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ABSTRACT 

The major purpose of this study was to document the extent to which secondary schools 

use benchmarking and establish whether those that use benchmarking have realized 

improved performance in KCSE. To achieve this purpose, a survey was done to collect 

both primary and secondary data. A sample of thirty five (35) secondary schools was 

randomly selected. Thirty one (31) secondary schools responded, a very high response 

rate of 86 percent. The study was carried out in Nairobi Province. The data was 

collected using questionnaires administered to deputy head teachers and deans of studies 

of the participating schools. Analysis was done using statistical package for social 

sciences (SPSS) and presented in the form of percentages, means and frequencies . 

The study revealed that most secondary schools practice benchmarking to a very large 

extent in areas such as discipline, parental involvement, motivation, leadership, teaching 

and learning resources The major drive of adopting best practice, from high performing 

schools is to: improve performance, create a culture based on improved pcrfonnnncc 

outcomes, inject best practices into the operation of a school, get the best out of stafl~ 

processes and programmes and lastly provide quality education. The thrc • most cnticnl 

factors influencing the choice of benchmarking tool. are: the objecttYes to be nchic\ cd, 

time and resources available and compatibility ' ith local conditions nnd the school' 

processes. 

'J he research further e tabli hed th t 

improved p rforman 

point ov r th I 
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The researcher recommends that school managers should consider the objectives to be 

achieved, time and resources available and compatibility of best practices to a school's 

processes before embarking on a benchmarking exercise. Parents should also cooperate 

and support school programmes. The Ministry of Education should come up with a 

formal structure, which could assist school managers to systematically and continuously 

adopt best practices from high performing schools. This will eventually lead to improved 

performance of students in national examinations. 

For further research, the researcher recommends a similar study should be conducted in 

other companies outside the education sector to determine the extent of using 

benchmarking as a performance improvement tool. This study was done in one province. 

There is need to replicate the study in other provinces in Kenya. Future studies could 

include other factors that affect performance other than benchmarking. 



CHAPTER ONE: INTRODUCTION 

1.1 Background 

There are various definitions of benchmarking. Thompson and Strickland (2003) define 

benchmarking as a tool that allows a company to determine the manner in which it 

performs particular functions and activities which represent industry 'best practices' when 

both cost and effectiveness are taken into account. Benchmarking is therefore a systematic 

search for best practices. School benchmarking refers to a search for best practices through 

the systematic and continuous study of the best available teaching and learning processes 

from other better performing schools and using them as a standard for improving the 

school ' s own processes (School Management Consultants, 2004). 

In this regard, benchmarking is a technique of injecting best practices into the operations 

of a school, which will lead to uperior performance through emulating the performance of 

other leading schools and continuou ly implementing appropriate han~cs The object iv~; 

is to create and sustain excellence ( chool Management Consultants) In the globnl murkcl 

for education, there are competitive advantages in establishin~o~. and maintaining a 

reputation for providing good quality education and hi ,h academic standards (Jack 'on, 

2001) . 

·or school to be able to pmvid 

educational proce · nd p 

mce pub lic ch 

mere in '' b 

to im pr 

int II 

II 

1 

t: uc. ti n th ' tlt: d to benchmark their 

b th:r p .r <.nnin) one!\ ountr ' id . 

IS 

I p1 i11<. ip tl "ht) "i h 

ttitudt l mimi th,tt is 

111\ II 

lu 



Benchmarking is therefore a strategic approach to getting the best out of people, processes 

and programmes in a school. Its basic purpose is to expose the school principal and staff 

members to different ways of doing things so as to encourage creativity and innovation in 

all educational functions (School Management Consultants, 2004). 

Every year after KCSE results are released, many schools which perform poorly begin to 

ask themselves where they went wrong and how they can improve in the current year. 

Self-improvement in itself is not sufficient. Instead of concentrating on self-improvement, 

they can study best performing schools and adopt best practices (Kotler, 2003). The goal 

is to study how best performing schools carry out specific educational functions and use 

the information gathered to effect internal changes to improve performance to the same 

level or if possible exceed high performing schools. 

Thus, the power of benchmarking lies in the impetus it might give to 'breaking the frame' 

and conceiving new ways of meeting and beating the performance of the best (Johnson and 

choles, 2003). Benchmarking enable the school principal to create targ ts that arc high 

enough and those that can help create a culture ba~cd on impro' cd pcrlormnncc outcomes 

(School Management Consultants, 2004). Target give meaning to pedbnnancc m •asm •s 

and assist in driving the organization toward , continuous improvement. Target · ·hould be 

challenging, attainable, geared tm ard the customer (student) md consistent "' ith the 

mission and objectives of the chool (Kyun u .:!00~ 
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1.2 The link between Benchmarking and Performance 

A school which intends to improve its academic performance should focus on improving 

specific education functions. This means that school principals need to understand 

performance standards; what constitutes good and poor performance and benchmarking is 

widely used in this understanding. Similarly, performance measures, such as efficiency 

and effectiveness of a school, can be compared against similar measures from other 

schools. This analysis uncovers best practices that can be adopted for improved 

performance (School Management Consultants, 2004). 

According to Johnson and Scholes (2002), the power of benchmarking lies in shaking 

school principals out of the common belief that improvements in performance arise from 

gradual incremental changes in resources or competences. This is far from truth in regard 

to challenges faced by organizations in the twenty first century Public schools face threats 

from private schools that achieve dramatic performance by ensuring performance 

tandards are not compromi ed. 

For service organizations like high chool , the i. sue of impro ed pctltmnunc f{)t all its 

educational functions shift the general le el of e ·pcctations of ·tudcnt · from other 

schools. Benchmarking can be u ed to port opportunities that dnmat icall out pet fonn 

high performing school that are particular! ' c.ompctent , t ~.:ert in , cti iti ·s (Johnson and 

Scholes, 2003). 
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1.3 Secondary Schools in Nairobi 

Provincial and district schools in Kenya enroll the majority of students who qualify for 

secondary school education. This is because there are only ten national schools in Kenya. 

Most provincial secondary schools have great disparities in performance despite 

availability of similar resources and admitting students of equal entry scores. The current 

system of education in Kenya popularly known as the 8-4-4 system consists of eight years 

of primary education, four years of secondary education and four years of university 

education. 

According to the Ministry of Education Master plan on Education and Training (1997 -

201 0), secondary education is the most critical since at the end of their four years in 

school, students sit for KCSE examinations Performance in this exam is used for 

selection into university and institutions of higher learning Students who successfully 

complete higher education join the job market where they can utili ze their skill , 

knowledge and competence Kenya ' education sy tcm 1. , o much c. amination-oricntcd 

that right from primary chool, the pupil i made to und rstand that su cess onl com s 

when one is able to competitively pa well in all national e aminations (B ·tt. 198o). 

The demand for quality education in Ken •a i. th rcfore crucial nd has led to tifT 

competition among secondary chool both public nd priv h: l his i · becaus • quaht nnd 

affordable education form the indO\ · o h pc 01 P \crt c die tion and combatin.' other 

evi ls in ociety. It c ntri ut mi ' fO\ th nd c. panston of 

employment opportuniti 
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(Njuguna, 2004). Kenya Institute of Education (K.I.E.) is charged with the responsibility 

of curriculum review and development. 

The Teachers Service Commission (T.S.C.) is charged with the responsibility of hiring, 

posting, transferring, retiring, firing and remunerating teachers in both primary and post 

primary institutions. Olembo (1992) observes that where an individual or group of teachers 

is dissatisfied with the action taken against them by the Commission, they can appeal 

through the Kenya National Union of Teachers (KNUT).The Kenya Education Staff 

Institute (KESI) was established through the assistance of World Bank to facilitate 

professional growth of education personnel. Its major objective is to provide in-service 

education to teachers and education administrators (Olembo, 1992). 

1.4 Performance in Secondary Schools 

For many years, examination have been accepted as an important aspect of our 

educational system. They are u ed as the main ba i for judging tudents ability and as a 

means of selecting students for higher education and employment (Mu Ia, I 90) At th 

end of 8 years in primary chools, the pupil. are meant to sit forK PE c. uminut ion, , hi h 

will enable them join econdary chool. Tho e' ho attend secondar: s 'h ol ·i t fo1 K 'Sb 

at the end of four years. KC E i a e important component of our education · stt!m and 

can be used to rai e a well a an wer man ' que._ tion~ of pwf ssional nature (bducation 

Insight, 2006). 
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experience. Selection criterion of candidates joining form one has been cited as one of the 

reasons behind performance disparity in secondary schools. Poor performance in most 

schools could also be attributed to poor time management and lack of a developed result 

oriented culture (Education Insight, 2006) 

The poor performance of students in KCSE has drawn the attention of the government, 

educationists, teachers, administrators, researchers, parents and even students. According 

to Eshiwani (1983), poor performance leads to undesirable wastage through dropouts and 

repeaters. It also denies pupils the continuation of schooling through the formal system of 

education. Several factors have been cited as crucial in determining the performance of 

students in KCSE exams. Some of these factors arise from the process of teaching and 

learning, others from the home environment while others from candidates taking the 

examination. This study focuses on the teaching and learning process and other related 

factors such as discipline, leadership, motivation and parental involvement. 

• hiwani ( 1993) argue that school resourc s such as school administration and 

management, text book , phy ical facilttie · teacher charactcnstics and student tl'nits 1\t 

major factors contributing to poor performance. Olembo (I 77) noted that th • quultl of a 

head teacher in a chool matter in tudent ' performan He r )uc that th v u th h •ad 

teacher structures and ad mini teL the chool hi. relat ion hip "ith teachers and student 

has a strong effect on tudent ' p rfonnan ~.: . Hen~ , th~.: import, nee of the head tcachet 

being actively in ol ed in the t hin min s. h) comparing ducattonat 

fun ction in hi ch 1 to th hi l: nnot l " und 1 st nn ted 

While the e f1 ct 

p 

th 

., h 

nt 

n 

n m lk iti 

ll Ill 



The table below indicates a sample of schools that have consistently done well in KCSE in 

the last five years and could be used as a basis of comparison. 

