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ABSTRACT

Girls’ retention in schools has been found to beagor challenge. Failure to retain girls
in secondary schools can be considered as a wagietential human resources and
money spend on them in primary education and toeeih sending them to school in the
first place. These girls may become a breed déilite women who are less productive
economically, socially and politically. They maysalturn up in adult literacy classes
later. This study was conducted with the aim toestigate school-based factors
influencing girls’ retention in secondary schoatsDadaab refugee camp. The research
objectives were thus to determine the influenceost of secondary education, sanitation
facilities, female teachers and distance to scluwolthe retention of girls in Dadaab
refugee camp. These factors were put in a condefrarmaework to demonstrate their
relationship with retention of girls.

Literature review was conducted on the bases cfetvariables. The study adopted the
classic ecological model of child development agheoretical framework. The research
used descriptive survey design. Using purposiveptiag) five secondary schools which

had been in existence for at least four years wangpled for this study. The sample size
for the study constituted 5 principals, 20 teactssrd 122 Form 3 and Form 4 students.
The data was collected using three sets of quewtioes for principals, teachers and
students. The data collected was analyzed usingigage statistics in frequency tables,

pie charts and bar charts with the help of theiSitedl Package for Social Sciences
software.

The main findings of the study indicated that thestcof education was a major

contributor to girls’ drop out hence reducing dirkstention rates in schools. The findings
also indicated that girls missed school during rth@enstruation because sanitary
facilities were inadequate. The study also fourat the girls preferred equal number of
teachers and in the event that teachers of a oeg&aider were to be dominant, then girls
preferred more female teachers. It was noteddlhdhe female teachers knew of girls

who were at risk of leaving school before complgtimeir education. Girls were reported

to be more comfortable in company of female teachidowever, most of the schools

were male-teachers dominated.

As far as distance to school was concerned, mo#teostudents were found to take at
least two hours to and from school walking on fdbtvas found that girls were mainly
faced with challenges of sexual harassment andytmitlied by boys on their way to or
from school. The study concluded that the schooésewnot girl-friendly. Various
measures were therefore recommended to improvaitihation. Construction of more
girls’ toilets, recruitment of more female teacharsl free provision of stationery and
other school supplies are some of the recommendatihich were put forward.

Further areas of research suggested were; caroging study on getting girls safely to
school and a feasibility study on starting a basgdichool for girls was suggested to be
worthy conducting.

Xiii



CHAPTER ONE

INTRODUCTION

1.1. Background of the study

Education is increasingly recognized as the ‘foyttar’ of humanitarian aid
in times of crises, along with food and water, srehnd health care (Machel,
2001).United Nations High Commissioner for RefugdeBNHCR) is in
charge of refugees’ affairs, education not an ettaepThe primary mandate
of relief organizations is limited to activities alirect provision of food,
shelter, water and other essential services. Emuncat emergencies is only
just beginning to achieve some stature among teetispm of these vital relief

interventions (Kagawa, 2005).

The urgent priorities for life-saving assistancgtidict experts and professional
aid workers who develop policies and approacheshvhuarantee survival of
the body while aid beneficiaries struggle to presegheir minds and the souls
of their societies through education. Economic tgvaent, education, and
personal dignity are dismissed because “lives nmastsaved”. The harsh
reality of life in exile is that population displEments due to political
upheaval and conflict can last for decades. In et where families and
communities are divided or dispersed by the upHeaiveonflict, schools are

seen as the key institutions that will play the enaple in rebuilding core



values, in instilling new democratic principles ancdelping children recover
lost childhood (Buckland, 2005). Education servideBvered during times of
crises and under these conditions of displacemeatnaeant to support
simultaneously children’s cognitive and emotionaévelopment, while

including additional educational content relevamtthe crisis circumstances

(Sommers, 2004).

Since the end of the cold war, there has beenamrase in organized violence
in the form of war, civil strife, armed conflict @rpolitical oppression. A new
ideology of humanitarian intervention and protecti@merged in the
international community as a response to thesenargd crises in 1990s. It is
during 1990s when education in emergencies asldh diestudy came to the
fore (Kagawa, 2005). Education is nowadays recaghias a basic human
right enshrined in the Universal Declaration of HumRights, the Refugee
Convention and related Protocols, the Covenant con&mic, Social and
Cultural Rights, the Convention on the Rights oé t@hild, the Guiding

Principles of Internal Displacement, and the Ger@oaventions.

