Advise 

t. Tell we 
•lofuse 
pens; P®

25. if I
a.
d, Aeru vr t

ncils etc.
that I aw naughty



18S

a.

’’Cl’I.’.)

.1

c?-ut!:cs;

J
b.•TUIT5

I

I).
c« clothes;. not buy RIG

;?efaro<3.

. not buy ii:e clothes;Cl.

how
B

-ZOULD

32
, not buy iBO clothes;me e*S

tl.

WCUW

I steal33.

r 
it

IT I hit
P3 13Oli

If
pq;R3tK

B

■‘e

B
-.ZCUIB

ir 1 -

?9. If I 
r ;/■■;

or sirl
help liic e.e 

etc.
to behave 
I naughty

41 •
• r.oi.icthi-i.';’?

?>dvi'^o ine 
Tell we

on
that I an nau

SCCP. If I

that I 
nie on how 

. that belons^P

to
pCilCll-*?
me on
thpt I am

r;j. If I throw

Jcold me 
to help mo 

pens; pencils etc.
another boy
d. ::cfti = e

pens;
a. Advise
b. Tall me
c. Scold me

teacher

help me e-iS' clothes;

etc.

mo 
thet belongs 

•efusc to help mG e. 
pens; pencils etc. 
Pcold me
Tell me that T am naojhty 
Advise me on how to jebave 

at my parents 
how to behave 

:bty

yr 1 svzear 

pj IS- *•'
3

into stKiieoue’s far»u

that I ar naushty
e.T. not buy me clothes;

^il’^ etc.
on hov to behavea •

Z, -.CC?d

Fteal semet’n.xi^

d.

at a
c. Scold me

IP?fuse to help
pens; pencils etc.

;Pell that I au nau-My
a. Advise me behave

bGlonj?s to my parents 
somethxns -

Scold me
d. Jefu.‘je to

pGUs; pencils

••C* p''.r«^.it.®

Advi. c me on h'’’- to beha^’e
f,. ;n to help MG e.£. not buy me cZotius; 

pencils etc.
Tell me that 1 r nou-’^tyb.

c» mcold we
co-.-s cr joat'
b. Tell wo
d. "efujo to help wo

pan-^;
.'dvi-e mo

to another boy or j^irl 
not buy me



Tullh.
a«

34.
a.

•'GV'-B u • clothes J
d.

If I35.
I clothes;

dB

a.WCULB
I

B
clothes;;;( ULD me. uot buy

teacherto athat belongs

clothes;. not buy me
B

wouw
, not buy me clothes;

B
WOULD

me o*^

. not buy we clothes;to

book or. pur;ose 
ho’, to bobavo

help we 
lencil®

etc.
to behave
I naughty

If I tc--’

I naughty 
to behave

pens;
Advise i.iG

teacher
to behave
naughty

etc«

e«o

me on
, that I

naughty 
iiot buy me

38. If I 
piiRSON

an naughty
not buy me

a's that 1

that I am 
liOW

36. If I throw

c. Scold me 
sometbing at my

Advisc me on how 
that I am

idvi 'O we

;..couo '
\dvisc i.»o OU

. "cold me

Jell i-c that I

JpiUS’' t^’ hoi? me 
pens; pencils etc- 

kick my parents 
b. Toll me

b. Tell me
c. Scold me 

Refuse tod. Refuse I'V help me e.g 
pens; pencils etc.

37. If 1 break r.owethmg
p:5'lS0?»

that I am 
tie f use to help i-ie 

pencils etc.
OU how to behave

39, If I W*

PEHSCN 

B

WOULD

01.1 naughty

Ou hew to behave.

Q, Scold me 
a. Refuse to 

pens; pencils
a. Advise r"
b. Tell we 
something

d. Refuse 
pens; P'

a. Advise 
t,. Tell me

Scold me 
a teacher
b. Tell we 
a. Advise
c. Scold me
d. Refuse 

pens; P'

hox-^

help me e.g
etc.

