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ABSTRACT
While enrolment is steadily rising in primary sckwan Kenya, dropout rates

continue to be high too, with over 50% of the clald both boys and girls
dropping out before completing the primary schogtle. The purpose of this
study therefore was to identify factors influencihggh dropout rates among
pupils in public primary schools in Bungoma Nortlstiict. The study focussed
on children who had dropped out of primary schoblvarious classes. The
objectives of the study were; to determine whettwrse hold- factors influences
high dropout rates in primary schools; to establigiether student’s personal
factors influences high dropout rates in publicmaiy schools, to examine
whether gender influences high dropout rates inlipywimary schools and to
determine whether the conditions within the schiofillences the dropout process
in primary schools. The study was conducted in ipubkimary schools in
Bungoma North District using descriptive surveyiges The target population
was 1459 members. The sample comprised of 21 puiimary schools of
which, 15 head teachers, 185 classroom teacher®@amlopouts were sampled
using the stratified and the snowball sampling mésh This constituted a total of
295 respondents involved in the study. A questioerend two interview guides
were the main tools used in data collection. Ttsriments were refined during
the pilot study. Data was coded manually and latealysed quantitatively and
gualitatively using descriptive statistics mainlgrpentages and content analysis.
The results were presented by use of frequencgdabid bar graph. Conclusions
were made based on the findings. The results regetdlat both external and
internal factors influence high dropout rates udstarea. On gender differentials,
it was revealed that more girls dropout in uppe@mpry level while boys dropout
more both at middle and lower primary. It was reomnded that teachers,
parents, community and government should work nmioay to curb the trend of

dropout.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the Study
Education is an important tool for development ofirrdividual, the society and
the nation at largdt is argued that knowledge and technology areeasingly
becoming the basis of comparative advantage iptégent world economy. The
quality of a country’s stock of human capital irfhces the extent to which
knowledge and technology can be utilized and cde&teenhance productivity
and improve the well-being of citizens. Basic ediaraprovides the essential

building blocks for higher levels of education (@oader & Stevin, 2004).

It also lays the foundation upon which work-relatskills are developed,
especially for those who are not able to continmethte higher levels of the
academic ladder. For this reason, nations all dverworld are concerned with
provision of education to their citizens. Many A&fin countries see development
as closely intertwined with education, that the eneducated their citizens are,
the higher their ability to deal with the problemisdevelopment (World Bank,
2005). It is in the light of this and other factamat countries all over the world
are making frantic efforts at reducing the numbeéroat-of school children

(UNESCO, 2011).



Kenya has since independence made significantestiid her education system.
On the same note the pledge to provide universalgoy education has been a
promise of every Kenyan president since indepereléBduna, 2005; Nungu,
2010). It featured prominently in the Kenya Africhlation Union’s (KANU)
post-independence manifestos of 1963 to 1969 aadctiuntry's first 5-year
development plan (1964-69) (Oketch & Rolleston, 200t was the rationale
behind Jomo Kenyatta’'s abolition of fees for thestfifour years of primary
education in 1973. It motivated Kenyatta’s succesBaniel Arap Moi to scrap
building levies and introduced a free school millogram in 1979 (Amutabi
2003; Oketch & Rolleston, 2007). And it inspire@ tturriculum reforms that Moi
introduced in 1984, which were designed to reducgpalit rates by making

primary schooling more practically oriented (NungQ}10).

Again the Free Primary Education (FPE) was intreduimn 2003 with an aim of
providing quality education to all children. In weof the compulsory nature of
basic education in Kenya, various governments agdn@es have made
concerted efforts to address educational inequahty improve quality. This has
been evident in policy directives and interventiensh as Sessional Paper No.1
on Education Training and Research (Republic of w&er2005), Economic
Recovery Strategy for Wealth and Employment CreatltRSWEC) 2003-2007,
Policy on the HIV and AIDS and Gender in Educati@?07); Non-Formal

Education Sub-sector Policy (2010) and Kenya Vi2080. Most importantly,
2



the Government of Kenya has committed itself to dbbhievement of universal
primary education and the Millennium DevelopmenaSdMDG2) by ensuring
that by 2015 children everywhere, boys and giilsealwill be able to complete a

full course of primary schooling (UNESCO, 2011).

To meet the MDG2 and national targets set in 200B32Education Strategic
Plan, the Government of Kenya abolished all feesrgdd by public primary

schools. It also introduced a capitation grant sehé public primary schools to
defray school fees previously charged. In addjttbe school feeding programme
was introduced in some selected schools in depro@dmunities. All these

measures were put in place to cushion the burdgareints in meeting the cost of
sending their children to school and to encouragremnts especially in deprived

areas to send their children to school (Republi€eriya, 2005).

In Kenya, the aforementioned strategies and effat® attracted all categories of
children who were previously not in school (Minysowf Education, 2008). For
instance in 2011, the primary GER was 115% reachigfest in the past ten
years and the NER was 95.7% (Republic of Kenya2p®arked the second
highest of the 10 African countries according te tBasic Education Sector
Report (JICA, 2012). Conversely in description bt tdetails of dropout in
Kenya’s basic education system, Demographic andtiH&urvey (DHS) 2008

reported that dropout rates across all grades maglam of 4.1% except for grades
3



7 and 8 which was 19.1% (Ministry of Education, 800Considering gender,

males have higher dropout rates than female in stlalb grades in most of the
years (Ministry of Education 2005d, 2008b, 2009)ere are however, wide
regional variations in dropout rates. This may tiebaited to factors like poverty,

ignorance, poor education quality, early marriaggmoded customs and lack of
interest in schooling. It has been argued thatuichmof Africa, the problem is not
non-enrolment but how to ensure that once enrodleidgdren complete schooling
(Duryea, 1998). Coincidentally, in Bungoma Northstiict, about 50% of the

children are not attending school (Republic of K&nf005). According to the

EPDC (2009) and Uwezo Kenya (2010), apart fromhtiglh enrolment; dropout

is also high in the district especially in rura¢as as indicated in Figure 1.

Figurel: Dropout Rates by Grade in Bungoma Nor#trigit
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Source:EPDC Kenya District Profile for Bungoma Created ba2009, p.2.
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Figurel shows that pupils in Bungoma North Distdicip out of school across all
grades but highest in grade 7. This indicates dirdea school population as
pupils move up from one level to another. Factaichsas the cost of education,
poor quality education and other socio-economiagessare cited as causes. Most
researchers attribute the reasons why pupils a@blento complete basic
education in developing countries to structurakdex at the household, school
and societal levels (Colclough, Al Samarrai, Ros€e&nbon, 2003; Hunt, 2008).
Economic and socio-cultural factors seem to coatelbto low enrolment and
attendance rates particularly of girls in the aféar example as poor families
struggle to make a living, often girls play a kegler in the survival of the
household by either contributing income or takimgecof household chores like
looking after younger siblings. In these situatignts are less likely to be sent to
school. In the study area, for instance, the praaf child labour is very rampart
and serves to keep children, particularly girls ofitschool as parents engage
them in income generating activities. Some of thesents may also be too poor
to pay for the education of the children (Kiveu &ixo, 2009). As the evidence
shows, non-completion is a big problem in the redearea. However a number

of questions relating to the problem remain unamnede

1.2 Statement of the Problem
With the introduction of universal basic educatiand fee-free education in

Kenya, all school children are expected to enral emmplete basic school. Yet,
5



currently hundreds of thousands of children of stigming age are still not in
school. Even though the introduction of the capmtatgrant and the school
feeding programme have resulted in significanteases in enrolment, some of
the children who enrolled dropped out of schoolobef completing basic
education. Across all public primary levels, theaal average rate of dropout
has been 4.1%. This means that 4.1% of pupilsneitlcomplete school, thereby
affecting attainment of MDG2. It has also been adgthat with underperforming
education sectors (heavy repetition and poor gga&trly dropouts might be
perfectly rational, even in the absence of financ@nstraints. The Bungoma
North District is noted for high dropout rates. Aoding to the EPDC Kenya
District Profile (2009) dropout in primary schoelss put at an annual average of
4.2 % (5% girls and 3.4% boys), higher than thaonat average. What this
means is that about 4.2% of children who could hiagen trained to acquire
various levels of education and skills were lodtug; the district is losing vital
categories of human resources needed to spear-tieadsocio-economic
development of the area. Glennester et al (20ddl)es that available literature
on access, retention and completion in Kenya isdgrenantly measured
guantitatively (see World Bank, 2011; Uwezo Ken3@10). According to Hunt
(2008), researchers know that low socio-economatust gender, geographical
location, condition within the school among otharBuence dropout rates but

less is known about the in-depth qualitative actamfnthose involved. It was



therefore necessary to find out factors influenchigh dropout rates among

pupils in public primary schools in Bungoma Nortistoict.

1.3 Purpose of the Study
The purpose of the study was to investigate fadtdhgencing high dropout rates

among pupils in public primary schools in BungonttN District.

1.4 Research Objectives

The objectives of this study were:

a. To determine whether house hold- factors influeregk dropout rates in
primary schools in Bungoma North District.

b. To establish whether student’s personal factotaentces high dropout rates
in public primary school in Bungoma North District.

c. Examine whether gender influences dropout rat&uimgoma North District.

d. To determine whether the conditions within the sthafluences the drop out

process in primary schools.

1.5 Research Questions
The questions of this study were:
a. What are the house-hold factors that influence higipout rate in Bungoma

North District?



b. What are the student’s personal factors influeheetto drop out of primary
school?

c. What are gender differentials in relation to thelgem of school dropout in
Bungoma North District?

d. Which conditions within the school influences thregout process in primary

schools in Bungoma North District?

1.6 Significance of the Study

These research findings may help the Ministry ofi¢adion develop sustainable
interventions to keep pupils in school, based omoua factors that affect their
drop out. The findings also anticipated to helpostradministrators and parents
to take intervention measures that would addressdsues the primary school
child faces in school, at home and at individualele They may use this
knowledge to develop activities and programs thahaace retention and
subsequently completion rates of the primary sclebdtiren. The findings may
also contribute to academic debate on factors enfting high dropout rates

among primary school children.