Education in emergencies is a lifeline for child@md youth imperiled in a
bleak and interminable exile (Martone, 2010). Augefe camp is a young
place; it is overwhelmingly populated by youthisliestimated that as many as
25% of girls and women of reproductive age in aigek camp are pregnant

with poor access to health care and little oppadtyurior education.
2



Opportunities for education can reduce pregnanciesra Controlling
pregnancy rates reduces death due to obstetricaplmations. From this
perspective, education can be lifesaving. More thalf a million girls and
women die each year during pregnancy and childb®@fhthese deaths, 99%

of them occur in developing countries (Ban Ki-Mo@0A07).

Education in emergency settings is also a usefulnfidfor disseminating vital
survival information such as awareness of landmiaesl unexploded
ordinance, tolerance and conflict resolution skidsd even basic rumor
control. In addition, extending a girl's schoolithgs been proven to delay
marriage and childbearing. The expansion of seagnelducation may be the
best single policy for achieving substantial retutd in fertility. Each year of
a girl's schooling results in a 5% to 10% reductiorinfant death. Maternal

education results in fewer and healthier child@alé&n, 2007).

Various challenges confronting the retention ofdstits in education have
been evident in different parts of the globe. Rirdack of economic resources
available to the refugee students and their famihiese a severe challenge to
educational retention for the students. Some stsdeeek full-time jobs to
support themselves and the family members as K2008) found in Canada
where one student indicated:dm always tired. | get home every night past

midnight, after the cinema where | work closed hhave to catch two buses.



| have to get up at 6.00am to be in school for &80l am not getting good
grades$ (student). Sometimes, following a large-scalekbdistribution of
commodities in refugee camp, it is not surprisiodind that the aid recipients

sell or trade such distributions to buy school segp

More than 77 million school-aged children arounel world are not in school.
Even more astounding is an additional 150 millitmidren who have been
forced to drop out of school due to the pressufélser family’s poverty. The

impact is even greater on girls. Plan Internatid@807), reported that there
are actually more girls around the world who dattend school than there
are girls in all of North America and Europe. Threlgem is even more acute

in war-torn countries.

Education continues to be grossly underfunded InUN Humanitarian
Consolidated Appeals Processes (CAP); it is cardiiyt among the least
funded sectors in all relevant CAPs. This contindack of funding for
education in emergencies has resulted to scarcehibga and learning
materials not being even enough to cover evenuhermt low enrolment rates
(Martinez & Lundy, 2012). Official development doso allocate
proportionately higher funding to middle-income oties (49%) than low-
income countries (33%) and even less (18%) to mr#ffected countries. Of
the meager funding for global education initiativdenors tend to apportion

less funding to the countries that need it mosis Bxemplifies one of the



biggest challenges in enabling Education Clustegneigs and partners to

deliver education to the most vulnerable childrgins).

Conventional short-term funding cycles as wellaklof assessment of what
refugees need continue to promote knee-jerk reggobs crisis. Lack of
pursuing a multi-year funding cycles from major dmnhas led to the crisis-
driven ethos that currently permeates the humaaitaculture. Funding for
education is not just a moral issue; it is a matfarational interest and global
peace and security. Dolan (2007) noted that Undes (U.S) allocates 3
percent of its development assistance to educatipr@gramming yet it
(United States) incurs colossal expense on the avarterror. The U.S.
government spent more money on one minute of CriMissile attacks in
1998 in Afghanistan than they had contributed dlerprevious 10 years for
educational development in that country (SingelQ&0 Considering the
colossal expense of the war on terror, the quessiarot how education for
refugees’ girls can be funded but rather how doramd governments of

developed countries can afford not to.

In addition, lack of female teachers poses challetw girls’ retention in
schools. Kirk (2006) reported that there is evigenc show a correlation
between the number of women teachers and girl$llement, especially in

sub-Saharan Africa. In countries where there areeroo less equal numbers



of male and female teachers, there is close toagguatity in student intake. A
female role model can support and encourage girlsutcessfully complete
their studies and maybe even continue studying écolme teachers,

themselves.

Thirdly, in most refugee settings, acceptable stlopportunities are often
very far from the refugees themselves. Rezzoni@lXp found that in a
returnee village in Mauritania one secondary sckeoled young people from
approximately 20 surrounding villages as far aesdilometers. In general, it
is socially acceptable for boys to travel distanoesking location of schools a
greater problem for girls, especially in rural a.e&/orld Health Organization
(2001) reported that women and girls in Afghanistdo walk without male
accompaniment are actually punished. In June 20fe were more than
202,700 refugees from Mali in Mauritania, Burkinasb, and Niger, with
many refugee children not enrolled in formal ediorat programmes.
Although some schools have been built around thgcthey are insufficient,
and government schools in the neighboring villaayesoften more than 10 km
away. Trekking long distances to school would esepthese children to risks
including assault, kidnapping and forced recruittmiato armed groups. The
Education Cluster estimates that 80% of Maliange&uchildren of school age

do not have access to school (Martinez & Lundy,2201

Fourthly, some schools as well as parents do reige sanitary towels yet

active participation of adolescent girls in schdating their monthly periods

6



may depend on availability of sanitary towels faeuand access to clean
toilets separate from those used by boys as wellaawater supply.

