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ABSTRACT 
In the secondary school context, tru tur trnt gi implementation is the way in which a 
secondary school configure th rgnniz ti not arrangements that allow it to pursue its 
strategy most effectively. Probl ms \ ith imp! 'mentation of strategy have resulted in 
failed strategies. [wen b st srr \!\. 'i<.. • an fail if implementation is not managed carefully. 

tratcgy implcm ·nttti m i · mr I ' ' and is accompanied with a lot of challenges that 
d Ulm ' to ensure successful execution of their strategies. 

This ·tudy f1cu · · n trateg implementation by principals of public secondary schools 
in Nairobi prm ince of en) a and further seeks to clearly bring out the challenges faced 
b principal a they et out to implement their documented strategies. The source of data 
for thi tudy was principals of all the forty six public secondary schools located in the 
Nairobi province of Kenya today. There are the equivalent of Chief Executives of other 
organizations and are charged with the management responsibility of strategy 
implementation. 

The main findings of this study are that the principals of public secondary schools in 
airobi province of Kenya have successfully used various methods in implementing their 

strategies. These include the use of performance targets training of staff, management of 
culture change, pro iding adequate financial resources and upgrading of management 
kills. However. implementation wa not mooth a everal challenge were rep rtedly 

e ·p rienced in attempting to execut trategic plan . urce f the challenge 
en ount r d in lud lack of financial re ource , inadequate c mmunication of. trateg} to 
tatl "r ng ho I tracture, p or leader -hip, adv ate and upp rt r f tratcgi 

de i ion leaving the . ch I during imp! m ntati n and inad qu tl: infl rmati n · nd 
m. 

h uld v lu th.:d in vi ,,. of th lillit·tti ltl that 

u ful to 
m th r publi in th r II\ 



country that intend to improve their strategic performance. Those intending to conduct 
research in strategy implementation and policy makers will also find the findings of this 
study helpful. 
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1.1 Background 

1.1.1 Strategy 

CHAPTER ONE 

INTRODUCTION 

Ansoff and McDonell (1990) b · n t: i th,lt stnlt 1Y is a set of decision making rules for 

guidance of organizational b ·h tvi t. uinn I< 80) argued that strategy is the pattern or plan that 

integrate organizations 111 ti H ' 

Whil Aosa ( 199 ). d ·lin · ·tt at 

li ics and actions sequenced into a cohesive whole. 

·ol ing strategic problem, which is a mismatch between 

the intcrnul ·hnrncl ri..;ti • · fan rganization and its environment, by matching organization's 

core cupubiliti s with th e. temal en ironment, and minimize the impact of threats from the 

external n iro1m1 nt in the organization. 

Porter (1985) states that an business that wants to survive and succeed must develop and 

implement strategies to effectively counter the rivalry of competitors within its industry, the 

threat of ne entrants, and the threat of substitutes, the bargaining power of customers and the 

bargaining power of suppliers. Neumann (1994) suggests that business can counter the threats of 

competitive forces they face by implementing five basic strategies namely, cost leadership, 

differentiation, innovation, growth and alliance. Johnson et al (2005) defines strategy as the 

direction and scope of an organization over long term, which achieves advantage in changing 

environment through the configuration of resources and competences with the aim of fulfilling 

stakeholders' expectation. 

A trategy i th heart of trategic management me it help an organizati n t fl rmulat , 

truggl t su t in and gr ' (Ilu e , 1991; imp! ment and continual! valuate trat gi s in it 

Hill 19 2. 

omml tion nd imp! m~.:nt ti n 

manag ment in lude 

plan d ign d t 

. tr teg r eel un organization • "ar~.:nc · wh n , nd "h~.: r it 
h ull in t ·h 111 it h ul m t • nd ~ r "h t it purp c it h uld c tnf h:. 



1.1.2 Strategy implementation 

Pearce and Robinson (2005) argued that implementation of strategy is a phase of strategic 

management that ensures success of strateg' b tran lating trategy into carefully implemented 

action. To ensure success, strategy mu t b tr n l t d into guidelines for daily activities of the 

firm's members. The strategy mu t b n.: fl h.: i in th~; way the firm organizes its activities and in 

the firm's values, beliefs on t n . irm' m.mn) 'rs must direct and control actions and outcomes 

and adjust to change. r 'S that effective implementation can make a poor 

strategy fTcctiw or n d ·b 1t tl I cs ·ful. Johnson et al (2005) suggested that managers 

and individuals I )\ ·r d )wn th • r anizations usually control resources and competences that are 

and are also likely to be the most knowledgeable about 

change in I urt, f th u ine en ironment with which they interface. 

1.1.3 econdary Schools 

Since 1963 Kenya government recognized that education is a basic human right and a tool for 

national de elopment. In its policy documents the government has consistently stressed the 

importance of education as a strategy for eliminating poverty, disease and ignorance (GOK, 

1976). Consequently, the provision of education to Kenyans is fundamental to the government 

overall development strategy, with the overall policy being to ensure equitable access, 

improvement of quality and efficiency at all levels of education (GOK, 1994). However, 

education faces challenges that constrain its growth. The challenges that constrain its growth 

include issues of access equity quality and relevance (Kimugu et al, 1999). In the secondary sub 

sector, the go ernment's concern is to reduce low participation and transition rate (from primary 

to econdary and econdary to tertiary education) quality, r le ance and chool management 

(M ·. 'ov 2003). The public econdar} chool ar at the 1 we t le el f the Mini ·try f 

:ducat ion· · hi rc rchy of impl menting the p licie forth ub ct r. 

c rding to K n.:a b on mt pro vi i nal data thcr \ ~r 4197 c ndar. ' 

l in th untry ' ith hl { l 

hil 21 r privat . I ubli h d 7 m I )y I b) 



Teachers Service Commission. For any school to be established and operate in Kenya must be 

registered by the Minister for Education (Education Act, 1980). New schools are being 

constructed using the constituency development ftmd and old ones expanded to absorb more 

students. This creates staff shortage in t bli h d chools. The government alone spent 

approximately Kenya shilling thre billi n f r both r' urrcnt and development expenditure on 

the public secondary schooL in th ) t. r 4 1:. on mic urvey, 2005) 

Public schools ur · sch ) )I · ·tthli h d and managed by the state through the Ministry of 

Education. Th · 01 ·r tti m r th public secondary schools is delegated to the Boards of 

ovcrnors (I 

of Kenya ( ducati n 

emergen . 

ar app mted by the minister for education in accordance with the laws 

t 19 0). The board is expected to meet twice a year and during an 

The principal (various! known as head teachers) of public secondary schools are appointed by 

the Teachers Service Commission (TSC), are secretaries of the Board of Governors (BOGs) in 

their respective schools. Principals are equivalent to the chief executive officers (C Os) in the 

private sector. The principals and the teachers are employees and posted by the TSC (teachers 

service commission Act, 1967). The principals are responsible for the schools development 

panning, managements of curriculum, people, resources, teaching process (MO , 1999). As 

BOG secretaries, principals exercise agency powers delegated by the T to the B G . The 

principals teach fev lessons to allow them time to handle administrative duties, besides ensuring 

optimal use of all resources. 

The major function of these chools is to imp! ment a common curriculum pr par d b th 

Kenya In titute of ducation K.I.E) and e aluated b the K n a ati nal un il 

(K nya r tiona! ·xamination ct. 1 0) and ther non-c.·· mina 1~.: curri ula rdcvant to 

d v lopm nt and edu ti n f the · uth. ar an imp rtant r )} in 

mill nnium d all fi r n hicvcmcnt )f uni\·~o: I 1 rim tr; 

qu lit) l th n 1 

d h n t d u1 n th finiti n 



education. 

Public secondary schools enroll pupils from primar hool who have done Kenya Ce1iificate of 

Primary Education (KCPE) examination. h intr du tion of free primary school has resulted to 

the increase in enrollment at allle l . Tht: ~.: puf ils n cd to be absorbed in secondary schools. 

The national schools attract tud ms fr m .lll r the country, provincial schools select student 

from school within th provin · "hit th T istrict schools select pupils from the administrative 

districts ofth ir ~ituut., pcrate as either day or boarding or both. At the end of 

[I ur years or sue · •s:ful ·tud). the graduates of secondary education are awarded the Kenya 

certificate of s~c mdur ' du at1 n (KC E). The KCSE examinations are used for selection and 

placement of stud nt in higher education institutions. 

To operate effective! '. implement the Ministry's strategy for secondary education, schools are 

allowed to levy fees according to their category, to augment the government's capitation. 

Howe er, this strateg of cost sharing has been constrained by high poverty levels in the country. 

The government continues to invest on quality education because that is the only way to 

transform the country towards sustainable development. (MOE, 2005) The school also employs 

subordinate staff through their BOGs. 

According to Kimugu et al (1999), there are a number of problems in this sub sector. The issues 

of concern to educators, the members of public and the strategists include escalating costs of 

running these schools, an increasing number of pupils enrolled and do not complete th four 

years of education. erious ca es of indiscipliRe huge d bt portfolio growing ca e of drug 

abu e ha e also urfaced· this raises the question of int mal efficienc . Wolff (1 84) d fine 

int mal efficien y in du ation a the amount of learning a hi d during ch I att ndan 

compared to th r ur pr vided. oing b} K r ult , th p rfi rman in this ub sect r 

h n impr ~ i\· . 

ju tify r~; hall ngc pnn 1p 

nd and individu.l 1 \\l:f 

I in n llin 

th Ill ut m n th bu in 



1.2 Statement of the problem. 

To ensure success, Pearce and Robinson (2005), argue that the strategy must be translated into 

carefully implemented action. Strickland and Gambl (2005) suggest that the success of a good 

strategy depends on its implantation. trat g •. fir tl , mu t be translated into guidelines for daily 

activities of the firm's member . e n I), th strnt gy mu t be reflected in the way the firm 

organizes its activities and the firm '. htlS h li f:) and tone. Finally firm managers must direct 

and control actions and out ·om ·s un I ad'u t to change. It is important that the implementation 

procedures prescrib ·d bl' li.)ll n\ ·d • r anizations in today's fast changing world as evidenced 

by globalization. shrinl-..in, 1 r du / ·ervice cycle and fast change in consumer needs. 

Wolff (1984). rep rt, that Ken a's unit cost of education at secondary level is higher than 

Tanzania· and ganda' . econdary schools in Kenya today are charging higher school fees 

than mo t hou eholds can afford, yet they have huge debts. Learners in secondary schools are 

said to constitute a significant proportion of people of this country abusing alcohol and hard 

drugs. Serious cases of indiscipline like the recent torching of a dormitory of a secondary school 

by students are occasionally encountered. Even the number of those admitted but drop out of 

school is on the increase. Yet there are a number of potential secondary school entrants who seek 

alternative education across the boarders. 

The above problems are indicative of the high likelihood of failing to realize of the chosen 

strategy due to implementation bottlenecks faced by the implementing managers- the principals. 

If the principals continue facing the challenges that are not adequately addressed then, the 

country's dream of achie ing quality life long education for su tained devel pment v ill b 

adverse!} affected (MOE, 2003).The greatest fear for thi likely outcome ad er e impa ting [ 

chosen trateg} is that the enormous financial and human re ourc b ing p nt annuall n 

education of the youth' ·ill be wa ted. 

Furth rmor th c untry \\ill b I ft with little t m t in th r ar 

inl rmati n 

lh 

balizntion the qu lit. o th . 

"ill 'cntualV 

th 

I. J hn n t 

in rdcr gr b th pp rtunitic prcscnkd 

mdary 

imt I m nt ti Hl 

1 in H idu 1 t I ' r 



down in the organizations usually control resources and competences and are likely to be the 

most knowledgeable about challenges in parts of the business environment with which they 

interface. Principals are ideal source of informati n on challenges they face in strategy of 

implementation in the secondary chool n ir nmcn1. 

1.2.1 Research Question .. 

a) nn ipal in implementing strategy in public secondary 

schools in N tir )t 1 1 r 'in 

b) 110\ ctm th ·hall nge faced by principals in implementing strategy in public secondary 

scho l· in air bi Pro ince be eliminated or minimized to maximize the possibility of 

implementing trateg · successfully? 

1.3 Research Objective 

To surve and establish the challenges that principals of public secondary schools in Nairobi 

province Ken a face in implementing strategy. 

1.4 Importance of the Research 

The study will help principals of public secondary schools evaluate critically strategy 

implementation methods used in executing chosen strategy (s) in schools in order to improve 

performance. These leaders \vill be assisted in accurately anticipating and mitigating adv r 

effects on trategy likel · to be precipitated by the chall ng . The finding f thi re ear h v ill 

inform int re t d partie n the chall nge faced in impl mcnting trateg b principal f publi 

hool m ir bi pr vin of Kenya. h 1ini tr f . cr\1 

tati nal 

ith 

lin th 

nd ry educati n ar al 

i ion . l tl • th 

f 

rvt p · ion , t 

7 

man·1 c.:mcnt nd 

id 



2.1 The concept of strategy 

CHAPTER TWO 

LITERATURE REVIEW 

Davis and IIuges (1977) ugg t th 1 th 'n pt of corporate trategy is a relatively old concept 

which has recently rc-cm ·r • I. l t th .1 l riti al guide to company decision making and as a 

topic worthy of ucud ·mi · iuv · · i • n its own merits. The concept of strategy can be best 

under t od by I JOking ut th ' ri definitions of strategy advanced by different scholars. 

Th ba ic concept f ·trategy is that of an idea, specifically, an idea that defines a path that 

re pond to the internal and external environment (Porter, 1979, Hamal and Prahalad, 1989; 

ollin and Montgomery. 1991). Rumelt (1974) proposes that strategy is about the direction of 

organization . mo t often business firms. Porter (1985) argues that a strategy is the organizations 

route to competiti e ad antage that will have a bearing on its performance. It includes those 

subjects of primary concern to senior management, or to anyone seeking reasons for success or 

failure among organizations. A future orientation of strategy is important and some argue it is the 

most important aspect of strategy. Hamel and Prahalad (1989) augment this position by arguing 

that strategy recognizes that a finn must unlearn its past before it can find the future. Quinn 

(I 980) defines strategy as the pattern or plan that integrates an organization major goals, policies 

and action sequenced into a cohesive entity: strategy helps a firm to allocate it re ourc to 

capitalize on its relative strength and mitigate its weakness as to exploit projected shift in the 

environment and to counter actions of competitors . 

. Hu · y (2000 b li ve that the fi, e el ment that are nece ary [i r trat gic uc c · in lud 

n ly i trate ) thinking. trat gi d ci i n pr s . implcm ntati nand ap, bilitics r 
1intzb r (I 79 n tion f st atcgy i patt rn in < trcum f de i i >n ·m l h 

fim1 c nn l n m it 

r th mn, 

m tit it ur t r 



identify factors on the political and social environment that require careful monitoring and 

recognize which competitor actions need critical att ntion. Mintzberg (1987) in his 5 p 's 

concept sees strategy as a plan, ploy, pattern, po iti nand per pective. 

Johnson and Scholes (2002) captur th mt:. nin) or strategy when they define strategy as the 

direction and scope of an org miz \It n t \ l r th long term; which achieves advantage for the 

organization through confi •ur tti Ht I t 

of the mark t und t() rultill ·t tk ·h ld •t 

ithin a changing environment, to meet the needs 

llilt and .I ohm:· ( 1 Q) d line trategy as an action a company takes to attain superior 

performanc . Min b rg ( 1 '"'9 argues that strategy emerges over time as intentions collide with 

and accommodate a changing reality. While Ansoff and Me Donnell (1990) see strategy as to 

bridge the gap between current positions of the organization to its future intended direction. 

Thompson et al (2007) see strategy as the company's long term plan for how it will balance its 

internal strengths and weaknesses with its external opportunities and threats to maintain a 

competitive advantage. Porter (1980) describes competitive strategy as taking offensive or 

defensive actions to create a defendable position in an industry, to cope successfully with the five 

competitive forces there by yield a superior return on investment for the firm. 

2.2 trategic Management. 

Pearce and Robinson 2005) define strategic management as the et deci ion and action 

re ulting in the formulation and implementation of trategies de igned to achie the obje ti 

of an organization. Hannagan (2002) trategic m nagement t and 

acti n u ed to formulate and impl ment trat gie that will pr vide mpditi\ cl; ·upcri r fit 

niz tion and it envir nm nt to enable it 

th oth r hand n o and 1c nn II 1 90 

nvtr nmt:nt nd 

pi 

rganizati n I 

tratcg ' manag mcnt i 

tr. k •ic pi mnin •, 

n 

r r 

m nt invoh ~ the 



Johnson et al state that (2005) strategic management states that includes understanding the 

strategic position of an organization, strategic hoi for the future and turning strategy into 

action. Hannagan (2000) sees strategi man g m nt on isting of decisions and actions used 

to formulate and implement trat gi th t "ill pro idL: a competitively superior organizational 

objectives and establishing a omp ci1h ~ :l J mt:ll , sustainable overtime. 

The emergence of strut · •i · m nu • ·m •nt and the problem of applying it in the firm can be 

understood within m hi ·t ri al · ·pective. Modern business history in the United States starts 

appr imut ·1 in th ight nth twent to eighteen thirties. Technological invention proceeded 

alongsid th · cinl interYention is one of the most successful and influential organizations in 

hi tor - U1e bu ine firm . Ansoff and McDonnell 1990). The concept of marketing was straight 

fon: ard and imple, the firm which offered a standard product at the lowest price was going to 

win. On the political front, the business sector was protected against outside interference. During 

the first thirt years of the century, success went to the firm with the lowest price. In the early 

nineteen thllties general motors triggered a shift from production to a market focus. Promotions, 

selling and other forms of consumer influence become priority concerns of management. This 

brought the shifting to marketing orientation. 



Ansoff and McDonnell (1985), state that strategic management is rooted in the contingency 

theory which is becoming the theoretical basis in tudies of both management and business 

firms. The major contingency variable are k u cess factors tmbulence levels in the 

environment, strategic aggressivene s of th firm. ond its capability profile. Hannagan (2002) 

t bl: tlk nnd r tanding, plruming ru1 implementation of says strategic management can b 

business policies based on th bd ., ' r rin it lc '. cnt and March (1963), saw strategic 

of the firm. Behavior theory of the firm is a 

n mics. I Icnce, the theory of sociology, the theory of 

the r form the critical basis of the study of strategic economics und tlu: · mttn' 

management. 

Whether a company win or loses in the market place is directly attributable to the caliber of a 

compan 's trategy and the proficiency with which the strategy is executed. (Thompson et al, 

2007). Large scale business studies have demonstrated the value strategic management. Using a 

variety of financial performance measures each of the studies was able to provide convincing 

evidence of the profitability of strategy formulation and strategy implementation. Despite some 

behavioral costs the net behavioral gains justify the approach, almost irrespective of the hope of 

improved financial performance (Pearce and Robinson, 2005) 

Additionally planners improved their own performance significantly after the formal process 

had been adapted as compared to their financial performance during non planning period. While 

most studies ha e examined strategic management in large firms Pearce and Robin on (2005) 

found that trategic planning has a favorable impact on performance in mall bu inc . A 

ignificant improvement \ as e tabli hed in al , profitabilit , and produ tivity am ng tho ·c 

bu ine e en aging in trat gi planning wh n c mpar d to firm \ ith ut · tcmati planning 

cti\ iti . Regard! · f the n:ntual pr fitabilit · f parti ular trat gic plan , vera! b havi ral 
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strategy formulation leads to clarification of the role differentiations. Also resistance to change 

reduces. 

2.3 Strategy implementation 

Pearce and Robinson (2005) ob n·' th t implementation is apart of strategic 

management denoting a t is it n · < nd a tions that result in the formulation and 

implementation of Jon ' tern -. i 111 d to achieve organizational objectives. Strategy 

comprises three slug··. Id ·nti li ·uti n f mea ·urablc and mutually determined annual objectives, 

devel pmcnl or sp ·iii· fun ·ti nal trategies, and development and communication of concise 

police· to guid~ d.~ ·i ·i n · .. cc rding to Thompson et al (2007) strategy implementations is 

primarily an p rati n dri\en acti ity revolving around the management of people and business 

proce . ucce ful trategy execution depends on doing a good job of working with and through 

other . Building and strengthening competitive capabilities, motivating and rewarding people in 

a strategy upportive manner and instilling a discipline of getting things done are other 

requirements. Porter (1996) has argued that the manager's roles are to create fit among a 

company s activities and to integrate them so that the company does many things well. This 

requires trade offs in competing activities in order to achieve a sustained advantage, so that 

managers have to decide what not to do as well as what to do. 

Strategies need to be implemented once developed otherwise they are valueless unles 

effectively translated into action (Aosa, 1992). To be implemented effectively trategie mu t be 

institutionalized and permeate the very day to day life of the company (Pear e and Robin on 

2005). Thompson et al (2007) argue that the place for manager to start in implem nting a n w 

trateg i \ ith a probing a e ment of" hat the organization mu t do difli rent! and tter t 
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environment with which they interface. Principals must then be the most knowledgeable people 

about the school environment with which they interact with, hence their suitability for source of 

information for this study. A number of re ear h tudi s have been carried in the area of strategic 

management in secondary school, but ev nth u h n nc has focused its attention on challenges 

principals of public schools face in impl m~:ntin' strnt gy. 

1 .1.4 Public Secondary . 'chool •n uirot i province 

Nairobi province is ClltT ·nt1 ' h er forty six public secondary schools categorized in 

three groups tltmt ·ly. N ·1ti 1Iltll. Pr \'incial and District schools. Five are national schools; thirty 

nine urc pro in ·iul whit t\Y are di trict. Many are day schools but a good number consist of 

boarder·. chool · in airobi are clustered due to large population and the size of the province 

(PDE, 2005). Their clo e proximity to both the Ministry and other relevant organs of the 

government predisposes them to close supervision and highly competitive school environment. 

The w-ban clientele is knowledgeable, demands high standards of performance in the KCSE 

examination and quality of teaching service. Consequently the principals and teachers are under 

enormous pressure to provide quality teaching service 

On the other hand, the cost of living in the city is generally high than most of all the urban and 

rural areas in Kenya. This contributes to high running costs, yet drugs are easily obtained by 

students. Most teaching and learning aids are easily obtained in Nairobi with little transportation 

costs unlike most school outside the city. These schools easily attract and retain teacher due to 

their location and presence of amenities better than their rural counterparts. orne school are 

stuffed \vith highly experienced principals. 



efforts. Also in implementing strategy, managers must not lose sight of their multiple 

stakeholders and their needs. Business are increasingly recognizing that tmless they nurture 

stakeholders- customers , employees, uppli r , di tributors the business may never earn 

sufficient profits for the stakeholder . n aim to deliver satisfaction levels above the 

minimum for different stakehold rs, in t1in th s I 'Vel a company must be careful not to 

violate the various stake hold r ' s~,. n:l of fairn~ss about the relative treatment they are 

receiving (Kaplan und N >tl >n. hil Nohria et al (1997) observe that superior 

performance ovcrtim · I ·p ·nd · · · c ecution, a company culture based on aiming high, a 

tructurc that i · t1 • ·ibl .md r ·p n i e and a strategy that is clear and focused. 

2.4 Requirement · for ucce ful trategy implementation. 

Organizational tructure is a major priority in implementing a carefully formulated strategy. 

Activities, re ponsibilities and interrelationships are organized in a manner that is consistent with 

the strateg chosen· the structure also must be changed. Structure and strategy must be 

coordinated to avoid probable inefficiencies misdirection and fragmented efforts (Pearce and 

Robinson, 2005). Johnson et a1 (2005) suggest that formal structures and processes to be aligned 

with informal processes and relationships into coherent configuration. Structural design can 

deeply influence the sources of an organizations advantage, particularly with regard to 

knowledge management; failure to adjust structures appropriately can fatally undermine strategy 

implementation. 

Managing an organization strategy is easier when it is consistent with the organization culture, 

that is the shared alue , beliefs and attitudes that hap the b havior of each m mb r f th 

organization. The priori tie and attitudes of the trategy and the culture n ed t c incidc, and if 

this i not th cas , it b com ver difficult to implem nt the trat gy. 1 h rganization 

tructurc and p Iicie can be changed (with difficulty) but th c mpan cultun.: i mu h hard t 

chan . Yc changing rp rnt culture i ft n the k · t su cc. sful implcmt:ntin' • nt:' 

trat y Pc and R bin on 2 o-). 



2.5 Challenges to strategy implementation 

Challenges to strategy implementation process are important because they can hinder even the 

best strategy from being implemented sue e full . R emchers have suggested a number of 

challenges faced in implementing trategy. J hn n t ol (2005), sec ensuring control, managing 

knowledge, coping with the peed nd inncascd levels of uncertainty in the business 

and responding to globalizati n tratcgy implementation. Lack of sufficient 

communication has be n ·tte I 1 th m t important issue encountered while implementing 

tratcgy. 

Mo t of p ·ople in U1 rganization who are crucial to successful strategy implementation 

probably had littl . f anything to do with development of the corporate strategy. Therefore they 

might be ntirel , ignorant of the ast amount of data and work that went into the formulation 

proce . Unle change in mission, objectives, strategies and policies and their importance to the 

compan are close! communicated to all operational managers, resistance and feet-dragging can 

result. Managers might hope to influence top management to abandon its new plans and return to 

its old wa s. A voiding such a situation is one reason why involving middle managers in 

formulation and implementation of strategy tends to yield better organizational performance 

(Pearce and Robinson, 2005). 

One of the goals to be achieved in strategy implementation is synergy among function and 

business units. ynerg is increased for a divisional corporation if the return on inve tment of 

each division is greater than the return that would b if each di i ion were an ind p ndent 

bu ine s (An off. 1990). ynerg i not automatic. In order to achie e ynerg a firm mu t not 

on!) encourage a upp rti e culture, but also de\ p an imp! m ntati n program r gnizing 

and combining it op rati n and d ign (or r J 
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Rettigrew (200 1) argues that formal and informal organizational processes make organization 

work within any a structure process should b uitabl designed in order for the translation of 

strategy into action. The important challenge hav i that of making the processes match the 

strategy and the other organizational 1 m nts ( tru turcs, relationships and boundaries). 

Strategic challenges of 12th century n.:: t h~ n~: d to fo tcr and integrate knowledge, rapid 

changes exploitation of mod rn )111111\lni ntion t hnologies and the forces of globalization. 

Johnson ct al (2005) argu th tt n llld th ·am time organizations may have to accommodate 

apparently oppo!;ing fu.: ·t · )r ·u t aining the benefits of standardization (such as lower 

co t), lirms sh ndd b 1b I t ate knowledge but also to share and integrate knowledge. This 

tratcgic d ··is ion inv lv the firm going through up a set of organizational dilemmas. 

Innovation c of two parts new technology and a real or potential market. Tidd et al ( 1997) 

argue U1at t chnolog development affect those competitive forces on an organization and also 

its strategic capability. Depending on the ways that technology is developed, exploited, 

organized and funded can all influence the failure of a strategy? Sayles (1986) observe that a key 

issue is how to manage increased input by business people during early conceptualization stage. 

To be effective, their contributions must not diminish the strength of or weight given to the 

contributions by innovators regarding new product technology. Otherwise the corporation is 

unlikely to obtain a technological advantage that can be sustained. Ansoff and McDonnell 

(1990) state that significant changes in a firm's strategic orientation, whether introduced through 

formal planning or as an informal process encounter organizational re istance. Re istance is 

meant a multifaceted phenomenon, which introduces unanticipated delays, co t , and in tabilities 

into the proces of strateg change. 

igning a w rkabl rc:::ward tern to upp rt tr teg imp! m ntation a challenge. 

ccording t Thomp n et al (2007), the r le f r ward tcm i t align th wdlbcin , f 
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options of barking orders, trying to enforce compliance, and depending on the good will of 

employees. 

Burnes (2004), observes that cultur t 1-.cn r r )rnntcd a umptions) is the way people 

understand their world and mak f it. Rusin~; s and politics are not discrete, rational 

domains of activity cparat fr 

high for mismanaging cultur tl 

· it:ty . is parti ular cultural beliefs and values. Stakes are 

•• T m ring or misunderstanding culture difference can 

rcduc the ability of'th · · )1111 :Jm t · ur retain and motivate employees, advertising blunders, 

and failure to build ·u ·tuin 1 urce of competitive advantage. Mismanaging cultural 

dif.£1 rcnccs cun rend r th n i e successful managers and organizations inefficient and 

fru trating ' hen, rlJng acr cultures. On the other hand, Pearce and Robinson (2005) assert 

that manager find it difficult to think through the relationship between a firm's culture and 

critical factor on which strategy depend. However, they recognize that key component of the 

firm tructure, staff, systems people and style - influence the ways in which key management 

took is executed and critical management relationships are formed. An implementation of a new 

strategy to a large extent, requires adjustment in these components to accommodate perceived 

needs of he strategy. 

Firm making organizational changes that are incompatible with its current culture- usually 

entrenched values and norms-faces the most difficult challenge in managing the trategy -

culture relationship. Andrews (1980) observes that strategy development and implem ntation 

hould b een together. The people who implement the trategic plan hould participate in it 

development. eparation of trategy development and implementati n ma I ad t failur 

b cau e critical impl m ntation i ue are left out c n id rati n during th strateg formulati n 

tage. Effectiv trateg · fommlation rna · b com difficult und r the cir urn tan 
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haphazard implementation which will obviously not yield the desired results, hence failure of 

strategy implementation. 

There are many organizational chara t ri ti , \\hi h n t t con train strategy implementation 

politics and management style. Th r h management challenges in the building using 

strategic information syst m,, n tm h .111.1inin busin~.; s value from information technology 

effectively and undcrstundin • th ') stt.m r quir mcnts of a global business environment. Other 

challenges includ • <.;r · ttin ' un inr rmation technology infrastructure that is flexible enough to 

upport changing or 1 Uni.·.1ti nat g al and designing systems that people can control, 

understand and u, m u iall and ethically responsible manner (Laudon and Laudon, 2006). 

Btu·ne (2004 argue that the biggest single challenge facing manager's to-day is globalization: 

the creation of as unified world market place. Allied to globalization are three other challenges: 

how to achieve sustainability in a world of dwindling natural resources and increasing 

environmental pollution, how to manage an increasingly diverse workforce, and how to manage 

etlmicall . There are differences as to what constitute globalization, but Reich (1988) shows, 

there is some agreement amongst commenter as to what is driving it: the intensification of world 

competition, the fall of communism, economic liberation, the removal of trade barriers and the 

advent of new communication technologies such as the internet. 

Johnson and choles (2005) suggest that organizing for a globalizing world has many hallengt; . 

The challenges include communicating across wider geography, coordinating m r di r it and 

building relationships acres di er e cultures are orne example . Globalization a! o bring 

greater r cognition of differ nt kind of organizing a round the v orld. A numb r f tudi ha 

f trateg implem ntati n lo ally. iffcrcnt r ,c.mizati n 1:1 c · 
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2.6 Theoretical Framework 

The dependent variable is successful strateg implementation which is the variable of primary 

interest, in which the variance is attempted to b xplain d by the two independent variables of 

(1) strategy implementation and (2) ch 11 n f fl ing trategy implementation, other factors 

being equal. 

The less th prescnc ·of ch til ·n • · · t:1 ·in .-1rat g implementation the greater is the probability 

of ucccs ful stmtt: 'Y imp! ·m ·nt ti n ·in c cry little resistance is encountered during the 

implementation pr K •s ·. F r in ·tance whenever successful implementation is threatened, there 

are many ob tad~: · l a high degree that prevent or set back, delay the implementation. A good 

implemcntati n plan i, the \ er heart of a successfully implemented strategy. Thus is the poorer 

an implementati n plan i the greater the possibility of strategy failure , the better the 

implementation plan the higher greater the possibility of surveys strategy implementation 

during being realized. The factor good implementation plan is enhanced by good planning 

while the factor challenges facing strategy implementation continuous monitoring and evaluation 

and adjustment where necessary. These relationships are illustrated in figure 2.1 below. 

