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ABSTRACT

The purpose of this study was to investigate thBuence of home-school
collaboration on learners’ academic achievement rgmpreschoolers in Kahuro
district. Five research objectives were formulaiedjuide the study. The study was
based on descriptive survey method. The targetilptpn of study therefore consist
87 teachers, 1566 pupils and 928 parents. The saogohprised of 26 preschools
teachers 93 parents and 156 preschool pupils. Tty sised questionnaire as the
research instruments. Data was presented by ustabdés and figures while
frequencies and percentages were used to analysgath. Chi square were used to
test the relationship between the independent apkrdlent variables. Findings
revealed that parental academic background infle@peipils’ academic achievement
among preschoolers. The study also revealed tieae twere various forms of
parental involvement which influenced academic eafrinent among preschoolers.
These included parental provision of children neetiecking of pupils school work
and helping their children with school work. Thadst also revealed that there was a
relationship between parental level of provisionledrning needs of children and
academic achievement among preschoolers. This weagnsby Pearson’s correlation
results of 0.68 between parental level of provisamd pupils academic performance.
The study further established that parental involest in school activities affected
academic achievement among preschoolers. This shasvn by the Pearson
Correlation Coefficient which showed a strong puesit(0.75) relationship between
parental involvement in school activities and psipsicademic performance. Parental
monitoring of children learning at home affectedpisi academic performance.

Pearson Correlation Coefficient results indicateglaitive relationship between the



two variables as indicated by a correlation of OtEhce it was concluded that
parental monitoring of children learning at homdéuenced pupils’ performance.
Based on the findings of the study, it was condudbat parental academic
background influenced pupils’ academic performarnide study also concluded by
that there was a relationship between parental t&vprovision of learning needs of
children and academic achievement among prescisodlée study also concluded
that parental involvement in school activities eféel academic achievement among
preschoolers. The study concluded that parentalitororg of children learning at
home influenced pupils’ academic achievement ammegchoolers. Based on the
findings, it was recommended that parents shoulenoeuraged to participate fully in
their children’s education as it was a determinarhe performance of their children
at school. The study also recommended that schslodsild involve parents in
decision making process on the school mattersaabiith the parents and the school
administration can take up responsibility over thédren. Based on the findings of
this study, it was suggested that since the stualy garried out in a rural set up, a
similar study should be carried out in an urbamaoeexamine whether similar results
will established. It was also suggested that aystadestablish the effect of family
background and pupils’ academic performance shbeldonducted while a study on
the relationship between teacher characteristick mrpils’ performance should be

conducted.

Xi



LIST OF ABBREVIATION AND ACRONYMS

ECD Early Childhood Development

ECDE Early Childhood Development Education

EFA Education For All

DEO District Education Officer

DECECE District Centre for Early Childhood Education

KCPE Kenya National Examination Council

MDG Millenium Development Goals

UNESCO United Nations Educations Scientific Culturag@nizations
UNCRC United Nation Child Rights Convections

UNICEF United Nation International Childs Educations&u
UNESCO United Nations Educations Scientific Culturab@mnizations
UNCRC United Nation Child Rights Convections

UNICEF United Nation International Childs Education&u

UN United Nations

ZPD Zone of Proximal Development

Xii



CHAPTER ONE
INTRODUCTION
1.1 Background to the Study

Education is a continuous, lifelong process, wlitdrts as soon as one is born. It
is therefore necessary that international standards measures be followed with the
intention to protect and promote the well-beingcbildren in society. The foregoing
concern was the basis for the initiative of the @ortion on the Rights of the Child,
drafted by the United Nations Commission on Humagh®® (UNCHR) and adopted by
the General Assembly of the UN in 1989 (United bladgi Children's Fund [UNICEF],
1998).

The Kenyan Government has further demonstratedatsmitments to the well
being of young children by signing various globailigy frameworks. It is in this
connection that organisations such as the 198&tmations Convention on the Rights
of the Child (UNCRC), the 1990 Jomtien world coefeze on EFA, the 2000 World
Education Forum (Dakar, Senegal) and the 2000 Miilem Development Goals (MDGSs)
(Republic of Kenya, 2006). The above declaratiomsdale to the recognition that of the
importance of ECDE as the most important lever docelerating the attainment of
Education for all (EFA) and the Millennium Developnm Goals (MDGs) (Republic of
Kenya, 2006).

The ECDE programs that provide children with highality care may be able to
prepare children for entry into formal school peogs. These programs also foster
language and cognitive development, promote sa®@aklopment and well being of the
child (Hertzman &Wiens, 1996; Doherty, 2001). Higbality early childhood education
and care programs have the potential to prepaiddrehi for the difficult transition to

school. Early Childhood Education could also pramobntinuity of learning under a
1



cohesive educational plan (Newman, 2000). This shinat ECDE plays a critical role in
laying a foundation for future learning..Hence tingportance of the corrent study in
establishing how home school collaboration inflieenhildren academic achievement.

The most important influence on Early Childhood Blepment Education (ECDE)
originates from within the family environment, atite quality of education offered at the
pre schools. (UNESC005). Family-school collaboration or linkages arereasingly
and widely viewed as an essential component ofegfies to improve learners’ educational
outcomes. The premise that strong family schodages improve children’s educational
outcomes has acquired almost axiomatic status.aResestudies abound documenting the
association between parents’ involvement in théildeen’s schooling and a host of
benefits accruing not only to students themselesto their schools and parents as well.

The effectiveness of education has traditionallyerbeneasured by children's
academic achievement. One of the earliest studiexamine school, teacher, and family
variables associated with achievement was the CuoleReport. Concern has also been
raised about the adequacy of parent involvememarel in early childhood intervention
programs. White (1992) examined 173 studies, inofpudwenty mentioned in six widely
cited reviews in an effort to determine whether t@pularly held view that parent
involvement makes these programs more effectiveadtually consistent with the
evidence...Their findings revealed that parentabivement in school programes facilitated
learning for the children.

Research by Blau and Currie, 2004; Heckman, 20Di8)e, (2004) has shown that
early childhood education, also known as pre-schibas various benefits to children’s
education thereafter. In order to be able to sutoeeschool, children need to be ready to
learn when they enter school. The early childhodacation years are the most important

for teaching a child how to love learning, and pekooling is essential in easing the
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transition from home to school. In addition, chédralso learn how to communicate with
others, how to express their feelings and how teldp their creative educational abilities
(Clive, 2004). Success in pre-school can also &skal foundation for a child’s later

academic and emotional development (Clive, 2004).

Attending pre-primary school has a positive effestsubsequent performance in
the later levels. According to Curie (2006) atteigdpre-primary school increased average
grades in primary schools. Pre-primary schoolnaé@ce also positively affect student’s
class participation. This positive effect on bebaai skills provides evidence of possible
pathways by which pre-primary might affect subsefuymimary school performance as
preschool education facilitates the process ofadiaation and self-control necessary to
make the most of classroom learning (Currie, 2080A9reover, behavioral skills are as
important as cognitive skills to future succesdifim (Blau and Currie, 2004; Heckman,
2006).

Home-school collaboration may refer to the interasparent shows in their
children’s schooling by encouraging them to do wellschool, helping them with the
school work, appreciating when a child does webBdéhool, talking with the teachers about
the child’s progress among others (Heckman, 208&Ivement may vary from one family
to another and can take different forms from comigating with teachers about children’s
progress and helping children with homework, tdipgrating in the school policy making
(Epsein, 2002). By getting involved, parents caduce children’s risk of failure and
dropping out of school. Hohn (2005) affirms thatldten’s learning is enhanced or
deterred by a number of parental factors. Thesenpal factors here would comprise home
situation for example, where there is excessivesena@r not, lack or presence of play
materials or an unpredictable daily routine, pakmiteraction with children, aloofness,

low expectancy of success, authoritarian or peiggagsarents. It could also include family
3



structure such as the absent father, later borimg#y low social-economic status and
uneducated or highly educated parents. These fagtay result to stress that will impede
academic achievement of the children however horheed collaboration improves
students’ morale, attitudes and academic achieveamoss all subject areas (Baker &
Soden 1997 in Okech, 2010).

Parents ought to play a part in the education eif tthildren. Parents are the most
important players in the education sector sincg grevide schools with children. Parents
should therefore be involved in what goes on ingtieools. They do this in various ways
such as provision of school needs for childrenatimg conducive environment at home for
children do their homework, visiting schools whesrecalled upon. Failure by the parents
to do can have an impact on how their childrengretfin schools (Baker & Soden 1997 in
Okech, 2010).

The Kenyan education system has been faced by oféugifiallenges such as poor
performance of students, hence the dearth for éuitian. This has been partly blamed on
the entry behaviour of the pupils. Failure in edigzain one level has a relationship with
how the pupils have been prepared in the previeus (MoE, 2009). For example, failure
in primary school has been blamed on the way tipigphave been prepared in the ECE.
Evidence on how early childhood education affeathosl readiness and subsequent
educational performance is limited. Early childh@atlication programs promote academic
skills which are important on later education o tthildren (Cascio, 2004). The benefits
from high-quality intensive early education intamtiens facilitate cognitive development
which in long-term increases in academic achieveménhe children in later schooling

(Barnett, 1995; Karoly 1998 Currie, 2001).



1.2 Statement of the Problem
Children who attend preschool are not only moresssful throughout their school
careers but they also graduate and go on to coltege often, commit fewer crimes, and
earn higher wages once they enter the workforc@S2005). This makes performance at
the ECDE very crucial for it forms a base for othearning. Pre-schooling is associated
with a number of positive outcomes. Some of theaukes are the participation of these
children in the primary schools. Poor performanc&@DE affect pupils education when
they join the primary schools. t is also arguedt thartain forms of home-school
collaboration can have a positive impact on chiitgdearning. Despite the many reasons
for pupils academic achievement, studies on howehsamool collaboration and its effect
of pupils academic achievement has not been coeduat Mugoiri district. This study
therefore investigated how home-school collaboratiafluences learners academic
achievement among preschoolers in Mugoiri zone Kadistrict.
1.3 Purpose of the Study
The purpose of this study was to investigate th#uence of home-school
collaboration on preschool learners academic aehient among preschoolers in Kahuro
District.
1.4 Objectives of the Study
The study was guided by the following research ahbjes;
1. To find the relationship between parental provisfon learning needs of their
children and academic achievement among presatsoole
2. To assess the contribution of parental involvenmesthool activities on academic
achievement among preschoolers.
3. To determine relationship between parental momigpaf children learning at home

and academic achievement among preschoolers.
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1.5 Research Questions
The study was guided by the following research tijoes,
1. What is the relationship between parental levepmivision of learning needs of
children and academic achievement among prescls@oler
2. How does the parental involvement in school ac#sitaffect academic
achievement among preschoolers?
3. What is the relationship between parental monitpoh children learning at home
and academic achievement among preschoolers?
1.6 Significance of the Study
Parents of pre-school age pupils may also berrefit the findings of this study in
that they be made aware of how their participabiopre school activities affects learning
of their children. This is based on the recognitad the fact that parents are essentially
invaluable in assisting their children to develdoghee early years of their life. Teaches on
the other hand may benefit from the findings of stedy in establishing how they could
facilitate home school collaborations. The findingfs this study may be used by the
Ministry of Education in formulating capacity buiid) programmes to empower parent’s
involvement in the education of their children. Tiesults of the proposed study may also
influence scholarly research, theory and practeaging to an educational intervention on
the effect of home-school collaboration in the edion of their children and how that
affects their children’s academic achievement.
1.7 Limitations of the Study
One of the limitations of this study is that theestigator was not be able to control
attitudes of respondents which were likely to affesearch findings. Mulusa (1990) noted
that at times, respondents might give socially ptask answers to avoid offending the

researcher. To mitigate this limitation the resharacequested the respondents to be honest
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in their responses. Another limitation was that theestigator will not be able to
investigate in isolation other factors that mayuahce pupils’ academic achievement at
the KCPE level. However, the researcher tried tgigie instruments that collected
information that was deemed valid.
1.8 Delimitation of the Study
The study was conducted in one educational zon®dugoiri district namely

Mugoiri zone. The zone is predominantly rural. Tinelings of the study may therefore not
be generalisable to other similar areas. Therensaattempt to investigate the influence of
intervening variables towards pupil’'s academic aedinent such as the levels of anxiety,
motivation, fatigue and self-discipline among pspiThere was no attempt to solicit the
opinions of other educational stakeholders like imers of parents’ school committee with
regard to their perception on influence of homesstitollaboration and pupils’ academic
achievement due to logistics of getting them. Trappsed study will not investigate other
factors that may influence pre-schoolers like tbleosl environment, individual student’s
characteristics, the nature of curriculum and thelémentation process among others.
1.9 Assumptions of the Study
This study was based on the following assumptions:

1. That the respondents gave honest and reliablemespdo the researcher.

2. That the parents were involved in their childreneation.

3. That the sample of pupils used in this study wasagonable representation of the

pupils in the whole of Kahuro district.



1.10 Definition of Significant Terms
The following are the significant terms in the stud
Academic achievementefers to the marks that pupils achieve after aamemation
Conducive environmentrefers to suitability of the home environment thatbles pupils
to learn even at home
Home School Collaborationsrefers to how parents and teachers work togethpramote
academic development of preschoolers.
Involvement in school activitiesrefers to parents attendance to school functsoich as
parents’ day, academic days, and price giving days.
Parental involvement refers to parents following and taking part inithehildren’s
education while they are at school and at home.
Parental provision of learning needsrefers toparents ability to provide the required
learning materials.
Pupil performance refers to the grades that pupils achieved at EEXdnination.
Provision of study environmentrefers to parents allowing pupils to study, havihg
necessary space for study at home.
School function refers to such activities organized by the schebkre parents are
expected to participate.
1.11 Organisation of the Study

This study is organised into five chapters. Chaptex presents the background of
the study, statement of the problem, purpose ofktudy, research questions of the study,
significance of the study, limitations of the studyelimitations of the study, basic
assumptions of the study, definition of significé&tms and the organisation of the study.
Chapter two deals with literature review. Chaplteee presents the research methodology.