Government of Kenya (2006) formulated a policy toswe improved

performance and retention of girls in schools. &sec of lack of sanitation
facilities, girls may choose to stay at home anteso@f them eventually may
give up schooling.

While data are limited, secondary school enrolmanKenya was 52% in

urban refugee-hosting areas, in Dadaab camp, 21¥&akuma camp 19%

(UNHCR, 2009). Despite the low enrolment, retentmingirls in Dadaab

refugee camp’s secondary schools has been a oyalles reflected in the

Table 1.1 below.



Table 1.1

Enrolment of students in Dadaab refugee camp’s seedary schools, 2009

to 2012

Year 2009 2010 2011 2012

Form Boys Girls Boys Girls Boys Girls Boys Girls

Form1l 588 263 564 114 456 113 939 332
Form2 735 213 546 229 509 115 456 136
Form3 329 85 673 212 535 210 528 99
Form4 290 70 303 72 640 152 523 192
Total 1942 2086 2140 3205

Source:Windle Trust Kenya (WTK), 2012

From the table 1.1, in 2009, 588 boys were enrotidébrm 1 and 523 (89 %)
of them were in Form 4 in 2012 while out of the 2/3s who were in Form 1
in 2009,0nly 192 (73 %) were in Form 4 in 2012. fEheas thus a failure to

retain 27% of this cohort of girls.

As most countries in the world are committed toi@oément of Education for
All (EFA) goals by 2015, there is no allowancedsd even a single girl from
secondary education system. Since it is a fact ttihee is need for access,
retention, participation and completion of secogydeducation by all girls,

even in protracted emergencies; this study ainisvatstigating school- based

8



factors influencing girls’ retention in Dadaab rgée camp. Lower retention
of girls than boys may result into deplorable gendisparity in secondary
education if the few girls who have managed to ifjuab join secondary

schools experience a further decline in the coafskeir education.

1.2. Statement of the problem

High retention of girls in refugee secondary schdws been eluded. Tracking
2009 cohort for a period of four years up to 20th2, gross retention rate of
girls in Dadaab refugee camp’s secondary schoots M&6 lower compared
to that of boys (see table 1.1 above). There wdmsgher declining trend
among the girls than boys as this cohort tranditech Form 1 to Form 4.
Challenges to retention of girls at secondary skshooay be attributed to

many school-based factors.

Failure to retain girls in secondary schools carcbesidered as a waste of
potential human resources and money already spenth@m in primary
education and time lost in sending them to schodihe first place. These girls
may turn up in adult literacy classes later. Thegyralso become a breed of
illiterate women in the camp who are less prodecteonomically, socially
and politically in the host country in case of gr&ion or in home country
after repatriation or resettlement (INEE, 2010)usththe need to conduct
research to establish school-based factors inflagngirls’ retention in

Dadaab refugee camp.



1.3. Purpose of the study
The purpose of this study was to investigate schaskd factors influencing

girls’ retention in secondary schools in Dadaalbiget camp.

1.4. Objectives of the study

The specific objectives of the study were:

i) To determine the extent to which cost of secondadycation
contributes to girls’ retention in secondary sckool Dadaab refugee
camp.

i) To examine how sanitation facilities influence gjirlretention in
secondary schools in Dadaab refugee camp.

iii) To establish how female teachers affect girls’méte in secondary
schools in Dadaab refugee camp.

iv) To assess the extent to which distance from honsehool influences
girls’ retention in secondary schools in Dadaalbiget camp.

1.5. Research questions of the study

From the above objectives, the following reseambstjons were formulated:

i) To what extent does the cost of secondary educatonribute to
girls’ retention in secondary schools in Dadaabigete camp?
i) How do sanitation facilities influence girls’ retem in secondary

schools in Dadaab refugee camp?

10



i) How do female teachers affect girls’ retention @z@ndary schools in
Dadaab refugee camp?
iv) To what extent does distance from home to schadtlence girls’

retention in secondary schools in Dadaab refugem®ea

1.6. Significance of the study

The findings of this study may be useful to the UDRIS implementing
partners such as Windle Trust Kenya (WTK) in dep#lg an effective
retention rate framework for girls in secondaryaah to achieve higher girls’
retention rate and to the principals in makingrtisehools to be girl- friendly.
Parents of such schools may consider supplemettimgchools’ efforts to
retain girls. Donors such as UNHCR, UNICEF and UNESmay use the
findings of this study to formulate and financeipiels which provide for high
retention of girls so that all girls who enroll Form 1 are able to complete
their secondary education. NGOs may use the fimdofghis study to mount
programmes specifically to improve girls’ retentionsecondary schools in

the camp. Findings of this study may stimulateHertresearch in the field of

education in emergencies.