Table 1:1 Nairobi Province KCSE Results for Selected Schools 2001-2005 

MEAN SCORE 
-

N arne of School 2005 2004 2003 2002 2001 

1. Starehe Boys Centre 10.441 10.574 10.549 9.859 10.233 

2 Precious Blood -Riruta 10.241 9.966 10.764 10.663 10.205 

3 Kenya High School 9.929 9.515 9.242 8.990 9.234 

4 Pangani Gils School 9.735 9.299 9.540 9 .381 9.360 

5 Lenana Boys School 9.218 8.525 8.386 8.684 8.320 
r-

Moi Forces Academy 9.054 8 747 6 8 404 8.696 8.527 
~~-

7 Nairobi School 8 514 8.878 8.825 8.934 8.301 

- 8 - "Moi Girls School 8.444 8 749 8.367 
- 811 -8 191 

- chool 8.333 5 7 7)8 - -· 
9 t. eorge' cc 5 0 8 

Buru Buru Girl 7.993 
1- I· - 79·1 -10 chool 8 .. . I 5 0 8 

ource: Kenya econdary chool Head ciation; _oos K S ~ Result · nul ·ts. 
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1.1 Statement of the Problem 

For several decades now, the best performance in the national examinations has remained a 

preserve of some schools. Every year when the Kenya Certificate of Secondary Education 

results are released it is not surprising to find 'traditional academic giants' taking a leading 

position. Most of these schools are mainly national schools, leading private schools and 

selected provincial schools. The disparity in performance has always elicited sharp 

reactions from parents and educationists seeking to understand the reasons behind the trend 

and what should be done to improve performance in all schools. Similarly, schools that 

perform poorly are concerned about the position they take and many desire to work hard 

and appear among the top ten nationally. This has led to a number of schools resorting to 

benchmarking to identify what the high performing schools do in order to improve their 

own performance. 

Although orne cholar ( chool Management onsultant. . 2004) have nrgu d that 

benchmarking must be de-linked from student' . level of a hie m nt , c id nee on the 

ground indicate a po ible link between nchmarkm and acnd mi · p 1 fmm 111 • in 

KC It is not uncommon to find principal of variou · ho Is •isitin hi d1 t 'I form1n 

chools to borrow bet practice~ in the hope that thi ma.' hcii imprm • thcit O\ n 

performance. Indeed e eral hoot haH~ te titicd th t t cn hm ukin!l, h \ h lpcd th m 

improve educational function 

work ha been done fo u in 

H w 

llcnt r ult Unft)ttunatd no 'mpiri al 

nd 1 crfot m·m' . 



checking with related companies. The Toyota production system is seen as a precursor of 

benchmarking. 

Various studies, reviews and reports by the Ministry of ducation in collaboration with 

development partners have been undertaken. llowever, mo t of them are of a general 

nature and lacking in analysis. They do not provide clear and pecific intervention 

measures to address the concerns of the education sector. Others have come up reports on 

changes that need to be implemented without involving those who are to implement. 

Findings from other reports (Kamunge Report, 1980) have not been accepted. Since 

benchmarking is done by teachers and students who practically study best practices and are 

involved in implementation, it is an effective way of securing commitment to effecting 

changes in the school. 

Viewed in thi light, benchmarking i on of the wa . . condary chool can realize 

improved performance y t mo t ch Is ar not awar ofth t hniqu and ft war u. ing it 

informally. l·or man rea ns teacher in sccondar s hools t nd to sp nd longct in th 

arne in titution and the need opportunitic to compat nd c mtt ·tst tcachin mcthn Is 

which would lead to the de elopment f qu lit edu Him (Bt nnun, I q ). h11 in ·t·tn · ; 

the introduction of entry e ·am at th ,\ll id ·t opi d fi m 

variou chool to enable tudent re L o r th h lid ttl dtm n fn t on 
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1.2 Objectives of the Study 

1. To determine the extent to which secondary schools use benchmarking. 

2. To establish whether secondary schools that use benchmarking have realized 

improved performance in KCSE. 

1. 7 Importance of the Study 

1. This study will provide insight into the benefits of using benchmarking as a 

tool for improved performance in secondary schools 

2. Research findings will also stimulate further research into vanous strategies 

that can be used for continuous improvement in schools. 

3. Educators, school principals, teachers and students will benefit from the findings 

and recommendations of this tudy in electing best practices that can be adopted in 

secondary school . 



CHAPTER TWO: LITERATURE REVIEW 

2.0 Introduction 

This chapter is organized into the following sub-sections: the concept of benchmarking, 

the benchmarking process, benchm.a,rking practices, benefits of benchmarking, constraint 

of benchmarking, performance in high schools, factors that affect performance and the link 

between benchmarking and performance. 

2.1 The Concept of Benchmarking 

The term benchmark was originally used in surveying to denote a mark on survey peg or 

stone that acted as a permanent reference point against which the levels of various 

topographic features could be measured. Its purpose was to denote excellence or a mark' of 

distinction in a product or ervice (Jack on, 2001) Benchmarking came into fashionable 

u e in the 1990' to describe performance a ment and tmprovement. Tt ha ince pread 

from it North American origin to man c untric. of th ' orld In du nti n, 

benchmarking wa fir t not d in nited m higher cdu < tion ' ith rdcn:ncc to 

standard of tudent (Jack n, 2 0 I) It ha n rcco nized b ·omt titi 01 unttllttons 

as a process of maintaining continu u im r em nt throu h c mination, m "t ·ut m nt 

and adoption of internal and e ·temal practic .. chool tanagemcnt on ·ultunts. 00 ). 

A benchmark i a tandard b 
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Summers (2000), benchmarking can be done at several layers of complexity. A company 

that hopes to learn how they are currently performing does a perception benchmarking 

assessment. This type of benchmarking focuses on internal issues, seeking to answer 

questions related to the management and quality improvement proce s. 

Companies seeking ISO 9000 award or national quality award may choose to perform a 

compliance benchmark assessment. This in-depth benchmarking process verifies a 

company's compliance with stated requirements and standards. An effectiveness 

benchmark assessment, investigates the effectiveness of the quality system a company has 

designed and implemented. The fourth type of benchmarking assessment deals with 

continuous improvement; it puts into place systems that support continual improvement on 

a daily basis. Comparing one's performance against those companies judged best in their 

field could be a powerful tool of improvement. This i the kind of benchmarking that thi 

study wishes to undertake. 

The practice of benchmarking i wide! us d b major s n ic otgani;:ntions su h s: 

hotel , bank , tran port companie ho pita! airlin s and man ' otht:rs. It is I gal an 1 
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Table 2.2 Difference in Performance between Schools that 

Benchmark and those that Do Not 

Performance 
Becoming competitive 

Without benchmarkin 
The school is internally 
focused. 

Any change occurring is 
evolutionally in nature 

With benchmarkin :1 
The school has a better ...., 
understanding 

competitiveness; 
Acquisition of new 
ideas is from proven 

ractices 
Education best practices Availability of few solutions; Availability of more 

options; Superior 
performance of many 
Activities and rocesses. 

Defining customer 
(student) requirements 

tablishing effective 
goals and objective 

Developing true 
mea ures of 
performance 
outcome 

ourc 

2. 2 'I h . B n h r 

Frantic catch-up activity 

Based on the chool's history; 
Based on perceptions, 
which may be biased 

Based on existing 
educational reality; 
Based on objective 
evaluation ---+-

Lacking external focus ; 

Reactiv to , ituati n s; 

n uh nt B n hm 1 111 • .... 004 



support the organization's overall mission, goals and objectives (Summers, 2000). Camp 

in Main (1992), recommends that the benchmarking team should be made ofthree people, 

while one asks a question, another takes notes and the third thinks of the next question. 

Once areas that need improvement are established, the organization can determine 

performance measures; factors for the company to remain competitive. These factors will 

be supported by standards, procedures, processes and behaviours (School Management 

Consultants, 2004). Effective benchmarking is done with the customer in mind, both 

present and future. It is therefore important to collect data regarding the customer's needs 

and determine areas of priority. Summers (2000) suggests, information concerning 

internal and external customers and their inputs is vital to achieve an understanding of a 

system under study. 

The next step in the benchmarking proce i to determine who the organization wishes to 

compare it elf with. The choice can b mad by con idering the activitic. and op rations 

under investigation, the size ofthc compan , the types of custom rs, t p s of transaction 

and other factors . Method u ·ed for collecting data ma include discussions and 

brainstorming to uncover related be t practices. Once th data is coli ctcd, it should b 

analyzed for consi tency, relevanc ·, organization and complctcn •ss. 1 he b •nchmurking 

team hould be able to generate a cl r pi ture of" h r th~ omp m: ·tands, idcntt!\ mg 

gaps and priority area that need improv m nt . 
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the existing and desired levels of performance is then documented. The final report, which 

includes recommendations for improving the process, becomes a working document to aid 

the continuous improvement process. 

The best way to benchmark is to make continuous improvement in small steps This 

ensures that the competition does not overtake the organization adopting this strategy 

(Arendt, 2006). Leandri (2005) makes a similar observation. To have an impact, best 

practices must be regularly disseminated and applied when an organization is faced with a 

business challenge to avoid reinventing the wheel. 