This describes the research design, the targetlgopuy sampling techniques and sample
8



size, research instruments, instruments’ validiata collection procedure and data
analysis techniques. Chapter four presents daw@inaot from the field, its analysis and
interpretations while Chapter five contains the mary of findings, conclusions,

recommendations and suggestions for further researc



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter deals with, historical perspectivepafental involvement, parental
involvement in children’'s education, importance pérental involvement, parental
involvement and parental background, parental ireroent in the home, the level of
parental involvement, type and forms of parentabimement, empirical review and the
conceptual framework for the study.
2.2 Forms of Parental Involvement in Children Educéon

Chen (2002) investigated how the parental involvemimfluences children's
mathematics learning. Family involvement includeihg books at home, having facilities
such as computers, parental level of educationcathnal expectations of the parents,
attitudes towards learning and parental involvenmetiie education of the children. These
factors will impact on the children and in makirfte tchildren have high educational
expectations, having positive attitude towards atlan, self confidence and aiming at high
academic achievement (Chen, 2002).
2.3 Parental Involvement and Children Academic Pedrmance

Cai, Jinfa, Moyer & Wang (1999) states how impotténis for parents to be
actively involved in their child’s education. Soroéthe findings of major research into
parental involvement indicate that when parentsimrelved in their children’s education
at home, they do better in school. And when paramésinvolved in school, children
proceed with schooling and the schools they gor¢éobetter. The family makes critical
contributions to student achievement from preschitmbugh high school. A home
environment that encourages learning is more impotb student achievement (Cai, Jinfa,

Moyer & Wang 1999 in Ssegawa, 1999).
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According to Baker and Soden, (2001), three kirfdgaoental involvement at home
are consistently associated with higher academitiesement. This is by actively
organizing and monitoring a child’s time for leargj helping with homework and
discussing school matters with the child. The eathat parent involvement begins in a
child’s educational process, the more powerfuldfiects on the child’s learning. Positive
results of parental involvement include improvedudsint achievement, reduced
absenteeism, improved behavior, and restored camdelamong parents in their children’s
schooling.

2.4 Learning Environment at Home and Pupils achievaent

Family practices in the home that stimulate andpsuplearning have a more
significant impact on student achievement than sathler factors as family structure (e.qg.
single parent families) or socio-economic statusnéerson & Berla, 2004). An education-
friendly home learning environment affects not ocityidren’s achievement levels but their
interest in learning and future educational plasaall (Kellaghan et. al., 2003).

There are a number of supportive home procességahge from strong family
values and routines to active involvement by parémtschoolwork. The most frequently
cited processes include stable family routinesem@t support and encouragement about
schoolwork, discussion of ideas and events, higlergal aspirations and standards for
children’s achievement, quiet places to study, easjghon family literacy, monitoring of
after-school activities, communicating or modelofgositive behaviors and knowledge of
school experiences (U.S. Department of Educati0@4p

Clark (2002) study of low-income, African-Americéamilies and their high school
children found that parents of high achievers nayed their children's home-study
behaviors more rigorously and had higher expectatfor their children's education. High

achievers also had greater access in the homedo supplemental learning aids as
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dictionaries (Clark, 2002). A study of 1,400 SouatsteAsia refugee families revealed that
family values and home environments that suppatnieg facilitate academic success
(Henderson & Berla, 2004 in ).

A study by (Lee & Croninger, 2004) established thaine learning environment
facilitated children’s outcome. The study showedl thvailability of reading materials in
the home, parental follow up of children learninghame was directly associated with
children’s academic achievement. A study in the.A.By the Department of Education
(2006) also showed that children’s success in nepdias directly related to the availability
of reading materials in the home. This study ingidathat when parents set high
educational but realistic goals, children respongeditively and improved in their
academic achievement. That positive encouragenyepatents in forms of praise, interest-
expressed and rewarded effort enhanced good rekldtstoring students’ homework also
showed increased academic achievement even if gsadid not the answers to the
homework.

2.5 Forms of Parental Involvement and childs’ achieement

One examination of the experiences of families tbthrat children whose families
had strong values about education and acted tipmse values by helping their children
learn at home or contacting their schools did béktan children whose families had strong

values but did not act upon them. (Henderson &&8&007). Henderson and Berla point to
a number of studies indicating that the more cohmgmeive (covering a wider range of
activities) and intense (over longer period or vgteater frequency) parental involvement,
the greater the impact on student outcomes. Thearelsers concluded that when parents are
involved not just at home, but in school as wékit children achieve more.

Becher concludes that the children of families wdre in regular contact with

schools regarding issues of progress, homeworkpaschvents, etc., become higher
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achievers (Becher, 2004). Armor and others, inudysbf twenty low-income elementary
schools, showed that the more comprehensive theolefforts to involve parents and
the community in all aspects of the schools (wheseental involvement ranged from
requesting parents to become involved to providspeecial projects for parents to
providing space for parents in the schools equippéu services useful to the community),
the better sixth graders did in reading (Armor, 200

Eagle's (2002) study of high school students arydid showed that twenty-seven
percent of students whose parents were highly weeblduring high school attained
bachelors’ degrees. Only seventeen percent of stsideith moderately involved parents
and eight percent of students with uninvolved parexchieved similar levels. Gillum’s
study of three Michigan school districts, which lerpented parent participation programs
with varying levels of involvement, revealed thia¢ wistrict with the most comprehensive
program of involvement achieved the greatest ganeading test scores (Gillum, 1997).
Irvine’s (2002) study of a pre-kindergarten prograevealed that the more parent
involvement hours, the better children performedcognitive development tests. (Irvine,
2002)

Generally speaking, only a few studies show cettigies of parental involvement
activities to be more strongly associated with iowomg student outcomes than others
(Waegenaar, 2007). The more parent involvementrarmg resemble true partnerships
where family involvement is not limited to certaattivities but rather integral to all
aspects of school life, including decision-makingdaso the more successful these
programs are in raising student outcomes.

Parental involvement in children education takesowus forms which includes
reading to them especially when they are small,ckihng homework every night,

discussing the children’s progress with teachasing in school board elections, helping
13



the school administration to set challenging anadestandards, limiting TV viewing on
school nights and becoming an advocate for betliecation in the community and state.

The involvement can also be as simple as asking:liidren, “How was school
today?” But ask every day. That will send the aofeifd the clear message that their
schoolwork is important to them and the parentsekgphem to learn. Some parents and
families are able to be involved in their childdueation in many ways. Others may only
have time for one or two activities. However, wivatethe level of involvement, it needs to
be done consistently and stuck with it becauselitmake an important difference in the
child’s life hence improving academic standards Ksd@, 2001).

2.6 Review of Empirical studies on parental involvement

In a study undertaken to determithe influence of parental involvement on the
educational outcomex primary school children in Kisii by Mokaya, (200revealed that
parental involvement in children’s education hadoasitive effect on the children’s
performance. The results indicate that the infleent parental involvemerdverall is
significant for primary school children. Parentalolvement as a whole affected all the
academic variables undgtudy by about.

Although the influence of parental involvement gatlg holds across academic
variables, it appeared to produce statisticallynifigant effects slightly more often for
grades and other measures than for standardizésl fesr the overall population of
students, the academic advantage for those whasatpavere highly involved in their
education averaged in the general range of ab@ubfLA standard deviation for overall
educational outcomes, grades and academic achievesien no sophisticated controls
were used. What this means is that the academie\ashent score distribution for
children whose parents were highly involved in theducation was substantially higher

than that of their counterparts whose parents Veseinvolved (Oketch, 2010).
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One of the most vital aspects of this study was exsmination of specific
components of parental involvement to see whickeespinfluenced student achievement.
One of the patterns that emerged from the findiwgs that subtle aspects of parental
involvement such as parental style and expectatibad a greater impact on student
educational outcomes than some of the more denabnstr aspects of parental
involvement, such as having household rules andnpalr attendance and participation at
school functions (Munguti, 2003).

According to (Munguti, 2003) parent- school invavent in children's education is
associated with positive educational outcomes. Bssociation has prompted efforts to
increase such involvement through formal progradmyever, among the few programs
that have been rigorously evaluated, most do no¢apto improve child outcomes.