1.7. Limitations of the study

Data was collected from students who were in schadio may have limited
knowledge of what actually led their schoolmateketwe school thus using of
triangulation. Triangulation was done by askinmikar questions to different
respondents in order to obtain dependable responBasa collection was a

11



life risking action due to high insecurity that pdsa challenge to movements

within the camp.

1.8. Delimitations of the study

The study was delimited only to secondary schoossde Dadaab refugee
camp that had been in existence for at least fearsywhich was seen by the
researcher as a period long enough to assesstémtioa of a cohort of girls
enrolled in secondary schools as per the Kenyansecy education cycle.
The study was also delimited to school-based factorgirls’ retention in
secondary schools and not community-based, sootelesnic factors and
students’ competencies that may be a challeng#l$d rgtention in secondary

schools.

1.9. Assumptions of the study

This study was premised on a number of assumptidrese included:

I.  The respondents distinguished school-based faétons household,
cultural or psychological factors that may be arstable to girls’
retention in secondary schools in the camp.

ii. The respondents gave information that adequatelyresented
secondary schools in the camp.

iii. The secondary education programme in the camp wabkave a

perpetual life into the future.

12



1.10. Definition of significant terms

Accessrefers to the ability of an individual student tavie admission into the
school system or to be enrolled.

Cohort refers to a group of students who enroll in thet fjrade of secondary
school cycle at the same time and share similarackexistics in terms of age,
entry behavior and level of academic achievement.

Education in emergenciesefers to quality learning opportunities for alleag
in crises aimed to provide physical, psychosoama eognitive protection that
can sustain and save lives.

Gender equality refers to women and men having same conditions for
realizing their full human rights and for contrimg to, and benefiting from,
economic, social, cultural and political developmen

Gender equityrefers to the process of being fair to both menwaadhen.
Equity is the means equality is the result.

Home for the purpose of this study, home refers to kdowithin the camp
where the refugees reside in or places where stsitiee when not in school.
Participation refers totaking active part in secondary schools activisash
as reading, writing, discussing, writing examinai@r tours by girls.
Refugeerefers tasomeone who is in Kenya and accepted in the coinyttire
government of Kenya (GoK) according to provisioristtte 1951 Refugee
Convention.

Retentionrefers to the ability of a student to remain inaahafter enrollment

until the completion of that level to which he bieshas been enrolled.

13



School-based factorsin this studyrefer to cost of secondary education,
sanitation facilities, female teachers and distancgchool that may influence

the retention of girls in those schools.

1.11. Organization of the study

This study comprises of five chapters. The firsaptler consists of the
background of the study, statement of the problporpose of the study,
objectives of the study, research questions ofstey, significance of the
study, limitations and delimitations of the studygsic assumptions of the
study and definition of significant terms as usadthe study. The second
chapter reviews the literature related to the sty ends with the perceived

conceptual framework of the study.

Chapter three concerns itself with research metloggoand describes the
methodology used in the study which is divided intrious components
namely research design, target population, sampgkehnique and sample
size, research instruments, validity of the inseuats, reliability of the

instruments, data collection procedures and datbysis techniques.

Chapter four presents data analysis, researchnfisdand discussion of the
findings. Chapter five comprises of summary of finelings, conclusion and
recommendations. It also suggests possible areascdoducting further

research.

14



CHAPTER TWO

LITERATURE REVIEW

2.1. Introduction

This section covered the following areas of dismussinfluence of cost of
education, sanitation facilities, female teachemsl @istance to school on
retention of learners in education. In order torapate the work of other
scholars, the researcher used the results of stumievarious scholars to
conduct the literature review and ended with thecgged conceptual

framework of this study.

2.2. Influence of cost of education on retention dfirls

Education as a public good requires investment fx@mous stakeholders.
Access to post-primary education is a priority fefugees at present. Post-
primary opportunities are also central to the EFdalg, especially Goal 3:
“Ensuring that the learning needs of all young pecmnd adults are met
through equitable access to appropriate learnimgliégskills programs.”By
the end of 1980s, there was a transformation aidomithin UNHCR away
from individual refugee children scholarships awevards basic education
systems for all refugees under the funding ancctoe of UNHCR (UNHCR,

2007).