1.7 Limitations of the Study
The main limitation of this study was gathering adequate sample size of the
pupils who had dropped out of school. This was beeasome were employed

elsewhere and wanted little to do with school as®arch study.
8



1.8 Delimitation of the Study

The challenge of school dropout is a national isegpecially in rural areas. The
scope of the study in terms of area was BungomahNDrstrict in Bungoma
County, Kenya. However given resource scarcity taime constraint, out of the
twenty one primary schools, only pupils who havepgred out were selected for
the study. Children who have dropped out of schesie engaged in the study.
The study was only concentrated in public primarya®ls. This allowed for both

homogeneity and uniformity of the population of gtedy.

1.9 Assumption of the Study
The study assumed that the factors mentioned byeg@ondents’ influences the
dropout rate among pupils and that reducing dropatés in primary schools

would improve retention and ensure realisationfeAEBnd MDGs.

1.10 Operational Definition of Terms

Achievement refers to performance on standardized tests or ieedion that
measure knowledge or competence in a specific suajea.

Challengesrefer to problems or difficulties encountered ire throcess  of
planning for education which could negatively imipaic quality of education.
Dropout refers to early withdrawal of pupils before comipigt the required

primary school years and the concerned pupils demml| back to school again.



Dropout rates refer to the percentage of pupils who withdrawsrfrschool
eminently before completing the primary school agathose who are enrolled in
standard one.

Enrolment refers to number of pupils attending schools givan year.

Gender refers to the social and cultural distinctionsas®n men and women.
Primary Education refers to the institution that offers the firsglei grades of
schooling excluding nursery school.

Public Schoolsrefer to schools which are developed, equippedpradided for
by the government.

Repetition refers to those pupils who stay in the same gradehich they were
in previously.

Retention refers to the process by which a student entersgrgm of study and
remains until graduating.

School based factorgefer to those aspects within the school enviramntieat
relate to pupils’ engagement and wellbeing for epleneacher attitude, teaching

and learning resources.

1.11 Organization of the Study

The study is organized in five chapters. Chapter aomsists of the background to
the study, statement of the problem, purpose@ftthdy, objectives of the study,
research questions, significance of the study,tdiion of the study, delimitation

of the study, assumption of the study and definitd operational terms . Chapter
10



two deals with the literature review while chaptdmree covers research
methodology which is organized under the followsggtions: research design,
target population sampling procedures and sampe, sesearch instruments,
validity and reliability of the instruments, datallection procedures and methods
of data analysis. Chapter four consists of the aatalysis, presentation and
interpretation and chapter five includes the sunynwrthe research findings,

conclusions and recommendations.

11



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

The purpose of the study was to investigate thofadnfluencing high dropout
rates among pupils in public primary schools in gama North District. In the
chapter, the researcher presents a review of tlagedeliterature based on the
theoretical and empirical study. The first sectidiscusses the concept and
theories underpinning the issue under study. Thergkpart focuses on external
factors that lead to school dropout. The gendeesistbn that influences drop out
is discussed too. Then the internal factors that I¢o school dropout are
discussed. Theoretical and conceptual frameworkikeostudy are presented. The
internal factors in this context refer to schookdxh factors while the external

factors refer to home and other related factonsaesible for the phenomenon.

2.2 The Concept and Theories of School Dropout
Conceptually, one cannot discuss school dropoutowit first linking up with

school enrolment and absenteeism, since they hake mp the issue surrounding
the phenomenon clearer. Galimaka (2008) opined e¢hablment refers to the
process of registering children into the schoolisteg. This is done at the
beginning of every academic year where parentsegeired to take to school
their children who have attained school going ddpon registration, a track

record of their physical presence and learningasitored twice daily by a class

12



teacher by marking their presence. In a situatibiere attendance fluctuates, it
amounts to absenteeism but if the child fails alitegn school for a period of one
year and does not return to school, the child & tbonsidered having dropped
out of school in that year. School dropout is tliiecence between the number of
pupils/students enrolled in school at the beginnafigacademic year and the
number of those who remained at the end of theeswaxdyear (Okaja, 2007). In
the Kenyan context, dropout is considered to haeppbned whenever
student/pupil falls of the school system before plating the basic eight years
which is the full primary education cycle. Both soh (internal) and non-school

(external) factors contribute to this scenario.

There are several concepts and theories that explay some pupils dropout of
school. Considerable evidence supports the reltiomature of student’s
motivation and academic achievement including bashwol completion (Finn,
1989; Whelage, 1989). Variables such as feelingalanation, perception of
teacher caring, feeling a sense of school belongingdemic valuing, academic
identity, locus of control, future optimism, seHteem, disengagement and
participation are some factors shown to be reladetie outcome of dropping out

of school (Anderson, Kerr-Roubicek & Rowling,20@allagher,2002).

According to Rumberger (1995), children do not iggrate or learn in the lessons

just because they are present in school. Howewschplogical factors such as
13



emotional conflict or lack of interest can intedewith the continuous learning
process of children. Lack of interest on the pdrthuldren, irrelevant subject
matter and the inability of teachers to projectntbelves are but a few of the
many contributing factors to the mass underachievgrand disaffection which
lead to truancy and dropout in our schools (Pricdnf)07). Research suggests
that dropping out represents one aspect of thrésrréhated dimensions of
educational achievement; first, academic achievénasnreflected in grades and
test scores; second, educational stability, wheflects whether students remain
in the same school (school stability) or enrolledschool at all (enrolment
stability) and third, educational attainment, which reflected by years of

schooling (Rumberger & Larson, 1998; Grannis, 1992)

Several researchers have suggested that educasitamment is dependent on
both educational stability and academic achievemiémt is, students who either
interrupt their schooling by dropping out or charggschools, or who have poor
academic achievement in school, are less likelyreduate or complete that
segment of schooling (Rumberger,1995). They alssit ghat engagement and
educational achievement are influenced by studdatt&kground prior to entering

school including their educational aspirations padt achievements.

Smith (2003) argues that family background is widetcognized as the most

important contributor to success in school. Famibé the low end of the social
14



scale, families where parental unemployment orgula employment is the
norm, families overcoming or experiencing maritahérmony such as parental
divorce or separation or families where parentsndb insist on their children
attending school or take no notice of their abseaa#® do not insist on prompt

attendance to school are more likely to drop out.

Multiple theories have been related to drop oobfam. Many of these theories
contain strands related to system theory. Accordiogthe developmental
behavioural science theory (Jessor, 1993), theatdtas a powerful influence on
student’s achievement and dropping out. The thetamytifies four school factors
that influence student’s performance and dropoleseg factors include; student’s
composition, school resources, structural charaties of the school and school
practices (Rumberger & Thomas, 2000; Ananga, 20Lifg course theory
presents the idea that schooling outcomes are b@asdbe paths an individual
follow throughout their lives (Entwistle, Alexand& Olson, 2004). Human
capital theory states that the desire for a petsocontribute to enhancing the
economy will increase the desire for an educat®tal(man & Johnson, 1996).
Academic mediation theory states that the relahigpssbetween general deviant
behaviours, association with other student pragisieviant behaviours, lack of
social bonding in school contribute to the tendeatw student to drop out of
school (Battin-Pearson et al, 2000). Deviant aftiin theory provides an

explanation for the tendency to drop out of schbaked on bonding with
15



antisocial peers. Structure strains theory states demographic indicators of
dropout tendency are based on gender, socio-econstiatius and race (Battin-

Pearson et al 2000).

Beside the school and the family, the community aedr can also influence
student’s withdrawal from school. Poor communitreay influence child and
adolescent development through lack of resourcesegative peer influences
(Brooks-Gunn, Duncan & Aber, 1997). In support bistassertion, Odaga &
Heneveld (1995) using the logistic model analysisKienya on the socio-
economic determinants of primary school dropouyntb that factors such as
communal factors, pupils’ personal characteridt@skground, as well as the
parental or family background have various degogampact on the probability

of a pupil dropping out of school.

On their part Wells, Bechard and Hamby (1989) a#l a® Asche (1993) in
support of earlier theories discussed above idedtifour major factors that
contribute to a pupil dropping out of school. Thésgetors are school, family,
community and individual. They also assert thatlitkedihood of a child dropping
out of school increases as the combination of thiestors become more
multifaceted. They further stated that other fastoontributing to the problem

could be incorporated into the four categories meetd above.

16



2.3 Discourses on School Dropout

One school of thought views truancy and dropouaragxpression of an innate
instinctive urge. Reid (1985) as cited by Close &ntberg (2008) linked school
dropout and running away from school with man’simgunstincts, likening it to
the migratory instincts of animals and birds. le #ame vein , Reid (1984a) as
cited in Grannis (1992) whose thoughts on schoopolut was partly influenced
by Freudian theory viewed truancy and dropout ireehways. Firstly, it saw
school dropout as an attempt on the part of childi®@ escape from real

intolerable psychological situation.

Secondly, Reid (1984b) indicates that school dropswua way children try to
avoid the pressure and responsibilities which agaom maturity and adulthood.
Thirdly, it is an attempt to retreat from ‘normaitellectual growth brought about
by an unstable ego, possibly caused by developiamdapsychological traumas.
On his part, Grannis (1992) asserts that dropartd to be passive rather than
assertive and argue that their behaviours areecktattheir intellectual capacity.
According to Hunt (2009), UNESCO (2005) and Akyeamgp et al (2007), a
dropout child is the one who starts schooling boésdnot complete a cycle.
However, whilst Hunt limits his scope to only basitucation, UNESCO (2005)
extends it to all levels of education, be it primazecondary or tertiary level. In
further explanation, Akyeampong et al (2007) intkcthat it is possible for a

child who drops out of school to re-enter at sotages
17



2.4 External Factors: Social-Economic Background oBchool Dropout

The external factors of school dropout are intatesl processes and not isolated
events. Hunt (2008) stresses that for a child tpdyut of school are often a
process rather than the result of one single easat therefore has more than one
proximate cause (p.52). In buttressing this, Shiagset al (2010) and Fleisch et
al (2010) has found that dropping out of schoolsa$ a single event but is
usually a combination of interrelated factors thestd up to a child eventually
dropping out of school. For instance, poverty appéainfluence the demand for
schooling, not only it affects the inability of heehold to pay school fees and
other costs associated with a high opportunity cdstchooling for children. As
children grow older, the opportunity cost of edumatis even larger, hence
increasing the pressure for children to work anth @acome for the household as

opposed to spending time in education (Ananga, 010

2.4.1 House hold level Factors that Influences Dpout Rates among Pupils
The factors that account for school dropout areutised into some details using
empirical sources from Kenya and across the wdila first factor to be put on
microscope is household income and financial cistamces. According to Mbiti
and Lucas (2011) and Hunt (2008), household incemeund to be an important
factor in determining access to education as saigp@lotentially incurs a range

of costs, both upfront and hidden.
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In addition to the above exposition are resultsafe research studies which
look at how house hold income interacts with dragput of school in particular.
The studies undertaken by Brown and Park (2002xhDand Garret (2003);
Hunter and May (2003); Porteas et al (2000) higitéd the link between poverty
and dropping out from school. Porteas et al (2000:Whilst describing
exclusions rather than dropout per se, paint pg\ast‘a plausible explanation of
school disruption”. Looking at the issue from hogople regard schooling and its
importance, a study conducted by Pryor and Amp2&l93) in Ghana gives a bit
of insight into the relationship. The results ok tstudy sought to explain
interactions between schooling, household incomé achool dropout. The
research reveals that in some villages in Ghana;atin is regarded as “relative
luxury”, with many villages considering educatioot mvorthwhile. Okumu (2009)
points out that both in Bungoma and Nairobi, reslgms of situational analysis
survey gave poverty as the most important factorstadents’ dropping out of
school (50% and 64% respectively). Report by Migisaf Education (2007)
indicates that 58% of the Kenyan population isnlivibelow poverty line. This
consequently leads to inability of the poor to meghtication cost of their children
which becomes a barrier to the education of childreo withdrawal from school
to engage in domestic work. These findings carcdreoborated by the study
done by World Bank in Kenya (2004a) which found that poverty in some
areas and lack of interest in schooling are imporfactors of dropping out of

school.
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Besides the factors deliberated above, researchhuagn that child labour affects
the schooling of children and leads to school dubp@nanga’s (2010), in Ghana
reveals among others that specific work-relatekistafr example, full time child
care and work in peak agricultural times often lésswith schooling times and
this finally leads to school dropout if nothingdene. The PROBE Team (1999)
in India found the period for agricultural acties as clashing with school times
and because such activities take place in ruralsaaed are seasonal, they lead to
seasonal withdrawals from school. Working childttrerefore attend school
intermittently and irregular attendance predispgagsls to dropping out (Hunt,

2008).

According to UNESCO (2004), labour participation fisrsons below the age of
15 Kenya is not only widespread but it is also kgio®y at alarming rate. In terms
of region, rural areas have a higher proportiodl®f7% compared to 9% urban
areas, the proportion of working children are West€l9.8%), Rift Valley
(19.7%), Eastern (19.1%) and Coast (19%). As thesigonent continues to deal
with these education concerns, in some rural avettge country, the introduction
of the lucrative motorcycle business has to a greextent affected access and
retention of boys in schools. Many boys are beimgd out of school to engage in
the business (Republic of Kenya, 2010). In Guchatls®istrict and Bungoma

North District, there are increasing cases of claltbur among children dropping
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out of school to provide cheap labour at TabakapStmame mines and maize
plantation respectively (Education News, 2009)

Sottie and Awasi (2011) examined factors that aféetool dropout at the basic
level of education in Kenya. The study focussedeaperiences of students,
parents, teachers and welfare workers. Weak fasuigport, poor academic
performance, poor school quality and low value d@igtion, is identified as

important to children stay in school. It is obseirwhat some children prevalil
against odds and remain in school while others dngp Resilience is identified

as an important factor that could enhance the dgpaicat-risk student to stay in

school despite adverse circumstances. The studymmends research on the
underlying processes that foster personal resgiencschool age children from

disadvantaged backgrounds in Kenya (Sottie & Awz1,1).

According to the Central Bureau of Statistics (20@8 cited by Paul Kenya
(2011), in Kenya most of out-of school childrenttbthose who have enrolled
and those who have dropped out- come from econdisndeprived households.
This assertion is supported by a child labour rgpahich found that child
workers claimed to be working to raise money totgachool. This had been
found to be true because, children from low socior@mic households and those
that are vulnerable and prone to income shocks ammnface some form of
demand to withdraw from school if their parentsraztnafford the direct cost of

education (Gubert & Robilliard, 2006). The paymeftschool related costs
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therefore acts as a barrier to enrolment and teter{Colclough et al, 2000;
Hunter & May, 2003; Mukudi, 2004). Thus househot/grty may be regarded
as affecting dropout through its interactive effewaiith other factors that trigger
events that result in dropping out of school. Iiplexng the conditions outside
the school that influence dropout, this study soughhighlight how poverty
shapes school attendance and dropout in the stedy Bhe next section looks at

the gendered decision that influences school driopou

2.5 Gender factors that influences School Dropout.

Again, research indicates links with household mepgender and dropping out.
For example, Fuller and Laing (1999) cited in Gré&niHallman (2006:6) found

an association with a family’s financial strengtieasured by level of household
expenditure and access to credit, and the likethibat the daughter will remain
in school in South Africa. Kadzamira and Rose (9008icate that when the cost
of schooling is too high for households in Malawiis often girls from poorest

households who are less likely to attend. Thervidence that the gender gap in
Kenya is not closing. A study by Lucas and Mbifd{2) find that more boys than
girls completed primary school in response to FFRis was amplified by

Economic Survey (RoK, 2008) which indicates thaitdes such as household
chores, parents inability to pay fees/buy uniforbodks account for about 30.7%
of girls dropout in rural Kenya. Gender disparitiesnomadic/ pastoral areas

preferring to support boys education if resourgeslianited and early marriage of
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girls are also shown to cause dropout of girls ienya (Ministry of
Education,2012a). Most primary GER of boys excedtatlof girls in most years
and especially after 2003, the gap was enlargeadighly of Education 2005d,
2008b, 2009b). The possible reasons include théowuolg; although the
government of Kenya has implemented the FPE pslioge 2003, households are
still burdened by fees for education, which diseg@s girls’ enrolment in poor
households (World Bank, 2011; Ministry of Educatiod012a). It can be
considered that among several siblings in a fansiyne parents tend to choose
boys for schooling and may prefer to keep girlb@ne for house chore despite
existence of FPE. Gender and disparities stilltefiokoro, 2010; World Bank,
2004a) and the enrolments rates of boys was hifjaer of those of girls in most
of the years (MoE, 2005, 2005b, 2009b, RoK, 2012)the Implementation
Completion and Results Report of KESSP issued byorld Bank, the results
of improvement of equity in access was rated “usfattory” as the target
primary NER of 96% could not be achieved (as of ddelser 2009) (World

Bank,2011).

Wrigley (1995) observed that there is a simpleti@abetween education and
gender equality. Schools act as a site of pervagamder socialization. This
sometimes spurs students to think beyond ideolbdioats laid on them.

Wanyoike (2003) concurs with Wrigley and points dliat the students peer

group if not guided can lead to devastating reslilts engaging in drug and
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substance abuse, early sex and early pregnantieslehds to students dropping

out of school.

However, measures have been put in place to canisiy improve gender parity
in access, retention and performance. Some of tiaegies adopted include
mainstreaming gender in education sector poliacesmans, gender sensitization
of education policy makers, establishing gendemieg environments in schools
and creating a framework for partnership with tbenmunities, civil society and
stakeholders in support of education for girls (&g of Kenya, 2004). The
Children Act (2001) that provides for educationtls right to all children has
given further impetus for child education. The gowmeent is also enforcing the
re-entry policy and school girls who get pregnamt allowed back after giving

birth (Okumu, 2010).

2.6 Internal Factors: Condition within the School hat Influence the Dropout
Process

Ananga (2010) accepts the fact that the schoolt®xempowerful influence on
children’s achievement, and its characteristicseham impact on the dropout
rates. In studies in Kenya, UNESCO (2005 and 20Ki)eu (2009) Oketch and
Rolleston (2007) found out that a wide variety ofi@ol related cases influence
school dropout. Specifically factors such as temdcitétude, grade repetition,

corporal punishment, difficulty in learning and ihgiover age for school grade
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were seen to be among internal factors that aebhbol dropout at the basic
education in Kenya. Also, other research findingmpout that distance to school
is an important determinant of educational accadsdaopout. For example, cases
in which there are more primary than secondary alshim the locality, and in
which the only secondary is further away (Fentinearal,1999), the distance to
the latter may be considered too far for youngellddn, especially girls
(Murugi,2008). This is also true in the cases afeolgirls and those children
regarded by parents as vulnerable to sexual haesdgi@olclough et al., 2000;

Nekatibeb, 2002; PROBE, 1999).

One internal factor that finds meaning in the theorthat influence school
dropout is the issue of academic performance. Rlagarthis, Colclough et al
(2000) emphasise that poor academic results amxiagsd with high levels of
grade repetition and dropout, and the low progoesgatios to higher levels of the
educational system. This is reflected in the wawhmch the family perceived
education quality in relation to its own contextyieh is often regarded in terms
of the expectations of children, the perceived vahee of the education the
children are receiving, and their ability to meatental aspirations. Family and
community expectations of education quality affelecision making around
access to school and pupil retention. Abidha (1988)ed a great concern on
unsatisfactory performance and achievement of girfsublic primary schools in

Rift Valley Province. The survey carried out in KEIesults in Kenya revealed
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that girls perform poorly in almost all subjectsrgmared to boys. This becomes
even worse as they move up the ladder. This is supported by Fatuma and
Sifuna (2006). The fact the curriculum fails to qdately address the needs of
girls who acts the role of mothers and are modtlseat from school is a great
concern. This makes them also suffer from chroaigtie, lack of concentration

and forced repetition. Their academic performarscéience impaired and self-

image lowered and eventually these girls drop éstbool (UNESCO, 2002).

Moreover, with the advent of FPE, enrolment inseshin the classes in the
lower grades was often very large and the childzeived with wide ranging

levels of preparedness. These large and heterogengasses can challenge
pedagogy. For example at the beginning of 2005atlezage first grade class in
some areas of Western Province was 83 studentsé@% of the classes it was

more than 100 (Glennester et al, 2011).