„e on noi^ to behave 
that I aw naughty 
at another boy or girl

to help we e-g
lencils

hoy/



ISO

X

■JCULD clothes;

clothes;

yfVU> thr»t I aa noujil-^X

clothes;

WCULD

WOUW
c«

I abuse lay

to ay parents

45

44. n 
fBBSOa

E
V0UU>

to behave
not buy me clothes;

43. If
PEHSCK

B

42. If I 
pEuSCX

S

F^f.seh
D

If I break

person '
B

WliU>

naughty
not buy me

lae on
( that I

that I ata
, me e.g«
etc.

to behave

c. Scold I
a. Advise
b. Tell rae 
a, Refuse

pens; P'

bow to behave 
am naughty

c 
shout at my 

a.

40. I? I lie nt my parents
c. Scold me

Advise
r Tell me that 1 am naughty
r. .l=fu« to help UO e.s. not buy no 

pens; pencils etc-
te.nchci’“• ''' ' “'"7»o on box to behave

L ,ef,.so to help no e-s- not buy no 
pens; pencils etc.

c. Jccld lae 
b. Tell me 
my parents
b. Tell ne
a. Refuse to help 

pens; pencils
a. Advise ms on how 
. Scold me 

parents 
Advise

a. ,'tefuse 
pens; pel

b. Tell me ’ 
Scold me 
• parents

a. Advise i
b. Tell me
'■ "L help -0 o.E. not buy me clothes, 
a. Refuse to help « 

pens) ponciln etc.
eosething on purpose that helengs 

me
, me on how to behave 

, that I am naughty
to help me e.g. not buy me clothes;
lencils etc.

me OU how 
to help me e.g. 
nciis etc. 
that I aw naughty
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Scouts’ camp^

a

would
were

you 8.
9.

2.
7.
4»
5»
6.
7.

ODO

8«
9»

2.
3.
4.
5.
6.
7.

Shiykah 
hutua 
EwaDiJ^i
Oloo
Eareto
Uainisi

MukwaDOO’*'* 
cloo 
Eutua 
Njagl 
Kwanikl 
Khasx»^'

U3LI3T0i;/n
Jircle only one

Supi'ose you

.VGE

that you
sent by

to

or 3oy 
to choose ODO 

(]o uot

Hwangi
Shiyukah

10. All
11. Oneko
12. Nyaga
13. Kisilu
14. karete

Oneko 
kukwanjeru

10. Ali
11. Kisilu
12. Ewaagi
13. Njagi
14. Khasiani 

to the
laenbers

Siuce you
list of few of names 

asked to choose
If the

Young farmer’s 
of Young Farmer’s 

in the yearly meeting 
On arriving in 

is opened all members 
the various group 

list of names

■;ligisu5 i>Bi:oki;:A?iex 
number in fiwcstions

1, Supposo yoxi Iiavc gone to a 
ground you

girl/boy to ’bare comp the caop 
know anyone 
of boys or girls 
from this li-^t one person 
following were the names

choose?
1

Nynga 
j.et us suppose 

You arc 
in your school 

Association 
that after the 

to them, 
they are « 

of them

1 - 7.
Girl Guides’ 

are rcq.uested 
to share camp the camp work with.

iji the camp you are given 
attending the camp.

with v/hon to share 
given to you which one person

of Young
Nairobi you 
must join the group 
members do not tow 

people in their group, 
name of the person tne, 

, -r... nre the namesthe followinb' 
choose?

1.

You are
the tent.

1 belong 
the other 
represent them 
held in Nairobi, 

neeting 
Siuce

j;iven a 
is asked to choose 

lead their group. Suppose 
which name would you

2.
Association.
/association

Farmer’s 
are told

given
each other,

Bach one
want to
given to you.



Your

9.

10.

you

with ft boy.

4

with

of the
to

To 

these people

5, Prophets
04 Islam
7, Israeli

iiyaj^a 
.ihiyukah 

•Jnclto 

I'auisi 

L.uICb'aiide^*”

I'isilu 

Uwftiiiki

deiioniuatiou or

They 

refuses to give 

denoEiafttion do

falls iii lo'’o 
boco..c Viry angry.

they t'Ould never 
I thiuic. the boy was?

to knuv ai'out it. and tjiey 
t; -. hoy Mccause 

.'honi de you

3.

