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ABSTRACT

This study sought to investigate school based facafecting transition of
girls from primary to secondary school in Golbo ision, Moyale district,
Marsabit County. Five research objectives werdsguide the study aiming
at: establishing the extent to which teacher charestics influence girls
transition to secondary schools’ determining th#uemce of learning and
teaching resources on transition of girls from @nynto secondary school
establishing the extent to which assessment proesdnfluence the transition
of girls from primary to secondary school examinitig extent to which
involvement of girls in the learning and teachirmggess influence transition
of girls from primary to secondary school and deiaing the extent to which
physical facilities influence transition of girlyadm primary to secondary
school. The study adopted cross—sectional surveiglen finding out the
effect causes and the necessary recommendatidhe tchool based factors
affecting transition of girls from primary to seaary schools. Simple
random sampling was used in the study to selet¢te2@teachers, 60 teachers
and 36 class eight girls as a sample size. Datee vesillected using
guestionnaires. Data collected were analyzed usingombination of
statistical computations.

The main findings in the study were that: only aalirpercentage of female
teachers are posted to Golbo division thus creaisgvere shortage of role
model to be imitated by girls in the schools. Teag resources and physical
facilities in many schools were inadequate contniiguto low transition of
girls from primary to secondary school. Majority tife teachers did not
prepare the professional documents and very fetherh use teaching aids
during their lessons. Teachers do not regularly giemework assignments,
mark the assignments and administer continuoussissnt test, to measure
achievement of learnt content.

It was hereby concluded that teacher charactesjstieaning resources,
physical facilities and assessment procedures taffansition of girls from
primary to secondary schools. The study recommerate teachers be posted
to Golbo schools but taking care of gender. Qua#surance and standard
officers both from TSC and the ministry should freqtly conduct schools
assessments to monitor standards, and the governmahocate more funds
to create and improve physical facilities in théaaas. A study should be
conducted in different geographical areas involviegchers, pupils and
parents focusing on non school based factors affeatompletion of girls
within the primary cycle.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the study

Education in its broadest sense is any act or expar that has a formative
effect on the mind, character or physical abilityan individual (Best & Khan
1993). Ever since the historic United Nations Destians on Human rights in
1948, it has been widely acknowledged that educasianot only a basic right
but it is also an effective weapon against ignogammverty and diseases

which are the root causes of restlessness throagheworld, (Jemuge,2004).

In April 2000, the world conference on Education £l (EFA) was held in
Dakar Senegal, setting specific targets with tioreaiction. By the year 2015,
all children particularly girls in difficult circustances and those belonging to
ethnic minorities should have access to and comdlete and compulsory
primary education and of good quality. In 200& @Ghildren’'s Act was
enacted by Parliament and it became effective incM2002. The Act states
that education is a basic human right to all cleidand it is the responsibility
of the parents and the government to provide educab the children

(Republic of Kenya, 2001).

Since independence, Kenya government has attemfumedddress the
challenges facing the education sector by estabshcommissions,
committees and task forces. The Ominde Commissfo964, which was
established to address the imbalances, recommgamoiedry education for all

(Republic of Kenya, 1964). The government of Kerlieough Sessional



Paper No. 10 of 1965 on “African Socialism undersdahe need to eradicate

ignorance, poverty and disease (Republic of Keh98b5).

In 1969, the government’s election manifesto prewhito offer Free Primary
Education (FPE) from standard one to seven. Inalgn2003 Free Primary
Education (FPE) was introduced in Kenya. The eneolmmose suddenly from
5.9 m to 7.9 m (MOE, 2009). Despite the programmattiny back to class
about 2 million children, there was gender imbatawith about 3,703 million
boys enrolled at all levels compared to 3,505 onllgirls, giving a sex ratio of

106:100 due to high dropout rates (Sunday Natiatolger 18' 2003).

According to Vlaardingen Broek and Ros (1990), mhe@vement of students
from one level in the school to another is defiasdhe education transitional
and expressed as the percentage of the cohoredower level which has
reached higher level. Transition from junior to isersector of the school
system for developing nations are primarily deteedi by the performance of
the learner and the availability of learning matsti To pupils, learning

materials has been identified as a key determinaintthe student’s

performance (Best & Khan, 1993).

The skilled teacher must be able to recognize dfectevely deal with
personality, behavior, learning and the classrodimate directly, so that

transition from one level to the other is signifidlg seen (Wanabali, 2003).

It is evident that a big proportion of pupils wtwrj school in class one do not
proceed to the next level or complete primary sthaadicating high

repetition or dropout rate (MOEST, 2003). The gigreducational disparities



between the arid and semi arid lands (ASAL) andréis¢ of the country pose
a serious challenge for the government. Primaryoacltenrolment and
transition rates in ASAL regions are still very lgdbagi & Odipo 1997). The
Kenya Government in the Sessional Paper No. 1 66 Ztbted a decline in
enrolment particularly in the primary and secondsekiool levels in the last

decade (MOEST, 2005).

The government is aware that putting every boy gindin a good quality
school and supporting them complete the cycle wagiddd immeasurable
benefits in terms of health, productivity and sbaigell-being of children
today and one of the further generations (UNICEGQG). The increasing
level of poverty in the country, and other schahted factors, particularly in
ASAL areas, is however one of the major impedimanthe attainment of

universal primary education (UPE) by girl child.

According to Wango (2011), gender disparities temisarid and semi-arid
areas when considering enrolment and transitiom fome level to the next.
Many pupils especially girls do not proceed to selewy schools. This is
contributed by unfriendly school environment, irdihg poor and inadequate
infrastructure which disapprovingly affects girlgender based violence

including sexual harassment leading to school drbpod early marriages.

The table below shows comparative data on tramsdfairls from primary to

secondary school both in Central and Golbo divisifriMoyale.



Table 1.1
KCPE entry and transition from primary to secondary schools in Moyale

district: 2009-2012

Year Central Division Golbo division
Std 8 Enr. F1 (%) Tridéiog  Std 8 Enr F1 (%)Transition
Boy Girl Boy Girl Boy Girl Boy Girl Boy Girl Boy Girl

2009 418 234 342 170 82 73 123 23 80 13 65 56
2010 353 251 307 163 87 65 142 47 98 14 69 31
2011 397 247 309 143 78 58 125 43 66 14 53 34
2012 375 341 322 177 86 52 128 51 67 13 52 25

Total 1543 1073 1280 653 83 60 518 164 311 54 60 32

Source: DEO, Moyale (2013)

Moyale district has two divisions which are Centralthe urban and Golbo
divisions in the rural- arid region. Both the emneiht and transition is high in
the town schools and low in the rural schools. Bemv2009 and 2012, the

enrolment of girls in form one was 653 in Centigadiast 54 in Golbo.

During the same period 2009/2012 the transition doys was 60 percent
against 32 percent for girls. There is big disgaint enrolment for boys for
boys and girls. This is far below the ministry pglon transition of 72 percent
by 2012. Several obstacles might inhibit girl's @& to education, and
transition to secondary school limiting their pagation in social economic

and political development.



1.2 Statement of the Problem

Despite the introduction of free primary educatfbRE) in 2003 and free day
secondary education (FDSE), with transition targét 72 percent, the
transition of girls from primary to secondary schao Golbo division of
Moyale district has been significantly low over tgears (DEO, Moyale,
2013). In a study conducted by Association forDeeelopment of Education
in Africa, 2008, boys continue to have higher titams to secondary school
than girls. In Kenya, transition of girls from pramy to secondary school is
normally between 40 to 44 percent. Golbo divisiorMoyale district with 32
per cent is far below this threshold as shown ihl@d.1. This prompted the
researcher to investigate school based factorsdffiatts transition of girls

from primary to secondary schools in Golbo DivisiorMoyale district.

1.3 Purpose of the Study
The purpose of the study was to investigate thecesfof school based factors
on the transition of girls from public primary tecondary school in Golbo

division, Moyale district in Marsabit County.

1.4 Objectives of the study
The study was guided by the following research dbjes
1. To establish the extent to which teacher charatiesi influence girls
transition to secondary schools in Golbo division.
2. To determine the influence of learning and teachiagources on
transition of girls from primary schools to secondachool in Golbo

division of Moyale district.



3. Establish the extent to which assessment procedufesgence the
transition of girls from primary schools to secondschools in Golbo
division of Moyale district.

4. Examine the extent to which involvement of girlstine learning and
teaching process influences transition of girlsnfrgrimary to
secondary school.

5. To determine the extent to which physical facifitiefluence transition
of girls from primary to secondary school in Golthwision of Moyale

District.

1.5 Research questions

The study was guided by the following research tioes;

1. How do teacher characteristics influence transitbmirls from primary
school to secondary?

2. What is the influence of learning and teaching ueses on transition of
girls’ from primary to secondary schools?

3. How do assessment procedures influence the transifigirls from public
primary to secondary school?

4. To what extent does involvement of girls in leaghand teaching process
influence transition of girls from one educatiorvde to the other in
primary school?

5. What is the effect of physical facilities on traimi of girl from primary to

secondary schools?



1.6 Significance of the study

Findings of the study provided information to eduwa practitioners and
other stakeholders on the factors that contribatéotv transition rate from
public primary to public secondary school in Moyalsstrict. Policy makers
would use the information in their attempt to fotata educational policies on
transition levels and hence provide education whigh be friendly both

socially and economically. The findings would foren base for future
researchers who might want to pursue issues orsitian of girls from

primary to secondary school.