2.6.1 School Practices and Education Quality thanfluences School Dropout
rates

The issue of quality of education, which has toadit the process and practices,
is another factor that affect school dropout. Adaog to Akyeampong (2007) and
Hunt (2008),the level of school performance, itstilmtional configuration, its
processes and practices and relationship withirstheol ,between teachers and

students, all influence access and completion Tfeeters within the school have
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been found to interact with other factors outside $chool to cause children to
dropout, although in some cases, a single positiveegative experience at school
can be the main determinant of whether a childsstayschool or withdraws
(Boyle et al.,2002; State of World's Children,2006ave the Children,2005;
Uwezo Kenya,2010). Real and perceived educationality has been raised by
many researchers as a major factor influencingdetwpaccess (Mukudi, 20044a;
Republic of Kenya, 2005, p.3). Improved accessdiacation as a result of EFA
and UPE programmes has highlighted the importahcgality as a requirement
for ensuring sustained access. It has been argbat duality has been
compromised by rapid expansion and increased a¢Besge et al, 2002). FPE
has increased enrolment but many students’ leaneimgins inadequate. A recent
national wide survey in Kenya found that only 33f&luildren in class 2 can read
a paragraph at their level. The survey further tbarthird cannot read a word and
25% of class 5 students cannot read a class 2 npptagUwezo Kenya, 2010).
These poor performance and learning indicators omaspire to push children
out of school. Banarjee and Duflo (2006) state thare are varying definitions
of what quality actually means. There seems to bleah of empirical studies
establishing the link between quality of educatemd school dropout. Such
shortcoming notwithstanding, the discussion on atiag facilities are linked to
guality in terms of human resources and in-schesburces. In the view point of
Brock & Cammish (1997), availability of resourcegls as textbooks, desks and

blackboards has been found to influence schoolalrbpreaching practice and
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behaviour can particularly influence a pupil's dsmn to drop out. The
prevalence of teacher absenteeism is noted in trkswof Alcazar et al (2001)
and Banarjee and Duflo (2006) and the global teaebhsence project, reports
cases of public primary school teacher absenceu@hay et al 2005). Although
much is still unknown about how teacher absencdsléa dropout, it clearly
implies that pupils’ education and by extensiornenest in school suffers as a

result.

Another body of research findings had been concewith school practices and
processes and how they impact on school dropout G&tegory of research
report shows that teacher attitudes towards pupp&ct on whether they dropout
or not. In the same vain, from their research imdgtia and Guinea, Colclough et
al (2000) found that teachers were more positiveutiperception, interest and
intelligence of boys rather than girls. In someesaghis is because they believe
that girls will drop out early, an attitude thatncthen become a self-prophecy

(UNESCO, 2010).

In their study in Guinea, Glick and Sahn (2000)uarghat school environment
and classroom conditions in general seem to be desslucive to effective
learning for girls than boys. Rather surprising, atiher contexts, educational
practices have been found to be more likely to wdelboys (Hunter & May,

2003). Although few researchers make the diredt, lihere are issues related to
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the preservation of an appropriate teacher-stugdationship and dropout. For
example, the use of corporal punishment or violesggractised by teachers in
many countries (Humphreys, 2006; Hunt, 2008), inicvhboys are mostly
targeted leading them to drop out.

There are policy initiatives that have been estékll geared towards the
improvement and access of education in Kenya. These been introduced
under Economic Recovery Strategy for Wealth and Ieympent (ERSWE) 2003-
2007. Key reforms include the development of Sesdid®’aper No.1 which
resulted in the adoption of a Sector Wide Approdaogramme Planning
(SWAP) to the provision of education in the countfhis approach involves
different stakeholders to support education bothhat primary and secondary
level of education. Through the SWAP process, theeghment and development
partners have developed the Kenya Education SeStgport Programme
(KESSP), the programme aimed to improve accesstyequiality, retention and
completion rates both at primary and secondary achhevel of education
(MOEST, 2005). On operationalization of KESSP ir020key developments
have been introduced within the education sectbprénary level, these reforms
involve the decentralization of functions from thegtional to institutional levels, a
move that is aimed at bringing services closeh&people and tackle education

wastages like drop out.
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2.6.2 Pupils’ Age and Enrolment Factors that Influaces School Dropout
rates

In other research on the internal side of schoopaut, Ananga (2010) collated
some views that indicated that age of the pupithattime of enrolment is an
important determinant of retention and completidgain, Ersado (2005) asserts
that over age enrolment predisposes pupils to ditopm instances where children
start schooling later than the official entry adlkey are not very likely to
complete basic school (UIS & UNICEF, 2005). Lateodment may be attributed
to the child’s poor health or nutritional statuender, household conditions, or in
certain cases, distances to school (Pridmore, 20089, late school enrolment
creates the phenomenon of over age in grade, atistiuwhich pupils may find
schooling unappealing owing to the pressure ofirfigeinferior to younger
classmates. In addition, unfriendly classroom emrmnent is sometimes created
by teachers’ attitude to overage pupils. Thesedwralitions together with the use

of a curriculum that is not designed conspire tshpchildren out of school.

2.7 Summary of the Literature Review

The reviewed literature above identified varioustdas influencing school
dropout. Understanding why pupils drop out is difft task because, as with
other forms of educational achievement, it is iefloed by an array of internal
and external factors. There is no single promimistt factor predicting drop out.

Rather there are numerous factors that when in gwtibn with each other raise
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the probabilities of children leaving school earljhe factors identified in the
literature fall into four categories related to tinelividual, family, schools and
communities. This review was conducted in geneoal doth boys and girls,
considering that much of the available literatuveulses on issues affecting the
education of the girl child. Literature on the bayd girl child alike in Bungoma
North District is little compared to that of eithéne boy or the girl child.
Wamalwa (2011) did a study on the institutionaltdes affecting levels of
discipline of the boy child in public primary schean Bungoma District, Kenya.
A study on the factors influencing high dropoutesatamong pupils in public
primary schools in Bungoma North District, Kenyasmot been done. This study

therefore sought to fill this gap.

2.8 Theoretical Framework

The underpinning framework of the study was Beniya(1968) System Theory.

He defined a system as a set of elements standirigterrelation. A major

assumption of the system is that all systems aneoseful and goal directed. The
school system exists to achieve objectives throtigh collective efforts of

individuals embedded in larger community and instihal settings. School

dropout rates are one such phenomenon that caxgdaireed as a product of
dysfunctional elements within the education systéising the system theory
perspective, there are three general classes wir$aihat affect the dropout rates

in a school system. These are the characteristiteequpils entering the system
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(in put factors), the characteristics, policies] éime programs of the system itself
(process factors) and the economic and social tondi of the surrounding
community, state and nation (environmental factoBrppout is an output or
result of the school's educational activity and diion of the processes and
environmental factors associated with the systenes& elements do not operate
in isolation but are interrelated making schoolpdnat a process. This theory
therefore shows how a school as a social system fuaction in dynamic

equilibrium with their environments to regulate threpout process.

2.9 Conceptual Framework

The conceptual frame work of this study is as showFigure 2.

Figure 2: The Conceptual Framework of the Study
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The conceptual framework shows that context vaegblich as the value attached
to education by the house hold, conditions wittia school, and the personal
characteristics of the child serves to influencestibr the child stays in school or
not. The school system relies on inputs for itsdpdion purposes. Such inputs

include the characteristics of the child such as agptivation, academic ability, a
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relevant curriculum and adequacy of teaching aralnlag resources. The
interaction of these variables serves to deterrfiiee child stays in school or
drops out of school. The context variables inflieribe interactions both at
school or classroom level. The output of this iattions, depending on the
relative strength of various inputs, the processeschool and classroom level,
and the relative influence of the context variabégther reduce or encourage

dropout.
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CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Introduction
The purpose of the study was to investigate thofadnfluencing high dropout
rates among pupils in public primary schools in gama North District.This
chapter describes the general approach and speahaoiques adopted to address
the objectives for the study. The chapter alsoudises the research design, target
population, the sample and sampling techniquegesehrch instruments. Finally,
the procedure that was used for the administradfaesearch instruments for the

study and the techniques of data analysis emplosggd also discussed.

3.2 Research Design

The descriptive research design was used for thidydecause, in the words of
Creswell (2002), it is used to answer descriptagearch questions such as "What
is happening?’, ‘How is something happening?’ anthy is something
happening?’. These questions were applicable teeissmder investigation. The
researcher investigated the factors influencindp ldigopout rates among pupils in
public primary schools in Bungoma North Districthel specific descriptive
design for this study was the survey type becahseviews of head teachers,
classroom teachers and dropouts were solicited chwos dropout relative to

causes, its effects and how to deal with the phemam in the area under study.
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3.3 Target Population

Target population is defined as all the membera oéal or hypothetical set of
people, events or objects to which a researchdresiso generalize the results of
the research study (Borg & Gall, 1989). By the eh@012 education year, there
were sixty seven Public Primary Schools in therdistwith a total of 11,121
pupils. The district had a total of 925 teacherd @i head teachers. Considering
that the district has 11,121 pupils currently eledland with an annual dropout
rate of 4.2% among pupils, the average number @bpairt was estimated to be
467 pupils. The study population therefore was &@dteachers, 925 teachers and

467 children who had dropped out of school givirigtal of 1459.

3.4 Sampling Procedures and Sample Size

Gay (1992) suggests that at least 10% of the ptpnlés a good representation
where the population is large and 20% where theauladipn is small. From the

1459 members of the target population, the researcised proportionate
sampling to select 295 respondents. This forme8%®f the target population,
which is in line with Gay’'s (1992) recommendatiodsing proportionate

sampling, there were 15 head teachers, 185 teaener95 dropouts. Table 1

presents the sampling matrix.
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Table 1: Sampling Matrix

Category Rdption Sample size
Head teachers 67 15
Teachers 925 185
Dropouts 467 95
Total 1459 529

Stratified sampling technique was used to seleatters and head teachers. Some
of the dropouts were identified by head teacheds taachers and the identified
dropouts helped to discover other dropouts acrosszones. In this effect, the
snowball method was used to identify the dropoetsabse they knew each other
and once a dropout was identified, he/she becanaitmmatic participant in the

study.

3.5 Research Instruments

The main tools of data collection for this studgrer the questionnaire and the
interview schedules.

The questionnaire was used for data collection umexat offers considerable

advantages in the administration. Gay (1992) menstthat questionnaires give
respondents freedom to express their views or opirand also to make

suggestions. It is also anonymous. Anonymity hetpgroduce more candid

answers than is possible in an interview. The dgomsaire for head teachers had
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two sections. Section A collected the backgrourfdrmation. The remaining
section collected information related to gendetenmal and external causes of

dropout from school.

According to Gay (1992), an interview whether stowed, semi-structured or un
structured offers an insight into respondents’ meesoand explanation of why
things have to be what they are, as well as dasmmipf current problems and
aspiration. The interview guide for teachers exauinschool factors that
contribute to high rate of school dropout in thetaict. The questions sought
among others, information on pupils’ regularity $shool, gender, parental
participation and availability of materials neededacademic work.

The interview guide was also used to collect dedanfthe dropouts. The items
sought for, among other things, information onrthpgrsonal data and why they

have to drop out of school.

3.5.1 Validity of Instrument

Validity is defined as the accuracy and meaningdsdnof inferences which are
based on the research results (Mugenda & Muger@@8)2All assessments of
validity are subjective opinions based on the judget of the researcher
(Wiersma, 1995). According to Borg and Gall (19&@ntent validity of an
instrument is improved through expert judgementsAsh, the researcher sought

assistance of his supervisors, who as experts seareh, helped to improve
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content validity of the instrument. To further ddish instrument validity, the
researcher conducted a pilot study in the neighbgu€imilili-Bungoma District
among six head teachers who were not included enfittal study population.
From each of the six head teachers were statidoad teachers were randomly
selected for the pilot study. Therefore the pilatdy participants were 6 head
teachers and 24 teachers, giving a total of 30s¢agkeich is a minimum number
of cases required for conducting statistical anslgs recommended by Mugenda

and Mugenda (2003).

3.5.2 Reliability of the Instrument

Reliability according to Mugenda and Mugenda (2808 measure of the degree
to which a research instrument yields consistesulte or data after repeated trial.
In order to establish the reliability of the queatiaire of this study, the results of
the pilot study were compiled to enhance the réitglof the instrument and help
gauge the clarity and relevance of the instrumdtegms found to be inadequate
for measuring the variables were either discardefine-tuned to improve the
quality of the instruments. As such the instrumeagitured all the required data.
The Test-Retest reliability method was used tobdista the extent to which the
content of the instrument is consistent in eligtihe same response every time
the instrument is administered. This involves adstaning the same instrument

twice to the same group of subjects with a timedalpetween the first and second
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test. This was done using the Pearson Product-Mberrelation Coefficient

formula indicated below;

2Xy- (ZX)N(ZY)

Exz_ @x):] —[@yz—gy)z
N

Where:Y xy = Sum of the gross product of the variablesaufhevariable.

B'x)(>y)= Product of the sum of x and the sum of y.

Y= Sum of the value.

The correlation coefficient of the study was 0.8&cording to Kiess and
Bloomquist (1985) a minimum correlation co-effidieri 0.65 is recommended as
indicating that an instrument is reliable, and éfere our coefficient lies within

this range.

3.6Data Collection Procedure

A research permit was obtained from the Nationaur@d of Science and
Technology (NCST) after approval by the universitiiereafter the offices of the
District Education Officer and District Commissiorfer Bungoma North were
contacted before the start of the study. The ssllelsead teachers were visited in
their schools and the questionnaires administevethd respondents. The head
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teachers were given about two weeks to fill in goestionnaires after which the
filled in questionnaires were collected. Within tekame period the researcher

made appointments through the head teachers wisteteachers and dropouts.

3.7 Data Analysis Techniques

After all data was collected, the researcher cotetl@ata cleaning, which
involved identification of incomplete or inaccuratesponses, which were
corrected to improve the quality of the respongdter data cleaning, the data
was coded and categorized according to the itemghenquestionnaire and
interview guides. This research yielded both gaflie and quantitative data.
Qualitative data was analysed qualitatively usiraptent analysis based on
analysis of meanings and implications emanatinghfrespondents’ information
and documented data. As observed by Gray (2004itajuae data provides rich
descriptions and explanations that demonstratehr@nological flow of events as
well as often leading to serendipitous (chancedlifigs. On the other hand,
guantitative data was analysed using descriptiassits. The selected data were
analysed using mainly percentages. Percentages ®asg to calculate and
understand. Above all, percentages have the adyanfamaking findings known
to a variety of people who need to be informedqgbescy tables and bar graph

were used to enhance the presentation of data.
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CHAPTER FOUR

DATA PRESENTATION ANALYSIS AND INTERPRETATION

4.1 Introduction
The purpose of the study was to investigate thefaanfluencing high dropout
rates among pupils in public primary schools in guma North District.The

chapter presents the results that emerged fromcddesction.

4.2 Questionnaire Return Rate

All the 15 questionnaires dispersed to the heachtra were returned translating
to 100% response rate. Therefore the data colleatasl very reliable and
acceptable as Mugenda & Mugenda (2003) notes thes@onse rate of 60% is
good and a response rate of 70% or more is evderlet social research. The
demographic characteristics of the study were firessented then the presentation
of results was done according to section dedictieshch of the four objectives

that guided the study.

4.3 Background Characteristics of School Dropouts

Preceding the main research result is the backdgrodfarmation on the dropouts.

The background characteristic of dropout which e@ssidered relevant to causes
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of the school dropout was their age distributidass at which they dropped out

of school and their gender. The three issues @asepted in Table 4.1.

Table 4.1 Background Characteristic of School Duapo

Age of participants Class level at which they | Gender of dropout
Dropped out
Age in years | No.of Class level No. of | Gender No.of
pupils pupils pupils
(%) (%) (%)
Below 8 _ _ _ _ _
08-11 19(20.0) | Lower primary | 15(15.8)| Boys/Girls| 10/5
12-13 36(37.5) | Middle primary | 35(36.8)| Boys/Girls | 23/12
14-18 40(42.5) | Upper primary | 45(47.4)| Boys/Girls| 16/29
Abovel8 _ _ _ _ _
Total 95(100) 95(100) 95(100)

From Table 4.1, the age distribution of dropoudigplayed. It is seen that 20% of
the dropouts fell between the ages of 08-11, 37A&¥e within the age of 12-13
while 42.5 % of them were within the age of 14 .-EH®wever none of the
dropout was below 8years or above 18years. Whalggsaccounts for none of
them being below eight years is that children betbis age are not physically
strong enough to support the family in the housendarming activities. Again

dropout was high among ages of 14-18 followed logé¢hin 12-13. The reason for
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the high dropout at these ages can be attributétetéact that they are physically
strong enough to engage in economic activitiesufgpsert the family and also

help and take care of younger sibling most espgdiat girls.

Also dropouts who were 18 years or above would hgmee beyond primary
school before dropping out. In the literature, ib®ue of age is not a significant
factor in pupils dropping out of school becausedhsme immediate causes such
as poor family background, among others that waduoftuence the child to
dropout to help the family’'s income generating \atés which would be

considered more important than going to school.

The second background characteristic that was ofera to this study was the
level at which pupils dropped out of school. Theléashows that 47.4% of the
pupils dropped out at the upper primary level, 368 the middle primary level

and 15.8% at the lower primary level. Once agdimust be noted that the level
at which pupils drop out of school is not an inelegeent factor, rather it is
dependent on factors as weak family support, pcad@mic performance, poor
school quality and low value of education (GleneesiKremer, Mbiti and

Takavarasha, 2011 ). Table 4.1 again shows thé, dftboys dropped out at ages
8 and 11 while 5% girls’ dropped out between theesages. Again, between 12
and 13 years 23% boys and 12% girls dropped opeotively. At ages 14 and

18, 16% boys and 29% girls’ dropped out from school
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On the average, more girls dropped out of schothhetupper primary level than
boys but at the middle and the low level boys datad. The reason for the high
girls’ dropout rate at the upper primary level @bble that at the upper primary
level the girls had come of age and could be pneigwaich is possible during the
teen age years. Another reason is the value sopigt/on female education as
opposed to males so if the family is to choose betwboys and girls, they would
opt for the boy and the girl would have to stopasting because the family
cannot afford to pay the school expenses. Thesposuns are largely given
credence by Kane (2004) and ActionAid Internatiokanya (2011) whose

research findings alluded to those factors.

4.4 Demographic Data of Head teachers and Teachers

The study sought demographic data of the resposdeciuding gender, level of
education and work experience. The study was cdadwmong 15 head teachers
and 185 teachers. There were 123 male and 62 fasadbers who participated
in the study representing 66.5% and 33.5% respsygtis for the head teachers,
there were 66.7% males and 33.3% females who patcl. This indicates a
slight gender balance in school management whichetsnghe Kenyan
Constitutional (Republic of Kenya, 2010) requiremeh at least 30% of either

gender in public appointments. This finding alsdi¢ates a slight improvement to
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NASMLA (2008) National Survey, which found male de@achers were 85.4%

while 14.6% were female.

The study sought to find out the education levélsead teachers and teachers in

the study. Table 4.2 shows the respondents levatiocation.

Table 4.2 Education level of the Head teachersTaathers

Head teachers Teachers
Educational level N % N %
Master’s Degree 0 0.0 1 05
Bachelor's Degree 4 26.7 30 26.
Diploma 11 73.3 63 34.2
P1 Certificate 0 0.0 90 48.6
Others 0 0.0 1 05
Total 15 100.0 183.00.0

Table 4.2 shows that the majority of the head teexi73.3% had Diploma in
education while 26.7% had Bachelors’ Degrees. Nigjaf the teachers 48.6%
had P1 certificate, followed by 34.2% who had alénm in education 16.2% of
the teachers had Bachelors’ Degrees. Only 0.5%ahathster degree and other
qualification each. Confronting factors influencihmgh dropout rates in primary

schools requires adequate skills especially foragament. Such skills can be
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attained through formal trainings and it is encgurg to note that all
headteachers had a minimum of a diploma in eduta®obbins (2003) notes the
skills needed for effective management can be g@dumto three broad
categories, namely; technical skills ,human slatsl conceptual skills .Technical
skills refers to the categories of skills which leleathe manager to use resources
and scientific knowledge and to apply techniquesoider to accomplish the
objectives of the system. Human skills refer todbdity to work well with other
people and achieve results through them. Concepkiitd refer to the cognitive
capacity to perceive the system in its totality &nel relationship between parts
thereof. These skills manifest themselves in edmcak administrators being able
to analyse and diagnose relatively complicatedasitns in the system whilst at
the same time being able to visualize the inteati@hships of various units of
system (Robbins, 2003). Training of school admiatsts and teachers is
essential in enabling them acquire these skillstaaceby implement educational

programmes competently.

