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ABSTRACT

This paper investigates the effects of the 8-4-4 curriculum, with
its emphasis on vocational education, en secondary school students’
career and educational aspirations. Specifically, the study examines the
extent, to whiclh the 8-4-4 curriculum has adequately prepared and
oriented students towards self-employment, technical, and farm-related
occupations. Tt also investigates whether the 8-4-4 curriculum has
lowered students' educational aspirations.

Studentsg’ dislike of blue collar occupations and their manifestation
of high educational aspirations have been blamed on the earlier
curriculum (7-4~2-3) which was said 1o be too academic. The findings of
Lhis study suggest that the 8-4-4 curriculum has neither menaged to
orient. students positively towards self-employment, technical, and farm-
related occupations nor reduced their desire for white collar occupations
and acquisition of post secondary education. The findings also revealed
that male secondary school students have higher educational and career
aspirations than female students, But when female studenta are educated
in adocational institvtions of comparable quality to those of male
studeuts, they manifest higher educational and career aspirations than
those of their male counterparts, A related finding is thal mothers in
middle and high socio-economic status liave greater influence than
fathiers on their children’s career and educational aspirations.



INTRODUCTTON

The philosophy behind the introduction of a4 vocalionally biased

cnrriculum by the henyan government in Januavy 1985 into  the schoal
system, the R-4-4 system, was that the former T-4-2-3 system of
education was mainly academic in nature and thus it failed to equip its
recipients with relevant employment. and self employment skills (Ministry
of Fduration, Science and Technology 1981). This papcer examines the
extent to which the 8-1-4 curriculum with its vocational bias at
secandary level has mwositively influencad stadonts’ career aspirations
to conform to the n:ztional employment policies. Education world-wide
is expected to prepare and oricut the youth towards the werld of
praductive work in  various fields of human endeavour. Most
governments spend a sizeahle proportion of (heiv national budget on
education in an attempt to prepare the future lahour force for the
world of work and a'se to orient them pnsitivels towards the available
nccupations, For instance, the government of Kenya spends over Thirty
percent of ity naftional budget on edncalion. {(Repulitic of ko aya,
1993 Development Plan). Buf whether the future workforees becomes
positively oriented towards certain ocenpatisng  and  especially
self-employment is the subjecl of investigalion in Lthis study. The study
hopes to find out if future Kenyan workers recciving a vocabionally
biased education at secondary level in  various calegories of secondary
schools aspire to enfer farm and technical related occupations and
especially  self-employment  as  intended by Lhe dovernment  and
curriculum  formulator-. These categories of secondary schools  have
differential allocation of human as well as material resources (see
appendix T).

Structurally, the 8-4-4 system of education translales into 8
years of primarvy education, 4 vears of secondury cdacation, and 4
years of minimum univerzity education. The 7-4-2-3 systemn  Lhat
preceded the 8-4-4 cystem stood for 7 years of hasic primary
education, 4 vears of secondary education. 2 years of advanced
secondary, and 3 years »~f minimum university cducation.

Recause of the alleged academic nature of the 7-4-2-3 gystem  of
education, the government claimed that it failed to  cguip studenls at

each terminal level of edncation with ewmployment and self-employment
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being expected to prepare and Lo ovient students for self-employment
is expected to prepare students for salaried employment, further
training, and university education (Ministry of Fducation, Science and
Technology, 1984:1). Apparently, the 8-4-4 system of education is
expected to enable Kenya to create employment ta absorb the rising
numbers of unemployed school leavers through the inclusion and
emphasis of vocational and scientific component in  the curriculun.

A close look af. Kenya's secondary school currviculum reveals that
it. is broad-based. Appendices 1I and ! indicate the subjects taught
in Forms [ and Il and Forms IIT and IV respectively. The broad based
nature of the curriculum raises doubt whether a student can master all
the knowledge and skills in ten examinable subjects within four years.
This fear has been confirmed by the 1983 Xenya Certificate of
Secoridary Fducation (K.C.S.E) results (The Standard Newspaper, Ist
March, 1990). The poor overall performance in this examination augurs
badly for the 8-4-4 system of education for it may well mean Lhat
graduates at secondary Jlevel may not have acquired snufficient skills,
particularly for self-employment. Makau (1985) had voiced a similar
concern. Prior to the introduction of the 8-4-4 gsystem of education, the
Kenya National Examination Regulations stated that no candidate was
allowed to enter for more than nine subjects for examination at one
sitting. The student was further expected to pass in only six subjects
(Kenya Nalional FExamination Council, 1987).

The question that lingers on is whether the Kenya Goverunent has
the human and material resources to effectively implement a vocational
curriculum in over 2,600 secondary schools with 640,735 students
(Republic of Kenya, 1990). Tmplementation of a vocationally biased
curriculum such as the 8-4~4 system of education is firnancially costly
(Rado, 1974; Republic of Kenya, 1976:64; and Pscharopoulos, 1985). In
fact the Fconomic Survey (Republic of Kenya 1990:172, fable 15:3) shows
that the expenditure of the Ministry of FEducation has been
sky-rocketing since the launching of the 8-4-4 system of education in
1985. The estimated development expenditure rose from Kenya Pounds
36 million in 1988/89 to Kenya Pounds 64.1 million in 1989/90, an
increase of 74 percent and this is in spite of cost sharing in
education between the government and the communities in the provision

of physical facilities (Republic of Kenya, 1988:49). Clearly then, the



8-1-4 system of education places heavy finarcial burdens on the
natioh, Tts justification depends on whether it meets its stated

ohjectives.

Objeclives of The Paper

The paper intends to critically examine whether female and male
students of the 8-4-4 curriculum differ in their career and educational
aspirations., Technically, the 8-4-4 curriculum is gender free. Both
female and male sbLudents do the same subjects. However, before
investigaling the influence of the gender factor on secondary school
students’ career and educational aspirations, the study has examined
the influences of the 8-4-4 curriculum on the students’ career and
educational aspirations by school category attended, in order to get a
total picture of the success of the 8-4-4 curriculum in its stated
ohjectives, In an altempt to assess the outcomes of the B-4-4 curriculum

on it’s recipients the following questions are raised:

1. Do secondary schaol students of the 8-4-4 curriculum attending
different. categories of secondary schools differ in  their
preferences for salaried employment, self-emplovment, iraining

for jobs, and university education?
3

2. Do male and female students of the 8-1-4 system of education at
secondary level differ significantly in their career and

educational aspirations?.

Rationale for the study

The rationale for setting the above research questions is that the
studies reported in the literature on career aspirations have been
narrow in scope. The majority of studies in this field have
concentrated on the investigations of variables that influence individuals
towards either salaried, manual and technically oriented jobs or
towards white-callar and professional careers and not self-employment.

Thus there have been very few research studies devoted to
examination of factors that influence individuals to either undertake
self-employment or not. The few studies that have commented on

self-employment such as those of Court (1974}, Kipkorir (1974), Sanda



11-78Y, and CTeutu (198%) have nated that self-employment ig not
(0 b amrong sradents from all levels of rhe school system. This paper
nas iro1aed o the fa-tors that mgke self—-emplorment unattractive to
dast ackes! studerts,

™ the face 2f declining sala iod career opportunities of  all
Kinds, especially  in lezss  industrialised  economies  like Renya,
Fevarnmen® and policy makers have popuiarised self-employment as the
wanaces foo the imenplovment preblem of the  educated youth., Given
this geal. many governmants have spent  oolossal sums of money and a
it haman offert in the  Tocationalisation of thoe school curriculun.

Tha argument. has been that a vocatioral curriculum would  equip
shiigents with  spowledge, «skills, and  pesitive  attitades  towsrds
solf-en plasment, hera seems to bie an implicit assumption  that school
i@avere find =olf-empiosment  unattractive becsuse Lthey lack the

='ills to manage self-emplevment  ventures. The assumption

made & that, acgnisition of self-employment alkills would make it possible
for a~hoal lesvers to  atart self-employment venbures. This  in turn
wontd, it ja baned, effectively curly migration of school leavers into
urban 2reas in seareh of salavied jol. opporbtunities. Logically, this is
vas=zible  becavie schoo! leavers with self-employment. skills would set
nyp setf-employment businesges in the rurnl areas instead of migrating
iy towne in search of emploviment opportunities, Morcover, the process
o aceniring self-emplavment ¢Xills throngh  the school curriculum is
ernected to positrvely aorient studernts  towards seif-employment.

liawaver, the questions that inmediately come to mind are:
Why do =tudents deiest self-employment” Could the decline of salavied
smpleyment oy all tyoes in less doveloped economies persuade school
graduates to o want ta starl self-emploviment husinesses? Would
acquisition of self-emplorymernt skille through  vocationalisation of the
schoot curricalom he strong enough to  positively influence school
Traduntes to establish their own hosimess ventures? Arve governments
in less  Industrabised ecrornomias  ridht in their assumption that
vocatinnalisntion of the ouyriculum is the solution to the nnemployment
penbilem amorg the edusated vouth?

Fhis <tudy hag tried Lo provide some insights into the above
uaestions, Tnformation on these issnes is definitely evpected fo increase

“nowledege pertsining to caresr  evpectations of scheol graduates and



in particular those factors that make some of them undertake

self-employment activities while others do not.