6.
districts 

get on 

hliich

0 from n 
; douatioi-i 

rich.

social worker, 
la one of those

He was also very 
ntioued below do you

3. uurpo^c ycur sister 
parents co«-o 
Taey tell her to ?-ve 
conrant to their luarriage.

1. =.li
2. ..aJ'cte
3. hhasiaiii

He worked in many different 
districts he could not 

unhappy there, 
think this

11.
12.
13.
14.
certain religious 

to build a church.

’.r. kaaiau

rclicio'’s

4. S.1OO

5. i<3ftSi

6. kutua

7. Mw.angi
ii. group of poop?.'

collecting 
who is vei3
vbic’i religion or

belonged.

the boy
Of the
the boy

1. >?eligio“
2. Catholic
3. Hindu 

Protestant
Kaiaau is

of Kenya, 
the people.
. district me 
him?

On finding 
very angry and ask her 

could never agree to their 
religions fflentioaed, to '..•hich do

d.
religion are
approach i-r.
them any money

think
1. Islam
2. Israeli
3^ prophets
4. Catholic
5. Protestant

6. Religioa of i-ary

7. Hindu
vou- sister fell ia io’® 

t- Suppcsc yeu*.ont\..n .n. pn... -neoo.

to leave the boy bccanso the.
.arriago. Of 
you think the boy belonged^ 
y • - of *lary
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•‘I'U

9.

you

o

5.

name

he/she gets very angry.

OXI

does •

tries

always
he/she

; to pici^
says 
likes

Christmas

After talkiiig 
friends xirith he 

lie hou'cver 

’•/lioiii do

6. ’3iubu

•7^ KisuhiU
S, Zachakos

Aoranc’a

of fellow 
descriptions

Ijest fitso
his way

8.
this group.
whom you

1. he/she
is very
is very
makes fun

not pe-y ■
I to got '

messes
ca.n

1.
2. J’akamega
3. hj-eri
4. Kitni
5. Jusia
Kimaiii went to a 

the i----

a' 
others

, around
beat everybody up.

, anyone who is younger than he/she

4.
5. Aliitiyi

6. j'-kala 

relow are
Agaixist 

think the 

'Zhen

2. He/she
3. He/she
4. He/she
5. ne/shc
e. He/she
7, He/she
8. He/she

He/she 
is.

students who are in 
all the students

, student camp during one 
first day he met a girl. 

He also decided to make
H,o.<rt of tho camp jobs with hop. 

he four.d out more about her. 
Circle one number below.

nine descriptions
each of the

description
does not get

mean.
wild.

of people.
ttention

into
and gets

to the teacher, 
trouble.

into trouble.

7.
holiday.
to her he like her.
.o that ho could do 
dropped this idea when 

think this girl
1. Kukv.-anjeru

Had ja
’..'aithera
h’duku
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APEBiroiX J

The pilot

scores;

I;and aggression
843I

AggressionPrejudiceBirth-MeanInternalPaternal ScoresScoresOrderSex
Punitive
Scores

12P
1111 1108 M

12 P
0P
0
1
0II
1113

8 1P108
26 16P

1M

12 1M
14 1112 1P
21 1P

19P

3
4
5
6

156
132
129
115
116

117
100
127
116
110
104

parental 
punitive 
Scores

M
P

P
M 
lil

5
4
5
6
5
5

5
6

4
6

4
5

7
6

27
5
31
5

25
10

7
6

1
1 
1

7
8

89
105
98
79

Punitive
Scores

140
118
120
126
118
120
123
107
122
94

100
101
105
94

110
92
99
98

109*5
158
125
124*5
120.5 
117 
116#5
115.5
112
111
110.5
108
105.5
104.5
103
99.5
93.5
93.5
88.5

parental punitive
scores

Fourth 
Third 
Third 
First 
Second 
Fourth 
Third 
Sixth 
Second 
First 
First 
Third 
Third 
First 
Second
Seventh 
Second 
Fourth 
Third