1.7 Limitations of the study

These were the possible challenges which threatémedeliability of the
findings of the study. The researcher faced thdlerhge of lack of adequate
literature. In order to mitigate this challengee ttesearcher reached out to
other resource centers’ within his reach, includusg of internet to read
journals online. The respondents could have givereatable answers. To
mitigate this challenge the researcher establispeod rapport with the
respondents and prepared them enough prior to mdspgp to the research
guestionnaires. At the same time, the respondkatght that they would take
a lot of time completing the research instrumeh¢ésdfore showed reluctance.
This, the researcher mitigated by providing clead simple guidelines to
understand questions which the researcher himsetiulated and simplified

to terms familiar to the respondents.



1.8 Delimitations of the Study

The study confined itself to Golbo division of Magalistrict which is purely

rural. The community does not value educating gigdsboys. The schools in
this division lack resources and because of theshhaveather conditions,

teachers feel uncomfortable serving in this ardaOPMoyale (2013).

Only public primary schools were considered leavimg private schools
because most pupils in the region attend publioalsh Private schools were
few in Golbo division and had different practicesare managers afforded to
provide the necessary materials and facilities Were easily provided for by

either the parents or the managers.

1.9 Basic assumptions of the study

The following were the basic assumptions in thestu

1. That head teachers and teachers gave valid arableeinformation on
the effect of school based factors on transitioamfr primary to

secondary schools.

2. That all primary schools had the same guiding mpies from the
Ministry of Education and that all head teachersidtrictly adhere to

their roles and responsibilities.

1.10 Definition of significant terms
This section defines all variables and terms usethe study in their actual

meaning as used in the study.



Academic qualification refers to educational level achieved or examimatio
passes and skills one needs for a job.

Assessmentefers to a process of documenting, usually insuesble terms,
knowledge, skills, attitude and beliefs.

Assessmenproceduresrefer to a series of steps that constitute a naetfo
assessing students.

Attitude refers to an expression of favor or disfavor talgaa person, place,
thing or event.

Curriculum refers to what is involved in all the learning tthakes place in
the school.

Dropout refers to leaving school before completing theendied education
cycle.

Experiencerefers to the knowledge or skill gained througboimement in or
exposure to that thing or event. It's the know-hmvprocedural knowledge.
Interaction refers to defined as a mutual or reciprocal actiomfluence. It's
a kind of action that occurs as two or more objectpersons have an effect
upon one another.

Observation refers to an act or instance of viewing or noticia fact or
occurrence for some scientific or other speciappse.

Public schoolsrefer to schools that are maintained by the gawen.

School based factorgefer to Aspects that relate to the school andcafa
learned academic performance.

Transition of girls refers to movement of girl child from ohevel in the

school system to the others.



1.11 Organization of the study

This study is organized into five chapters. Chaptere consists of;

introduction, presenting the background of the tudtatement of the
problem, objective of the study, research questisigmificance of the study,
limitations of the study, delimitations of the syudbasic assumptions
definition of basic terms and organization of thadyg. Chapter two was
overview of the literature review, which consists averview of transition of

girls from primary to secondary, teacher qualifizatand experience, teacher
attitudes towards pupil’s performance, learning &aching resources, and
physical facilities in the school, theoretical awdnceptual framework.

Chapter three dwells on research methodology, whiocludes; research
design, target population, sample size and sampgbrogedures, research
instruments, instrument validity, instrument relidyp data collection

procedures and data analysis techniques. Chapter donsists of data
analysis, interpretation and discussion of the ifigsl while chapter five

presents a summary of the study, conclusions, remndations and

suggestions for further research.
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CHAPTER TWO

REVIEW OF LITERATURE

2.1 Introduction

This chapter presents literature related to scHmded factors affecting
transition of girls from primary to secondary sclsod his was presented as
teacher’s qualifications and experience, teachattgude towards pupil's

performance, teaching and learning resources, galyesources, observation
schedules, curriculum, classroom management aressmgnt procedures. It

also shows theoretical and conceptual framewotkettudy.

2.2 Global overview of transition of girls from primary to secondary

school

While there have been rapid increase in girls prynsghool enrolment in the
developing world, transition remains a dauntingllelnge. In the sub-Sahara
countries girls are less likely to complete primaghool and are unable to

transit to secondary school.

Home and community environment in many cultural tegts view the
continuation of girls into secondary schooling wafi@bly, creating: “pull”
conditions away from school. Schooling factors, thke in terms of distance,
costs or environment create a self of “push” coadg which discourage girls

successful transition to secondary schooling (Bigdle et al, 2011).

With the high risk to reputation of girls throughwanted attention and their
perceived vulnerability in the public sphere, mege is seen as a self

alternative to sexual attention and unsanctionexuae activities. Early

11



marriage in almost every instance, ends the edurcati girls and could act as

a barrier to their transition to secondary educa{churmann 2009, p-509).

Parents fear that their daughter will not be aaxps brides if they are
educated beyond a few years in school. If theigigducated then it is hard to
final an equal match for her in the groom. The medecated the girl, the
bigger the problem finding a groom. Further, thendad for educated the girl,
the bigger the problem growing age of girls. Famsilare thus encouraged to
marry off the daughters early in order to avoicd@ér future investment that
would likely be required if she were to marry whehe is older (Dyson and

Moore 1983. ,Mather et al, 2005; Mensch et al, 2005

In sub-saharan countries teenage pregnancies dctamuf8 percent of all
female drops out in Secondary school. Within seaondchools, pregnancies
are the leading cause of girls dropping out of sthothree countries: Central
African Republic 37 percent, Mozambique 26 percamd South Africa 36
percent and the second leading in countries likaykebeing 30.8 percent.
Lloyd and Mensch (2008) concede that early marritigets the girl’'s
educational horizons at least in the case of Fraimmoe Africa. Drawing upon
the data from another study in Kenya it also shgt school environment is a

critical factor in determining whether adolesceint\gill engage in sex.

The school experience for adolescent female is npnteed on the perceived
value of education, distance from school, treatmehtgirls and boys

differently by teachers, safety and quality of sahend school performance.

12



The UN Report on women (2012), reports that a {k@timeter increase in the
distance to school will decrease girl’s transitipgn20 percent. The absence of
middle or a secondary school could negatively inmgads, motivation to
pursue secondary education, and also to transiapyi level of education
(Lary 1996; Tansel, 1997). A study in Kenya finte distance to school in
North Eastern Kenya as responsible for low tramsiof girls when compared
to the situation in other provinces. (MOE, 2009jewous research have
shown that distance is an impediment to schookitiam, with female being
more sensitive to the physical distance to schagt tb safety concern

(Alderman and King, 1998, cite Glemmerster et alLD).

Although the government has put in place progrartimeare geared towards
increasing the participation of disadvantaged chiigd there are still many in
the rural setting of Moyale district who has notbeenrolled. Secondary
education plays a major role in acting as a gatewdygher education and as
a foundation for assimilating human capital thatileldead to labor market.
The primary school programme is characterized by ti@nsition from one
level of education to the other. Education systenpiimary reveals high
wastage rates for girls especially from lower priyni@ upper primary. That is
why countries all over the world defined basic edion to include secondary

level of education (Muteti, 2009).

2.3 Teachers characteristics and their influence ogirls transition
According to Mugenda, (2006) good teachers haveergdly acknowledged

gualities, sufficient knowledge of subject mattgills in varied methodology

13



and the language of instruction. This calls forckesa’s academic distinction

and professional qualification.

Teachers must undergo the right training in theheeay of their subjects so

that they can impact the knowledge to the studeme.teacher should besides
having the required qualification, for effectiveathing also posses more
subject knowhow than that available in the textlsoimkuse in the school. The

length of service of a teacher also contributgsetdormance.

Sidhu, (1982) noted that successful teaching e@peei is a valuable asset. It
enables the teacher to acquire certain commenddtaeacteristics such as
promptness, adaptability, efficiency, arousing andhintaining interest,
adequate command of instructional materials anlityatw face the class with

confidence.

Thus the teachers with successful teaching experiemay develop positive
attitude towards the subject and hence choose ppat® instructional
materials which will arose and sustain interest mgnstudents. This will
trigger pupil’s motivation to study well hence asqubetter result in the
examination, thus high transition. They are ableptepare lesson plans,
diagrams, illustrations, exercises, give propernrutsion to students and

maintain discipline.

The problems experienced in Kenya's ASAL areasuishelhigh proportion of
untrained teachers and lack of basic equipmentsirffora, 2004). In these

areas, schooling is always in competition withlbthasic survival needs.

14



According to Kibe, (2000), teachers work in isadatiin their classroom and
schools with total authority to determine what hapgp and what does not
happen. Majority of the teachers have been prepa@rmanent lessons that

are not reflective on their teaching at the endaxth lesson.

Teachers are tied to their distressing work, baed defensive and indirect
acceptance of poor performance as normal (Kibe,0R0Bor pupils to
progress in learning, teachers must have posititkude towards their
performance. They should show love and desirehfeir tearners to do well in

their exams.

These should be reflected in their commitment &ppare well in advance for
the lesson and to demonstrate practical implementat effective teaching as
planned. By so doing the teacher has the oppoytwoifpromote successful

transition of learners from one level to the other.

2.4 Learning and teaching resources influence onng transition

Learning and teaching resources help in transiobgirls from primary to
secondary schools in many aspects. Eshiwani (1863 out that text books
are of greater importance to young inexperiencadhters who depend more
on textbooks than the experienced teachers. Hedustated that, there was a
relationship between textbooks and achievementunfesits where the main
activity is problem solving. Eshiwani argues thiaarsng of textbooks lowers
the morale and interest among students. The stsideed to be given enough
books in order to motivate them. Availability ofamgh and relevant resources

contributes to high transition of students fronmry to secondary school.
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According to Goodland (1984), the reliance by teaslon text books and, to a
lesser extent on state guides focuses the conliEtiseen uniform source of
information and varied sources geared to the ne&tise individual learners.
According to Allyn and Bacon, (1988). Schools daedchers should adjust
material to individual learners’ needs and thahd#émdization is one way of

ensuring equal educational opportunity.