2.3 Benchmarking Practices 

Benchmarking is based on adopting best practices. These are means by which leading 

companies have achieved top performance and serve as goals for companies striving for 

excellence Leandri (2005} argues that adopting be t practices to your specific needs can 

dramatically afTect performance leading to breakthrough that .a e tim , improv quality, 

lower cost and increa e revenue. 

Andersen, Kearney and Perrin (2005) have ·et up groups of compuni •s that b 'nchnuu k 

each other regularly. Member can hare information ab ut b st pructi ·cs " ithout ·ourcc · 

being identified . For in tance. man ' comp nie ar id t 1 haY~ 'i itcd Ford to determine 

how benchmarking improved th h ndl in ' of unh l h: (Po\\c.:rs :2004). 
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educational functions such as school administration, mode of service delivery, parental 

involvement, motivation, discipline, teaching and learning resources. 

2.4 Benefits of Benchmarking 

The primary benefit of benchmarking is the knowledge gained as to where a company 

stands when compared against standards set by its customers, itself or national certification 

requirements (Summers, 2000). Robert Camp who pioneered benchmarking at Rank 

Xerox combined the process of "finding and implementing best practice" with the reason 

for doing it to improve work processes that would satisfy customers. One of the benefits of 

benchmarking is that it enables a firm to cut costs of production. Kugler (2006) observes 

that organizations which evaluate and measure program costs, attachment points, market 

capacity and retentions; ensure cost reduction and minimum losses 

Benchmarking offers a way of identifying "better and smarter" ways of doing things and 

understanding why they are better r smarter. On its tirst attempt at benchmarking, X ~ro. 

discovered that the best way to cut down on costs was to stud comp tttions ' costs nnd 

processes. Xerox ucce · fully adopted Japanes mnnutnc.tull.:t's b st ptncti ~s , ith 

considerable succe ·s. ·imilar tud as carried out on Bean s tirm that outfits th 

outdoor et. It wa revealed that the ret behind b •an's succes ' as bused on intelligent 

planning and u ing the right kind of computer flwn~t~ to fultill otders quickly and 

accurately ( lain, 1992 . t. John ho pit I i mplc.: of ho\\ bendunnrking llld 

related practice have 
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One of the key indications of successful organizations is financial performance. Financial 

performance defines how well a company is performing but does not explain why it is 

performing that way. Benchmarking can answer this kind of question as organizations 

compare processes and identify performance gaps and areas for improvement. 

Benchmarking can also be used as a goal setting process to achieve improved performance 

and learning (Venetucci, 1992). It is an effective tool for planning and implementing 

change processes that lead to organization improvement when knowledge gained is 

converted into a detailed action plan to achieve competitive advantage (Pryor and Katz, 

1993). Benchmarking speeds up an organization's ability to make improvements. 

Managers can eliminate trial and error process improvements. 

Practising benchmarking focuses on tailoring existing processes to fit within the 

organization (Boxwell in Lankford 1997). Leandri (2005) make a similar observation. 

The idea of looking outside one's industry for cr ative in. piration and breakthrough ideas 

is one of the most intriguing benciits ofbcst practices and a kc •cason wh the study of 

the best practices remain a vital trateg tor business impro\'ctm:nt. B ·lk (">000) mnk s n 

similar observation by finding example , of upcrior perform IIH.:c in othct orgunizutions 

and understanding the be t proce ·es and practice driving that pt!tli..1rmancc, organizations 

can improve their own performance and t ilt r the , mpl to their o\ n situation . 
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2.5 Constraints to Benchmarking 

Benchmarking can only be effective if a firm chooses meaningful comparisons and the 

measures to apply. If this is not carefully done, the results could be more damaging than 

helpful to one' s business (Dairy Farmer, 2004). Benchmarking is not easy. It required 

making breakthroughs and half-hearted managers may not succeed in using this strategy. 

Benchmarking can only be effective if organizations are willing to share information on 

best practices. Some organizations prefer to hoard information so that others . do not 

outperform them (Leandri, 2005). Similarly, it is not easy to identify a willing partner to 

participate in the benchmarking exercise. Most companies fear they could lose their 

competitive advantage if they shared information Another difficulty experienced is that 

benchmarking often ends at the analysis stage with no steps being taken to implement the 

best practices identified Thi may occur for a number of rea ons such as short term cost, 

stafT morale, perceived difliculty and these often relate to organizations ' size and 

complexity. 

In chool etting, some of the con traints of benchmarkin includ the fblkn m : 

Mechanisms of the proce may o er hado' the benchmarking function .md ma · r suit in 

changes in education outcome that ar unintend d nd 

imilarly, if the general purpo 

of trategie that are fla ed nd 
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2.6 Factors that Affect Performance in Schools 

2.6.1 Parentallnvolvement 

Parental involvement in the students work has been identified as a factor that allects 

students' performance. ln a study done by Kapila (1976), a positive association between 

parent's participation in the child' s study conducted on 571 standard seven pupils from 

four different regions (Nairobi/Kiambu, Mombasa!Kwale, Kisumu and Meru) tbund low 

and negative relationships between parent's support and pupil's performance in CPE and 

KCE examinations. 

A study by Comer and Haynes in Ndiritu (1991) report parental participation in a child's 

education as essential for effective learning and teaching. A school provides learners with 

opportunities for positive interactions with adults (teachers) and other school children, 

which can be transferred to the learner's home environment. Parental participation has also 

been . tre ed by Griffin (1996). He pointed out that parental involv ment i an important 

clement in learner academic achievement and this is consistent! corrdntcd ' ith high 

academic achievement. ·1 he amount of work a teacher ts supposed to do while in school 

hinders meaningful relation ·hip with children a ' the lCUChCI fo lJ'\CS Ill I II th' pupil 

than on the child (Brennan, 1995). on tant parental involvement is thcr fore nee ssar ·. 

tudies by Kapila ( 1976) in 
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performance exists. Parents' level of education has also been cited as being related to 

students need to achieve. In a study by Kitivo in Ndiritu (1999) the relationship between 

secondary school students need to achieve and the educational level of their parents was 

analyzed . Results from the study indicated a significant and positive correlation between 

parents' level of education and students' desire to excel. 

One of the ways in which parents can get involved in school activities is through Parents 

and Teachers Association (PTA). The increasing need for PTAs has been brought about by 

reduced government funding of schools and the introduction of cost sharing in financing 

secondary education. Effective parent involvement can be enhanced through closer 

cooperation between parents and school management. The school must convince parents 

that they are meeting their objectives by maintaining good discipline and high academic 

standards in order to enjoy more support from them (Okumbe, 2001). Maintaining a close 

relationship with parents and taking time to explain different a pect of the school will 

rc. ult in a cordial and trusting relationship (Bakhda, 2004) Par nL want to be ns.ured that 

their children arc in the hands of people who arc committed to their academic, physi nl nnd 

spiritual growth. 

2.6.2 Di cipline 

One of the goal of education i to tran mit kill kno\\ I du.l: norm md values fnJm 

generation to generation and to enable stud nL mn i I 1 r on lit ies 'I hu. 1-:..shi" ani 

(I 993) note 'education im t i 1izin :J in j, idu Is t tat into th 'ir "l' ·ict •, to thn~tion 

adequatel within it wh n th 

an in trum nt for con i hildt n or 

\lllllll 

II I hl if 
. 
II\ 



maintained over the years (Education Insight, 2006). During orientation, new students are 

given some critical lessons on the importance of proper attitude in life. Students require 

discipline for positive social development and for adequate educational progress. lf a 

school has disciplinary problems, it is likely that its academic results will be afTected 

negatively. It also affects the morale of the teaching personnel (Yator, 2003). 

In the absence of discipline most secondary schools are bound to experience problems 

such as: drug abuse, disobedience, defiance, truancy, absenteeism, failure to complete 

homework, theft, fighting, bullying and eventually mass failure in national exams. This 

will serve as a big obstacle to improved performance (Muchiri, 1998). Wangai in Yator 

(2003) suggests that cases of student unrest could be reduced if head teachers were to hold 

consultations with students. She adds that proper and effective communication between 

teachers and students is the only strategy for attaining set education goals. Kyungu in 

Birundu (2003) argues that schools are expected to be places where growth and 

development of an individual occurs . chool going children should learn how to live in 

unity and harmony. It is the re ·pon ibilit of th school to provide an l:nabling 

environment where such virtue' can be nurtured. When indisciplin occurs, it cmascs 

disruption to the learning proce ·. 

chool prefect play an important role in enhan in di iplint: in tht: ~.:hool \ccordin to 
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to influence another person to go beyond the boundaries of psychological requirement. 

Students should be able to exercise self-discipline without necessarily being conscious of 

punishment that comes because of breaking rules. Teachers also have a role to play in 

enhancing discipline. They should support administrative measures put in place to enforce 

discipline. This includes upholding school rules and regulations. Teachers should be 

committed, conversant with students' behavior, consistent and communicating (Binmdu, 

2003). 

2.6.3 Leadership 

A number of management practices are essential in the smooth running of a school. These 

include: supervision, staff empowerment, communication, leadership, resource allocation 

and utilization among others. Supervision enhances group efficiency and effectiveness, 

empowerment leads to increased productivity and creates positive work attitude, 

communication ensures employees are conversant with their job requirements, resource 

allocation ensures that work patterns arc not interrupted and lead r. hip provides direction 

others need to follow (Mwihaki, 2005 ). 

'chool administration play a crucial role in academic p rfo11nan · in s ·hoots. Gt iflin 

( 1996) argue · that chool ad mini trat r ha e a dir t b rin , on th tchi • "mcnt or th 

learner becau e they have a ke I rol of c rdin HimJ., dir din~ nd n. ilitating th 
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goes to the head teacher who interprets national policies, executes curriculum programmes, 

ensures students' welfare is maintained, provides resources and maintains effective 

community coordination. 