THEORETICAL FRAMEWORK

The literature closely related to the study objectives dealing
with the curriculum, school gquality, and the gender variables and their
influences on career and educational aspirations on students is reviewed
herein beginning with the literature on school curriculum and school

quality.

The Influences of School Curriculum and School Quality on Students’
Career and Educational Aspirations.

The school, through the curriculum programine, is expected to
influence students’ tolal orientation to life and in particular with
regard to career aspirations. This is because the school, through the
curricnlum and other school practices such as co-curricular activities
in form of clubs related to various aspects of school subjects and
career guidance programmes impart kncwledge, skills, and attitudes that
are expected to be useful in working life.

However, in the last two decades, there has been considerable
dissalisfaction with the failure of education particularly in developing
countries like Kenya, to equip students with self-employment skills. 'The
popular belief is thal education in developing countries has imparted
academic education which is geared to white~collar jobs. Since such
Jjobs are difficult to find, the resull has tended to be an increasing
unemployment. among schoot leavers.

To rectify Lhis situation developing countries with the help of
international donorg have introduced practical, agricultural, technical
and commercial subjects into the educational system. Through these
subjects, teachers are expected to equip students with knowledge,
skiils, and attitudes that would make them self-reliant and
self-eamployable (Pscharoponulos, 1985:12).

The belief in the curriculum fto influence students  positively
towards the world of work , including increased productivity has been
reinforced by writings of scholars such as McClelland (1961), Nyerere
(1967), Kehl (1968). Colclough (1930), Breton (1972), and Grasso

(1979:20). In fact Cclclough, in a survey on the relationship between
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ed ratic 1 and development noted that education increased productivity
in all .ectors »f the economv. Further, he claimed that education
r -duce 3 fertility, improved, hcalih and nutrition status and promoted
signif cant attitude and hehavioir changes. Teo this end , it is Kenya
Government’s hepe thal the 8-4-t system of education which has a
vocational bias will orient stuc ents towards self-employment. The
Government has, therefore, po'.ula 'ized vocational oriented educational
system as an answer to the un:mjloyment prohlem (Republic of Kenya,
1976; Ministry of Education Sci:nce and Technology 1984; Report of the
Presidential Committee on Un mnlcyment 1982/83; Republic of Kenys,
1984~-1983 Development Plan 9 4; Republic of Kenya, Sessional Paper
No. 1 on Economic Management f ' Renewed Growth 1986; Report of the
Presidential Working Party on Jducation and Manpower for the Next
Decade and Beyond 1988; and Re public of Kenya, 1989-1993 Development
Plan}. It should however, be poii ted out that a number of scholars have
noted that curriculum change jer se does not influence students to
want. to take on certain jobs. These scholars include Watls (1967},
Kinyvaunjui (1979), Martin {(1980), Medvitz (198%), and Pscharopculos and
Loxley (1985). TFor curriculum to realise the desired outcomes, changes
in a soricty wust precede curriculum changes and innovations. This
view has been expressed by Dumont (1269), Castle (1973), Dcre (1972),
Blaug (1974), Simmons (1980:24-27), Thompson {1983), and Bishop (1986).
In fact, Simmons noted that educational reforms have only registered
success in countrins like China and Cuba where curriculum changes
were preceded by social, economic and political changes in the society.

To date, no such revolutionary changes, socio-palitical or economic
or otherwise, have taken place in Lhe Kenyan sociely. So the question
that lingers on is: Does the 8-4-4 system of education have any chance
of succeas in its goal of influencing students at secondary level
towards certain occupations and esapecially self-employment?

Court (1972) and Kipkorir (1974) noted that Village Polytechnics in
EKenya have succcceded in equipping students with self-employment
skills but they bave nol succeeded in instilling into students
willingness to undertake self- enmployment. The training has however,
betfered students’ chances of getting employed in urban areas. Again,
Kinyanjui (1974) observed that students were not interested in

self-employment. 1n this study he had followed up Form IV leavers who
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had graduated between 1965 and 1968 with a view to establishing what
thay woere doing after leaving school. He found out that the best
students in the arademic results had joined Ferm V and others had
beer ahsorbed in the public and private sectors. Only ten school
[eavers were found in self-employment. Five of these had farms which
they had acquired from their parents, four joined their parents as
junior partners in business; and one had become a musician. These ten
school leavers had on the whole performed - poorly in the Fast African
Tertificate of Education (E.A.C.E) examination and had a mean aggregate
of 45 points, in an examination where the best possible score was an
aguregate of 6 points. Kinyanjui suggested that the small number of
achool-leavers going into self-employment could be explained by lack of
capital to start the business and possibly lack of skills and confidence.
What. is interesting lo note is that, those people who cannot be
absorbed in the salaried employment in Kenya as well as in other
developing countries end up in self-employment. While this is the case
in developing conntries,the story is quite different in developed
countries, Duncan (1968) revealed that the majority of self-employed
people in developed economies were highly educated and skilled. They
aleo engaged in high status and

prestigions  self-empvloyment professions such as those of doctors,
Inwyers, dentists and surgeons. Additionally, these people came from
high socio-cconomic backgrounds, and therefore, had the economic
power to undertake self-employment.

Given that self-employment requires adequate knowledsge, skills,
und substantial capital for success, the success of self-employment for
gecondary school  leavers who may have little or neone of the above
meniioned preveqguisites is in doubh. A relaled observation is that
self-employment is relatively dwindling in developed economies while it
is growing rapidly in less inJdustrialised ones. Thus one is forced to
view  self-employment, popularly -referred to in Kenya as Informal
Sector or Jua  kali sector, as an indicator of  economic

"

underdevelopment. The term " Jua Kali stands for Kiswahili phrase
"hol. sun" and gencrallh refers to people who set up their businesses
in "open places" for lack of better businegs premises. These Jua Kali
husiness people are often harassed by law enfercement agencies for

theyv usually establish their businesses on unoccupied areas which do
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not belong to them. The majority of people in the Jua Kali sector drift
into it for mere economic survival due to lack of other financially
rewarding activities. 1t is not. a wonder then, that Ogutu (1985) found
out, that self-employed school leavers in Kisumu and Siaya districts
were looked down upon by the rest of the community for failing to
find jobs in the formal secter. This is partly because employment in
the infermal sector is hard and financially unrewarding f(or the
majority of people. This is exacerbated by the unmarketability of
crudely produced Jua Kali sector goods for the overseas markets on
the onc hand and by the flooding of local markets with imported
commodities on the othei.

The situation is similar elsewhere in Africa. For instance, Sauda
(1978:429~437) has nated that students in Nigerian universities were not
predisposed towards self-employment. However, when Achola and Kaluba
(1989:174-175) examined the effects of Zambian society induced changes
in the school curriculum, with respect to skill acquisition, they found
a positive link. The political leadership in Zambia apparently succeeded
in pronmoting the idea of respect for manual work among secondary
school students by encouraging them to participate in production of
goods while in school. While Achola and Kaluba found that the Zambian
students who had undergone production unit programme felt they had
acquired useful self-employment skills, they did not investigate
whether the students were willing to engage in self-employment, . This
paper on career aspirations of the secondary school studenls of the
8-4-4 system of education has tried to fill up this gap by investigating
the degree to which the 8-4-4 curriculum has
succended in tuning up students towards Kenya Government’s
empioyment. objectives, particularly with respect to self-employment in
contrast to salaried employment and further education.

As far as the school quality is concerned, there is empirical
evidence to support that schools that are better equipped and staffed
produce students with higher educational and occupational aspirations.
Such  students are more likely to aspire to prestigious salaried
employment. than students coming from ill~equipped and staffed schools
(Somerset, 1974:67-101; Foster, 1965: 260-290; and RBoyle, 1966:268-639).
Similar findings were also reported by Achola (1987).

Apparently. these students are aware that a qualitv school gives



them a beotter chance to pass examinations and as A consequence they
knnw that theyv stand a better chance to obtain good jobs which are
on the whole dependent upon academic merit . People with high
educational achievement by and large hold high status and prestigious
Jobs in any given society . In fact researchers such as Foster (1965),
Clignet and Foster (1966), Koff (1967: 390-412), Hejein (1967) and Chivore
(193€) have reported that high educational plans are strongly related
to career aspivalions.

Irn modern socielies and especially in developing countries,
education is the most important means of social mobility. People in such
couni ries make great sacrifices to ensure that their children get
education and particularly post-sccondary education. The possession of
a university degree is in great demand as it is likely to guarantee
salaried high status jobs. Bruce (1966: 735-746) asserted that entry to
eollege gave an individual a2 variety of occupational opltions and in
particular in white cellar and professional fields.

With regard to teachers and their influence on students’ carcer
aspirations, it has been found oul that teachers have tremendous
impact on students’ achievement and consequently on their career
aspirations and expectations. Rosenthal (1968): and Rist (1970:411-4561)
confirmed that teachers’ perception of studenls’ potential abilities to
succeed in school  work affected their performance. Students believed
by the rteachers to have intellectual ahilities for school work turned
out to perform as expected hy their teachers. Bducation in Kenya is
examination oriented and the success of a secondary school is largely
gauged against the number of students that qualify for university
education. As a result teachers over-emphasise the importance cof
passing examinations. The question at hand then is: What effect does

this have on students’ altitudes toward self-employment?