Omondi (2004) in his study on causes of drop olEDE school in Ralieda found
that lack of parental involvement in the childredueation led to students performing
poorly in school which finally led to drop out. Bhstudy was conducted ins secondary
schools hence a need to conduct a study in prisergols. Wachira (2003) further found
that parents who did not come to schools whenenvly the school administration had
their children performing poorly than the parentowtame for school clinic days. This
study was conducted in a purely rural set up.

Using data from a study of 1993 Los Angeles areh@md §' grade children and
their mothers, the authors attempted to confirm tedéationship between parent
involvement and child outcomes and understand whderlies it. The findings indicate
that parent- school involvement contributes to fesichild outcomes. However, such
involvement appears to be a manifestation of pafesrithusiasm and positive parenting
style. Parent-involvement programs might be morfecéie if they focused on such

underlying constructs (Goldring, and Shapira, 2003rent involvement in American
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schools has fluctuated over the past 2 centuriéger AAmerican parents relinquished
responsibility for their children's education toofassion teachers in the 19th century,
parent involvement became increasingly suspect.

Chen, Lee and Stevenson (1996) compared studeoklsév@ments and their
parents’ involvement in China and the USA and fouimat Chinese parents had higher
expectations of their children’s performance andnspmore time helping their children
with school homework than parents in the USA.

Mau (2007), investigated differences in parentdluence on the academic
achievement of Asian immigrants, Asian Americand White Americans by using a large
representative sample of 10th grade student ddteildSA. The findings showed that both
Asian immigrant and Asian American parents had éigiducational expectations than did
White American parents. White American students dvew, reported more parental
involvement in school activities, such as helpinghwhomework and attending school
events, than did Asian immigrant and Asian Amerisaudents.

A study conducted by Ssegawa (2003), among overstifi grade students in
Uganda suggested that a larger percentage of pareported that they checked their
children’s homework regularly which had a positivepact on their children academic
achievement. In contrast, a larger percentage r@npgin Ghana (Obi, 2004) reported that
they often provided their children with referenceoks and access to libraries which
improved their academic achievement.

2.7 Theoretical Framework

The study was based on goal setting theory. Gaahgeheory is proposed and
examined by Edwin A. Locke in the mid 1960’s. Ttheory purports that goal or purpose
can cause action and intensify the urge to achi@ye theory provides a route to

achievement by harnessing individuals or orgarorati faculties/ efforts and directing
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them to what is believed to be the most importanivily hence improved performance.
Goals-setting Theory is useful in this study sipegents collaborate with the school in
children’s education in a number of ways for exanglarents can set goals for their
children and try to assist them in the way they twaachieve them. School and parents set
goals for their children when they get involved timee school, when they provide a
conducive learning environment at home and at dcknd@en they motivate their children
towards better performance and time managementdr€hiare also encouraged by their
parents and school to draw performance target dividual and preschool level. Goal
Setting enables parents and the school to enhhaechildren’s performance.

2.8 Conceptual Framework

The conceptual framework for the study is preseintdjure 2.1

Provision of learning
needs

A 4

Parental involvement in

Y

school activities - .
Teaching and Pupil academic
> learning at ECDE achievement in

ECDE

Parental monitoring of
children at home

v

Provision of learning
environment at home

Y

Figure 1: Relationship between Parental involvement and preehiool academic

Performance
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The conceptual framework of the study shows thatieiship between variables in
the study. It is based on input process and ows. ilputs are the independent variables.
These are the form of parental involvement, patemtavision of learning needs of the
pupils, parental characteristics, parental involeatin school activities and creation of
learning environment at home. These variables antehave a direct impact on children
learning at school (process) learning and whichluohe. After this interaction this

interaction influences pupils’ academic achievenathe ECDE.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the methodology that was uselde study. It covers the
research design, target population, sample and Issgnptechniques, research
instrumentation, validity of instruments, reliabili of instruments, data collection
procedures and data analysis techniques.
3.2 Research Design

The study was used descriptive survey design. Alegrto Orodho (2005),
“descriptive survey design is used in preliminanyd aexploratory studies to allow
researchers to gather information, summarize, pteaad interpret for the purpose of
clarification.” The design was chosen by the redear because it allowed the researcher
sought people’s opinions, attitudes concerninguarice of home-school collaboration on
academic achievement of pre scholars in Mugoitridis
3.3 The Target Population

The target population refers to all members of @ set or of set of subjects to
which a researcher wishes to generalize resulth@fresearch (Borg and Gall, 1989).
Kahuro district has 84 pre schools with a total hanof 87 teachers, and 1,566 pupils. The
target population of the study therefore consiste@ichers, 1566 pupils and 928 parents.
3.4 Sampling Techniques and Sample Size

The sample comprised of 26 preschools teachersa®nis and 156 preschool
pupils. There are a total of 68 public schools &ngdrivate schools whereby the target
population will be divided in 3 strata and a sangil@0% of each stratum was selected i.e.
public schools, private schools, location of thbasd, parent’s social economic status of

each strata. Simple sampling technique was useglext specific participants. Newman
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(2000) recognizes 10% as adequate sample sizeettsisred that all members of the
populations had an equal chance in participatirtgenstudy.
3.5 Research Instruments

The study used questionnaire as the data colledtisrument. Gay (1976)
maintains that questionnaires give respondentsi@i@eto express their views or opinions
and also to make suggestions. The advantages of] ugiestionnaires are: the person
administering the instrument has an opportunitgdtablish rapport, explain the purpose of
the study and explain the meaning of items that n@ybe clear. There were only two sets
of questionnaires; for the teachers and parentssd hesearch instruments were developed
by the researcher. The questionnaire for the teaatuntained two sections. Section one
contained items on demographic information of #echers, while section two had items
on influence of home-school collaboration on academchievement of pre schoolers in
Kahuro district. The questionnaire for the pardrad one section with section on influence
of home-school collaboration on academic achievémen
3.6 Instruments’ Validity

According to Mugenda (2003), validity is the degteevhich a test measures what
it purports to measure. A pilot study was carrietlio the one primary school that will not
included in the final study. The instruments weatidated through application of content
validity. Piloting was conducted to enhance insteats validity. The researcher also
liaised with the supervisor who discussed the umsént to enhance their validity. Items
that were not clear were modified or removed ajktber.
3.7 Instruments’ Reliability

Reliability is a measure of the degree to whichsearch instrument yields
consistent results or data after repeated trialsggvida and Mugenda, 2003). The

instruments were tested during the pilot studytteir reliability. Test retest technique was
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used to determine the reliability of the instrunsert reliability coefficient of above 0.7
rendered the instruments as reliable (Mugenda amgkelida 2003). The reliability
coefficient of Teachers questionnaire was 0.8&&¢he instruments were deemed
reliable.
3.8 Data Collection Procedures

The researcher booked appointments preschool teadre when to visit the
schools to administer the questionnaires. On tlyeoflappointment, the researcher visited
the preschools, created rapport with the teachedstlaen administered the instruments.
The researcher also liaised with teachers to Hawgarents fill in the questionnaires. The
researcher then collected the instruments oneslfiil.
3.9 Data Analysis Techniques

Once data was collected, the researchers editedclashed it. This involved
removing the questionnaires that were not be filledorrectly. Quantitative data from the
questionnaires were coded and then entered intSttitestical Package for Social Sciences
(SPSS) software for analysis. Quantitative dataewanalysed using frequencies and
percentages with inferential statistics, while tjuglitative data from the open ended items
was organized following the themes in the resegrastions. Chi square was used to test

the relationship between the variables.
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CHAPTER FOUR
DATA ANALYSIS PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter presents an analysis of the dataesttldy. Data analysis was undertaken
primarily in terms of percentages and, to a lessdent, through descriptive analysis.
Simple pie charts, frequency distribution tablesreveised in presenting data. Data
interpretation was done based on the researchigugest
Questionnaire return rate
Questionnaire return rate is the proportion of qnestionnaire returned to the researcher
after administration to the respondents in thisdgtuout of the 26 questionnaires
administered to the preschools teachers, all ahteere returned while out of the 93
guestionnaires administered to the parents, tHeng@irned. The questionnaire return rate
were therefore above 80% and hence acceptablafarahalysis.
4.2 Influence of parental academic background on ademic achievement among
preschoolers.