It seemed considerably difficult to attain an attwansition of government
target of 70 percent by 2015 because the transitenmot be increased

without reducing the centralization of the matedaVelopments.

In many cases the textbook ratio in rural schoalslze as bad as 1:5 or more,
a situation which worsens that negativity held tmdents. One of the aspects
that would affect performance is the scope and rdeytthe curriculum.
Inability to complete the syllabus is expected &véd negatively affected the

level of performance in the subjects (Mbugua, 1986)

Eshiwani, (1982) noted that many schools loose dbteaching and learning
time accounting for many failures among girls atioral examinations. This
is due to lack of syllabus coverage as this makeddarners ill prepared and

less confident to handle the examinations.

2.5 Physical facilities and their influence on gid transition
It is generally agreed that better facilities insehool lead to a better
performance in examination hence high transitiokeafners from one level to

the other (Eshiwani, 1981 and Kathuri, 1984). Tfawee schools physical
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facilities such as classroom, toilets, dormitorlgsaries, dining hall and other
teaching aids like, overhead projectors, have ectlibearing on performance
of students. According to the report of the presidé working party on
education and manpower training for the next deeexibeyond (Republic of
Kenya, 1988), the resources should be plannedrépeply and utilized in an
effective manner to bring about efficient provisioh quality and relevant

education.

Wamahiu and Karagu, (1992) established that paamnieg environment in
schools restricted curriculum leading to poor peniance of majority of
students in the national examinations in Kenya.rCanod Ghai (1980) also
found out that the distribution of resources andigment is a major factor

which accounts for scholastic difference among stsho

Kibui, (1995) citing a study conducted by GakurlQ&?2) stated that teachers
teaching in classrooms without lockable doors anddews experience
problem with their teaching aids. These situatiafiscts the effectiveness of
teaching on the foregoing therefore, resourcedahiy is sort to boost the
performance in subjects. Resources make the de#ineing process complete,

functional and adaptable.

2.6 Involvement of girls in learning process

Starting from kindergarten through primary cyclearhers should have the
opportunity to expand their capacity to be meanitgfinvolved in learning
process. This means increasing learners’ capacpgtticipate by focusing on

their skills and knowledge they need. Only in tvay can they be effective
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partners, and fully realize their possibilities feducation today and in the
future. Active involvement of learners in learnipgpbcess enables them to do

their own exploration into the wealth of informatiand resources.

According to Damoense,(2003:1) combination of lesgnenvironment and
learner involvement result to effective learningicg the learner acquires
spheres of knowledge that will enable them becoiiedohg person. This
approach enables girls to exercise control oveir theoughts, feelings,

motivation and action (Cabanach & Arians, 2001).

Recent literature has increasingly drawn attentmhow discriminatory acts
towards girls and their resultant school experiesets the stage for their
dropping out of school (Lloyd, et al,2000). Thefeliéntial treatment meted
out to girls in school, stemming from biased vieai®ut girls achievement
ability as against the boys, is being explored asagor deterrent to the girls

persistence in school.

The perception of what girls can do or not do asmared to boys with
respect to schooling and academic participatioroimes a serious barrier to
girls, contribution and transition to secondary aiing. These perceptions

extend from text books to attitudes towards gmlsachool.

For example, research notes that not only do imafjeeen far outnumber
those of women in textbooks, but that men and woarenoften portrayed

very differently.
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Men are portrayed as active, energetic, and sduatéigh-status jobs, while
women as weeping, holding babies or transportingm@Vvorld Bank, 1996).
Such representations effectively situated in higltus jobs, while women
effectively send the message to girls that theylese capable than boys and

that they belong to domestic sphere.

For instance, in Malawi teachers describe girlsoemg less “serious” and
capable (Davison and Kanyuka, 1992). Boys weregdsd as intelligent,
hard working, motivated and co-operative, whildsgare perceived to be easy
to control, passive colon and submissive. Teacheesgirls participation in
class as poor use of time, as they are betterzedilin domestic chores

(Kadzamira and Chibwana,2000).

Teachers and student hold based beliefs about gascity from the start of
primary education. Glimpses of teacher—girls idBom in a Kenyan

classroom shows, most questions directed to baysdfls, teacher telling the
class that girls not using common sense and thheyf are not ready to leave,

they should go and get married (Fawe, 2001).

2.7 Theoretical framework

Theoretical base of this study was taken from Jobwey’s (constructivism)

learning theory. Dewey (1902) argues that educadiod learning are social
and interactive processes, and thus the schodf itsex social institution

through which social reform can and should takeela
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In Dewey’'s eye, the purpose of education should negblve around the
acquisition of a pre-determined set of skills, tather the realization of one’s
full potential and the ability to use those skillsr the greater good.
Educational structure should strike a balance betwaelivering knowledge
while also taking into account the interests angdeeences of the student,
where “the child and the curriculum are simply tWmits which define a

single process.

According to Dewey, the teacher should not be ongdnd at the front of the
room doling out bits of information to be absorbleg passive students.
Instead, the teacher's role should be that ofifail and guide. Thus the
teacher becomes a partner in the learning proagssling students to

independently discover meaning within the subjeetaa
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2.8 Conceptual Framework
This section shows the conceptual framework thatrédsearcher used in the
study. This conceptual framework identifies vasouariables and how they

influence transition of girls.

Figure 1.1 Effect of school based factors on trartsdin of girls from

primary to secondary school
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Orodho (2005) defines conceptual framework as aehnod presentation
where a researcher presents the relationship betwae&bles in the study and
shows the relationship diagrammatically in the psgd study. The
hypothesized model identifies the variables undedys and shows their
relationships. Both teachers’ characteristics temgHearning resources and
physical facilities are school based factors tlfgca transition of girls from

primary to secondary school.

In the model, performance which was the expecteggh hiansition of girls

from primary to secondary is the dependent varialiiereas the independent
variables are; teachers’ academic qualificatiosaschers’ teaching experience,
teachers’ attitudes towards performance of gidayiing/ teaching resources

and physical facilities in the school.

Hence schools that are endowed with learning aadhteg resource, good
physical facilities coupled with qualified and expaced teachers who have
positive attitudes towards their learners havendimence on the performance

of their students.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter describes the procedures that wetewletl in the study. It
outlined methodologies used which include resedssign, target population,
sample size and sampling techniques and reseasttunments. The section
also shows data collection procedures, validity egighbility of instruments

and data analysis techniques.

3.2 Research design

The study adopted cross-sectional survey reseagsigrd in finding out the
causes and recommends the necessary solutionse t@tiables under study.
Martyn, (2008) defines survey as a method of coblganformation by asking
guestions. Sometimes interviews are done facecewath people in school or
at work. It is useful when the researcher wantsaitect data on phenomenal

that cannot be directly observed (such as opinions)

The survey research design is often used becautee ddbw cost and easily

accessible information. The purpose of survey mesedesign is therefore to

assess thoughts, attitudes, opinions, behavios'feelings of the population

based on data collected from a sample or a populaffhe design was

suitable for this study as it asserts learning teathing resources, teacher
characteristics, assessment procedures, involveroéngirls in learning

process and physical facilities in the school.

23



3.3 Target population

Cooper and Schindler, (2006), define target popmriaas a group of interest
from which the individual participants or objecterh which the measurement
is taken. Target population is therefore the enpiopulation to whom the
results of the study would be generalized. Thislystvas conducted in Golbo
division, in Moyale district which had a total dd primary schools. The target
population comprised of 200 teachers in public prynschools, 50 head
teachers and their 50 deputies, and 120 standght girls. (EMIS, Moyale,

DEOs office, 2013.

3.4 Sample size using sampling techniques

Sampling is a process of selecting the object se€do be included in the
study as representatives of the target populatdagénda and Mugenda,
1999). According to Mugenda and Mugenda (2003)straple size depends
on the variables in the study, the type of researthmethods of data analysis
and the size of the accessible population. Mugesmad Mugenda further

recommend a sample size of 10 to 30 percent. Ty stsed simple random
sampling in selecting its respondents as recomntkhgley ates, et al, (2008)

who recommends simple random sampling as the bestham to identify

homogeneous respondents from a large population.
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Table 3.1 shows data of target population and samsigke that the researcher

used in the study.

Table 3.1

Target population and sample size

Respondents Target population Sample size percentage
Head teachers/deputies 50 10 20
Deputy head teachers 50 10 20
Teachers 200 60 30

Girls 120 36 30

Total 470 116 25

The researcher selected a sample population publc primary schools by
simple random sampling from the 50 public primachals in the division

which made 20 percent of the total representattmom the 10 selected
schools 60 teachers were picked to ensure repeggsndf 30 percent of the
total respondents. To select teachers who parteipathe study, numbers
were assigned to the teachers of the selected Is¢ipdaced in a container and
picked at random. The teachers corresponding tontimber picked was

included in the sample.

Since the number of head teachers and their depuwti@s small and
manageable, they automatically become the resptsmdEne researcher then
randomly picked 36 out of the 120 standard eighs gn Golbo division that

made a sample of 30 percent from the selected &hbois was by writing
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down six “YES” and many “NOs” on a piece of papplacing them in a
container, mixing the numbers then asking girlsatadomly pick the required
numbers. The girl who picked a card with YES autticadly qualified to be
the respondent in the study. This was done in esdiool giving the

researcher a total of 36 girls from the 10 schools.