The EFA Global Monitoring Report of 2011 arguest tbacondary school is

the “cornerstone of education for youth” and thetrrhal education is the
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most effective base for developing learning anel sikills” (UNESCO, 2011).
Post-primary refugee education is part of thegiterm vision, and a
component of immediate, reportable targets in kbth 2007-2009 and the
2010-2012 Education Strategies which are beingariad by the allocation
of funds, up from 20% of the education budget iA@@ 29% of the budget
in 2012 ( UNHCR, 2007, 2009 ). While encouragingly the rise, these
educational resources remain inadequate giventhigatrationales for post-

primary investment are overwhelming.

The commonly held perception among some staff atHOR and
predominantly in the field is that “we work on pany education.” There is
great skepticism about investments in post-primedycation when primary
education is not universal (Dryden-Peterson, 20hl)s, it remains difficult
to secure funding for post primary refugee educati@/ithout continued
investment in secondary education, the cadresgif uality future teachers
(especially female teachers) for both primary aedosdary education are
limited, which pose a challenge to post-conflictcamstruction (Buckland,

2005; Shriberg, 2007).

Access to education for refugees is related taeate financial resources.
Various sources of data on primary school enrolmatibs and available
resources for instance, tend to render a pictur¢ghefconnection between
financial resources and refugees’ access to educalihere is a medium-

strength, positive correlation between Gross EneolmRatio (GER) and
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percent of educational needs funded; when fundegfs are met there is a
greater likelihood that GER will be higher. To aelkk the issue of lack of
financial resources for refugee education, UNHCR pioted a strategy of
identifying priority countries in order to targevalable resources toward
meaningful impact. Among several priority countriggere this targeting of
limited educational resources is employed, there leen a marked positive

percentage change in primary GER (UNHCR, 2008, 2009

Lack of economic resources to the refugee studamdstheir families pose a
severe challenge to the students’ retention in @shdenya Institute for
Public Policy Research Analysis (2006) noted that high cost of teaching,
learning materials, extra expenses, capital dewedopal project costs and
other levies contribute to overall cost burdenesfadary education in Kenya.
Teachers may also recover their salaries by pressstudents to provide
money. UNHCR Malaysia drew ofNEE Minimum Standard$o devise a
scheme to pay refugee teachers in community schioolKuala Lumpur

(Kaun, 2011).

Many children are forced to drop out of school immsonset emergencies to
support their families by doing household work ercame-generating
activities (Martinez & Lundy, 2012). Some refugemsen trade food they
receive from World Food Programme (WFP), even thoigsn’t enough, in

order to afford schooling (Women’s Commission foefiRyjee Women and
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Children, 2007). Some students seek full-time jlmbsupport themselves and

the family members (Kanu, 2008).

Refugee education can be prohibitively expensivdemms of both direct
school levies and opportunity costs such as the @dshousehold labour,
especially for girls. Creative strategies to proengirls’ education, such as
ensuring that the timing of the school day fitshagfirls’ domestic chores are
thus worthy exploring to enable more girls accehscation. Prohibitive cost
of secondary education compounded with the fact twy girls who

complete primary school and pass the examination acess secondary
education; places girls at a particular disadvanté&g a matter of comparison,
in camp settings in Eastern and Horn of Africa,yofile girls enroll in

secondary school level for every ten boys (UNHCHR,®.

In Uganda’s Kyangwali refugee settlement, the extéithis barrier of cost of
education was evident in the practice of secondaugients from Democratic
Republic of Congo (DRC) returning to primary schawolorder to sit for

Primary School Leaving Examinations (PLE) that vadoallow them to qualify

for free universal secondary education (Wettst2d1,1). Among the many
millions of refugee children and adolescents invloeld, over one-third is out
of school with no hopes of ever seeing the inside dassroom (Dolan, 2007)
while that notwithstanding, there is great skeptitiabout investments in
post-primary education when primary enrolment i$ aoiversal and post-

primary opportunities are more expensive and difficto co-ordinate
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(UNHCR, 2011).Yet for refugee children, both boysl girls, only six percent

are enrolled in secondary schools (Editorial, NeswkyTimes, June 25, 2005).

2.3. Influence of sanitation facilities on retentia of girls

Menstruation is a normal, natural process that igctuall healthy adolescent
girls and adult women whom have not reached mersgpdn the life time of
woman, she has to manage 3,000 days of menstruaBols begin to
menstruate normally between eight and twelve ydalshar & Ahmed,
2006).Yet there are still many issues regarding pinactical needs and
strategic interests of girls which are absent fthendiscussions of educational
policymakers. Menstrual hygiene and managemenhésad them. These are
attitudes rooted in a culture of silence, taboak ratigion, which define issues

on sanitation as “no-go areas of discussion”.