One of the research question was to establishritheence of parental academic
background on academic achievement among preschdaleestablish the influence of
parental academic background on academic achievesm@ing preschoolers, the teachers
were asked to rate the influence of parents on teidren's academic achievement. Data
showed shows that majority 19(76.0%) of teacheis that parents contributes greatly on
their children’'s academic achievement while a §icamt number 6(24.0%) of teachers said
that they contribute to some extent. Cai, Jinfaydto& Wang (1999) states that when
parents are involved in their children’s educatadrhome, they do better in school. The
study further sought to investigate teachers’ @pisitowards the factors that contribute to

children's academic achievement. In doing this, gheents were asked to indicate how
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frequently they went to school to discuss theitdten performance. Data is tabulated in
table 4.1.

Table 4.1: Frequency of Parents visit to school

Frequency F %
Always 3 3.2
Sometimes 71 76.3
Never 19 20.4
Total 93 100.0

Table 4.1 shows that majority 71(76.3%) of patesatisl that they sometimes went
to school discuss their children performance, 19@) said they never went while
3(3.2%) of parents said they went to school alwdy® data shows that parents did not
adequately go to school to discuss their childeadamic performance which could affect
their children academic performance. According Nuifguti, 2003) parent who went to
school to discuss their children’s academic peréoroe had their children perform better.
The finding concur with Omondi (2004) in his study causes of poor performance in
school in Ralieda found that lack of parental imeohent in the children education led to
students performing poorly in school. The samdfimaed by.

The researcher asked the parents to indicate whigtiae went to school when sent
for by the teacher. Data shows that majority 76{8d).of parents said they went. This is in
line with Wachira (2003) who found that parents wtid not go to schools when invited
by the school administration had their childrenfeening poorly than the parent who
came for school clinic days. The parents were &rrtfsked to indicate how frequently they

allowed their children to remain at home insteadjaihg to school. Table 4.2 shows the
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parents responses on the frequency at which childreere at home instead of going to
school.

Table 4.2: Frequency at which children missed sclob

Frequency F %ot

Frequently 29 31.2
Rarely 31 33.3
Never 33 35.5
Total 93 100.0

Data shows that 33(35.5%) of parents said that ttteidren were never at home
instead of going to school, 31(33.3%) of parentd Haat they were at home rarely while
29(31.2%) of parents said there were at home frgtjueThe data shows that majority of
the parents were of the opinion that their childmissed out school as indicated by 33
(35%). The teachers on the other hand were askawlicate the factors that influenced

children’s academic achievement. Their responsepr@sented in table 4.3.
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Table 4.3: Factors contributing to children's acadenic achievement

Factors A U D

F % F % F %

Home school collaboration in children's 25 100.0 O 00 0 00

education affects their performance

Parents are willing to provide for their 25 1000 O 00 0 00

children's needs

Parents talk ill of teachers in this school 12 48.06 240 7 280
Parents confront teachers in the presence 06 24.0 6 240 13 520

their children

Key:
SA = Strongly Agree; A= Agree; U= Undecided; D= &gsee; SD= Strongly Disagree

Data in table 4.3 shows that majority 19(76.0%)ezHchers strongly agreed that
home school collaboration in children's educatitbecked their children’s performance. All
the teachers also reported that parent were witlngrovide for their children's needs. It
was also noted by 12 (48%) that that parents tailked teachers in the school. Six (24)
reported that parents confronted teachers in thsepice of their children. The data from
the teachers’ responses indicate that there werneugafactors that affected children
education.

Parental involvement in children education takasious forms which includes
reading to them especially when they are small,ckihg homework every night,
discussing the children’s progress with teachasting in school board elections, helping
the school administration to set challenging anadestandards, limiting TV viewing on

school nights and becoming an advocate for bettecaion in the community and state.
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The parents were asked to indicate the effectsoofiehschool collaboration on pupil’s
performance. Table 4.4 tabulates the finding.

Table 4.4: Parents responses on home school colbastion

Response Always Often Rarely Never

F % F % F % F %

How often do you provide your child 39 419 37 398 17 183

with what he/ she needs at school

How often do you check your child's 43 46.2 6 65 40 430 4 4.3
school work

How often do you help your children 23 247 51 548 19 204

with school work

Data in table 4.4 shows that 39(41.9%) of paresyieted that they always provided
their children with what they needed for schook3%78%) of parents provided often. Data
further shows that 43(46.2%) of parents always kéedheir children school work while
majority 51(54.8%) of parents rarely helped théildren with school work. The findings
are in line with Baker and Soden, (2001), who st#tat kinds of parental involvement at
home are consistently associated with higher acadaohievement. This is by actively
organizing and monitoring a child’s time for leargj helping with homework and
discussing school matters with the child. Theifigd are also in line with by Ssegawa
(2003) who found parents’ checking their childretiemework more regularly had a
positive impact on their children academic achieeeinin contrast, a larger percentage of
parents in Ghana (Obi, 2004) reported that thesnoftrovided their children with reference

books and access to libraries which improved theademic achievement.
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The parents were further asked whether it was sacggo go to school during

open days. Data is presented in figure 4.1

70.00%
0,
60.00% 58.10%
50.00% -+ -
40.00% -
0.00% 33.30%
30.00% -
20.00% -
8.60%
10.00% -
Not necessary Somehow necessary Very necessary

Figure 4.1: Parents’ attendance of open days

Figure 4.2 shows that majority 54(58.1%) of pasesdid that it was somehow
necessary to go to school during open days, 31¥33.8f parents said it was very
necessary while 8(8.6%) of parents said it wasnemessary. The findings imply that a
considerable number of parents did not feel thanggdo school during open days was
necessary. When the parents were asked whethersthmorted their child’s education,
majority 62(66.7%) of parents said they supportdd a great extent. Cai, Jinfa, Moyer &
Wang (1999) state how important it is for pareatde actively involved in their child’s
education. Becher (2004) found that children of ifees who are in regular contact with
schools regarding issues of progress, homeworkpatchvents, etc., become higher

achievers.
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4.3 Various forms of parental involvement

The study further sought to establish the influeméevarious forms of parental
involvement on the children academic performandee ®achers were therefore asked to
indicate their opinions on how they felt that vasdorms of parents involvement affected
the academic performance of the children. Tableshd&wvs teachers responses on various
forms of parental involvement on academic achieveramong preschoolers.