3.5 Research instruments

Mugenda and Mugenda, (1999) assert that questi@are suitable to
obtaining important information about the populati®®rodho, (2004) also
notes that this method of data collection reaché&sge number of subjects
who are able to read and write independently. Thezethe researcher opted

to use questionnaire schedule to collect the deatiag study.

Structured questions were used to get specifianmition by providing a list
of possible alternatives from which the respondeetected the answers that
best described their opinion, while unstructuredsgions allowed respondents

to express their feelings and opinions.

a) Questionnaires for head and deputy head teachers

This questionnaire consisted of three parts. Patidressed four items on the
demographic data’s. Part B was on five items gatgeinformation on the
institutions. Part C was for gathering data on icuam implementation,
data’s on transition and head teachers feelingtabeucauses of the situations

in the study.
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b) Questionnaires for teachers
This consisted of two parts. Section A was the dgaquhic data’s of teachers.
Section B contained 17 questions on learning amadhiag resources and

transition of girls from primary to secondary.

c) Questionnaires for standard eight girls

The pupil’s questionnaire was made up of both simed and multiple choice
guestions which required ticking correct answergeastheir opinions from
the possible alternatives given. It gathered deapyc information on their
grades, status on repetitions, frequency and redsombsenteeism, adequacy

of facilities and intensity of homework assignmgivien.

3.6 Instrument validity

According to Orodho, (2005) validity is the degteewhich results obtained
from analysis of the data actually represents thenpmenon under
investigation. There are two types of validity betquestionnaire, which are
face validity and content validity. Face validitgfers to likelihood that a
guestion will be misunderstood or misinterprete@¢cdrding to Wilkinson,

(1991) pre-testing is a good way to increase #edihood of face validity.

Pilot study was used to identify those items thatld be modified, thus
increasing its validity. It was also be used todwyt survey questions and to
refine research hypotheses. The researcher foarsedntent validity which
referred to whether instruments provided adequaterage of the topic would
be established with the help of expert's opiniditerature search and pre-

testing of open-ended questions. Pre-test was otedluin few of the
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remaining schools to test logistics and gatherrmédion prior to the main
study, in order to improve the latter's quality agfficiency (Ruxton & Cole

grave, 2006).

3.7 Instrument reliability

Reliability is a measure of the degree to whiaesearch instruments yields
constant results or data after repeated trials @vidg & Mugenda, 2003).
Reliability enables the researcher to estimatereamal make the necessary
corrections if any. This is because the largerdéhability the smaller the error
and conversely, the larger the error, the smakierreliability, (Mugenda &
Mugenda, 2003).The research instruments were tegsiuly test re-test

method in order to assess its reliability.

The researcher administered the questionnairelset@eispondent in the pilot
study at two different times of an interval of omeek. After the two tests are
administered, the Pearsons Product Moment Comelattas computed to
determine whether the scores on the two tests latereThis was chosen
because the content is large.

The formula for determining r is given below.

r=mxy-(.x2y)

V(NEx2)-0x)2(nLy2-(0y)2)
Where;
x= x scores (T administration of instrument)

y=y score ( ¥ administration of instrument)
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x2=the sum of squared x score

y2=the sum of squared y score

r =Pearson product moment correlation coefficient

n = total number of score.

According to Mugenda and Mugenda, (2003) correfatioefficient r of 0.7 or
more implies that there is a high degree of réliighof the data. Reliability

test gave correlation coefficient of 0.82 which wiaemed correct.

3.8 Data collection procedures

The researcher sought for permit to carry out gsearch from the National
Council for Science and Technology. The researchsited the district
education officer to inform him of the study. Thesearcher then wrote formal
letters to all head teachers whose schools wereskd for the study. He
visited the schools in order to familiarize himselfid also booked for
appointment with the head teachers and went baeklater day to sample the

respondents.

The researcher used the same opportunity to fuetstablish good rapport and
at the same time explained the purpose of the samty mode of data
collection. He assured respondents of strict cenfiidlity that was observed
in handling the given information. The researchsited the selected schools
to administer the instruments to the various redpots in person. The

researcher collected the questionnaires immedi#tielywere filled.
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3.9 Data analysis techniques

Data analysis refers to the process of examiningtwihs been collected in a
survey or experiment and making deduction and emfees, (Kombo &Tromp,
2006). The yielded data required both qualitatimd guantitative analysis by
arranging the responses systematically in line #thobjectives of the study.
Descriptive statistics were be used to analyze tifafime data while inductive

approach was used to analysis qualitative data.

The statistics used included; frequency distrimgjomean and percentages.
This helped in describing distribution of scorestlwe ordinal and nominal
scale of measurements. Data analysis required demgpreadsheets, and
thus statistical package for social science (SR&S)used. Martin and Acuna,
(2002) suggests that SPSS is able to handle langerat of data, and given its
spectrum of statistical procedures, purposivelygiesl for social science, it is
quiet efficient. The result of the data analysiseveresented using frequency

distribution tables, bar graphs, pie charts anectitred questions.
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CHAPTER FOUR
DATA ANALYSIS, INTERPRETATION AND DISCUSSION

4.1 Introduction

This chapter presents analysis and findings of stuely as set out in the
research methodology. It focuses on the questiomnaeturn rate,

demographic information of respondent’s presemtadifindings, in line with

research questions.

This chapter is organized into sub-sections as eglitty the research
objectives which were stated as: to establish tktené to which teacher
characteristics influence girls transition to setamy schools in Golbo
division, to determine the influence of learningdatieaching resources on
transition of girls from primary schools to secondschool in Golbo division
of Moyale district, establish the extent to whices@ssment procedures
influence the transition of girls from primary sc® to secondary schools in
Golbo division of Moyale district, examine the extéo which involvement of
girls in the learning and teaching process infl@sntransition of girls from
primary to secondary school, to determine the éxtenwhich physical
facilities influence transition of girls from primato secondary school in

Golbo division of Moyale District.

Items addressing the same research questions werepegl drawing
conclusions on particular research questions. Amalydata were presented by
use of frequency tables, pie charts, histograms gnaghhs. Open ended

guestions were analyzed by grouping similar resperand the tally system
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used to generate frequency tables. Data analysisefal teachers and deputies
was done together and two study cases that weraraged during field

research will be analyzed together.

4.2 Questionnaire return rate

The study targeted 10 head teachers, 10 deputyteaelers, 60 teachers and
36 class eight girls. This was in regard to findmgf school based factors
affecting transition of girls from primary to sedary school from Golbo

division of Moyale district, Marsabit County.

The researcher distributed questionnaires speliyfita class eight girls as
they were deemed to be mature and their experigndee school was of
greater importance to the research. The percentajern rate of

guestionnaires for all the three study groups wdgtwvas at 100 percent. This
return rate was deemed sufficient for data analysisl representation
conforming to Mugenda and Mugenda (2003) whichustiies that a response
rate of 60 percent is good and a response rat® gfercent is excellent. To
ensure a successful achievement of questionnauwenreate, the researcher
ensured that the questionnaires were administereidet correct respondents,
filled by the respondents and collected on the sdmge for the respective

sampled school.
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4.3 Demographic information of teachers’ gender
The study sought to establish the distributionesfpondents by gender so as to
find out if gender had any impact on the perceptwdnteachers towards

transition of girls from primary to secondary sctso

Figure 4.1

Teachers’ gender

m Male

W Female

From the findings in figure 4.1 93 percent of tearshin Golbo division were
male against their female counterparts who onlyesgnted 7 percent of
sampled data. All head teachers of the sampled o&chwere male

representing 100 percent of the sampled data.

The above findings tested the first objective whedtablishes the extent to
which teacher characteristics influenced girlsh&idion to secondary schools
in Golbo division. It revealed a high level of disportion in gender disparity
in teaching staff in Golbo division which is compdsof very few female

teachers, contributing to girls low self esteeradiag to low transition.
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4.4 Head teachers responses on pupils’ enrolment 8tandard 7 and 8

The study sought to find out ratio of boys to gwlso had access to education
and the trend of girls completing class level. Tieeearcher did this by
tabulating figures of enrolment for class seven aigit by gender provided

by head teachers in the schools studied. Findirege vecorded in table 4.2

Table 4.1

Pupils’ enrolment for classes 7 and 8 by gender

Gender Std 8 Percentage Std7 eR&ge
Male 288 76 315 67
Female 90 25 155 33
Total 378 100 470 100

Findings revealed that there was gender in balafcenale and female
students. Statistics recorded in the table abodate that male students in
both class 7 and 8 were more that female studéhes.data also shows that
large numbers of boys 288 reached class eight ibdGdivision against 90
girls. 65 female students did not make it to stathdacompared to 27 male
students. This statistics indicate that there wa®ed low transition of girls
between classes that would further affect theinditeon from primary to
secondary schools. Research findings thereforedataeld the research by
establishing that there was indeed low transitibgiids from primary schools

to secondary school.
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The data findings above were also related to thassts provided by the
District Educations Office in Moyale District onehtransition of students

from primary to secondary school in Golbo Divisesmshown in table 1.1.

Statistics indicated that the transition of gidsthat of boys was low between
2009 and 2012. The total number of girls who madaige complete their

primary education between 2009 and 2012 was 164oalyd54 managed to

enroll in form one against the male students who %18 students, 311
managed to enroll in form one. The percentage rdiffee in transition was 60
for men against 32 for female students indicativad tmore than half of female
students did not manage to enroll into secondahpas. Statistics above
therefore established the validity of the reseamshsuch were the results

recorded from field findings.