9
10
U
12
13
14
15
15
1?
18
19

fathers’ educational level
6

study subjects’ paternal, maternal and mean 
their sex, birth - order, prejudice

Wer 
^'^^jects

Subjects’
II 
I 

Fathers j| 
Educatioii Level

and also their
5
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Column 4, M stands for male and F for female.
Column 8, I represents ’fathers’ who had been to school while 

’0’ represents those had never been to school.
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APPMIBIX K

Computation of a t - test to test whether there was a
statistically significant difference in punitiveness between the

mother and the father*

’d’ was the difference between punitive

0*8421

5o417614>8969

= 0.2465t =

18d.fe

critical ’t’ (18 d.f.) was 2.10 at 5^

the0.2465.
that there was statistically no

0,8421
5.4176

d

S.<l-= 14.8969

S.B. (?) =

valueJ 
significant difference

Ed = 16, where
score for an iTid-i vldual obtained in mother and father

The value of
the value of the observed ’t* v/aslevel

critical value was greater that the observed
significance

Since
it was concluded

in punitiveness between mother and father,
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APPEJ'IDIX L

The subjects* punitive scores for Persons A and 3,
their sex, birth order, prejudice and aggression scores and

education level of their 'fathers* and 'mothers'the

65 s4I 32
SexPunitive scores

mothers fathers

Person Person

A B
4 171 1ThirdM1O5*5111 96 176 1 1FourthM100 92 16 0 0LastU69 266 14 0TliirdIJ88 4 145 1Lasttl113 114 96 Q 16 First

3Q 93 14 06 01 Sixth
112 135 2 11 19 M112 108 4 17 1M64 12 14 1

107 8 16 1LastM111 112 9 07 1M116111 121 5 06 0
M113111 115 15 16 1
M92.593 1592 17 1
M

1491 0 02
M

17 0106 15
5 082 7 0

M
105 11 04 199

6 16 1112
M 6 Q5126 0
M 0 07 1115

67 079 0
M109111

94
10

109

120

104

100

113.5
111.5

92
103.5
96.5

110
86.5

95o5

123.5

96
86.5

Last
Fourth

Birth
Order

Prejudice 
Scores

Aggression 
Scores

Education
Level of

93
101

111

89
125
118

101
100.5
125.5
116.5
86.5

94
113.5

Last
Fourth
First
Tliird
First

Fourth

Fifth
Third

FourtJ^
Second

Fifth
Seventh
Second

Education
Level of

^0

"3

9 
io 
U

^3 
^4

Ave.

2.
3

•^ber
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2 15I 3
1 16 5Second94.5 M117 72

25 116 3Third102.5 M95110

26 1123SecondM111120 102

27 116 7Third120.5 M122119

116 17Fourth114116112

16 21 1FifthM114109119
10104SizcthM105.599112

51 1186SecondM122129115
152 0227ThirdLI111103119

55 1155ThirdM8966

34 1163Secondtl47.54550

55 1166Last139985113
156 155Th3?rdM676173
1165FirstT397.511085
1197ThirdM93.59097
139 034SecondT.I111.5112111
0040 35FifthM56.54667
0015NinthM106.5105108

1 1<2. 56ThirdLI88.574103
00^3 74SecondM117133101
11U 86ThirdLI103.511493

0 045 106SixthM98.597100
1 1^5 17FirstM9610092
1 1^7 105SecondM105.5111100
1 14§ 115ThirdM10496112
16 149 7FourthF68.55285

3o 11103ThirdF126.5127126
16 14ThirdF87.58590

3?
I
58

i..
24

28
I

'po
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62t 83 4
1102SecondP11852 117119
1155FirstP10853 104112
1145LastP110.554 104117
1036FirstP100c555 94107
1034FirstP12111856 124
1144FirstP10457 88120
1103FourthP112 *558 111114
0002TirirdP114.559 110119
0056FifthP101.560 98105
00182SeventhP119.561 124115
11364FirstP118.562. 114123
11227FirstP105.563 87124
11135FirstP7364 10145
1075FourthF7265 9945
11147FourthF65.566 6170
11146FourthP11467 107121
11247FirstP11268 111113
1G215FirstF104.569 100109
11246SecondF10870 97119
10147FirstP10910471 114
10126FourthP10010272 98
10145FirstP11411873 110
10134EighthP114.511274 117
11016SixthP113.575 118109
10196LastP11776 121113
1124SecondF125.512577 126
1196ThirdP824578 119

