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THE ABSTRACT

there has been, no researchPrior to this

or

that was used for

have
words• was

to

and fifteen

vocabulary

in any pupil was 
therefore was

correct level of difficulty based on empirical 
evidence from research. The aim of this study was 
to find out the approximate English reading vocabu­
lary level of the standard three and four pupils of 
Kakamega District; and to compare this with the 
vocabulary level of their English class texts.

The Thorndike (1, 19^4) word list was used to 
measure the pupil’s vocabulary level. A pilot study 
revealed that the maximum vocabulary level encountered 

around two thousand words and this

s tudy, 
done in Kenya to determine the range of childnt ‘s 
vocabulary in English at any given level, to enable 
the educators to choose or to write books of the

the range of words 
the final test ’C’ (See Appendix A(iii) .

The results show that the majority of the pupils 
a vocabulary level that is below one thousand

It was also found that the nursery educational 
background had a positive effect on the boys, while it 
appears to have no significant effect on most groups 
of girls as far as vocabulary range was concerned. 
In fact, nursery educational background appears 
have a negative effect on the urban girls-

When ’harder’ words (arbitrarily defined as 
words beyond the commonest five hundred) were sampled 
from the three textbooks used by the two classes, it 
was found that fifty nine per cent of the four hundred 

’harder’ words sampled for further analysis 
were beyond the two thousand word level- This shows 
that most of the pupils would understand less than 
half (forty one per cent) of the ’harder’ 
items in their class texts.
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CHAPTER ONE

Introduct ion1 . 1

to
how well

is there-children,

The s e

the
class readers andability to read and understand the

textbooks•
can

stock ofsaid to be dependent upon thebe

1.2
Before any reading books it is nece-
for the writer to have idea of the level ofsome

Currently,
children

that it isIS
that the books in usesure

are
The importance of the reading skill cannot be

Yet, it is

participate fully in the classroom activities, 
activities include not only general classroom communi­
cation with each other and the teacher but also the

ssary 
the intended reader.

any learning situation.
English is the second language.

fore important for the teachers and planners to know
whether the children have mastered enough language to

vocabulary, this study aims at establishing the approxi­
mate vocabulary level of standard three and four pupils 

It has also attempted to compare

in a language 
's

in use.

common knowledge that 
in our Primary Schools.

necessary to make 
suitable for the majority of the children.

of Kakamega District.
1 ■ e vocabulary level of the pupils under study and of 
t.ie English books that they use.

Statement Of The Problem
are written.

a great extent,

over-emphasised• 
there are many non-readers

Language d- velopraent determines 
the subject matter in 

For- the majority of the Kenyan 
It

we do not have any empirical evidence 
on the vocabulary level of the primary school 
or of the English books that are in use. There is the 
assumption that the books that are produced by the 
Kenya Institute of Education are equally suitable for 
all children. Though it is difficult to write a book

suitable for every child in the country, 
that are

a chi.1 d will cope with

that are

Since ability to communicate
individual



11 t' i lid i 11 i. t.ora i o C o r I i r L c tno t I ou a c otninon ail

E< 111 c a I i onPri marv OlIioi's <1{)r not
ga j n after seven o 1'j)(■• rinan <?n i years

educai ion. To of the children.nios L r o a < i Jpl niary
use f'n 1i loot. o n 1V long as it aid t hema as c an .11

the i r exam i na t tons. There fo ro, when children i e ix V e
formal educattonal syslem and there exaini -are no more
iiat ion hurdles jump . they are longer interestedto no

reading.in
completelyor purposes.

As already stated in above.1 this
has made ofa
the standard and
books that they use. unableare

uninterested in reading because the setare
books too difficult for them.are

Significance Of The Problemi.. 3
This to theestimate standardus

It will
es tablishto if any.

class, pre-school experience

vocabulary level of the pupils and the
class readers IS

that

class readers and books,

conclude whetherus
the readers are appropriate

It must be admitted that in the event of books
being found to have higher vocabulary level thana
that of the pupils, cannot be sure whether it iswe
the level of the books or whether it
is the pupils who have
they should.

»

s tudy 
the vocabulary level

three and four pupils the English
Probably most children

the relationship.
environment, 

and vocabulary development.
After the

passive vocabulary and also 
the readers

time, they become semi-1iterate 
illiterate for all practical 

1. I (page 1 )

IC.P.E.) graduate.

established, it is hoped that the 
study will provide suggestions 
Kenya Institute of Education in

will help the 
the writing of the 

and also provide suggestions 
that might help the Primary School teachers in their 
teaching methods. It will also help

in use or no t.

to road or

in use.

co nip ar i son be tween

After some

literacv even

that is higher 
a lower vocabulary level than

study will help 
three and four pupils' 
the vocabulary range 
also help us 
between sex.
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Curriculum Planning
Lo

for

f ind-
it is

teachers•

the

are

use

the

more

1.3.2 
A

Pedagogical Importance 
study of this nature is expected not only to 

be of use to the curriculum planners but also to the

have an

Pupils spend most of their waking hours in school, 
and the teachers are charged with the responsibility of 
helping the children to acquire language patterns that 
will help them to follow the subject matter in all 
subjects and also to communicate freely.

Teachers should realize that language develops 
best in a free atmosphere where pupils are given enough 
chance to experiment with language- Pupils ought to 
be given enough opportunities to use the language and 
to read as much as possible- These opportunities help 
the pupils to increase their stock of words. 

Since pupils’ experiences differ greatly, 
content of their vocabulary also differs. This study 
will help the teachers to find the kind of vocabulary 
problems that their pupils face. After identifying 
these problems, it is hoped that teachers will esta­
blish better and more effective ways of improving 
their pupils’ vocabulary.

1.3.1
It is important for the curriculum planners 

know something about the students that they are pla­
nning for. The Kenya Institute of Education is 
currently the major source of reading materials 
Kenya Primary Schools. The planners do not however 
know the pupils* 

It was felt

The planners 
range of vocabulary, 
that this study would help them to 

idea of the vocabulary level of the pupils 
under study. Though one cannot generalize the 
ings of this study beyond Kakamega District, 
hoped that this study will enable the curriculum 
planners to see whether or not there is a discrepa­
ncy between the pupils* vocabulary and the vocabulary 
level of the books in use.
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Most children’s

across mostthose wordsbest
tooften.

their vocabulary.
so

latter can

1.4 Assumptions

had been made.

1.4.1 Social Economic Status
decided that it would be difficult to

find out the children’s
the relevant responses would bethe items to elicit

difficult and too involved for
Interviews or home visits

fore eco-

with

1.4.2 Reading Ability

read.
something I could not control in suchThis was

language usage centres around 
Children tend to understand

Before selecting the sample and carrying out 
the study certain assumptions concerning the sample

simple interesting and varied materials 
gather more vocabulary through their reading.

My tests basically involved the ability to read 
the questions and to choose the right response. I there­
fore worked on the assumption that all my sample could

that they can widen 
luey should help the children with 

that the

social economic status, given the right opportunity 
would perform well in any given test. Likewise children 

a high social economic status would perform poorly 
if they lack the opportunity.

It was

would have been too financially and time involving 
and were ►tefisyo'id the researcher. The study was there- 

carr^lKd out with the assumption that social
nomic status would not make a great difference to the 
findings of the study since even children with low

a random sample as I had for this study.

their common needs.
that they use or come 

Teachers should offer wide opportunities

social economic status as

the pupils to cope with, 
to see how the pupils lived

enable children to u; e language so
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01” The StudyThe PurposG1-5
the

a) }the pupilsTo es t. j ma t e
level.

b) re hat ionship, if any.To thees t ima to
pre-sclioolenvironment,clas s,between

experi enc e
of theTo thees tima t e

andreaders used by the
four pupils.

d)

and books,

conclude whether or notand d,

1.6 Statement Of Hypotheses
Below is that I had set’□theses

out to

1.6.1 There is no

1.6o2. no

1.6.3 no

1.6.4

1.6.5

1.6.6
rural boys with nursery education and urban 
boys with nursery education.

vocabulary range 
standard three

boys without it.
significant difference between

significant difference between 
boys and girls. 
There is

e )

sex, 
and vocabulary development.

c )

To provide suggestions which will help the 
K.I.E. in the writing of the class readers 

and also to provide suggestions 
that might help the primary school teachers.

significant difference between 
standard three boys and standard four boys. 
There is no significant difference between 
boys with nursery education and boys without 
nursery education. 
There is no significant difference between 
rural boys with nursery education and rural 
boys without nursery education. 
There is no significant difference between 
urban boys with nursery education and urban

There is no

a list of. h 
test in this study.

studv was

From a,b,c

passive vocabulary

the readers in use are appropriate.

The purpose of
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1.6.7

1.6.8

1.6.9 between

no

no

no

no

no

no significant difference between 
standard three urban boys with nursery 
education and standard three urban boys 
without nursery education.

There is no significant difference between 
boys with nursery education and girls with 
nursery education.
There is no significant difference between 
boys without nursery education and girls 
without nursery education.
There is no significant difference 
standard three and four.

1.6.10 There is no significant difference between 
standard three girls and standard four girls.

1.6.11 There is no significant difference between 
rural and urban pupils.

1.6.12 There is no significant difference between 
pupils with nursery education and pupils 
without nursery education.

1.6.13 There is no significant difference between 
girls with nursery education and girls 
without nursery education.

1.6.14 There is no significant difference between 
rural girls with nursery education and rural 
girls without nursery education.

1.6.15 There is no significant difference between 
urban girls with nursery education and urban 
girls without nursery education.

1.6.16 There is no significant difference between 
standard three pupils with nursery education 
and standard three pupils without nursery 
education.

1.6.17 There is no significant difference between 
standard four pupils with nursery education 
and standard four pupils without nursery 
education.

1.6.18 There is
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no

DefinXtions Of Terms1.7

of voca-

Passive vocabulary is 
pupil might be expected to recognize 

in print and know its meaning from context.

1.7.1 Passive and Active Vocabulary 
An individual has different ’types’ 

bulary which basically fall under two categories, 
namely passive and active, 
that which a

There are two terms that require definition :

1.6.19 There is no significant difference between 
standard three rural boys with nursery 
education and standard three rural boys 
without nursery education.

1.6.20 There is no significant difference 1 etween 
standard four urban boys with nursery 
education and standard four urban boys 
without nursery education.

1.6.21 There is no significant difference between 
standard four rural boys with nursery 
education and standard four rural boys 
without nursery education-

1.6.22 There is no significant difference between 
standard three rural girls with nursery 
education and standard three rural girls 
without nursery education.

1.6.23 There is no significant difference between 
standard three urban girls with nursery 
education and standard three urban girls 
without nursery education.

1.6.24 There is no significant difference between 
standard four girls with nursery education 
and standard four urban girls without nursery 
education.

1.6.25 There is no significant difference between 
standard four rural girls with nursery 
education and standard four rural girls 
without nursery education.
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it is heresince
their commonness.to

from a very wide range of children’s general reading
material.

test
involvesit

uses

ray concern wasin use
difficult or words•

as
five
classification.

He may not 
writing correctly.

1.7.2 Difficult Words
When sampling words from the English books 

in the schools under study, 
•harder•with the 

arbitrarily defined as words beyond the commonest 
hundred according to the Thorndike (1, 1944)

necessarily use it in his speech or 
The selection of this type 

of vocabulary was made from Thorndike (1, 1944)

These were

that wr have words listed according 
H* has selected these words

as 
recognizes in print and also uses them correctly 
in speech and writing. To test knowledge in 
•active* vocabulary, one would need to engage 
pupils in a conversation and also to check some 
of their original compositions.

Active vocabulary is more difficult to 
those words that an individual
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CHAPTER TWO

REVIEW OF RELATED LITERATURE2.
Home—background and Social-Economic2. 1

lhe word
child’s speech,

nee

a

the

«

Culture, 
S atus

fluency.
A great deal has been written on the influence 

that culture, home background and social-economic status 
have on the development of language in general and on 
vocabulary in particular. Tidyman et al (2, 1959) rightly 
assert that a child’s vocabulary and sentence structures 
reflect experiential background. Vocabulary development 
of the child in the early years is part of growing up. 
Nouns come first, then relational terms, qualifying 
terms and complex sentences come later. Vocabulary is 
determined by environment, life patterns and by influe- 

of parents, teachers and peers. Words grow out of 
needs for meeting real life situations and vocabulary 
increases i and complexity as experience becomes
richer and more varied. This is so because words are 

convenient medium for expression of thought and fee­
lings- Usually, the more intelligent the child, the more 
words will be learned. However, the child must have 
opportunity and experience. According to Strickland 
(3, 1957) a child with parents of low mentality will 
have a meagre vocabulary on entering school but may show 
ability to learn new concepts.

Vocabulary growth takes place best in natural condi­
tions. Both Dawson (4, I963) and Spache (5, 1964) say 
that the basis for early vocabulary learning is the 
children's first-hand experiences. Purposeless word 
study therefore can become artificial and removed 
from actual experience and may make little contribution 
to the children's expression. Dawson (4, I963) further 
asserts that if poverty and ignorance prevail in the

'vocabulary' is usually used to mean the 
sentence length, choice of words and



1 u

books.

1.
environment.

2.
of vocabulary.
vities

3.

words•

uage

an

5

limi ted, 
Those with

child’s environment and his experiences are 
his fund of words will be low and scanty, 
a wealth of experience, for example toys, 
pictures, playmates and great deal of opportunities 
to talk about these experiences will probably acquire 
a rich vocabulary. He isolates three major factors 
that affect vocabulary growth;

Intelligence or the capacity to learn, 
conditions what a child can learn from is 
A child who is not observant and who is slow to learn 
might not have a wide vocabulary even if his environ­
ment has rich and varied experiences.

Interest also affects the child’s acquisition 
The child notices the objects and acti- 

that interest him and ignores the obvious when 
it has no appeal to him-

Instruction and guidance is another factor that 
affect the child’s acquisition of vocabulary. Pare- 

not
may ariecc me ■=• acquisition of vocabulary,
nts may or may not encourage the child’s desire to learn 
and use new words. According to Strickland (3, 1957), 
both the child’s native capacity and environment play 
a part in vocabulary development, but the child is 
dependent on opportunity and experience regardless of 
his capacity. Environment and experience have a greater 
influence since a child with a slow-learning mind may 
gain proportionally more vocabulary in a privileged 
environment than an above-average child in a seriously 
restricted environment.

Bernstein (5, 1961) describes the problem of expo­
sure to separate and distinct patterns of language by 
children from extreme groups- Milner (7, 1951) found 
that children from permissive parents had greater lang­

development than those with less permissive parents. 
Spache (5,1964) gives various factors that have 

influence upon the child’s reading vocabulary growth. 
He asserts that the school is not the only major influen­
ce upon the child’s development of sight and meaning 
vocabulary. Rather, vocabulary development is dependent 
upon his auditory memory for words. If the child is limited
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■

in verbal intelligence or in experience with words 
because of bi-lingualism, poor family or cultural 
background and narrow pre-school verbal experience, 
he wi3 I lack auditory background for acquiring adequate 
sight and meaning vocabulary. The intellectual intercs.s 
of the family, and the level of its verbal inter-communi­
cations also condition the child’s readiness for reading­
vocabulary growth. Play, reading interests, hobbies 
and pastimes also influence vocabulary development.
Thus the basis for early vocabulary learning is the child’s 
firsthand experiences.

According to Deutsch (8, 1972) it is the verbal 
engagement of the people who surround him which is the 
operative influence in the child’s language development. 
As a rule there is little discussion in the lower 
socio-economic status families and hence the children 
pick up very little active vocabulary from home.

Hilderbrand (9, 1971) also agrees that stimulation 
from parents, siblings and playmates is extremely sig­
nificant, NeccCASity to cope with more than one lang­
uage appears to hamper the development of a child’s 
skill in a single language. Since the child’s first 
social environment is the family, his language is influ­
enced by relationships within the family.

An individual’s speaking vocabulary will differ from 
his reading and listening vocabulary. According to 
Anderson (10^ I964) and Spache (5, I964) the culturally 
deprived child finds it more difficult to have the 
motivation to learn because he lacks the particular 
experience and because he is at a relatively low level 
of linguistic development.

The development of children’s vocabulary involves 
more than simply teaching them what words mean. Petty 
(11 1973) says that everyone’s vocabulary has come
from his living and from all the things that he has done 
that involve language.
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Sell o o 1. E n V i r on me nto

can
Here

One of the most difficult and yet important phases 
of language teaching is the teaching of vocabulary, 
and developing word meaning is one of thf teacher’s 
most imfiortant tasks. Dechant (12j I964).