Somerset and Makau (1980) carried out a study on some schools in rural areas and in 

Nairobi . In their study, they found a strong correlation between the quality of 

administration and student' s performance in CPE. This is because the quality of leadership 

determines the output of these institutions. Good leadership involves motivating all 

individuals in the work place; both students and teachers, team building, promoting staff 

development, confidence and communication (Birundu, 2003). 

According to Yater (2003), each school manager should have clearly defined philosophy 

and mission on which to build organizational goals to be achieved. Krug in Yater (2003) 

observes that good schools are di tinguished from others by their clear understanding of 

their goals. chool principal ought to en. ur that th curriculum, all s hool proj ct . 

funding, co-curricular activitic. and all related factors ar geared to\ ntds 1llllillin!J, th 

mission ofthe chool. 



2.6.4 Motivation 

Motivation can be defined as the process of satisfying the needs and motives of an 

individual in order to inspire him to work efficiently, willingly and enthusiastically 

towards the achievement of desired goals. Motivation leads to job satisfaction, which 

focuses on employees' attitudes towards their job. 

Locke in Lukuyani (2002) argues that people join and stay in an organization for various 

reasons and varying levels of expectation. The outcome and rewards they receive at work 

can either be intrinsic or extrinsic. Intrinsic rewards include factors such as satisfying 

relationship with other fellow workers, considerate supervision and work that is both 

meaningful and challenging. Extrinsic factors refer to pay, promotion and fringe benefits. 

The employee will weigh both intrinsic and extrinsic rewards carefully, if they meet or 

exceed expectations, the employee will be satisfied with the job and remain in the 

organization and give optimum service. 

The Master Plan of Education and Training ( 19 7 - 2010) focuses on ka hct ' s mor 1 nd 

motivation. Among it · recommendations are: improvement oftcachtt\ mutctinls, tc \ hers ' 

remuneration and ·pecial allowance given to te hers ' ·orkin in hatdl'hip at "lS. 
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expectation is met. It also depends on better promotion methods, recognition, chances of 

advancement, house allowance for married women and loan privileges. 

2.6.5 Teaching and Learning Resources 

Benchmarking is a goal setting process. As goals are set, the resources needed to achieve 

them should be determined. The availability and prudent allocation of adequate resources 

determines whether organizations will achieve their goals. Similarly, availability of 

education materials has a major bearing on education outcomes. These materials should be 

up to date, staff development should be enhanced, time management and a conducive 

learning environment needs to be created. 

Provision of new methods of teaching and learning technology is also necessary. In his 

study on factors that affect performance in western province of Kenya, Eshiwani (1983) 

found out that inadequate school re ource such as cla size, te. tbooks, school 

adrnini tration and management, library and laboratot are : m of the major fa tor 

contributing to poor performance. However, a number of well quipp d schools still lind 

them elve trailing contrar to p pular belief. 'orne ot the hi hi . pet r )[ 1\llll s h{)nls do 
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Mukoya (1997) observes that although the teacher plays a great role as a resource in the 

teaching and learning process, evidence shows that for effective learning, the teacher has to 

make use of resources other than himself. Gecaga in Mukoya ( 1997) notes, "facilities 

seemed to influence performance. A school with good facilities seems to produce better 

results than one with inadequate facilities" . This shows there is a relationship between 

school facilities and performance. Participants in the workshop organized by the Ministry 

of Education (1995) agreed that lack of adequate and appropriate facilities is a factor that 

greatly influences performance in our schools. The use of teaching and learning resources 

serves as a way of involving the learner in the learning process; he or she becomes a 

participant. Students learn better when exposed to real objects they can identify with. 

Teaching and learning resources also make a lesson interesting. 

2. 7 School Performance 

Performance can be defined a the record of outcomes achieved (Armstrong, 1999) 

Oxford -:.ngli. h dictionary defines performance a. the accomplishm nt , e.-ccution, cnrr ing 

out anything ordered or undertaken •·or the purpose of the cuncnt stud • pcrl'lmnnncc cnn 

be defined a · the outcome of work because th provide. th stron st ltnkn c to th.: 

·trategic goal of the organi:~Attion cu tomer satio::fuction nd ·onomic ·onttibulton 

( rm trong, 1999). 
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scorecard combines both qualitative and quantitative measures, acknowledges the 

expectations of different stakeholders and relates an assessment of performance to choice 

of strategy (Johnson and Scholes, 2002). 

The balanced scorecard allows managers to vtew performance in several areas 

simultaneously, while forcing them to focus on those measures, which are mo t critical to 

the organization' s competitive agenda. Kaplan and Norton (1996) who originally 

developed the balanced score card, suggested four performance measures each taking a 

different perspective: financial , customer, business process, learning and growth. Firms 

can put additional perspectives to meet their requirements, ensuring that they do not lose 

the clarity and conciseness of presentation, which is one of the major benefits of the 

balanced scorecard.According to the Koech report (1999) the search for quality in 

education involves the process of continuous improvement towards levels of excellence. 

In thi s connection, education improves an individual 's acce to self and paid employment 

promote. political awarene . and participation, faci litate the achicv mcnt of g nd r 

equi ty. 

A number of indicators for qualit · a surance m ducation includ · attainment or 
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and their enforcement internally and externally.According to the Ministry of Education 

Report of the Sector Review and Development (2003), performance measures of quality 

schooling are: literacy, greater cognitive abilities and better student performance. The 

Kenya system of education is too dominated by examination; qualities such as diligence, 

confidence and promptness are not emphasized. The examinations are used for selection 

and certification purposes, the result being schools tend to ignore other aspects that are not 

tested but are stipulated in the curriculum. 

A number of researches have revealed various factors that contribute to poor performance 

in secondary schools. According to the Ministry of Education Report on Sector Review 

and Development (2003), inadequate preparation of candidates is perhaps the main cause 

of poor performance in examinations in Kenya. This arises from insufficient teaching and 

learning materials especially textbooks. Poor performance is also affected by poor 

coverage of the syllabus, candidate not having enough time for revision and their inability 

to interpret examination questions correctly. 

Similarly, the 'cope of the curriculum has b n cited as a maim !actor in nmination 

performance ince the inception of the t m. 1cDonn 11 in Kar iuki (200 ) 

indicate that performance mu t be mea ur d ac urntelv and system ltic,\lly so that t ·wards 
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identified as a factor that affects students' performance (Kapila, 1976). Students require 

discipline for positive social development and adequate education progress (Muchiri, 

1998). The quality of leadership determines the output of a school. Similarly, availability 

of educational materials has a major bearing on educational outcomes. 

2.8 Benchmarking and School Performance 

Research done across various industries indicates that many organizations have used 

benchmarking in order to comprehend what practices are needed to meet international 

operational standards. A research conducted among 600 European manufacturing sites 

indicates a link between benchmarking and operational performance (Voss et al, 1997). 

Xerox, which pioneered benchmarking, improved its cost of its production and system of 

processing orders after it benchmarked various industries (Main, 1992). 

, t John Hospital a Springfield Ill-ba ed regional health care centre turned to 

benchmarking and bu inc rnanagcm nt p rtormanc ftcr ·p n ncing ft c cars of flat 

financial performance. 1 he result a Her l\ o cars indicated that b nchmnrking nnd other 

related practice · have aved the hospital millions or dollars and imptov~.:d its lin \Ill.~ I \I 

performance (Powers 2004). 
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Ndiritu (1999) observes that there is a lot of variation in performance in schools that select 

students with similar scores in KCPE. Causes of variation in performance can be 

attributed to factors that enable some schools to maintain a dominant position. These 

factors can be studied and adopted by poor performing schools in order to improve their 

performance. As School Management Consultants (2004) rightly ob erve, effective 

benchmarking involves identifying the best available performance proce e on key 

education functions from better performing schools. 



CHAPTER THREE: RESEARCH METHODOLOGY 

3.0 Introduction 

This chapter describes the research methodology, which was used in the study. ll is 

divided into five sections as follows : research design, target population, sample size and 

sampling procedure, data collection method, data analysis and presentation. 

3.1 Research Design 

This study was a survey. A survey was considered suitable so that data could be colleted 

from a cross section of study units. From the findings, the researcher was able to determine 

whether secondary schools that use benchmarking have realized improved performance in 

KCSE compared to those that do not. 

3.2 Target Population 

'I he target population was all the public . condar s hoots in N, irobi pro inc A ording 

to the Kenya ccondary chools I lead A ~ociation (200~) 1 •sults ·mal sts, Nuirobi 

province ha 49 public econdar chool . 

3.3 ampling ize and ampling Procedure 
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3.4 Data Collection Method 

This study relied on both primary and secondary data. Primary data focused on 

benchmarking practices and school performance. Secondary data consisted of exam results 

the school has attained for the last five years. Data was collected using questionnaires, 

which had both closed and open-ended questions (see appendix II ). 

The questionnaire was divided into the following sections: 

Section A: Institutional profile/personal details 

Section B: 

Section C: 

Benchmarking practices 

School performance 

The respondents were deputy head teachers and deans of studies. The questionnaire was 

administered on a drop and pick later basis. 

3.5 Data Analy i and Pre entation 

'I he data from re ·pondcnts was anal zed using descriptive stattstt s su h as means, 

percentages and frequencies . 'J he . tatistical Pack 1C for , ocial Scicn cs (SP, S) wns us d 

f(H data proces ing and anal i . Pear on ' product m mcnt con ·l1tion ' 1s usl·d to ll~st 

the relation hip between benchmarking and ch ol pertorman c. 



CHAPTER FOUR: DATA ANALYSIS AND FINDINGS 

4.0 Introduction 

This chapter covers data analysis and findings of the research. The data is summarized and 
presented in the form of proportions and frequency tables. It documents the extent to 
which secondary schools use benchmarking and establishes whether secondary schools 
that use benchmarking have realized improved performance in KCSE. 