Table 4.5: Teachers responses on various forms cagental involvement

Factors Agree Undecided Disagree

F % F % F %

Parents are not keen to follow up their 19 76.0 0 00 6 24.0
children’s education

Parents come to preschool only when 25  100.0 0 00 0 00

they are called to do so

Parents are ready to support the school6 24.0 19 76.0
where they can

Parents in this preschool are noi8 72.0 7 28.0
interested in school matters

Parents in this school influence theirO 00 7 28.0 20 72.0
children negatively

Parents in this school cooperate very) 00 25 100.0
well when called upon

Parents in this preschool blame&5 100.0

teachers for their children's failure
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Table 4.5 shows that majority 19 (76.0%) of teaslagreed that parents were not keen to
follow up their children’s education and they catagreschool only when they are called
to do so. Majority 19(76.0%) of teachers disagréed parents were ready to support the
school where they can. Data further shows that ntgjbv8(72.0%) of teachers agreed that
parents were not interested in school matters. HEac25(100.0%) disagreed that parents
cooperated very well when called upon and agreatighrents blamed teachers for their
children's failure.

Section 4.3 presents finding on the relationshipwben parental level of provision of
learning needs of children and academic achievearaohg preschoolers.

4.4 Relationship between parental level of provisioof school needs of children and
academic achievement among preschoolers

The researchers conclude that when parents arb/@d/aot just at home, but in school as
well, their children achieve more. According to Mgk, (2001), parental involvement in
children education takes various forms which idek reading to them especially when
they are small, checking homework every night, uising the children’s progress with
teachers, voting in school board elections, helping school administration to set
challenging academic standards, limiting TV viewimg school nights and becoming an
advocate for better education in the community stade. The involvement can also be as
simple as asking the children, “How was school y@da@8ut ask every day. That will send
the children the clear message that their scho@wommportant to them and the parents
expect them to learn. Some parents and familiesable to be involved in their child’s
education in many ways. Others may only have tioreohe or two activities. However,
whatever the level of involvement, it needs to lwmel consistently and stuck with it
because it will make an important difference in ¢héd’s life hence improving academic

standards. Henderson and Berla on the other hand fpoa number of studies indicating
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that the more comprehensive (covering a wider rafigetivities) and intense (over longer
period or with greater frequency) parental involesm) the greater the impact on student
outcomes.

The parents were also asked to indicate how thegedgor disagreed with
statements that sought to establish how variousigoof parental involvement affected
children academic performance. Their responsepragented in table 4.6.

Table 4.6: Parents’ responses on various forms ofpental involvement

Factors Agree Undecided Disagree

F % F % F %

| ask teachers of my child’s progress at school  9300.0 0 00 0 00
I help my child in doing homework 62 66.7 0 00 31 3.3
| usually go to school to get to know of my 59 63.4 34 36.6 0 00
child progress

| am friendly to the teachers 87 93.5 6 6.5 0 00

Table 4.6 shows that parents agreed that they aslemthers of their child’s progress at
school, majority 62(66.7%) of parents agreed thay thelped their child in doing home
work and there were friendly to the teachers mij&9(63.4%) of parents agreed that they
usually went to school to get to know of their dhprogress. According to Baker and
Soden, (2001), three kinds of parental involvenaiitome are consistently associated with
higher academic achievement. This is by activefjanizing and monitoring a child’s time
for learning, helping with homework and discusssunool matters with the child. The
earlier that parent involvement begins in a chikeiiicational process, the more powerful

the effects on the child’s learning.
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4.5 Parental provision of learning needs of childne and academic achievement among
preschoolers.

The study also sought to establish the relationbkigveen parental level of provision
of learning needs of children and academic achievemamong preschoolers. In
establishing the relationship, teachers were askethdicate their feeling on whether
parents in their preschool provided conducive emritent for learning while at home.
Data revealed that shows that majority 19(76.0%J)eathers agreed that parent in their
preschool provides conducive environment for leagnivhile at home while 6(24.0%) of
teachers strongly agreed with the statement.

This is in line with Kellaghan (2003) who statestttan education-friendly home
learning environment affects not only children’shiavement levels but their interest in
learning and future educational plans as welk &lso in line with the U.S. Department of
Education (2004) which states that the most fretiperited processes include stable
family routines, parental support and encouragerabatit schoolwork, discussion of ideas
and events, high parental aspirations and standards$ildren’s achievement, quiet places
to study, emphasis on family literacy, monitorirfgaéter-school activities, communicating
or modeling of positive behaviors and knowledgsafool experiences. Similar sentiments
are echoed by A study by Lee & Croninger (2004)t thame learning environment
facilitated children’s outcome.

The parents were further asked to indicate thammiops on how different items concerning
the relationship between parental provision of cmnk learning environment and pupils’

academic performance.
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Table 4.7: Parental provision of learning needs afhildren and academic achievement

Factors Agree Undecided Disagree
F % F % F %
| feel good when invited to participate 70 75.3 0 00 23 24.7

in pre school activities

| discuss with my child what they 62 66.7 31 33.3 0 00

have learnt at school

| let my child to do homework before 42 45.2 0 00 51 54.8

other chores

| always encourage my child to work 79 85.0 14 15.1

hard

Table 4.7 indicates that majority 70(75.3%) of paseagreed that they felt good when
invited to participate in preschool activities, oty 62(66.7%) of parents agreed that they
discussed with their child what they had leantciosl, 51(54.8%) of parents disagreed
that they their child to do homework before othbores while majority 62(66.7%) of
parents agreed that they did not complain whendastiego to school. These findings
indicated that parents provided a conducive enwimt at home.

The teachers were also asked to indicate theiriapion how parental provision of

learning needs influenced pupils academic perfoomahable 4.8 presents the data.
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Table 4.8 parental provision of learning needs ahildren

Statement Agree Undecided Disagree

F % F % F %

Parents in this preschool never participate in 6  24.0 6 240 13 520
school affairs
Parents in this preschool are not botheredon 6  24.0 0 00 17 76.0

their children performance

Table 4.8 shows that majority 13(52.0%) of teachdisagreed that parents in their
preschool never participate in school affairs whiteajority 17(76.0%) of teachers
disagreed that parents in their preschool werdathtered on their children performance.
In order to examine the relationship between patdavel of provision of learning needs
of children and academic achievement among pre$etsoscores in pupils performance
were converted from continuous to discreet data thed Chi square was used. Chi-
square test was carried outp0.05 to determine the relationship between prowisf
learning needs and pupils performance. The resefiltise analysis indicated no significant
relationship between provision of learning needs pupils performance (x2 value = 5.380,
df = 5, Sig. = 0.371) gi<0.05 and thus the first null hypothesis was ret@jrthat gender is

not a significant relationship between provisiodaarning needs and pupils performance.

4.6Contribution of parental involvement in school ativities affect academic
achievement among preschoolers
The study also sought to establish how parentadlu@ment in school activities

affected academic achievement among preschooleehErs were asked to indicate how
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parental involvement in schools activities affecteapils learning environment. Their
responses are presented in table 4.9.
Table 4.9: Teachers responses on the contributiorf parental involvement in school

activities affect academic achievement among presoblers

Factors Agree Undecided Disagree

F % F % F %

Parents in this preschool do not see the value 6f 28.0 0 00 18 72.0
education
Students in this preschool are negatively 7 28.0 0 00 18 72.0

influenced by parents

Data in table 4.10 shows that majority 18(72.0%gaichers disagreed that parents in their
preschool did not see the value of education aladl students in their preschool were
negatively influenced by parents.

To examine the contribution of parental involvemanschool activities affect academic
achievement among preschoolers, Chi square was Tedesults (Xvalue = 7.384, df =
10, Sig = 0.882) revealed that there was no sipnifi relationship between parental
involvement in school activities affect academibiagement.

Parental monitoring of children learning at home ard academic achievement

The study further sought to establish the relahgm@etween parental monitoring of
children learning at home and academic achievena@nong preschoolers. Data is

presented in this section.
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Majority 19(76.0%) of teachers disagreed that prém their preschool feel to own the
preschool while 6(24.0%) of teachers agreed with statement. The data implies that
parents did not feel to own the preschool.