1 1535ThirdP925579 129
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65 74I

11134Third80 P107112102
11156First81 95o5 P9398
1145FourthF82 10110993
1112Seventh 3P83 154134134
11205First156.5 P84 151162
1153FourthP122.585 119126
1136ThirdP8686 45127
10135SecondP120.587 128113
1195FirstP10788 11896
10225FifthP10089 93107
1166FirstF108.590 101116
10214FirstP102.591 10897
0073SecondP91.592 9192
11334FirstP109.593 103116I 11274SecondF104.594 109100
11216SecondP93.595 79108

I 
1
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/APPENDIX M
test to test whether there was a

sion

two variables were correlated the following

used.

the punitive

obtained in Persons A and B.

5.5368d

21.647S.d.

2.2209tK

2.493B
Bt B

d.f*

hence it was

significance .

Since

Computation of a t -

significant difference in punitiveness for aggres-

526, where ’d' was the difference between 
scores of an individual

5.5368
2.2209

appendix L (pag®

Since these

method was

(d)

I

21.647

■the o 

statiBtioally significant, 

statistically significant difference

was 1.986 at

there was a

statistically

■between Person A and Person B.

The punitive scores for Persons A and B appear in

. 46960 - (52^
94 1—
S.d.(d)

d - 0 _
S.E.(d)

94
critical 'f (94 d.f.)

2'"

Person A and Person B. Person A was more
in puniti’«“®®® 

■x.ve than Person B. 
puni^^^®

Ojlie value

level
ihserved value was greater than the critical

2.493»
•t* was

of

and the value of the observed ’t’ was

value I 

concluded that
between
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Variance

2

Total

L-
)

■)

+ 46(1161.7190)

ss

I

1

= 47(1009.9684)

+ 46

1085 . 0278 _____________

1085.0278 (2l
48

S)-

S.E (v

‘T
■ * ®aSb

TTVT

Sp '•nB

211.6179 
Q 

1161.7190 (S O)

= 48 (ng)

= 47 (a )

X (Boys’ sample) - 202<>1042 

(Boys’ sample) = 1009o9684 (S^)

S.B.

ABBEinPIX IT

Computation of a t statistic to test whether there was a 

statistically significant difference in punitiveness for aggression 

between boys and girlso

The punitive scores for boys and girls appear in appendix 1 

(pages I 9 7 * '2,003 .

S.E. (5^ - ^a)

- (Girls’ Sample) =
X
Variance (Girls’ Sample) =

Total numh'er of hoys =
■number of girls
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= 6.8318« 46.6756

t s

= - lo3924

level and the value of the observed ’t’ wassignificance
the critical value was greater than theSince- 1.5924.
t was not statistically significant hence

it was
for aggression between boys and girls.in punitiveness

observed value,
concluded that there was no significant difference

202.1042 - 211.6170 = - 9.5128
6.8518

= 95

The value of critical ’t' (95 d.f.) was 1.986 at 5^
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was a

48 (ns)e

103.3333e

234.1844B

B

as

a

318.3686B
S

3.6615B

B
B

1.6691

d.f. B

•The

the
not statistically significant y hence 

there was no significant difference in

aggression
The punitive 

M7- 2.00).

93
critical ’t' (93 d.f.)