Figure 2.1 schematic diagrams for theoretical framework 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Research Design 

The research problem wa invc tig h.; lthn u 1h ih U:sl.: of a census survey since the targets were 

ali principals of publi 

wa mall (forty si 

in airobi. The number of schools that was surveyed 

.- hools) but comprised three categories (national, 

provincial and di ·tricl) that ·1 'nili anti differ from each other. Since the schools were few and 

variable, any snm1 l dra" n w uld not ha e been representative of the population. The resulting 

values that ' .,re v ntually determined from the sample would have been incorrect as estimate of 

all the p puluti n. The challenges faced by principles implementing strategy were measured at 

nominal and ordinal levels using descriptors ( questiollllaire appendix II). Consequently census 

urvey afforded the basis for a more comprehensive collection of data. 

3.2 Population 

The population of study consisted of all the schools on the list of public secondary schools in 

Nairobi Province in the year 2004, as provided by the Provincial Director of Education, Nairobi 

(appendix III). These schools whose principals were surveyed for challenges faced in 

implementing strategy in public secondary schools in Nairobi contained all the thre categorie 

of public secondary schools that offer a common curriculum in the province. 

3.3 Data collection 

ata ' ere coli cted through the u e of elf-admini t r d qu tionnair that ' a ad mini t r ·d n 
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implementation. The last part measured the magnitude of the challenges to strategy 

implementation. The instrument captured the respons s of the principals on the occurrence of the 

challenges and measured their magnitude u ing a nominal cale. 

The mail questionnaire was applied b s for this particular data collection 

program overweighed it disad ant , s. I hi.· in. trum nt ha the advantages of being impersonal, 

low cost, relatively small biu ·in 1 rr r "hi!· affording, anonymity and accessibility. However, it 

has disadvantages such 1. • hnv r · 1 n · • rate, Jack of opportunity for probing and lack of control 

of over who lilts thL· qu · ·ti 11lnair • n ·1 dering the economy and the time duration available for 

the study. the mnil qu ·ti tmair \\as chosen for efficiency and effectiveness. To improve the 

re pon rate. 1 tt r f auth rization (appendix I) and an appeal letter (appendix II) accompanied 

the qu tionnaire. The enumerators were briefed and trained on how to approach and urge the 

principal to cooperate in pro iding the required data. 

3.4 Data Analysis 

Data was collected at both nominal and ordinal levels using the mail questionnaire. The 

questionnaire (appendix III) was checked for completeness and consistency and data was coded 

before conducting an analysis. The data that was collected was both qualitative and quantitative. 

To be objective semantic and free from selective perceptional errors that could dilute reliability 

and validity content analysis as well as descriptive statistics was used to analyze data. 

pecifically frequency tables were used to determine the frequency of the occurrence of the 

challenges before computing means that were used to establish the eriou ne of tho e 

challenges to strategy implementation in public secondar schools in the pro ince. To impr 

clarity and emphasi the ignificant item , bar chart , percentage and pie chart were.; empl d 

in di playing the result of the analysi . 



CHAPTER FOUR 

DATA ANALYSIS AND INTERPRETATIONS 

4.1 Introduction 

The study aimed at achieving the ingl bj t i f , urvcying and establishing the challenges 

faced by principals in implcm ntin . tr t~.. ) in public ccondary schools in Nairobi province, 

Kenya. To actualize this obj ·tiv . 1 • n u. :ur 'Y of these challenges was done in August 2007 

by way of contncting th · prin ·•1 .II· und r que ·ting them to respond to predetermined questions in 

the que lionnnir ·. rh · 1r u · ·ttat gi management practice, strategy implementation, use of 

practice an cultur ch 111 ng trateg implementation and their magnitude were investigated 

to furni h data for the ·tud). Twenty three out of forty six (50%) of those contacted responded by 

an wering ti1e que tions and returning the instrument but others (50%) failed to respond. This 

chapter pre ent the collected data as well as their interpretations findings of this study with 

regard to the stated objective. 

4.2 Strategic management practice. 

Management practice in schools was one area targeted by the study to establish the challenges 

that principals of public secondary schools in Nairobi province , Kenya face in implementing 

Strategic management involves the development of organizational vision, formulating 

organization mission objectives and strategies, and implementing and evaluating trategie . 

trategic management practices were targeted for investigation to establish their exi tence and 

extend in schools before surveying challenges faced by principals in implementing trat gy in 

public secondary schools in airobi province of Kenya. Forty six principals of public ec ndary 

chools in airobi pro ince were targeted but only twenty three (50°/o) of them an·\ ercd and 

r tum d th que tionnaire. The r pons indicat d that the trat gic manag m nt pra ti c in 

public c ndary wid pread. 
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The table 4 .1 below show the data for length of strategic plans in public secondary schools in 

Nairobi province 

I able 4.1 Length of Strategic Plan 

Number of years covered Fr qm;n p r 
- . 

ntagc Cumulative 

I-
by the strategic plan 

-:- --a 3 Years ( 2 32 
1-

b 5 Years II 58 90 

c l 0 Y curs owr 
1--

2 10 100 

d 10 year · 0 0 100 
t-
e Other - 0 0 100 

f.-

Total 19 100 
'---

Most schools sur e ed have strategic plans which cover a period of five years, others 3 years 

while very few had their plans covering over 10 years 

The results of the length of strategic plans in schools are depicted pictorially by the pic chart in 

figure 4.1 below. 



Figure 4.1 Pie chart showing length of strategic plan 
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These results shov that strategic plans cover short time period. Furthermore, it was noted that 

strategic plans in schools covered various time intervals; with most the respondents (58%) 

indicating that their strategic plans covered five years and some respondents (31%) showed that 

their strategic plans covered a period of three years. Few respondents (11 %) said their strategic 

plans covered a ten years period. 

Table 4.2 below shows the data from principles of schools in Nairobi it was formulated strategy 

for the school 

r--

Who 
----

formulates Frequency Percentage Cumulative 

- trategy m chool percentage 

a Principal 2 II II 

~ BOG 26 37 
~ 

5 
c All t ach r 58 95 

7-
I I 

PTA - 100 .._ I 

• 19 100 .___ 



The data from pie chart on who formulates strategies indicates that all teachers participate in 

strategy formulation BOG also tale part in strateg formulation to same extent. Rarely do PT As 

and principals formulate strategy for the chool al n . 

The pie chart in fi gure 4.2 below 

the formulation of strategy in 

5% 11% 

n II r " ult of data collected from principals on 

o Principal 

26% • BOG 

o All teachers I 
iOPTA 

The results of the data on war formulate strategy in schools indicates that all teach rs participate 

In strategy formulation. This means that strategy formulation in schools is satisfactory imilarly; 

Various organ of a secondary school formulate strategies, the finding ho\ ed. Rc pond nt 

Who indicated that the principal performed this function compri ed 11 °/o of the t tal onta ted ( 

43 
). tho e that said all teachers formulated trategie compri ed 5 °/o and 26°/o of the rc p nded 

cit d the Board f Gov rnor a the organ that mad trategie in th pu li ndar h< I . 

h remainin 5% of th re pond nt nam d par nt and tea her a iation the gr up that 
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4·3 Strategy implementation. 

Strategies need to be implemented once dev I ped otherwise they are valueless unless 

effectively translated into action. To b impl m ntcd effectively strategies must be 

institutionalized, permeate the v ry li~ of an organization. Therefore, strategy 

implementation in schools w m n l th, i!'i u s to tudy in the survey to establish the extent and 

adequacy of the impl 'lltcut 1ti )ll I r , , in public secondary schools before establishing 

challenges faced in str 11 • •y im1 1 ·m ntation. The study observed that 91% of the respondents 

reported that the -ch l , U1 y lead ha e annual objectives and the rest 9% had none. These 

principal lnborat ·d that of tho e with objectives, 58% of the schools surveyed had their 

objective et by head of departments, 32% of the schools had their objectives set by Board of 

governors while those set b principal and parents and teachers association comprised 5% each. 

Table 4.3 Below shows who set annual objectives in public secondary schools in Nairobi by 

use of frequency and percentage 

I!hle 4.3 Setting strategies 
r--,._ 

Annual objectives are Frequency Percentage Cumulative 

!-...___ 
set by percentage 

a 
Board of governors 32 

~ 
6 32 

I-

PTA 1 5 37 
r---~ 
c 

Heads of department 95 
~ 

11 58 
r--

t---
Principal 1 5 100 

h 

....__.__ 19 100 

'I he tab! h 
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Figure 4.3 Pie Chart showing setting of strategies 
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The results indicate that strategies in public secondary schools in the province are set by mostly 

set by the heads of department. Board of governors, principal and PTA in the same order. This is 

In conformity with practices in large organization as strategies are set by divisional or 

functional managers 

At the same time, 83% of the respondents reported having departmental strategies with 17% of 

the respondents reported having none. These departmental strategies were derived from trategic 

plans 40%, student feedback 25% and board meeting 35% was reported. 

The table 4.4 belO\' indicates the results from principal in the finding 

trat · egie arc cored. 



Table 4.4 source departmental strategies 

Departmental Frequency Percentage Cumulative 

strategies are derived percentage 

from 

a Strategic plan 8 40 40 

b Students feedback - 65 
r-- -c Meetings 7 100 

~ thcr · 0 0 100 

20 
1-

35 

chool' ource Uu~ir departmental strategies mainly from strategic plan augmented by feedback 

from the tudent and meeting. This means departmental strategies are monitored evaluated and 

possibly adju ted as appropriate. 

The pie chart in figure 4.4 below shows pictorially the results of the source of departmental 

strategies. 

Figure 4.4 Pie chart showing source departmental strategies 
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The study found that departmental strategies were sourced mainly from strategic plans and 

students feedback. Others were obtained from meetings. This may be interpreted to mean that 

departmental strategies are developed from oth r ur besides the strategic plans. 

Table 4.5 tabulates the respond nt · dat 1 n thl: r i ~w of departmental strategies 

Table 4.5 Revicwin r dQpartmcnt tl ·tr.lh .. ' il s 

Ft '111 n 
- -

Departmental Percentage umulative 

strategies nrc d ·riv ·d percentage 

from 
t---

a 0-5 Year 19 90 90 

b Over 5 ear ag 0 0 90 

c Ha e ne er been 2 10 100 

reviev ed 

d Others 0 0 100 

21 100 -

The data show that most schools reviewed their departmental strategies for shorter time 

interval of less than five years. Few schools have never reviewed their departmental strategies 

The pie chart in figure 4.5 below shows pictorially how often the schools departmental strategies 

are reviewed. 

The pie chart in figure 4.5 below shows pictorially the review of departmental strategie 



Figure 4.5 Pie chart showing review of departmental strategies 
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Results indicate that departmental strategies in schools are reviewed in periods under five years. 

This means that the schools operating environment is fairly stable and new developments in the 

profession are incorporated in the school s strategies 

Either school policies change when new strategies are formulated (81%) or the do not change 

(19%). Schools also refer to strategic plans when executing strategic activities always 26%, very 

often 40%, occasionally 30% and not all 5% of the respondents indicated. 

Table 4.6 belO\ shO\ s the frequenc of referring to the trategic plan -v hile t; rmulating 

trategie in chool as obtained from re pondent 



Th..ble 4.6 Reference to strategic plan 
r--

School refers to strategic plan when Frequen Percentage Cumulative 

,_ planning to execute activities percentage 

a Always 
- 25 25 . 

'--
b Very often 

) 40 65 
< 

r-
c Occasionally 

30 95 

1--
d Rarely 0 0 95 

c Not ut ull 1 5 100 

r-- 20 100 

The result indicate that most school consults their strategic plan very often while planning to 

execute activities. 

The pie chart in figure 4.6 depicts pictorially the frequency of schools referring to their strategic 

Plans While planning to execute their strategic activities 

Eigyre 4.6 Pie Chart showing reference to strategic plan 
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These results indicate that when schools are planning to execute their operational activities 
consult their strategic plans. This implies that schools may not deviate from their stated strategy 
much. 

Respondents further reported that exi ting p li i in their schools supported strategic plans very 
adequately (50%), adequate 45% and n t c u t' ( %). 

Table 4.7 Adequacy of oli ·i · · 

ch ol refers t 
-:--strat g1c Frequency Percentage Cumulative 

plan when plrnming to percentage 
e ecut acti itie 

a Alway 5 25 25 
b Very often 8 40 65 
c Occasionally 6 30 95 
d Rarely 0 0 95 
e Not at all 1 5 100 

20 100 
.. The results show that schools policies provide for the consultatiOn of strategic plan while 

planning to execute. 

The pie chart in figure 4. 7 depicts pictorially the adequacy of policies results 



Figure 4. 7 Pie Chart showing adequacy of policies 
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These results show that policy provisions for consulting strategic plans are in place as school. 

This means that school policies support strategy. Factors required for better implementation of 

strategy include changing structure, leadership, people, culture, resources, systems and 

communication. These factors were investigated in the survey to establish to what extent they 

Were effectively applied to implement strategy as part of challenges principals face. The 

respondents contacted indicated that fmancial resources contributed to successful 

implementation of strategy. Controlling the use of process to steer an organization to implement 

strategy successfully is a challenge. The study investigated the use of processes in the secondary 

schools in implementing strategy. 

The effecti eness of the processes self control and motivation planning and control tern, 

p rformance target , reward sy tern and direct supervi ion v ere rated on a fi e p int a! 

With on r pre nting not ery effl cti" and fi r pre enting ffe ti c. 1 he finding f thi 

tudy indicat d that r p ndent rated the e pr c ff tivc with elf m ti ti 11 nng 

or of 3.6. PI nning and ontr I pr rated 3.5 n th am a! . er[i rm 
11 

e 

wa rat d 3. nd th r w rd t upavi i n r ted . mt.:an 

m fiv int are indi nt d in t bl 4.1 lo\ ·. 



4.4 Use of processes and culture 

On a five points scale measuring contribution of th e factors that ensure successful strategy 

implementation, financial resources scored a mean of 3.9. In servicing teachers was also noted to 

contribute significantly to successful trat gy imp! m ntation with a mean score of 3.6 on the 

same scale. Other factors found to ntribut m d ratcly include changing culture and reward 

policy both scoring a mean cor . h. At th' arne time produces (3.3), change of culture 

(3.2) and management skill· ( .. ) 1L· 1fi' t ' trat •gy implementation positively to a lesser extent 

Table 4.8 bel w displu '· th fi ld re ults indicating the respondent's responses to the use of 

procc sc in ·trnteg impl m ntation in schools 

These results hov that chools of processes in strategy implementation were effective 

The bar chart below shov s the use process in strategy implementation 

I_able 4.8 Use of processes in strategy implementation in schools 

Process Mean Score Standard Variance 

Deviation(SD) (VAR) 
r-
a Self control and 3.6 1.15 1.32 

motivation 
r-
b Planning and control 3.5 1.08 1.17 

system 
t--
c Performance systems 3.4 1.23 1.51 

r--
d Reward Systems 3.3 1.17 1.37 

r--
e Direct supervi ion 3.3 1.14 1.30 

(Ftve pomt cale used, here; I - not effectl e 5 - vef) effi ctt e) 

The e result indicat ch ol u d th pr ce of lf contr l and mothati n planning c ntr 1 

Perfi rmance, rc.:ward and direct tcm to manag their trat g ·. 



The bar chart in figure 4.8 below displays the data on the use of process m strategy 

implementation in schools. 

Figure 4.8 Bar chart showing data from tab! .f. 
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These results indicate that schools used effectively the processes in strategy implementation in 

schools. This interpreted to mean process are important in implementing strategy in schools. 

Therefore, developing processes which support strategy implementation is a challenge. 

Table 4.9 below displays data from respondents on factors that contribute to succe ful trategy 

implementation in schools 



Table 4.9 Factors that contribute to successful strategy implementation. 

Factor Mean Standard Variance 

score D iotion(SD) (VAR) 

a Financial resources 3.9 1.22 1.49 

b In serving teachers 1.05 1.01 
- -c Changing structure A I. I I 1.23 
-d Reward Policy 3.4 1.17 1.37 
--e Lcadct"hip of rin 'ipal 3.3 1.19 1.42 

f School proc dm 3.3 1.17 1.37 
1-

g Change of culture 3.2 1.14 1.30 

h Management skills 3.2 1.11 1.23 

(F1ve pomts scale used where; 1 =not at all, 5- very successful) 

The results show that the schools used finance, teachers, structure change reward leadership, 

procedure, culture change and management contributed to the success of strategy, and putting 

them in place is a challenge. 

The bar chart in figure 4.9 displays the results of the factors that contributed to successful 

strategic implementation 



Figure 4.9 Bar chart showing items (a) to (h) of Table 4.9 
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The results show that schools went to a greater extent to use union means to ensure success for 
their choice strategy. This means that the success of strategy in schools is rarely left to chance. 
To implement strategy successfully, a spirit of higher performance in the culture must be build 
and as a requirement was investigated. To establish whether building a spirit of high is 
undertaken in schools, four tasks indicators were used. On a five points scale, principals were 
asked to rate the extent to which the tasks of treating teachers with dignity and respect, setting 
performance targets, encouraging teachers to work in teams, and encouraging teachers to use 
own initiative and creativity were used to build as spirit of high performance (Table 4.10 ). 

It was observed that treating teachers with dignity and respect scored a mean of 4.2 on the tated 
scale. While setting performance targets scored a mean of 4.1 same a encouraging teacher to 
Work in teams. Encouraging teachers to u e own initiatives and creati ity scored a mean 4.0 

'I abl 4. 10 b 1 w di play th data fr m th n.: p ndent n the u 

high p r~ rm, nee 
f ta k to build a pirit f 



Table 4.10 Use of tasks to build a spirit of high performance in the school culture 

Task Man Score Standard Variance 

Deviation(SD) (VAR) 
with dignit ' 

- 1-a Treating teachers nd .f._ 1.87 3.50 
respect 

b setting performunc' t II ' '(S 4.1 0.88 0.744 -
e encouraging t ·uch ·r · t) " rk in team 4.1 1.10 1.21 ----d · ncouraging t ·n ·h r · t al o own 4.0 0.88 0.744 

initiativ' Lmd cr ati ,-it 

(F1ve pomt cale u ed ' here: 1 -not at all, 5- very great extent) 

To ensure success for strategy, schools treated teachers well, set performance targets, 
encouraged team work as well as creativity and innovation 

The pie chart in figure 4.10 displays data in the use of tasks to build a spirit of high 

performance in schools. 

Figure 4.10 Bar chart showing items (a) to (d) from Table 4.10 
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The results show that schools made unions attempt to use tasks to build a spirit high performance 

to a great extent. This means spirit of high performance is valued, and applied to increase the 

chances of success in strategy implementation hen 

challenge. 

r ating a spirit of high performance is a 

Some cultural practice muy influ ·n · .· trat ·g execution. It is a challenge to create an 

aggressive culture to mat ·h nn 'I' lf ·siy ·trateg . To establish the effect of cultural practices on 

execution of strategi ·s. principal · \\ r a ked to rate the effect of cultural practices on execution 

of strategies u ·ing u 11v • p int cale v here 1 = no effect at all and 5=very great effect. It was 

noted that the practic of pr moting internal teachers to position of responsibility scored a mean 

3.4 boon the scale. While interval politics scored 3.3, a version to superior practices 2.7 and in 

hostility to change scored 2.6 

Table 4.11 displays data from respondents and influence cultural practices on execution of 

strategies 

Table 4.11 Influences of cultural practices on execution of strategies 

Cultural practices Mean Standard Variance 

Score Deviation(SD) (VAR) 

a Promotion of internal 3.4 1.42 2.02 

teachers 

b Internal politics 3.3 1.87 3.45 

c A version to superiors 2.7 1.04 1.08 

practices 

d Hostility to change 2.6 1.22 1.49 

(Fi e p int cal u ed wh r ; 1 = no ffe t at all 5 ery great effi ct 

Th rt= ult how th t pr moti n of tea h r and internal p litic impa ted n trat gi 

great r e ·tent. \ hilc ho tility to change and a v r i n t n the thcr hand 
to m 

1 ur .ll di pi y th r ult 



Figure 4.11 Bar chart showing influence of culture on strategy execution 
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The results indicate that schools cultural influences affect strategy implementation process in 

schools. This means that promotion of teachers affected strategy implementation positively, 

others negatively. 

4.5 Challenge to strategy implementation. 

Challenges to strategy implementation process are important because they can hinder even the 

best strategy from being executed successfully. At the core of this study the objective of 

surveying and establishing challenges that principals of public secondary schools in airobi 

province of Ken a in implementing strategy. The result of the survey ar displayed in Table 

4.12andTable4.13. 



Table 4.12 displays data from respondents on the challenges to strategy implementation. 

Table 4.12 Factors that impact 

Factors I '~111 Standard Variance 

core Deviation(SD) (VAR) 

a con mic fuct )l' · 4.1 0.950 0.903 

b Tcchnologi :tll~a t r 3.2 0.950 0.903 

c Social factor 3.0 1.00 1.00 

d Ecological factors 2.8 0.971 0.943 

e Political Factors 2.3 1.21 1.46 

f Legal Factors 2.1 1.76 3.10 

(Five points Scale used where; 1 = no impact at all, 5= Very great impact) 

The results show that principals face economic, technological social, political ecological and 
legal challenges to various implementing strategy. 

The bar chart in figure 4.12 below shows challenges facing strategy implementation in schools 

Figure 4.12 Bar chart showing challenges faced in strategy implementation 

l o Series1 



The results shows that schools, face to various degrees of serious challenges from the wider 

environment , economic ones being the mo t m r 

4.6 Magnitude of the challcn~ t implrmcntation 

From literature urvcy th r tr l num 'r f challenges that organizations face in implementing 

their chosen tratcgy. '1 o ·st tlli ·h \\hi h f the many challenges principals of public secondary 

school in Nairobi pr vin t' fa are mo t important , their magnitudes were investigated. The 

data ofthi inve tiguti n ar tabulated in table 4.13 

Table 4.13 shows data obtained from respondents on the magnitude of the many challenges 

faced by the principals in implementing strategy in public secondary schools in Nairobi 

province 

Table 4.13 Magnitude of challenges in the implementation of strategies in schools. 

(Five points scale where; 1 =no effect at all, 5= very serious) 

Factors Mean Standard Variance 

Score Deviation(SD) (VAR) 

a Lack of financial resources 4.6 1.46 2.13 

b Wrong school structure 4.3 0.891 0.852 

c Poor leadership 4.0 1.46 2.13 

d Advocates and supporters of 3.9 1.36 1.85 

strategic decision I leaving 

the school leasing the school 

e Inal.dequate leadership by 3.9 1.88 3.53 

head of department 

f Lack of clear r sponsibilities 3.8 1.45 2.10 

a ign d £; r implementation 

g In ad u t phy ical 3.7 1.17 1.39 

rt= un.:c 

h Limit d human rc urc 3.7 1.12 1.25 

tc hn I y ity 

1 



1 Inadequate information and 3.7 1.08 1.17 

communication system 

J Unsupportive school cultural 3.7 0.856 0.733 

k Lack of link b t n 3.7 0.979 0.958 

information mt 

communicat i n sy ·t ·m 

1 Lack of ·tak h ld r 3.6 1.44 2.07 

commitment 

m Major problem \ hich had 3.6 1.14 1.30 

not been identified earlier 

n Key implementation tasks and 3.6 1.24 1.54 

activities not sufficiently 

defined 

0 Overall goals not sufficiently 3.5 1.28 1.64 

understood by teachers 

p leadership and Direction 3.5 1.27 1.61 

provided by heads of 

department not adequate 

q Resistance from teachers and 3.4 1.55 2.40 

support staff 

r Insufficient human resource 3.4 1.21 1.46 

skills 

s Unexpected commitment and 3.3 1.16 1.35 

activities that result to 

diver ion of resources 

planned 

t Failur to predict 3.3 1.22 1.49 . 
impl mentation time an d 

pr blem likely to 

cnc unt r d 



u Poor management of 3.3 1.31 1.72 
resources 

v Wrong strategy choice 3.3 0.89 0.978 
w Lack of focus and ability on 3.2 0.991 0.982 

the new strategy 

X Insufficient flexibility of 3. [ 1.2 1.56 
strategies 

-y Lack of serious ·tuff sup( )tt 3.1 1.10 1.21 
-z Uncontr llublc fnctOt" int .1 1.16 1.35 

the external nvir nm nt · 

aa Fluctuation m c mmodity 3.0 1.16 1.35 

pnce 

ab Lack of feedback on progress 3.0 1.04 1.08 
ac Government interference and 2.5 2.5 1.35 

regulation 

ad Implementation took more 2.4 1.04 1.08 

time was initially located 

The table show the magnitudes of the challenges indicated that principals face in implementing 

strategy. The responses were captured on a five point scale where one represented no effect at all 
while five represented very serious. 

The study established that challenges faced by principals in implementing strategy in public 

secondary schools in airobi province are varied in both extent and source. There are challenges 

that cut a cro s all chools and tho e that affect a particular school. The challenge come from 

both e ·temal and internal em ironm nt To the chool. A five point scale m a uring impact f 

challeng on trateg · impl mentati n, v h re one r pre nt l " impa t and fi e r pre nt · high 

tmp t w ob rvcd that th chall ng fr m e. ·t rna! 
un.:e in f 4.1, i l ultural' ith mean . f . , 

politic I r. 
rn an r of 2. and I ithm n 



On the other hand, challenges faced by principals emanating from within the school were 
observed to be many and varied. One of the seriou challenges that can hinder strategy 
implementation is lack of financial resource . The tud inv tigated lack of financial resources 
in implementing strategy. The respondent ( 0 o r p rt d that lack of financial resources had a 
dramatic impact on strategy implem nt ti n r·ltt:d \: ith a mean score of 4.6 on a five point scale. 
Other challenges in this categ ry th 11 • • r !'air! high include wrong schools structure (mean 
score 4.3), poor leadership (m ·un · r 4.0), advocates and supporters leaving during 
implementati n (means ·or· . ). inad ·quatc ph sical resources (mean score 3.8). Lack of clear 
responsibiliti assigned f r im l mentation (mean score 3.7), inadequate technical know how 
(mean score 3.7) and limited human resource technology capacity (mean score 3.7). 

The bar chart in figure 4.13 below shows how challenges items that follow affect strategy 
implementation. Financial resources (a) wrong school structure (b) poor leadership (c) 
advocates and supporters (d) leadership by heads of department (e) assigning clear responsibility 
for implementation (f) physical facilities (g) and human resource technology capacity (h) 

Figure 4.13.1 Bar chart showing items (a) to (h) ofTable 4.13 
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These results show that for the strategy to successfully implemented, financial barriers must be 
well managed as school must have a good structure, there must be good leadership drive 
advocates and supporters should not leave school earl , heads of department should provide 
some leadership, clear responsibility must b a ign d , ph ical resources must be in place and 
human resource technology capacity devel p d. h ln k r in ufficiency of these factors may 
deal a serious damage to strategy. 

Communication system and intt<.l ·quut inr rmation can adversely affect strategy implementation 
process. If communication i · ·nddl d ' ith the dual hurdles of distortion and difficulties in 
interpretation of the rgnnizati n trateg \ ill not be implemented as intended. Communication 
system and inadequat in£ rmation \Vas targeted for investigation during the study, the findings 
indicate that principals face this challenge to a high degree (mean score 3.7). Other challenges in 
this category include unsupportive school culture (mean score 3. 7), lack of link between reward 
system and strategic performance (means score, 3.6), lack of shareholders commitment (mean 
score. 3.6), and key implementation tasks and activities not sufficiently defined (Mean score 
3.6), and the challenge of major problems not identified earlier (mean score 3.6) were noted as 
challenges hindering successful strategy implementation. 

The study established that some challenges that principals face that impede successful strategy 
implementation in schools are of a fairly high degree of impact. On a five point's scale that 
measured their degree of impact on strategy implementation, they scored mean scores ranging 
between 3.1 and 3.4. These challenges were targeted by the study, which established that 
leadership and direction provided by heads of department was not adequate (3.4), resistance from 
teachers (3.4) insufficient human resources skills (3.4) and unexpected commit and activities that 
re ult to diver ion of r ources planned for (3.0). It was further observed that failure to predict 
implementation time and problem likely to b countered (3.3), poor management of resour 
(3.3) was challenge faced. ther includ lack of focus on the ne\i trat g}' ( .2), in uffici nt 
fl xibility f trat gie 3.-) and lack of riou tatf upp rt. 

I he b. r h rt in fi th m n bt in d or h llcngc item f 
in~ m1 ti n d mmuni ti ultur G link (\\c n inf rm ti n nd 



communication (k) , stakeholder commitment (I) unexpected problem (m), and defining key 

implementation tasks (n). 
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The results imply that principals face serious challenges in implementing strategy if there is 

inadequate information and communication systems, unsupportive school culture, lack of link 

between information and communication system, lack of shareholders commitment m 

anticipated problems and when key tasks and activities are not sufficiently defined. 

Following challenges were also observed to hinder strategy implementation in public secondary 

schools in airobi to a low degree. The challenges obtained means scores ranging between 2.5 

and 3.1 on a five points scale. These includes uncontrollable factors in the external en ironment 

(3.1) lack of feedback on the progre (3.0), fluctuation in commodity price (3.0) 0 ernm nt 

interference and regulation 2.5 and implementation took more time than wa initiall allocated 

(2.4 . 

I· ct r in th m ·r nm nt t an rganiz ti n. Ia k off~.: d k on progr~ . fluctuati n 

1n omm it nd n.::gul tion . , nd imp! mcnt ti n t 1kin , m rr..: 

tim th n me th It II n 'C fi ~.:d in implcm~.:ntin • 111 



organizations. These challenges are faced in implementing strategy to different degree/ or impact 
in various organizations such challenges faced in implementing strategy in public secondary 
schools were surveyed in study. Most respondents \ ho returned the questionnaire (96%) 
indicated that many of these challenges apply to oth r publi condary schools as well, though 
the remaining participants (4%) showed that th nly affected their schools. Finally 
there were indicationS that the SChO 1' } H;l f dd rmination tO implement documented 
strategies was high with mean cor' f .1 n a fi ' p int scale. 

The bar chart 4.1 ·- b ·l 1w i pi ·t · th mean cores obtained for challenge items : resistance 
(q) , human re ourc ·kill· (r ). un e. pected commitments (s), failure to predict (t), resource 
management (u), strateg ch ice \ . lack of focus (w) and inflexible strategies (x). 

Figure 4.13.3 Bar Chart bowing data items (g) to (x) from table 4.13 
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The results indicate that om challenges are more seriou than others. This interpreted to mean 
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The bar chart below 4.13.4 shows the mean scores obtained for challenges items staff 

support (y) factors (e) prices (aa), feedback (ab), interference and regulations (ac), and time 
(ad). 

Figure 4.13.4 Bar chart showing data item 
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A five point scale of one (no effect at all) to five (very serious) was used to measure the 

magnitude of the challenge. In this category of challenges, lack of serious support (y) tops the list 

while implementation took more time than was initially allocated (ad) scores least scores. This 

may be interpreted to imply that principals are supported by staff , few or little external factors 

affect implementation feedback on strategy progress is given in time, government chools 

policies and regulations fa orable to strategies and as a consequence strategy implementation 
objectives are achieved on schedule. 