4.5 Teachers’ level of education

The study also sought to ascertain teacher chaistate that could influence
the transition of girls. Teacher’s level of eduoatwas identified as a factor
that could influence the transition hence this gtsought to identify teachers’
level of education as a basis of finding out ifctears sampled had the basic
training and qualifications to handle roles andpogsibilities assigned to
them. Teachers were asked to indicate their highesdemic and professional

gualifications and their responses recorded ifithee 4.2.
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Figure 4.2

Teachers’ level of education
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Findings indicated that teachers who had suffityemjualified for their
respective roles were more than half of those sednfglhey were represented
by 49 teachers of total respondents making the alifpd have a
representation of only 11 teachers. Guided by its¢ fesearch objective on
establishing the extend on which teacher charatiesi influenced girls
transition, the lack of sufficient education wag mentified as a characteristic
that could lead to al low transition as a majoofysampled teachers had the
P1 certification that is basic requirement to teachprimary schools hence

they were adequately qualified.

Teachers with proper training and relevant protesdinowledge and skills
guide learners to progress academically as they logmphe right

methodologies in teaching and imparting knowledyé¢he learners. Studies
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have found that teachers’ qualification correspondsth students’

achievements (Betts, Zau, & Rice, 2003).

4.6 Teachers duration of teaching in current school

Teacher characteristics among them their durataching in their current
school were identified as characteristics that wonfluence girls’ transition.
The researcher tabled research findings from thed Heachers and their
deputies together as their duties were nearly @fskame nature and the same
guestionnaire was used to record their responsesl. findings were recorded

in tables 4.2 and 4.3.

Table 4.2

Teachers duration of teaching in current school

Years Frequency Percent
0-5 26 43

6-10 10 17
11-15 9 15
16-20 9 15
21-25 2 3

26-30 4 6

Total 60 100

As indicated in the table 4.2, 26 teachers hadhiatay less than 5 years in
their current school, 10 had taught for 6-10 yelrd)ad taught for 11-15
years, 9 had taught for 16-20 years, 2 had tawggh2X — 25 years and 4 had

taught for 26 — 30 years. The statistics indicates teaching experience
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among teachers was comprised of relatively the gowho had a teaching
experience of less than 10 years who represenfempalation of more than

half of teachers sampled.

Table 4.3

Head teachers and deputy head teachers duration téaching in current

school

Years Frequency Percent
0-5 2 10

6-10 3 15
11-15 6 30
16-20 7 35
21-25 2 10
Total 20 100

Statistics recorded for school head teachers agid deputies, indicated that
90 percent had spend between 6 to 25 years tearhihgir current schools.

This indicated that majority of the head teachexs their deputies had enough
exposure in their current schools and they wertebptaced in understanding

girls learning environment and transition trends.

4.7 Teachers opinions on availability and adequaayf teaching resources

Teaching and learning resources supplement thaeesiexposition and help
to overcome the limits of verbal communicationseTiesources provide a
shared experience which cannot be conveyed vidd realistically pure, by

word of mouth. Adequacy of learning resources makesasy for learners to
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acquire concepts and skills that enable them tde¢b the world around them

(Knight 2002, KIE 2002).

Among the school based factors identified by theeaecher were teaching
resources. The study sought to establish how thgadwity and adequacy of
learning and teaching resources affected the transif girls from primary to
secondary schools in Golbo division and teach&sponses were recorded in

the figure 4.3.

Fig 4.3

Teachers opinions on availability and adequacy oktching resources
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About 43 per cent of teachers were of the opiniat teaching materials were

inadequate in their schools, 33 percent indicaaé rtiaterials are adequate, 17
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percent indicate that teaching materials were wttiged by teachers and 7
percent were uncertain with their opinions on gseie.

The findings therefore indicate that learning reses, has school based
factors were inadequately provided to the teacleading to poor teaching
output by the teachers and would affect the legr@irperience of students

and their transition.

The inadequacy of access to teaching and learresgurces was further
supplemented by data recorded from girls that atdit that they did not have
access to text books that are graded as learningceso for students and
teaching aids for teachers. Figure 4.4 shows gpigions on their access to

text books.

Figure 4.4

Girls responses on their accessibility to schoolxtooks

HYes

H No
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Data recorded indicated that only 22 percent ofsdiad access to school
textbooks. This is a clear indication that scheosl tbooks were not adequate
to cater for the learning of the girls, a schootdzhfactor that could affect

their transition negatively.

4.8 Teachers responses on their involvement by headachers during
procurement of resource materials

The researcher sought to establish the involveraetdéachers by their head
teachers in the procurement and purchase of tegelnis. Data was recorded

in table 4.4.

Table 4.4

Teachers’ responses on their involvement by headaehers during

procurement of resource materials

Responses Frequency Percent
Always 3 S
Sometimes 45 75

Not at all 10 17
Uncertain 2 3

Total 60 100

A good number of head teachers occasionally ineblteachers in the
procurement of resource materials as recordedeantahle above. This was
indicated by the level of agreement that the tetlachad on their involvement
with 45 indicating that they were occasionally iweal, 3 were always

involved, 10 were never involved and 2 were unaeétheir involvement.
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The findings above reveal that the lack of involesm or the partial
involvement of teachers in procurement of teachiagources led to the
inadequacy of provision of teaching resources &orded in Figure 4.2
(discussed earlier in the chapter) where statistideated that teachers were
of the opinion that teaching resources were inaaqu his is a school based

factor that would affect the transition of girlsgagively.

4.9 Teachers responses on the types of teachingsattiey used
Teaching resources being identified as school b&essdrs that would affect
transition of girls prompted the researcher to ldistia the types of teaching

aids employed in class. Data findings were recoedefbllows.
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Figure 4.5

Teachers responses on the types of teaching aids

used
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Findings in figure 4.5 revealed that more than loélthe teachers 70 percent
did not prepare learning aids for their lessonseyTtelied on chalk board as
the tool to aid their lessons. This was indicatgdHt® recording of a small
fraction of teachers representing 22 percent who teey used charts/flash
cards, 70 percent used the black board while orggrgent said they at times

used real objects.

There was lack of variation of the use of teachditg making the blackboard
widely used as learners could not manipulate tegchids used and interact
well. This is a clear suggestion that learnersggfiel understanding taught

concepts hence are left having not gotten lessgectes, a characteristic
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that would affect transition as a guarantee forpmsformance. This statistics
further explain the recording of poor grades bydhts that will be discussed

later in the chapter.

4.10 Teachers response on problems faced on mainséerce of teaching
aids

The study further sought to establish teachergdaeses on problems that
faced the maintenance of teaching aids leadinigetdaick of adequate delivery
of content. Findings revealed four main challengest they faced on the

maintenance of teaching aids as shown by theirapsrtable 4.5.

Table 4.5

Teachers responses on problems faced on maintenarafdeaching aids

Teachers’ Responses Frequency Percent
Unlockable Doors/ Windows 25 42
Poor Wall Surfaces 11 18
Pupils Discipline 15 25
Lack of Glue for Fixing 5 8
Uncertain 4 7

Total 60 100

Results recorded indicated that 42 percent of #sehers complained of
unlockable or absence of classroom doors and wiad®Wwis led to teaching
aids being vandalized by outsiders after class siodbout 18 percent
indicated that rough wall surfaces were not ideakticking teaching aids like
manila papers that never stuck well hence the wihelv them off.

Undisciplined pupils were another challenge to naaning teaching aids in
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class as statistics indicates 25 percent of teadisring the opinion that they
tore off or stole teaching aids from classroomssmall group of teachers, 8
percent indicated that the school did not providecessary supporting
materials like glue for fixing the aids hence tHeynd it expensive buying

them out of their pockets.

Lack of adequate teaching aids as learning ressurgdeachers would have
an impact on the performance of girls hence aftheir transition. The
researcher therefore sought to establish the peaioce of girls in their

previous exam and recorded the findings in talfe 4.

Table 4.6

Girls marks in their previous exams

Marks Frequency Percent
Below 200 3 8
240 - 200 23 65
299 — 250 10 28
Total 36 100

Data findings indicated that no girl got 300 mark8, girls got between 299
and 250 marks, 23 got between 240 and 200 marks3agot below 200
marks. More than half of the girls sampled got tetbe 250 marks, the half

mark of the total marks tested in the Kenya Cedil of Primary Education.

The recording of poor grades was attributed to agrather factors the lack of
teaching and learning resources where respondadisated they did not

access learning resources like textbooks in cl@ssne also said that they
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were not able to grasp contents in class due thées’ lack of teaching aids
like diagrams on manila papers that would aid thederstanding.

Teachers views on the other hand on the poor graglesrded by girls

indicated that there was a perception that boy® wesre bright in class than
girls hence that was expected, some held viewsgihat minds were divided

between school and house hold chores and that thaselack of proper

assessment methods by the teachers to test umabngtaf concepts.

4.11 Teachers responses on their determination o§sessment procedures
With the aim of testing the third objective theeasher sought to identify
teachers’ determination on assessment procedungl®yesd in assessing girls’
achievement of content in and out of class. Amdmgfeedback that teachers
gave were: asking oral questions in class, encougagroup discussions and
accessed feedback as well as giving the girls tesishomework. However,
statistics collected indicated that homework wat assigned more often as
more than half of the respondents’ assigned honlewace or twice in a

week. Table 4.7 shows teachers responses on hokgwen per week.