For most teachers, choice of vocabulary is pre­
determined by the textbook selected. Words may be 
listed and taught on the basis of frequency; that is 
the number of times they appear in the average reading 
material likely to be used by certain age groups or 
available in a number of schools. The pupils may 
increase their passive vocabulary by learning these 
words a few at a time, and this facilitates reading. 
Meras (13, 1962) explains various ways in which the 
school through the teacher can help a child develop 
his vocabulary. He says that direct method, for instance 
where the teachers use the objects in the class, is one 
of the ways that this can be accomplished. The teacher 
can also repeat a new word in a variety of ways so that 
the pupil will learn it easier. New words should be 
presented at the beginning of the lesson or as footnotes 
listing words which will be used in later written or 
oral composition. Children should also list difficult 
words after every reading lesson so that they can build 
their own dictionaries. He also says that words with 
opposite meanings used in the same sentences often 
facilitate retention of vocabulary without the inter­
vention of the native tongue.

Hilderbrand (9, 1971) isolates ways in which the 
teacher can foster-ftie child’s language development. 
The teacher must provide a relaxed atmosphere that 
encourages pupils to talk freely with everyone. They 
should be encouraged to exchange ideas, share information 
and ask questions. This is because a pupil must learn 
that he has views of his own, and the only way he 
learn this is by being permitted to express them, 
he agrees with Mckee (14, 1939)•
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to talk.

should

on
He

the

thatbelieves

the quiet children
He should take personal

gestures 
s tending, 
and make 
interest in

Every 
tunity to 
should help

riences 
expressive 
development 
variety and 
must be 
otherwise 
result

sentences 
Children learn more 
in activities 

The teacher 
ideas in a single 
of activities to 
correct wrong 

The tasks 
rich variety 

to acquire 
those experiences.

sentences. 
interest the children, 

pronunciation immediately.
of teaching are to provide children 

with a rich rari.ly of learning experience and to 
help them to acquire the words they need to use in 
connection with those experiences. According to 
Strickland (3, 1957) children need opportunities to 
talk about what they read, in their own words so that 

teacher may know what they are thinking concerning 
any particular word as they read. He will find out 
to what extent they 

The basis 
and in a growing 

words: Tidyman (2, 1959)-

He is

what they read,
know what they are

word as they read.
understand the contextual meaning.

for word study is in expanding expe- 
desire for clear vivid

Language
is characterized by growth in range,
selectivity in the use of words- Words 

viewed as tools for clarification of thinking, 
word study becomes mechanical and may

•n words used without understanding- He also 
single words unduly analysed out of context

or to

The teacher must give each pupil time
the model for pupils’ speech- As such, he 
speak clearly and correctly, using words, 

and examples to help the children's under­
lie should seek out 

them feel at ease- 
all the pupils.
teacher must capitalize on every oppor- 

extend the children's vocabulary.
them to increase their ability to make 

explain events in a sequence.
if they are personally involved 

and talk freely about these activities.
should avoid putting too many

He must plan a variety 
He should
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loseurn i t
in

Hence,
X s

ins true tion.
it. The

teacher’s

to
to train children

and to

a

so

on
in

grow 
to

Teachers 
various pupils.

JI 
1

and feel.
and expressing ideas and feelings, 

out of real vivid experiences 
put them into words.

fore
thought or 

Word-study

of clarifying 
they should 
and the desire

progress• 
words in cont< -t

a means

nuance and mood

more attention

and spoken as a
this may result

there is a 
and expression.

Vocabulary growth there- 
takes place best in natural situation in which 

feeling requiring definition 
filling blanks, 

antonyms, synonyms, or defining words may become 
artificial and removed from actual situations 

that they will make little permanent contribution 
to children’s thinking and expression. The teacher 
should help the pupils to see the immediate need to 
substitute definite words for vague expressions. 

Words that refer to concrete objects and 
activities take on rich meanings. Children vary 

the rates at which they acquire vocabulary. Some 
need clarification and correction of relatively 
simple words, while others need help only in areas 
of obtuse and advanced meanings Dawson (4, I963). 

therefore need to identify the needs of

than has been given 
job is to explore the child’s language 

background, to broaden and deepen experience and 
to help him develop new words and linguistic 
patterns with which to deal with new ideas.

To develop vocabulary is 
to observe, interpret experience, 

find words that explain what they think 
Since words are

their normal sound and
’ word-cal ling ’ hampering roadi. ng 

the feeling for the fitness of
the positive side of usage

the side which should receive much
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Lha t the growth area
theof word

is theIt the
ski 1J IS

for wh ich the

ano ther.to

fail

of

so
to

a

Direct

otherwise

way.

meaning make 
meaning vocabulary- 
effect

Pupils depend 
rather than on

Smith (15. 1963) says 
idenLification is the most

Here he agrees
Schools should reshape 

methods to begin with what the child knows, 
learning cannot proceed in a fruitful and meaningful 

Anderson (101 1964).

which assume

in all
skill areas.

basic o I' ail

skill 
words he has learned from listening or reading, 

on commonplace conv’^ersation terms 
the more precise words they learn 

from reading or listening. Therefore class practices 
that vocabulary is a unitary trait or 

that a pupil will use in speech or in writing the 
words he is taught by certain reading excercises 

to accomplish their purposes. It is unrealistic 
to attempt to teach the child to write or spell most 

the words he learns in reading or listening or to 
use these in speech. It is essential that ♦he school 
environment provides the pupils with audio .isual aids, 
word games and library facilities so that the pupils 
will be able to talk about these experiences. Workbooks, 
dictionaries, varied excercises in manipulating word 

small contribution to the growth of 
This is because they have less 

than the cultural and socio-economic backgrounds. 
Spache feels that the presentation of new words through 
word cards is superficial because it lacks multisensory 
response. It is pointless unless children already 
know the words from auditory first hand experience, 

teaching of vocabulary produce superior results.
with Dechant (12, 1964).

their curriculum and

foundation upon which 
other growth areas is laid. Unless 

the • hild can recognize the words 
printed symbols stand, he cannot read.

Spache (5, 1964) believes that understanding 
of words does not transfer readily from one language 

A child does not easilv write new
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McKog ( 16. 1937) also states in
L o d o V' e i o pwhich the

He
wei 1 as

1 iso
for

The
formed

He fee 1to
them­

selves

such.
be encouraged.

should be

the
if

the
are

can new
words•
* know * are

’know * sense,
can

in

Chester and

2.3

is they 
them with

need to know, 
According to Bright,

Sex Differences
1958) reports an experiment 
in the vocabulary of young

that they 
help them to learn 
the words which the pupils 

not necessarily those which they can define, 
words in a passive sense, that

a beginning reader will

Burroughs (191 
on sex differences

six ways

the use

confidence. These are the words that are contained 
sight word lists selected from written materials 

for example Thorndike (1, 1944). These wordlists 
represent the words which 
encounter most often in his reading: 
Otto (18, 1976).

be given 
opportunity for informal discussion, for the exchange 
of experiences and ideas and for questioning, 
teacher should explain any new and partially 
concepts. He should also help the children 
dissatisfied wi t)i lack of ability to express 

with precise meaning in the situation they 
encounter and encourage them to ask questions on 

Oral reading and story telling should also 
Vocabulary items must always be taught 

in context because it is the context that controls 
meaning Fries (16, 1945)- 

Bright (17, 1970) says that materials 
carefully graded. To help the pupils comprehend what 
they read, the vocabulary must be controlled and 
selected at the right level. If the materials are 
too easy, the pupils become bored; if too difficult, 
they get disheartened and are forced into mistakes. 
The teacher can try to find out how many words 

whether these are the words

help the pupil 
his vocabulary. He feels that rich and meaningful 
experiences should be provided as 
of audio-visual aids. Pupils should

school can

children know,
and how he

They
recognise them easily but cannot use 

These are the words that
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chiIdron.

that is
The

more

The

be
this

restrict

caused

inexact 
For example 

the boys would

ability than boys.
words in energetic outgoing activities 

It was

as sports 
and science. Girls tend to show greater overall 
development in vocabulary and less tendency to excel 
in specific areas of high interest. The freedom to 
explore J to be curious, to question and discover, 
determine ultimately the breadth and depth of 
development or by their absence stifle and 
it. Thus it might be possible that any sex differences 
obtained in a vocabulary test would have been

which influence vocabulary development; 
environment, mental growth and interest.

particularly important factor since

was no

lie used one hundred and

la t ter is a 
boys have different interests from girls. There 

evidence that girls are better in vocabulary 
Boys used significantly

and practical 
interests. It was also found that girls are 
in the labelling of creatures and things, 
they would refer to birds whereas 
be more exact and use words such as sparrow or eagle.

Templin (20, 195?) found that the estimated 
vocabulary of boys is consistently higher than that 
of girls, though not statistically significant, 
only difference was in articulation. Boys attain 
adult articulation one year later than girls.

Spache (5i 1964) says that although they tend 
to lag behind girls, boys’ vocabulary shows distinct 
breadth in their areas of interest such 

Girls tend

differnt sexes and

sixty five boys 
and one hundred and sixty five girls of ages five 
to six and the number of children
was de te rrnined .

ages 
using each word 

The average number of words used 
by boys and girls were two hundred and thirty 
eight and two hundred and forty eight respectively. 
The results showed no significant difference. 
Different words were used significantly more by 

this could indicate factors
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since in mostfac tors. soc ie t i Gs

than girls.discover

2. 'i Commnni ca tion
hox'ds

and 19 59 ).

c a n n o t
b e

are

Words

to more
and analytic way.

B asonly
I when

Burns
children not

more

and

themselves have no

comprehend 
effectively

I
I

1

II

I

aVO ided al together•

, 1 derstending.
Carrol (22, 
acquire a. language as a means of communication 
it is directly linked with their thinking.

at its basic level is used for

and 
( 24 , 
only express 

accurately,

1
a means

Language 
communication- At a higher level, it may be used 
to convey or evoke emotions, suggest attitudes 

invoke interest: Morris (23, 196?). 
1973) says that with words, 

themselves better, but they observe 
think more clearly, 

more deeply, relate to others more 
understand themselves better.
Specific meanings of words must be widely 

accepted in order that verbal messages can pass 
from one person to others. According to Trauger 
(25, 1963) words themselves have no clear cut difinitions.

the words are 
features of his world on a more precise 

No genuine enlargement of vocabu- 
about except through an enlargement

1953) believes that children can

by cultural 
bovs arc allowed more

are a

arc an

freedom to explore and

At a higher level.

lar'" can come

essential means of communication 
learning in school : Gulliford (21, 

Though emphasis is placed on concrete experience 
and audio visual aids, the teaching of words 

A widening vocabulary and 
a greater command of the mother tongue are both 
evidence of and means to intellectual growth­

factor influencing mental activity, 
help develop concepts and create new forms of 
attention, memory, imagination, thought and action. 
Language provides the child not only with words 
to sum up his observation of the world but also 

tools which enable him to attend



o rdo ri IIl)G part o I*A word toinu s t K <'n I ('IIca

1939 )(2G,La i i dA Hcicar-ba VP

s a s

r i xod meanings.words hav<'II no

d« s i gna t i ng r n ft' r*<‘n t stheIiave
I 11a war one- - s

1903)-
thousand wordsthat I WtJ

of basic
tool forare

An expanding s toree
store of words.o f

too •As
from his social

the
is surrounded.the

and
all tha t the ac quis i tionagree

one c
for clarifictoolsareneeds,

thought•
The

is to

unkonivnShe
newwords

skills.
in activities

Hilderbrand
firs t socials

his of languageuse as

of vocabulary 
of communication 

since words

to satisfy the daily needs 
of the child's basi language 

tion of

the approximate minimum 
Words

structures.
Social

they
and of

development is fostered when children 
Language enc ourage s 

lead others

s tiniulating
quoted by Traugor (25.

Lado (27. 19b'«) says

i nd i V i duals”

to make 
and organize
(9, 1971) feels that
environment is the family.

have language 
social contacts, 

the operative play.
since the child’

o I' mi*aii i ng

Everyday a 

surroundings•

a necessary
for purposes

partly on the child's native ability and partly on 
wealth of words with which he
Tidyman (2, 1959). Gulliford (21, 1959).

Deutsch (8, 1972),
with which

a child

question of whether the acquisition of an 
extensive vocabulary is one of the most important 
aspect of foreign language learning if one 
speak fluently has been posed by Rivers (28, I968). 

feels that in teaching a foreign language, 
should not coincide with new and difficult

c ommunication.
xpressing human experience.

knowledge requires an expanding
the mind develops, the vocabulary develops 

child picks up new words
The rate of assimilation depends

power of'

Its meaning made
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i 11 f 1 none eelisan
r am i. 1V .within

19713) if languagefeels that
of improving commun i. -be usedcanno t as
o f their socializinglose muchschoolsca t ion,

should motivate pupils well enoughTeachersro 1 e .
communicate freely in the newso

since the bestwhich
to

Teachersit.use
communicate freely inwell enough so

shoo1, sincethe
foreign languagechild ato

Teachers need allowtoit •IS
9the

them to speak

way 
letting him

language 
teach the

that they can 
they learn in school, 
child a foreign language is by 

should motivate pupils

before they can expect 
: Ballard (29, 1964).

by relationships
Deutsch (8,

that they can 
which they learn in

the best way
by letting him use 
children to speak ’much

• well *

a mea'is

effective means of co mm u ni c a t i o n

new language
teach the
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CHAPTER THREE

The Pilot Study

to e s t. a -of
thelish

beto

first test
that the i ternsto

The
test

decided to use wordswe

The s e are
wereand

the

Four

to find

the

as
was

items•
therefore administered tosame

larger groupa

perc entage 
to

perc ent
The

words to 
(1, 1944).

the pupils would know,
from the first commonest four

so great 
test. It

group 
out whether 
being asked.

After scoring
of items not understood was not 

necessitate a major revision of the
that the pupils understood ninety seven

the Pilot Study was

words
sampled in stages
thousand words- These are classified by Thorndike 

twenty five words, were randomly selected from 
each group of one thousand words; the first, second 
third and fourth commonest thousand.

The pupils used for this Pilot Study were 
standard three and four pupils of Kakamega District.

schools were randomly selected, two of these 
within the Municipality and two being within 

However, before the test was admi-

i t was

it was

The purpose 
approximate vocabulary level of the pupils 

tested in the final study, and also the 
appropriateness of the test procedures.

Three pilot tests A,B and C were conducted.
(a) conducted in November 197b had 

found

this test.

used for the 
be used for

Since it was not known exactly how many

being 
the rural area.
nistered to these pupils, it was given to a smaller

of twelve pupils, randomly selected, 
the pupils understood the questions

it was found that

found 
of the

test was 
of pupils (forty eight). The sampling

The
be descarded because 

test were not representative.
B were from Thorndike



done randomly using theof pupils Glass regis-wa s
schools doubleSine e all the s troainedters • were

randomly selected. It feltc lass thatwasw’asone
class would not affect the res I • 11 shav'ing ajiy one

schools had any classeso f the str amedsince none
Six boys and six girlsability.according to were

tlie class registers in each of thepicked from four
B givingfor Testchosenschools a

The resultspupils. are

TABLE I

Means S.D.
8.46Matende 10.60First 25 questions
11.41Mahiakalo 9-29

Kakunga
Keveye

14.35
10.78M.. aiakalo

Kakunga 10.02 12.80
3.41Keveye 5.98
8.60Matende 9.67Third 25 questions
9.45Mahiakalo

Kakunga 5.75
Keveye 11.01 10-06
MatendeFourth 25 questions 5.39
Mahiakalo 13.70
Kakunga 5.59
Keveye 1-93

test, itscoring this found thatwas the
in all

onethe
test was

of thou-onewere
sand words.

1.89
15.44

12-34
18.52

16-38
14-96

6-55
lO- 60

15-90
6-66

5-77
4.07

Second 25 questions^-
1

The representative 
four schools used

scores obtained by the 
for Test B

total of forty-eight 
shown in Table 1 -

percentage 
schools ranged from only one to five percent- The 

marked in quartiles since twenty five words 
selected from each succeeding group

’• Mr- ende

After
of items not understood by pupils
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Figure I shows the fr'eqtien.cy o r s c o 1’ e s
ol) Lained Test B o rin F rom the
graph i t is eviden t pupil gotno thanmore
twenty eight percent. wi th o 1 ; 1 y one

Ite i gh t alsocent.per was p u p i Lno
kne w the oC t ho words in the third and

third and fourth
thousand wordsc ommone s t one This

important factor inwas ofan the
the finalused inbe test.wo rds to Forty seven
percent) scoredpupils (ninety seven to

It was
and four had a

of abou t thousandone words.
felt that sinceitHowever. was a

finalthefor test ,be usedwould would be wi s e
forto cater should

foundb esuch of the
thetest second

thousand words.commones t one
namely that it useful tomade ; includewas

that questionsand prepositionson would

The
consist of f o1lows.oneto asasso

i terns would be chosenfirstThe so as
the pupilstes tto

The i ternsfive
the secondwould

andfivenest
their c ommones ttested

thousand words.
onC was

was a random
choice oftha t is

test was markedandclass
ofin blocks

commones t 
second twenty five

of school, 
The

five percent.
that most pupils in

hundred words.
their understanding of

the Pilot Studv. 
tha t

Ano ther observation 
would be

bigger sample 
i t

thirty two pupils, 
s tratifi ed

vocabulary level

pre-tested
one , 

choice

up to twenty 
tentatively assumed therefore 

standard three

meani ng 
fourth quartiles (representing the

therefore designed 
hundred items

respectively).
the selection

prepositions
be presented pictorially.

final test (C) was

pupil getting 
evident that

twenty five 
’ underslanding of the

the exceptionally bright pupils 
in the sample used. Hence part 

would include words sampled from

Test
The sampling procedure 

with respect to 
choice of pupils, 

twenty five, twenty five and fifty;

commo—
the last fifty questions

understanding of the second

test
hundred words,
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thosebecause
secondcommonest fivetheof common­

hundred words and the one
The results for s tanda-

II.three and four arerd
for the who 1 estandard deviationsand group are

Table III-in
test was

and

found towas
No i t ems werehave a
however , felttest. thewas ,thefor

ins true tions
soalsobu t

also found out
that most
to answer

answertohourone
TABLE II

Means S.D.
12. 12 13.45First
38.75

Second 25 questions
19.90
7.07Last 50 questions

11.50 10.05

table III

Means S.D.
25.43

9.59Last

tandard deviations obtained by 
s and four pupils of Ndani 

fir.hool in Test C___________________

std 3 
s td 4

std 3
std 4

std 3
std 4

25-13
19.58

22.72
17-06

represented tlie vocabulary level 
hundred words,

20.90
7.96

9.75
32.06
4.43

changed 
tha t

25 questions

Means and s 
standard three 
Priamary J---

the reliability 
Product Moment

es t five 
thousand words respectively.

shown in Table

in
be maximum understanding­

pupils would require about fifteen minutes 
the pictorially-presented questions and 

the rest.

and standard deviations obtained for 
cample in Test—C--------------

First 25 questions
Second 25 questions

50 questions

Means 
i-kie whole

second commonest

Tlie means

S h O XsTl

After marking the 
calculated using Person's 
Spearman-Brown Formula for correcting split half 
correlation coefficient. The test 

reliability of O.96.
Itfinal 

should be given not only in English
Luhya and Kiswahili so that there would 

It was



CHAPTER FOl R

4. RESEARCH DESIGN

4. 1 Population and sampling

all theinterest s tandardwas
Howeverthree and four

i tandotvlng to t ime was
Ittlie whole population. wasuse

stratified random samplethattherefore, a
s tudy.theselected forwould be
obtained from the Educationlist of schools wasA

schools withinfivelis t, theFrom thisOfficer.
Therandomly selec ted. remainingwere

to represent the ruralwere areafive
alsowere

thethereThus were
the rural area.from

stratified randomwas aThe
randomly selected sinceclassesthe wereFirst,one •

s trearned•doubletheall
thatthe
F ive

class.wereboys
two hundred subjects.aThis gave

4.2
used to provide thewas
tests.that

had atest
and the

short as possible.asstem of
It was

were

testingwerelist.

-*•

5^

twenty
the commonest

The next

impossible to 
decided

schools were 
which werefor

the required
and five girls

total of

urban and five 
selection of pupils

Class registers 
classes whicn were selected were 

number of pupils would 
selected from each

£ lected.

The Instruments 
Thorndike’s (1i1944), 

would be used in the tests. A pilot study 
conducted to find out the suitability 

to be used. The pilot

’ s
words
had already been
and reliability of the items 

reliability of 0-96- 
in multiple-choice form,The test was

the question
arranged in order of difficulty the first 
five questions were testing underslanding of 

five hundred words in Thorndike’s word 
twenty five questions

used so

Municipality 
schools which 

randomly selected from different divisions, 
in all, ten schools, five from

was made

The population of 
pupils of Kakamega District, 

financial limi tations,
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IJ nd nr s Laiidi ng of the second fivecoinrnones t
hundred words and

one hundred
were presented

testingwere

4.3 Test Administration

the schoolsIn all the administered
Since the

theallmornings, thein
also feltIt tha t it would bewas

schools if
were

same
test. save

theto to school twicenot necessary go same to
tes t •same

hour

to
From
be

reach all the
English 
three languages

morning. 
administratively more

ques tions. 
pictorially. These six questions 
underslanding of prepositions.

The first six questions 
These

school only in the 
tests were conducted

pupils•
The

was 
fifteeen minutes to do it.

Though 
the question 

read them

convenient and less distur- 
the general routine of the

administer the
The pictorially-presented part of the test 

administered first and the pupils were allowed 
When they finished this, 

they were given the second part of the 
had similar instructions, 

this.

it was

been 
the instructions 
papers, it was necessary to read them to the pupils.

the Pilot Study it had been found that it would 
necessary to give these instructions not only in 

but also in Kiswahili and Luhya- These 
would, between them,

bing to
standard three and four pupils were seated together 
in the same room since they were doing the

This also helped to save time since

test which 
They were allowed one 

to do this. The amount of time required had 
determined during the pilot study, 

were written on

tes t was
in an ordinary classroom atmosphere, 
standard three pupils go to

teachers in these schools were not allowed

the last fifty questions were 
testing understanding of the second commonest 
thousand words. xn all, there were
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had
This was

itbecause was
of

However,
teachersto ask the

the
were

This ,
subjects to givethe

to guess
and Statistic al Proceduresof TestsScoring4.4

scored in blocks of twenty five,The
these blocks

many

This

Number right

It

among

scores
if a

honest answers 
their scripts, 

that those who guessed would be penalized.

formula was used to avoid having pupils 
who had obtained high marks by pure

they were 
the researcher could not

it was necessary 
instructions in Luhya and then leave

sex f
of

chance. 
accepted 

There

This 
scoring highly

Number wrong 
Number of distractors

the classrooms after the pupils

giving.
speak Luhya, 
to give the 

class.

is
penalized.

statisticians 
necessary 

of three-choice items,

is however, 
how the problem can be resolved.

the formula becuaseIt was thought 
test consists

test was
and fifty­
words selected from the different word

worldlist. It was noted how

to stay in 
commenced answering the questions.

felt that the pupils might be
their teacher walking

* s

twenty five
represented
levels in Thorndike

candidate got right, how many they
After this,

to use

This was because

items the
got wrong, and how many they omitted.
a formula for correcting guessing was applied, 
formula reads

Score

Pupils 
names but only their class, 
nal background, and the names 

felt, would encourage 
without worrying whether their teachers 

They were also told not

that those who did not guess are unduly 
no general agreement

asked not to write down their 
nursery educatio- 
their schools.

affected by tlie presence
around the class seeing what answers 

since

i t was

would see
and
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and appear
to

If the
zero.thezero ,

then
that a

testthesections of

» '

obtained by chance might run 
be fairly significant- 

corrected score

percentages 
calculated so 
marks obtained by each pupil 

would be obtained.

candidate was given 
for each block of the

to 33%

test were

happened to be below 
a score of zero- Th<

true picture of the range of 
on all the three
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CHAPTER FIVE

ANALYSIS OF DATA

Level. O.f Significance5.1

The

level.
Data For All Schools5.2

calculated.were
mean score
results are

TABLE IV

S OMe ans

47,30 35.05MarabaFirst 25 Questions:
19.15 25.21Musaa
63.60 32.53Kakamega

31.6040.40Mwiyala
29.20 27.39Bukhulunya
34.60 27.11hibinzatsi

31.25 33.23Kakoyi
22.30 21.50Shikoti

27.5835.75Chandumba
53.85 29.34WUmias

The means and standard deviations for all the schools 
Kakamega Primary School had the highest 

in all the three sections of the test. The 
shown in Table IV below.

Representative Scores Obtained By All Pupils in the 
Vocabulary Test

The means and standard deviations were calculated 
for all the subgroups which were under comparison, 
t-test was applied to the different pairs of means to 
find out if there were any significant differences. The 
level of significance used was 0.05. Hypotheses were 
therefore accepted or rejected on the 95% confidence
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Chandumba
39.00Mumias

12.72MarabaLas-t 50 Questions:
Musaa

12.15

Mumias

shownresults are

5.2.1
and the values of t are shown in Table V.The means.

TABLE- y
In The Vocabulary TestSex Differences

tMeans

First 25 Questions: 1.97

Second 25 Questions: 0.06 N.S.

Last 50 Questions; N.S.0.31

Second 25 Questions: Maraba
Musaa
Kakamega
Mwiyala 
Bukhulunya 
Munzatsi
Kakoyi 
Shikoti

Kakamega
Mwiyala 
Bukhulunya 
Munzatsi
Kakoyi
Shikoti
Chandumba

Boys
Girls

Boys
Girls
Boys
Girls

25.74 
25'. 95 
14'. 03 
13'. 32

42.43 
33'. 74

33.00
18,30
39.95
26.90
17.85
17.40
27-70
12.20
26.85

10.45
9.35
9.90

10‘. 8 5
6.15
9’. 95
26.50

7.95
12.72
12.84
8.96
10.24
20.25

18 ; 40
11.65
26.55

21.22
18.67
16.42
24.57
17.26
21.13
22.28

22.84
21.87
28.21

11.42
22.11

Sxgiixf leant 
at p • 0 5

Different groups were later compared and these 
in the rest of the chapter.

Bovs Versus Gi.rl.s
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mean

St>andard Three Boys Versus S-bandard Four Bovs5.2.2

TABLE VI

Differences Between S-tandard Three and Four Boys

Means t.

FirsL 25 Questions: 4.96
Second 25 Questions:

3.83

Last 50 Questions:
3.23

Boys With Nursery E.djxc.at.ion Versus Boys, Without. It5.2.3

Std.3
Std.4
Std.3
Std.4
Std.3
Std.4

22.66
62.20
12.60
38.88
9.70

29.20

Significant at p >05

The values of t for all the three sections of the 
test indicate that there was a significant difference 
between the two groups in the whole test, with standard 
four boys emerging significantly better than standard 
three boys,

From the figures obtained, it can be seen that the 
score for the boys is higher on the first and last 

sections of the test. The t-value shows that the only 
significant diffei rncc between the two groups is in the 
first twenty five questions where boys performed signifi­
cantly better than the girls. There is, however, no 
significant difference between the two groups in the second 
and last sections of the test.

Table VII shows differences between the boys with 
and without Nursery Education (NeE.).

The group was subdivided again so that any differences 
cawised by Pre-primary Education background could be tested.

It was decided that the groups should be subdivided 
further so that the hypotheses could be more deeply tested. 
The means and t-values were calculated and the results are 
shown in Table VI.
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table vxi
Wi-fch and Without NurseryBetween Boys

tMeans

First 25 Questions: 5.35

Second 25 Questions: 3.92

Last 50 Questions: 3.29

5.2.4
It

With and Without NurseryRural BoysBetween

tMeans

N.S.0.9825 Questions:First

N.S.0.3025 Questions:Second

N.S.-74Questions:Last 50

test y 
Table

Differences 
Education

Differences
Education

54.39
27.20

33.19
16.22

19.8 3
8.90

42.04
33.39 
28‘.40

26.31
13.77
10T7I

Signif icant 
at p •0-5

Education Versus tural
Education ----------------

With N.E.
Without N.E.
With N.E.
Without N.E.
With N.E'.
Without N’.E.

Rural Boys 
Bovs

With N*.E.
Without N'.E*

With N*.E.
Without N^*E»

With N^»E»
Without N*.E»

“ With Nursery 
Without. Nursery

Significant 
^t p .05

for the means and t were calculated, 
imral boys with nursery educa- 
all the three sections of the 
not statistically significant.

education had means which were 
those for boys without nursery 

a significant 
in the whole test. The 
significantly bettei- 

education. The results are

The boys with nursery 
roughly twice as large as 
education. The obtained t-values showed 
difu^rence between the two groups 
boys with nursery education were 
than the boys without nursery 
shown in Table VII.

The values 
was found that though the 
tion had a higher mean m 

the differences were 
VIII shows the results.

tABI.E VIII.
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5.2.5

TABLE. IX

Means •t

First 25 Questions:
7.49

Second 25 Questions:
5.63

Last 50 Questions: 5.38

5.2^ 6

Urban Boys With Nursery Education Versus Urban 
Boys. .Without It .  . .  . . 

With N.E.
Without N’.E.

62.38
16.37

23.76
5.75

Differences Between Urban Boys With and Without Nursery 
Education

 

With N.E.
Without N.E’.

36.29
8.43

With N'»E.
Without N.E.

The means and values of t were caiculated and are 
shown in Table IX below.

and the last sections of the test; where 
education were better than the 

There was no signifi- 
in their scores in 

The results are

Significant 
at p .05

From the table, it can be seen that the means for 
the Urban boys with nursery education are roughly four 
times higher than those of their counterparts without 
nursery education"'. The t-values show that the urban boys 
with nursery education are significantly better than the 
urban boys without nursery education.

Rural Boys with Nursery Education Versus Urban 
Boys. With Nursery Education--------------- i .

Table X shows that the urban boys with nursery 
education had a higher mean in all the three sections of 
the test than the rural boys with nursery education; the 
t-values indicated that significant differences occured 
only in the first 
the urban boys with nursery 
rural boys with nursery education, 
cant difference between the two groups 
the second twenty five items of the test, 
shown in Table X.
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TABLE X

Means •t

2.52

Second 25 Questions:
1.18 N.S

Last 50 Questions: 2.33

5.2.7

were

t.Means

First 25 Questions: 4.24

Second 25 Questions: 1.91 NeS.

Last 50 Questions: 2736

Education Versus Girls Without5*. 2.8
without

UNIVERSITY OH NAIROBI

Differences Between Rural and Urban Boys With Nursery 
Education 

Boys
Girls

Boys
Girls
Boys
Girls

 

Rural Boys 
Urban Boys 
Rural Boys 
Urban Boys 
Rural Boys 
Urban Boys

42.04
62.38
28.40
36'. 29
13.77
23.76

The Differences Between
Education 

54.39
31’. 60
33.19
25'. 17
19.83
13.10

TABLE, XI
The Boys and Girls With Nursery

bignxixcah-t at p <05

i iYic ant at p •05
First 25 Questions:

Boys With Nursery Education Versus Girls With 
Nursery Education, . ,  . .  . . . . , .-- --- --- --- - - ,

the test was scored, it was found that the boys 
had a higher mean in all the three sections of the test. The 
t-test was applied to find out if the differences were signi­
ficantly significant or not. As can be seen from Table XI, 
significant differences occured only in the first and last 
sections of the test, where the boys with nursery education 

found to be significantly better than the girls with 
nursery education•

Boys Without Nursery 
It ---

The results in the test show that the boys 
nursery education had a higher mean than the girls without 
nursery education^ The obtained t-values show that there is 
no significant difference between the two groups in the fxrst 
and last sections of the test". The girls were significantly 
better than the boys in the second section of the test. The 
results are shown in Table XII.
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TABLE XII

Means •t

25 Questions:First. N<S.1.60

Second 25 Questions: 2.18

Last. 50 Questions: 1.70

Standard Three Versus. Standard Four Pupils5.2.9

were

TABLE XIII

tMean

10.23

7.14

Last 50 Questions:
3.29

Oirls Versixs Standard Four GirlsStandard Three.5.2.10

Difi’i^rences Between Boys and Girls Without Nursery 
Education .... .

Std 3
Std 4

Boys
Girls

Boys
Girls

Boys
Girls

19.46
56.71

14.42
37.27

9,62
18.73

16.22
27.88

27.20
38.85

First 25 Questions: Std 3
Std 4

Second 25 Questions:Std 3
Std 4

8.90
14.37

Significant 
at p L^.05

Significant 
at p L<.O.5

The results 
four girls had a higher mean 
Their means were 
three girls in the

obtained indicated that the standard 
score in the whole test, 

approximately twice those of the standard 
second and last sections of the teSt.

A Comparison of the Scores obtained by Standard Three 
and Four Pupils . - ........ . —

The marks obtained by all pupils in standard three 
and four were analysed so that the two groups would be 
compared. It was found that standard four pupils had a 
higher mean than standard three in the whole test. The 
t - values calculated indicate that the differences 
statistically significant and standard four pupils were 
significantly better than standard three pupils. The 
results are shown in Table XIII.
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5.2.12

Me ans ■b

Firs-t 25 Questions; 2.42

Second 25 Questions; n'.s.1.76
Last 50 Ques-fcions: 3.46

subdivided furt-her "to find out if

5.2.13

41.35 
30-32 
27.07 
20'. 70 
15.62 
8'. 00

Pupils With Nursery Education Versus Those
Wi-thout It - ,  . . , , ,

Girls With Nursery Education Versus Girls Without
It ■ - ■ - ------------------------------ - -------------------

With
Without N*E'»
With rf'.E'.
Without Nf«E« 
With NeE'.