Table 4.10: Teachers responses of parental monitog of children at home

Factors Agree Undecided Disagree
F % F % F %
Parents in this preschool are free with 18 72.0 0 00 7 28.0

teachers and support them
Parents in this preschool contribute to 12 48.0 0 00 13 52.0

students' performance

Findings shows that majority 18(72.0%) of teactegseed that parents in their preschool
were free with teachers and support them. Majdr8{52.0%) of teachers disagreed that
parents contribute to students' performance. Askéether there was a relationship
between parental monitoring of children academluiea@ment, table 4.14 shows parents’
comments on relationship between parental mongoohchildren learning at home and
academic achievement among preschoolers.

Table 4.11:Parental responses n monitoring childreat home.

Factors Agree Undecided Disagree

F % F % F %

My child's progress is a priority 93 100.0 0 00 0O 0O
My children has no time to discuss school 40 43.0 0 00 53 57.0

matters with me
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Table 4.11 shows that parents agreed that thduolrehi progress is their priority, majority
53(57.0%) of parents disagreed that their childr@s no time to discuss school matters.
To examine the between parental monitoring of childlearning at home and academic
achievement among preschoolers, the analyses werriped using the Pearson
Correlation Coefficient.

The scores obtained on the independent variablerftae monitoring of children
learning at home) were correlated with the predictaariable which was pupils’
performance. The Chi-square results revealed nufisignt relationship between parental
monitoring of children learning at home and pupirformance. (Xvalue = 6.546, df =
10, Sig = 0.821).

The researcher was also interested in establisk#aghers’ comments on parental
involvement on their children's performance in tpieschool.. Majority 18(72.0%) of

teachers suggested that parents to provide leamatgrials in school to improve children'
academic achievement while 13(52.0%) suggestedptirants should participate in school
activities when called upon and they should alsedlked for seminars to be educated on

the importance of education.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter summarizes the findings of the studyd gpresents conclusions,
recommendations and suggestions for further resedilte objectives of the study were:
To determine the extent to which parental academaickground influences academic
achievement among preschoolers. To find the relakipp between parental provision for
learning needs of their children and academic aenent among preschoolers. To assess
the contribution of parental involvement in schadaitivities on academic achievement
among preschoolers and lastly to determine relghipnbetween parental monitoring of
children learning at home and academic achievearaoing preschoolers.
5.2  Summary of findings
The purpose of this study was to investigate th#uence of home-school
collaboration on learners academic achievement gnpowaschoolers in Kahuro district.
Five research objectives were formulated to gumgestudy. Research objective one sought
to determine the extent to which parental acaddpaickground influences academic
achievement among preschoolers. Research objaatdvaimed at determining the various
forms of parental involvement influencing acaderaahievement among preschoolers;
research objective three aimed at finding out rédationship between parental provision
of learning needs of their children and acadenthievement among preschoolers;
research objective four sought to assess theibatian of parental involvement in school
activities on academic achievement among presel®akhile research objective five
sought to determine relationship between parentalitoring of children learning at home

and academic achievement among preschoolers
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This literature review dealt with, historical peesgive of parental involvement,
parental involvement in children’s education, intpace of parental involvement, parental
involvement and parental background, parental ireraent in the home, the level of
parental involvement, type and forms of parentabivement, empirical review and the
conceptual framework for the study.

The study was based on descriptive survey metfide target population of study
therefore consist 87 teachers, 1566 pupils andp228nts. The sample comprised of 26
preschools teachers 93 parents and 156 preschpité.ptihe study used questionnaire as
the research instruments. Data was presented bgfuables and figures while frequencies
and percentages were used to analyse the dataoRsanoment correlation coefficients
were used to test the relationship between thepmdent and dependent variables.

Findings on the influence of parental academic Qemknd on academic
achievement among preschoolers revealed that ryajt®(76.0%) of teachers said that
parental academic background contributed greatly tbmeir children's academic
achievement. It was also revealed that majority788%) of patents said that they
sometimes went to school discuss their childrerfop@@ance. Majority 76(81.7%) of
parents said they went to school when sent forhieyteéachers. It was also revealed by
33(35.5%) of parents that their children were neatehome instead of going to school.
Majority 19(76.0%) of teachers strongly agreed timme school collaboration in
children's education affected their children’s perfance. All the teachers also reported
that parent were willing to provide for their chidth's needs.

Finding also shows that there were various formgarental involvement which
influenced academic achievement among preschodtersinstant, 39(41.9%) of parents

always provided their children with what they negder school, 43(46.2%) of parents
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always checked their children school work while ondy 51(54.8%) of parents rarely
helped their children with school work.

Majority 54(58.1%) of parents said that it was stiww necessary to go to school
during open days, 31(33.3%) of parents said it veag necessary while 8(8.6%) of parents
said it was not necessary. However majority 190%§. of teachers agreed that parents
were not keen to follow up their children’s eduoatiand they came to preschool only
when they are called to do so. Majority 19(76.0%)eachers disagreed that parents were
ready to support the school where they can. Dathdushows that majority 18(72.0%) of
teachers agreed that parents were not interesteschool matters. All the teachers
25(100.0%) disagreed that parents cooperated veltiywaen called upon.

Majority 79(84.9%) of parents agreed that they dskeachers of their child’s
progress at school while majority 48(51.6%) of tlagmeed that they helped their child in
doing home work and there were friendly to the leas. A further 51(54.8%) of parents
agreed that they usually went to school to getitmkof their child progress.

Findings on the relationship between parental l@fgirovision of learning needs
of children and academic achievement among presetsoaevealed that majority
19(76.0%) of teachers agreed that parent in the&sghool provides conducive
environment for learning while at home while 6(24)0of teachers strongly agreed with
the statement. Majority 70(75.3%) of parents agjrémat they felt good when invited to
participate in preschool activities while majoriy(58.1%) of parents agreed that they
discussed with their child what they had leantciiosl. Majority 13(52.0%) of teachers
disagreed that parents in their preschool nevdicpzate in school affairs while 7(28.0%)
of teachers strongly disagreed that parents i ghreischool were not bothered on their
children performance. Findings on the contributiminparental involvement in school

activities affect academic achievement among pieslers showed that 12(48.0%) of
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teachers disagreed that parents in their presahdatot see the value of education while
the same number disagreed that students in thescpool were negatively influenced by
parents. To examine the contribution of parentabivement in school activities affect
academic achievement among preschoolers, reswdtgeshthat parental involvement in
school activities influenced academic performanoersg preschoolers

Findings on the relationship between parental nooinig of children learning at
home and academic achievement among preschooleraled that majority 19(76.0%) of
teachers disagreed that parents in their presdaebto own the preschool while 6(24.0%)
of teachers agreed with the statement. Majority72806) of teachers agreed that parents
in their preschool were free with teachers and eupthem. Majority 13(52.0%) of
teachers disagreed that parents contribute to stsidgerformance. Majority 73(78.5%) of
parents agreed that their children progress is grairity, 40(43.0%) of parents agreed that
their children has no time to discuss school matéth them, 25(26.9%) disagreed while
28(30.1%) of parents strongly disagreed with tiageshent.

To examine the between parental monitoring of ceildlearning at home and
academic achievement among preschoolers, the asalyere performed using the Pearson
Correlation Coefficient. The results indicated ttiegre was a positive relationship between
the two variables as indicated by a correlatiof.68 hence it was concluded that parental
monitoring of children learning at home influengagpils’ performance.