Family Environwent and its Influence on Career and Educational

Aspirations of Male and Female Students

The tamily environment impinges on curviculum and also influernces the
quality of the school and aschool practices. This is possible in view of
the fact that the family is represented in school organisations such as

Board of Guverncrs and Parents-Teachers’ Association. These



organisations inflaence the schoo! curriculum and practices  through
ideas and financial support.

Student’s sccio-ecopamic hackground especially their pavents'
leval Af education and type of occupation held, indicate a strong
relationzhip between studentis’ socio-economic backgrounds and their
woeupational and oducational aspirations {Kahl, 1953; Roe, 19567; Bordua,
1960; Sewell. 1987; Krauss, 1964; Foster, 1866; Kariuki, 1976; Borrow, 1984
1A0-184; and Super, 1921 27-54), For instance, Rordua states that
motivation to achieve is learned from  parvents who encourage their
children to develop attitudes which  enable them to compete against
standar ds of excellence. Such parents veward their children when they
perform  well 1n their competition and punish theim when they fail.
Over time parental expectations are internalised by their children who
in turn reproduse them as their own.

However, boyvs have been found to have higher educational and
occupational aspirations than girls.  As fav occupations are concerned
Dixon (1952) and Turner (1951), agrea that job attitudes for girls differ
from those of bays., They  found that girls prefer service Jobs
involving working with people rather than woeking with things while
boys prefer professional and scientific careers, Chivare (1986) provided
further evidence to the elfect that givls have different job allitudes
fram bova., ITn addition. Blassfield (1984) noted thal wemen compared to
wmen in the Pederal Republic of Germany are concentrated in relatively
fow skilled occupations and are proporvtionately over-represented io the
lower ranks of the occupational pyramid. This state of affairs seems
io have persisted over the years wortd-wide and it may have been
roinforced by Lthe fact that women, were traditionally expected Lo be
housewives while husbands provided for them materially, Farlier Turrer
(1961) had suggested that career aspirations of women  should be
studied hy askinz thewn what joebe thev aspired. for Lheir hushands to
e When (his question was posed, on the whole girlg aspired for
professional carveers for their would-be hushands. This ig an indication
that girls identify with people who are socially favoured to hold
rrofessional  sareers. Opala  (1990) reported that women were
discriminated against in gaining  employment in the formal sector and
that when emploved thav  earned less than men even for equal status

Jhs, This is a pointer that other factors besides the curriculum
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gtindied, infliencs stndent:s’ career aspiraticns and their employment
opportunitios snd e=pecially those of girls,

Ay far as (ducalional aspirations are cornicerned., boys have been
found b have higher aducalional aspirations and expectations than
dipla,  Gepeprally, girls have had Jower educational and occupational
nspiralions and eypectations for they are expected to be homemakers
rathor than woekers,  Hewever, Krauss (1964) and  Pavolko (1971:58)
fonnd out that although fathers’ educalional level had greater influence
on students’ career  and cducational aspirations, in families in which
Lo moeiher held a non-manual Jobt or had completed high school,
children had high edacabonal  aspirations.  The mother in this case
Leicd Lo realine her  educational aspivations throuzh her children by
encouraging Lthem Lo develop middie-class interests and objectives, [n
Phe Kenyan conbext rthese findings, which have been based on children
of the Western coanuries’ familics. inay be diffecent. Generally, men in
Kendva, whether educated o1 nob. are expected to be models for their
chil-lren, The stabus of 4 woman is expected to be subservient Lo that

PomMan ek eten e o etatus. The  patriavchal
Pannly alractues= in which men sace considered  superior and rightful
headas of fam’ iy unils in Kenya reinforce  the lew status of women.

o camimars, Lthis section has atlempted, throngh the available and
proelovant literature, to instify  the  importance of assessing the
vreicndum innovations, lile H-4-4 vwystem of education influencing
atudernt s’ carveer aspirations, In evsluating the role  of curriculum
innovidion: in bringing about the expected oulecomes and in this case
theo eveeess of the 8=1-4 svstem of educalion in  orienting secondary
studenis townrds self-empleyment, its  influence has been asscesed
adoinst other factors thai are known  to have a bearing oun career
asbitationye, The Taciors reviewed in  addition to curriculum innovation
rre achool quatity, students’ gender ard atudents’ family environmaent.
Thiv is done out of  recodnition Lthat cuvricalum chandges de not operate
in isolation of the sociely’s socio-eccenomic structures and the
charsctoristics of ite jndividual mewbers, for schoois which act  as
transmitters and implementors of curviculum innovations are on  the
whole mirrors of a particular society with all its  characlteristics.

Naving reviewed the relovant literatnre that have a hearing on

carest and  edocarional aspirations of individuals, attention is now
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focused on research methodology used in this atudy.

METHODOLGGY

This section is conrerned with various aspects of the research
m-thedology used in this stuldy. 1Y contains the rvesearch design and
independent and dependent variableus. sampling procedures, and data

analveig technigues.

Research Design and Independent and Dependent Variables

The current stndy fslls under the ex post facto research design.
kerlinger {1964, defines ex post facto research design as that research
in which the independent variable or variables have already occurred
and thervefore, the researcher starts with the observalion of the
dependent. variables, The independent  variables are studied in
retraspect for their possible relationships to and effects on dependent
varisbles.

The ox post facto research design appears to be the mosi
arproviiate research design in this study. This is because the 8-4-4
system of education i3 already in operation while the former system of
sducation, 7-4-2~3, whirh offered mainly academic curricutuin hag been
vhased sut. Mbher independent variables used in this study are also

A priori fuctors such as the gender of tha sbudents, the category of

socondary  achools allended by students and the students’
socio~economic status (SES)/family enviropment. The socio-ecornomic

status of the astudents was calculated on the bhasis of the fathers’ and
mothers’ level of education and type of occupation.

Information ¢n the 8-4-4 curriculum on the above mentioned
varviables was collected by means of a questionnaire  administercd
individnally to esch participating respcendent, which included students
anda leachers,

The dependent. wariables in  thig study include career and
ediicational asrirations of students. Careers in this paper stand for
salaried employment, self-employment and occupations, = such as,
nunskilled and semi-skilled jobs, artisan jobs, clerical, eadministrative
and professional jobs. Details of these broad categories of occupations
appear in Appendix 1V, The other dependent variables in this study

fall under educational aspirations and these are the students’



preference for job training after zecondary cyele of edncation, or
pursuil. of  anivergity  educalion or the students’ desive to reach
various eduacational Jevels ranging frow Form IV Lo doctorate. Finally,
A ish of twenly four jobs genervally held by Konyans in the labour
force also acted ag dependent variables. These jobs are presented in
fable 11,

The Sample and the Sampling Procedures

This study is bhased on data collected from Form 1V students and
teachers selected from a saeple of twenty-three secondary schools in
Fiambu, Kajiado, and Machakos districtg, The sampling frame comprised
Minigiry of Bduecation’s list of secondary seheols in these distriots as
of duly 1990, VT he dist revealed that  there wore 138 zecondary scheols
in Kiambu, 250 in Machakos, and 19 in Kajiado. Using systematic random
campling procedure 5 pereeal, of secondary schonls from Riambu, 4.4
percent. fram Machakos and 26 per cent from Kajlado were selected.
Twenty five per cont of the schools in Kajiado were selerted because of
the amallnaess of the Kajiado sub-population.

The student. wample came frem different cartegories of  secondary
schools, Lhal ds, Lhe national, public nen-national/jprovincial, assisted,
and private #ehools, These  categorices of secondary schools represent
differential financin|
resources, quality  of teachers and the ahility level of students
admitted inte then, Selecting student-respondents from  various
cateyrories of sooondars schools was necessary in ovder Lo find out
whother ditferent. {vpes of achools praduced individuals with different
carver and educationand aspirations.

Mrom the sclectod 23 secondary schools, a toral of 741 students
woere rapdomly  identifiod from the Foem TV classes. These stiidents
included 76 studente from naticaas! schools (10,1%), 113 students from
public non=national schools (20.1%), 313 students from ilavambee/Assisted
schoals (12.3%), and 204 students from  the private =choels (27.5%)., In
torms of gonder the ssmple comprised 511 boys (59.1%), and 227 givls
(20.6%),  This percentage of boys vis-a-vis that of female students
compares fairly well with national  figures fe- Loy (87.9%) and those
af girts (120%) who were in secondary schasts 5 18900 (Repuhlic of

Kenvay 1892), Out of 741 of the sampled students, 230 students (33.7%)
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wers selerted Trom  Kiambi, 97 students f13,1%) row Kajiado, and 394
students {52.2%! frem Machakos.,  Finally, 152 teachers who taught the
Form IV students of 1930 thet is, 101 males (70.4%) and 45 Temales (27.6)

gert

and 22 headmasters/headmistresses participated that is, 12 males (54.8%)

and 1) females (45.5%) participated in this study.

DATA ANALYSTS AND TNTERPRETATION

The main data analysls technicgue used in this study is the
chi-square test technigue. The chi-square test is used Lo determine
whether iwn or mere sets of observed freauencies diffev significantly.
For instance, the chi-square test is able to  indicate whether students
from different categories of secondary
schools,  and students’ gendsr differ in their career and educational
aspirations.