W it hout E •

The two groups were 
there were any concealed differences that had not been 
observed in the larger group.

significance. The two groups of pupils were therefore 
not significantly different.

Signif icant at^p ,05

The pupils with nursery < ducational background 
tended to have slightly higher mean than those who had 
not had any nursery educational background. The differ­
ences were however statistically significant only in the 
first and last sections of the test where the children 
with nursery educational background were significantly 
better than those without it. Table XVI shows a comparison 
between the two groups of jxipils.

TABLE XVI 
A Comparison Between Pupils With Nunsery Education and 
Those Without It  

The results obtained from these groups indicate that 
the girls without nursery education performed better than 
their counterparts who had had nursery educational back­
ground' However though their means were higher, the girls 
without nursery education were not significantly better 
than those with nursery education. The results are indica­
ted in Table XVII,
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5.2.12

Means ■b

First 25 Questions: 2.42

Second 25 Questions:
N.Se1.76

Last 50 Questions: 3.46

5.2.13

Pupils With Nursery Education Versus Those
Wit hout It - - -- -------r ■

41.35 
30.32 
27’. 07 
20’. 70 
15.62 
8". 00

Girls With Nursery Education Versus Girls Without
It ■ ■ ■ ■ - ________ ■ ■ -

With N«E«
Without N.E'« 
With i/.e’.
Without N.E.
With N.E.
Without N^»E<

The two groups were subdivided further to find out if 
there were any concealed differences that had not been 
observed in the larger group.

significance. The two groups of pupils were therefore 
not significantly different.

Signif icant at p . .>05

The pup3!s with nursery educational background 
tended to have slightly higher mean than those who had 
not had any nursery educational background. The differ­
ences were however statistically significant only in the 
first and last sections of the test where the children 
with nursery educational background were significantly 
better than those without it. Table XVI shows a comparison 
between the two groups of pupils* 

TABLE XVI
A Comparison Between Pupils With Nu^psery Education and 
Those Without It  

The results obtained from these groups indicate that 
the girls without nursery education performed better than 
their counterparts who had had nursery educational back­
ground. However though their means were higher, the girls 
without nursery education were not significantly better 
than those with nursery education. The results are indica­
ted in Table XVII,



Means

25 Questions:First 1.04 N.S.

Second 25 Questions 5 N.S .o. 52

50 Questions:Last o. 26 N.S

Education Versus Rural5.2.14

Out

dataThe

t

XVIII.
TABLE Xyill
Rural Girls With and Without NurseryBetween

Means t

N.S.1.04

N.S.0.52

Last 50 Questions: O. 26 N.S.

Girls5.2.15

A Comparison 
Education

Rural Girls With Nursery
Girls Without It . ,

With N.E.
Without N.E.

With N.E.
Without N.E.
With N.E.
Without N.E.

from urban schools had had nursery 
had any nursery education.

nine girls
eleven had not

With N.E.
Without N.E.

35.79
34.18
24.55
2 2. 43

Diffcrences Between 
Education

Thirty 
education while

31.60
38.85
25.17
27.88

TABLE. XVII
Girls With and Without Nursery

significant.

thirty 
had it .

With N.E. 14.08
Without N.E. 13.31

First 25 Questions:

Sign 11’ leant 
at p ^.05

Urban Giris With Nursery Education Versus Urban 
flirl.s. Without It . . ■  - .

Significant 
at p < »P5

of all rural girls used for the study, 
four had nursery education while sixteen had not 

obtained show that the means for the girls who 
education were slightly higher than those 

education. The 
not

13.10
14.37

in Table

had had nursery
of the girls who had not had any nursery

test however showed that the differences were 
statiscally significant. The results are shown

Second 25 Quest ions : With N.E.
Without N.E.
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TABLE XIX

Urban Girls WiLh and Withou-t

•bMeans

First 25 Questions: 4.59

3.08

Last 50 Questions: 1.48 N.S.ft
5.2.16

two groups 
two 
education was 
section

28.41
45.63
25.71
35.81
12.25
15.90

The Differences Between 
Nursery Education

Significant 
at p < •05

Pupils With Nursery Education 
PuT^s Without- It - .

With N»Ee 
Without N»E.

Second 25 Questions ; With N.E.
Without N.E» 
With N.E.
Without N.E.

for the study, 
had not had it.

In all the three sections of the test, the girls who 
had not had any nursery education had a higher mean 
than those who had had nursery education. The t - test 
showed that the differences between the two groups wer-e 
statistically significant in the first two sections « i 
the test. The urban girls without nursery education per­
formed significantly better than those girls who had 
had nursery education. The representative scores are 
shown in Table XIX.

Standard Three 
Versus Standard Three

Out of the one hundred standard three pupils used 
-sixty had had nursery education while forty 

The former group had a higher mean than 
latter but when the t - test was applied to find out 

it was found that the 
significantly different in the first 

The group which had had nursery 
better in the last 

which had not had any 
shown in Table XX.

the latter but when me -c - test was 
if the differences were significant, 

were not 
sections of the test,

found to be significantly 
of the test than the group 

nursery- education. The results are
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TABLE XX

Me< ts

20.86 0.84F irst

NoS.1.57

Last 50 Questions: 2.06

5.2.17 Pupils Without;. 11

The 1—

table XXI

Standard Four Pupils With And Without

Means t

First 25 Questions: 1.50 N.S

N.S.1.54

Last 50 Questions: 1.02 N.S.

5.2.18

means
thirteen 
had higher

group was 
test however 
the two groups

Standard Three Pupils With and With- 
Education

standard three urban boys 
education while

11.70
6.50

D i £ f e r e n c e s Between 
out Nursery

17.35
16.85
10,75

59.69
50.06
38.92
33.45
19.79
16,77

Standard Four Pupils Witli Nursery Education Versus
Standard Four Pupils Without^.t -----------------------------

Signifleant 
a t p . 0 5

S ighlTicahl 
at p *^^5.

Sixty nine 
education while thirty 
of the test showed that the mean 

higher than that of the latter group, 
revealed no significant differences between 

The results are shown in Table XXI.

Boys With Nursery Education 
Urban Boys Without It

N.S.

Standard Three Urban 
Versus Standard Three

Differences Between 
Nursery Education

With N.E.
Without N.E.

With N.E.
Without N.E.

Second 25 Questions : With N.E. 
Without N.E.
With N.E.
Without N.E.

standard four pupils had had nursery 
one had not had it. The results 

score for the former

25 Questions: With N.E.
Without N.E.

Second 25 Questions: With N.E.
Without N.E.

Out of the twenty five
nursery

. J '4. The pupils with nursery education not had 1-t. me pup
than the pupils wxthout nursery educatxon.
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The t test reveal «'cl t^hat
■two

rn

TABLE XXII

Means t

3.09

4.97

With N«E«Last 50 Questions:
2.95Without N«E«

5.2.19

are

TABLE XJCIII

Mean t

First 25 Questions: N.S.O. 28

0.18 N.S.

With N.E.Last SO Questions: N.S.0.51Without N.E.

First 25 Questions: With N.E.
Without N.E.

DifTerences Between Standard Three Urban Boys With And 
Without Nursery Education

Standard Three Rural Boys With Nursery Education 
Versus Standard Three Rural Boys Without Nursery 
Education . . , .--- ------ - ------------------------ ------  . -

22.50
4.69

19.91
2.92

Second 25 Quest ions : With N.E.
Without N.E.

40.83
12,61

groups was 
had nursery education 
counterparts who had not 
Table XXII.

With N.E. 20.45
Without N.E. 18.14

Second 25 Questions : Wit h N.E. 12.36
Without N.E. 11.57

10.18
6.85

Signifleant 
at. p < .05

Signxrleant 
at p < .05

Differences Between Standard Three Rural Boys With And 
Without Nursery Education

Eleven rural standard three pupils had had nursery
Education while fourteen pupils had not had it. The group 

had had nursery education had a slightly higher mean 
which had not had it. The t - test however

which 
than the group 
revealed that the differences between the two groups of 
piupils were not statistically significant in any of the 
three sections of the test. The results are presented in 
Table XXIII.

the difference between the 
statistically significant. Those who had 

were significantly better than their
had it. The results are shown
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TABLE XXy

Means •t

1.34 N.S.

1.42 N.S.

Wi-th N.EeLas-t 50 Ques-tions:
0.62 N.S.Wi'bhou'fc N*E.

5.2.22

no

TABLE XXVZ

Means

First 25 Quest>ions: 1.18 N.S.

0.46 N.S.

0.23 N.S.

Standard Three Urban Girls With Nursery Education 
Versus Standard Three Urban Girls Without Nursery 
Education .   

With N.E.
Without N»E.

63,63
48.64

16.95
31.00
18.36
24.33
14.57
10.00

44.45
29.78
17.36
14.57

First 25 Questions: With N.E.
Without N.E.

Second 25 Questions : With N.E.
Without N.E.

Significant 
at p <. .05

With N.E.
Without N’.E.

Second 2 5 Questions: With N.E.
Without N.E.

Significant 
at p < .05

Last 50 Questions:

A Comparison Between Standard Four Rural Boys With And 
Withcut Nursery Education

The results show that the three girls who had not 
had any nursery education background had slightly higher 
means in the first two sections of the test than the 
twenty tw^ girls who had had nursery education. The t — 
test was alculated to find out it the differences were 
statistically significant. It was found that there was 

significant difference between the two groups in all 
the three sections of the test. The results are shown in 
Table XXVI.

A Comparison Between Standard Three Urban Girls With And 
Without Nursery Education
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5.2.23

The

TABLE XXVII

Means ■t

First 25 Questions: N.S’1.13

Second 25 Questions;
N*.S.0.00

Last 50 Questions:
N.S.0.23

5.2.24 Standard Four Urban Girls With Nursery Education 
Versus Standard Four. p_rbajx Girls without It

Standard Three Rural Girls With Nursery Education 
Versus Standard- Three Rural Girls Without It_____

A Comparison Between Standard Three Rural Girls With And 
Without Nursery Education

10.93 
18'. 30
13.40
13.40
11.06
9.60

With n'.e'.
Without i/.E'.
With n".e'.
Without N*»E, 
With N^.E*^.
Without n'.e'’.

significant.

groups
Table XXVII shows

Signif icant
P . 0 5

When the mean scores for these pnipils were compared, 
it was found that in the frist section of the test, the 
ten girls who had not had any nursery education had a 
higher mean than the fifteen girls who had had nursery 
education. The two groups had the same mean score in 
the second section of the test. The girls with nursery 
education had a higher mean in the last section of the 
test than those who had not had nursery education, 
t-test showed that the differences between the two 
were not statistically significant, 
the results.

The results obtained from these groups indicate 
that the girls who had not had any nursery education had 
a higher mean in the three sections of the test than the 
girls who had had nursery education. The t-test revealed 
that the differences between the two groups were not sta­
tistically significant. The results are shown in Table 
XXVIIl'^



TABLE XXVIII

With And

Means t.

First 25 Questions; 0.55
Second 25 Questions:

0.48
Last 25 Questions:

0.13

5.2.25

9

TABLE, XXIX

Means t

First 25 Questions: NeS'.1.58

N.S.0.34

0.46

A Comparison 
With out

A Comparison Between Standard Four Urban Girls 
Without Nursery Education

With N*.E*.
Without N,E.
With nTe.
Without N*«E«

17.33
18.12

43.23
51.12
35'23
40.12

I Between Standard Four Rural Girls With And 
Nursery Education

With n’.e'.
Without N.e".

With F/.e'.
Without N'eE';
With N.E^.
Without N^.E'.

55.42
60 ; 66
33.36
I?"-50

Significant 
at p .05

mean score 
the test.
differences in
results are

Standard Four Rural Girls With Nursery Education 
Versus -Standard Four .Rural. Girls Without It

Last 50 Questions:

Second 25 Questions.

Out of the twenty five rural standard four girls 
used in the study, nineteen had had nursery education 
while six had not had it. The latter group had a higher 

than the former in all the three sections of 
The t“test however revealed no significant 

any of the three sections of the test. The 
shown in Table XXIX,

Significant ; at p <,05

With 16’47
Without N^*E*, 19.50
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of -the ResultsRripf Summary.5.3

in the

iv)

three girls - in thes
ix)

x)

nursery

xiii )

Sta.

^three^ 
ithout

Xi)

xiv)

vl)

the
Pupjl-^ 

first 
iris.

urban boys.
-ithout nursery
urban bovs with

without nursery
the test.

v)

5.3.2 
±<llowing

four 
section

NO
groups •

Bo.vs_: 
first 
Girls without 

be second
Standard foux 

the whole 
Standard fouX. 

whole test.
,.T-ith nursery/Pupi 1 s 

and last 
without, 

in the

without nursery - in 
sections of the test.
nursery/Urban girls with 
first two sections of the test. 

ils with nurserv/Standard three
- in the last section of

the
Urban, 
nursery 
Standard 

pupil® w 
the test.

threX-J 
urban pupUs wi 

,1,rd fou£ 
urban boys 

of

with nursery/standard three 
- in the whole test. 
nursery/standard 

in the first

5.3.1
following groups: 

Boys/Girls 
Standard four, 
whole test. 
Rnvs with nurser^ySoys without nursery 

test. 
Urban. hovs with nursery/Urban boys without 
nursery - in the whole test.
Urban boys with nursery/Rural boys with nursery 
in the first and last sections of the test.

w4th nursery/Girls with nursery - in the 
and last sections of the test.

nursery/Boys without nursery - in 
section of the test.

pupjls/standard three pupils - in 
test.

ir

From the aboye analyses, we may sum up the 
betwern-groups comparison as follows:

Significant differences were found between the 
(the ’better" group is underlined).

in the first section of the test, 
boys/standard three boys - in the

jj^fferences were found between the
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i)

iv) in •the

in

Vi)

in

ix)

Xi)

xiii )

xvii)

xviii)

xii)

ivi'th 

in

four pupils 
third sections 
Standard four 

rural boys

nursery/Urban girls without• 
the whole test.

v)

xv)

three
test.
Standard four urban pupils with nursery/standard 

without nursery - in the second and 
of the test.

rural boys with nursery/standard 
without nursery - in the whole

Boys/Girls - in the second and third sections of the 
test.
Rural boys with nursery/Rural bays without nursery - 
in the second and third sections of the test.
Rural boys with nursery/Urban boys with nursery - 
in the second section of the test.
Boys with nursery/Girls with nursery 
second section of the test.
Boys without nursery/Girls without nursery - 
the first and third sections of the test.
Rural Pupils/Urban pupils - in the whole test.
Pupils with nursery/pupils without nursery - in 
the second section of the test.
Girls with nursery/girls without nursery - 
the whole test.
Rural girls with nursery/Rural girZfe without nursery - 
in the whole test.
Urban girls with nursery/Urban girls without nursery - 
in the third section of the test. .
Standard three pupils with nursery/standard three 
pupils without nursery - in the first and second 
sections of the test.
Standard four pupils with nursery/standard four 
pupils without nursery - in the whole test. 
Standard three rural pupils with nursery/standard 

rural pupils without nursery - in the whole

four 
test.
Standard three urban girls with nursery/standard 

without nursery - in the whole test, three gxris wx
Sta dard three rural girls wxth nursery/standard 

T rls without nursery - in the who » three rural gx 
test.
Urban gir*^®
nursery -
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Informat.ion from t.h.e. studyFurther5.4

5.5
I-t was

chance a

a

into
figures
cent or more

of the test.
would be misleading if one did not take 

fact that there might be duplication of 
of the pupils who scored fifty per
first section of the test would be the

the 
first

scored in sections,Owing to the - fact that this test was 
it is rather dif1icult o say at a glance what the 
average score for the .hole test was. This is because 
one school might be better than others in one section 
while its performance in the other sections remains poor. 
The school that managed to have the highest mean of all 
schools in the three sections of the test is Kakamega 
Primary School. >himias Primary School appears to have 
taken the overal second position. Musaa and Bukhulunya 
schools had -the lowest means.