Table 4.7

Teachers’ responses on frequency of homework giveer week

Teachers’ responses Frequency Percent
Daily 12 20
Once 19 32
Twice 29 48
Total 60 100
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Statistics indicated that 20 percent of teachesaeld assignments daily, 32
percent issued the assignments only once in a wédk 48 percent issued
assignments twice. According to the study, onlytedldthers assessed the girls

daily.

Statistics above were further shown by the girfginmn on assignment and
marking of homework. This was done to determinesthtesfaction of the girls
on assessment methods through assignment of hokeandrtheir responses

recoded in table 4.8 as follows:

Table 4.8

Girls’ satisfaction on issuance of assignments

Responses Frequency Percent
Yes 5 14

No 29 80

Not Sure 2 6

Total 36 100

From table 4.8, there is a clear indication thadsgvere not satisfied with the
teachers’ level of assessment through assignmertoofework. Only 14
percent indicated that assignments were issued, @&@llpercent disagreed
while 6 percent were not sure. A majority of thelggiwere therefore not
satisfied with the methods of assessment througlgraag of homework a
school based factor that would lead to low traosif girls from primary to

secondary schools in Golbo division.
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4.12 Girls responses on having equal opportunitid® answering questions

in class

The study sought to establish treatment of girlslass that could affect their
transition. This was achieved through girls’ resgEsion the equal treatment
in answering questions in class. The table 4.9 shgivis responses on having
equal opportunities while answering questions assl

Table 4.9

Girls’ responses on opportunities to answer questis in class

Responses Frequency Percent
Yes 25 70
No 7 19
Not Sure 4 11
Total 36 100

Findings recorded in the table 4.9 indicate thabivement of girls in class
through answering questions asked by teachers ostve. About 70 percent
of girls indicated that they were involved in answg questions in class
equally while 19 percent were not and 11 were oot & they were involved

or not. However, even despite the positive feedpaphks did not find

themselves fully participating in class discussi@ssthey feared the male
teachers. This fear was guided by their Islam caltinfluence that isolates

females from their male counterparts.
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4.13 Teacher’s responses on availability of professal documents

The research also sought to find out the teachewgl$ and procedures
employed by teachers in doing their work. This $dug determine teacher’s
organization and use of professional documentahatysis. When requested
to avail some professional documents for analyisy of the teachers
provided schemes of work, lesson notes, and thes dianetable. However,
important documents such as the lesson plan amabsygl were not availed
posing a major question in their preparedness aohtevithout preparing for
their lessons.

This situation of teachers not preparing well invatte for their lessons
impacts negatively on transition of girls from olewel to the other. These
characteristics highly influence performance of earher in terms of

understanding concept.

4.14 Girls’ responses on their transition from primary to secondary
school as compared to boys

Data findings discussed earlier in this chaptericatgs transition of girls in
their respective schools was lower as comparetiabdf boys. This findings
were supported widely by 100 percent of the samptgallation of girls and
their reasons were: girls absenting themselvesngumenstruation period,
lack of sanitary towels, early marriages causingpdouts, lack of female
teachers as role models, lack of learned parentsombild encourage them to
study, unequal treatment in the school where bays& hmore access to text
books than girls and lack of boarding facilitiesalh the schools in Golbo

division that could have kept girls in schools lfmmger study hours.
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4.15 Teachers’ opinions on the transition of girlsfrom primary to
secondary school

Data findings show boys transiting more than gmlsnany schools of Golbo
division. These responses are in agreement witifetbengs of teachers’ as
recorded in table 4.10.

Table 4.10

Teachers’ opinions on transition of girls in theirrespective schools

Teachers’ opinions Frequency Percent
Equal to Boys 14 36

Less than Boys 46 64
Total 60 100

Statistics indicate that girls rate of transitiomsMow compared to that of
boys. This manifests itself with those of the opimthat girls rate of transition
was less than that of boys recording the highesthau of respondents. Those
that had the opinion that transition rate were edqudhat of boys recorded

relatively lower number of respondents.

Respondents’ held views that trend explained ia diatlings above had been
caused by among other issues a misconception thsitwgpuld develop bad
behaviors and in turn bring shame to themselvesthan communities if
they transitioned to secondary schools. Poverty tiednost of the girls
dropping out and not transiting as their parentdadcaot afford to pay for their
school fees and upkeep. Child labor is also ano#sgect as parents

encourage children to do house chores rather thangbin school,
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discrimination against girls in the community whemople prefer educating
boys more than girls. Early and forced marriaged saw many young girls

drop out of school during the transiting period.

However, even despite these challenges, feedbawgktfie girls indicated that
their head teachers did not discuss on the transif girls in the schools.

Findings were recorded in the table 4.11.

Table 4.11

Girls’ responses on the status of being informed dhe transition of girls

Responses Frequency Percent
Yes 5 14

No 29 81

Not Sure 2 5

Total 36 100

Only 5 girls agreed that their head teachers hscudsed the transition of girls
in schools to them. This represented quite a lowergage of the population
as those who had not gotten any information oniseae from their head
teachers were 29 and 2 were not sure. Girls howeltethe transition needed
to be discussed in order sensitize female pupiltherchallenge. This meant

that no interventions so far were being made taavg the situation at hand.
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4.16 Responses on challenges leading to girls laartsition

The researcher sought to establish the main clygethat girls’ face and their
role in the transition. The researcher thereforagho girls’ responses on
challenges they encountered that led to their fawsition.

Figure 4.6

Girls responses on challenges that have negativepacts to their

transition
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From the data represented in figure 4.6, it isrcleat the girls face a number
of challenges that negatively affected their traoisifrom primary school to
secondary school. About 15 of the girls indicatectéd and early marriages
as major challenge, 2 indicated lack of physicallifees in the school, 10 felt
that the distance between their homes and the kchietermined their

transition while 9 were affected by lack of saniteowels.
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The adequacy of physical facilities to enhancesitaom of girls to secondary
school received quite a number of responses fraamchers with a good
number indicating that physical facilities like datories for boarding and
book libraries to keep the girls at school were onignt but were not put in

place.

Teachers also noted that most girls did not prodeedtandard eight or
secondary schools as they would be forced intoyeawdrriages. This is
promoted by their cultures and traditions of theiety they live in. This was
identified as a major challenge to transition oé thirls from primary to

secondary school.

The school management through their deputies aad keachers indicated
that they were not fully satisfied with the physi&acilities in their schools.

Latrines that were overflowing were among challenteat were faced and
lack of libraries, and play ground to cater for #hdra-curriculum activities.

Further, all the schools head teachers noted thasrooms were not in good
conditions as some did not have floors, windows @dwoats. There was indeed
a negative feedback that there was indeed lackydipal facilities that posed

a challenge to the girls’ education hence affetted transition.

Field results indicate that both girls and theacteers are well aware of the
negative challenges that affected the transitiogirté. This is further revealed
by the responses received from girls on the whboaitaof their fellow girls

who had dropped out of school. Table 4.12 showis’ giesponses on the

where about of their colleagues who had droppeabsithool.

53



Table 4.12
Girls’ responses on the where about of their colleaues who had dropped

out of school.

Responses Frequency Percent
Married 16 45
Repeated Previous Class 5 14
Transferred to Other Schools 9 25

Do not Know 6 16
Total 36 100

The data presented in table 4.12 supports the latiding that there existed
challenge that girls faced in their transition gcendary schools. From the
data analyzed, 45 percent of respondents indidatedgirls who dropped out
of their class had gotten married, 14 percent legmbated, 25 percent had
taken transfers to other schools and 16 percepbnelents were not aware of

their whereabouts.

It is important to note that among other challengesed and early marriages
among the girls repeatedly identified itself asaanchallenge from different
group of respondents. Teachers, as indicated bédtiréhat early marriages
was a challenge and girls identified the same wdmed on the challenges
they faced. This further manifests itself whengyslere asked on whereabouts
of their friends who dropped out of school. Thismsindication that marriage
is a major challenge to the transition of girlsnfrprimary school to secondary

schools.
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4.17 Teachers responses on challenges of curriculumplementation
The study also sought to investigate the respohgeaghers on challenges
affecting curriculum implementation. Table 4.13 wkdeachers responses on

challenges they face in the process of curricultnplémentation.

Table 4.13

Teachers’ responses on challenges of curriculum inlgmentation

Teachers’ responses Frequency Percent
Understaffing Teachers 18 30
Early Closing/ Late Opening by Pupils 13 21
Lack of Resources / Facilities 15 25
Co-curricular activities during school da'3 5
Frequent Transfer of Teachers 4 6
Vandalism of Resources 2 3
Absenteeism of Teachers 5 8

Total 60 100

N =60

Teachers noted a number of challenges with 30 peraéng understaffing of
teachers as a challenge, 21.7 percent noted laeirgp early closing, 25
percent noted lack of resources and facilitiesgfgnt noted co-curriculum
activities during school days, 2 percent notedansey and 5 percent noted

absenteeism of teachers.
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4.18 Curriculum effects leading to low transition & girls from primary to
secondary school

The study also sought to establish the effect afi@lum implementation on
transition. Most respondents were in agreementtbieae were many cases of
girls who did not transit from primary to secondachools in Golbo division.
School heads and teachers agreed that the majee aHutransition was a
combination of curriculum factors that cut acrasaching and learning. These
factors included understaffing, inadequate textlpd&te syllabus coverage,
late reporting of pupils to school, late openingl aarly closing of schools

leading to too much wastage of time.

Findings further indicated that transition of gwas affected by tribal clashes
and co-curriculum activities that were scheduledmduschool days. Teachers
also mentioned lack of physical activities and ladkinterest in studies as

factors influencing transition.