4.1 Institutional Profile and Personal Details 

This section presents a general overview of all the public secondary schools and the 
re pondents' profiles in the population of interest. 

4.1.1 Po ition lleld 
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4.1.2 Number ofYears in Current Position 

Table 4. 2 Number of Years in Current Position 

Number of Years Frequency Percentage 
1-5 Years 5 16 
6-10 Years 21 68 
11 and Above 6 19 
Total 31 100 

Source: Research Data 

Table 4.2 shows the number of years one has stayed in a position. Out of the 31 
respondents who were sampled, 68% had 6-10 years of experience, 19% had 11 and above 
years and 16% had less than five years experience in their current jobs. This is an 
indication that the respondents had a rich experience of the issues under consideration. 

4.1.3 Date of Establishment 

I a hie .f. 3 Date rif 1~.\lahlishment 

Date of Establishment Fr~quencv Percentl!&_e Before 1963 7 23 Before 1970 19 6 1 Before 1980 5 16 Total 26 100 
Source. Re ear h D ta 
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4.1.4 Category of S~hool 

Table 4.4 Category of School 

Categ_o_!Y Frequency Percentag_e 
National 0 0 
Provincial 26 84 
District 5 16 
Total 31 100 

Source: Research Data 

Table 4.4 shows the distribution of schools in three categories namely: national, provincial 
and district schools. Out of the 31 schools sampled, 26% were provincial schools, while 
5% were district schools. National schools did not participate in the study. 

4.1.5 Number of Streams 
\ 

I a hie -1.5 Numher of Streams 

Number of]_tream_! Frequency Percentnge 
Two 5 26 o-..;.__ 

Three l I 58 
Four 2 I l 
More than four 3 15 
Total 31 100 

Source: Re rch D ta 
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4.1.6 Number of Years in the Current School 

Table 4. 6 Number of Years in the Current School 

Number of Years Frequency Percentage 
Below 3 years 6 20 
Between 3-1 0 years 22 70 
Above 1 0 years 3 10 
Total 31 100 

Source: Research Data 

Organizations have a way of doing things depending on what they value and do frequently . 

Some individuals are honoured for facilitating the achievement of milestones in their 

schools ' performance in KCSE. The longer one has stayed in an institution gives him/her 

an upper hand on what students, parents, colleagues and the government expect of him/her. 

From the results in table 4 6, 70% of the respondents have stayed in their current 

institutions for 5- l 0 years, 20% have been in the schools for less than three year and 1 O% 

have stayed for more than 10 years. 

4.2 Benchmarking Practice 

4.2.1 How chool Learnt about dopting Best Practice~ 

'J'ahle .f. 7 How schools J.eamt about Adopting B • t Pra ti e ' 



There are very many sources of information and learning about best practices. The 

respondents were asked to cite how they learnt about adopting best practices from other 

schools. From the results given in table 4.10, 87% of the respondents learn about best 

practices through workshops, 77% through associating with best performing public 

schools, 58% by associating with schools in the same category. Similarly; 52% learn 

through advice they get from quality assurance personnel, 32% learn from publications, 

19% learn through correspondence and direct contact with best performing private schools, 

10% through libraries and 3% through the internet. This concurs with Voss et al ' s (1997) 

position that benchmarking increases a school ' s understanding of its position relative to 

others. 

4.2.2 Names of Schools Benchmarked 

f'ah/e 4.8 Names of Schools Benchmarked 

Name of School 
Starehe Bo s Centre 

Kianda School 
trathmore 

t-- --
Precious Blood-Riruta 
Nairobi School 
Kenya High 

Highwl!Y 
Buru Buru 
Pangani Girls 
Jamhuri 

ource: Research Data 

Benchmarking ingle out tho e practi th t h 
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organizations can improve their own performance and tailor these examples to their own 

situation. 

4.2.3 How Inter-School Benchmarking is Done 

The respondents were asked to indicate how the benchmarking exercise was done. From 

the results given, information was obtained from cross-institutional visits, the Ministry of 

Education, the Kenya National Examination Council and consultations by school 

management. Similarly, prefects gather information from best performing schools, heads 

of department visit heads of department from best performing schools and exchange ideas 

on procedures and rules. 

4.2.4 Search for Best Practices 

Table -1. 9 Search for Best Pracllces 
.---

Fr~quenc,Y Percentage Search 
Yes 16 52 
No 15 48 
Total 31 100 

Source. Re. earch Data 

Benchmarking is a systematic and continuou proce which en bl .. chool man gers to 

adopt be t practices and ub equently e tabli h perform n t nd rd in thc.:ir 0\\ 1 M.: hools 
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4.2.5 Use of Best Practices for Improving Performance 

After the systematic search for best practices, the next challenge is to develop a strategy to 

implement the best practice. The respondents were asked to indicate whether they make 

use of the information they gather from the benchmarking exercise. The results shown in 

table 4.10 indicate that they make use of this information. 

Table 4.10 Use of Best Practices for Improving Performance 

Use Frequency 
Yes 14 

No 4 

Missing 13 

Total 31 
Source: Research Data 

4.2.6 The Major Drive of Adopting Best Practices 

Table .J.ll The Major Drive of Adopting Best Practices 

Percenta__ge 
45 
13 
42 
100 

Frequency Percentage 

To improve school performance 

To create a culture ba ed on improved performance 

outcomes 
To inject best practices into the operations of a schoo 

To get the best out of staff, processes and programme 

To provide quality education 

To create and sustain excellence 

of doing 

27 

23 

20 

19 
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16 
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65 
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There are many objectives of benchmarking. The respondents were asked indicate the 

motive behind benchmarking and the responses are indicated in table 4.11. 87% of those 

sampled indicated that the major drive is to improve school performance, 74% indicated 

the drive is to create a culture based on improved performance outcomes, 65% wanted to 

inject best practices into the operations of a school. In addition; 6 L% benchmark in order to 

get the best out of staff, processes and programmes, 61% wanted to provide quality 

education, 52% wished to create and sustain excellence, 48% wanted to expose staff 

members to different ways of doing things. Similarly; 45% indicated it was due to 

increased pressure to become competitive, 42% wanted to encourage creativity and 

innovation in education functions, 36% wanted to establish operating goals and 

performance objectives, 26% wanted to achieve superior performance, as 7% wanted to 

meet and beat the performance of the best performing schools. The practice of 

benchmarking is perfectly legal and enables an organization to establish operating goals 

and performance objectives based on the best practices in the industry. This perspective is 

widely emphasized by (School Management Consultants, 2004). 

4.2. 7 Performance factors to be Benchmarked 

Table 4.12 Performance Factor.~ to be Benchmarked 

Factors Frequency Percentage 

15 4 

Mode of service delive 

Curriculum im2:.:.1e.:.:m~e_nt_a_ti_o_n_--t----;~--;-~--~~---1 
Di. ci l~in~e:..__-:--------t----::-;:--~--Jr--.~~~ 
Parental involvement 
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resources and competences, 71% indicated performance standards, 48% indicated mode of 

service delivery, 64% indicated curriculum implementation, 84% gave discipline, 61% 

gave parental involvement, 65% gave leadership and motivation of staff, as 81% gave 

teaching and learning resources. Discipline is highly rated as an important factor in 

education. This concurs with Charles in Muchiri ( 1988) who observes that discipline helps 

students do those activities that enhance their education while limiting those behaviours 

that are self- defeating. 

4.2.8 The Extent of using Benchmarking in Public Secondary Schools 

There are many factors that are benchmarked in order to improve performance. The extent 

to which these aspects are benchmarked and the resulting effect on performance differ (See 

appendix iii). The respondents were asked to indicate the extent to which their respective 

schools benchmark with other schools with respect to aspects that influence students ' 

performance either directly or indirectly On a five likert-scale, the variables that have been 

benchmarked to a very large extent with a mean of 1 (with insignificant standard 

deviation) were found to be: di cipline, effective parental involvement through cto cr 

cooperation between parents and school management, availability and prudent allocati 11 

of teaching and learning resources. 

Tah/e -1.13 7he Extent<?( UsinK Benchmarking in Public ... \'chool' 
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4.2.9 Activities Performed Before Adopting Best Practices 

Table 4.14 Activities Performed Before Adopting Best Pract;ces 

Activity Frequency percent 
Understanding the school's processes in detail 28 90 
Identifying specific areas that should be improved 27 87 
Determining whom the school wishes to compare 24 77 
itself with. 
Selecting a project team among staff members who 22 71 
can carry out this task 
Collecting and analyzing data on best practices from 22 71 
the school identified 
Developing goals and plans to implement desired 22 71 
improvements in the areas that require urgent 
attention 
Determining performance measures; factors for the 21 68 
school to remain competitive 
Collecting data regarding the students' needs and 19 63 
determining areas of_Eriority -

ourcc: Re earch Data 

Before adopting any best practice , there are many activities that need to be perform d t 

give ground for achieving et objectives. The re pendent were a. ked to indicate the 

activities that are emphasized most before adopting best practices, and the respon ·es are 

indicated in table 4. 14. 900/o of the respondent empha ized under ·tanding the chool ' 

processes in detail , 87% emphasized identifying pecific area. that _ hould be imprm ed 

77% emphasized determining whom the chool ' i he to compare th m eh es , 'it h 7 1% 

emphasized selecting a project team among tafT m mb n . rr , out this t. sk 
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(Main, 1992). The information gathered during the benchmarking experience should 

support the organization's overall mission, goals and objectives (Summers, 2000). 