Ranking is uiilised to indicate the prestige rating cf the lwenty
tour occupations used in this study oan a five point  scale, that ic , as
having very high prestige, high prestige, average prestige, low prestige
ar very low prestige. One indicator of prestige position is the
praoporlion of the respandents (among those rating an occupation) giving
it either very high prestige, high, average prestige, and so on. Next,
the responses of each prestige mcale point are assigned arbitrary
nunerical valies where b = veey high prestige, 4 = high prestige, 3 =
average prestige, 2 = low prestige, 1 = very low prestige. The mean
scores of these values represent different levels of prestige for each
occupation. Thus the occupation with largest mean score rating is

aesumed to be accordnd highest prestige.

FINDINGS

The najor findings of the etudy as they relate Lo each of the
research objectives are now presented. The first research objective
was concerned with whether secondary school students of the 8-4-4
system of education attending  different, categories of secondary schools
differed significantly in their preference for salaried employment,
self-employment,  training for jobs, and pursuil, for university
education. The results of a chi-saquare test on students’ career and
educational oreferences classificed by type of school attended are

presented in tahle 1.



Table 1: SECONDARY  SCHOOL  STUDENTS® CAREER AND
EDUCATIONAL PREFERENCES RY SCHOOL
CATEGORY.(%)

D st wn e oh B wtddy bave tess wes bove Brom freuenced of sach sub—

anhe sowe g o tram e oatael samptes Althong coll Freauen tee sre ant shoee dhov can
Doy vy v o Peoel aub oegbn o cedt pereehtages el the raelovend sannle

very laree proportion of students particularly those from the
rational und public non national schools prefer to go o university (see
table 1), Thus, a staggering 92% of the students from the national and
wore than hall the  students from the public non-national schools
{(HL %) profer to join university. Tn contrast, ouly 34.9% of ihe
students from the private and 36.4% of the Harambee/ Assisted schools
prafer to go to University,  These results suggest that students’
careor and educational aspirations ave positively related to the quality
of sehaols atltendad,

The ahave resylts coneir with those of Somerset (1974: 67~113) which



indicated that studenis attending diffcrent guality secondary schools
in Kenva had different career and educational aspirations. His findings
vevealed that ‘two-thirds of studenls from well staffed and equipped
scheols had high educational and career aspivations followed by medium
statfed and equipped ones. On the olher hand, three-quarters of
students from poorly staffed schools did not hope to pursue further
education beyond secondary level. Students who atlended such schools
helieved that thev  would not perform well in Lhe examination gt the
secondary cycle of education on which further academic educsation
depended.

As shewn in table 2, the teachevs’ cateer and educational
preforences for their students 4id not mirror those of the students
sxcept. for the teachers in National Schools who would like their
students to go tr University (60%) and teachers in Harambee schocls

who would like their students to train for a job (49.1%).

Tahle 2, TEACIHERS' CAREFR AND EDUCATIONAL PREFERENCES FOR

THEIR STUDENTS BY SCHOOL CATREGORY (%)




Thu in apite of the National! zchocls being advantaged in terms
of educalional facilities to prepare students for gelf-emploeyment, the
Leachers like their sludents prefer university education. This relative
advantage is presepted in appendices V(a) to V(d).

When asked to indicate whether the 8:4:4 educational system was
adequate in preparing students for the world of work, mcre than half
Lhe Leacher (A5%), irrespoective of the category of school in which they
tanght stated that ihe system was not adequate in preparing the
students  for self-employment., On the other bhand, 76.4% and 57.1% of
Lhe Leachers indirated that the 8-4-4 of education had adequately
prepared  students  for  job training and university education
respeclively,  The qguestion  then is, why is the 8-4-4 gystem of
eduenstion regarded as inadequate in preparing students for the world
of work and especially  self employment.,

Mrst, the answer is previded by the lact that only 43.4% of the
Leschers fell, thal {he eyllabus had been adequately coveved, while ag
many as H2.6% were doubtful about the coverags of the ayllabus. They
fert Lhat the syllabus war o hroad to be cavered adequately within
the preseribed Lime,

Second, 1he teachers said thaf they were hardicapped by lack of
physical aad learning  resources to implement the 8-4-4 curriculum,
jeading Lo poor  coverage of Lhe ayllabus. Teachers in this study
veported that. their achools did not in som» cases have as much as 50%
of Lheir  requireipents in terms of laboratories, equipment; and library
(seo nppendices Vib), (¢) and {d}). Resides lack  of material resources
these toachers folt inadeguate to teach a vocationally biased curriculum
becanse they had only been trained to  teach a basically academic
currvicnlum,  [n lact, only 20% of the teachers out of 152 respondents
Lind been insnpviced Lo implement the 8-4-4 cursrienlunm,

The Lhird reason fur failure of schoals to tiain students {or self-
employment. has s do with the fact that the majority of the teachers
did not receive adequale lelp trom secondary scheol inspectors in the
mechanics of fwmplementing the curriculum, With  the exception of the
national schools which hsd been  visiled at least five times by the
secondary scheal  inspectors sinee the launching of the 8-4-1 system
of eduecation, 9% of the other schools had nol beer visited at all by
July 1990,
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Fourth, a high proportion of headteachers (67.5%) felt that the
teaching load for their teachers was either "heavy" or '"very heavy".
Therefore, it is not far-fetched to argue that  when teachers are
overworked. thev may be unable to mark students’ work quickly in
order to give them feedback so vital in the learning process.
Moreover, 72.7% of the headteachers also indicated that the students’
workload was "too heavy", In fact the student-respondents (85.2%)
concurred with their headteachers on the '"heaviness" of their
workload.

Fifth, it 18 unfortunate that with the exception of Agriculture other
vocational subjects such as Home Science, Art and Design, Woodwork,
Metalwork, Music, Ruilding Construction, Power Mechanics, Electricity,
Drawing and Design which were expected to impart self-employmeunt
skilla into the students as well as positive attitudes towards
technical-oriented occupations were not offered by a majority cof
achoals that, participated in rhis study. While Agriculture was taught
in 15 out of 22 schools in the study , other vocational subjectas were
offered as  follows: Home/science & schools (40.9%) Art and Design 7
schools {31.8%), Woodwork 3 schools (13.6%), Drawing and Design 2
schools (3.1%), Music 2 schools {9.1%), Power Mechanics 1 school (4.5%)
and elactricity 1 school (4.5%). Regretiably, Metal work and Building
Construction were not taught at all. This is likely to be the general
state of affairs concerning the teaching of vocational subjects in
Kenyan secondary schools, which leads one to wonder whether in
reality the 8-4-4  curriculum is vocationally oriented. Sixth, data in
table 3 reveal thai the involvement of the students in co-curricular
activities sanch as career-related clubs did not influence students

positively towards self-emplovinent.



20

TABLE 3.  STUDENTS’ CAREER AND EDUCATIONAL PREFERENCES BY
CARFER RELATED CLUB STATUS IN SECONDARY SCHOOLS (%)

Type of Activity Preferred

rareer Reiat) Salied  Self Train for (o to Others

(S Roplogment Buployment 4 Job University

Pragent, (=497) 8l X! ni 684 0.2
Abserd, (R=219; 4h 128 25 %4 14

Tolgd

Swmple (R=711) 12 104 d 454 04

LU0, PO AS (enitical value k, _ g 49)

NDuia in this table suggest that career — related clubs serve to
reinforce aducational aspirations in the direction of past post secondary
nsdueation,  However, preference for university educalion is decidedly
stronger among studenls in schools with career-related clubs, while
preference for training for jobs is slightly stronger among students in
rehnols  withont  such  clubs, . 1s noted that a slightly largev
proporbion of sludents (12.8%) from schools with career-related clubs
fhan students withonl. such clubs (9.3%) show a willingness to engage
in solf-emplovuent.  This finding gives credence te a claim by Kipkorir
(1971) that career-velated aclivities cperating in Kenyan secondary
schoolz do not cantribute tawards future career goals for students;
such clubs are regarded as stop gap operations to keep students busy
while they are at aschool and to be put aside as soon as schooling is
completed,

Finally, the presence or absence of career masters in Kenyan
secondary schools seems to have little influence ou the students’ career

and educational aspirations. Table 4 carries these results.