4.19 Summary

The findings have so far established that thereeweases of low
transformation of girls from primary schools to @edary schools. The major
causes of the transitions are a combination of @chased factors that cut
across learning and teaching materials for evalogtrocedures, lack of self
motivation, teachers attitude to work, poor timenagement by both learners
and teachers, inadequate resource materials, daterage of syllabus, late
delivery of text books by book sellers and pooatiehships between teachers

and head teachers.
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The study also revealed instruction and curriculsncontributing factors to
low transition. These factors include poor timetabtganization, lack of staff
meetings, understaffing, in adequate preparatiah @anlack of professional
documents by the teachers. The findings also esiaol evaluation
procedures affecting transition of girls from primé&o secondary school. This
includes lack of standardized exams and contin@ssgessment tests. It also
established classroom management factors like tEHckeaching aids by
teachers, lack of female teachers, lack of reméessions and tribal clashes as
major impediments to high transition of girls fropmimary to secondary

schools.

Findings revealed that Golbo division has low giransition in education
from primary to secondary school. Among the factibrat inhibited girl’s
education and limiting their participation in sdceconomic and political
development were:

. Lack of motivation for female pupils

. Unfriendly school environment including poor andadequate
infrastructure that disapprovingly affect girls.

. Inadequate female role models including teachgreaslly in the rural
schools

. Inadequate teaching and learning resources

. Gender inappropriate teaching and learning methods

. Poor performance especially for girls

. Understaffing or teachers in rural schools

. Societal values and practices including forced eady marriages that

leads to girls dropping out of school.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary of the findinggnclusion,
recommendations and suggestions for further resedrcrealize the research
objectives, five research questions were formulatdthese questions
addressed how teacher characteristics influent's giansition from primary
to secondary school, the influence of teaching l@aching resources on the
transition of girls from primary to secondary sclspohow assessment
procedures influenced transition of girls from paiy to secondary schools,
the level of girls involvement by teachers in teaadhing and learning process
and the extent to which physical facilities inflged transition of girls from

primary to secondary schools in Golbo division ,Jélle district.

5.2 Summary of the study

The main purpose of the study was to investigageefifects of school based
factors on the transition of girls from public pany to secondary school in
Golbo division, Moyale district in Marsabit CountyThe researcher
approached the study by setting up objectives aséarch questions that
guided the study. This was done by examining varieariables that may
influence transition of girls from primary to seclamy school in Golbo

division in Moyale district.
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These variables include teacher characteristicailadoility of teaching and
learning resources, assessment procedures, léamarlvement in learning
process and availability of physical facilities wiiformed the research
objectives. The literature review was based onttaesition of girls from
primary to secondary schools and factors that wtaadd to transition. Among
aspects discussed were teacher attitudes towargds’'pyperformance,
gualification and experiences of teachers, moddeafning and teaching
employed by the teachers, and even the physicdititz of the school. All
these aspects were discussed in relation of tffeicte and connection to the
transition of the girl child from primary to secang. It is also important to
note that these aspects were school based andnthme way or the other

directly affected the girl child.

The researcher adopted cross-sectional survey robsadesign to assess
thought, opinions and feelings of the sampled papad. Research
instruments used were questionnaires with closedogen ended questions.
Data analysis carried in relation to the study prbv¥hat the identified and
discussed school based activities indeed affedtedransition of girls from
primary schools to secondary school. Data was aedlgarefully and related

to the study through tabulations and graphs.

The study established that majority of teacherS&atbo division were male
against their female counterparts and that allibad teachers were male,
revealing a high level of disproportion in gendéspdrity in teaching staff.

The findings also revealed that, teachers who hdficiently qualified for
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their respective roles were less than half of theampled. This is an
indication that most teachers lack modern admatistt and managerial skills
required for proper and efficient performance expac thus greatly
contributing to low transition of girls from primato secondary schools.
Further findings show that many teachers in thigistbn comprise of
relatively young and recently recruited, with miinprofessional experience
of up to 5 years. However, most head teachersgbad experience in their
work. On the second objective, the researcher sdogstablish the influence
of teaching and learning resource, on the tramsitibgirls from primary to
secondary school in Golbo division of Moyale didtri The study established
that teaching materials in many schools were inaaegand poorly utilized
by the teachers, making it difficult for the learmi¢o acquire taught concepts

easily.

The findings in the study also revealed that maimis glo not access text
books and also lack interaction with teaching agatring aids that would
have boosted their morale. Many schools in thigsiin lacked sufficient
teaching and learning resources which have causettdnsition of girls from
primary to secondary school. Inadequacy of resounegerials, space and
equipments are the main problems to implementatfocurriculum in many
schools, adversely affecting performance in exatiwna thus causing low

transition of girls from primary to secondary schoo

Further findings revealed that majority of the teas in Golbo division do not

prepare teaching aids for their lessons. They iymagty on the chalk board as
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a tool that aids their lessons. Teachers commainnlockable or complete
absence of class doors and windows, hence teaaldsdgeing vandalized by
outsiders after class hours. They also indicatghaclassroom walls, lack of
fixing glue and undisciplined pupils who tear oeatthem as a challenge to

the security of teaching aids being kept in class.

On the third objectives, the researchers soughdstablish how assessment
procedure influences transition of girls from prim#o secondary school. The
main findings show that many teachers assess arhmws of the content by
asking oral questions. Field findings though, iatkc that homework
assignments and continuous assessment tests agezeiwtmore often. Many
teachers give assignments only once or twice a waek also on many
occasion fail to mark the given assignments. T$ia clear indication that

girls are not satisfied with teachers’ level ofessgnent.

Further findings show that only few teachers hawews love for their work
as many do not prepare professional documentsstkemes of work, lesson
plans. They do not even keep learners progressd®coot even a class
timetable. This poses a major question on thegsegimess to teach well.

On objective four, the researcher sought to estabthe level of girl’'s
involvement by teachers in the teaching and legrpnocess. Finding reveals
that girls and boys are given equal opportunitieask or answer questions in
class but due to being shy and for the fear olfailgirls stay away from
active participation in learning. As a result,deers involve more boys in

learning process than girls. Further findings ede@ that girls fear interacting
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with male teachers as influenced by their cultumald religious (Islam)

background which distance ladies from male couargsp

On the fifth objective, the researcher wanted tiemheine the extent to which
physical facilities influence transition of girlso primary to secondary
school. The study established that physical feeslilike dormitories and
libraries which would have kept girls at school et in place. It is also
noted in many schools that girl's toilets are irpdEe and the few which
exists lack proper doors and over flowing. Someosth lack essential

facilities like playground for the co-curricula aties.

Further findings show that classroom structuremany schools were not in
good condition as they lack cemented floors, demid windows all posing a
challenge to keeping girls continuously in scho@nde affecting their
transition. As a result there are huge numbeigrts® drop-outs, many being

forced to repeat other classes and others endiggtlipg married.

5.3 Conclusions

Based on the findings of this study, it was conetlithat teacher characteristic
greatly affected transition of girls from primary $econdary school in Golbo
Division of Moyale district. This argument is supfaal by the findings that

many teachers did not prepare well in advancengweparing the required

professional documents, using audi-visual aidswmatld have stimulated the

girl’s active participation in the learning processother issue that came out

well was the habit of teachers not giving studembsne assignments on
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regular basis. This does not ogre well as pup#sleit on their own without

any effort of evaluation to see the mastered cascep

The study also concluded that teaching and learrésgurces did affect the
transition of girls from primary schools to secornydschools. This argument is
supported by the inadequacy of textbooks and tegchids in most of the
schools sampled. Even in cases where such resowees available, they

were not utilized.

Research findings also yielded results that ledthe conclusion that
involvement of girls in the learning process infiged their low transition to
secondary schools. Statistics collected from tledd fsurvey indicated that
although girls were given equal opportunities ia farticipation of answering
guestions in class by their teachers, their featHe male teachers made them
be left out in the assessment method even desmategaestions and class
participation being identified as an assessmenhodeby the teachers. This

resulted to them not grasping concepts taughtasscl

The study concluded that physical facilities diditcibbute to the low transition
of girls from primary to secondary schools. Respsn®corded indicated that
learning environment that was characterized by a&nough school latrines,
inaccessibility of good conditioned classroomsklat libraries/ book stores
and lack of sanitary towels. This learning enviremin posed a major

challenge to girls hence the low transition.
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Findings recorded from the study were supporteddaéta provided by the
District Education Officer in Moyale hence leaditm the conclusion that
school based factors that included — teacher ctaistics, teaching and
learning resources, assessment procedures usedlvament of girls in
learning and teaching process and physical ad@svied to the low transition
of girls from primary to secondary school in Golldovision of Moyale

District.

5.4 Recommendations

With the aim of curbing the low transition sevesahools based activities
need to be incorporated in schools. Among practitet need to be
introduced and incorporated in school practicehige

1. Provision of adequate teaching and learning ressuny schools: This
ensures that teachers deliver well in class andests interact with
different learning resources hence they increasar thevel of
understanding in class.

2. Guidance and counseling of girls: Continuous gutéaend counseling
will ensure that the girl child’s psychological apdychosocial needs
are taken care of. Issues relating to early magsagpuld be discussed
in sessions and the girl child would share expess and get
guidance on matters affecting their school lives

3. Motivation of teachers needs to be enhanced. Tisares that both the
teachers feel appreciated and their work is idexdtihence encourages

them to work harder towards the achievement ofrancon goal.
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4. Frequent administration of continuous assessmetd & school level:
Evaluation is a major concern especially when gidstinue getting
poor grades compared to their male counterparégjuent evaluations
ensure that teachers as well as pupils know how evepoor they
perform hence they set targets for the next examimsa This also
makes teachers realize strengths and weaknessewf gapils and
strive to improve on the weak points.