S.E.(Xo - Xb )-

6.1138
3.6615

47 ("g)
109.4468 (Xq) 

o
404.3830 (S^)

(^b)
(s|)

\\318.3686 (£_ + 1 )

U 47

toq.4468 - 103.3333 
3.6615

(pages
Nwriber of hoys

X (Boys' sample)

Variance (Boys' sample)
Number of girls 

X (Girls' sample) 
Variance (Girls' sample)

Sp2

was 1.986 at

1.6691* 
observed value, 
it was 
punitiveness

>17(234.1844) + 46(404.3830)
93

appendix 0
Computation of a t statistic test to test whether there 

statistically significant difference in punitiveness for 

■between boys and girls in Person A.

scores for Person A appear in appendix L

level
critical value was greater than the

value of
and the value of the observed ’t’ was

significa^^®
Since

It* was 
eluded that 

between boys and girls in Person A.
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was

(pages

47CSno
102<17O2

Xg B

498.0139B

48

9807917

41808493B

213-8.8493).
B

Xb)S.B.(XG *

B 0.76931a
t

93

statistic test to test ^rtiether there 

difference in punitiveness for
statistically

■between girls

Sb

e2
Sg

S^

APPENDIX  P
Computation of a t 

a significant 

and hoys in Person B.

of Person B appear in appendix L

4. 46(498.0139-1

93

■^^458.0060 (i. + 1_ )
“ 41 43

= 4.3916

» 458.0060

3ggression
iphe punitive scores 

|C(*7 - 400^ •

1O2.17Q2-X-2S1
4.3916

d.f. -
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level and the value of the observed *t’ was

0.76931*
•t* was not statistically significant, henceobserved value,

concluded that there was statistically no significantit was
in punitiveness for aggression between girls anddifference

1

significance
Since the critical value was greater than the

The value of critical ’t’ (93 d.f.) was 1.986 at

boys in Person A.



- 207 -

those

, 106.6184Xl

375.8925

105.2105

S.E.(ltl-X2^

« 0.2962
t

93d.f.

328.0332 (L + l-) 
76 19

Btatiatic test to test Aether

• ificant difference in 

had been to school and

. 328.0332

W6 76 (ni)

Si

X2
2 

32

V J been to school was 19(«2) 
of •fathers' sho W not Osen t

4.7537
ig6,6184^ilOSia2:

4.7537

appendix L (page^ 

number of 'fathers' Ao

APPESQg- -S

Computation of a t 

there was a statistically sigoi—- 

p^tiveaess Istween 'fathers' who

Ao had not •
The etaoation level of 'fathers' appear in 

117- ■

had been to school
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of critical ’t’ (93 d.f.)The value
level and the value of the observed ’t’ wassignificance

the critical value was greater than theSince

it was
difference
school and those

I

was 1.986 at

0.2962.
observed value, 'f was not statistically significant, hence 

concluded that there was no statistically significant 
in punitiveness between ’fathers* who had been to 

who had never been to school.
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t statistic test to test v^ether

difference in maternalthere was a

of mothers and the punitive
in appendix L.

scores

of mothers whoNumher

104*3429
X1

313.9378

6o(n2)mothers whoNumher of

98.2000
X2

451.95140

0 4*5216

1.3586n

t

531.4847

W 313.9376) + ’59(^31.4847.).

93

in;,,3429 - 98.2000
4.5216

451.9514 (1_ + i_)
35 60

bad been to school was

appendix r

Computation of a

statistically significant

mothers who have been to school and those

Si

^2

Sp

S.E.(X1-X2)’

of all su-bjeots appear

had not been to school was 35(ni)

punitiveness between

»dio have not.

The education level
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level and the value of the observed t was 1.359*

Since
not statistically significant, hence it was concluded•t’ was

statistically significant difference in

idio had never

that there was no
between mothers idio had been to school and those

significance
the critical value was greater than the observed value,

was 1.986 atThe value of critical ’t* (93 d.f.)

punitiveness
been to school.
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Sappendix
t statistic test to test whether there

statistically significant difference in punitivenesswas a
first boms and those who were not first-horns.between the

for first-borns and those who wereThe punitive scores

not

Number

209.3913

1410.9763

not first boms was 72(n2)of all those ^dxo wereNumber
206.3333

1022.3380

1894.7686IS

1
10.4258

- 0.2933Bt

first-borns appear in appendix L. 

of all first boms was 23(ni)