5.1 Summary and conclusion 

CHAPTER FIVE 

CONCLUSIONS 

The most serious challenges faced by prin ip l f public secondary schools while 
implementing strategy include lack f finun i l r ~ ur cs, wrong school structure, poor 
leadership, departure of advocate an I up n r: durin implementation, inadequate physical 
resources and technical know h >w Ill i limit ·d human resources technology capacity among 
others. These clements mu~t b mtllhl, d t fit the strategy so that is effectively implemented. 
This implies that the prin ·i tll · mu t under tand and control them considerably. Most of the 
challenges faced b U1 principal of public schools in implementing strategy are school 
specifics. Even U1ough. uch as the economic factors, school culture and major problems 
cropping up during impl mentation. 

Minor challenges did not seem to affect strategy considerably; principals should pt in place 
critical requirements in strategy implementation by ensuring that all tasks activities and 
organizational resources create synergy. Otherwise negative synergy may be created. 
Management of strategy during implementation in public secondary school in Nairobi province 
does not differ greatly from management of strategy implementation in companies. It is 
important for the principal to understand the challenges likely to be faced during strategy 
implementation for proper implementation because failure to control challenges during the both 
the principal and the school. During this special time, frequent monitoring of the strategy 
performance should help ensure a hitch free implementation and a successful outcome. 

5.2 Limitation of the tudy 
The mail questionnaires used as data collection in trument applied question about challenges 
principals face in implementing trateg that are straight forv ard enough to be comprehended 
olely on the ba i oaf the print d in tructions and definition . 

ace pted final a rc car h r h d no opportunitie to pr the principal nd the \ ritten 
c1 rify the mbi "UOU an w r . r pprui e th n nvcrb l cha 1 r f th targ t . 

} urth rmor~, th 

lh t th prin ip I 

c ntr 1 over th princi al cnvir nmcnt nd cannot b :sun.: 
mplct d th qu ti nn·1ir . Indi\ idu 1ls likt: 



deputies, teachers on day for instance might have been asked to complete the questionnaires. It 
proved impossible to achieve 100% response rate even with several follow up only 50% response 
was achieved even with several follow up, in one parti ular case a respondent switched off his 
cellophane on the third call back making further onta t diffi ult. As a consequence nothing is 
known about how principals who responded difli r fr m th) that did not respond. Furthermore 
the five point scale applied to measure imp. t :knt r th' magnitude of challengers might have 
been inaccurate biased or imprcci . in·· th I rin ipal are human beings they may not posse's 
accurate information or might h IV· 'i n i· ··dan wer. 

5.3 Recommcndntions 
a) Principal of public c ndar chools in order that they implement their documented 

strategic plan ucce full ' , it is of paramount importance that these leaders carefully 
scrutinized at their practices and processes of the findings of this study to identify 
potential problems and devise appropriate safeguards. The heads must specifically 
undertake appropriate measures in order to mitigate the challenges affecting their 
performance while implementing strategy. 

b) Policy makers for public secondary schools should consider upgrading skills capacity of 
the principals of public secondary schools in Nairobi province in pertinent areas, 
especially financial management. Such intervention in improving heads capacity will 
effectively mitigate the negative impact of challenges from stifling strategy during 
implementation phase in public secondary schools in the province. Funds may be saved, 
services will also be provided efficiently and effectively, and costs will reduce 

5.4 Area of further re earch 
This was a census survey invol ing study of challenges faced by principal in implementing 
trategy on public econdary chools in airobi province of Kenya. imilar research should b 

done in oth r pro ince of the countr to ali date the re ult establi hed for airobi pro inc in 
thi tudy and " heth r th halleng are imilar in public econdary ch acr th c untr 
qu lly imp rtant urther kno\ ·I dg can g in d thr ugh ca e tudi in th 

b \'C . 

qu lly int re tin' ch llcn' in c n id ring the implic ti n t the 
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APPENDiCES 
APPENDIX I: AUTHORITY LETTER 

a 
UNIVERSITY OF NAIROBI 

stUOOJ.. Of llUSINESS 
Mlllt PROORflM - LOWER KltlliiTE ci\HPUS 
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TO WHOI\!1 IT MAY CONCERN 

. \f\1 I L L I f\ f-11 \ l\ \l·J I T f' 
The bearer of th1s letter .. . .. . . .. . . . .. . .. .. .. .. .. .. .. . .. . .. .. ... : .... _ ......... . 
Registra t1o1 • ''~' ................ ~l_J -~~-I_/ (:/>· .. ~ .. ~-C~-~~.0~.'.'/ .. ....... ... .... . 
is a r 1aster of Business ;:,:..!11.1nistration (rv1BA) student of the University of Nairobi. 

He/5-Re- is required to submit as part of his/he!=- coursework assessmen t a research project report on a management problem. We would l1ke tile students to do their projects on real problems affectmg f1rms 1n Kenya . \ Je would. therefore, apprecie1 le i( you ass1st llim/h r L>y allmving hun/11A r- lo collect d~ta in your organization for the research . 

The results of the report ·ill e used solely for academic pur poses e111d a copy of the same viii be availed to the interviewed organizations on request. 
Thank you . 

j I _,_../ J-- , .,, ( __ 

J.T. KARIUKI 
CO-ORDINATOR, MBA PROGfV\ 

Urll'£1 '·•·· ' ' - l '·I \ \ ·!· .. J/ It p· ll 
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P.O. Box 72856-00200 
Nairobi 
Cell phone: 0734-505466 

gth August, 2007 

The Principal 
.............. School 
P.O. Box 
NAIROBI 

Dear Principal, 

APPENDIX II 

LETTER OF PP L 

RE: MBA RESEARCH PROJECT 
I am pursuing postgraduate studies leading to award of Master of Business Administration 
(MBA) at the School of Business University of Nairobi. It is the requirement of the university 
that a research project be done by MBA students. My research project, Challenges faced by 
principals in implementing strategy in public secondary schools in Nairobi, province, has 
the objective of surveying and establishing such challenges. The purpose of this letter is to 
request you to provide the required information by responding to the questionnaire attached 

I would like to assure you that the information generated by this survey would be handled 
confidentially. This information \i ill be u ed for academic purposes only. opy of the finding 
will be ent to you b} mail po ton reque tat the end of the study. 

Thank you very much. 
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APPENDIX III 

QUESTIO NAIRE 

You are requested to answer each of the foll win T l\1 ti n a c rding to the instructions given: 

Part A: Respondent's Pcrsonnllnformution (opti nal) 
Name of secondary scho l: ........................... ............................... ...................................... . 

Position held ................. ...................................................................... ............................... . 

Part B: Strategic Management Practice 
Please tick the appropriate answer 

1. Does your school have a vision statement? Yes 0 No 0 
2. Does your school have a mission statement? Yes 0 No 0 
3. Does your school have a strategic plan? Yes 0 No 0 

If yes, how many years does it cover? 

a) 3 years 0 
a) 5 years 0 
b) 1 0 years over 0 
c) 10 years 0 
d) other years (please indicate) 

4. How often does your school revie~ the trategic plan? 

a) Quarterly 0 
b) Annually 0 
c) ery 2 year 0 
d) vcr 3 year 0 
) th (pl indic tc) 0 

5. v h my ur hool? 

·r 1 prin ip 1 0 



b) BOG D 
c) All teachers D 
d) PTA D 
e) Others (please specify) D 

Part C: Strategy Implementation 

Please answer the following question · b ti ·k.in th a1 pr priate box 

1. Does your school have unnuul obj 'tiY . 

If yes, how are they set? 

a) By board of go ern r 

b) By PTA 

c) By heads of department 

d) Principal 

e D No 

D 

D 

0 
D 

D 

2. Does each department in your school have departmental strategies? Yes D No D 
If yes, where are they derived from? 

a) Strategic plans D 
b) Students' feedback D 
c) Meetings D 
d) Others ____ (please specify) 

3. When were the above departmental strategies reviewed last? 

a) 0-5 years 0 
b) Over 5 years ago D 
c) Have ne er been revie\ ed D 
d) Others please pecify) 

4. Do you change school policie when ne\ strategie ar formulated? Ye 0 o 0 

5. D th ch l r f r t th trategic plan wh n planning to e. ·ecut it acti itie ? 
n) 

b 
D 

0 
0 



d) Rarely 

e) Not at all 
D 

D 

6. Do the above policies adequately support the cho 1 trnt gi plan? 

a) Very adequate 0 
b) Slightly adequate 0 
c) Less adequate 0 
d) Not at all 0 
e) Do not kn w 0 

Part D: Extent of Use of Proce e and ulture 

1. Use a 5 points scale to rate the extent to which each of the following processes have been 
effectively used in strategy implementation within your school 

1 = not effective, 5 = very effective. Tick as appropriate 

a) Direct supervision 1 2 3 4 5 
0 0 0 0 0 

b) Planning and control system 1 2 3 4 5 

0 0 0 0 0 
c) Performance targets 1 2 3 4 5 

0 0 0 0 0 

d) Reward systems 1 2 3 4 5 

0 0 0 0 0 
e) elf control and per onal moti ation 1 2 3 4 5 

0 0 0 0 0 

2. Pl a an wer the foll by ticking th number that be t de crib the extent t 
h ol fa t r h c ntributed t uc c ful trat g impl m ntati n. 

5 = \cry u cc ful I = n tat II 

h m 7in ru ture 1 2 4 

0 0 0 0 0 



b) Change of culture 1 2 3 4 5 

D D D D D 
c) Leadership of principals 1 2 3 4 5 
d) School procedures r;J g 9 9 9 

D D D D D 
e) Management skills 1 2 3 4 5 

0 0 D D D 

f) In servicing teacher · 1 2 3 4 5 
0 0 D D D 

g) Financial re ·ource, 1 2 3 4 5 

0 D D 0 D 
h) Reward policy 1 2 3 4 5 

D D D D D 
3. Use a 5 scale to rate the extent to which each of the cultural practices below has influenced the 
execution of strategies in your school. 

1 = no effect at all, 5 = very great effect 

a) Internal politics 1 2 3 4 5 
D D D D D 

b) Hostility to change 1 2 3 4 5 
D D D 0 D 

c) Promotion of internal teachers 1 2 3 4 5 
D D 0 D D 

d) Aversion to superior's practices 1 2 3 4 5 
D D D 0 D 

4. To what extent has your school undertaken each of the following tasks to build a spirit of high 
p rformanc in the school culture? 