An example of real life situation is given by Nat&arAhmed (2006) drawn

from Bangladesh that:
An eleven year old girl used rags to manage hersimead blood. A
harmful insect settled on her rag as it was dryorgeuse. She put on
the rag without noticing the insect. The inseceesd her body causing
serious stomach pains to her. She died after a wlé& hospitalized.
(p.2)

Sanitation issues can't be regarded as “no-go arediscussion” any more

if lives are to be saved and sustained.
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The knowledge and life skills required to maintairnealthy life are usually
learnt from families, neighbors and school. Howe\atolescent girls learn
little or nothing regarding menstrual managemeninfhome. The school can
provide an alternative for children to learn mamaget of menstrual hygiene
(Nahar & Ahmed, 2006). The Dakar recommendatiorolg@l Wash Forum
December 2004 held in Dakar) recognized that “mafi@nd sectoral policies
and budgets must prioritize School Sanitation Hygi&ducation in terms of
the need of hardware and software”. Across the ldpireg world, the lack of
appropriate and adequate sanitation facilities gmewirls from attending

school, particularly when they are menstruating.

There is evidence to show that girls’ attendanceeiases once hygiene, water
and sanitation facilities are available. Women gints need to change their
sanitary napkins three or four times a day durimg pperiod of menstruation
especially in the first three days. Back to Bangkdd there are around 17,000
secondary schools in the country. In most of theed®ols, there is a serious
lack of adequate functioning water and sanitatianilities. Under these
circumstances, menstrual management by girls duhieg periods becomes
extremely difficult. In such cases girls, espegialluring their menstrual
periods, make their own (often unhygienic) arrangei® or simply skip

school (Nahar & Ahmed, 2006).

Kenya Education Sector Support Programme docurseapblicy framework

developed to ensure that girls attain quality etianaat all levels (GoK,
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2006). It supports all attempts made to promotéopmiance and retention of
girls. Sanitation facilities are of particular inmpance to adolescent girls and
mostly those who are menstruating, and those whosee participation in

school during their monthly periods may depend ocess to clean toilets

separate from those used by boys and a water supply

Some schools as well as parents do not providéasgiowels so girls choose
to stay at home to avoid soiling their skirts atalysn unhygienic conditions
during menstruation periods. In other schools,gh&emno water in girls’ toilets
and even such toilets have no shutters so boysamithys try to peep at girls
while inside the toilets. This breeds a cultursleime and embarrassment that

can eventually force girls to drop out of school.

INEE (2010) recommends minimum standards to beradhe in provision of
sanitation facilities. To prevent sexual harassnaent abuse to girls, separate
toilets for boys and girls should be located inesafonvenient and easily
accessible places. The sanitation facilities shdaddaccessible for persons
with disabilities and should maintain privacy, dignand safety. Sphere
guidelines which now acknowledge the minimum stadslacall for one toilet
for every 30 girls and one toilet for every 60 holfsprovision of separate
toilets is not initially possible, arrangements ds made to avoid girls and

boys from using the toilets at the same time.
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2.4. Importance of female teachers on girls’ educen

Currently, the first UNHCR indicator of quality feefugee education is the
number of teachers per student. Teachers matteg than any other single
factor for quality of learning in schools (Reimef2)06). These teachers
determine the effectiveness of refugee educatiaor Rjuality education
reduces demand and thus enrolment and persistéhne(op & Kirk, 2008).
Investment in the supply of quality teachers igdfme critical to achieving
the goals of access and quality outlined in the WRHEducation Strategy

(UNHCR, 20009).

The recruitment of women teachers is an issuehthatbecome increasingly
important to Ministries of Education (MoE), Non-Gawmental
Organizations (NGOs) and other agencies supportiaducational
developments. The need to increase girls’ enrolnsean important reason for
giving greater policy and programming attentionwtomen teachers, but it
should not be the only reason. The need to proyigdity education in a safe
and secure environment should also inform this cgoliormulation and
programming. Education can provide protection, dmity when schools are
physically safe, psychologically and emotionallyalwg, and cognitively
transformative (Nicolai & Triplehorn, 2003).Protexct is related to access,
attendance, participation, retention and completibeducation. Learners will
choose not to attend school or will drop out ifytlexperience or perceive a
lack of safety and security on any or all of thdkeee dimensions of

protection.
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UNHCR uses four standards to measure the proteetivéonment of schools
namely the percentage of students with specifidsedtending Grades 1-6;
the number of female teachers as a percentagd waahers; the number of
refugee teachers as a percentage of all teachetgha presence of a School
Management Committee (SMC). The presence of fertgdehers therefore
can play a role in creating a secure environmengids (Dryden-Peterson,

2011).