Further Informa-bion about, the. puPils.L vocabulary, level 
difficult to tell the exact level of the pupils’ 
This is because the test was in three sections 

pupil could score more in the final 
of the test than in the earlier, 

sections. However, such cases were rare and 
general tendency of decreasing from the 
section of the test, 
decided that if a pupil scored fif-ty 

he would be said to 
For instance, 

cent or more in section one of 
assumed to know the words from the 

hundred words and his vocabulary would be 
at this level.

vocabulary. 
and by mere 
and more advanced part 
and easier, 

marks showed a 
to the third 
The researcher 

per cent or more in any section, 
"know” most of the words at that level, 
pupil who scored fifty per 
the test would be 
commonest five 
considered to be

The total number of pupils who scored fifty per cent 
or more in each section was counted. It was found that 
seventy three pupils (36 per cent of the sample) scored 

per cent or more in the first section of the test, 
while thirty eight (19 per cent of the sample) had similar 
scores in the second section. Only seven pupils (3.5 per 
cent) managed to score fifty per cent or more in the last 
section

These numbers 
account the 

since some 
in the



50

or

does

per
-tha-t
Rather 5 
words.

of Kakamega
of confidence
fhe pupils

the large
fif-ty per

of -thirty seven 
total sample used had managed to 
more in the 
number that 
approximately 

Thirty five 
per cent or more 
of the test. Since these two 
the first commonest one 
seventeen per cent of the 
a level of approximately 

Only four pupils 
the three sections 
per cent of the pupils 
level of approximately 
63 per cent 
criteria for even 

It must be - 
approximate. 

a
only 
how many words 
over view of the 
picture of what one 
four pupil 
some degree 
majority of 
is indicated by 
manage to score 
of the test. Figure 
demonstrated fiffy 
various vocabulary 

The histograph 
in the vocabulary level.

cent of the pupils are 
the other 

majority

same ones who would score such percentages in the 
second or third sections of the test. It was therefore 
necessary to find out the exact number of pupils who 
had a vocabulary level of either five hundred, one 
thousand or two thousand words,

A closer scrutiny of the socres showed that a total 
pupils (making eighteen per cent) of the 

score fifty per cent or 
first section of the test only. This is the 
one would say has a vocabulary level of 

five hundred words.
pupils (seventeen per cent) scored fifty 
in both the first and the second sections 

sections tested knowledge of 
thousand words, one would say that 

pupils used for the study has 
one thousand words.

scored fifty per cent or more in all 
of the test. This indicates that two 

used for the study had a vocabulary 
two thousand words. The remaining 

of the pupils did not achieve the 50 per cent 
-I the first one thousand words, 
admitted that these vocabulary levels are 

It was not possible to pinpoint exactly 
particular candidate knew, but the general 
vocabulary level of the pupils gives a 

would expect from a standard three 
District. It can be stated with 

that the vocabulary level of the 
is below one thousand words. This 

number of pupils who did not 
cent in any of the three sections 

II shows the percentages of pupils who 
cent or more comprehension at the 

levels. 
not show where all the pupils fall 
However, though only thirty seven 
presented here, it does not imply 

sixty three per cent have no vocabulary.
of them fall between zero and one thousand



FIGURE II

I

I PO

so

TO

-

So -

I

1

r

a.&

IO

Soo

ERCEXTAGE
OF 

PUPILS

II

1 
*auDoO

n*/„

A UISTO a^APU SHOWIXG THE PERCENTAGE OF PUPILS 
WHO DEMONSTRATED FIFTY PERCENT OR MORE 
COMPREHENSION AT THE VARIOUS VOCABULARY LEVELS

xr/xr* A riTTT A T^v



52

CHAPTER SIX

VOCABULARY LEVEL OF THE TEXTBOOKS IN USE

6.1 INTRODUCTION

theundertakes

ruralare
are

use
threethe K.I.E.

were
Ac tion
Book One-

to estimateof this the

for

no
One would

not blame
were

on
that

were

the

primary school
The K.I.E.

vocabulary far above 
However, until the

The essence of this study was 
vocabular'" level of standard three and four pupils 
of Kaicanit District with a view to comparing the 
pupils' level with the level used in the books.

The problem of the many non-readers in Kenya 
Primary schools today would probably be accounted 

if it was found that the books employed a 
that of the pupils.

present study was completed 
available on the vocabu-

a view to

The Kenya Institute of Education (K.I.E.) 
the responsibility of preparing 

textbooks and supplementary readers, 
books are widely used in the rural primary 

schools in Kenya while they are substituted or supple­
mented by other books in private and high cost schools 
in Nairobi and other big towns.

The primary schools in Kakamega District 
books. The books used in standard 

The New Peak Reader and Reading in 
Safari Course

empirical evidence was 
lary level of the primary school pupils, 
therefore, not blame the K.I.E. subject panels if 
they produced texts that were too difficult since 
they have been obliged to rely on untested assump­
tions about the approximate number of words 
a pupil of a given class knows. Moreover, xf 
their assumptions were based on the pupils in the 
high cost and private schools, the chances are that 

assumed number of words that
the chances are 

a pupil knows would

found to be 
while standard four pupils use



be oj) 11 m i s 11 c .

It seemed Avise. therei'ore , to take the books
used by the under study and check samplesgroup for
the purpose of determining their vocabiJ I ary 1 eve 1.

6.2 Method of Measuring the V o c a F? u 1 a r \
An exhaustive 1 n any

the ofresources an
individual inves tiga tor. but useful
e s timate obtained bywas

6.2.1. Selection of Words
Our o f wi th theconcern was course

words, as the
the t^vo s tandard

texts mentioned in 6.1three taken in turnwas and
theread through, being that thesereason texts were

similar.short and the passages Wordswere outside
commonest five hundred listed.were

of which occur wi thincase
omi tted.the were

Proper nouns

’ sufuria’ .likewords

Book I A wideIn Safari Course
picked for scrutiny. includedwas

stories and riddles. Allexcercises,songs,poems,
four hundred and fifteen wordstotal ofa

were
( see

level of vocabularytheD e t e rmining
the yardstick,used aswas

it had already provided the basis forsince measu-
vocabulary level. Each words listed

looked up the Thorndikeinwas
the number of per millionWordlist and occurrences

Thorndike’s 
Prepositions ( most 

commonest five hundred words)

range of passages 
The passages

setting were
’safari’,

in all1 
listed and provided the sample for analysis 
6-2.2-)

arbitrarily defined 
commonest five hundred.

study of vocabulary level 
large text would be beyond

words beyond 
Each of

6-2-2-
Thorndike (19^^)

and other words peculiar to Kenyan 
also omitted- The latter would include

A simple rough 
the following method.

ring the pupils’ 
in 6-2.1 above

"harder"

in my

even more
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columnwords as
noted.was

booksout
and compare
vocabulary-

6.3

item. wasthe
thethat

that

the

The

Oneone

one

fifth

seven

were
four percent of the 
three and four texts

ing to 
level for

words, 
four million words.

the various word groups

» G»listed by Thorndike in his 
This enabled the researcher

per
ntage of 
word count of the texts.

From the observation, it was found that twenty 
words sampled from the standard 

beyond the four thousand

the vocabulary iange of the pupils' 
it with the range of the pupils'

of one

in the

The 
by twenty three 
while nine words were from 
thousand words. There were forty words beyond the 

thousand commonest word level. There were four 
each of which has an occurence 

Table XXX shows the perce- 
obtained from the

were from third

of at least one

only in a

the four

to find

(words 
occur only m a thirty thousand word list). 
Percentages of the various word categories 

were calculated. Words marked AA down to I9 represent 
first commonest four thousand words which accord- 

Thorndike would be an appropriate vocabulary 
Grade four native English speakers.

following number of words were counted as representing 
categories (in groups of one thousand) in the 

pupils’ books. The AA words representing the commonest 
thousand words were found to be sixty four.

words came from the second commonest

Conclusions
From the corresponding frequency numbers in

Thorndike’s Wordlist, it was possible to calculate 
"commonness" of a given item. It was found 

vocabulary ranged from "AA" (words occuring 
commonest one thousand words) to "1"

hundred and seven
thousand words, while ninety two 

commonest one thousand words. There were fifty two 
words from the fourth commonest one thousand words.

and sixth thousand words were represented 
and twenty four words respectively, 

the seventh commonest one
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KO rd leve1•
pilot study had showedThe tha t the pupils•

below fourvocabulary level thousand; Figure Iwas
the approximateindicates level of the vocabulary

the pupils used in the pilotof s tudy. It shows
that ninety cent of the pupils scoredseven per

twenty five per cent below andto this ledup or
assumption thatten ta tiveto the the

threes tandardthe vocabularya
thousand words.of below onelevel

(Page 103) had been compiled toTes t C test
first commonest two thousand words.

exceptional childrenso
the thousand wordone

level

words taken from
readers the category ofclassthe in

thousand wordscommonest twofirst was
thatindicatesThis even

in the whole test,
commonestthus two

thousand words, nine
cent of theper

readers•
This aseem

words fromthat
the first commonest had beenone

thusomitted,
in this category.

thethatf ac tthe range
the words in the firstEven if all commonest

the picture wouldomitted,wereone
be similar•

totalseeone can
said a vocabularycan be to havenumber of pup±Xs

mely wide.
thousand words

who might know words above 
indicated by the pilot study as

knowledge of the 
that it would cater for the

forty one.
the bright pupils who

lowering the percentage of words falling 
This is however counteracted by 

of vocabulary level is extre-

might 
the prepositions and other 

thousand word level

majority of 
and four pupils had

the approxi­
mate vocabulary level of most children.

The percentage of "harder" 
and which fell

rash conclusion considering 
’easy’

obtained fifty per cent 
displaying knowledge of the first 

would still not understand fifty 
"harder" words taken from the class

Referring to Figure I (Pagejil^ ), and figure II, 
that only seventeen per cent of the

or more
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NUMBER OF WORDS PERCENTAGEFREQUENCY
64lOOO) 15

1000) 107 25

o^e t^lousand) 92 22( 3r-d

o8e tA^usand) 52 12(4th

23 5

24 5

9 2( 7th

40words level) 9

4

TOTAL 415

»-»5

I ,

18 
(5th one

13 
(6th one

10 
thousand)

14 
thousand)

9 
one

8 
thousand)

7-1
(Beyond 7OOO

"HARD"

>*1
*h;

one occurence per 
four million words

(2nd commonest

(Commonest

Tabic XXX 
"hard" 
from 
s tandard 
readers

The 
words 

the list 
three

number and percentage of 
of various frequencies fouiid 
of words compiled from the
and four English cJaSs
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level or commones t thousandthe words;one wli i 1 e
only two be saidcent toc an vocabularyper possess a
level thousand words.or The resttwo o r the pupils

tl:Olie bet we e nsomewhere and the thousandzero one
This impliesword level. that this seventeen per

o rcent th e cent orper
sampled words:the XXX. ) On the

other hand, only two orc ent the sampleper used
study could bethe saidfor to

o r thec en t theper texts.one
the highestfac t thatThe

thousand words shows
the words

which are
roundwords, was cent or

them were Henc e
the one

or wordsc entper
or "harder”thecent used

would

or the
texts haveclass a

or the pupils­ it s h o ws that
nearly all than

thehair or in the
text (rorty Figure HI showsone per

thecurve
word rrequencies and percentages or wordsvarious

class books -thelisted rrom
1

nine per 
be beyond their reach.

the 
obtained rrom the graphic presentation or

pupils would know rirteen 
(Refer to Table

vocabulary level obtained 
Just below two

understand rorty 
words sampled rrom

per 
thousand word level.

and rirty 
vocabulary items

vocabulary level 
also

than about rorty 
in the

vocabulary items used 
c ent) .

This brier comparison between the pupils’ 
vocabulary level and the vocabulary level 

shows that books

by the pupils is 
the pupils would have dirriculty with 

beyond this level.

text ;

From sampled 
that rirty nine 

beyond the two
pupils would not 

the "harder"

well beyond that 
the pupils would understand less 
”harder”

’’harder”

know more
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FIGURE III

Percentage
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NB. FREQUENCY OF WORDS BEYOND THE SEVEN 
THOUSAND CATEGORY ARE NOT PRESENTED 
HERE o

THE FREQUENCY AND PERCENTAGES OF ’HARDER’ 
WORDS LISTi.;D FROM THE STANDARD THREE AND 
FOUR ENGLISH TEXTS ___________________
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CHAPTER SEVEN

CONCLUSION

Of The Study7- 1
All

The
adul t

ofStudies
are

theof such
foilowing:

child is a
riences

the placethat
asthe

factor that had
not been

determine whether or not
conclusions ofa

athemean
or

one
to

able to use

this
will

answer
theinfluence

* Word’of
• word *the as

conclu-
a
sions.

of types of
that face 

that one gives
test

home years 
Conclusions

defines 
affect the

unit of
Will

7.1.2
The

7.1. 1.
A

Limitations
research in vocabulary development 

certain practical difficulties.
’ experience.

7.io3
The way the 

measurement
the researcher

Mejthodology 
method used to 

word will affect the 
Does knowledge of a word 

a word?; pointing at 
the word in question? 

multiple choice list? 
the various shades of

Sample of Pupils Selected For Study 
social being with distinct expe- 

from any other child. There is increasing 
socio-economic status, the place o^ 

well as school environmentfamily as 
This is a

encounters 
cannot control the pupils 

the vocabulary of children beyond the 
based on samples of vocabulary, 

a study would depend on

other child.

All these are 
field,

evidenc e
child in the 

influence the findings.
controlled in this study.

selecting 
Does the pupil have 
meaning and be 

sentences? 
the researcher in 

to such questions 
constructions and consequent

results• 
n*>f inition

researcher
will also 

consider items like

a child knows 
research on vocabulary­

ability to define 
that refers to 

item from a 
know

the word in a variety 
the questions 

and the
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’walk’, ‘walked’and 111 roeas separate
words varieties o r word?or as Thorndikeone
( 1, 19^4 ) trea ted each of these words wi th its
v'arious forms and meanings wo rd.as ') ne

* spring’A word like has several meanings.
It upto the researcher to choose theIS

Thishe tes t •wan t s to choice a f f e c t
Ifconclusions. forthe ins tanc e researcher ina

findKenya wanted to out if the pupils know its
relation tomeaning in he would realizeseasons,

children do know thisthat most no t meaning of the
no t in their^or d experiences .sine e ButX s
a piece of metalmeaning would probably

be a
Sampling of Words7.1.4

The method used for selecting the sample of
vocabulary test could also affecttheforwords

The larger the word listthe conclusions. used for
of

the to which the( 1, us uses
difficulty that the childrentheword orcan

Each personhave with
for himthem meaning they have resultasinto areads

of his experiences.

7.2
important factorEnvironment is as an

that had environmentschoolsThose anin
to

the

to haveseemEnglish
scored less.

I,
I

’spring’ 
better known word.

meaning 
would also

Recapitulation and Discussion 
revealed

be put
their understanding and use.

this study­
language development appear to have 

test. This is

the greater the propor^o 
The word list in Thorndik

’walking’

conducive 
taken a leading position in 
probably why Kakamega Primary School had such good 
overall results. The schools which did not use 

except during English lessons

selecting the sample, 
commonly used words.