5. Improvement of Teaching: quality assurance anddstia@h officers
should ensure teachers do prepare well for thegoles so as to aid in
the pupils’ and especially girls better understagdiThis would
include teachers’ development of lesson plans aadhing aids. The
schools on the other hand need to provide teachihs necessary
materials for effective output.

6. Institutions responsible for employment of teachaws the Teachers
Service Commissions as well as the Board of Goverabthe county
level should ensure that qualified teachers areleyed and there is
gender balance in the teaching staff.

7. Sensitization programmes need to be developed éyntimistry of
education to sensitize parents on the importancehef girl child
education in the society. This would ensure tha¢mis do not become
blocks for their girls to attend school sessiong bather would
encourage them to do so. Continuous sensitizatrogrammes for
girls in school also need to be developed by thagtry of education

SO as to ensure that girls are sensitized on tiperit@nce of education
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as well as to the society and they are made awaseceetal values that
may deprive them of their education rights and Howhandle such

challenges. This will help keep the girl child aseof all challenges
they are facing and how to deal with them

8. The government through the Ministry of Educatioredse to ensure

that schools are easily accessible and availaldeuttents and all those
willing to study. This will ensure that pupils dotrfail to attend class

sessions due to far distances of schools from timmes. This could

be done by construction of more schools in isolateds.

5.5 Suggestions for further research
The researcher suggests further studies to beiddhe following areas:

1. A similar study should be replicated in differergographical areas
with similar people lifestyles and same climaticainditions in the
rural settings within the county.

2. Since this study used only teachers and few girlslass eight a
similar study should be carried out involving tears) stakeholders,
and both sex pupils on completion rate of girlshwitthe primary
cycle.

3. A study should be conducted to investigate non-achased factors
affecting transition of girls from primary to seaary school both in
the same area and other areas in the district asbrgad dimension of

respondents.
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4. A research study should be conducted on the ingfamtlture and the
society on transition of girl, from primary to secary school in rural

areas inhabited by pastoralists and communitylami faith.
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APPENDICES

APPENDIX 1: INTRODUCTORY LETTER

University of Nairobi,
Department of Educational
Administration and Planning,
P.O Box 30197,

Nairobi

The head teacher,
Primary school
P.O. Box

RE: REQUEST TO COLLECT DATA

| am a postgraduate student at the University ofrdda | am currently
undertaking educational research aimed at findiagsohool based factors
affecting transition of girls from primary to secondary schools in Golbo

division in Moyale district, Marsabit County.

Your school is among those sampled for the stutlerd is a questionnaire to
be filled by you, your teachers and some of yoyilsuas participants. The
identity of the respondents will be treated witinast confidentiality and the
responses will be utilized for education purposdy.o

Thanks.

Yours faithfully,
DIDA J GUYO
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APPENDIX 2

QUESTIONNAIRES FOR HEAD TEACHERS AND DEPUTIES

The purpose of this questionnaire is to gatherrmégion about school based
factors affecting transition of girls from primasghool to secondary schools
in Golbo division of Moyale district. Your identityill be accorded the

necessary confidentiality hence do not write yoama or the name of your
school.

Please indicate the correct option as honestly @rdectly as possible by
putting a tick () against one of the optionsr Bee questions that require
your opinion, use the spaces provided.

Part A. Demographic data’s

1. What is your gender? Male () femalg (

2. What is your highest qualification?

Academic Professional

3. What is your all time working experience bothaaseacher and a head

teacher?

4. For how long have you been head teacher/depuattess school? (Delete as
Appropriate)
Lessthanayear ( ) 1-5years( ) 6-10 yegrd1-15 years ( )

Part B. Information about the school

1. Please indicate enrolment per class, by gendbeitable below.

class 1 2 3 4 5 6 7 8

Boys

Girls

Total
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2. How many teachers do you have in your school®Ma Female
3. How would you rate the following resources tacteers and pupils? Tick

as appropriate.

Resource Available to trs.| Available to pls. comisen

Syllabus

Text books

Chalkboard

Readers

Revision papers

4. How would you rate the following facilities iroyr school?

Facility Number available Comment status

Classrooms

Girls Toilets

Staffroom

Playground

Bookstore /library

5. In your opinion, how does availability of theseilities affect transition of

girls from primary to secondary SChOOI?......coumceiiiiiiiieeiiiee
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Part C. Information about transition per gender
1.a) Please fill in the table below which will sha summary of transition per

year by gender from primary to secondary school.

Year Number of candidates by gender who attainest [0
250 marks.
Boys Girls

2012

2011

2010

2009

2008

b) In your capacity as a head/deputy head teaahet intervention measures
have you put in place to improve the status ofditeon of girls in your

school?

c). In your opinion, to what do you attribute tmend of transition of girls in

YOUE SCROOI?. .. e e e e e e e e e

2.a) Which assessment procedures do teachers asalt@te pupils academic

PEITOIMANCE?....cieeeeeii ettt e e e e e e e e e e e e e e e eeeeeeabennnneeesnnee
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b). How many exams were administered last ternthf@rfollowing classes?

class 1 2 3 4 5 6 7 8
Exams

category

c). Was result analyzed and necessary feedbacka givgood time? ........

3. What measures are employed to reverse the medatind of transition of

[0SR PPPPPPPRTRRRN

Thank you for your cooperation
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APPENDIX 3

QUESTIONNAIRES FOR TEACHERS
The purpose of this questionnaire is to gatherrmédion about school based
factors affecting transition of girls from primasghool to secondary schools
in Golbo division of Moyale district. Your identitwill be accorded the
necessary confidentiality; hence do not write yname or the name of your
school.
Please indicate the correct option as honestly @rcectly as possible by
putting a tick ( ) against one of the options. & questions that require your
opinion, use the spaces provided.
Part A. Demographic data’s
1. What is your gender? Male () female ( )
2. What is your highest qualification?

Academic Professional

3. What is your professional experience in years?

4. For how long have you been a teacher in thise@@h

Lessthanayear ( ) 1-5years( ) 6-10 yegrdal-15years ( )

Part B. Information on teaching and learning resouces

5. How do you consider the status of teaching anchiegrresources in
your class?

Adequate ( ) inadequate ( )

If inadequate, what is the ratio of sharing thelierks in your class?
6. How often does your head teacher calls for meetinglving teachers

and parents, discussing procurement of educatresalirces?

Always ( ) sometimes ( ) never ()
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7. How do you consider the following learning matesial your school?

Tick as appropriate.

Materials Yes No

Chalkboard

Text books

Science material

Supplementary readers

Syllabus

What types of teaching aids do you commonly usgour class teaching?

8. Where do you keep these aids after use?

9. What problems do you experience displaying theciass?

C. Information on transition of girls
10. In your opinion, how do you rate the transitiorgofs in your school?
More than boys ( ) equal to boys ( ) less thaysl{ )
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What in your opinion have contributed to this trend

11. What remedies do you suggest to improve transitibgirls in the

school?

D. Information on curriculum implementation.

a) State the problems which interfere with culdtouimplementation in

your school

b) In which five main areas do you experienceidifties in your teaching

work?

c) How do you determine at the end of the lessoatimdr students achieved

the content?
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d) How often do you assign homework assignmenydoir learners?

Daily ( ) twice ( ) once week ( ) twice a weel (

e) Are the following professional documents avaddaand checked by your
head teacher?

Document Available (Yes) Not available

Schemes of work

Lesson plan

Lesson notes

Record of work

Assessment record

Syllabus

Class Time table

Thank you for your cooperation
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APPENDIX 4

QUESTIONNAIRE FOR CLASS EIGHT GIRLS

This questionnaire is designed to seek informatanschool based factors
affecting transition of girls from primary to seaary school. Please tick

where appropriate or fill in the information reqedr Do not write your name.

Part A. Demographic data
What is the type of your school set up?  Boyg(rls ( ) mixed ( )

How many different schools have you enrolled siyme started schooling?

How many times have you repeated? ............ccoiiiiiiiiiiiii i e e,

Part B. Information on transition

Do girls equally perform well as boys do?  Yeg ( No ()

a) Have your head teacher ever discussed on imangt girls in the
school? Yes () No. ()

If yes, what were the interventions made to impribnesituation?

b) What challenges do girls face at school thatehasgative influence on their

transition from primary to secondary school

Are homework assignments given and marked for wbiexts by your
teachers? Yes () No( )

Are girls in your class given equal opportunity \#asng questions in
class by teachers? Yes( ) No ()

Do teachers take you through done exams for caorectegularly?
Yes () No()
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Vi. Do girls in your class have equal access to scexdbooks as boys?
Yes() No()
Vii. How ideal are physical facilities like toilets, sdi field and classroom

FOF QIS

Thank you for your cooperation.
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APPENDIX 5: LETTER OF AUTHORISATION

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

NCST/RCD/14/013/798 pate: 24" May 2013

Our Ref:

Jackson Guyo Dida
University of Nairobi
P.O Box 30197-00100
Nairobi.

RE: RESEARCH AUTHORIZATION

Following your application dated 14" May, 2013 for authority to carry out
research on “School based factors affecting transition of girls from primary to
secondary schools in Golbo Division, Moyale District.” | am pleased to inform
you that you have been authorized to undertake research in Moyale District for a
period ending 31" December, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Moyale District before embarking on the research project.

On completion of the research, you are expected to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

DR. M. K. RUGUTT :
DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Moyale District
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