TABLF 4. SECONDARY SCHOOIL STUDENTS’ CAREER AND EDUCATIONAL
PRFFERENCES BY STATUS GF A CAREFR MASTER (%)

Type of Activity Preferred

Avaiiahility of Salared  Sef Tram for o to Others
& "yvp~ Nagter Repiogeant Baplagment a Job Univarsity
Availbie (N4 74 15 KLY 59 0.4

Wt Avasiable

N2 19) 14 89 38 5.2 06
Total

Sanpl ‘BT 1.3 165 1.3 5.5 28

0.2 4 0.F., Not significant at 2.05 fentical value Yo = §.49)

Results in this table reveal that about one third of the students
did not have a career master which suggests that, the Ministry of
Fducation and its institutions do not take the role ol a career master
seriously. This is unfortunate, for curriculam changes that are not
supported by other schonl programmes, for instance, career guidance
programmes cannot be espected to yield the expected educational
outcomes. This claim is supporied by data in table 4 which reveal that
there are not any siguificant differences between the carcer and
educational preferences of students receiving education in achools with
career maslera and those without them. A related observalion is that
very few secondarv school teachers (17.6%) ever talked to studenis
about self-employment, an implication that teachers were not enthusiastic
about  informing students about self-employment nundertakings.
Alternatively, teachers did not view self-employment as a viable career

option for the secondary school lcavers.
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Factors that Hindered Studente from t'ndertaking Self-Employment
The foresoing disciussion suggests that the majority of students
and Lheir Leachers did nol appreciate the roje cf the 8-4-4 curriculum
in job creation through self~employment ventures. They also found the
B-4-1 curriculum over-burdening and this seamed to have Dbeen
aggravabed by the fact that schonls were inadequately provided for in
malerial and human regources for the implementation of the 3-4-4
curriculum, Tt js not surprising then that the 8-4-4 curriculum could
not. accomplish many of ils stipulated goals at secondary level, The 8-
d-- gystem of education seems to have fallen short with respect to
preparving and orienting students for the would work. In  particular
prepatation of Lhe e¢ludents for self-employment as an important
ouhjecrive of the 8-4--4 syntem of education as it would have benefited
mast students whose education would terminate at this level, was
inadequale, [ndeaed iack of sufficient skills and lack of capital are
prominent factors in influencing students not Lo take up self-

employment. {see table &),

Table 5. REASONS PREVENTING SRCONDARY SCHOOL STUDENTS FROM
ENGAGING IN SKELF-EMPLOYMENT (%)

Heasons flingermg Self- hinployment

Srnoul Calegory pek ol Insufficlent Ricky Others
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Since iosufficient skills are cited as the biggest obstacle to
starting self-employment, the implication is that the 8-4-4 curriculum
sppear not to by fulfilling its major objective of giving sufficient. skills
[v seconidary ochool stadents for subgequent self-employment.  Other
reasons that scem fo hinder students 'rom engaging in self- employment,
include a desire to pursue university educalion and to trsin for jobs.
in addition, students felt that they were tco young to cugage in the
vompetitive world of self-employnient or perconal business.

The 8-4-4 curriculun has failed to instil positive atbtitudes into
tuderls shout farming even though 68.2% of Lhe schools in the study
1mizht it This is also in spite of the fact that 64.7% of the student-
respondents ranboed Ageicuiiuee  firsh in dts capability to proepare
shidents for self-cmplhyment. The majority »f students (70%) also
reperted that farving wis less orofitabie than office work.

However, students’  assessment  of  unprefitahilily  of farming
vig-a-vie office work should not come as a surprise when it is
eansdrerad that 65,7% of the students reported that their paronts land
ranged between less Lhan one hectare Lo ten hectares. This may mean
that srudents do net see farwing as a viable scurce of income due to
the limiled available Jand fer farwing. As showr in Table 6, most
national and pubiic non-national seccondary schools’ students aspire o
enter administrative snd professional accupalions, while a fairly lurge
vreportion of students from  Harambee/Assisted and Private schools
aspire tn enter clerical  jobs. The Llalde also shows that unskilled,
semi-skilled, and artisan related jobs are unpopular among all the
students irrespective of the category of  secondary school attended.
This suggests that the 8-4-4 curriculum has nol positively oriented

students towards ftechnical and manual retated occupations.



TARIF 0 OCCOPATIONS FREFERRED BY SECONDARY ZCHCOL STULENTS
BY SCHODL CATEGORY:

Occupations Aspired to
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Gender and Students’ Career and Educational Aspirations

Hoving anslysed the influence of the quality of schools and their
non-formal activities on students’ career aspirations, attention now
sinfts to Lhe main focus of this study, that is, an  investigation of the
relationahip between the gender and career and educational aspirations
oi secondary school studenls,  The objective is to establish whether
mate and fewale stodents undergoing the 8-4-1 curriculum are similar
in their ecaveer and educational asovirations. Table 7 conrains the

pertinent results,



TARIE T CARFER AND EUTCATIONAL PREFEARKNCES OF MALE AND
FEMALES AT SKCONDARY LEVEL (%)

Aclivity preterrad,
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Mure males (19.6%) than famales (18.4%) prefer to immediately go
too the world ol work {zre table 7}, Nonetheless, a much larger
proportion of the feuwsle studenls (42.5%) than male sbudents (33.6%)
desire Lo Leain for joba. Ad:ditionally.  slighily larger propartion of
aales (46.8%) than fenales (42.1%) prefer Lo join university.

Mare information  about the  studente’  aarvecr  and  edicational

preferenceg (males and females) were oblained by crogs-tabulating

thede carcer and  cducational preferences by the type of school

aictended. These resulls zre prescenled in lable 8,

Table 8. CAFPFER ~ND EDUCATIONAL PREFERENCES OF SECONDARY
SO0 STUDENTS BY SCHOQIL TYPE (%)

Type of Activity Preferrved
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Jeven!v-geven percant of the girls who atierd wdl female schools
prefer Joining the university, compared 1o G&L% of the boys who
el all maie schoola. The case of career and edoncaiional
preferances of ntudents whe attend  co-educalional scheools is an
interesting ope. In Lthege mited gender secondaty schools, only  36.2%
of the students prefer te enter the university while  42.5% prefer to
raia tor s ok, Overall, the results chow that a relatively large
numbar of students frem  co-educational secondary schools  prefer
gerining the woprld of employvment. immediately they complete schooling.

Tha explanation for the reduced carvcer and adacational aspirvations
for university education fer studentes in mixed secondary scheols can be
attriin ted to oo numbar of factors.  First. mest of the mixed secondary
sctonl:  are Harambee/Asgisted  schocls and  Lhese schools  are
H-cquippaed and  astaffed, Seccnd, thoese schoole are day-schools and in
additicn theg aamit students fromr iccal environments., These students
norma ly walk daily to and frowm =chool. Thue the students use a lol of
time cvann vling from home to gebool and back which could otherwise be
nsc-l aa achool work fnderd, this gtudy harn established that
relatitvely more students.  who arve boardars (51.3%) Lhan day scholars
(20.0%)Y) wished to  pursue universihv edusation. On Lhe other hand, a
bigger proportion of day scholars (42%) than boarders (33%) preferred

o dream for jobs,

Thivd, mizred secondary  Schools  admit  Lheir  students  afler
sovornmne nt, maintained  schools have aclected  gtudents  with  beet
performance f1om primary schools.  This means that mized secondary
achoo's recrit =Ladents who have nob dane very well at kenya
Cordificale of Pirimary Ewasmination. The learning environmenl at school
foye thawse atudents is furthee handicapped by lacl of learning facilities,
cauip nent, an:d qualified staff,

Finally, secandary achool stodents are in e critical period  of
fheir adslescent. crtage of development.  During this phase  youth of
both asexcs are steengly sttraceed 19 each other, The ¢lose proximity
of tha twoe zeses in co-educational secendary  schonls accompanied by
siroaz acual atacton o each other could easiiy Jdetract these
iudonts from bneir stodina

Pat while Lhe carcer and educationzl aseirations of  sccondary

s H P B TR 1) I3 sy ] - 1%y
schocl male studenss attending co-educetioral achonls  are low relative
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1o thar ¢amterparts in ali male secor.iary  schoeois, those of female
ctuderts o vuch  schacis are move severely depressed., Tablz 9

presents (he relevant findings,

Table 4: CAREER \N) EDUCATYONAL ASPIRATIONS OF MALEKS AND
FEMALRS IN MIXEDR  SECONDARY SCHOOLS (%)

Tyvpe of Activity Mreferred
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{n mised secondary schools reculls show thal more females than
males orefer Lo go nto job tralaing. In these scheols tho attroction to
ioin job training i stronger among  females (50.5%) than among males
(28.7%). AlMernpatively. fewor females (21.1%) than males (38.7%) in suckh
soehools aspie to porsae university education,

The carecr and aducational aspivations of female students in mized
secondary sohnols are  eslremaly low when compared Lo those of their
~ounieeparta on o gl female accorndary  achools {sec tahle 9. This
conslitsion is ghpported by the duta in table 8, While the career and
rdiicational aspiratiors of famsle students in all-female sccondary
schocis are highar than those of  maie students in all-male schools,
thnse of famale students f211 far below those of their male counterparts
in co—cducational  schoolo, A possible explanaliou for ithe extremely low
~arecr and  eduecational aspirztions for Temale students relative to those
of Aheir male countorcarts in mixed schools is ihat, while beth male

and femede students Vva at home at Lhe erd of the school day, female
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gluden s hnve less Lame 10 study ir the SVonins:, becangse giris ere
iar cafled upen 1o help with Yome chores, particularly kitenen work.
Sinve fonile: swaden e are awar: that they have not put adeauste time
vube their sehont werk 10 bhe able Lo pass well for university admission,
fow of thew aspive Lo joti the vniversity. From the resulls in table
Y i would gppear that eo-education is counter-productive particuiarly
for Temale: atudents

Further insights irto the occupaiional preferences of maie and
femiale studeats were obtained when they were asked to indicate the
spaeitic ocrupations tley desired most (see Appendix TV Job Catedories).
Au o whewn in o talde D0y the results indicate gignificant differences

Lotwoen occnpstiong aspire 1 to by male and female studenta.
L ] .

Table 10, DCECUPATICNS ASPIRED T BY  MALK  AND FEMALE
SECONDARY SCHOOL  BTURENTE (%)

Typaes of Necupations Aspired o
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Hoaw elear “rom table 10 Lhal, the leading job preference of
fowale ddudents are cicrical jobs (48.6%). Only 192.4% of ihe  male
pirefor elereal jobhs, AL the same time while the majority of

male  studente (52.4%) aspire to hecome professionals, only 34.6% "of
female sindents prefer the seme. As 0L is to expected mere male
students than their female colicagues prefer manual jobs which are
designaled ws oither unokilled, semi=-skiled e artisan. Although this

chservation is corvect. it i important o stress that male  students who,
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aspire to these jobs are extremely few. A relatod observation is that
the so~called practically orvienied 8-1-4 curriculum seems to have done
little to alter the strong dislike for manual oceupations by both male
and Temale students.

Finaliy, additional information about the occupations preferred by
male and female students inu secondary schools was ohtained when
students were requested to assign prestige ratings to a list of twenty-
four cccupations which are generally held by Kenyvans in the labour
force.  The resulls that emerged indicate that. there are marked
differences in nccupational prestige ratings among male and female

students. Tahle 11 presents these findings.
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Table 17: STUNKENT RANKING OF TWENTY FOUR OCCUPATIONS BY MALW

AND  FIMALE STUDENTS OF 8-4-4 SYSTEM OF EDUCATION*

Wuies
Hear,
i
Ptar 29
el i
Doty &l
Artigan M
hot Caterens 6
{ryent X
(lask 34
Chief 3
Purmey M)
Seeretary 3
Farm 5
Weunm i
i AR W
{niacaily 1
lestuirer
Suldiar 4
volly tragr 25
HKOROARY
tearhor (A
Falitieian kR
urse 4
Fars, wirker &
hustheman i
Hodi-n)
dAtar M
Ruginoar 2
Jan ¥ah
wirker )
Rowestie
wirker B
K the pannion.

nber cretation,

shil
Deviatior.
Y
.54
146
1M
102
10
in
1.4
11
e
1.

119
W

L

108

)
R
LR
13

i)

(i
8

A

.39

pracedie ® Ve exolained

RANK ORDER

Fenaes

Maar std,

§e0TR Deviation
2 L4
401 118
() 12l
Al 13
30 1.i§
A 117
30 105
8 Lik
5 13
35 L08
KR 147
3 115
40 L3
ol 116
L 1§

N i

12 i07
KX 45
LA 1.2
33 L18
L0 R
3R 136
33 1.4
13 1.3
Wt

[CL 2

on

Rank

= s E2

=Y

(S N

]

data

analvaia

and



Notice thal the occupation of nursing, sexretary and chef/cateress
ar-- herrer rafed by females than males while males rate the jobs of the
politicia 1. motor-mwechanic and chief markedly better than female
students. Tle well rated jobs of nursing, secretsry, teaching, and
chef/eatercss by female ~tudents are traditicnally  the "preserve" of
females, wnile those of the politician, motor mechanic, businessman and
chief are occupations that mainly attract men. ‘The gender difference
i prestige ranking of a vclitician’s job is a pointer to the fact that
there are more reenn in politics than women., Women are expected by the
sociaty to he wives or suppotvters of men in politics rather than being
diroetly involved  tn politics.  Evern when they get elected to go to
varlinme nt by populsr vote, the male dominated Nenyan parliament has
not unio now assigned any woman a full ministerial respousiblility. So
far a  woman member of  parliament who has been "picked" for an
ags.stant ministerial poat 1 Kenya has been usually assigned a job in
Lhe Minialry of Culture and Social Services which is not deemed to be
s prestigious as, say, Ministry of Finance or Fducation or Defence, just
to name a few.

The most lowly rated jobs by both male and temale students are
those of the chef/cabterens, pastor, policeman, arlisan, pebtty  trader,
ecarpenter, farm worker., jus Kali worker and domestic  worker. All
theas iobs tend to b poorlty remunervated,

The jobs of the secondary school teacher, clerk, chief, and goldier
are fairly well vated v both zexes although thosa of a clevk and  chief
are beiter rated by males than by female students while the latter rate
serondary school teachker hetter.

Conlrary, to the common belief, the Kenyan farmer is not abt the
bottom of the prestige hicrarchy. The resultu in table 11 indicare that
tae farmer is ranked 2ighth which is higher than that assigned to the
policeinan, the artisan, the carpenter, the pastor, and the chef/cateress
by both maie and femrale students. 1t is also ranked higher than the
occupation of & motor-wmechanic, clerk, and chief by female students.
I sho 1d however, be noted thalb the farwer, who by and large owns
the dard, is ranked lower Lhan the farm manager. The farm manager
ATD s nsualiy chay ged with the respensibility of managing large cotfee,

Lea, svgareane, and orchard estates hags  been given extremely good
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proatige raling.  Male students have  rated ithe ocoupation of the farm
manngenr thivd widls fenades have  vated it fifth.  Strikingly, though,
the job of o farm worksr has been poorly rated by both ‘sexes, that is,
fourteentihy by maley and pwelfth by female crudents.

The. facl Lhat the ocourabions of the farmer and that of the Tarm
worker have bean rated far lower than the occupation of a  farm
manager miay be o oindication chat students are more willing  to be
involved din the adwinisteation of farming activities rather than being
imvolved in tie actusl farmineg activities.

Az expecled male and female siudents have concurred in assigning
h presbige ratings b5 Lhe occupations of the lawwver and a university
Incturer.  Other high'y rated occupstions by both male and female
stidenls ave those of enginenrs and medical doctors. 1t iz important to
nole Lhat thene occupations require a minimum  of a relevant university
degree, These ocoupslions are also wery well remunerated.

o sumipary there ave differences as well as similarities in
oncuipational prestige ratings by male and female students. Both sexes
have raled  professional oacupations  extremely well, However, the
ceaditionnliy  prescvved” weupalions for females such as rarsing,
leaching, eaterine, and  aecretarinl work have hesn better rated by
Ve les, Male students on the olher hwan:d have assigne:d more
fuvonrahle ratings ta acusan, chief, and moter mechanic jobs when
covparad Lo therr fenede couniarparts.

The next section analyses Lhe influence psrental socio-economic
tatus (Fathers” and northers’ an their ehildren’s carveer and educational

asbiralions.

The nflucnce  of  Sovonconomic  stalus on Stadents’ Career and
Bduealional Aspirations,

Mfteyernces in the career and edncational aspirations of male and
femaly  students sungest that the fathers’ and mothers socio-economic
slatur (SKS) may ales 'nfluence their children’s career and educational
aspivalions aifferently,  Farlisr findisvgs on this subiect hy scholars:
fuch ag Kraus 11964) and Parolko (1971 had revesnled that fathers on
the whele hive  strenger influences on their ~hildren’s carcer and
edueational aspirations. Tabie (2 presents dati on fathers’ influences

on theis chitderen while,. tabie '3 carrmes inforwaticn ocn  mothers’

influrnces oa the sime,

mable 12:  STUDENTS' CAREER AND EDUCATIONAL PREFERENCES BY
FATHERS® SES8 %

Preferred Aclivity
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The regulte in table 12 show that about two thirds (66.4%) of the
students whase fathers are in high SES prefer to obtain university
education compared to 42.8% of the students whose fathers were in
middie SES and 139.6% in low SES. Similarly, students’ job training
preference is negatively velated to fathers’ $ES. In other words as
the fathers’ SES increazes students’ preference for job training
declines. lastly, table 12 reveals that veryv few students with fathers
in high 3ES desire immediate salaried employment. or entry info gelf
employment.  relative to students with fathers in middle and low SES

categories.

. - s v (3 ¢
The relationship between mothers’ and  students’ career and

educational preferences is considered next
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Table 13, STUNENTS' CARETR AND EDUCATIONAL PREFERENCES BY
MOTHRERS SES (%)

Preferred Activity
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Whero one compares students baving mothers iu nigh 3ES, with
hose of Tathors it apy ears that their preferences for university
edocniion gre very propounced, Furthermore, a large rnumber of
atudent.:s wilh mothers in middle and nigh SES  prefer university
cdacation o job training, self-employvient, and salaried ewployment.
The need Lo train for jobsz or jo'n salaried empioyment or to go into
self-employmanl appear Lo be for those students whose mothers are in
low SN1P'S. Over three-fifths (BL.8%) of students with mothers in low
SES apted far Lthese  career alternatives.  The great influence thai
molhe rg in middle and high SES have more influence on their children’s
caoreee and educationdl aspirations than fathers in similar slatuses was
tuite unevpesied. The phenomenon  therefore requires more
imvestigation, Do mothers in Kenya with the comparable socio-economic
mlaluses with fathers have more influence on their children’s career and
cdueational aspirations  because they interact more with their children
in the evenings while fathers are out theve in places of leisure? Conid

be that the mproveld socio-economic status of women neutralize the
prrrinechal family structures in which men are corsidered superior to

men as material providers and sources of inspiration, and therefore

-
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idesi medews Tor the childven? A the same it abe iid be ohuerved that

secondarv school students of the 8-4-3 system of education have

extremely high educational aspirations, irrespective of whether such
aspiralions are infiuenced by farhers' op wothers’ SES, Iy each case

= over 1% of the students aspired to obtain education bevond the

cecondary  level,

Student«’ Reasons for Lheir Educat ional Aspirations

When secondary school students werpe requested to explain why
they aesired to acqaire a particulia tevel of education, the results that
amerged revealed thai obtaining a gzood iob was the leading response

tor Lhe majority of the shidentis. Table 11 presents these findings.

Tahle 14, STUDKENTS’ REASONS FOR ASPIRING FOR SPECIFIC LEVEL O
EDUCATION (%)

aeasons far Asvired Leve; of Bducabon

Jeval of Satevre Good Aegiiee Sugoort  Ruild bot afle  Othey
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X' = 13298, 24D.F. P<0.01  (Critical value X! = 51.1%)

Students  agpire for a particxidar level of education mainly

hecause they foel that it cen guarantee Lthem a £0n4
Wt

Jobo For instance,
ae total aLudent sanple subscribes to this  view. Tt is clear
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Lhat gaining o good job was the leading  response of the students
acrors Lthe board ot various levels of education excepi fecr those who
aspire Lo Lerminate soehooling in Forw [V whoere there is a tie betweep
"vmnd Job" and  Acquire knowledge'”.  The mention of success and
preatige i relaled o the idea of o good Jol. The next factor cited as
nncerlving «<tiudents’ educaticnal aspirations ie the degire te . acquire
move knowledee. Around one-fitth of the students, ivvespective of their
fovel of educational  aspivations mentioned oot this reason.

OLhey pesgons that may infiuence the students’ educational goeals
such as support for the family and service to the nafion are
apparcutiy less important to them, A sizeable proportion (17.9%) of
studernt: vwho do rct aspive to more oducalion beyond Forw IV are
mativated by support for the family, while a good proportion (12.7%) of
thoee who aspire for doctarate degree ars wotivated by notion of
acrvice Lo the coantry or naliorn. Nevartheless, these reasons ars not
fhat imporiant in the minds of the students studied.

T summary it can he aaid that prospects of good caresrs and the
SHEC AR ad] R esTLe aECeIELe Wi onem are the  mast mmportant
fators in Audents’ doesionrs concerning desired levels of education.
Another importast faclor is Lhe acquisition of more \nowledge, 4 reason

which noy

in fact Le celnted to good performance in an important and

prestigions oceupation,

CONCLITSTIONS

un hasis of the regearch findings wresented here abhove the
folowite conclusions can ha made:

Koear, the present research findings have failed to support the
hy polbesis Lthal the 8-4-4 educational curriculum with  its ewmphasis on
vacilionn! aral agricuttural sabjects has orienled  students positively
fowards  geif=cmplovment  pursuits. Anpavently school  curricuilum

veforms cannut by themselves be evpected tn enhanice  students’ liking
For hlue collar cecupations inciuding self-employment. Thus in spite of
they dntroduction of the §-4-4 svstem, students continue to prefer
occupatons that are sesure ond well remunerated. Unfortunately, the
students ¢ nol wecopt that self emtdaviment would generate euough
income forr thom,

Sovond, the staidy has Tound evidence to sapport the view  that



8-1-4 « a-ricalam has nol. reduced the otudents” {male and female)
prifecense Jor §obvaining and university cducation reluative te enteving
salaried  cmpvloyment  immedistely  on completion of the secondary
odneation crcle, n fact salared Jubs are hardly availabl: and
sccondary ~chool sfudents know that this level of education is naot
sufficient to help them acquire salaried jebs imwediately They are
cqnallyv aware (halt pany students with post gsecondary diplomas and
cwen vyiversity degrees are johless, A gituation like this only
heicliens the quest of certifiration in the hope thal, those with highest
« drucalional guatifications will get Lhe Tew availab.le jobs. Third, the
restlie of this sludy provide evidence Lo support the hypothesis that
secondary school  student: have a persistent desire for eithev
npiver<ity  education ov iraining for a jobi. By implication, therelore,
the  8-3-1 curriculum ders not zecn 1o have preparved aud orientec
sladonds to feel that they have acquived sufficient knowledge and
Skl to citber doin aalaried jobs or self-emplovmant, 1L does not  also
s Lo have suceneded in lowering or making more realistic students’
Arcer ot edoeosUional aspirations,

“ourth, secondary school stbudents attending differenl  categories
of sacondary schoois have different career and educational aspivations.
A davde proportioy of students Trom geord  quality schools preferred to
pursue nniversity education and also  desired Lo enter profossional
careesrs. Ry implication  therefore, fthese studenls see the 8-4-4
curricuium #< a weans fto gain  admission Lo university and not as an
immediate preparation for the world of  work. Even Lhe majority of
cindents in poor guality schools do nol anticipate to  enter the world
of work on completiun of secondary cycle of  education. instead , Lhey
prefer 1o join jcb Lraining programmes  as well as enlering clerical
ocenpations.

Fifth, malnr  and  female students  have displayed different
educabional and  occupational  aspirations. Traditional gender role
ditferontiation remains creucial in spite of the  inteution of the 8-4-4
corrviculum formulators and planners o narrow the gender gap in
occupational and educatinnal aspirstions.  On the whole males have
highor caveer and  educaticonal agpirvations than the female counterparts.
Howsver, it in neted that the female students educated in all-female

and auality secondary schools manifest higher educaticnal  and career



aspirations than their male counterparts. These firndings strongly
gugaest, Lhat. when feugale students are  given quality eduration
comparable to those of iheir male counterparts, they manifest higher
carcar and educarional goals. Tt shouvid also be noted that well
ducaled mothers resm o have more  infivence on their children’s
career and educational aspirations than do fathers of comparable
sncio-reconomic statuses. By implication, therefors, invesiment in good
quality cducabion for gzirls as future mothers would have multiplier
effact for the whole sociely,

Finally, vccupations which reguire al least a university degree are
extremelv woll rated by both cexes.  Nonetheless, the traditionally
"preserved” jobs for women such as nursing, catering, teaching, and
secrelarinl work are hetter rated by women students. The poorly
remunaraled jobs of 4 demestic worker. farm labourer, jua Xali worker,

and pelty trader are also poorly rated by both sexes.

RECOMMENDATIONS
[ number of recommendationzs arise from the findings and

conclusions, kirst, the 8-4-4 curriculum seems to have been too
ambitious  in its goalg of preparing stuaenta for seif-cmployment. and
salaried emvioyment.  The gnals are unrealistic unless students are
Yiven post-secondary job traininz and in some cases higher education.
Consequenttv, students have expressed preference for job training or
university educatior. which implies that students  do not feel well
srapared cither ko enter sainried «inployment or  self-employment. It
yould avpear, tlhorefore. that secondary education should mainly
coneenleade on academic learring which should be followed by post
socondary vocalional fraining.  Thus more post-secondary institutions
should he seb ub for this purpase.

Socand. some 36.3% of the students in the study indicated that
Lhev did not have sufficient skills to handle self-employment. it follows
that <hort courses and on-the-jobh  training should be given to the
individuals wha find themselves in solf-employmeni ventures.

Third, the governmeut should set aside funds for lending at
concessionary intereat rates to school leavers io enable them start

self -ewprcyment unaeriakings. In fact 34.3% of the students felt that
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Loof tmds o was o an rpestare nt e owbarking cn o seif-employment
ftures,  The majority of stadepnts (689.7%0 come frowm large and
roas: nt familize, Theogs poareats cree nob adnle 1o finance their children
to mabhle- them 1ake vp self-snidovoent ventures,

Pourth, if salf-employ ment is sren as Lthe key to joh oreation in
Renvee by curriculum formuiators and pelicy wakers, the Government

should ¢ive more support to fhis sack-n. Toa this end the governmoent

can enact  laws  to protest  individuals in it from "vnwarpanlod
harac ment from the law  enforcing agencies” and from foreign
produced gouds’ cowpetition. This. kind of protection can  halp

individuzsle in the seclor o earn "ressonablie” incomes for their upkecp
and for expansion of Lheiy businesses.

fLh. the scif-en.pin: ment sector sheult not he a phrase heing
aasnaciated with anckilled warkers and "acodemic failnres”. Efforis
ehealid therefors he mude 1o atbrast brighl individuals  and
arcfessionyls mta gelf employmenl ventures in order to positively
wroante the dmage o self-eaplssmont,. The working conditions  in the
solf-empinyment, sector must anptinusily be improved to remove Lhe
nagaiive image off hareh working conditions,

Sixth, 4 conscinus effort, should he made 10 oducate society  at
larde. aboul seatf-emvloviert. Those who particpeled in this study n
goeneral bad negative attitudes lowards self-employmerit. And since the
overwnelming majoriry Lf gecondory sehool students did not aspire to
el Ace in self-emplovment, it can he hypothesniged thal parents have
nagatively shupead their chillren's attitades toward self-employmeat.
nstead they appear Lo have ercouraced their children fo train for
Jobe o join uriversirg.,

Seventh, asdeguate  haman  and  phkysical resourcea  should be
aeavided ta o all secondary schools oy give every student an opportunity

re dearn as mueh Aas ron-ihle

i
-~

, if the 8-4-4 ig to be taken setviously.

his would nreveni, Lhe B4 4 carriculum from heing viewed as meant
for stnderts attending peosrly equipped and staffed schools. Past,
Craminalion pertarmance of atudents al Kenyn Cartificate of  Becondary
Ydneation (K.C5.EY las shown that Lhe majority of studernts who pass
woll crisugh ta be aimitted to public universitics and other post
secondaes inchitations come frop well egquipped and staffed secondacy

schools, Th fact as it is new, the #-4-1 currviculam which ig said fo be



practically oriented iz heing taughi theoredcatly due fo lack of
physwal and learning  resources. hodeed, subjects which ave expected
o impart self-emplovment skills like  woodwork, metal work, building
consiraction, power nechanics, arl.  and desigr, home science, and
drawing and design in most cases  are not offered in schools due to
Inck of human and material  reonources. Becauss of Jack of adequate
human and  materiel resources to implement a  voecationally biased
curviculam, are lacking it is retile to expect students to graduate from
secondary achools with Lhe emplovmant and self-employment skills.