4.2.10 Areas that Need to be Addressed Fully Through Benchmarking 

There are several areas in public schools regarding practices, processes, procedures and 

activities aimed at providing quality education that need to be addressed fully through 

benchmarking. The respondents were asked to indicate some of the most critical areas and 

from the research data, 90% of the respondents gave formal mechanisms for reviewing the 

quality of education and standards attained by students as the major factors. 81% cited how 

programmes and subjects are selected and approved. 77% gave admissions and entry 

standards, 74% gave the arrangement for reporting and dealing with problems. Other 

schools gave strategies for guiding and supporting students, 71% gave arrangements for 

managing actual teaching and arrangements for supervising students ( preps, extra 

curricula activities, use of free time), 61% gave rules for dealing with failure, sso/0 gave 

rules for u ing credit (Grading sy terns), cia pa mark , as 45% gave progrc. ion to the 

next class. 

4.2.11 Critical Factors Influencing the boice of Benchmarking Tool 

fable .J. 15 Critical Factors Influencing the Choice of Benchmarkmg Tools 

Percent 
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4.2.12 Difficulties of Adopting Best Practices 

There are difficulties involved in adopting best practices. From the research data, 90% of 

the respondents indicated that there are various difficulties in adopting best practices aimed 

at improving students' performance. Some of the difficulties they listed include: parents 

not being cooperative, resistance to change from teachers and students, lack of 

improvement on the part of the students. It is also difficult to involve parents who 

experience economic difficulties. Disciplining students whose parents are indiscipline is 

equally a big challenge. Some respondents cited lack of resources, absenteeism on the part 

of students, the size of the school and lastly acceptance to best performing schools. 

4.3 School Performance 

4.3.1 Rea ons for Variation in KCSE Performance 

Ndiritu (1999) observed that there is a lot of variation in performance of K de pitc the 
fact that secondary school select students with similar score in K P '. The cau cs of 

variation are attributed to certain factors that enable certain chools maintain a dominant 

position. The respondents were asked to list some of these reason . From there earch data, 

the respondents gave the following rea ons. Poor entry point negatiYe attitude of 

students, lack of fees, absenteeism and indi cipline from the tudent. · side, Jack of 
facilities, poor management of time. Other mentioned: ud nts famil · b k 1round, lad. 
of motivation, lack of role model , chool ad mini tr tion t. t tumo\ ~.:r, in d~.:qu te 
coverage of the yllabu , poor teach in ' m th d , tlkJ s htols 
in the curriculum, location ofth ch I, t h 

involvem 
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4.3.2 Effects of Poor Performance in KCSE 

Table 4.16 Effects of Poor Performance in KCS'E 

Effect Frequency Percentage 
It undermines students' chances of joining 25 81 
institutions of higher learning 
It limits the students' contribution to national 21 68 
development 

Leads to undesirable wastage through dropouts 21 68 
and repeaters 

Tt minimizes opportunities for job placement 18 58 

Total 

Source: Research Data 

The respondents were asked to give some of the effects of poor performance in KCSE and 

the results are indicated in table 4.16 Out ofthose sampled, 81°/o of respondents indicated 

that it undermines students' chances of joining institution. of higher learning, 68o/
0 

indicated that it limits the students' contribution to national development, 68~'o indicated 

that it leads to undesirable wastage through dropouts and repeater , as 58°/o indicated that it 

minimizes opportunities for job placement. The other effects given by the respondent 

included tow self-esteem, criminal activities, vicious cycle of poYerty, teachers wrongl 

discredited, no role models for tho e still in chool. It al o kill. the morale of those in 

lower classes, leads to disillusionment and e entuall de line in the 

development of a country. 
onomic 



4.3.3 What is emphasized in the Teaching and Learning Process? 

Table 4.17 What is emphasized in the Teaching and Learning Process 
Factor Frequency Percenta2e Coverage of syllabus in time 29 94 Discipline of students and staff 27 87 Teaching and learning resources 27 87 Marketability /reputation of your school 12 39 Cost of training/value for the fees paid by student 7 23 Research and development 3 10 The process of training (vocational and cognitive) 2 7 

Technology 1 3 
Source: Research Data 

For an institution to perform well , there are some aspects that are emphasized in the 
teaching and learning process, such as lesson plans, les on notes, chemes of work and 
actual teaching in class. The respondent were asked to give tho c a pcct that arc 
emphasized in teaching and learning in order to enhance the ·tudents ' performance and the 
results are indicated in table 4.17. 94% of the respondent indicated that they empha ize 
the coverage of syllabus in time, 87% emphasize discipline of ·tudents and ·tatl~ , hile 
39% emphasize the reputation of their chool. 23% empha. ize the cost of training/value for 
the fees paid by students, 10% empha ize re earch and de,·elopment, 7% em ph. ize the 
process of training (vocational and cognitive , a % emphasize th us nd pplic. tion of 
technology. 
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4.3.4 How Benchmarking affects KCSE Performance in Public 
Schools 
It is assumed that that benchmarking is an important tool in improving students' 
performance. The respondents were asked to give the school mean grades in KCSE for the 
last six years. This was intended to test whether schools that use benchmarking have 
realized improved performance in KCSE. The results are shown in table 4.18a (See 
individual results in appendix IV). 

Table 4.18a How Benchmarking affects KCSE Performance 
SCHOOL Benchmarking Extent A vera2e Score 
School 1 1.0323 4.583 
Schoo12 1.3667 9.341 
School3 1.3871 6.000 r-
School4 1.4194 7.966 
School 5 2.3333 3.850 -choo16 1.6000 5 646 f--

chool 7 1.7419 6.034 1--
chool 8 1.8065 5.352 

School9 1.9032 4.017 
School 10 1 .9032 3.941 t-
School 11 / 1.6000 5.580 t-- - --
School 12 "1.7419 6 125 
School 13 2.5161 4.599 
School 14 1.3871 . 8.671 
School 15 1.4839 7.293 
School 16 1.4839 , 

6.557 
-School 17 1.4839 7 135 

-~ School 18 2.3333 4 318 
School 19 2.5161 3.956 

....... Mean_L..- 1.739 S~S40 
If Rescar h t 
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4.18b Pearson Correlation Between Benchmarking and KCSE Performance 
I Extent of Benchmarking Mean Score 

Extent of Pearson Correlation 
1 -.647(**) Benchmarking 

Sig. (2-tailed) .003 
N 19 19 

Mean Score Pearson Correlation -.647(**) 1 
Sig. (2-tailed) .003 
N 19 19 

** CorrelatiOn IS s1gmficant at the O.Ollevel (2-tailed). 

To determine whether secondary schools that use benchmarking have realized improved 
performance in KCSE, the Pearson correlation between the extent of benchmarking and 
performance in KCSE was done. 

The Pearson's correlation is normally used to determine correlation between two 
continuous variables The value of a Pearson's can fall between 0.00 (no correlation) and 
1 00 (perfect correlation). From the analysis in table 4.18b, there is a significant 
relation hip between benchmarking and improved performance in K 
0 96 ties between 0.00 (no correlation) and 1.00 (perfect correlation). 

·, t hi i bee au e 

The correlation coefficient to determine the strength of the a ociation between "the e. ·tent 
of benchmarking and improved performance inK E" i ba ed on the Pearson -. 47(**), 
which reflects the degree of linear relationship between tv>o rariables The correlation 
coefficient is always between -1 and + l . The clo er the corr I ti n i to ·1, tht: losct to , 
perfect linear relationship. The -.647 ha teri k b it hi PS indi h:. 
ignificant interaction The ignifi canc i und r 0 0 tht:t 1, 
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CHAPTER FIVE: SUMMARY AND CONCLUSIONS 

5.0 Introduction 

The major purpose of this study was to document the extent to which secondary schools 
use benchmarking and establish whether secondary schools that use benchmarking have 
realized improved performance in KCSE. This chapter presents the summary and 
conclusions of results obtained from the study in line with the above objectives. 

5.1 Summary 

Results obtained from the institutional profile and respondents' personal details indicated 
that most respondents were deans of studies and deputy head teachers who had had 6-1 0 
years of experience, therefore had a good under tanding of i ues being di cu ed Mo t 
chool were established ten years after independence Majority of the cho 1 which too 

part in the study were provincial schools with three stream . 

Research findings on benchmarking practices, indicated that chool~ learn about adopting 
best practices from other schools through work hop a .ociating ' 'tth be t performing 
public schools, associating with schools in the arne categof) and dvi e the · get from 
quality as urance per onnel. The school that act cent of r fer n for pt:rfonnancc 
related practice are tarehe Boy 1, t thm )f , Prt: iou Bl od-
Riruta, airobi chool , Kenya Hi h, High P n ni n t J. mhur i. 
lnfi rmati n on up r ior p 
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the drive of adopting best practices is: to improve the school performance, to create a 
culture based on improved performance outcomes, to inject best practices into the 
operations of a school, to get the best out of staff, processes and programmes. Secondly, 
best practices can also be adopted to provide quality education, to create and sustain 
excellence, to expose staff members to different ways of doing things, to meet the 
requirements and expectations of the students and to implement appropriate changes. 
Increased pressure on schools to become competitive, encourages creativity and innovation 
in education functions, thus establishing operating goals and performance objectives to 
achieve superior performance 

There are many factors that are be benchmarked to a given extent in order to improve 
performance. The extent to which these factors are benchmarked and the resulting effect 
on performance differ. The variables that have been benchmarked to a very large extent 
and have influence on students' performance either directly or indirectly were found to be: 
di cipline, effective parental involvement, availability and prudent allocation of teaching 
and learning resources and the admini trative style of the chool principal. lt i, al o 
nece sary to use teaching and learning resources to involve the learner in the learning 
proce s, teachers to ensure school rules and regulations are adhered to and give incenti e 
to teachers for job satisfaction 

There are various advantages of benchmarking. hool th t p ti ben hm rkin 1 has 
a better understanding of competitivene , the acqui iti n o 
practice , and there i upcrror p rformanc of m n 
Benchmarking al. o enabl a 
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The activities that are emphasized most before adopting the best practices include: 
understanding the school's processes in detail, identifying specific areas that should be improved, determining whom the school wishes to compare themselves with, selecting a 
project team among staff members who can carry out this task, collecting and analyzing data on best practices from the school identified, and developing goals and plans to 
implement desired improvements in the areas that require urgent attention and collecting data regarding students' needs and determining areas of priority. 