The head teachers and teachers were asked totendinear work experience in

the school, to which they responded as shown iarEig.1

47



Figure 4.1 Work experience for Head teachers amtiiers
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Figure 4.1 shows that there were 13.3% of heacht#a who had worked less
than five years, 20.0% who had worked 5-10 ye&83% who had worked 11-15
years and 6.7% each who had worked 16-20 year@@mydars and above. As for
teachers, 16.3% had worked for 0-5 years, 25.9%wated 5-10 years, 37.8%
had worked 11-15 years, 11.9% had worked 16-20syaadl 8.1% had worked 20
years and above. Based on these results, it caoriuded that majority of the
respondents had worked for a long time, so they dragigh experience to do
their jobs accordingly, and were in a position teeginsights into the factors

influencing high dropout rates among pupils in puplimary schools.
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4.5 The house-hold factors which influences high dpout rate in schools

The first research question sought to find out sarheéhe major house-hold
factors that influence high dropout rates in themailhe responses to this question
are discussed under one main heading — externtdréacBasically, external
factors are the home related issues that influesheol dropout. In other words,
external factors are concerned with the socio-etondackground of dropouts.
The views of head teachers, teachers and droprifg@sented in the same table
to ensure concise presentation of ideas. Consdygutrd responses elicited from
respondents on the external factors are presemfédhle 4.3.

Table 4.3 Responses on the external factors tiaente the Dropout Process

Responses

Factors ebld teachers  Teachers Dropouts

N (%) N (%) D)
Poor family background 15 (100) 157(85.0) 95 (100)
Parental attitude (160) 150 (81.1) 60(32.4)
Weak family support 13 (Be. _ 72 (75.8)
Low value put on schooling 10 (66.7) 111(60.0) _
Child labour 14 (93.3) 167 (90.3) 85 (89.5)
Truancy 11(65.6) 130 (69.7) 24 (25.3)

From Table 4.3, the most prominent external fathat influences the school

dropout is poor family background of drop outswlis seen that 85% of teachers
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and all head teachers and the dropouts indicatgdhk drop out situation in the
district is influenced largely by the fact that tdeopout had come from poor
family background. This finding is situated withime poor family socialisation
and structural strains theories which suggest that most prominent and
consistent effect from the family of the child aeadc success has been the

parents’ own educational levels (Janosz, 1996).

Again, the poor family socialisation theory accoglito Hymes et al. (1996)
points out that academic, family, school and sogaiables may all play a role in
the decision for child from poor family background leave school early.
Similarly, Rumberger (1993) notes that studies floais on the demographic
factors have indicated that dropouts are moreayiteebe boys than girls and that

they are more likely to come from families of loacg- economic status.

One would argue that in Kenya these days, povetyot be used as plausible
explanation for school dropout because the govemhrtekes over a chunk of
school related costs at the basic level. But redpots explained that in spite of
the capitation grant there are some hidden costshwiamilies are expected to
bear which most of the families can hardly affdssues of school uniform, PTA
dues and other recurrent expenditures prevent rolgtiren from regularly

attending school. This eventually leads to ternmamat
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It seems that all the other factors that come urttler external factors are
interrelated with poor family background. For imata, Hunt (2008) stressed that
dropping out of school is a process and not ongleievent. Ananga (2010)
buttressed Hunt's point further indicating that @sildren grow older, the
opportunity cost of educating them becomes larfgence increasing the pressure
on the children to work and earn income for thedetwld as opposed to spending

time in education.

On the issue of child labour, 167 teachers reptege®0.3%, 14 head teachers
representing 93.3% and 85 dropouts representing¥8%agreed that it was a
factor that influences school dropout in Bungomathdistrict. Respondents
explained that, sometimes children have to helpr tharents on the farm to
enable them raise money to pay for one school deanother. When they fail to
get the money, the child remains on the farm anesdoot return to school
because the school would not accept him/her urllegshe produced the item
required. In some circumstances too, the childrewlgv assist their parents in
trading business especially on market days or bst# milk in the morning

before going to school. Sometimes, after tradinthexmorning, the children get
tired and late for school, and because they wilpbeished for coming to school

late, they refuse to attend.
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From Table 4.3, it is evident that 111 teachersasgnting 60.0% and 10 (66.7%)
of the head teachers shared this view. No dropgreged to this suggestion. The
dropouts insisted that it was poverty and not thay put low value on education.
Teachers, on their part insisted that parents ite spf their poor state can
prioritize so that their children can come to sdhmo time and not skip school
because the children went out selling milk in thermmg. Moreover, the children
can help parents in the evening when they haveedlé®m school and not to be
working on the farm during school hours. This isther given credence by
Ananga’s (2010) study in Ghana and Dachi and Gg&803) in Tanzania.
Ananga found that in Ghana, specific work - relatesks, for example, full time
child care and work in peak agricultural times oftdash with schooling times. In
Tanzania, child labour is described as the mairsaabehind absenteeism,

repetition and dropout cases.

Closely linked to the low value put on educationhs factor of parental attitude
towards school. On this issue 32.4% of dropouteedywith all (100%) of the
head teachers and 81.1% of teachers that poortphegtitude can be blamed for
the incidences of school dropout in the distridieTchildren had explained that
whenever they asked their parents for money to sminool inputs, the parents
would insult them and turn them off, saying theyrdu have anybody to help
them so they can come and stay at home. Whenehsssps the children drop out.

The teachers pointed out that parents in spitehefpoverty, manage to spend
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over Kshs.20, 000 per boy child during circumciscamemony while neglecting
their children school welfare. For them, this i®pparental attitude that smacks

of misplaced priority.

Another related issue to poor parental attitudeatrolw the children’s schooling is
weak family support as confirmed by Wamalwa (20M/eak family support
amounts to helping one’s children in doing theimieevork, directing them to
prepare for school; reading over their notes andngithe needed financial
assistance instead of loading them with house shatech tend to weigh them
down. The girls are the most affected when it cotoesouse chores, especially,
cooking and babysitting which eventually affectitrecademic performance. Of
this issue, 86.7% of the head teachers and 75.88%eoflropout held the views
that weak family support was a factor in the schdapout situation of the

district.

The gquestion of one’s family background is relevemthe dropout process. In
their study, Rumberger and Thomas (2000) stated fdraily background is
widely recognized as the single most important @oator to success in the
school. Again, a family where parental unemployn@antregular employment is
the norm, it contributes to the possibility of dpapy out (Farrington, 1980).
Moreover, families overcoming or experiencing naritlisharmony such as

parental divorce or separation or families whereepts do not insist on their
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children attending school or take no notice of ittadaisence and do not insist on
prompt attendance to school as manifested by tgidren oversleeping, being
late and dislike school journeys are more likelgltop out of school (Glewwe &
Moulin, 2009). On the other hand children haveribeded support to succeed in

school (Govender & Stevin, 2004).

The last external factor, which respondents comsdl@s one of the causes of
school dropout was children playing truancy. Ors flaictor, 69.75% of teachers,
65.6% of the head teachers and 25.3% of dropouiscabe to it. Teachers and
head teachers pointed out some of the dropouts deysaare uncontrollable
because no matter the punishment is meted out @m,tkthey would still not
conform to the acceptable standards of behaaondrwould drop out of school.
What has become common these days is that thdsigostupupils would be seen
at video centres and pool game joints, of coursggaipd by some members of the
communities. Such children steal and use the memgyatronize film watching
during school hours. The pupils who agreed with tilm@ancy factor also gave
similar explanations but hastened to state thay trepped out of school not
because they were truant but for factors beyonid toatrol.

The truancy factor is explained by the generalesystheory. Using the general
system theory to the explain to school dropoutasituns, Boulding (as quoted in
Von Bertalanffy, 1968) state that there is a relaghip between dysfunctional

system and dropouts and these have consistently tep®orted in educational
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literature. On their part, McGee and Newcomb (1992phasise that delinquent
attitudes and behaviour are shown to be assoamtbdow academic orientation.
Lastly, it has been observed that early sexualigctieads to academic failure
(Action Aid International, Kenya, 2011) TeenagerBoware not doing well in
school and have lower educational aspirations aneiikely to have sex during
adolescence than those faring better in schooligA&id International Kenya,
2011) All the scenarios cited are possible in tistridt because watching of
pornographic and violent films are not good forwgrgg children who tend to
exhibit violent attitude towards teachers if theg punished and eventually drop
out from school . Besides, engaging in early seagtVity leading to pregnancy
will result in school dropout among the girls whaynnot be able to return

because of the high level of poverty.

With regards to the deviant affiliation theory, thessibility that a child whose
friend is a deviant would turn up to become a davi@amself and dropout of
school in the long run is high. This is becauseGasore, (1992) points out, it is
an undeniable fact that peers tend to influencer thieends’ behaviour and

development. More instructively Battin-Pearson ardewcomb (2002)

hypothesize that low academic achievement woultigigrmediate the expected
association between deviant affiliation and dropdine results of the prediction

proved to be true in the end; it was found thati@lgvaffiliation had direct effect
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on school dropout over and above the mediatinguénite of low academic
achievement.

4.6 Students’ Personal factors which influence Dpout rates

The main concern of research question two was dlssilple characteristics school
dropouts showed prior to dropping out from schawhpletely.

To this end the views that were collated from reslemts have been edited and

are presented in Table 4.4

Table 4.4 Students’ Personal Factors InfluencingpbDut Rates

Responses
Personal factors of School Dropout Head teaehs Teachers Dropouts
N (%) N (%) N (%)

Irregular school attendance 13 (86.7) 180 (97.3) 36 (37.9)
Continuous exhibition of truancy BD(0) 148 (80.0) 28 (29.5)
Lateness to school 9 (60.0) 158 (85.5) 48 (50.5)
Continuous poor academic performance
/grade repetition 14 (93.3) 133 (71.9) 71 (74.7)
Non-payment of school levies (2Q.0) 10 (66.7) 67 (70.5)
Continuous engagement of children
in trading activities 15 (100.0) 185 (100.0) 35 (36.8)
Continuous engagement of children in
farming activities 15 (100.0) 18 (98.4) 43 (45.3)
Children selling after school (53.3) 110 (59.5) 33 (34.7)
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From the table above, eight signs (characteriséios)isted but it should be noted
that most of them are interrelated. For instanbédien selling before attending
school everyday results in lateness to schoolhénstme vein, engaging children
in trading and farming activities also result insabce from school. Also,
continuous absence from school could result in gmademic performance and

grade repetition and all these could result in stdoopout.

Table 4.4 shows that 86.7% of head teachers, 98f3%achers as well as 37.9%
of the dropouts are of the view that irregular shattendance is one of the
foremost precursors to school dropout. They explhithat when a pupil is about
to drop out he/she rarely attends school. Besskgral results had pointed out
that one of the causes of school dropout is ir@gattendance or continuous
absenteeism. In giving credence to this issue $g@@04:12), indicated that
students who are not at school cannot receive uctsdn. This is because
academic achievement scores are correlated witbosattendance. Therefore
excessive school attendance and very low achievieanerother characteristics of
school dropout. Roseblum (2008:569) even consid@negular school

attendance’ a hidden dropout and contents thatddmddropout or irregular

school attendance may be the first stage of saroplout”

Other personal characteristics to school dropoutastinuous exhibition of

truancy by pupils. On this score 80% of head temched teachers as well as
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29.5% of dropout agreed that continuous displalyuancy in the school or in the
house is a sign that a pupil would drop out frorhast if care was not taken.
Battin — Pearson and Newcomb (2002) hypothesizatl general deviance or
specific aspects of deviant behaviour would haveatlieffects on school dropout.
Some of the deviant behaviours that are likely ffech the child’s academic
performance and eventual school dropout are eadyearly pregnancy, stealing,
gambling, fighting, drug use and patronage of videntres during school hours.
If a pupil consistently comes to school late, he/siay be truant or not. This is
because the clear display of truancy begins withiog to school late and when
the culprit is punished he/she decides to skip aiclkbogether and would come to
school as and when he/she wishes. Another angiering to school late can be
seen from a point where the pupil stays with ex¢einthmily relatives like aunt,
grandparents or a step mother and he/she is reguirdo other house chores that
cuts into school reporting time. Such pupils araskt of dropping out through no

fault of theirs.

From Table 4.4, 36.8% of the pupils drop out ofasttbecause they engage in
trading activities. The issue of a child sellingdre going to school is another
factor that contributes to school dropout in Bungadyorth District. This factor is

situated within the context whereby the child ha$¢lp the parents fend for the
family. It is a normal practice to see childrenliaglin the mornings before they

go to school with such children often coming toaaHate. In some instances, for
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fear of being punished for coming to school latems of the children will not
come at all and will eventually become deviants dnab out altogether. It is
clear then that such activities conflict with thieild's school times, hence the
argument that child labour impacts negatively oocadion, as noted by Duryea

(2003).

From Table 4.4 it was seen that all head teacB8td% of teachers and 45.3% of
dropouts concurred on the fact that continuous gag&nt of children in farming

activities during school time is a recipe schoobprut. The question is what
motivates parents to engage children in tradinfponing? The answer may be

that the children have to help their family to fdodthe family.

The last factor that respondents agreed that adefactor to school dropout in
Bungoma North District is non-payment of schooliésv Table 4.4 shows that
80% of head teachers, 66.7% of teachers and 706%ropouts think that
children’s inability to pay school levies is a facto school dropout. As a result
of the Government of Kenya’s policy on the capaatgrant, pupils do not pay
school fees but each school charges parents wathigw of mobilizing funds to
complement government efforts. The consensus anresgondents is that
children’s inability to pay the levies a school aies leads to absenteeism and
eventual dropping out. This issue can be linkedh amily income and economic

background of families. Highlighting on the isst#nt (2008), Lucas and Mbiti
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(2010) found that household income is an imporfactor in determining access
to education as schooling potentially incurs areand costs, both upfront and

hidden.

4.7 The gender influence on School Dropout rates rimary schools

The third research question sought to find oubdfré was any gender differential
in relation to school dropout cases in Bungoma INDistrict. From the responses
collated the answer to that question was ‘Yes'line with this response, Table
4.5 presents the gendered nature of school drapdbe district as at the time of

data collection.

Table 4.5 Gender influence on School Dropout retgsimary schools

Level at which a pupil dropped out Boys Girls Total
Lower primary 10 5 15
Middle primary 23 12 35
Upper primary 16 29 45
Total 49 46 95

It is clear from Table 4.5 that out of 95 dropowtso were contacted, 49(51.6%)
of them were boys and 46 (48.4%) were girls. Tlgaifcant thing to note is that
at the upper primary level the proportion of gais opposed to boys is high. The

reasons that were given for this high rate were thast of the girls became
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pregnant. They were made to take care of yountdings, help their parents or
guardians in trading activities while a few of therarked on the farm. Regarding
the boys, they were mostly truants who did not etl academically and so were
made to repeat class and that led to drop out.réagons given by respondents

are in tandem with research findings.

In different studies, Kane (2004) Njau and Wamdhi®04) and Coulomb (1997)
established the fact that there is gender diffeakemt school dropout due to some
reasons. On their part Njau and Wamabhiu (1994) dotlvat girls drop out of
school to look after younger siblings, which isaatfin Kenya. According to Kane
(2004) many a times girls are engaged in dutiedilely to affect their schooling
compared to boys. This affects their academic pmdoace which may lead to

grade repetition.

Similarly, Kashu (2006:47) found that in many couse girls take on a heavier
work load including domestic/ household chores, g boys are more likely to
be involved in agricultural duties and formal labanarket, “it can also be the

case that girls are employed in traditional agtime!’.

One pertinent reason why more girls seemed to kavpped out at the upper
primary level than boys is the value that socidaces on girl's formal education.

Teachers respondents’ and a section of the girts @vbpped out indicated that
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because of the family’s inability to provide forthschool needs, it was decided
that boys should continue schooling whilst thesghtelped in the house chores,
which is likely to boost the family’s income. Thétimate reason, is that, the
girls will be married off by someone or may becopnegnant and drop out. It is
also true that some of the girls become pregnathtcanld not continue because
by the time they delivered, they felt shy to golbtw the same class where their

peers had moved on.

4.8 The conditions within the school that influencethe School Dropout
Process in primary schools

The fourth research question sought to find theoskbased factors that
influences the school dropout process in BungomahNoistrict.
Table 4.6Responses on the internal factors that influeneeDitopout Process in

primary schools

Responses

Factors Head teachers Teachers Dropouts

N (%) N (%) N (%)
Poor academic performance 15 (100.0) 185 (100.0) 90 (94.7)
Teacher attitude 8 (53.3) 100.0 (54.1) 63 &6.
Corporal punishment _ _ (7B.7)
Distance to school 7 (46.7) 80 (43.2) 42 Q4.
Poor school quality 5 (33.3) _ @5.8)
Lack of teaching and learning
resources 12 (80.0) 140 (75.7) 73.8)
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First and foremost, it is evident from Table 4.&tthoor academic performance is
a major school related cause of school dropouhénBungoma North District.
This is because all the head teachers and teadlesmindents’ agreed that poor
academic performance has been a major contribdfastpr to basic school
dropout in the district. In the same vein, 94.7%h# dropouts accepted that it
was because of their poor academic performance thiegt dropped out from
school. The same information was amplified by thd&.D Bungoma North
District who alleged that the District has beenf@ning dismally over a longer
period as shown by K.C.P.E results where the Ristvas ranked last (2012) in
the Bungoma County as reported by head teacheseaRd clearly shows a
correlation between poor academic performance amolo dropout. For instance,
Rumberger and Larson (1998) found in a study tlkademic achievement, as
reflected in grades and test scores is a factopupil’s retention in school.
Similarly, it had been found that pupils, who hga®r academic achievement in
school, are less likely to graduate or completet thegment of schooling

(Farrington, 1980).

Again, Table 4.6 shows that teachers’ attitudens of the internal factors that
could contribute to school dropout in the BungonmatN District. Truly so, it was

seen that 53.3% of head teachers, 54.1% of tea@rets66.3% of dropouts
agreed that teacher attitude contributed somehasonee of the pupils dropping

out from school. Research conducted in Kenya aselndlere affirms that teacher
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attitude is a contributing factor to school dropokbr example, Oketch et al
(2010) found in a study that some school-relatectofa influenced school

dropout and these included teacher attitudes. Giairmore detail report about
teacher attitude, Smith (2003) found that in sonskosls in Zimbabwe’s

Southern province, teachers did not prepare les$@aasno schemes of work, and
left pupil’'s assignments unmarked. He went on taesthat such classroom
practices and implicit lack of in-service teacheevelopment has serious
implications for pupils’ retention in the school.oWever, other research
conducted in Ethiopia and Guinea found that teackhare more positive about
the participation, interest and intelligence of dagther than girls (Colclough et
al, 2000). This state of affair in the estimatidrAmes (2004) is that cases where
it is believed girls will drop out from school earlbecomes an attitude of self-

fulfilling prophecy when the girls eventually dropt of school.

Also, respondents (33.3% head teachers and 96.8%oulis) believed that
children had dropped out from school because optioe quality of schools in the
area. In the same light, the table shows that 89%ead teachers, 75.7% of
teachers and 75.8% of dropouts think that laclea€hing and learning resources
are also responsible. In both cases, earlier relseadicates their contribution to
the problem, for example, in the case of BungomatiN®istrict, Wamalwa
(2011) found that parents did not consider the atloic available in the

community to be worthwhile because the quality he# village schools was not
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high enough to warrant the investment of time, gnend economic resources at

their disposal.

In the view of Glewwe, Kremer and Moulin (2009), adability of school
resources such as textbooks, desks and blackbbasdbeen found to influence
school dropout since for the teaching and learnmangcess to be effective,
resources have to be in adequate supply. The tmhces that in the absence of
the badly needed teaching and learning materiath a8 text books, libraries,
reference materials and audio visual aids for yséehchers and students, those
who cannot afford to procure them on their own doop from that school and
find alternative or leave school altogether. Tiseigsof trained teachers cannot be
ruled out since most of the teachers in deprivedmanities are untrained hence

the high dropout rate in those areas.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

The purpose of the study was to investigate thofadnfluencing high dropout
rates among pupils in public primary schools in gama North District.This
chapter of the research project covers the summiafyndings, conclusions and

recommendations.

5.2 Summary of Study

The study sought to establish the factors that@mite high dropout rates among
pupils in public primary schools in Bungoma Northstict. The study was

guided by four objectives that focused on the hdwusdd factors, students’

personal factors, gender factors and school basetbr§ that influence high

dropout rates among pupils.

The results of the study show that there are twanntausal factors which
influence high dropout rates, which are internal arternal factors. The external
factors emanated from the dropouts’ home and fabalkground and the society
where the dropout lived. The most pre-eminent ef élternal factors are poor

family background, child labour and truancy. Otkgternal factors are parental
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attitude, weak family support and low value putemtucation by the community
where the dropout hailed from. The predominant relefactors is poverty in
which 100% head teachers and dropouts and 85%aohées agreed to it. The
internal factors are attributed to the school esvinent and educational policy.
These factors include poor academic performancganite to school, teachers’
attitude and lack of teaching and learning res@aiveere the most potent as far as
the causes of school dropout was concerned.

There are frequent precursors to dropping out, &khkildren could be seen to be
at risk or vulnerable to early withdraw. The studlcits responses on the
student’'s personal factors to the school dropowatlehge in Bungoma North
District. From the results, there emerge eight sitirat are very obvious in the
conduct of the school dropout. The factors includegular school attendance,
continuous exhibition of truancy, poor academicfgenance /grade repetition,
non- payment of school levies, engagement in wagkore going to school,
continuous engagement of children in farming aratlitrg activities and late

attendance at school.

On gender differentials in the school dropout daseresults show that the overall
school dropout rate was 51.6% boys and 48.4% diHs. significant different is

that at the upper primary level, more girls dropwttle at both lower and middle
primary level more boys drop out than girls. Thasen for more girls dropping

out at the upper primary level are that most of ghes became pregnant, were
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made to take care of young sibling, help their pareor guardians in trading
activities as a few of them work on the farm. Tkason common to boys and
girls are poor academic performance leading toegragetition. Besides, truancy

is a major factor in the case of boys dropping out.

5.3 Conclusions

This study has shown that dropping out of schooinoa be attributed to one
single event. Rather school dropout is influencgdiange of interacting factors,
some of which are specific to the individual chilthese factors include parental
irresponsibility and socio-economic background e family. Apart from these
general factors, there were other external fadtwas could be blamed on society
and the individual dropout themselves. Additionaltiie internal factors that
emanate from the school environment and educatjoladies accounted for the
incidence of school dropout in Bungoma North Dedtri

In particular previous research indicates that pgvim its various guises often
influences high dropout rates. This appears taanite both school demand (e.g.
inability to pay fees and other costs, pressurecfoldren to work) and school
supply (school serving poorer communities oftenehbower quality indicators,
fewer resources). Thus households from poor backgi® who struggle to send
their children to school often find the educatiopadvision they receive lacking

increasing the pressure on children to withdraw.

68



Certainly, incidence of school dropout has someatieg consequences for the
individual, the family, the society and entire oati Thus, the consequences of
school dropout to the individual, the family ane thation are enormous. In the
view of these, it is imperative for stakeholdershia education delivery process to
put efforts on the ground and come out with pragemaeasures to deal with the

issues once and for all.

5.4 Recommendations

To ensure the reduction in dropout rates, the follg recommendation are made:

Make pre-school free and compulsory to help alleviaarning pressure in

primary one.

Schools and community members need to work closély the government

towards enforcing a ban on child labour.

There is need for improving monitoring, account&piimechanisms and

incentives in schools to help improve confidencalbstakeholders.

Provide gender friendly facilities like sanitarydsato girls to improve

enrolment and participation of students in schools.
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v. Policy on compulsory universal basic education &hde localized, thus
empowering county government to ensure that chmldaee enrolled and

attend school regularly.

5.5 Suggestions for future Research.
In the light of the finding of this project, it i'kcommended that the following

areas must be considered for future research.

I.  Dropping into school: while the focus is on drogpwout, there is less known

about how children can be retained in school, tiffecalties they face and

how schools encourage/ discourage this.

ii.  Retention: why some children stay and others |lsabeol.

ili.  The role of teachers and head teachers in faaigaand encouraging the

retention of students within the school system amdiushing students out of

schools.
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APPENDIX 1: LETTER OF INTRODUCTION
The University of Nairobi,
College of Education and External Studies,
School of education,
P. O. Box 30197,
Nairobi.
The head teacher

Primary school

Dear Sir/Madam,

REF: PERMISSION TO COLLECT DATA IN YOUR SCHOOL

| am a student at the University of Nairobi curhemursuing a Masters’ degree in
Educational Planning. As part of my assessmentniraquired to carry out
research onFactors influencing high dropout rates among pupilsin public
primary schools in Bungoma North District, Kenyd'. Your school has been
selected for the study. The purpose of this lestéo request you to kindly allow
me to carry out the study in your school. Your iitgrwill remain confidential.
Please try to be as honest as possible in youromesg and ensure that you
attempt all questions.

Yours faithfully,

Namunga James Sitati

E55/78912/2009
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APPENDIX II: QUESTIONNAIRE FOR HEADTEACHERS

TOPIC: FACTORS INFLUECING HIGH DROPOUT RATES AMONG
PUPILS IN PUBLIC PRIMARY SCHOOLS IN BUNGOMA NORTH
DISTRICT, KENYA.

Please this research is solely for an academic purpe and would therefore be
treated with the necessary confidentiality. Kindlyrespond to the following

guestions in a free and frank manner.

Section A
1. What is your gender? Male[ ] female|[ ]
2. What is your highest academic qualification?

Med[ ]Bed[ ] Dip[ ] P1Jothers (specify) .......ccocvvevininn..

3. What is your experience in headship? ................... (Years)
4, How many members of staff (teachers) are thereour gchool? Male[ |
Female [ ]

5. Indicate the academic qualifications of the beas in your school.
P1[] Dip/Ed. [ ] Degree [ ] otherpéxify).......c.ooveeviniiiiinnann.n.

Section B: Causes of School Dropout

6. Indicate the current number of pupils in younem?
Boys[ ]Girls[ ] Total [ ]

7. How is dropout a problem in your school?
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8. Were the pupils officially enrolled in this sdit®
Yes|[ ] No [ ]
9. If yes, do you still have their reCords?. ... oo
10. Would you please state how the factors liseddvb lead to pupil dropout in
your school.

School factors

Home factors

Individual factors
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11. Are there cases of dropout due to overage @erage in your school?
Yes|[ | No [ ]
12. If the answer in number 11 is yes, what doplan to do to check this in your

school?

13. What school policy on age at admission does gobool practice in grade

one?

14. Is there gender differential in dropout?
Yes[ ] No[ ]

15. If the answer in number 14 is yes, what do tyink is the explanation?
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16. Do dropouts show any sign when they want t@ dnat?
Yes[ ] No[ ]
17. If the answer in number 16 is yes, kindly gseene of the signs they exhibit

to indicate that they want to dropout?

18. What does your school do when you identify sthatdren?

19. What become of children who drop out?

20. In your opinion what must be done to minimize problem?

Thank you for your co-operation.
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APPENDIX IlI: INTERVIEW GUIDE FOR TEACHERS

TOPIC: FACTORS INFLUECING HIGH DROPOUT RATES AMONG
PUPILS IN PUBLIC PRIMARY SCHOOLS IN BUNGOMA NORTH
DISTRICT

Please this interview is solely for an academic ppose and would therefore
be treated with the necessary confidentiality. Kinty respond to the following
guestions in a free and frank manner

Name of SChoOl ...

Number of years taught in this schoal.................

GeNder: .o
1. Once pupils are enrolled, do they all stay tilljtlwtemplete school?
2. If no please explain what happens?

3. Those who dropout do they have peculiar charatiesighey exhibit?

4. If yes share with me some of those identified ctiarastics?
5. In your opinion how do these factors cause pumlsdtopout out of
school?

e School factors

« Home factors

* |ndividual factors

6. Percentage wise, which pupils have shown high drbpat rate: boys or
girls
7. Does your class have overage and underage pupsPY No | ]

85



10.

11.

12.

If yes, how do you treat overage pupils in thegPas

What becomes of those who drop out of school?

What has been the attitude of parents towards tinddren’s education?
Any relationship with dropout?

What are the academic achievements and occupatioparents whose
children drop out of school?

In your opinion what do you think must be done taimize the problem?

Thank you for your co-operation.
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APPENDIX IV: INTERVIEW GUIDE FOR PUPILS

TOPIC: FACTORS INFLUENCING HIGH DROPOUT RATES AMONG

PUPILS IN PUBLIC PRIMARY SCHOOLS IN BUNGOMA NORTH

DISTRICT

Please this interview is solely for an academic ppose and would therefore

be treated with the necessary confidentiality. Kinty respond to the following

guestions in a free and frank manner.

NAME:................... AGE:............ CLASS............. SEXM/F...............

1. Tell me the story from the beginning till now.

2. Why did you decide to drop out of school?

3. Whom are you staying with?

4. What work do they do?

5. Who takes care of you?

6. How many siblings do you have?

7. If you have to pay something at school, who pays?

8. What challenges do you face outside school th&ctdfyour decision about
schooling?

9. How do the challenges facing you outside school engku feel about
schooling?

10.How was your academic performance good/bad/average?

11.Did that contribute to you dropping out of school?

12.Do you have other friends who have dropped outbbsl|?
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13.What reasons have they given to their decisiomsdp out of school?

14. Other critical issues that influence pupil’s aspmas towards schooling.

15.Did you talk to somebody? What advice did the pergoe?

16.How did it help you?

17.When not in school what do you do?

18.Have you thought of going back to school? If yegegieasons if no give
reasons.

19.Who ensures that you go back to school?

20.Has anyone in your household ever contacted withclaool about you
dropping out of school and to help you get backdmool?

21.How did you see the school and the classroom emviemt?

22.Explain the kind of relationship that existed betweupils and teachers?

23.How were they treating you when teaching?

24.Did that kind of relationship contribute to you gpang out of school?

Thank you for your co-operation
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REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

Date:

NCST/RCD/14/013/891 3" June, 2013

Our Ref:

James Sitati Namunga
University of Nairobi
P.O.Box 92-0902
Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 23" May, 2013 for authority to carry
out research on “Factors influencing high drop out rates among pupils
in public primary schools in Bungoma North District, Kenya,” 1 am
pleased to inform you that you have been authorized to undertake
research in Bungoma North District for a period ending 31* December,
2013.

You are advised to report to the District Commissioner and the District
Education Officer, Bungoma North District before embarking on the
research project.

On completion of the research, you are expected to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

\

DR. M. K. RU D, HSC.
DEPUTY COUNCIL SECRETARY

Copy to:
The District Commissioner

The District Education Officer
Bungoma North District.
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