One of the most compelling arguments for incregsie number of women
teachers in schools relates to the positive imgaait doing so has on girls’
education. Kirk (2006) reported that there is emnmeto show a correlation
between the number of women teachers and girl$llement, especially in

sub-Saharan Africa. In countries where there areero less equal numbers
of male and female primary teachers, there is doggnder parity in student
intake. In contrast, countries where female teachenstitute only 20 per cent

of all teachers, there are far more boys than gintering school.

In some conservative communities, parents willallmw their daughters to be
taught by a male teacher. This is the case in samas of Afghanistan,

Pakistan and Bangladesh. Even where the presenowlef teachers is not
necessarily a barrier to girls’ enrollment, paremtsy prefer women teachers
to men. The placement of a female teacher, thexetan have an immediate

impact on access to education by the girls (KifQ&.
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The presence of women teachers in schools canimlgact positively on
girls’ retention in school and on their achievemextfemale role model can
support and encourage girls to successfully coragletir studies and maybe
even continue studying to become teachers, theeseBhe can also be there
to listen to any problems and provide guidance wheressary. The presence
of one or more female teachers may also ensuregtion for girls in the
minority from unwanted attention from boys or medachers, and even from
sexual abuse and exploitation. Presence of femadehers is of great
importance as the Education Strategy (UNHCR, 20@@ates that schools
can be spaces of bullying, racial, ethnic, lingajstnd gender discrimination

as well as sexual exploitation and corporal punestim

Kirk (2006) noted that women teachers provide nad different role models
for girls especially among rural and conservativemmunities. They
demonstrate possibilities for women to be activeside the home and to be
agents in community development. They play key srdle educating and
socializing children beyond gender stereotypes, sm@re crucial agents of

change and transformation in the society.

In addition, according to Kirk (2006), female teach may act as advocates
for girls, representing their perspectives and sgeadd promoting more girl-
friendly learning environment. Women teachers mayable to advocate for
better toilet and washing facilities for the girlfhese sanitation facilities are

of particular importance to adolescent girls whe arenstruating, and whose
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active participation in school during their montlpgriods may depend on
access to clean toilets separate from those usédys/and a water supply. In
addition, women teachers have an important rolenoviding girls with

accurate information about menstruation, pubegy,and reproductive health

education and about their own bodies and on hdaudio after them.

Despite the above advanced argument for the impoetaf female teachers
on girls’ education, there are often few femalechess in schools. There is
little systematic research on the specific reasanparticular contexts, but
there are various different reasons to explain tmmbers of female teachers
in schools. There may simply be no educated worodmetome teachers. If
there are few girls attending school and completivayr education, then there
will be few women adequately qualified to beconecteers. A case in point is
drawn from Cambodia. A policy to raise the entrguieements for teachers
from 10 to 12 years of basic education resulteda@ry low recruitment of

women teachers from rural areas, where there areifi@er secondary schools

(Geeves & Bredenberg, 2005).

Where a pool of women with appropriate qualificaado become teachers
does exist, there are other barriers and disconrages. These include the
belief that it is men who should teach and run st)cas well as women’s
family and household workloads. Husbands and famgmbers may also not
feel comfortable with women teaching in schools dated by men. With

reference to a study from Nepal, traditional beliabout women’s exclusion
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during menstruation and pregnancy also impact nedgat on their

opportunities to become teachers (Bista, 2005).

In addition, lack of commensurate compensationeaiclhers result to low
retention of teachers in schools. According to UNRH& CARE (2009), there
were 870 teachers in Dadaab refugee camp in Keaty8Mbteachers left the
education sector every month. This was due torfgsliof frustration at not
being paid a salary commensurate with their expedgend with prospects of
finding a better-paying job in another sector oless demanding job with
similar pay. In some refugee situations, teacheesuaderpaid, not paid on
time, or not paid at alFAmong the most vexing and widespread operational
challenges in field co-ordination for education thg emergencies is devising
an appropriate and affordable payment structure feachers” Sommers,

2004, P.74); this challenge continues well afteremergency phase.

2.5. Influence of distance to school on retentiorf cefugees in education

Rezzonico (2011) pointed out that acceptable sewgnsichool options are
limited in many refugee settings case in point ereturnee village in
Mauritania where one secondary school served yopegple from

approximately 20 surrounding villages as far asesekilometers, with few
opportunities for boarding closer to the schoobximity of school to home of
students is a factor that can influence their pigdtion, retention and
achievement in school programmes. With few schants comparatively long
distances, that a child must travel to and fronostls no small consideration
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in some refugee settings without roads and motdrizeansportation.
Weariness from long journeys to and from school poumded more often on
an empty stomach make school going an unpleasatiheofor poor refugee

children hence may lead to dropping out of the ethgstem.