The most critical areas that need to be benchrnarked fully were: formal mechanisms for reviewing the quality of education and the standards attained by students, how 
probrrammes and subjects are selected and approved, the formal mechanism to facilitate 
staff-student communication, arrangements for actual teaching, management of school programmes and the policies for assessing students. It is necessary to determine academic 
standards, entry points, the arrangements for reporting and dealing with problems, and the 
strategies for guiding and supporting students, arrangements for supervising student 
(prep , extra curricula activities, use of free time) and rule for dealing with failure . 

There most critical factors influencing the choice of the variou benchmarking tools 
adopted by the public schools were found to be: the objective to be achieved and aspects 
to be reviewed, time and re ource available and compatibility ' 'ith lo al condit ion nd 
proce ses. Some of the difficulties invol ed in adopting be ~.: in lmk pmcnts not being cooperative, re i tance to change from m t nd ud nts 1 ~.:k of 
improvement on the part of the tudent . 
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Some of the effects of poor performance in KCSE include: undermining students' chances of joining institutions of higher learning, limiting the students' contribution to national development, leads to undesirable wastage through dropouts and repeaters. Failure in KCSE also minimizes opportunities for job placement, leads to low self-esteem and criminal activities. Students cannot escape the vicious cycle of poverty, teachers are wrongly discredited, there are no role models for those still in school. Poor performance tends to kill the morale of those in lower classes, it leads to disillusionment and decline in the economic development of the country. 

Lastly, it was also established that schools that use benchmarking have realized improved performance. The performance has been improving from 0.1 points up to one point over six years (From 5.633 to 6.379); this is from 2000 to 2005 There is a very strong correlation in the performance between these yearly performance and benchmarking of approximately 0.96, which is almost 1, an indication of a ·trong correlation The correlation coefficient between "the extent of benchmarking and improved performance in KCSE is -.647. The significance i under 0.05 that i (.003). Thu : there i a perfect positive association between benchmarking and improved performance in KC · in public 
secondary schools. 



5.2 Conclusions 

The following conclusions can be made from data analysis and findings of the research 
from chapter four. First, public schools learn about best practices through workshops, 
associating with best performing public schools and associating with schools in the same 
category. The schools that act as centers of reference for performance related practices are 
Starehe Boys centre, Kianda School, Strathmore and Precious Blood-Riruta. The 
information on superior performances is obtained from cross institution visits, data from MOEST, data from KNEC, consultations by school management, heads of departments 
visiting other heads from best performing schools and exchanging ideas on procedures and 
rules . 

Secondly, on the extent of benchmarking among secondary schools, the variables that have 
been benchmarked to a very large extent are factors that influence students' performance either directly or indirectly. These include· discipline, parental involvement, availability 
and prudent allocation of teaching and learning rc ources imilarly: the ' chool principal 
coordinates, directs and facilitates the learning process. Teaching and learning resource 
are used to involve the learner in the learning process. Teachers al ·o en ure ·chool rule , 
and regulations are adhered to. Furthermore; incentives given to teachers lead to job 
satisfaction, which determines the quality of teaching. Performance factor · to be benchmarked fully are resources and competences, performance . tandards mode of service delivery, curriculum implementation, di cipline, parent I in ol ·em nt , It:. dership 
and motivation of staff 
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and analyzing data on best practices from the school identified and developing goals and 
plans to implement desired improvements. 

The three most critical factors influencing the choice of the various benchmarking tools 
adopted by public schools are: the objectives to be achieved and aspects to be reviewed, 
time and resource available, and compatibility with local conditions and the school's 
processes. Factors that influence the adoption of best practices include: discipline, parental 
involvement, motivation, leadership, teaching and learning resources. There are various 
difficulties experienced such as: parents not being cooperative, resistance to change from 
some teachers and students, lack of improvement on the part of students, involving parents 
who experience economic difficulties and the size of the school. 

Lastly; secondary schools that use benchmarking have realized improved performance in 
KC E. There is a very significant relationship between benchmarking and improved 
performance. This shows that benchmarking is an important tool in realizing improved 
performance 

5.3 Recommendations 

The following recommendations are worth making in regard to public onda , , chool. in 
1airobi Province. chool management hould empha iz ud nt • di ciplin , par:>ntal 

involvement, motivation, leader hip, and a ailabilit ' nd prud nt 
and learning resources while benchmarking from the b t p r~ nnin 
hould be encouraged to cooperate and up 
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5.4 Limitations of the Study 

1. Time and financial constraints were limiting factors in carrying out the 
research. The deans of studies and deputy headteacherswho were the main 
participants in the study were very busy most of the time and kept turning down 
the appointments. 

2. Most of the informants were reluctant to participate in the research and had to 
be convinced that it was only an academic exercise. Some schools thought the 
information would be used for other purposes and decline to participate in the 
study. 

3. Most schools declined to give results analysis for the past six years. They regarded 
it as classified information. Only 19 schools out of 35 sampled gave their results. 

5.5 Sugge tion for Further Research 

The major purposes of this study were to document the extent to which econdary chools 
use benchmarking and establish whether secondary schools that u e benchmarking have 
realized improved performance in KCSE. Benchmarking a a continuotL imprO\·ement 
tool is applicable to most service industries. The researcher recommends a stud · be 
conducted to determine the extent to which other companie out ide the education ector 
use benchmarking as a performance improvement tool. u h udi ' ill highli rht th 
challenge facing Kenyan organization in th implem nt ti n f " und ontinuou 
improvement to enhance their performance. 

'I hi tud wa conducted in on pr vin ·1 n pli t hl tu I ' in th r pm in I utur 
th t tl 
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APPENDIX 1: LETTER OF INTRODUCTION 

Dear Sir/Madam, 

Re: Benchmarking and Performance in Public Secondary Schools in Nairobi 
I am an MBA Student in the Department of Business Administration, School of Business, 
at the University of Nairobi . I am doing my research focusing on "Benchmarking and 
performance in public secondary schools in Nairobi Province." 

The purpose of my research is to determine the extent to which secondary schools use 
benchmarking and whether secondary schools that use benchmarking have realized 
improved performance in KCSE. My expectation is that there will be some interesting 
insights emerging from this study which will enrich our understanding of educational 
functions . 

If you are interested in the results of this study you are welcome to reque t a copy or the 
final report by providing your name and e-mail address. Any querie regarding thl.! 
questionnaire or the overall study can be directed to the undersigned. Plea e be a sured 
that this information is sought for research purpo es only and ·our re ponses ' ill be 
strictly confidential. No individual's respon es will be identified a_ ~uch and the identit\' of 
persons responding will not be published or relea . ed to an •one. 

Plea e as ist me in gathering enough information t pr nt nt, th~: ttndin on th~ current statu of benchmarkin, nd pe 
s hll Is b ' compl 

n i th 
qu · ti nnau 

in tlu im1 n nt tud" 
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APPENDIX II: QUESTIONNAIRE 

PART A: INSTITUTIONAL PROFILE/PERSONAL DETAILS 

Questionnaire Number. ....... . .......... . ..... Date .. ... .... .. . . . . ... . .... . ..... . 

1. Name of the School (Optional): ............. . .... Your Position . ... . .......... . . . 
Number of years in this position ....... .......... . 

2. Date of establishment. ......... When did the school first enroll for K.C.S .E? ...... . 

3. Category of School: National ( ); Provincial ( ); District ( ) 

Number of Streams ....................... Number of Student .................... . 

4. I low long have you been in this school? 

a) Below 3 years 

b) Between 3-4 years 

c) Between 5-1 0 years 

d) Above 10 years 

PARTB: BE HMARKI G PRA 

flow did you I am hout d ptin ' b t pr 

b oci tin 

c 

d 

lnt rn 1 

ll lit 

[ ] 

[ ] 

[ ] 

[ ] 

I 
[ 

) 

] 

] 

] 



h) Correspondence and direct contacts with best performing private schools [ ] 

i) Others ____ _ ____ _ _ ______ _ _ 

6. Please give the name of the school (s) 

7. Explain how the exercise was done. 

S. Do you search for best practices through a systematic and continuous study of the best 

available teaching and learning processes from better performing schools? 

a) Yes [ ] b) No [ ] 

9. If yes from ( 13) above, do you use them as a standard for improving the chool ' · own 

processes? 

a) Yes [ b) No [ ] 

l 0. When did your school first implement be t practice from better performing 

schools? ---------

11. What is the major drive of adopting b p 

a) ' I o inject b . t practic into th 

h) 'I o improve ch >I p rf4 nn n 

c) 'fo n ur 1 cr ti 

d) 

h 

ol s 

nl 

l 
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i) To provide quality education [ ] 

j) Due to increased pressure to become competitive [ ] 

k) To meet & beat the performance of the best performing schools[ ] 

1) To create a culture based on improved performance outcomes [ ] 
m) To establish operating goals and performance objectives [ ] 
n) To meet the requirements and expectations of the students [ ] 

o) Others 

12. Which performance factors need to be benchmarked and how? 

Performance factor Tick How 
Resources and competences 

r-
The performance standards 

- -
Mode of service delivery 

-
Curriculum implementation 

Discipline 

Parental involvement 

Leadership 

Motivation of taff 

Teaching and learning resources 



i) To provide quality education [ ] 

j) Due to increased pressure to become competitive [ 

k) To meet & beat the performance of the best performing schools[ ] 

1) To create a culture based on improved performance outcomes ] 
m) To establish operating goals and performance objectives [ ] 
n) To meet the requirements and expectations of the students [ ] 

o) Others 

12 . Which performance factors need to be benchmarked and how? 