Flghth., a conscious effort shoald be made by Kenya Government to
provitde quality edreation to fewale students. This  recommendation is
made in Lhe view of the finding Ghat girls  educated i quality and
aingle-sexed aecordary schools have very high career and educational
aspirations. Female students de net have irherent low career and
ecdtcational aspivabions, raither Lhey end up being so because they are
marginulised in the provision of  educational oprortuanities relative to
male wladenta,

Finally, in order too ensure thal, the 2-4-1 ecurriculur is
adoqualely enverod, Lhe aumber of suujects done in forms I and IV
should be reduced to sevens As g recogndion that the curricuium has
been oo bLreoad leading to poor covervage, The Kenya fMational
Eximmaation Council has Iately  reduced the examinable subjects for
henya Corificate of Tecondarys Examinabtion for 1383 candidates from ten
o maht snhject  (See appendix VI The rationale for recommending
the vednetion of esaminable sublects at KCSE from eight to seven is
thel this reduclion wotid provide additional vime for in depth studv of
lnnsuages and maths ma de sucjects. Thera is evidence that proper
moskery ol These twe subjents is a preveauisite to eifective acquisition

el lorowlddge und shile in other Telds.



APPINDIX ]

CATFGORIFS OF SECGNDARY SCNHOOLS
Mantivned secendary schools sire Phoae arbonls thah receive  grants
trom Lne Ministey of Tdusation or the Tocal goverument for carrent and
apital developimert,  The government aise pays all the teacher as well
na the auppert staff, Ueaallv, there  schools are staffed by the heet
teac hars in the Republic. They also adwit Lthe best students.
Meintained secondary schools fall into two ecategorvies that  is, the
national secondary schonds that admit, the best stiudents  from all over
the 2opuhlic apd Public pnop-nationsl/ Provingial - ones which  admit
sticdents majrdy feom one provinee.
Asaisted secondary schools arn schools that receive financial assistance
rom the gcoversmen towards the payvment of an aegreed percentage of
the teacrers galaries, Tha financa for the running  of the schoesl and
for capital developr =1y s contributed by the parenls whose children
cllerad thosa gehnolss Assigted secomdare echools select students after
the aintainued secondary schools have done their selection.
horammbee secondary schools are bPudit on a setf-help Losis by thoe
parenls of the community or other organirzations., The governraent has
varv little say in the ranning and developuent of hevambes  secondary
selwnls These schools are registered by the Ministry of  Education.
Uhe achools have fevw teachers and the majorily of them if not all, are
unfrained, Haroambee secondary schools npe relatively ron—seleclhive in
their admission of stindonte,  fhus ‘n general, they admit any student
viio can pay appropriate fees,
Private secoudary schools arve registered with the Aftorney Geneval's
cff.ce and are mannged Vv private individuals or organizations mainly
an commercist hasis, The Minisivy of Kducahion has very little coutrsl
cnothe punping of Lhesn schools, By and large  these schools are uok
selective in the adwission of pupils, They take stadents who are abloe

te pay the hizh feas.
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SURIKCT DONE BY STUDENTS N FORM [ AND 1T IN KENYAN SECONDARY
SCHOOLS:

] Fnglish

] tiewahili
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(A% Physical Scianoes
\ Riolmgical Sciences
Vi Goeography

Vi History & Governmenld

Vil Relicwous Kducation

¥ apricultgre

X O Sul.ject from % Home Science ¥ Industrial Education  *
ltusineaa Kducntion

X7 One subjacl, Trom: * Music ¥  Art

AYR Social Fducation and Rthics
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APPENDIX I(I

KENYA CERTIFICATE OF SECONDARY EDUCATION:

SUBJECTS AND THEIR GROUPINGS:DONE IN FORMS 111 AND IV (1989-92)

Group | subjects
Jinglish .Kiswahili Jhstory and Government Geography
Mathemalics and combinations of : either Biology, Physics, and

Chemistry or Physical Sciences and Biological Sciences.

From group 1! which comprises:
Christian Religious PFducation Jslamic Education .Social

Education and Ethics. A student must choose one Subject.

From group 111 and JV: A student must choose one subject if he is
aning Binlogy, Physics and Chemistry. On the other hand if » student
is doing Biological Sciences and Physical Sciences, he must choose a

subject, from group IV subjects.

Group ITT has the following subjects:

Hame Science Art and Design Agriculture .Wwoodwork
Metalwork JBuilding Construction Power Mechanics
Jilleetriclty  JDrawing and Design

Group ]IV subjects are: Frernch .German Music
Accounting Lommerce Lieconomics Typewriting with Office

Practice.
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JORS FALLING UNDER MAJOR OCCUPATIONAL CATEGORIES

UNSKILLED AND MANUAIL LABOQURERS
Peasant, Uncempioyed, Labourers, Gardeners, Cooks, Orderlies, Cffice

Megnengers, Secur - 7 aards, Waiters, Feitty Traders etc.

SEMI-SKILLED WORKERS

Train  drivers, Automobile drivers, boilermakers, FPFitlers, Miners,
Forastry workers, Brick layers, Plumbers, Maintenance workers, Small
scale builders. Laboratory attendants, Policemen, Prison warders,
Firemen, Soldiers, Typisl, Card punch, machine operators and fishermen

ete,

ARTISAN AND RELATED SKILLED WORKIRS

Technicians, Arlisane, Technoiogists, Assayer, Dranghtsman,
Radiographer, Forestry ranger, Auto-mechanical, Electrician,

Nulritionist, Radio and T.V. Technicians, Hostel chefs etc.

CLERICAL, SKRVICI AND RELATED SKILLED WORKERS

Clerical officers, Junior executives ofticers, Cusloms officers, Community
sorvice woerhors, Library Assistants, Journalists, Salesmen, Nurses,
Modical Ausistants, Teachoers, Cashier., Statistical officers, Bank clerks,

Bonk Keepers, Stenographers,  Secretavies elce.

ADMINISTRATIVIC AND RELATED WORKERS

Exccutive  officers,  Sales  representatives, Whoele sale and Retail
proprictors,  Commorcial farmers, Assistant Registrar, Assistant
Secretary, Hospital  Adwministrators, Collage and  Secondary school
adminiatrators, Progecutors Assistant, Magistrates, Inspector of schools,

Hotel Managors ote.

PROFISSIONALS
District Commesioners, Under Secrctary, Deputy Registrar, Members of
Parliament, Majer General, Brigadier General, Commissioner of police,

ngineers, Accountants, Surveyors, Medical Doctors, Scientists,



N
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1. -wvers, Judges, Solicitors, Accounts. Lecturers, Dentists, Pharmacists,
PFrovincial  commissioners, Permanent secretary, Librarian, Registirar,
reologist, Chemist, Botanist. Army commander, Inspeclor, General of

Police, Calinet Ministers, Veterinarian, Computer analyst etc.
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APPENDIX V

HUMAN AND MATERIAJ. RESOURCES IN KENYA’S SECONDARY SCHOOL
SCHOOL, CATHEGORY

Visi
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School tatezary NetionallN=1f 26 6.7 6.7 6.7 (] 0.0
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APPENDIX VI @ THE KENYA NATIONAL EXAMINATION COUNCIL

1993 Kenya Certificale of Fducation {(KCSFE) Negulations and Syllabus:
Subjocks Lo he offered for the examinalion.
Group [ Compulsory Subjects

. Fnglish

. Kiswahili

. Mathematics

Group 2 Subjecls
Biology
Fhysics

Chemistry

. Thysical Science } should not be taken either with Biological

acierice )

Riology, Physics nnd Chemistry.

Group 3 subjects: Only one subject to bhe raken
llistory and Government
. aeograpny
Christian Religious Kducation
Islamic Education
Soacial Fducalion and Ethics

NHindn Feligioua Rducation,

Group 1 subjects: Only one subject to be taken.
Home sciance
Art and desigrn
Agricullave
Woodwork
Motal work
Ruilding Construction
Power Mechanics
Flectvicity and Design

Aviation Teclinology.

19

Group 5: only one subject Lo be done

French
German
Arabic
Music
Accounting
Commerce
Econoniics

Typewriling with office practice.
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