1 = n tat all, 5 = very great . ·tent 

n 'I r tin tea h rs with dignit and rc p ct 1 2 
0 0 

t u 0\\11 initiativ and cr tivity 

3 
0 

4 
0 

5 
0 



,• 

1 2 3 4 5 
0 0 0 0 0 

c) Setting performance targets 1 2 3 4 5 
0 0 0 0 0 

d) Encouraging teachers to work in team 1 2 3 4 5 
0 0 0 D D 

PartE: Challenges to trntcgy hnpll•m ·ntation 

Use a 5 point cal· t rut h " each of the following factors IS impacting strategy 
implementation in your school 

1 = no impact at all, 5 = er great impact 

a) Economic factors 1 2 3 4 5 
D D 0 0 0 

b) Political factors 1 2 3 4 5 

D D D D D 
c) Social-cultural factors 1 2 3 4 5 

D 0 D D D 
d) Technological factors 1 2 3 4 5 

D D D D D 
e) Ecological factors 1 2 3 4 5 

D D D 0 D 
f) Legal factors 1 2 3 4 5 

D D D D 0 
Part : Magnitude of hall nge 

1. In y ur view. how do y u rate th or magnitude of a h of th ~ ll \Ving pr bl m. 
in th imp! m ntati n d umcntcd trat gic in y ur h I? · th 5 p int ah: \ her 

- v ry riu,l - n 
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a) Poor leadership 

b) Wrong school structure 

c) Unsupportive school culture 

d) Lack of (inancial r' ·o ur~: •s 

e) Insufficient htunm1 re urce kill 

f) Inadequate phy ical re ources 

g) Inadequate technical know how 

h) Wrong strategy choice 

i) Limited human resources technology capacity 

j) Poor management of resources 

k) Government interference and regulations 

I) Fluctuation in commodity price 

1 

D 

1 
D 

0 

I 
D 

1 

D 

1 
D 

1 
D 

1 
D 

1 
D 

1 

D 

1 
D 

1 
D 

2 

D 

2 

D 

2 

D 

2 
D 

2 

D 

2 
D 

2 

D 

2 
D 

2 
D 

2 

D 

2 
D 

2 

D 
m) Lack of clear re p n ibilitie a igned for implementation 

1 2 

0 0 

3 

D 

3 

D 

3 

D 

3 
D 

3 

D 

3 
D 

3 

D 

3 
D 

3 
D 

3 

D 

3 
0 

3 

0 

3 

0 
n) K y im I m ntati n t k ,nd tivitic not uffi icntly defined 

1 2 
0 0 0 

4 

D 

4 

D 

4 

D 

4 
D 

4 

D 

4 
D 

4 

D 

4 
D 

4 
D 

4 

D 

4 
D 

4 

D 

4 

D 

4 
0 

5 

D 

5 
D 

5 

D 

5 
D 

5 

D 

5 
D 

5 
D 

5 

D 

5 
D 

5 

D 

5 
D 

5 
D 

5 

0 

0 



o) Overall goals not sufficiently understood by teachers 

1 2 3 4 5 
D D D D D 

p) Uncontrollable factors in the external envir nm nt 

1 2 3 4 5 
D D D D D 

q) Major problems which had not b '~ n i 'ntifi ·d ~arlier 

1 2 3 4 5 
D D D D D 

r) Advocate and upp rter of strategic decisions leaving the school during 
implementation 

1 

D 

2 

D 

3 

D 

4 

D 
s) Failure to predict implementation time and problem likely to be encountered 

1 

D 
t) Resistance from teachers and subordinate staff 1 

D 
u) Lack of stakeholders' commitment 

v) Lack of feedback on progress 

w) Lack of serious staff support 

1 
D 

1 
D 

1 
D 

x) Inadequate information and communication system 

1 
0 

1 
0 

2 

D 

2 

D 

2 
D 

2 
0 

2 
D 

2 
0 

2 
0 

3 

D 

3 

D 

3 
0 

3 
0 

3 

0 

3 
0 

0 

4 

D 

4 

0 

4 

0 

4 
D 

4 

D 

4 
D 

4 
0 

5 

D 

5 

D 
5 

D 

5 
D 

5 
D 

5 

D 

5 
D 

0 



.· 

z) Unexpected commitment and activities that result to diversion of resources planned 

for 

1 2 3 4 5 
D D D D D 

aa) Insufficient flexibility of strategic 2 3 4 5 

D D D D D 
bb) Implementation took more tim' th 11 "as ' ionally allocated 

1 2 3 4 5 
D D D D D 

cc) There wa luck orr 'U and abilit on the new strategy 

1 2 3 4 5 
D D D D D 

dd) Leadership and direction provided by heads of department was not adequate 

1 2 3 4 5 

D D D D D 

2. Are most of these challenges unique to your school or apply to other public secondary schools 
Please tick appropriately 

a) Unique to my school D 
b) Apply to other schools in the sub sector D 
c) Others (specify .. ................ .. ..... ) D 

3. In your opinion how do you refer to the level of the school ' s determination to implementing 
the documented strategies? Use the 5 point scale where 5 = highly determined, 1 = not 
determined 

1 

D 
2 

D 
3 

D 
4 

D 
5 

D 
·plain our ch ice . .. . ............ .. ...... . . . ............................................................ .. .. .. 

····························································· ····· ................. .... .... ····· ········· ············ 
................................................................................................... ·················· 



Thank you for yo11r timL' mul oop 'ratio II 
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APPENDIX II 

. LIST OF PUBLIC SECONDARY SCHOOLS IN NAIROBI PROVINCE 2005 

(SOURCE: PDE, AIROBI) 

ational , chools 
1. Kenya High School 

Mandera Road Kilclcshwa 
P.O Box 30035 Nair bi 
Tcl202-3878057, 877 I , 187 4 

2. Lcnana High cho l 
OffNgong Road 
P.OBox 025 ,Nair biOOlOO 
Tel:020-3872805 

3 Moi Force Academ 
Juja Road 
P.O Box 77155 Nairobi 
Tel 020-6761155/6 

4. Nairobi School 
Waiyaki Way 
P.O Box 30047 Nairobi 
Tel:020-4442798/4445885 

5. Starehe Boys Centre And School 
Gen W aruingi Street Eastleigh 
P.O Box 30178 Nairobi 00100 
Tel 020-6761221/4 

Provincial School 

6. gakhan High chool 
Waiyaki Way 
·ext To Bright tar Petrol tation 

P. Bo.· 42171 'air bi00100 
Tel: 020-4445 12/4442607 

. Buruburu irl 
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Rabai Road 
Opp Metropolitan Hospital 
P.O Box 50465 Nairobi 
Tel 020-787653 

9. Dagoretti High School 
Waithaka-Kikuyu Road 
P.O Box 21070 Nairobi 00505 
Tel 020 3876201 

10. Dandora ccondary Sdu 
Dandora E ·tat, 
P.O Bo 6459 Nair bi 00 0 
Tel 020-78 0 0 

11. Easleigh Secondar chool 
Gen W aruinge Street 
P.O Box 42520 Nairobi 
Tel: 020-6760800 

12. Highway Secondary School 
South B behind Uchumi 
Mombasa Road 
P.O Box 30385 Nairobi 
Tel 020-7120582 

13. Huruma Girls High School 
Off Jogoo Road,Nyasa Road 
P.O Box 49068 Nairobi 00100 
Tel:020-558609 

14. Jarnhuri High School 
Off Limuru Road 
P.O Box 40584 Nairobi 00200 
Tel: 020-3742105,3749941 

15. Ho pital Hill chool 
P. Bo.· 56607 . ·airobi 
Tel 020-7120582 

ndal) ch 



17. Kangemi Secondary School 
Waiyaki Way Kangemi 
P.O Box 29267 Nairobi 
Tel: 020-630413 

18. Kamiti Secondary School 
P.O Box 50552 Nairobi 
Tel: 020-810854 

19. Kayole Secondary 'ch) )I 
Komarock cction 1 Sprin, I ad 
P.O Box 6818 Nuir bi oo~ 
Tel: 020-789295 

20. Langata econdar ch ol 
P.O Box 47990 Nairobi 
Tel:020-60821 

21. Mainawanjigi Secondary School 
P.O Box 69273 Nairobi 

Tel 020-6767738 

22. Moi Girls, Nairobi 
Kangethe Road 
P.O Box 43112, Nairobi 
Tel: 020- 6767738 

23. Muhuri Muchiri Secondary School 
P.O Box 41023, Nairobi 
Tel: 020-787616, 783827 

24. Mutuini econdary School 
P.O Box 24893, Nairobi 
Tel: 020 - 882988 

25. airobi Milimani ec. chool 
P. Bo: 41892, . · airobi 001 00 
lei: 020 - 2714213 

_6. 1 'cmbu High 
Waithak 1:. t, tc 
Kikuyu R 
P. Bo · 21 1 1ro i 00- -
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27 .Ngara Girls' High School 
Ngara Road Opposite Post Office 
P.O Box 31624, Nairobi 
Tel: 020-3742001, 3751218 

28. Nile Road Secondary School 
Nile Road 
P.O Box 74820, Nairobi 00200 
Tel: 020-780476,786710,78698 

29. Ofafa Jericho econdary S ·ho >I 
Ofafa Jericho Estate 
Nile Road 
P.O Box 455 0 Nnir ti 
Tel: 020-78 80, 787 _o 

30. Our Lady of Fatima ec. chool 
Kamtmdu Road 
P.O Box 20511 Nairobi 00200 
Tel: 787350 

31. Our Lady Of Mercy Sec School 
Nairobi South B Plains View Road 
P.O Box 47515 Nairobi 
Tel: 020-559790 

32. Pangani Girls Secondary School 
Juja Road 
P.O Box 30152 Nairobi 
Tel020-6760401,6760299 

33. Parkland Arya Girls High School 
2"d Park Road A venue 
P.Ol Box 42866 airobi 
Tel 020-3745908 

34. Parkland econda.I) chool 
2"d Park Road Yenue 
P. l Bo. · 42 66 airobi 
Tel 020-"'74590 

l 
R d. Riruta 

rur 
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36. Pumwani Secondary School 
Gen'waruinge Street Eastgleih 
P.O Box 16364 Nairobi 00618 
Tel: 020-8560303 

3 7. Ruaraka High School 
Off Outering Road 
P.O.Box 57378, Nairobi 00618 
Tel: 020-8560303 

38. Ruthimitu ccondary 'cho )I 
Kikuyu Road 
P.O Box 53399 Nairobi 
Tel: 020-387 150 

39. StGeorge' Secondar cho 1 
Dennis Pritt 
P.O Box 11635 Nairobi 00400 
Tel: 020-2719857 

40. St Teresa Boys Sec School 
Juja Road 
P.O Box 71324 Nairobi00622 
Tel: 020-6760651 

41. State House Girls High School 
State House Road 
P.O. Box 30252, Nairobi 
Tel: 020-2724125/6 

42. St Teresa's Girls High School 
Juja Road 
P.O Box 71417 airobi 00622 
Tel: 020-2724125/6 

43. Uhuru econdary chool, 
P.O Box 17083 airobi 

Tel: 020-784646 

cho l 

1 n 

.· 

71 



45. Embakasi Secondary School 
P.O Box 7465 Nairobi 

46. Ruthimu Girls Sec School 
P.O Box 10598 Nairobi 00100 
Tel. 020-3877588 

District Schools 
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