Girls and women teachers are at particular disadganwhen the available
secondary opportunities are far away from their &®mlt is socially

acceptable for boys to travel distances, makingtlon of schools a greater
problem for girls. To the female teachers, tramglliong distances alone is
often culturally unacceptable and unsafe for wonaem travelling by public

transport is both difficult and costly. Women teaxsh may be teased and
harassed by men en route or in the villages whesg teach. This challenge
may result to there being few female teachers hosls and consequently

impacting negatively on girls’ education.

INEE (2010) suggests that, the maximum distancevdst learners and their
learning sites should be determined by the locaimanity and according to
the national standards bearing in mind securityetgaand accessibility
concerns. In refugee camp of Chad, of particulanceon to Darfurian

refugees were the lack of opportunities to purseoisdary education that
would lead to recognized diploma. To address theason of those refugees
in refugee camp in Chad, the Refugee Educationt TREST), negotiated with

University of Khartoum in 2006 to allow young peejnh the camp to pursue a
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formally recognized secondary schools course bytadie learning

(Mauoubila, Matabaro & Servas,2011).

Secondary education is so critical and refugeesipze it, these challenges
notwithstanding. Chaffin (2010) and Robinson (20fa&inted that secondary
school opportunities acts as motivation to enrnlland complete primary
school. Without the possibility to pursue educati@yond the primary level,
many families and children, decide that the investirof family resources in
primary education is not justified. Recognitionsofch prior acquired primary

education is key if refugees are to access secgmrdiaication.

Psacharopoulos & Patrinos (2002) observed thatishatll economic returns
to secondary education are large; in sub-Saharanalfat 25 percent, and in
Asia, at 16 percent. In addition, secondary edanataffords greater
opportunities for civic participation and qualitylde and, in these ways; it is
protective both for individuals and for societiédeP, 2011; INEE Working

Group on Education and Fragility, n.d.). Driventhg motive to realize these
benefits, refugees strive to acquire themselvesngizry education.

2.6. Summary of the literature review

Secondary education is a priority for refugeesatgresent. Meeting the costs
of post-primary education (secondary educationghallenging to both the
donors and households. Some students cover longndes to access

secondary schools with no boarding opportunitiesr iee schools. In some
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conservative communities, parents would not be oaowble with their
daughters being taught by male teachers. Activeicgzation of girls in
schooling may depend on availability of separatetaton facilities as well as
a water supply, appropriate and adequate sanitaxgl$ especially when

menstruating.

The focus of UNHCR has been on primary educatidre literature review
unveiled how cost of education, sanitation fa@sti female teachers and
distance to school pose a challenge to girls’ sthg in refugee settings as
drawn from case studies from Mali, Kyangwali refagcamp in Uganda just
to mention but a few of the many cases coveredha literature review.
Retention of boys is higher than that of girls imshof the urban-refugee
hosting areas and in the camp. Furthermore, attehths been more on having
more refugees accessing education while their tietemas been forgotten.
Very little research has been carried out to ingast the influence of school-
based factors on retention of refugee girls in sdaoy education in Dadaab
refugee camp in Kenya. This study aimed to fillsttknowledge gap by
investigating how these school-based factors infted girls’ retention in

Dadaab refugee camp’s secondary schools.

2.7. Theoretical framework of the study

This study adopted the classic ecological modelcbild development

advocated by (Bronfenbrenner, 1979).The model bas key developmental
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contexts; Microsystems, mesosystems, exosystemsnauwiosystems. The
microsystem, involves the interactions betweenititividual child and the
immediate setting. The mesosystem concerns theaatten of two or more
settings of relevance to the developing child. €kesystem includes societal
structures, both formal and informal. The macramyseéncompasses the larger
cultural context including beliefs, customs and thistorical and political
aspects of the social ecology. The child’s ecolofyevelopment (that is,
schools which are in the mesosystem) should befrggridly to ensure that
girls’ are retained up to completion. A school thadvides sanitation facilities
of good quality; extends financial aid to needylsgaind is located near the
services-consumers (girls) as well as staffed witbquate number of female
teachers is likely to retain more girls hence imng their resilience to learn

even in times of emergencies.

Betancourt and Khan (2008) applied this theory xangne resilience of
children affected by armed conflict and found thtlaére were distinct but
interconnected protective factors that foster fgmiesilience namely
individual, family and community protective factoids this study, a social
ecological framework was used to provide a ceffitemhework to give a broad
perspective on school-based factors influencingrsaéary girls’ retention in
Dadaab refugee camp. The schools were found toobeindted by male
teachers. