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ABSTRACT

The purpose of this study was to assess the chakeaffecting financial management
practices in public primary schools in Meru Cenfatrict. Financial management was
understood to encompass the decisions that resuttse acquisition and financing of
long term and short term assets for the school. avalable literature suggested that
financial management is an essential and invohaagninistrative task. It involves
human, financial, time and physical resources, witalls for continuous and thorough
training. Data was collected using a questionnaineh contains questions and guided
interview. Part one of the questionnaire contaidath concerning personal data and
training of headteachers, in financial managemeutit two dealt with financial
management activities which the headteachers greceed tom perform and the auditing
of final accounts for the school. Part three wasiceoned with interviewing the
headteachers on matters concerning the generaimafmn on financial management
courses and sources of school funds. The populabosisted of 150 headteachers. A
random sampling technique was used to select alsarhft5 headteachers and the return
rate of questionnaires was 100 percent. The hedttesawere interviewed to gather an
in-depth data on the challenges they encounterednwperforming the financial
management functions. The statistical package dorak sciences (SPSS) was used to
analyze the data and the information was preseimtguie charts, tables, bar charts,
percentages and frequencies. The study revealednthet of headteachers were male. It
was found that the majority of headteachers metrimemum qualification required for
headship and the majority of headteachers atterioheshcial management courses
organized by the ministry of education. It wasoremended that the headteachers
should be adequately trained and educated in fiaemeanagement, acquiring the
necessary experience, trained in budgeting skidisfanance, auditing and accounting. In
addition it was concluded that adequate trainikgegence and education are necessary
for headteachers to perform financial managemdetigiely.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

Mismanagement of school funds has been on incr@asgublic primary schools.
Although some people in the society feel the pnabig insignificant, mismanagement of
funds has threatened to impediment to developmiefiee primary education in Kenya.
Financial management is concerned with the managedexisions that results in the
acquisition and financing of long term and shonttdéor the school. It involve short and
long term credit. Financial management is concerrcast of education, sources for
income and spending of it in an objective manneadhieve the educations objectives

(Okumbe, 1999).

In 1996 American government ordered the investigatof school finance for the
investigation of school finance for there was atcouover how the funds were being
utilized (Godfry and Block, 1996). The study rewshlthat many teachers lacked
financial management skills hence training is ndeetrain the teacher how to handle
finances among many other duties. In his educdtiogfarms programme in United
States Bill Clinton called for re-testing of teaddieskill which include their financial
management skills (Nginda, 2003). This was not wmled by many teachers and
generated debate, however, the re-testing was doddhe results indicated that many
teachers needed to undergo extensive training inermapertaining to financial
management. There was also wrong financial managepnactices observed in Britain

in case of a headmistress, Miss. Collen MC Cabe sthle school’s funds to pay for her

1



expensive lifestyle (Daily Nation, March 19,2003he was jailed for deception and theft

from the publicly funded St. John school in Soutimdlon.

The problems facing management of finance in Tamaz#n lack of accounting and
auditing skills and procedures among primary schd@ads (Maliyamkono and Ogba,
1999).The school accounts needs to be audited Byhwua very few adhered to this due
to lack of accounting and auditing skills amongdteachers and negligent on the part of
authority in the management of the school fundse Teadteachers have placed
emphasize on teaching and less effort on keepiogeprfinancial records (Mutokyanwa,
1999). Good financial management is important beedtican make the headteachers
accountable, transparent and efficient in util@atof the school funds. It can help to
build consensus between the school and the comynditiere has been reported cases in
loss of school money by the headteachers in thatoouThis has been evidenced by
books scum of 2010 where 2 billion shillings unftee primary education were reported

missing (Ministry of Education Science and Techgyg|d®010).

Most of headteachers are brought accounting docurbgnbursar which they sign
without understanding its content (Mbiti, 2007).i9 has resulted to loss of school funds
which could be used to purchase books, chalk amditfwe for the pupils. This has
affected the pupils learning adversely. Schoolrfagmanagement depends on the age
and experience of the headteachers. Since experiea®ase with age, the headteachers
who have worked for more years can do recordingpgme school accounts and budgets

better than young and inexperienced. Most femasslteachers find it difficult to keep



proper books of accounts since they are not goadithimetic and most of the time, they
are occupied with family work such as cooking, tagkcare of the children and do other

home chores.

The headteachers are expected to have knowledgepradelssional trained in book
keeping, accounting, budgeting and auditing in otdekeep proper books of school
accounts and institute internal control in the sthget they are not (ministry of
education science and technology, 2011). In genéhnale is evidence showing that
financial management is not handled in the righhineg. According to Koech Education
Inquiry report (1999) audit reports for schools aveot up to date in the entire republic.

The report observes that school funds had beelyéass before the books were audited.

Inadequate knowledge in accounting and auditing hesde it difficult for the
headteachers to account for school fund (Distuclitars report, 2010). Lack of training
of headteachers in professional course such asiestrpublic accountant (CPA) and
KATC has made it difficult for headteachers to astofor school funds. Lack of
knowledge and skills of school auditing and bookgirg has affected the effectiveness
and efficiency of headteachers’ financial managenrepubic primary schools (Ministry
of education science and technology, 2009). Sinostmctivities in schools involve
money being received or being spent, lack of kndg#ein school accounts have made it
difficult for headteachers to document the receipisd spending for effective

management to be realized (KESI, 2012). The ptestedy therefore attempts to find



out, from the headteachers who are responsiblanamaging of school finance, the

challenges they encounter in the course of perfogrtheir duties.

1.2 Statement of the Problem

The success of financial management in our pubhoagls fully depend on the quality of
the headteachers. Headteachers are expected twalanéing, book keeping and auditing
work yet they are not trained for it. (Ministry &ducation, 2010) Several meetings and
workshops have been held within education secteamfwove on financial management
techniques, however, despite various meetings, veorékshops, complaints have been
raised by parents in relation to poor managemergcbbol finance. The government
through the ministry of education has also compaiabout the loss of free primary
education funds due to headteachers incompetencinamcial management skills
(Ministry of education, 2010). There is also ladkskilled headteachers in the country,
where the headteachers are not able to prepark daw@unts for final auditing and

account for loss funds.

1.3 Purpose of the Study
The purpose of the study was to assess the chafleaffecting financial management

practices in public primary school in Meru Cenféstrict.

1.4 Resear ch Objectives

Specific objectives of the study were:-



ii)

To examine the extent to which inadequate acadeamd professional
qualification affect the headteachers financial aggment in schools.

To examine the difficulties encountered by the heachers in financial
management due to lack of experience in schooltiagdand preparation of final
accounts.

To examine the extent to which the headteacheadeiuate budgeting skills
affects their performance in financial managemersichools.

To determine how the headteachers inadequatertgaini accounting and book
keeping skills make it difficult for them to keepoper books of accounts in
schools.

To determine how the headteachers inadequate ryidikills make it hard for

them to manage finance in schools.

1.5 Resear ch Questions

The study was guided by the following questions

1)

ii)

How does lack of academic and professional quatifim of headteachers affect
the quality of their performance in finance managetf

What difficulties encountered by the headteachefsmancial management due to
lack of experience in auditing and preparationimmdifaccounts?

To what extent do headteachers inadequate budgskilhg) determine the quality
of financial management in public primary schools?

How do headteachers lack of training in accounting book keeping make it

difficult for them to keep proper books of accouintschools?



V) How do headteachers lacks of auditing skills affeetr performance in financial

management?

1.6 Significance of the Study

The study was useful to headteachers to improve fimancial management skills, to
learners for their levies are well managed, torti@istry of education officers who make
policies which improve headteachers financial managnt skills, to researchers in

education, parents and other stakeholders in eiducat

1.7 Limitation of the Study

The responses given by headteachers and teachgnsainbe true; some may be honest
and may not. Therefore the results generalizatoather districts should be done with
caution. Secondly the study covered headteacherslaru Central District and so
generalization of the findings could only be takin other districts with similar

characteristics and conditions.

1.8 Delimitation of the Study

The study was conducted in Meru-Central Districicihis one of the districts in the
county. There were complains about financial misagament of school finance by the
headteachers (District education auditor, 2010).e Tiespondents comprised of
headteachers, the school committee and the mira$tegucation officials from district

accounts section.



1. 9 Assumptions of the Study

The researcher made the following assumptions

The headteachers will have required academic awnfegsional skills, required

experience and trained in auditing and accounting.

questionnaire

That the respondent will provide reliable and homesponses to the items in the

1.10 Definition of Significant Terms

Bookkeeping:

Budget:

Budget Plan:

Cash Book:

External Auditor:

Final Account:

Refers to act of recording business transactaapable of being
measured in financial terms.

Refers to an education programme which is expdessénancial
terms.

Refers to a plan for the future.

Refers to a book in which all payments and reeedpe recorded
whether they are done in cash, direct bank depo&iy cheques.
Refers to specialist person who is hired by @jaoization

to examine books of accounts, other records arad diocounts and
make a report that shows that the financial statesigow true and
fair view.

Refers to preparation of income and expenditumwaat, cash

flow statement and balance sheet for educationtutish.

Financial Management: Refers to cost of education, sources of inconradet the



educational costs and the spending of the inconaninbjective
manner.

Internal Auditor:  Refers to an employee of the school (Organizatahp also
supervises and examines the recording and operatfothe
internal controls of the school to prevent errard &aud.

Ledger: Refers to an extract of all transactions which rerded in the
cash book against each approved vote head of tineagss.

Payment Voucher: Refers to a document that contains the paye@sénaddress,
identification number, date, voucher number, ineommber and
narration of reason for payment, amount paid, ceegunber and

vote head charged.

1.110rganization of the Study

This study is organized into five chapters. Chaptee consists of background to the
study, purpose of the study, research objectivesearch questions, significance of the
study, assumption and definition of significantmeand organization of the study.
Chapter two is comprised of review of the studgotietical framework and conceptual
framework. Chapter three describes the Researcigmjeksocation of study, Target

population, Sample size and Sampling techniquesg&eh instruments, Validity and

Reliability of the instruments, Data collection pedure and Analysis. Chapter four
presents data analysis and their interpretatioBbapter five provides the summary of
research findings, makes conclusions and recommiendaand offer suggestions for

future research.



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

The chapter deals with review of related literatéoe the study. The information is
obtained from the textbooks, audit reports, newydand Ministry manuals for training
of teachers and handbooks for primary school heachers in Kenya and education and
recording to the ministry of Education Science dadhnology. A Primary School
Headteacher is an accounting officer. He is expedte have accounting and book
keeping skills. He should have skills in auditingdatheir effect on financial
management. The headteacher is required to besgroflly and academically qualified
in order to perform their functions effectively. &mldition the headteachers are expected
to have necessary experience in auditing, accayir@imd budgeting in order to perform

financial management functions in the school.

2.2 The Challenges faced by headteachers in Accounting and Bookkeeping in
schools

The head teachers should have accounting and falamanagement skills which will
assist them in keeping records concerning thengjddbudgeting, cash flow projections,
recording all transactions up to date, book-keepsigck taking and prepare regular
financial reports and audits for the school (MOE$996, May 17). They are expected to
have accounting and bookkeeping skills which theg mot trained in for proper

recording of financial transaction in the school.



According to Maliyamkono and Ogba (1999) schoobrds includes all books and files
containing information relating to what goes orthat school and what type of property
it owns. In addition to accounting and financiatords, other records which are useful in
management include inventories, school logbooksl eh year examination results
records, official correspondence files, file refexe numbers confidential files and

writing official letters to supervisors.

Headteachers are expected to keep the records$eofdanhce for effective and efficient
management of the school yet they are not traioed.f The accountable records kept in
schools include admission letters, class regisstedf registers, staff attendance register,
terms and conditions of works (TSC Act, 2001). sTehow terms and conditions of
teachers in public primary schools. Inadequate kedge in accounting and auditing
make it difficult for headteachers to account fon®ol funds and keep accurate records

as it is expected.

The records showing the property owned by the dcha® to be kept under the care of
the headteacher of the school. The record shoviegtoperties include the permanent
stores ledger, consumable stores ledger, expendaikes ledgers, inventories, handing
over/taking over certificate, writing off authorignd financial records (Maliyamkono &

Ogba, 1999). In addition the headteacher is sugptsdeep operation-related records
for effective management of the school. Thus mastee of plant, equipment, vehicles

and tools (Journal 1996).

10



The effective control of school resources includiimance calls for establishment of
tangible measures that show evidence in terms @frde on the amount of money
received as income as well as clear evidence othwhthe funds are kept. Similarly, on
the expenditure side there must be clear recordwlmat was purchased in regard to
guality, date of purchase and evidence of good®niices for which the stated payments
were made. Therefore it is the student teacher iwmmt exposed to the basic concepts,

which make it difficult or set back in their futucareer (Maliyamkono & Ogba, 1999).

In addition, the payment vouchers, cashbooks aeddtigers, the journals, and cheque
books are useful to the headteachers since thest #ssm to manage finance in schools.
In Tanzania, the major problem is lack of accouptand auditing skills among the
headteachers and negligence on the part of usshobkfunds. Therefore, the study will
find out whether the headteachers transfer data fooks of original entry such as cash
books and journals to ledgers and be able to pedpalt balance and make final accounts

for the school (Mutakyahwa, 1999).

All payments and receipts must be recorded in #sh dook whether they are done in
cash, direct bank deposits or cheque. This bookvwasolumn, the receipt and payment.
The payments need more scrutiny than the receipte st has more columns and is
subject to wrong entry. The general ledger is useakcord financial transactions in an
orderly way so that the school head can have am adevhere money came from and

where it is going, this is called double entry imokkeeping. The ledger account is the

11



bridge between the cash book and the trial balfkemya Education Staff Institute,
2010).

The trial balance is a summary of all debit andlitrentries in the ledger account at the
end of an accounting period. The sum of the dehlarres should be equal to credit
balances of the ledger, indicating that entriescareectly made. These books of account
assist the headteacher to manage the school fimargk other resources. Inadequate
knowledge in general and formal education has madkgfficult for headteachers to

manage school funds effectively and efficiently.

2.3 Headteacher s auditing skillsand their effects on financial management

The ministry of education said the pecking ordewmmch the District Education officer

is answerable to it and the headteacher to thei®i©fficer adding that the reason why
District officer spend much time going round primachool was due to inefficiency of
the money released to primary schools through tkee primary education (FPE),
constituency development fund (CDF) and econonmawdtis package (ESP) go to waste
due to head teachers inefficiency noting that nposhary schools are in a sorry state.
The Permanent Secretary pointed out that complik@$ook theft occur due to, counsel
way head teachers undertake their duties. ‘if we'tdget accurate information on cash
received and balance then what is the work of dteeaher as a school manager?’ posed

the permanent secretary (Education Paper. volur@elobe, 2011).
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The headteacher of Kiremu primary school is noedbl maintain the system and the
money received or spent is not recorded correatlyboth sides of cash book (Audit
Report, 2005).

The district school auditor recommended to the tesadher that payments vouchers
should be properly recorded with stores procureatiiasued during any financial period
and the management should allow up the amountsdisttursed with the District
Education Officer (Audit Report, 2006). The headteas are expected to examine the
accounts prepare the reports and submit it to istead auditors which they are not able

due to inadequate of auditing skills.

According to the district audit report (2007) thedaor recommended that the balls and
other games facilities have to be bought out of@ypmate votehead and not out of funds
from simba account to be used for buying textboakd other tuition materials. The

transaction should be authorized by headteachetsatiiied by the school committee.

At the time these materials are bought the teachdsthe representatives of the school
committee should be present. The cheque for thenpaly should be signed by atleast
three officials including headteachers as a fornmtarnal control.

According to the District Audit Report (2010) tleeiditor recommended that funds
received must be receipted and proper allocatiostrha made as per the regulations,
cash book must be balanced at the end of everymant the suppliers must be advised
to deliver materials payment by the schools. Heegdne general remarks such as the
standard of bookkeeping required by head teaciMush@thai, 2010). District Schools

Auditor.

13



According to the ministry of education, investigais are going on into the misuse of
FPE money in the ministry, but much of the proble@mmed from poor management
and lack of capacity among managers (Star papéf,)20

The current status of financial management of seam@ols most of the leadership main
emphasis is education and teaching less emphasisclomol financial management
resulting in gradual school marginalized and treneethe current financial management

of the school in general is not optimistic.

Generally, low quality of accounting personnel, keand records of non standard setting
school, teachers are basically part time accounabdity is generally not high.
Accounting for most of the former Apprentice’ mastenited knowledge of financial
accounting. Some even do not understand basic atioguprinciples the use of wide

variety of accounts set up all kinds of books.

Some schools accounting ledger and cash journa doe match even asset account,
using cash on top of a large number of units bansdrrived and so on the accounting

record highly irregular (Finance Paper,2010).

In many countries auditors of the district eduaataffice or the ministry of education
audit school funds every year. Sometimes headaskex to appear before auditors at the
district education office. The kind of documentkexks by auditors include receipt books,

statements of accounts, bank statements and casis.idideads may have to make their
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accounts available at short notices. Carelessmekedping record can lead auditors to
suspect that money has been improperly used asdahilead to criminal charges being

made (Olembo & Kameron, 1986).

The school headteacher is responsible for inigatiand overseeing all fraud
investigations and for subsequent follow up workb® completed. The headteacher
should comply with the fraud investigation and planensure that all investigations
conform to the same standard and in accordance puithic Act. The headteacher has
authority to make enquiries and to obtain key imfation and utility to assist in

investigations, where appropriate (Kenya Educa8taff Institute, 2011).

As a manager, the headteacher if he suspect fradida@ruption in the school he should
listen to the staff and treat every report he rexeieriously and sensitively. He should
ensure all staff have fair hearing, get as mucbrmétion as possible from the staff
including any notes and any evidence they haveippat the allegations and report the
matter to school management committee and the tnyjiro$ education (Government of

Kenya, 2004).

2.4 Headteachers academic and professional qualification

For head teachers to management finance of theokdhey need to be teachers with
high academic qualification. This can be evidenbgdhaving high school certificate.
Headteachers have to undergo training in finamemhagement skills in order to perform

their duties as the headteachers. In Tanzaniadfpkofessional skills and procedure has
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made it impossible to keep proper school accowsretbre, the school accounts need to
be audited annually but very few schools adhethitodue to lack of professional skills
among headteachers and negligence on the paredffusducation funds (Maliyankono

& Ogba, 1999).

The headteacher is supposed to have knowledgeorumment and disposal Act and
regulations put in place for efficient public proement and disposal of unserviceable,
obsolete and surplus stores, assets and equipmemiuiblic entities and to provide for
other related matters. The headteacher should beecsant with rules and regulation
governing procurement in schools (Oluoch, 2009k Tkadteacher is expected to have
excellent customer skills and international skikmnesty and trustworthy, energetic,
good computer and computational skills and workingwledge in stores administration
for him to be effective financial manager in théd®al which he is not. The head of an
institution should have professional qualificatiom business which enable him to
perform functions such as managing requisitionsgivweng and inspecting goods storage,
issuing of the stores, documentations, stock taking inventory management in the
school. The headteacher is not able to performethesction due to lack of academic and
professional qualification (Kenya Education Staftitute, 2011).

The headteacher should be dedicated well traineditorontrol personnel. To be a good
manager of the school the headteacher is expeotathderstand the law relating to
contracts before initiating any credit recoverygaadures which they do not. It is good
for the school manager to know that the collecbban overdue debt may take place by

a reminder letter, a phone call, withholding supglilegal action and charge interest on
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overdue debts. The headteacher as a manager issaabfp have knowledge on policy
documents which include the code of regulationstéaichers, the code of conduct and
ethics, the employee act, 2007, the labour relatidet 2007 and the scheme of service
for teachers and the TSC teacher recruitment goetel He needs to have human
resource management skills because he is resperfsibmanaging teachers, learners,
parents, non-academic staff and other stakeholufetise school (Armstrong, 2001), he
lacks this professional qualification and thereforake it difficult to perform accounting

functions.

The headteacher is expected to have accountinguaaiting skills which enable him to
manage school funds effectively. Yet he is notntdifor it these skills can be attained
through training in professional courses such a#\,GRATC and other accounting
bodies. Since the headteacher is accountable éocehtral and management of school
funds, therefore it is important they posses bksmwvledge of accounting and financial
control. Large schools such as boarding primarypskisecondary schools and colleges
employ accounts clerks, accountants or bursarse#p kheir books of accounts. Other
public primary schools rely on headteacher to na@mnthe books of accounts (Mbiti,

1974).

2.5 Headteachers experience in auditing and accounting
Financial management skills can be acquired thraargthe job experience, coaching or
understudies. On the job experience is one of tlostneffective methods of job

knowledge (Okumbe, 1999). The head can know maooetahe job by doing it. It is the
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best to learn through experience. Experience isodst teacher. The head of school is
supposed to learn the financial management skyllprhcticing the skill. The longer the

head has been in the job the better he is in fiahntanagement. To acquire experience,
the head of school work under a qualified persart &s the bursar or account clerk. This

improve financial management skills of the headliea

The headteacher has to learn financial managesielfg attending special meetings
which consist of a number of speeches from assigesalirce persons and he is allowed
to clarify problems experienced or emergent issutresll these the headteacher has to
learn through practicing the job, so that he wodtd it better later. Along serving
headteacher is able to perform better in finantiahagement than the headteacher who
has served for short period. Due to lack of expeeein school accounts and auditing,
the headteachers are not able to prepare adeguatadcounts to be presented to school
auditors for auditing purpose. It also makes ificlit for the headteachers to manage
institutional stores which include requisition, @agng and inspection, storing, issuing,
documentation, stock taking and inventory manager(t€ESI, 2010). In addition the
practical experience of the headteacher assistpn@paration of annual budget for the

school (Okumbe, 1999)

2.6 Headteacher school budgeting and financial management skills
According to Mbiti (2007) budgets are annual prtgdc estimates of income and
expenditure in respect to a given organization. skys that the budgets are

comprehensively thought out plans on various sauofencome. The estimated amount
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from each source and the anticipated expendituegoazed according to different cost
centers or vote heads. Oluoch (2010) defines adiualg a document that details the
expenditure requirements of an institution, prineis the expenditure and groups the
same under suitable vote head prescriptions. Teov daaschool budget is a legal
requirement which is stipulated in the education @ap 211. This Act state that the cash
receipts must be from services approved by the stmniof education. Estimated

expenditures must be approved by the school maragesommittee (SMC).

The school can get grants from government, comrstdy development funds (CDF),
economic stimulus fund (ESF) or other sponsorsceithe headteachers have no
budgeting skills, it make it hard for them to mdkéow up of the source to ensure all

monies received and all started projects are cample

The main sources of school funds are grants frarMnistry of education, tuition fees,
donations, rents activity fees and parents. Thddwollected is spent on buying physical
equipment tuition, boarding and recurrent expemegufor the school. The amount
received and spend is compared with previous pdnodiecision making and control.
The budget is then presented to funding agenciels asa CDF boards DEB, SMC and
PTA which is a control mechanism which is backeddoy.

The headteacher has a central role in budget mare&ageand control. He/she authorizes
payment and hence must understand all the intrigbiésidgets. The headteacher has to
communicate with the ministry of education officémsgood time to be allocated the

needed funds.
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2.7 Summary of the Literature Review

It can be concluded from the literature review ttte acquisition of accounting and

auditing skills are necessary for headteachers daoage and keep accurate books of
account in the school. Other skills such as acadenafessional skills and experience of
the headteachers is also useful for headteacherdinancial management. The

headteachers are expected to keep books of accandtprepare final accounts to be
presented to the ministry of education for auditpypose which they are not able.

Some of the books of accounts to be kept incluéecdshbook, journals, ledgers and
cheque books which should be kept under tight ggcdihe head teachers are expected
to have appropriate skills to assist them in reicgr@énd preparation of final accounts for

audit purposes, yet they are not trained.

The head teachers have to be skilled in budgeiimge shey are expected to prepare
budget for the school. They will be able to collaitrevenues and make payments for
the school (Republic of Kenya, 2003). For them t¢otlis, they are supposed to have
necessary academic level, training in financial ag@ment, accounting and auditing
skills, and experience in school accounts. Trainofghead teachers on financial
management has been taken seriously in Kenya. Mlostudies done in Kenya are
concerning recording of transaction in the bookafounts, preparation of final accounts
for the school audit (Mbiti 2010). There has bet#tiel research work done on the

challenges faced by head teachers in school account
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2.8 Theoretical Framework

The study is based on human capital theory advddateschultz in 1960. human capital
theory suggests that education and training ratkes productivity of workers by
imparting useful knowledge and skills. Schultz segjgd that education enhances an
individual’'s ability to successfully deals with dauilibrium in changing economic
conditions. The head teacher as school manag&pexcted to raise and spend the school
finances wisely. To perform these activities, tleadhteacher is expected to have skills
necessary because lack of there will make it hand derforming the employees
productivity, it is important for head teachersdevelop financial management skills
through education, training and experience beckckeof this make it difficult for them
to perform financial management activities like iind, bookkeeping and extraction of
final accounts to be presented to the school auditadequate training and education on
financial management activities results to headhees inability to budget (plan) perform
mounting and auditing of school accounts. The engk faced by head teachers is that
they expected to perform financial management gietsvwhich they are not trained for

hence less productive.

2.9 Conceptual framework

Conceptual framework indicates the independentabées, process and output. The
output consists of dependent variable which depemdshe operation of independent
variables. The experience, qualification and acaderh headteachers is independence
variables which cause the performance of headtesaahaccounting, auditing, budgeting

and bookkeeping in the school.
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Figure 2.1 Conceptual Framework on financial management.
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In the conceptual framework above the headteadked to have adequate knowledge in
accounting and book keeping to enable him keepgorephool accounts. Lack of this
knowledge make the headteachers of primary schooéble to keep accurate and

transparent financial records.

The headteachers are expected to have competeneesliting and budgeting in order
for them to manage school funds effectively. La¢kiieese will make it difficult for
headteachers to control expenditure and preparanional audit. The headteachers need
to have general education and formal education asdbrm four or university education

in order for them to manage school finance effetyiv

In addition to this training in accounting and dundj is necessary for the headteachers.
Lack of this will make head teachers unable to kesord for the school. In adequate
training in book keeping and lack of experience aghbeadteachers of primary schools
lowers their financial management standards. Psafeal qualification of teachers is
evidenced by having been a member of professioodl [such as Kenya Institute of
certified, public accounts and have done profesdigourses such as CPA, KATC or

auditing courses.

The finance management activities are, bookkeeudgeting, auditing and accounting

activities which result to accurate recording, $g@erent, integrity, and accountability of

headteachers in the school and hence lead to iragravancial management.

23



CHAPTER THREE

METHODOLOGY
3.1 Introduction
This Chapter outlines the methods to be used istidy. It includes; the location of the
study, research design, largest population, samgéanpling procedure, research

instrument, validity, instruments administratiordatata collection techniques.

3.2 Resear ch Design

The research design employed in this study wasddseriptive survey method which

incorporated the elements of approaches in termgstfuments and data analyses. This
design was used by the researcher to gather guadit@nd quantitative data. To gather
guantitative data, the researcher administerecbsed| questionnaire and conducted an
interview to the respondent (headteachers). In t@adithe researcher conducted
interview and administered open-ended questionn@aréhe respondents in order to

collects qualitative data. In survey design, retgviaformation is obtained by asking

guestions, describing and explain the charactesisti the population.

3.3 Location of the Study

The study was carried out in Meru Central Distighich had 150 public primary

schools, as per the ministry of education. MeroiZ® was one of the eight

administrative Districts of Meru County. It is Ided 290 Kilometers North of Nairobi.

The district is highly populated and had publiowary schools most of which had large

numbers of pupil population. The researcher hag@hahe District because of reported
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cases of embezzlement and mismanagement of theolsélmods by headteachers

(MOEST 2010).

According to Meredith (1996) carrying out a studyai setting where you are known as a
friend and colleague make it much easier since areunot regarded as an outsider with
unknown motives. This helped to improve the ethidagal and public relations in

research. These were reasons that had led thedeseahoose Meru-Central District.

3.4 Target Population

The target population or the universe of this stuwdys comprised of head teachers of
public primary schools in Meru-Central District Edtion Office, There werel50 public
primary schools in the district, hence the totahber of headteachers was 150 ( District
Education officer, 2013). In addition to these,esthespondents included 15,000 parents,
2250committee members, 1340 teachers, 15 educaffamals from the district and

other stakeholders of the schools.

3.5 Sample size and Sampling Technique

Simple random sampling technique was used to salsaimple. According to Mugenda
and Mugenda (1999), 10% of the target populatioradequate sample; therefore a
sample of 15 schools out of 150 is appropriate (Dd%50) for this particular study. To
select a sample the researcher picked a schoabmdapdrom 150 schools, recorded and
returned the name before picking the second, andnsd’his gave each of the school

equal chance of being selected and included irséineple, hence reduced biasness. The
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accuracy of the sample depended on the size ofdhgle and the type of the data

collected.

3.6 Resear ch Instruments.

The questionnaire had questions which were answsreéke respondents. The questions
consisted of variables which dealt with demograpltage, gender, marital status,
academic, professional qualifications and headtaokxperience and others such as the
size and category of the school. The researchervietved and collected additional
information from District education officer, schoalditors and school management
committee and headteachers. The instruments wstedtéo ensure they were adequate
and appropriate in answering each research obgsctieed to be audited to ensure they
were adequate and appropriate answering each chsebjectives. They needed to be
audited to ensure that, they adequately and apptelyr answered each research

objectives.

3.7 Validity and Reliability of Instruments

3.7.1Validity

Validity is the representation of result from tlargple both internally and externally. The
researcher ensured that the instruments used neeathar variables they were intended to
measure. In addition, the researcher ensured thstignnaire and interview schedule
gave the required information of the population witewas administered to the sample

obtained from it.
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The researcher ensured that the result obtainedwasult of treatment of variables such
as age, marital status, experience, academic aatésgional qualification of the
headteacher and no any other. The researcher hpektest the instruments on small
representative sample to ensure that they were uriegsthe required variable its

wording interpretation by the same respondentsaaodied bias.

3.7.2 Reliability

To test for reliability, the researcher used test eetest method in which questionnaires
and interviews were administered to a group of oedpnts. Later the researcher
administered the same instruments to the same gobupspondents after sometimes
expecting the same results. The results obtaired the two were ranked in ascending

order and spearman’s rank correlation coefficieas$ walculated using the formula.

>, d’
rr=1-6 5
nin° -1

r'=08
If the spearman’s rank correlation coefficient wasnd to be close to 1, it means that
there was high correlation between the two andink#uments were reliable and vice

versa.

3.8 Data Collection Procedure
A research permit was sought from the relevant aiith the National Council of
Science and Technology. A sample was taken andeé dxplanation of the nature and

use was to be given to all. The researcher issuedtipnnaires to the headteachers of

27



respective schools, the treasurers of the schowlsaaditing section of the ministry of
education personally. The researcher interviewed aiministered the questionnaires

among the respondents.

3.9 Data Analysis

The researcher administered the questionnaire anducted an interview to collect
guantitative data from the respondents. In addittbe researcher collected qualitative
data with an open ended questions by conductingepth interview and focus group
discussions. The responses were kept in categamoeed and the percentage of these
were calculated with help of computer package knag/the statistical package for social
sciences. The results was presented in pie chaatscharts, tables and graphs. This
helped the researcher to make statement aboutetudts, identify findings and make

conclusion.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSION
4.1 Introduction
The purpose of the study was to assess the chaleaffecting financial management
practices in public primary schools in Meru Cenadtrict. Specific objectives of study,
were to examine the extent to which inadequateaanadand professional qualification
affect headteachers financial management in stadéné difficulties encountered by
headteachers in financial management due to lac&xpérience, the extent to which
headteachers inadequate budgeting skills affectr tiperformance in financial
management in schools, how the headteachers inaedining in accounting and
book keeping skills make it difficult for them t@ép proper books of accounts and how

their inadequate auditing skills make it hard foerh to manage finance in schools.

4.2 Questionnaire Return Rate

Only one main questionnaire was used to colleca.d@his was administered to 15
schools. So in actual study 15 public primary st¢heeere used where 15 headteachers
filled and returned the questionnaires. This tratesl to 100 percent questionnaire return

rate.

4.3 Reporting Data
4.3.1 Demographic Information of the Respondents
Demographic information of all the respondents viasnd important because the

respondents play a big role in day to day runnihghe school. The headteachers are
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agents of teachers service commission (TSC), scladohinistrators and financial
controllers. They are charged with responsibilifyeasuring that smooth teaching and
learning process and ensuring that all resouradading finance are received, recorded
and accounted for. Therefore demographic inforrmai® a summary of information
concerning gender, years of experience, acadentcpesfessional qualification of the

headteachers in the selected sampled public pris@rgols in the District.

4.4. Data Analysis

4.4.1 Headteachers Length of Servicein the Current School

The study sought to find out the composition opoeslents in terms of length of stay of
headteacher in the current school. The frequersmests of responses were done and
their percentages calculated. Table 4.1 presents ala the length of stay in current

school by the respondents.

Table4.1 Duration of headteachers servicein current school

Years Frequency Per centage
0-2 4 26.7

3-5 0 0

6-10 7 46.6

Over 10 4 26.7
Total 15 100
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The study found that those headteachers with bet\8et0 years of stay in the current
school were the highest percentage at (46.6%).e'ith between 0-2 and over 10 years
of stay had the same percentage (26.7%) each.tlithg show that most of headteachers
had over stayed in the same school as indicatetebtable (4.3%) which show that they
had experience on the activities of the schooly@26.7%) of headteachers had stayed
in the current school in 0-2 years indicating infubte experience of the operation of
current school. None of 15 headteachers had stayadrent school for 3-5 years. These
headteachers had not acquired experience of thettapes of the school. According to
Okumbe (1999) headteachers lack of experiencenaad@ccounts and auditing make it
difficult for headteachers to prepare final accsuntbe presented to auditors for auditing

purpose.

4.4.2 Age of Respondents

First, the respondents were asked to state their Hae table 4.2 shows the distribution

of the informant by age.

31



Table 4.2: Agedistribution of headteachers

Age Bracket Frequencies Per centage
20-30 years 0 0

31-40 years 4 26.7
41-50 years 9 60

51-60 years 2 13.3

61 and Above 0 0

Total 15 100

The analysis shows that the majority of headteac(@d%) were at the age of 41-50
years, (26.7%) were at the age of 31-40 years,ewiiB.3%) were at the age of 51-60
years. The study shows that, none of headteachdislow 31 years. This is because
teachers below this age are newly recruited and rnwdbeen promoted to headship.
There was no headteachers with 61 years and aliose this is the retiring age for all
teachers including the heads. According to TSQ2i2) the teacher retires at the age of
60 years, that is why there is no headteacher thghage of more than 60 years. It also
states that training is necessary to enhance thk @fcthe headteacher in management
and other skills.

Secondly,the data collected and analyzed indicates thattbaeklers’ variation in their

administrative experience as demonstrated in taBle
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Table 4.3 Years of administrative experience

Y earsof Experience Frequency Per centage
Less than 1 Year 1 6.7

1-3 3 20

4-5 1 6.7

6-7 3 20

8-9 2 13.3

10 years and above 5 33.3
Total 15 100

Table 4.3 shows that (33.3%) had been headteafdresser 10 years while (66.7%) had
been headteachers for a period of less than 18.y@aty (6.7%) had been a headteacher
for less than one year. Experience of headteacttktraining is likely

to affect his performance positively in financiahnagement. Financial management is a
sensitive issue and therefore headteachers neadtant sensitization. Okumbe, (1999)
recommended experience as the most effective methmib knowledge. The longer the
head had been in the school the better he is ian@ial management to acquire
experience the head works under a qualified perddrus improved his financial
management skills.

Thirdly, the respondents were asked to state whétiey were married or not. The table

4.4 indicates the distribution of head teacherslyital status.
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Table4.4 Marital statusdistribution of respondents

Marital status Frequencies Per centage
Single 1 6.7
Married 14 93.3

Total 15 100

The study revealed that the highest frequency Was3%o) indicating that most of head
teachers were wives and husbands. Only (6.7%) bdbdtead teachers sampled was
single. This shows that headteachers have fanahesschool responsibilities to perform.
Female headteachers find it difficult to managedtieool and its resources while taking
care of the children. This is because financial age@ment is difficult activity, it requires

recording and balancing of the cash book daily.

4.4.3 Gender of Headteachers

The respondents were asked to give their genderrsults are shown in the figure 4.1.
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Figure 4.1 Gender Distributions among Headteachers

gender

mmale

u female

Figure 4.1 shows that majority of headteachers,7($ were male whereas (33.3%)
were female. This is a fair distribution given tleguirement of our constitution of 1/3 is
met and given that women have all along been daadged in the provision of
education service has headteachers. The analy®sigsghat women should be encourage
taking leadership positions so that they can coempdath men on the same footing.
According to World Bank (1990) females face obstadh accessing education which
include lack of schools for girls, household lahancreased likelihood of pregnancy and
preparation for marriage. This contributes to feamla¢adteachers inadequate academic
and professional skills. Most of them fund it diffit to do calculations and recording of

transactions daily.
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4.4.4 Academic Qualification of Head Teachers
During the study the headteacters were asked aloagtemic qualifications; the responses

were analyzed in table 4 .5.

Table 4.5 Academic Qualification of the Head Teachers

Qualification Frequency Per centage
Primary 0 0
Secondary 0 0
College 3 20
University 12 80

Others 0 0

Total 15 100

The analysis show that majority of headteachersreadonable academic qualifications
above (secondary). This is an indication that teay train to good mangers and therefore
effectively mange finances of the school. Majonfyheadteachers (80%) had university
level of Education and therefore well equipped acaidally. A good number of
headteachers (20%) had college (teacher) levetlo¢aion and none is below this level
of education indicating their competencies in ficiah management. However more
headteachers need to be encouraged to enroll fgreeleprogrammes to equip them
better. In adequate knowledge in accounting andtingdhas made it difficult for the

headteachers to account for school funds (AudiOR0b record in the books of account
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and to prepare final accounts. They hire outsid@aats to prepare books of accounts for
pay. Audit (report 2010), caressness in keepingrosccan lead auditors to suspect that
money has been improperly used and this can leadrtonal charges being committed.

(Olembo and Kameron, 1986).

4.4.5 Professional qualification of headteachers

The respondents were asked to state their professgualification, the response are

show in table 4.6.

Table 4.6 Professional Qualification of Headteachers

Qualification Frequency Per centage
P1 3 20
Diploma 1 6.7

Bed 2 13.3

Med 2 13.3

ATS 7 46.7

Total 15 100

Table 4.6 show that all the head teachers werlegsimnally trained. All head teachers
were either P1, diploma, Bed, masters (Med) andoyepl teachers. This shows that they
can mange finances by receiving recording and peefipancial statements for audit
purpose given the necessary exposure. The headtsasino had Med (13.3%), Bed

(13.3%), however there were few (20%) and (6.7%9 wlere P1 and diploma status.
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These with the Med are better than those who hawvladge in accounting, auditing and
budgeting skills are better than P1 headteachetis fmnancial management. Schultz
(1960) suggests that education and training réisetoductivity of workers by imparting

useful knowledge and skills. Lack of these leadswoproduction of workers.

4.4.6 Cour se attended
First, the respondents were asked whether theyaltedded any in service course on

school financial management, the response are shothe figure 4.2

Figure 4.2 Distributions of Head Teachers by Financial Management Course
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The analysis shows that majority of head teact89%o] had attended in service course in

financial management while a good number of heatiexa (20%) did not. This was the

reason why some of the headteachers were unabperform financial management



activities. It is important for headteachers toaep financial management skills through
education, training and experience because lackhede make it difficult for them to
performs financial management activities like aindit bookkeeping and extraction of
final accounts to be presented to the school audBbulz, 1960). This enables the
headteachers to acquire academic and professiongletence. Those who had attended

courses in management were able to perform finam@aagement than those had not.

Secondly, the respondents were asked to statéutnmtis which facilitated the in service

course. Their responses are tabulated in table 4.7.

Table 4.7 In-service of the headteachers

I nstitution Frequency Per centage
Ministry of Education 12 80

None 3 20

DEO'’s office 0 0

Total 15 100

Table 4.7 shows that majority of headteachers (8@#®nded financial management
courses conducted by the ministry of educationuginoheadteachers capacity building
programmes provided by ministry of education. Nohe¢he headteachers attended the
course provided by district education office, pbgsthe mandate of providing the course
had been placed in the hands of the ministry ofcation. It was found that (20%) of

headteachers had not been in serviced by anyutigtit Koech commission report
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(1999) say that headteachers have no idea of mesteatary ground of financial
practice and also lack skills in financial practieed also lack skills in financial

management. Mutiria (2004) recommend for furthaining of administrators.

4.4.7 The Significance of the cour seto headteachers

The respondents were asked whether the coursdnancfal management attended

assisted them in performing their duties. The rasps were shown in the figure 4.3.

Figure 4.3 Benefits of the headteachersfrom the course

Benefits of the course

W yes

Hno

The analysis shows that (73.3%) of headteachers Wighly prepared by the course
attended. (26.7%) of head teachers felt that th&seopoorly prepared them. Some
headteachers on the ground said that they did akeé the courses on financial

management seriously because they were aboutite agtd there were ready people on
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hire to help them balance the books during auditexgercise. However some
headteachers said that the courses on financiahgeament assisted them to keep books
of account, improve assets (resources) and perémeounting processes in the school.
Some headteachers felt the courses need to bevexlim make them more relevant in
terms of quality and the training. The trainerscheebe more competent in methodology
of teaching. Others said that the courses asdisted to manage school finance, human
resource and budget and control of funds. Olenitf29%) states that as financial
controllers the headteachers must ensure propagelbind and accounting is done with
the help of the school bursar and accounts clefkeey must be conversant with

accounting instructions and follow them strictly.

4.4.8 Financial activities
Firstly, the headteachers were asked whether theld avrite payment vouchers as part
of financial management activities. The frequenarse computed and percentages

calculated. The results are represented in figute 4
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Figure4.4 Internally Prepared Payment Vouchers
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According to figure 4.4 (86.7%) of headteachergestdhat they could write payment
vouchers while (13.3%) stated that they could mbts was because possibly they lacked
interest, knowledge, and training in financial mgeraent skills. They said it was
difficult for them and relayed on an outside acdanh services. The highest number of
headteachers were able to write payment voucheausecthey had been trained by the
ministry of education on financial management. Adatg to Republic of Kenya, (2003)

the heads should be trained in accounting andiagdikills.

The Cash Book
Secondly, the head teachers were asked whetherctheg record the information from
the payment and receipt, vouchers to the cash bbDogir responses are shown in the

figure 4.5.
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Figure 4.5 Transfer of Information from Payment Voucher to the Cash Book
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According to figure 4.5 (66.7%) of headteachers $lagy could write cash book without
any problem wile (33.3%) said they could not. Tisayd they had no accounting skills
and they did not attend courses in financial mamegge. The headteachers are supposed
to be trained in book keeping and accounting skiltsch they had and others had not
attended course. This affected their duty as theagers of finance and other resources
of the school. Headteachers who can write cash lawekmore because of courses of

financial management conducted by the Ministry dfi€ation.
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Percentage

Thirdly, the respondents were asked if they coumndand post the information from
cashbooks and other books of original entry toléigers the responses are shown in the

figure 4.6.

Figure 4.6 Drawing and Posting in the L edgers
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The analysis shows that (26.7%) of headteacherkl @maw and post the information

from that cash book to ledgers. A good number @dhachers which is the highest
(73.3%) could not draw and post the informatiorihte ledgers (vote heads). They said
they are not accountants and therefore they cooldbe able to do all accounting and

financial management activities.
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Fourthly, the head teachers (respondents) weralasksate whether they could balance

the ledger and bring balances down, the respomseeandicated in the figure 4.7.

Figure 4.7 Balancing the L edger s and Brining Down Balances
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The analysis shows that (73.3%) could not balamee Iédgers and bring down the
balances while only (26.7%) could do .the reasamengwere that most of them, were
about to retire and had no interest of attainingriicial management concepts, they could
hire accountants to prepare accounts for them #met schools have employed bursar s
and accountants to do the job. This is in concarten(Mutakyahwa, 1999). The
headteachers are expected to have accounting arkdkieeping skills which assist them
in preparing financial records including ledgersariy of headteachers said they had not

been trained in these skills and that is why theyldt not draw the ledgers. Inadequate
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knowledge in general education and formal educatiat made it difficult for them to

manage school finds efficiently and effectively.

Fifthly, the respondents were asked whether theyldcgrepare trial balance the

responses are shown in the figure 4.8.

Figure 4.8 Preparation of Trial Balance
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The analysis shows that (26.7%) could prepare b@ance while (73.3%) could not.
headteachers who could not prepare trial balanckteat they had employed account
clerks and bursars and others said they hire auesidountants to do the work for them.
The headteachers had not acquired accounting aditinguskills in order for them to
keep accurate books of accounts including trigduheg books. They are expected to have

them for proper reporting of financial informatiohthe school.
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Sixthly, the head teachers were asked if they cquigbare income and expenditure
accounts as part of financial management activities responses are indicated in the

figure below.

Figure 4.9 Preparations of Income and Expenditure Account

O Can prepare income
and expenditure
account

M Cannot prepare
income and
expenditure account

Figure 4.9 shows that (53.3%) of head teaches weteable to prepare income and
expenditure accounts for the school while (46.7%)evable to prepare. The analysis
revealed that the difference between the two ismahindicating that almost a half of

the head teachers had difficulties in preparatioina@me and expenditure accounts. This
made possible by in service courses in financiahagament conducted by the ministry
of education. According to Mutakyahwa, (1999) lasfkaccounting and auditing skills

among the headteachers and negligence on the fpasecof school funds had made it

difficult for them to prepare financial informaticio be taken to auditors for auditing
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purpose. Both categories of headteachers were almgsal because of training
conducted by the Ministry of Education in finanai@hnagement.
Seventhly, the respondents (head teachers) wees agkether they were able to prepare

balance sheet for the school, the responses aga givthe figure 4.10.

Figure 4.10 Preparation of the Balance Sheet
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According to figure 4.10 (66.7%) of head teacheeseanot able to prepare balance
sheet while (33.3%) were able to prepare it. M&jasf those who were not able to
prepare sighted lack of training in financial mag@agnt and lack of interest to acquire
knowledge during the training. They said it was&a®r them to hire accountants to do
the work. The headteachers lack accounting andiagdikills which could assist them to

present information inform of balance sheet. Thag they lacked formal education and
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training in accounting and finance. This was pdgsthe reason why they could not

prepare balance sheet.

Eighthly, the head teachers were asked if they ccoebd the bank statement the

responses are shown in the figure 4.11

Figure 4.11 Reading the Bank Statement
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The analysis shows that (73.3%) of head teacherg wet able to read the bank
statement while (26.7%) were able to read it. Mids made possible by the in service
course conducted by the ministry of education aaricial management, have Med and
Bed in business studies and those with accountegdround. Those who were not able
to read sighted lack of interest and others had attended any course on financial

management. The headteachers are expected to bewenting finance and auditing
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skills for them to be able to read the bank statemehich they did not possibly due to
inadequate education and training in financial eratt
Ninthly, the headteachers were asked whether tloeydcprepare school budgets, the

responses given are shown in the figure 4.12

Figure 4.12 Preparation of School Budget
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Figure 4.12 shows that (60%) of head teachers \able to prepare and read school
budget while (40%) were not able to prepare itséhwho could prepare praised the in
service financial management courses conductechéyntinistry of education and the

exposure which enabled them to acquire experienteei preparation of budget. Most of
those who could not prepare the school budget anag and lacked experience. Others
had employed bursars and account clerks to dorittfem. Inadequate training in

financial management and lack of experience mad#fitult for headteachers to prepare
school budget. They need to be trained and thestmynio promote experienced teachers

to head the schools to enhance financial managemenhools.
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4.4.9 Collection, Banking and Withdraw of Money
The head teachers were asked if they were resperisibcollecting the money, banking

it and withdrawing it from the bank, the respong@en shown in the figure 4.13.

Figure 4.13 Collections, Banking and Withdrawal of Money

collection, banking and withdrawal of money

W yes

®no

The analysis shows that (33.3%) of head teachers mesponsible for collecting money
from parents, banking it and withdraw it when regdi This shows that there are weak
internal controls in those schools. (66.7%) of hdadchers were responsible for
collecting, banking and withdrawing the money frtime bank, in such schools there is
strong internal control since the activity is ddme different officials to counter check
each other. In a strong internal control, differextivities should be performed by
different persons in the school. The headteach®sld have auditing skills in order for

them to allocate financial activities to differepfficials. He should ensure those
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collecting school funds should not bank it and ¢halso should not withdraw the money

from bank for effective internal control.

4.4.10 Othersresponsiblefor collecting, banking and withdrawing money
The headteachers were asked to state persons sdspdor collecting, banking and with
drawing money from bank if not the headteacher; rémponses were computed into

frequencies and their percentages calculated anck8ults presented in the table 4.8.

Table 4.8: Officials responsible for collecting, banking and withdrawing of money

from bank if not the headteacher

Officer Frequency Per centage
Accounts clerk 1 6.7
Deputy headteacher 2 13.3
Bursar 11 73.3
School committee 1 6.7

Total 15 100

The table 4.8 shows that the majority (73.3%) dfcatls responsible for collecting,
banking and withdrawing money from the banks if tim¢ headteacher are bursars,
(13.3%) of officers are deputy headteachers and%p.of officials responsible for
collecting, banking and withdrawing the cash waspaats clerks and school committee

each. This indicate weak internal controls in tlcba®l since the three activities are
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mostly carried out by bursars and therefore, therdittle counterchecking of each
officials activity by another to prevent fraud asommended by Auditor in (2010 )
His audit report of (2010). This is not possibl¢hé&é headteachers are trained in financial

management skills and have required experiencaamdial records of the school.

4.4.11 Audit Report
The researcher sought to find out whether the redgaats were able to read the audit
report. The responses were computed into frequeraned their percentages calculated.

The results are presented in the table 4.9.

Table 4.9 Ability of Head Teachersto Read an Audit Report

Audit report Frequency Per centage
Can read 15 100
Cannot read 0 0

Total 15 100

Table 4.9 shows that (100%) of the head teachers afele to read audit report which
(0%) were not. The audit shows that all teachemspsad were able to read the audit
report competently as recommended by Auditor inr@mort of 2010. The headteachers
were able to read audit report possible due to dééeing accused for misappropriation

of school funds. Also they said they had attendedrse on financial management
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conducted by the Ministry of Education in which yh&cquired financial management

skills. The training assisted them to read the mepo

4.4.12 Headteachers action after reading thereport

Asked the actions they took after they read th@nspthe headteachers’ responses are

shown in the table 4.10.

Table 4.10 Actions taken by headteacher after reading the audit report

Action Frequency Per centage
Improve areas sighted 8 53.3
Put into practice 3 20
Discussion with relevant bodies 1 6.7
Share recommendations with stakeholders 3 20
Total 15 100

The analysis shows that the majority of headteac(t8.3%) improved the weak areas
sighted in the report, (20%) of the headteachedstbgut into practice by implementing
all recommendations of the auditors containedhendudit report, (6.7%) of respondents
(headteachers) discussed the content of the reptrtother relevant bodies such as
school committee and the officers from the auditisa of the ministry of education in

the District and (20%) of the heads shared themecendations contained in the report
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with other stakeholders of the school which asgdistethe improvement of financial

management in the school as recommended by (Olami&amerol, 1986).

The study found that all headteachers understapdaiténded recommendations of

school auditors as per the audit report.

4.4.13 Financial Management Course Enrolled

Firstly, the respondents were asked to state financial nemmaxgt courses they had

enrolled in the responses given are shown in thie ¥ 11.

Table4.11 Head TeachersEnrolled in Various Financial Management Cour ses

Financial management course Frequencies Pereentag
Financial accounting 3 20
Managerial accounting 1 6.7

Financial planning and controls 1 6.7

None 8 53.3

CPA 1 6.7

Financial management 1 6.7

Total 15 100

Table 4.11 shows (20%) of head teachers attendheshdial accounting course (6.7%)
attended managerial accounting course, (6.7%)auhirs attended a course on financial
planning and controls, (6.7) had done CPA and (§.@&%ended financial management
course. The analysis shows that majority of headhers (53.3%) did not attend any of

the financial management courses. This was prolthklyeason why most headteachers
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sampled were not able to perform financial managemd&his is against the
recommendation of (Armstrong, 2001). Armstrong reoeended that the headteachers
needs to have human resource management skillsseba is responsible for managing
teachers, learners, parents and other stakehadfiéhe school. Inadequate professional
skills make it difficult for headteachers to perfoaccounting functions in the school.
Secondly, the headteachers were asked to sateheywhad known the existence of the

financial management courses. The responses wateas in the table 4.12.

Table4.12 To Identify Financial Management Cour ses

Sour ce of course Frequency Per centage
News papers 2 13.3
University brochures 2 13.3

No information 8 53.3
Friends 2 13.3
Advert on media 1 6.7

Total 15 100

According to table 4.12 (13.3%) of headteachersd usewspaper as the source of
financial management course (13.3%) use univelsibchures as the source. Another
(13.3%) got it from friends and another (6.7%) datver advertisement on the media.
the majority of headteachers (53.3%) had no idetheffinancial management course,
this was probably the reason why majority of heachers (53.3%) in table 4.8 did not
attend any financial course. Many of headteachadsriot attended training in financial
management because they were not aware of it. ©theked interest since they were
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about to retire so and they did not bother. Theg hiccountants to assist them prepare

due to inadequate knowledge in financial management

4.4.14 Headteachers Enrollment for Financial M anagement
The headteachers were asked to give reasons why ¢neolled for financial
management. The responses were computed into fre@seand percentages calculate.

The responses were shown in table 4.13.

Table 4.13 Reasonswhy Head Teachers Enroll for Financial Management Cour se

Reasons Frequency Per centage
Enhance managerial skills 1 6.7
Desire to read more 4 26.7
Planning school finance 2 13.3

No idea 8 53.3
Total 15 100

The analysis shows that (26.7%) of headteachesadst financial management course
because of desire to read more and further theicattn, (13.3%) attended the course in
order to acquire knowledge ( skills) which enabdadiieachers to manage finance, others
(6.7%) attended the course in order to enhance geaia skills which enabled them to
manage their schools. Majority of head teachers3(®3 had no idea of why they had
attended the course. They did attend because tkey told to do so by the ministry of
education and because the colleagues were attenflmg was the reason why many

head teachers could not perform financial managéraetivities although they had
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attended training in financial management. Accagdim Maliyamkono and Sogba make

it difficult for their future career.

4.4.15 Activities perfor med by headteacher s befor e enrollment
Firstly, the headteachers were asked an open emqaestion on what they were doing
before enrolling for financial management cour$e tesponses are shown in the table

4.14.

Table 4.14 Headteacher swor k before enrollment

Action Frequency Per centage
Teaching and keeping books of accounts 7 46.7
Classroom teaching 8 53.3
Total 15 100

Table 4.14 shows that the majority of headteacE3s3%) work before enrollment for
financial management course was teaching and stiparvisory duties while (46.7%) of

them were teaching and keeping books of accounts.

This indicates that the majority of headteachersevmet able to keep financial records in
the school before they attended financial managéecmnses conducted by the ministry
of education. Only (46.7%) of them were able togkéaancial records probably these
are the headteachers who had acquired professtonases such as C.P.A, KATC and

degrees in business studies. Most of headteacloaxseictrated on class teaching and
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neglected their official duties. This is shown hettable 4.14. They said there are not

motivated to learn new skills in accounting andhfioe.

Secondly, the headteachers were asked to stasetnee of finance to meet their training

expenses, the responses were shown in the figide 4.

Figure 4.14 Cost of Head Teachers Training

Training expenses

M no pay of expenses
® individual and school

m individualy

The analysis shows that (46.7%) of head teachers attended financial management
courses had to pay for courses out of their pocKkét$%) of headteachers had to share
the cost with the school yet, (46.7%) of headteescel not pay for the course. This is
because they attended courses conducted by thetrpifiee of charge or did not attend.
The headteachers paid for expenses of traininghwdiilected their attendance since they

have families to care for. The attendance rosét@% when the expenses are catered for
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by the ministry. Training is necessary for headteas to perform financial management

activities.

Thirdly, the respondents were asked how they hidl their families and sponsors social

economic status; the responses were shown ingheefi4.15.

Figure 4.15 Head Teachersor Sponsors Social- Economics Status
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Figure 4.15 show that (60%) of head teachers amaidélle income and middle social
classes, (26.7%) of head teachers are of low inc@mdestatus and a few (13.3%) of head
teachers enjoy high income and high class stats.rmajority of head teachers were of
middle class status that is why they were not dblgay for training expenses at
university or other colleges. The income of heattiees affected their performance in
financial management since they are motivated tbezzie the money to pay for the

needs of the family. In addition, low income matienh no concentrate on his official
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duties effectively since he is out to look for mgn&his affected his training and

performance of their duties.

4.4.16 Books of Accounts
The head teachers were asked to state persons nepar@d books of accounts before
they had attended a course in financial managenteatresponses were shown in the

table 4.15.

Table 4.15 Officers Responsible for Preparing Books Accountsfor the School

Professional Frequency Per centage
Head teacher 3 20

Hired accountant 7 46.7
School bursar 5 13.3
Total 15 100

Table 4.15 shows that majority of head teache®s/@4) hired professional accountants
to prepare the school accounts before attendirapéiilal management courses, (20%) of
head teachers prepared school accounts by theragblvge were headteachers who had
degrees in business studies and had done professioarses such as CPA, (13.3%) of
headteachers had school bursars and accounts cldrsprepared school accounts.
These were schools which had employed bursars ecwliats clerks. After the course

the number of head teachers who could prepare kewoounts raised considerably in

61



accordance with (Mbiti, 1974). Training and edumatis necessary for headteachers to

perform their duties effectively and efficiently.

4.4.17 Centerswhere Books of Accounts aretaken for Auditing

The study sought to find out where the head teactwmsk the books of accounts for
auditing with the introduction of free primary e@dtion. The respondents (head teachers)
were asked to name centers where books of accoumts taken for auditing, the
responses were computed into frequencies and pagem calculated. The results are

shown in the table 4.16.

Table 4.16 Centerswhere Head Teacherstake the Books of Accountsfor Auditing

Center Frequency Per centage
DEO 12 80

Private accountant 2 13.3
SMC 1 6.7

Total 15 100

Table 4.16 shows that the majority of head teacf®#0%) took the books of accounts to
district head quarters for auditing, (13.3%) of die@achers took them to private
professional accountant and (6.7) of head teactwak them to school management
committee for auditing. Majority of head teacheeemmed to be aware of auditing

procedures and were responsible to audit schoauats while others did not, possibly
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they were newly appointed and lack basic trainingimancial management. (District
audit report, 2010). The headteachers take the hauwfk account to the district
headquarters for auditing. Inadequate training expkrience in accounting and auditing

skills made them to hire accountants to prepai fincounts for auditing purpose.

4.4.18 Delegation of Financial Responsibilities
The study sough to find out whether the head teadtelegated financial activities of the
schools. The respondents were asked whether tHegaded financial responsibilities to

other teachers in the school. The responses avensindhe figure 4.16.

Figure 4.16 Delegations of Financial Activitiesby Head Teachers

delegation of financial activities
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Figure 4.16 shows that (80%) of head teachers dtddgfinancial responsibilities to

other teachers including the deputy and bursardew(@0%) of them did not. The
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analysis shows that there is high internal contrbkere financial activities involving
collection, banking, withdrawal of money and authation of payment for goods and
services had been done by different officials. Av fef the headteachers (20%) and
bursars did these activities by themselves indigativeak internal controls in their
schools in accordance with audit report of 201@. ikadteacher is expected to delegate
financial activities to different employees of teehool. The personnel who collect the
money should not be allowed to bank it; those wdke tit to bank should not be allowed
to withdraw the money for control purpose. The heacher is expected to be trained in
financial management since he is accountable fisr mioney. He should be able to

prepare financial records.

4.4.19 Cancelled Receipts

The head teachers were asked what they did witbetlad receipts the responses were

shown in the figure 4.17.
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Figure 4.17 Actions Taken by Headteachers on Cancelled Receipts
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Figure 4.17 shows that majority of head teache6s7@) filled cancelled receipts for
audit purposes while (13.3%) of them threw them yaw@ancelled receipts had to be
filled and produced to the auditors when they wegeded for audit purpose. This was
the requirement and majority of headteachers wesre of this because they attached
them to the receipt book and kept them for audipngpose. Few headteachers (13.3%)
did not know how to treat cancelled receipts beedhsy said they were supposed to be
thrown away. The headteachers are expected to Ih@en trained in financial
management and in addition have the necessary ierperfro him to keep proper
financial records. Basic knowledge and training hefadteachers are necessary fro

performance of financial activities and financiatord keeping (Mbiti, 1974).
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4.4.20 Training in Finance and Accounting

The head teachers were asked whether they hadgamerany training in finance and
accounting other than being trained as a teachnr rd@sponses are indicated in the figure

4.18.

Figure 4.18 Head Teachers Training in Finance and Accounting
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From figure 4.18 the majority of headteachers (8§.had no training in finance and
accounting while (13.3%) of headteachers had umdherdraining in them. Two of the
head teachers’ samples said they had studied atscasran addition to teacher training.
These were among 4 head teachers who were ablertormp financial management
activities mentioned in activity.4.3.8 as recommemhdy (Mbiti, 2010). According to
capital theory advocated by Schuttz (1960) edunadiod training raise the productivity
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of headteachers. They should be trained in findkmegnagement skills to enable them
keep proper books of accounts in the school. Thmulsl have basic accounting and

finance skills to enhance their managerial funaiohschools.

4.4.21 Procurement of School Properties
The respondents were asked to state the namesrsiingeresponsible to purchase the
school properties, the responses were computed figguencies and percentages

calculated. The results are presented in the &ide/n 4.18.
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Table 4.17 Headteacher s Participation in Procuring the School Properties.

Officer Frequency Per centage
Headteacher 2 13.3
Headteacher and deputy 3 20
Account clerk 1 6.7
Store keeper 1 6.7
School committee 3 20
Bursar 1 6.7
Headteacher, Deputy headteacher, Bursar 2 13.3
Procurement committee 1 6.7
Headteacher and Bursar 1 6.7
Total 15 100

From the table 4.17 (20%) of headteachers saidstttaool property was purchased by
the headteacher and his deputy, another (20%)eon thaid, it was purchased by school
management committee, 116.7% each said that tlehasing of properties was made

by accounts clerk, store keeper, bursar, procureroemmittee and headteacher and
bursar (13.3%) said school property was boughtdadteacher and another (13.3%) of
the headteacher said the purchasing of school grepewas the responsibility of

headteacher, deputy headteacher and the bursare Than effective control as more
than one officer took part in purchasing the schpobperty reducing chances of

misappropriation of school property by officers aoscordance with procurement and
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disposal act and regulations put in place. The teaatiers is expected to professional
qualification which assists them to perform funoosuch as managing requisitions,

receiving and inspecting goods stored.

4.4.22 Sour ces of School Funds
The headteachers were asked to state the sourcésnd$ for their schools, their
responses were computed into frequencies and ticemdages calculated. These results

were shown in the table 4.18.

Table 4.18 Headteacher s Collections of Funds from various Sour ces

Source Frequency Per centage
Government grants, parents 9 60
Governments, parents, donations 2 13.3
Parents, government grants, C.D.F 4 26.7
Total 15 100

The analysis on the table 4.18 shows that (60%)aflteachers received grants from the
ministry of education and levies from the parer{is3.3%) of headteachers received
grants from the ministry of educations levies frtime parents and donations from the
well wishers. In addition (26.7%) of the headteashsampled received grants from

ministry of education, levies from the parents aadstituency development funds (CDF)
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The grants received from the ministry of educataoe the money sent to all public
primary schools under free, primary education (FH)nance tuition, activities, books,
pens, salaries and wages of employees working ¢bod other than the teachers
employed by working for school other than the teastemployed by TSC and to raise
the standard and quality of education (qualityuemsce). The parents contribute funds to
build classrooms and construct furniture. The stheceived funds from constituency
development funds which assisted in the developroktite school. The friends and old
boys and girls who had interest in education giwnation to the school. The
headteachers did not mention other sources suaicasie from school farm and other
properties. The headteacher is responsible andiating officer for all these funds as is
indicated by TSC act 2012 laws of Kenya, therefegeshould be in possession of basic

knowledge and qualification to assist him to parfahese functions.

4.4.23 Goods Bought by the School
The headteachers (respondents) were asked tolgveaimes of officers responsible for
receiving goods and other properties bought bystt@ol, the responses are shown in the

table 4.19.
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Table 4.19 Officers Responsible for Receiving Goods and other Properties Bought

by the School

Officer Frequency Per centage
Headteacher 3 20
Bursar 4 26.7
Store keeper 5 33.3
Accounts clerk 2 13.3
Headteacher and his Deputy 1 6.7
Total 15 100

Table 4.19 shows that (20%) of officers who receéitlee goods bought by the school

were headteachers, (26.7%) of officers were burgaB3%) of officers were accounts

clerks. Also according to the study (6.7%) of ddfie who received the goods bought by

the school was headteacher and his deputy and%3%®re keepers bought the school

properties and goods. For proper stores contréferdnt people had to be involved in

purchasing, receiving and recording of stock arnoproperties of the school. The store

keepers were the majority officers who received twods, because it was their

responsibility of handling stock and properties whbkey were bought but for control

purpose several officers were involved. The heafitera should be trained in store

procurement and be in possession of knowledgenantie and accounting to assist in

performing the required resource management.
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4.4.24 School Bursars/ Account Clerks

The headteachers we4re asked whether, the schdaérhployed a bursar or accounts

clerks, the responses were shown in the figure 4.19

Figure 4.19 Employments of Bursar or Account Clerks by the School

y

No

e

The figure 4.19 indicate thate majority of the headteachers (80%) had employed
bursars or account clerks while (20%) of headteaciad not. The accounting and
financial management activities are done by heatitssa where schools had not
employed bursars or accounts clerks. This is ino@ance to (Mbiti, 1974). The
headteacher should learn from bursars and acqasie kraining so that | can be able to
deal with bursars and accounts clerks. The hedutescare accounting officers are

responsible for any loss of school property.
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4.4.25 Financial Management Functionsin the School
The respondents (headteachers) were asked to manoéficers who performed financial
management functions if the school had not emplaydalirsar or accounts clerk, the

responses are shown in the table 4.20.

Table 4.20 Officers Responsible for Financial Management Functions if the School

had no Bursar or Account Clerk.

Officer Frequency Per centage
Headteacher 15 100
Others 0 0

Total 15 100

Table 4.20 shows that (100%) of respondents sadittancial management functions
were performed by the headteacher incase the sahdohot have bursar or account
clerk. According to the study no other officer wiasolved in performing financial
functions of the school, because it is a sensiggae. This is according to Mbiti, 1974
who recommended that schools to employ bursar,ustaderks to keep the books of
accounts or the headteacher incase the schoohdb&sve one. The headteachers should
have the required academic and professional qecatliéin to perform financial functions
in the absence of bursars and accounts clerkshélddshave the necessary experience in

finance and accounts.
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CHAPTER FIVE

SUMMARY OF THE FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introductions
This chapter highlights major findings obtainedotigh analysis of data collected. From

the findings the relevant conclusions are drawnapputopriate recommendations made.

5.2 The Summary of the Study

The main purpose of this study was to investigate ¢hallenges affecting financial
management in public primary schools with introttuctof free primary education
(FPE). The government decentralized financial manant to individual schools, which
made the headteachers abruptly face overcrowdessrolams, pupils from different
backgrounds and ages, members of school managememittee (SMC), parents and

colossal amount of money, which has to be accouioteahd audited annually.

The study looked at the type of training the heachers went through before and after
appointment to leadership. It sought to know thefgssional, experience of headteachers
and the problems they faced in their effort to ngenfinance. It also aimed to establish if

pre-service training in financial management wasessary before headteachers had

attended any in service training in financial masragnt.

In terms of methodology a descriptive survey talgtwas conducted. This is because the
design would be used to gather qualitative and tifaéime data. The target population

consisted of 150 headteachers of public primaryaishin Meru —central District of
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Meru County. The researcher used headteacheridomain study and for pilot study.

Simple random sampling was used to select the sampl

A questionnaire was developed to collect data,as$ wivided into parts A,B and C. part
A mainly consisted with items concerning demographariables and part B and C
consisted of questions concerning the training eddteachers in financial management

and the problems encountered by them.

A guided interview with headteachers was conduttedather in-depth information on
the problems experienced by them on financial mamegt. After the instrument was
provided and found reliable, it was administeredl¥oheadteachers. The questionnaire
returns was 100 percent. The data was analyzedequéncies and percentages. The

results were discussed and the summary of findivagsmade.

5.3 Summaries of the Research Findings

Majority of headteachers (46.7%) had stayed incilmeent school for 6 to 7 years. The
study showed that most of headteachers had ovetsiaythe same school as indicated
by (83.3%) which indicated that they had experieniteoperation of the school. Only

(26.7%) had stayed in school for 2 years or less.

Almost all headteachers in the study had work egpee of not less than 3 years. (6.7%)
of headteachers had work experience in administrgbiositions for less there 1 year.

Younger headteachers seemed to cope more with ebamdile the older one
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experienced problems in financial management dies/such as posting to the ledgers,
balancing the ledgers, drawing of trial balanceppration of income and expenditure

accounts and drawing financial statements.

Most of the head teachers were married which wasated by (93.3%) indicating that
most of them had one wife and husband. This shdaiatdheadteachers had family and
the school responsibilities. Two thirds of primasghools were headed by male
headteachers as shown by having (66.7%) in figute this distribution had met the

requirement of constitution. Both sexes faced simgroblems, nothing was found to be
peculiar to any gender. Most of headteachers alfge idthin 41 — 50 years which is

indicated by (60%) of the respondents. No headerashs found to be below 31 years of

age.

Most of headteachers were university graduates J&0% none of them was found to be
below college level of education. Among the 12 gettds (26.7%) had masters. Most of
the headteachers were Ats which is basically P#lugiees promoted on merit (46.7%),
others have trained as Bed teachers from P1 Iéuediaing. Diploma consisted of 6.7%,
Bed 53%, master 26.7% as illustrate by the talie Meadteachers are encouraged to go
for degree programmes to be empowered to encoth@arhallenges in education and be

able to handle financial matters.
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Less than (20%) of headteachers were not trainefinancial management after the
introduction of free primary education (FPE). Thalls for mandatory requirement for
100% of headteachers to undergo the course. Orly%)8were trained in financial
management. Due to inadequate training in finanmahagement, the headteachers
encountered problems in the following areas: drgwoh ledgers (73.3%), balancing of
ledgers (73.3%), preparation of trial balance (73,3 preparation of income and

expenditure account (53.3%) and extraction of ldagheet (66.7%).

Majority of headteachers (80%) delegated financrenagement activities. (13.3%)
could throw away cancelled receipts and (86.7%) hadtraining in finance and
accounting. Most of purchases of the school goodspaoperties were made by school
committee, headteacher and his deputy (20%). Mbshe funds were received from
ministry of education and parent (60%) and the migj@f headteachers had employed
bursars and accounts clerks (80%). The headteawreres responsible for performing
financial management functions where the schoolrcemployed a bursar or accounts

clerk (100%).

5.4 Conclusion of the study

Conclusion of the study were as follows:-

The headteachers were not adequately trained ik lkeeping, financial reporting,
auditing and budgeting. They experienced problemserforming financial management
activities such as drawing of ledgers, trial bagmreparation of income and expenditure

accounts and balance sheet due to inadequate acaaletnprofessional qualification of
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headteachers. After appointed as headteachershi@s20% of the attended courses in
financial management which made it difficult foeth to prepare the school budget. Poor
financial management was caused by inadequate taluctraining and experienced of
headteachers in accounting, book keeping and ldcknterest to learn financial
management concepts and from the data collecteteorographic information, the male
headteachers dominated the leaderships of primargoés than the female but such
gender issue does not affect the performance oftheols, irrespective of headteachers

inadequate training in auditing skills.

5.5 Recommendations of the study

Based on the key findings, the study recommendéotlaving:

1. The headteachers need to be adequately trained ibistiy of Education and
professional qualified to enable them manage schowince effectively and
efficiently.

2. The Ministry of Education should ensure that teeslexperienced in auditing and
accounting are appointed into headship.

3. The school managers should be trained in budgetkills through in-service
courses in order to improve their financial managenin their schools.

4. Accounting and finance skills should be introduteé1 Bed and Med colleges and
universities in order to prepare the teacher teine headship responsibilities.

5. The school auditors should be visiting schoolsrsuee there is effective controls

operating and advice headteachers on how to kegepfinancial records.
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5.6 Suggestion for further studies

The following are suggestions for further reseamsing from the finding and

conclusion of the study to be looked into.

1. Financial management appears to be a new to headisaof primary schools, the
study should be established to find the sourcesaf in handling finances and how it

could be tackled by primary school headteachers.

2. The study on financial management should be doneotber Districts since the

headteachers diversity in knowledge, experiencdssamironmental are different.
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APPENDICES
APPENDIX 1
LETTER TO THE RESPONDENTS

Gitonga Nkoroi Lawrence,
University of Nairobi,
Department of Education,
Administration and Planning,
P.O Box 92,

KIKUYU.

30" January 2012

The respondents

Dear Sir/Madam

RE: A QUESTIONNAIRE ON THE HEADTEACHERSACADEMIC AND
PROFESSIONAL QUALIFICATION ON PUBLIC PRIMARY SCHOOLS
FINANCIAL MANAGEMENT

| am a postgraduate student in the University ofdba pursuing a Master of Education
Degree in Economics of Education and currentlyytagr out a research on headteachers
academic and professional qualification on FindnManagement in Public Primary
Schools. Your contribution in the study will be iorant in highlighting problems facing
financial management in our primary schools.

Kindly respond to all items as truthfully as pos$siand to the best of your knowledge.
All respondents will be treated in confidentiality.

Thank you.
Yours faithfully,

Lawrence Nkoroi Gitonga
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APPENDIX |1
QUESTIONNAIRE FOR PUBIC PRIMARY SCHOOLSHEADTEACHERS
The headteacher s financial management in public primary school
| would like you to share your opinion with me kgking a few minutes to answer the
guestions below. There is no right or wrong ansgeryou do not have to discuss or
consult with a friend. You also do not need to &gibur name since the information you

give will be treated with strict confidence.

PART ONE

1. What is the name of your school?

2. How long have you been the head in this schoatR (the)
0-2years () 3-5 years () 6-tans () Over 10 years ()
3. i) How old are you in years (tick)
a) 20-30 years b) 31-40years () d) 51-60years ()
() c) 41-50years () e) 61 and above ()
i) How long have you been the headteacher?
i) What is your marital status?
a) Married () b) Single ()
4. Tick against your gender
a) Male () b) Female ()

5. What is your education level?
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a) Primary () b)Secondly () c) Teachemirgg college ()
d) University () e) Any other (specify) ()
6. What is your professional level? (tick one)
a) P1 () b)Diploma () c¢)BED () WIED () e)ATS(
)
) ANy Other (SPECITY). .. ..ot e e e
7. 1) Have you attended any in-service course twoaicfinancial management? (Tick
one)
Yes () No ()
i) Which institution facilitated the coursélick one)
a) Ministry of education b) DEO's office ()

()

c) Any other (specify)

8. i) Did the course you attended assist yownigkeustanding your duties? (Tick one)
Yes () No ()

If yes in which ways?

i) If no what were its short coming (problems)
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i) Suggest ways the above problems can be ovesdom

PART TWO

9. Which of the following school financial managerhactivities can you do? (Tick one)
a. Writing of payment vouchers () b. Writitlge data in the cashbook ()

c. Drawing the ledgers (vote heads) ( )Balancing of ledgers ( )

e. Prepare trial balance ( ) f. Preparartbeme and expenditure ( )
g. Prepare balance sheet () h. Read thediatément ()

i. School budget ()

10. Are you responsible for receiving, banking anghdrawing of money from bank?

Yes () No ()

If not who are responsible

11. Are you able to read the audit report? (tick on
Yes () No ()

If not what competencies/skills do you require?
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12. After you read the audit report what actioryda take

PART THREE

Interview schedule

13. a) What financial management course are yoolledrin

b. How did you get to know about this course?

14. What specific factors led you to enroll for taurse?

15. a) What were you doing before enrolling for toerse?
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b) Who is meeting your educational expenses?

¢) How would you rate your family’s or sponsor'semeconomic status?
Upper () Middle () Low ()

16. Before attending the financial management eowtso prepared the books of

accounts for you?

17. Do you attend the recommendation of the schoditor?

18. Where do you take the books of accounts foitiag@

19. Do you delegate the financial responsibilitrethe school?

20. What do you do to cancelled receipts?
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21. A part from being trained as a teacher havewwalergone other training in finance
and accounting e.g. CPA, KATC e.t.c.?

22. Who purchases the school properties?

23. What are sources of funds for your school

24. Who receives the goods bought by the school?

25. Have you employed accounts clerk or bursar?

26. If not who performs the accounting functionstfee school?
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RESEARCH CLEARANCE PERMIT
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APPENDIX V

RESEARCH AUTHORIZATION

REPUBLIC OF KENYA

\l

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0O. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Websile: www._nest.go. ke

When replying please quote
secretary(@ncst.go.ke

ourrer: NCST/RCD/14/013/767 Date: ynd May 2013
Lawrence Gitonga Nkoroi
University of Nairobi

P.O Box 30197-00100
Nairobi.

RE: RESEARCH AUTHORIZATION

Following your application dated 10" May, 2013 for authority to carry out
research on “Challenges affecting financial management in public primary
schools in Meru Central District, Kenya.” 1 am plcased to inform you that you
have been authorized to undertakeresearch in Meru Central District for a period
ending 30" June, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Meru Central District before embarking on the rescarch project.

On completion of the research, you are expccted to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

DR. M. K. RUG , HSC.
DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Meru Central District

“The National
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