209.3913 " 206.3333
10.4258

22(1410.9763) + 71(1022.3380)
93

Xl

4

S .E. (Xj—Xg)

2
S2

Compxrtation of a

1894.7686 (1_ + 1_)
23 72

Sp
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Since

between

there was no
first-home and the non-first-horas.

was not

was 1.986 atThe value of the critical 'f (93 d.f.)

level and the observed ’t’ was 0.293.5P/0 significance

the critical value was greater than the observed value, 't* 

statistically significant, hence it was concluded that 

statistically significant difference in punitiveness
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APPENDIX T
t statistic test to test whether there

■between girls and hoys*

appendix L

47s:“G

12.8723

86.1573

B

8.31250

35.0705

0

60.33920

. 1.5940
S.B.

2.8606
0t

2

12.8723 - 8.3125
1.5940

60.3392 (1_ + L-)
4fi

The aggression 

(page I 57-XOoJ .

j,6f86.1573) 47(35.0705)
93

Xg

Sg

Computation of a
was a statistically significant difference in aggression

scores for girls and hoys appear in
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critical ’t' (93 d.f.)

wassignificance
Since2.861.

was a
girls and hoys.between

value,’t’ was
statistically significant

level
■ the observed value was greater than the critical
1 significant, hence it was concluded that there 

difference in aggression

was 1.986 atThe value of
and the value of the observed ’t*



- 215 -

appendix n
t statistic test to test vAiether there

n7- 7,00}.The prejudice

48

5.5833

1.4823

47

4.8511

1.9121

1.6949

0.2700

2.7118
t

, 4,7(1.4823) + 46(1.91211
93

. 5.5833 - 4.8511

0.2700

2

. ^'Y(1.6949)(L- + i.)
I 48 47

"g

2%

Connjutation of a

was a statistically significant difference in prejudice

■between girls and hoys.
scores appear in appendix L (pages
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I

The value of critical't' (93 d.f.) me I.966 st

Ji Bigoifioance 1ml and the value of the oheeived't' ms 

2.712. Since the ohserved value was greater than the critical 

value, 't' Has etatistioally eignificant, hence it was 

concluded that there was a etatistioally significant difference 

in prejudice between girls and hoys.
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APPEMDIX V

t statistic test to test whether

between the first-borns and those lAo were not first-borns.

Number of first-borns

s 12.4348

103.6205

Number of those »Ao

9.9722

52.3936

64.5118

1.9237
S.B.(X1^2^

1.208
t

si
22(103.6205) 71(52.3936}

93

Xl

2 
Si

2
%

CoD^nrtation of a

was 23(ni)

The aggression scores for first-borns and those idio

. (64.5118)(1. + k)
1 23 72

. T2.A3d8 - 9.9722 

1.9237

were not first boms was 72(n2)

were not first-borns appear in appendix L (pages H7-4oo).

there was a statistically significant difference in aggression
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observed value, *t’ was

difference
first-borns.

significance
1.208. Since the critical value was greater than the 

not statistically significant, hence

was 1.986 at

in aggression between first-borns and the non-

The value of critical *t' (93 d.f.)
level and the value of the observed 't* was

it was concluded that there was no statistically significant
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■boms appear in appendix L*

as

1.1660as

5.1667B

2.0563

B

1.8457e

= 0.3254s

0.8239B•fe

22(1.1660) + 71(2*0563)-

93

was a

■between the first-horns and the non-firat-homs.

The prejudice scores for the first—horns and non—first—

X2

2 
^2

2

^1
2 

Si

APPENDIX W

Computation of a t statistic test to test ^diether there 

statistically significant difference in prejudice

The number of first-horns was 23(rii)

5-4348

The number of non-first-borns was 72(n2)

(1.8457)(l_ + i.)
’ 23 72

5.4348 - 5*1667
0.3254
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prejudice

was O«824«

was 1*936The value of critical ’t* (93 d.f.)

at ^5 significance level and the observed value 

Since the critical value was greater than the observed value, 

»t’ was not statistically significant, hence it was concluded

that there was no statistically significant difference in 

between the first-borns and the non-first-boms.
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