5.3 Conclusions of the study

Based on the findings of the study, it was conaludeat parental academic
background influenced pupils’ academic performamaental level of education enabled
parents go to school to discuss their childrengoerince, they went to school when called
to do so by the teachers while parents never &t thildren stay at home instead of going

to school. The study also concluded that thereewarious forms of parental involvement
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which influenced academic achievement among predetso These included provision of
children needs, checking pupils work at home aripitng children with their homework.

The study also concluded by that there was a oelstiip between parental level of
provision of learning needs of children and acadeathievement among preschoolers.
Parents were noted to providing conducive leareimgronment for children to learn while
at home. The parents felt good when invited toiggete in preschool activities and also
discussed with their child what they had leantcitosl. Pearson’s correlation results of
parental provision of learning needs and pupil$égoarance shows that there was a positive
relationship (0.68) between parental level of psmn and pupils academic performance.
The results show that the level of parental provisof learning needs for children and
pupils academic performance. The study also cdeduthat parental involvement in
school activities affected academic achievementranpreschoolers. Pearson Correlation
Coefficient showed that there was strong posit®eg) relationship between parental
involvement in school activities and pupils acadeperformance.

The study concluded that parental monitoring ofldthin learning at home
influenced pupils’ academic achievement among p@ders. This was conclusion was
made based on the analyses of the Pearson Came@befficient which indicated that
there was a positive relationship between the tarables as indicated by a correlation of
0.58 hence it was concluded that parental mongomh children learning at home
influenced pupils’ performance.

5.4 Recommendations

Based on the findings, it was recommended thatmarshould be encouraged to
participate fully in their children’s education iasvas a determinant in the performance of
their children at school. It was also recommendet the school administration should

educate the parents on the need of being fullylu@ebin their children education so that
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they could speak in one voice with the school adstration. The study also recommended
that schools should involve parents in decision inglprocess on the school matters so
that both the parents and the school administratgontake up responsibility over the pre-

schooler’'s academic achievement

55 Suggestions for further research
Based on the findings of this study, the followargas were suggested for further study;
1. Since the study was carried out in a rural setaupimilar study should be carried
out in an urban area to examine whether similartesvill established.
2. A study to establish the effect of family backgrduand pupils’ academic
performance.

3. A study on the relationship between teacher chariatits and pupils performance.
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This questionnaire is designed to gather infornmato how home-school collaboration

influence learners academic achievement among lppears in Mugoiri district. You are

APPENDIX I: QUESTIIONNAIRE FOR TEACHERS

APPENDICES

kindly requested to tick\] the appropriate response or respond as indic&echot put

your name or any other form of identification. Thh&formation you give will be

confidential and will only be used for the purpa$ehis study. Please respond to all items.

PART A: : Effects of home school corroboration orstudent performance

Indicate how often parents for the following chddrdo the activities given on a scale

of 1 to 5 where 1 is the lowest 5 the higheshratetc

Name

of

child

Parent

interest

in child’s

education

Parent

contact on

absenteeism

Coming to
school to
discuss

performance

Buy
needed

items

Checking

homework

Sent
for by
the

teacher

Paying
school

fees

1. How do you rate the influence of parents on thkildcen’s academic achievement?

Contribute greatly

[ ]
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Contributes to some extent [ ]

Does not contribute [ ]

2. Indicate your feeling towards the following items

Key

SA  Strongly Agree A Agree U Undecided

SD  Strongly Disagree

Disagree

Statement

SA

SD

Home school corraboration in children’'s educatidfecis

their performance

Parents are willing to provide for their childremseds

Parents talk ill of teachers in this school

Parents confront teachers in the presence of ¢théddren

Parents are not keen to follow up their childresdsication

Parents come to preschool only when they are ctilléld so

Parents in this preschool fully participate in opkys

Parents are ready to support the school whereddey

Parents in this preschool are not interested inaahnatters

Parents in this preschool influence their childnegatively
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Parents in this school cooperate very well wheledalpon

Parents in this preschool blame teachers for ttigidren’s

failure

Parents in this preschool provide a conducive enwirent for

learning while at home

Parents in this preschool never participate in scaffairs

Parents in this preschool are not bothered on ttlgidren

performance

Parents in this preschool do not see the valuewdation

Students in this preschool are negatively influenoyg parents

Parents in this preschool feel to own the presichoo

Parents in this preschool are free with teacheds saupport

them

Parents in this preschool contribute to studerdsfgpmance

3. Give suggestion on how parents can be involvednprave children’ academic

achievement
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APPENDIX I
QUESTIIONNAIRE FOR PARENTS

This questionnaire is designed to gather infornmato how home-school collaboration
influence learners academic achievement among lppears in Mugoiri district. You are
kindly requested to tick\) the appropriate response or respond as indic&techot put
your name or any other form of identification. Th&formation you give will be

confidential and will only be used for the purpa$ehis study. Please respond to all items.
Section B: Effects of home school collaboration goupils’ performance

1. How often do you go to school to discuss theirdriih’s performance?

Always [ ]
Sometimes [ ]
Never [ ]

2. Are you interested in your children education @ureducation?
Yes[ ]No[ ]
3. Do you go to school when sent for by the teacher?

Yes[ ]No[ ]

4. How often is your at home instead of going to stho

Frequently [ ]

Rarely [ ]

Never [ ]

5. How often do you provide your child with what Hedsneeds at school?
50



Often [ ]

Rarely [ ]

Never [ ]

6. How often do you check your child’s school work?

Always [ ]
Rarely [ ]
Never [ ]

7. How often do you help you children with school wark

Always [ ]
Rarely [ ]
Never [ ]

8. Do you think it is necessary to go to school duopgn days?

Not necessary, [ ]
Somehow necessary, | ]
Very necessary [ ]

9. How do you support your child’s education?

To a great extent [ ]
Little extent [ ]
Less extent [ ]

51



State the extent to which you agree or disagree withe following statements

Statement

SA

A

D

SD

| ask teachers of my child’s progress at school

I help my child in doing homework

| usually go to school to get to know of my chilgress

| am friendly to the teachers

| feel good when invited to participate in pre sohactivities

| discuss with my child what they have learnt atcsx

I let my child to do homework before other chores

| always encourage my child to work hard

I do not complain when asked to go to school

My child’s progress is a priority

My parent has no time to discus school matters mig¢h
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NAME

ba

ja

be

Aa

APPENDIX 11l

MONTH OF SEPT. EXAM YEAR 2012

Sa

na

me

fe

Tt

Recognize numbers

11

41

10

64

READING

Recognize sounds

ta

va

se

Pp

12

25

53

CLASS

ma

Za

pe

ge

Qq

32

31

pa

ca

ve

de

Tt



MONTH OF SEPT. EXAM YEAR 2012
NAME CLASS
LANGUAGE

Read sounds
Write the missing letters

a ba ca da
ABC fa ga ha ja
F G H )
Name the pictures
L M N
RST
XY
Write a-z
ab
i m Write in capital letters
n q tree -
uvw 2z °68 )
bag -

Write the missing vowels

Write in words




MONTH OF SEPT. EXAM YEAR 2012

NAME CLASS
NUMBER WORK
5 6
Write the missing numbers + +
. 6
123
11 12 13
2 + 2 + 2 =
24 25 26
4 + 1 + 2 =
35 36
46 47 3 2
+ 4 +1
Add 1 2
6 + 1 = _— _
Take Away
2 -1 =
6 + 2 =
3-1-=
6 + 3 =
4 - 1 =
55