1944) does not tell
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One might have expected significantsome
between boys and girls. This is becausedi f Terence

andOU tgoing, allowedformerthe more areare m ore
Such freedom would give themhome .freedom at a

develop their vocabulary. Thetochancebet ter
other hand usually allowed lessthegirls areon

stay at hometothey have and helpfreedom as
the household chores after schooltheir mothers in

the only significant differencesHo we v'erhours•
five hundredcommonest words wherethein

than the girls. Probably
thexnthe

Thetest. kind of diffe-twolas t
differentthesethatrent life patterns sexes are

no t a very important factorhomeat are
in

standard four pupilswould expect,As wereone
better than the standard three pupils.

hasformer group been in thetheThis
thanlonger time the lattera

have as a

to haveseems a
effec t on

significantly betterwere
Nursery schools thethose arethan

most childrenthat come across any
They are agents of socia—

into contac t wi th thec omeThe
their varied backgrounds.

children who havetherefore,It was
school will be on ato nursery

entry to than thoseon

lization and are 
introverts

exposed to 
their further vocabulary development.

appear
the boys performed better

found similar difficultiestwo groups 
sections of the

higher vocabulary 
school

loped•
extroverts and they share

likely that the

school system for 
They therefore, 

experience and maturity.

been 
and linguistic level 
without nursery educational background.

positive 
educational background 

without ito
first places
Itind of formal education.

also places where language is deve-

signifleantly 
is because

group. 
result of 

Nursery educational background 
the boys. Those

attained more

who had nursery



62

Not all schools however, play thenursery
Someexpec ted to•rol e that they are are ’iin on

rigid school system. Theorthe 1 ines childrena
lit tie to discover andleft with or no roomare

wi thou t
teachers•

totoschools aseem
In casessome

those whosame astobeen nursery
Thisschools• to beto nursery s e emsbeennothave

rural boys who have beenthewi ththe case
who have not been tothose

On

round tothere washad it.
overall

thethatit seems
education.is

ona
inones •

a
the experience
the variousthat

se •

thatto note

One can not benursery
sure

the results or whetherthat
it was

nursery
cantly better

Sine e

vocabulary level.
schools perform the

meeting with 
This probably explains why only 

have made a diTference

nursery.
the urban boys who have had

experiment with 
reburr rrom their

vocabulary
ft

qui te
background

the primary

the nursery
analysis or rural and urban pupils 

differences between the two

’’per

school versus 
the other hand, 
educational background performed signifi- 

than their counterparts who had not

But probably it is 
and urban pupils take to 

the different

be no significant 
^jj^fPerence between rural and urban pupils, 

factor that produced the difference

results
Though the 

showed no significant 
it is interesting to note that the urban boys 

educational background performed signi- 
the rural boys who had had

groups, 
with nursery 
ficantly better 

educational 
whether it is 

had produced 
school environment and experiences.

new forms of language

to nursery

some nursery 
the pupils’ 

the pupils who have

rural 
areas usually have 
rural counterparts.

the rural 
schools

than
background.

the nursery educational

that produce
school

Possibly the urban nursery 
better effect on the pupils than the 

schools set in the urban

the nursery

nursery
and no t

schools have
The nursery 

better environment than their



63

U o u c V' c r . 1 otind t-ha Ii I s t a nd a I'd t. h ro ee V <? n\\

e d u c a( ionu i tilur'i)an I) o V s s Lgnlfi-nnrst?rv w o 1' G

vvh olethe t hancantly l)etter in 111 o s eLest

al soeduca I. ion and s tandard r onrwi 1 lion ( nursery

educationK i t i 1 s i gn i I* i -urban I) o V s nursery were

rirs t sec t i o n o rtile tliei n testI > e I t e rcan I 1V

hadiiad not educa t i on.wlio any nurserytiiosethan
therethat significantCon nd was noII alsowas

s tandardrural three lourbe t ween ord i /* r e r e n c e
thoseeducat ion and wi thout. Onew i til nurseryii o V s

inc lined to conclude tha ttherefore be
more on

than onurbanthe
tliatnote thetointeresting

not appear
Whens i gn i r i c an t

the
considered. found thatwaswerethoseand
statistically significant.no twerethe

reached when standard threewasTlie same
However,urbanfourand

wasthe
found inweres

Thetest • thattheof grouptwofirstthe wi t hou tthe one anywasbewas It therefore,seems
nursery

atha t it had a negative effecton

theon sex orWhen

wi th all the pupils withoutbackground
thatfoundwasi t, thein

nal of two
first nohowevergroups

whole group 
wi thout

whole group 
ificant differences

nursery 
the boys,

nursery
positive impact

nursery 
to have

found to 
educational

better
background.
educational background had

won 1 d 
educational background has

the rural boys.

whereas
effect

differences
conclusion

and rural girls were compared.
of urban girls was looked at,when

tatistically signi---
sec tions

sect ions 
significant differences in

It is 
educational background does 

effect on most groups of girls, 
of rural girls with nursery education

CLkground performed 

and the last 
showed

group with nursery educatio- 
significantly better 

the test- The

pos i tive
urban girls.

all the pupils
background but with nursery educational 

compared
th e

urban/rural
were
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in thetheir performaiic e second sec t i on o f the
Les t .

By and large, won Id the conclusiontoone c onio
education had e r r e c t.a po s i t i vethat thenursery on

performance in the vocabulary test.
for Kakamega Primary School’The reasons s

hardno t understandtoare
from brieft o wnschool i tThe in a survey.

children there have parentsof thethat mostseems
Mos t of themtown.working in are

reading materials English alsoexposed to
language of social interactionthebetoseemed .L n

school and most pupils indicated tha t t hl e i rthe
Therefore to these pupils.

the teachers revealed thatA short
their school books butuse arethe

from nearby public •also
wide of children’sforwhich caters rangea

do notteachersThe tha tassume
they have a systemborrow

and write few answers todiscuss a
they have read.on

what would callschool itself has one an
The classrooms have doorsenvironment.encouraging

lockable cupboards in thewell asand windows , as
keep their materials.canwhere

thi sAll
and i t

wi thin theMusaa and Bukhulunya are
from thedifferent ruralno t

theresults test.in Theworstschools•
thethefromare

childrenThe
tribethe Luhyaof

classrooms wnere the pupils 
would help the pupils in their learning 

would also help in developing their

of Kakamega Town.
and understand each other peiectly

neighbourhood which forms 
are mainly

therefore probably 
at home.

pupils 
suburbs

process 
vocabulary.

the pupils
whereby pupils

the booksquestions
The

Though
Municipality they are 

They had the

good overall performance 
and

parents spoke English.
English is not exclusively the language of the school, 

interview with
pupils not only
encouraged to borrow books

pup i1s’

library 
reading materials.

these books,
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well In their mo ther t. o r e s o r t
to Ingllsh to their needs to eacli o t h<?r ,
0n< t here Co re Ci ncls that the two
used in these schools are the
teachers

the latter.use
therefore tends i tuse

The researcher
thatno t ic ed the teachers nearly always addressed

th ems eIves to the pupils in Kiswahili•
Some of the classrooms these two schoolsxn

most of the others visited1 i ke were
earthen wallstype : the

windows.walls to The doors also justass erve are
the walls. As such, materialsgaps in can

classrooms,thebe kept in and in all the staff­cases
small to keep such materials.too Itwererooms was

even wherenoticed that the classrooms ofwere
there soft boardswere no

Mos tthewhichon
did not have doors windows.them alsoo f or

the schools
reach them instudy is tha tunder

makes it impossible for theThet ime •
to Nairobi and get thetravelof schools toheads

the Kenya School Equipment Scheme.from
All

the

tochildren haveThe us e
These problemsknow it well.to areare

but may be widely expe-to Kakamega District

areas•are

longue without having 
comrnun ic a t e

of temporary 
and floors with only gaps in

unique
rienced by perhaps eighty per cent of Kenya
Primary School pupils who are in the rural

A complaint voiced by teachers of 
materials do not

basic languages 
Kiswahili and Luhya; 

using the former while the pupils mainly 
The development of English language 

to be slow, since the pupils 
usually only during the English lessons.

necessary books 
these problems and shortcomings experienced 

by most of Kakamega schools probably account for 
rather low vocabulary level of the pupils.

language frequently if they
probably not

’ s

also 
permanent type (stone),

teachers could put up anything.

no pupils

5 red tape’
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7-3. Implication for Further Research
More research needed in the field of1 s

buiary,
b e en limited to one
dis trie t tXv'O standards• It i s felt that there
should be follow-up s tudies to find out th e
buiary levels of the
other districts in It would also be

to know thea
of the pupils in

Nairobi. of
the pupils from upcountry and

schools.primary
isthere

whoand tho s e as a thewere
This tous

better,whichstate
we cannot

lotwith asay
for Textbook Writers7.4

of the books tha tofA survey
to

ifenable tous
thethe pupilsbetween what

text-book writers assume
the pupils’clearit istheFrom survey,

below the vocabulary levelwell
the K.I.E.fortextbooks -of the

this point intotaketo
Even when they are

the usedthan oneso therfor

thea survey
pupils vocabulary j

writing books 
for this study, 

to determine 
and from

lower primary.
method or medium is

country, 
valuable piece of information

subject panels and writers 
new booi^^

they know.
that

the pupils under 
find out

to vocabulary development 
of confidence at present.

with regard 
something that

voca-
primary school children from 

the

Implications 
the vocabulary range 

deemed necessary, 
is any discrepancy 

actually know and what

consideration £or* any
classes 
would be good if they carried out 

approximate level of the 
this find the appropriate

a means c omparing 
those from the city

It would also be useful to find out 
any significant difference between the 

vocabulary level of the pupils who have been instruc­
ted in English (English Medium) from standard one, 

taught English as a subject in 
information would enable

voc a- 
especially in Kenya where very little has 

done. The present study was 
and

study used was 
there

vocabulary level is
It would be useful

vocabu- 
of different classes 

This would provide
lary level
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Thi s wouldt e XI 1j o o k s .t llGvocabulary to 1 nuse
to produceamean

forsome tl f ng tlia t not
On ctheford L f f' i.cJi 1 Ipupils or too

will b estlie
It alsoPeak Coursetliemore

Safarit ime courseabou ts e ems
Teachersfor1 • 5

the greatestteachersthe areNext to
theirsocializa tion.

orchildren
w i t h theofThe future

Itteachers.
new language,

athis language.
he

towards
imi tates
Thebo th

that their pupilsmake sureteachers

that

are
itthem,

extent.

that tea­ls
theto

that they
best adevelopsLanguage

children are
teachers and

that

rooms
Pupils are prone

carried away by their 
the pupils to 

not understand

contribution to make
The

bulary is 
for granted 
fact they 
chers adapt

They take
in

Teachers must 
allow maximum parti 

to

of using very
teachers.

words whereas

primary
the good and 

should therefore
useful language patterns, 
teachers get 

They forget 
themselves may

communicate their needs 
without fear of ridicule.

their class­

hopes that 
simplified than 

the

and new
If therefore, 

will have little 
vocabulary development.

fr> id of imitation: he 
teachers.

free to
to other children 
therefore make sure

cipation by all pupils.
:„ake mistakes, but if such mistakes

from his

can bring

all
know certain

do not. It IS therefore important 
themselves to the level of the children so 

about maximum understanding.
in a free atmosphere where 

to the

New Progressive Peak Serie
Series.

Implication 
the family,

whom they 
or if they do, 

The temptation 
widespread among 

that pupils 
It

books were revised.

very limited 
difficult voca-

The parents trust 
them for about eight or nine hours a day. 

therefore lies

the urban
carrying on t cross-sec t ion survey

from them that the pupils learn a 
forms of expression through 

teacher's vocabulary

xs meagre, 
the child’s 
school child is 

the bad

to a

agents of
to

too simple
rural pupils.

are picking up 
Very often, 

oratory abilities, 
addressing

is only

the children
that
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formscorrectand neware teachersThefast -
c lassthethatmus t

o rei therthe
the

outdraw
and o f

theallfitto

toit an
the

a
toleft only

bility

foras learnthis xs asasforbulary,
theverya

and

thexn
reading the

overbe
chance use

The
is

the to asservecartons
only ahave arewhen

servec an
ro teacherstheaXt themtoso

using 
outside

taught, 
no t

development
is

the duty of only 
b e

they get 
the

properly 
their purpose- 

read

of 
schools 

library.

wi th 
not punish

done , 
instance

classroom,
learn.
him feel

areas 
development. 

of voca—

are 
read them.

under s t and

lessons. 
corporate responsi- 

the English 
should be used 

Wlien

unruly and 
activities

Ixbrarxes. 
few books 

these

might become 
language­
inside

development 
vo c abulary 

later 
materials 
emphasized.

they havemore 
vo c abulary• 

class

surpasses 
school years- 

for primary 
The more 
of developing 

should make maximum 
clear that most

important part in 
Indeed, the reading 

writing vocabulary 
of varied

corrected i mm ediately 
then pupils will learn 
have the fear

. ^necessarily noisy.
children have

confident

the class-

the
tated among
would also be 

these books
the children

the pupils

class.
Vocabulary 

teacher, nor
during English

this is

more
They must.

part and parcel 
different activities 

; of children in their

the
the faster they
child and make

They must arrange 
different types

i terns.
Reading plays 

of vocabulary, 
speaking, 

The importance 
school children cannot 

children read, the 
their reading

teachers 
which 

teacher. Different 
possible grounds 

children 
technical

However 
the pupils, they 

good idea if 
that they are able 

who have 
who do not

The more

the English
carried out only 

must feel that
cannot be

curriculum 
vocabulary 

different types 
well as everyday

teachers
It

discuss
should

is not
activity

All

They
most of

xn
books
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L II e them .

t h e s e c 1 a s > :) o o k s are
o r t he r>»1 p i 1- • s 1 e V e 1
fore

u'oi^ds
that c an should be present ed
this xvay .

Audio-visual aids are
particular ideaa to

c 1 ear so theserve purpose.
c h i1dren are

1 n a a
told

this
However, as

the

that the
to

take over as
the English is therefore
taught the lower primary school.as a

s e ems

vernacular sine euse
In such

schools, has to be used.
a

to teach andsure
when. on

abou t
theas

examined theare in
external examination

for children, continue
to and it the see
that acquired

to
af ter their f rmal education.even

language
standard three and

very useful 
the ptipils.

English will 
teachers *

the teaching and 
So long

living
Poli-

Instead they should 
no t

conveying
These should be

the C.P.E., 
and the most important 

the primary school 
be important

Tho s e

However, 
English language gives 
developing of English vocabulary- 
other languages are not 
firs t

politan society cannot 
Kenya has

then English would 
medium of instruction.

to apply only in the rural 
The urban schools which cater for

subject in
However this policy 
schools.

language dilemma, 
that Kiswahili is the National 

should take precedence 
Kiswahili is not

vo c a b u 1 a i* y used in 
realize that

duty to 
wide vocabulary 

communicate their needs

vocabii la j y
nec essarily 

and should there- 
be willing to help these children.

be pictorially presented

specific language policy the teachers 
of which language

this study having been based
ideas

yet examined 
the Primary Schools External Examination of

Certificate of Primary Education (C-P.E-). It was 
also decided that with effect from January I975, 

should • rnacular up

the pupils have 
through which they can 
other people

of instruction

that they can 
The Kenya Primary school 
country faced with 

tically, they are 
Language; implying that 
to English, 
in

a cosmo-
any one 

a multiplicity of vernaculars. 
English or Kiswahili 

Lacking 
might not be
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This because for the1 s more so
the Primary Education is f orraal •»duca t ion
they wL1L have .

(

majority of pupils, 
the only
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Appendix A(.l)

discarded because i Lb ehad to vvavvh i. c 11Te s t A
or ail the c ommonestround to

thousand words.Fourrirs t

SCHOOLMY
MY CLASS

OR GIRL?BOY
YES/NOnursery school?GO TODID YOU

tick ( ) againstPut aanswer all
correc t answer.reel ISthe number you

I '

‘•I
■I

THE QUESTIONS.
the

(tick one)
(tick one)
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yOCABl LARV TEST A

1 . f r i. end ThisI v*i s i t. niy means
play with himJ

(h) h is homeiiim atto seego
Crieitd( c ) letterI u i t e a

o kcep something meansTo
i tTo throb a XV ay

( b) itTo like
it golettoNot

the house when the dooronly get into3. We can
is

closed(a)
(b)

This meansman •4. a

happy(b) He xs
moneynoHe has(c)

This meansof milk.5. The cup milk in the cupmoreWe can
thein cup

There(b) forthein cup any morexsThere

hungryareweit when6. eatWe
(a)

bread(b)
water(c)

to sleepand we godark7. timeAt

(b)
(c)

thi s 
morning

open 
locked

is a pooH 
is old

can
jnedicine

if full 
add some 
nothing

Onyango
He

night 
afternoon

On Snndav'.s 
( a )

(a)

(a)

( a )

(a)

(c)

(c)

to my

(c)

is
no space
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8. When I go home, my mother will tome
shop tn buy salt.the
Ask

(b) Tell
(c) Send

9.
(a)
(b)
(c) To walk fast

This meansfriend.10.
(a)

Do
Do not go 4

for a colourThis11. IS
(a) Dress
(b) Black
(c) Book

Your home means12.
and yourWhere you
teacherWhere your
friend livesWhere your

finger?out when you cut yourWhat comes13-
Red
Blood

(c) Water

what time it is?What tells us14.
Water

' 1Minutes
. I JClock

family live
and his family live

(a)
(b)
(c)

(a)
(b)

(a)
(b)
(c)

(b)
(c)

■> 

0

Wait for your 
Leave him 

something for him 
till he comes

To stop walking means
To go on walking 
To stand still

( a)

a name
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15. The

prize
amount
price

16. a

row
group

Which17.

round
heavy

smoke when18.
firethere is

to19.
make
wash it
beat it

20.
a
clouda
crowd(c) a

milk instead of tea. ThisdrinkSmall babies21.

they
they
they

I

...

drink 
drink 
do not

milk and tea 
milk only and 
drink milk or

(a)
(b)
(c)

means
(a)
(b)
( c )

an
(a)
(b)
(c)

(b)
(c)

(a)
(b) 
( c )

(a)
(b)
(c)

A number of objects arranged in a line is 
circle

A group
(a)
(b)

. . of sugar is 
kilogram 
(a)

it is raining 
it is dark

object?
brown

of people is called 
herd

no^ef
tea

something means 
a hole

five shillings per

We see

To tear

of these words tells us the shape of
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Thi schildren quit e happy•22. The are means
( happy and silentThey are
(b) They are completely happy
(c ) They are not happy

To offer something means23.
some thing(a) foraskTo

To buy something(b)
give something( To

talk in class.for pupils to This24 . usualisIt
means

for pupils to talk in class( It is wrong
for pupils to talk in class(b) It is c ommon

good for pupils to talk in class) It is

Thisthe kitchen.busy in means25.
kitchentheresting in(

the kitchensleeping inis(b) She
kitchentheis working in) She

Railroad?theWhat moves along26.
Lorries(a)
Trains(b)
Aeroplanes( c )

the chairs fromtotold us removeteacherThe27-
This meansclassroom.the

different partto orchairsthe a(a) To move
classroomthe

outsidechairsthetake(b) To
classroomtheinchairstheTo put)

Thisto play.Isuggests that meansgo28.
to playto goTorces me( a )

I should go to play(b) She
to playis( c ) She

thinks that 
not happy when I go

a )

My mother 
She

a )

a )

c )

( c

( c

( c

My mother is
She is
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i tnot men t J onI Kill29.
will not give itI

I will not
sellI will not

The people in the30.
This means

the darkinThey are
not safeThey are
in a hurryThey are

James not Jim-is31. is Jamesname
Jamesis

to do it
32.

Every

in vain.
33-

I

teacher with a sticktheI seewhen34

I have

Thisfood for the visitors.reserved theWe35.

food for visitors

Every
Every day 

month

(b)
(c)

we
Prepared
Kept the
Served the

something daily means 
week

the
food for visitors

food for visitors

I
( a) 
(b) 
( c )

( a)
(b)
( c )

it but did not 
looking for it

To do
(a)
(b)
( c )

means
( a)
(b)
( c )

I tremble
I start crying
I start shaking 

trouble

to anybody.
to anybody 

tell anybody about it 
it to anybody

( a)

( a)
(b)
(c)

looked for my pen 
looked for my pen

I looked for
I felt pain when I was

My real name
(a) My correct
(b) My other name 
( c )

This means

This means

This means

in the blood

forest are in danger»

see it



80

satisfied.I amf o od «want aiiy moreno tI do
This moans

I am not happy

This meanslittle girl is lovely.The31-
( a)

She xs
lovesEveryone

Thisthe afternoon.likely to rain inIt is380
means

the afternoon

It is
afternoonthein

Thisthe bus -
39>

Be

meanstwo things40.

putTo
themcompareTo

to attendfather told me41.

chief at the meetingTo
toTo go

To arrange

is ancient■to NairobiThe road which goes42.
This means

My 
This

(a)
(b)
(c)

(a)
(b) 
( c )

collect them
them together

The 
( a) 
(b) 
( G )

(a)
(b)
(c)

(b)
(c)

I am sick
I have had enough food

means
attack the 

the meeting
the meeting

I would like
It will probably 

difficult for the rain

it to rain in 
the afternoon

Have an 
late in coming

Be very dirty

rain will delay
accident

(a)
(b)
(c)

rain in

means the bus will

the chief’s meeting.

She loves me 
beautiful 

the girl

To combine
To

to fall
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) V o ry narrou
old(b) Very
broadVery

itThis means vv*aseno i~moH s •'13. bullThe was
Friendly(a)
Very big(b)

(c) Funny

Thishouse.qui t thetold to44. wasThe man
told tohe wasmeans

to keep quiethousetheinthe peopleTell
the house(b) Clean
the houseLeave

of our house.the wallcrack on45- awasThere
wastheremeansThis

walltheAn insect on
walltheinA hole
wallthecanal inA

Thisharvest from our garden.We had46. a
wemeans

( a) Crop
Soil(b)
Rain( c )

Thisfinancial problems. meansfather has47.
he
( a)

Family(b)
Health

48.

Something(b)
An animal(c)

good 
had a good

of dress
which costs much

(b) 
( c )

A pearl is
A kind

( a

(a)

( a)

( a)

( c )

(c)

(c)

My
has

Money problems 
problems 
problems
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Poison49 1 s can
( a) people happy

kill people
burn people

The climate of50
( a)
(b) ho t an d
(c)

51 The This meantinnocent.man was
he goodwas

(b) did nothing wronghe
he very strongwas

To submit52
to

discuss something(b) to
give something(c) to

improvement.sho^vnwork has some53
becomework hasThis

(a) worse
(b) better

untidy( c ) more

the letter theyto concealtriedchildren54 The
toThi s meanswere

hide
letterthe

tear

means55
for

( c ) a

raining throughout the year 
agri culture

something means 
fasten something

reading• 
the letter

eating only
things put together(a)

(b)

(a)
(b)
(c)

many 
garden

Anyango 
means Anyango

my country is 
cloudy always

A mixture
some thing

dif f et’ent

’ s
’ s

(a)

( a )

(c)

(b) 
( c )

cross
the letter

something that
make
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is56

birda
minerala

used foris57

books

58
to

throw something awayto
Ibuy somethingto

tomeans- *59
make
make
make

To60
to
to

soupto

father is my61
uncle

remarkable story.isThis a62
the

long

distinguish between Mary and Myra.63 I cannot
I cannot

story is
interesting
good to mark

grandraother 
grand father

sob means 
cry loudly 
shout loudly 

of

persuade somebody 
somebody afraid 
somebody pleased 
somebody believe

(a)
(b) 
( c )

(a)
(b)
(c)

An eagle
(a)
(b)
(c)

(a)
(b)
( c)

A purs e
(a)
(b)
(c)

To
(a)
(b)
(c)

carrying money
carrying school
carrying food

My mo ther * s 
( a) 
(b) 
( c )

To dispose of something is 
like something

This means

drink a lot

an animal

This means
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( a) walk botwcon Mciry and Myra
(b J tell I. ho dif I’ereiice
( S i L

P i ,u:oon L s64
( a ) b Lrda
(b ) eggan

) a planet.

To ho wl €oJ s65
(a) fas twalk
(b) cry and shout loudly

) a t some thinghammerto

66 in December.Our vacation will Thisstart means
in Decemberwill star texamsour

(b) s tart in Decemberholidays willour
) work will start in Decemberour

To stop means67
stand stillto

(b) bend downto
( hideto

Elders?the68 Who are
the working people

(b) the clever people
) the older people

Thiskind person. meansOur ruler is69 a
kind person(a) bro ther 1 s aour

kind personlinesdrawswho(b) athe one
kind personi sleader) aour

I willI will contact you means
70

( a ) yousee
(b) employ you

) beat you

between Mary and Myra 
between Mary and Myra

( c

( c

( c

( c

c )

( c

( c

c )

(a)

(a)

( a )
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78
cats
carts
cars

79 To offend means
to
to
to

80 To c arve

liketo

81 toshriek meansTo
shout
talk
shiver

of primary importance.82
This means

83
talks towhoone

whoone
whoone

To84 •

to

offer something 
make

to stop 
to make

(a)
(b)
(c)

(a)
(b)
(c)

(a)
(b)
(c)

(a)
(b)
(c)

To know how to read is 
knowing how to read is 

of little importance 
of great importance 
only for primary school pupils

something means
something from being straight 
something from wood 
something

the people
flatters people
is good to the people

go 
to look at

Donkeys pull
(a)
(b)
(c)

cling to something means 
to hold something firmly 

near something 
something

A speaker is
(a)
(b)
(c)

(a)
(b)
(c)

someone angry 
like somebody



Man ki nd71
( k i lida man

(1)} p<?op Lnall

) c r I ni 1 n a 1 s

My rather puts the maize in the72
) sack

(b) suck
) sc ra t ch

discharged from the hospital.My mother was73
motherThis means my

(a) the hospitaltaken towas
(b) the hospitalnot charged any money inwas
( the hospitalout ofc ame

Jane74 Thisher mother.Jane res embles means
( her motherloves
(b) her motherlooks like
(c) her motherhates

Book. I wi 11Safari CourseI taket get my75
Thissub stitute­as a means

( take my Geography book ins teadI will
(b) My geography book is better
(c) I hate my geography book

in reality he isbutMy father seemed cruel76
kind .very

( is kindf ac t hein
kind(b) ishethese days

kindisto other people he)

foo tballthereplaced TomJohn in77
the team( Tom inwas

(b) John
gamebeat( John

a)

a)

a )

a )

c )

( c

c )

( a

( c

( c

placed
played instead of Tom

Tom during the football

c an ’
my Geography book 
a)
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A states man IS85
th e statetowho belongsmana

of counti'yleadersthe a(b) ofone
stupid man) a

Thisin Nairobi.He adquarters areThe army86
means

in NairobiArmy isthehead ofthe
in Nairobiisthe army(b) the

in Nairobitheo f arearmythe

87 disc ourageTo
make(a) to
make(b) to

to carryrefuse(c) to

infant meansAn88
an

a

theirlick milk withCats
89 (a) ears

(b) tongue
feet(c)

used for90
on

lightus
inputting

toTo91
to

verydislike someone(b)
muchothers verypity)

a young 
coward

animal
child

show hatred is 
lo t

on giving
b ab i e s

of love
much

somebody lose 
somebody

somebody means
somebody lose hope

courage

( c

( c

ceiling of 
main offices

(a)
(b)
(c)

A cradle is 
sitting

(a)

( a )

(a)

(a)
(b) 
( c )

show a

(c)
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92 Vanity means
(a)
(b) anger

happiness

totir meansTo aon93
travel( to
settle(b) to

for holidays) to go

<

f?

Q

r

y-.-
1

I

s'*

; .J ■

( C

( c

go 
a )
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Appendix A(ii) Test B

NAME OF YOUR SCHOOL
YOUR CLASS A

DID YOU GO TO NURSERY SCHOOL?
ARE YOU A BOY OR A GIRL

friend.1.
(a)
(b) to see

letter to my friend(b) a

2.
throw itto away

(b) like itto
to let itnot go

only get into the house when the door isWe3- can
(a) closed
(b) open
(c) locked

This means4.
oldishe

is happyhe
he has

This meansisThe5. cup
canwe

(b) there IS
for more milkis no spac e(c) there

are hungryeat it when we6. We can
medicine(a)
bread
water

I go
I wri t e

(b) 
( c )

ful^ of milk.
add more milk in the cup 
nothing in the cup 

in the cup

On Sunday I visit my 
I play with him 

him at his home

Onyango is
(a)
(b) 
( c )

To keep something means 
(a)

(a)

a poor man.

(c)

This means

no money
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dark and7. At isthis time to b edwe go

morning
(b) night

) af* ternoon

8. When I tohomego me
shop to buy saltthe

(a) ask
(b) tell

send

9.
on walkingto go

(b) stand stillto
) walk fastto ■t

Thisfriend.Wait forlO. meansyour
(a) himleave
(b) something for himdo

) till hedo not comesgo

of* colourthe11 This is aname
dress

(b) black
) book

isYour home12-
where you

(b) where your
friend lives) where your

cut your fingers?out when youWhat comes13.
(a) water

blood(b)
) red

and your family live 
teacher and his family live

to sleep 
(a)

( c

( c

( c

( c

( c

( c

To stop walking means 
(a)

my mother will

(a)

(a)

(c)
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it is?time14. whattellsWhat us
wa ter

<b) minutes
clock

five shillings perof sugar isThe15.

prize
(b) amount
(c) price

calledisof objects arranged in a line16. A number
a
(a) circle
(b) row 5

group

the shape oftells usthese wordsofWhich17-
object?an

brown
round
heavy

smoke when18. We see
fireisthere

it is raining
it is dark

tosomething meanstearTo19. ithole xnmake a

to

is calledof people20.
herda
clouda

a

wash ii
lift it

(a)
(b)
( c )

(a)
(b) 
( c )

(b) 
( c )

crowd

A group 
( a ) 
(b) 
( c )

kilogram 
(a)

(a)

(a)

(c)

( c )
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dririk milk instead of tea.Small babies2 1.
This means

tea
tea

o ithey

This meansare22.
they

are
are

23.
to

-Thistalk in class.tofor pupilsusual24.

class
it

This means
is25. is
isshe
isshe

This means
26.

I
I

teachertheI seewhen
I27.

mother
she

they 
they

I stai
I have

blood
not find it 
for it

This
(a)
(b) 
( c )

to buy
to give

drink milk and 
milk only and lO 
drink milk o: tea

kitchen.
ki tchen

the kitchen
kitchen

means
(a)
(b)
( c)

My
(a)
(b) 
( c )

I
(a)
(b)
( c )

my
for

talk in class 
in class

talk in

vain ■
the 

but did 
looking

to
• J'/

The
(a)
(b) 
( c )

they
they drink

do no t

in the
in the

in
it in

it is
is good

is wrong 
common

To offer
(a)
(b) 
( c )

(a)
(b)
(c)

looked
I

for 
looked 
looked 
felt pain

remb 1^
means
1 start cryi’^S 

shaking 
tro’J-^^®

children are quite happy- 
are happy and silent 

completely happy 
not happy

bus
rest ing 
sleeping 
working in-

It is

with a stick.

something means 
ask for something 

some thing 
something

for pupils
for pupils 

for pupils to ■---

in
the

for
when
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Thisvisitors.thefood forthe28. We reserved
wemeans

visitorsthefood forthe
food for(b)

visitorsfood for the

I satisfied.food. ammorewant anyI do not29.
This means

sick(a) am
(b)

I have

sheThislovely* meansISThe little30.
me

is

Thisthe afternoon.likely toIt is31-
means afternoontherain intoI

afternoontheIt
intheforis

thatbus •thewill delay:
32.

busthe
accidentanhave

be very
latebe

things meanstwo33. themto
them

to put

I willThis meansthe meeting.34. I
togo

the meeting

prepared 
th'kept 

served the

would like it 
will probably 

impossible

dirty 
in. coming

(a)
(b)
( c )

( a ) 
(b) 
( c )

love s
beautiful
loved by everyone

arrange 
fight at

It 
the afternoon

to compare 
them together

I
I am not happy 

had enough food

(a)
(b)
<P)

(a)
(b)
(c)

will attend
the meeting

the meeting

To combine 
collect

(a)

(a)
(b) 
( c )

( c )

(c)

the visitors

This means

rain in

The rain
will

rain in
rain to fall
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Ancient means35.
narrowvery
old(b) very
cleanvery

whois someoneartist36. An

travels

isitThis meanscheap»is37-

to38. To

do

toisTo murder someone39-
him(a) like
him(b) kill
himhate

xsA stranger4o.
do not know
friend of yours(b) a
know wellone you( c ) some

tosomething is41.

itbuy
it awaygive

costs much 
costs little

cooks
draws pictures

(b) 
( c )

My dress 
beautiful

someone you 
very good

( a )
(b)
(c)

employ somebody means 
give him work to do 
teach him something 

something for him

To purchase 
sell it( a)

(a)

(a)

(a)
(b)
(c)

(c)

(a)
(b) 
( c )

(c)
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A sailor travels by42 .
aeroplane

car
ship

torevea^ something is43. To
hide it
show it
steal it 1

44. To

to
not to

which issomething45.

clean

desks for46.

sleeping on
cooking on

toTo47.
move

them together

tomeanssomething
48.

whois oneYour49.

lib youlooks(c)

bring 
hide them

To
(a)
(b) 
( c )

give
buy it

(a)
(b) 
( c)

(a)
(b)
( c )

(a)
(b) 
( c )

■J
H d
I

(a)

whisper xs 
to talk loudly

(a)
(b)
(c)

A bitter thing is 
sweet 
not sweet

search for 
look for it 

it away

scatter things is 
them to different places

( a)
(b)
(c)

Pupils use
(a)
(b) 
( c)

companion
hates you

with you

cry 
talk loudly

writing on
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42.
aeroplane
car
ship

43. to
hide it
show it

44.
to talk loudly

45. something which is

46. for

47- is to
(a) move places

48. tomeans

49. one who
hates-Kt
stays

(c) like youlooks

you 
with you

(a)
(b)
(c)

(b)
(c)

To scatter things 
them to different 

bring them together 
hide them

To search for something 
look for it

(a)
(b) 
( c )

To reveal something is
(a)
(b) 
( c )

To whisper is
(a)
(b)
(c)

bitter thing is 
sweet

A sailor travels by
(a)
(b)
(c)

give it away 
buy it

Your companion is
(a)
(b)

(c)

Pupils use desks
(a)
(b)

writing on
sleeping on
cooking on

not sweet 
clean

steal it

to cry 
not to talk loudly
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has disappeared.50.
has got lostit

brokenifi t
inkit

51.

very big
funny

means52.

to
to

53.

I

are54.

bad
happy

300/=.income is55.
incomes

I cannotThis meansproperly.I cannot see56.
see

( c)

a. place 
keep quiet 
clean it
leave the place

clearly
thingany

the house

(a)
(b)

(a)
(b)
(c)

(a)
(b)
(c)

(a)
(b) 
{ c)

The cruel people 
friendly

with 300/=

My pen
(a)
(b)
(c)

(a)
(b)
(c)

My father’s 
father

An enormous 
friendly

earns 3OO/- 
spends 300/=

( a)
(b)
(c)

A crack is 
a hole
an insect
a bird

This means my

This means

those who are

thing is one which is

b s no
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57. The dog is f i eree. This i t ismeans
(a) dying
(b) brave
( glorious

58. The thief hid himseir the bush . Thisin
the thiefmeans

(a) slept in the bush
(b ) stayed in the bush that nobodyso

could himsee
( kept the stolen things in the bush

59- A brilliant child is who isone
(a) obedient
(b) clever

) beautiful

6O. The innocent. Thisman was means
(a) he very oldwas
(b) he did no thing wrong
( he very strongwas

61. that can
make sickyou

(b) make happyyou
) make richyou

62. My work has shown improvement. Thissome
work has becomemeans my

worse
(b) better
(c) more untidy

To conceal, something means to63-
ithide

tear it(b)
give it to somebody)( c

( c

c )

( c

c )

c )

Poison is something 
(a)

(a)

(a)
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64. A i s usedpurse for

(b)
carrying food

65. of
away

(b) like it
buy it

66. to makemeans
( a )
(b) pleased

believe

67- which isone

long

68. two is to
tell them

(b) like
give them away

69. Our vacation will s tart in April. This means

(a) examinations will start
(b)
(c)

To stop means70.
(a) stand stillto
(b) to hide

to bend down

Thiskind people. meansOur rulers are71.
kindbrothers(a) areour

kind(b) our
kindare(c)

carrying money 
carrying school books

things 
the difference between 
them

good to mark

somebodyTo persuade somebody 
afraid

A remarkable story is
(a)
(b)
(c)

in April 
holidays will start in April 
the rains will start in April

To dispose 
(a)

To distinguish between 
(a)

(c)

leaders are 
those who draw lines

( a )

(c)

(c)

( c )

(c)

something is to
throw i t
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This I willcon tac tI wi 1172- yoti. nu'iins
( yo^see
(b) employ you

) heat you

Mankind73. means
kind mana

(b) all people
criminals)

discharged from the hospital.74. My mother was
This means

the hospitaltotakenShe was
theinnot charged any money(b) she was

hospital
of the hospital(c) outshe came

means JaneThisresembles her mother.Jane75-
her mother

her mother(b) like
her motherhates

in reality he isseemed cruel but76. My father
This meanskind .very

kindisfact he(a) in
kindisthese days he(b)

other peoplekind to) ishe

Thisfootball team-thereplaced Tom inJ ohn77-
means

the team

(b)
the football gameJohn)

Donkeys pull78.
cats)
people(b)
carts

Tom was placed in 
instead of TomJohn played 

beat Tom during

loves
Soo -

a)

( c

( c /

( c

( c

( a

( c

(a)

(a)

(a)

(c)

(a)
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79. toIS

to offer

80. To

81. to
shout
talk
shiver

82.
means

83-

one

The army headquarters84. This
means

are

Nairobi.

somebody is85-
(a)
(b)
(c)

(a)
(b) 
( c )

(a)
(b)
(c)

This
(a)
(b)
(c)

carve something is
to stop it from being straight
to make something from wood
to like something

something
to make somebody angry 
to like somebody

To shriek is
(a)
(b)
(c)

A Statesman is
(a)
(b)
(c)

To know how to read is of primary importance, 
knowing how to read is 

of little importance 
of great importance 
only for primary school pupils

To discourage 
to give 

make him lose hope 
him

the head of the army is in Nairobi 
the guns of the army are in Nairobi 
the main offices of the army

To offend
(a)
(b) 
( c )

to
to refuse to carry

one who belongs to the state
of the leaders of the country 

a stupid man

are in Nairobi.

are in

someone courage
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8(). An infant ±s

(a)

(b
(e>

87. lick milk with theirCats
(a) ears
(b) tongue

feet

88. is used forA cradle
(a) sitting on
(b)
(c)

89. A thief is
steals !
works

aches

90.
leg

(b) hand
(c) face

A fisherman is91.
the field(a) in

in the house(b)
in water( c )

means92.
happiness
pain(b)
pride(c)

something is io
93.

t)
hide ii(b)
buy it(J

giving us light 
putting babies

Agony
(a)

( c

The chin is part of your 
(a)

(b)
«

To consume 
eat it

(a)

(c)

a young child
an animal

someone who

a coward

one who works
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9 'i. whoA bntcher is sei L sa mail

beans
(b) meat

) dresses

A fox95« IS
animalan

(b) persona
) something made of wood

96. to something meansTo clinj^
(a) hold something firmlyto
(b) near somethingto go

) look, at somethingto

whoA speaker is someone
good to the peoplei s

(b) the peopletotalks
) peopleflatters 4

98. show hatred toTo is
(a) of lovelotshow a
(b) dislike someone

) to pity other people very much

Vani ty means99.
pride

(b) happiness
) anger

tour meansaTo on100. go
set tieto

to hospital(b) to go
safari !) onto go

«0B«

97c

( c

( c

( c

( c

( c

( c

( c

( a)

(a)

(a)

very much

(a)

(a)
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Appendix A (iii) Test C

number of questions. Read each

thegives
the put a

ONLY ONE be putmus t forto it.next
any question.

for you.worked outOne of them is

the help of thebe done withThe other willones
teacher.

YOU ARE NOT SURE OF THE ANSWERS DO NOT GUESSIF

We use for1. pens I
eating
writing
drinking

for writingThe teacher uses 2. theon
blackboard.
(a) chalk
(b)
(c)

Chairs3-
eating with(a)
sleeping(b) on
sitting(c) on

YOUR SCHOOL : 
YOUR CLASS 
ARE YOU A BOY
DID YOU GO TO

r

pencil 
stick

OR A GIRL ?  
nursery SCHOOL? 

question carefully and choose 
correct meaning of the word underlined.

tick (\X)

(a)
(b)
(c)

correct answer, 
tick (v*')

Below are a few examples.

are used for

the answer which

Wlien you choose

Below are a



104

1. To keep some tiling means
( a) to give i t away
(b) to like i t

) i tle ttono « go

To be2- poor means
( a) to have no money
(b) be oldto

to be happy

3.
to stand still

(b) on walkingto go
(c) to run away

4. To wai t for your friend means
leave himto

(b) to do something for him
no t until heto go comes

5- This i s the name of colour
(a) dress
(b) black
(c) book

6. isYour home
(a) you and your family livewhere
(b) your friend liveswhere

to school( c) where you go

A garden means7.
(a) hous ea
(b) dressa

Shamba(c) a

which isdressA new dress is8. a
old(a) very

not old(b)
(c) white

( c

To stop walking means 
( a )

(a)

(c)

(c)
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tosomething isTo u a t ch9-
look at

i tlike
keep it

forfiretheWe10. use
(a) sitting OU

writing xvith(b)
cooking

This1 o s t o meansis11.
it is a

isI do not
the houseinisit

12-
writing on

on
on

isis13.
(a)

bad to others(b)
good to others

to14. To

fall downlet it
take it away

toISTo leave15-
away( a)

(b)
stand up(c)

toissome thing16.
take(a)

i t away(b)
( c )

A kind person 
liked by others

sitting 
walking

My pen
(a)
(b)

(b) 
( c )

(b)
’ c )

give 
add to i't

go 
sit down

drop something is 
like it

(a)
(b)
( c )

(a)

(g)

(a)

(c)

(c)

one who

We use paper for

good one 
know where it

To increase
i t away
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17. To s tart i s to
(a) end
(b) begin

answer

18. Different means
( a) no t the same
(b) not good

not happy

19. name is toyour
like your name

(b) have no name
get a different name

20.

(b) not old
poor

21. To visit a to
(a) to see him at his homego
(b) to write a letter to him
(c) to play with him

What22. out when you cut your fingers?comes
(a) red
(b) water
(c) blood

smoke whenWe see23-
(a) rainingit is

is fire(b) there
dark(g) it is

I

. '.J

.Ja

■ !!

Young means 
old

To change 
(a)

(a)

( c)

(c)

friend means

( c )

( c )
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24. A
a

herda
c louda

25. To to

make

26. means

to

27. to bemeans

28. to

29.
like it
look for it
hurt it

30.

run away

Pretty means31.
bad
kind
beautiful

br

working 
sit ting 
sleeping

stand up 
sing 
try

(a)
(b)
( c )

(a)
(b)
(c)

(a)
(b)
(c)

(a)
(b) 
( c )

To attempt is
(a)
(b) 
( c )

some thing means 
give 
lift

To be busy
(a)
(b) 
(g)

To offer something
to buy something 

give something
to ask for something

To prepare is to 
make ready 
go to sleep

group of people
c r o w d

seek something is to
(a)
(b)
(c)

a hole

is called

1t away 
it

tear
(a)
(b)
(c)
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32. Which of these words tells the shape ofus

brown
(b) round
( c ) heavy

Simple means33-
(a) easy
(b) hard
(c) thin

34. means
a dress

(b) a good thing
(c) work

for walking?What35. do
head
legs
ears

36.
to get it

(b) give it awayto
(c) to lose it

knee is part of* yourYour37.
(a) hand
(b) face
(c) leg

to beTo be certain is38.
afraid(a)

(b) sure
( c ) happy

is where people39.
(a)

to sleep(b) go
to schoolKO

an object?
(a)

(a)

-1^ 
r

A market
sell and buy things

To obtain something means 
(a)

(a)
.(b)
(c)

( c )

we use
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'10. forWe use
( a) walking on
(b)

sitting on

thein41. farmer worksA
(a) lake
(b) shamba
(c) house

be^2.. To hurry is to
(a) qu i c k
(b) slow
(c) ill

To settle is to43.
die

a way-go
stay

44.
(a) many
(b) one
(c) no thing

This means^5.
(a) in
(b)
(c)

to46. To trembly IS

(a) cry
(b) shake

have trouble(c)

I looked for my pen in vain.
the blood

(a)
(b)
<c)

(c)

Single means

I looked for it
I felt pain when looking for it
I looked for it but did not find it

a chair

sleeping on
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To r o s c’ 1 * v c toJ. s

i tserve
i tprepare

To be satisfied is
( a ) to be sick

to be sad
to have had enough

49.
(a) who

Kho ±s
who loves me

50. likely to rain in the afternoon. This

i t
it for
in

(c) i t to inrain the afternoon

51. to
be

coming

52. means

to put
(c) to compare

53. To to
the meetingtogo

arrange the meeting 
fight at the meeting

some I h i. iig 
keep it

them together 
them

(b)
(c)

( a ) 
(b) 
(c )

means
(a)
(b)

A lovely person is 
loved by everyone 
beautiful

will probably 
is impossible 
the afternoon.

I would like

(b) 
( c )

To delay is
(a)
(b) 
( c )

the afternoon 
the rain to fall

To combine
(a)
(b)

two things
to collect them

a person

very dirty 
have an accident 
be late in

rain in

It is

at tend a meeting means
(a)
(b) 
( c )
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Aiicieii t means

c leanvery

(h) very new

(c) oldVO rv

wlioAn ar t i s t someoneIS:? -

( a) cooks

(b) draws pictures
) travels

To scat ter things is to56.
themhide

(b) bring them together
(c) to different placesthemmove

search for something means toTo57.
for i tlook

(b) give it away
( buy it

58. whoYour companion is one
(a) hates you
(b) looks like you

wi th youstays

This59. means
brokenit is

(b) has got lostit
ink(c) has noit

are hungryit when weWe eat60.
bread(a)

(b) water
( c ) ink

tochoose meansTo61 .
(a) beat

kill(b)
select( c )

( c

My pen has disappeared« 
(a)

( a)

( a)

( c )

( a)
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69- Tender means
(a) sof t
(b) hard

poor

ill?when we areWliere do70. gowe
(a) market
(b) school
(c) hospital

toTo a dm ire something is71.
(a) ithate
(b) i tlike
(c) itkill

toTo approach something is
(a) near itgo
(b)
(c) hide from it

means
to beat them

(b) to take their dresses
(c) to talk to them

74. To is tocease
(a) start
(b) stop
(c) take

create is toTo75.
maketa)
spoil(b)
hate( c)

76.
(a)

weak(b)
strongLc) .

I

I '

)

Powerful means 
beautiful

To address people 
(a)

(c)

go away from it
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77. Your property means
(a) wha t read in schoolyou
(b) to you

do not likeyou

78. Similar means
same

(b) different
simple

79. To isconsent to
(a) disagree
(b) send s omeone

agree

Qo» Dozen means
(a) one—object
(b) twelve objects

ten ob jec ts

81. Entire means
all

(b) to get in
nothing

82. To aid i s to
ask

(b) kill
(c) help

False means83-
(a) true I

truenot(b)
order

toTo recall is84.
remember

(b) see
forget(c)

what belongs 
wha t

(a)

( a )

(a)

(a)

{ c )

(c)

( c )

(c)

( c )

(c)
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Thisinnoceiii •Q5^ The meansman was
he was
he
he was

iswhoA brilliant child is86. one
obedient
beautiful
clever

which is-thing is one87- An

funny

88. crack isA

which isfierce dog is89. oneA

-those who are90. are

isPoison91- can

make you
used forIS92.

food

very had
very friendly
very happy

dying 
glorious 
brave

money 
school books

4
I ■

enormous
friendly
very big

A purse
carrying 
carrying 
carrying

did nothing wrong 
very strong

something that 
sick

(a)
(b) 
( c )

(a)
(b)
(c)

(a)
(b) 
( c )

make you
make you happy 

rich

(a)
(b)
( c )

(a)
(b)
(c)

( a) 
(b) 
( c )

(a)
(b)
(c)

.-V-

Cruel people
(a)
(b)
(c)

very old

a bird
an insect
a hole



116

tomeans93-
ittear
i t awaygive

make i'tis to94.
untidy
better

4.-

!

II LX;■

J

r - .v”

■ I

1
I

*•
-

:■

•*

I

To
(a)
(b)
( c)

(a)
(b)
(c)

J
• <

To improve
worse

s ometbins

conceal something 
it

^■3
■

■■ ’

’ * I * * *

':<ka

I*

"'■-i *'2

■

7'-
■■ ■ ■'"'!•

■ •’;> ' T.

-V I c

I
. ’ s ••■ wr’* •
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A{> j J ('lid LX A ( L ) r o s Ipictorial.The o f C s h o 11{ J cL 1 * C

Append i X A ( i. .i i ) ah o V e111

Look al eachntiinher o f p i.B c L o I) i c L 11 r o1 11 res.are a

Then read the lieLou eachcare Tull sent e n c e s g 1 ven

answer and put ticktheChoose correcI a
ONLY ONE TICK mustthet o correc tnext. answer.

Below are(pies tion. t wo examples.for eachappear
You will do the other wi i hforOne done oneyou.IS

t eacher.the help of the

YOU DO NOT KNOW THE ANSWER DO NOT GUESS.IF

YOUR SCHOOL 
YOUR CLASS. 

BOY OR A GIRL? ARE YOU A
DID YOU GO TO NURSERY SCHOOL? 

Thetab 1 ethe thebook isThe cup ±s
chair

a) overon
b ) underb) near

under near

21

theThe cup isthe tableThe iscup
chair and the table

on under
b) Honear b) between

under I on

CT

pic 111 r o.
(\Z )

 J
a)a)

a)

c ) c )

c )c )
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43

1

The theThe bird is flying IScup
chairthe house

onover
b) overb) under

underat

b5

The is There nothingiscup
the cup
a)far from the book of
b)the bookb) inon

the book atnear

1 ■
1 :

a)

a) a)

c )

c) c )

c )
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APPENDIX B

5 LudvSchools Used in th o1.

’A'Sc hooIs Used fort )

Ma t endonr han
b) Mahiakalo

Kakungartirai
b) Keveye

‘ B‘Tes tSchool Used forii)

a) Ndani

for Test.iii) ScHools Used

a ) Kakamegaurban
b) Bnkhulunya

Maraba
d) Musaa

Mwiyala

Mnnzatsir n r a 1
Mumias District Education Boardb)
(D.E.B.)
Kakoyi

d) Shiko ti
Chandiimba

tAxtbooks usedClassII.

Oxford

Centre »
b) Oxford

Nairobi JEducation,
Foundation.

1968 Ministry of
Jomo Kenyatta

1964 Special
Nairobi:

Ministry 
University Press. 
Reading in Action. 
Ministry of Education, 
University Press.

Book I.

New Peak Reader.
of Education,

Safari Course
Kenya,

a)

a)

a)

a)

^C’

1964 Special Centre :
Nairobi:

c )

e )

e)

c )

c )

the Sc 1 eening Tes t