Performance factor Tick How 
Resources and competences 

---The performance standards 

Mode of service delivery 

--
Curriculum implementation 

Di cipline 

Parental involvement 

Leadership 

Motivation of staff 

Teaching and learning resources 



13. To what extent does your school benchmark with other schools in each of the following 
aspects? 

KEY 

1 = Very large extent 

2= Large extent 

3= Some extent 

4= Little extent 

5= Not at all 

Aspect 

Parents discussions with teachers on students academic 
erformance im rovement 

Effective parental involvement through closer cooperation 
between arents and school manageme.!!!._ 
Discipline which enables students to concentrate on their 
tudies and nurture certain values demanded by societ 
chool prefects' promoting understanding between teacher 

and students 
~-~~-The head teacher' s influence on students to go beyond 

boundaries of s cholo ical re uirement 
Teachers ensure school rules and regulations are adhered to 

The school principal coordinates, directs and facil itate. the 
Learnin rocess . 
The school principal motivates teachers and tudents 

1 2 3 4 5 



14. Indicate how each of the following factors influence the success of emulating the best 
practices 

Factor Affects No effect 

Cost -benefit analysis 

Objective identification of opportunities and 
bottlenecks 
Assessment of school's former performance 

The support of the method to internal quality 
management 

Its contribution to greater accountability to the 
outside world 

15. Do you perform the following before adopting best practices from any 

other school(s)? 

___ A_ct-:-iv_i_ty--=----------lr--Tick l 
Understanding the school ' s processes in detail -j 
Identifying specific areas that should be improved 

Selecting a project team among staff member who can 
car out this task 
Determining performance measures; factor forth 



16. Which of the following areas in public schools regarding practices, processes, 
procedures and activities to maintain the quality of education they provide need to be 
addressed fully through benchmarking? 

Practices/Statement Critical Not critical Don't know 
How programmes and subjects are 
selected and approved 

Admissions and entry standards 

Arrangements for the delivery and 
management of school programmes 
Strategies for guiding and supporting 
students 
Arrangements for managing actual 
teaching 
Formal mechanism to facilitate staff-
student communication 
Arrangement for reporting and dealing 
with _problems 
Policies for assessing students and for 
determination of academic standards 

Arrangements for supervising students 
( preps, extracurricular activities, use 

of free time 
1-- -

ormal mechanisms for reviewing the 
guality of education and teaching 

The standards attained by students 

Number of normal learning hour 

Rules for using credit (Grading 
system~) 

Class pass mark 

Rule. for dealing with failure 

P1 o •rc ion to th n l I 

-~= 



17. Please tick the THREE most critical factors influencing the choice of the various 
benchmarking tools in your school? 

a) Compatibility with local conditions [ ] 
b) Comparability of schools and processes [ ] 
c) Time and resource available. [ ] 
d) Level of experience in benchmarking [ ] 
e) Objectives to be achieved and aspects to be reviewed [ ] 

18. Have students' performance improved by adopting best practices in the following 
areas. 

Areas/ Aspects Very significantly Significantly Less significantly Not at all 
Parental 
involvement 
Discipline 

1-

Motivation 

Leadership 

Teaching and 
learning 
resources 

19. Have you experienced any difficulties in your effort to adopt b st pr, ctice. ?\e: , o 

20. If yes, please explain the e difficult ie ________________ _ 

PAin C: SCHOOL l•f~RF< R 

21. \'h t r 
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25. Kindly provide the mean score in KCSE in each of the following years: 

Year 

2005 

2004 

2003 

2002 

2001 

2000 

School Mean Score 

Thank you for taking your time off your busy schedule to complete the 
above questionnaire. 



25. Kindly provide the mean score in KCSE in each of the following years: 

Year School Mean Score 

2005 ----------------
2004 ---------------
2003 ---------------
2002 ---------------
2001 ---------------
2000 ---------------

Thank you for taking your time off your busy schedule to complete the 

above questionnaire. 

'I 



APPENDIX III: THE EXTENT OF USING BENCHMARKING IN 

PUBLIC SECONDARY SCHOOLS 

Aspect MEAN STD 

Discipline to enable students to concentrate on their studies 1.0323 .17961 
and nurture certain values demanded by society 

Effective parental involvement through closer cooperation 1.3667 .49013 
between parents and school management 
Availability and prudent allocation of teaching and learning 1.3871 .55842 
resources 
The school principal to coordinates, directs and facilitates 1.4194 .56416 
~e learning process. 

Using teaching and learning resources to involve the learner 1.4839 .72438 
in the learnin~cess 

Teachers en ure school rules and regulations are adhered to 1.6000 .72397 

-Parents discus ions with teachers on students 1.7419 1.8251 
academic_performancc improvement 

-Job atisfaction to determine the quality of teaching 1.8065 . 72S2 

The school principal ' s motivation to teacher and tudent 1.9032 .907"" 

Incentives given to teachers for job sati faction 1.9032 .941S7-

School prefects' promoting understanding between teacher 2.JJJJ 1.0613 
and students 

The head teacher' s influences on tudent to go be ond 2.5 161 .96163 
boundaries of psychological requirement 

ource: Re earch Data 



APPENDIX IV: KCSE RESULTS FROM SAMPLED SCHOOLS 

Mean Score 

SCHOOL 2005 2004 2003 2002 2001 2000 
School 1 4.966 4.221 4.617 4.784 4.687 4.224 

School 2 9.736 9.299 9.540 9.381 9.360 8.730 
School 3 6.318 6.633 5.506 5.857 5.902 5.785 
School 4 7.993 8.386 8.165 8.088 7.944 7.217 
SchoolS 4.500 4.424 4.277 3.131 3.423 3.347 
School 6 5.672 5.333 5.285 5.559 6.449 5.576 
School 7 6.159 6.322 6.115 5 657 6.115 5.836 

--:-
chool 8 5.423 5.549 5.339 5 250 5 568 4.983 

- - -School 9 4.838 4.667 4 457 3.960 2 253 3.929 
r- - - -chool 10 4.440 4291 3.863 3.587 3 566 3 899 -1--

chool 11 5.828 5 600 5.500 5.602 5.580 5 368 
-

chool 12 6. 169 6.088 6.149 5.642 6 641 6 061 

chool 13 4.729 4.416 4.756 4.679 4 458 - 4 557 -
-=- 1-chool 14 9.054 8.747 8.404 8.696 8.527 8599 

School 15 7.285 7.563 7.500 7.416 6.784 7.20 
School 16 6.713 6.897 5.977 6.347 7.085 6.325 
School 17 7.845 7.774 6.964 7.399 6.027 6.802 
School 18 4.575 4.034 4.065 4.219 3.772 5.240 
School 19 4.624 4.455 3.674 3.934 3 714 3.340 

ean 6.379 6.037 5.798 5.747 A_.§_77 5.633 

·our c Rc rch dat 



APPENDIX V: A GUIDE TO BENCHMARKING OPPORTUNITIES 

The following are some schools with best practices in specific areas that can be 
benchmarked. 

Best practice 

Games Management 

Effective Integration of Games with other 
academic activities 
School's Daily Routine 
Effective Utilization of the lunch break 
Effective Utilization of the last two weeks 
ofthe term 

School 

Kapsabet Boys 

Kapkenda Girls 

Chebisaas Girls 
St. Teresa's of Avilla-Ndalat 
Moi Girls- Eldoret 

Work Improvement Team UG High school- Eldoret 
----------------------~--Effective Departmental Management Kap abet Boys 

--Hill chool- ldorct 

Loreto Matunda- asin Gishu 
Focused piritual Support to Students ironga Girl ·- Nyamira Di trict 
Effective Guidance and Counseling Structures Kericho High ch ol 

--------------1 An Effective Performance Management System U.G High chool and hebisaas 
Girl 

Effective Noise Management Kericho High and Hill School 
Effective Examination Admini tration irobi 
Effective Time Management 



APPENDIX VI 

NAIROBI PROVINCE PUBLIC SECONDARY SCHOOLS 

1. Aquinas High 
2. Buru Buru Girls 
3. Dagoretti H. School 
4. Dagoretti Mixed School 
5. Dandora Sec. 
6. Eastleigh High School 
7. Embakasi Girls 
8. Highway Sec. 
9. Hospital Hill 
10. Huruma Girls 
11 . Jamhuri High School 
12. Kahawa Garisson 
13 . Kayole Sec. 
14. Kamiti Sec. 
1.5 Kamukunji Sec. 
16 Kangemi High School 
17 Kenya High 
18 Langata High chool 
19. Lenana High School 
20 Maina Wanjigi 
21 Moi Forces Academy 
22 Moi Girls 
23 Muhuri Muchiri 
24 Muslim Girls 
25 Mutuini High chool 
26. airobi Milimani 
27. 1 airobi School 
28. Nembu Girls 
29. gara Girl 
JO. ile Road cho I 

I. Ofafa Jericho 
ofl· tima 



42. St. George's Girls 
43 . St. Teresa's Boys 
44. St. Teresa's Girls 
45 . State House Girls 
46 . Starehe Boys Centre 
47. Starehe Girls Centre 
48 . Uhuru Secondary 
49. Upper Hill School 

Source: Kenya Secondary Schools Heads Association (Nairobi) 2005 KCSE Results 
Analysis 


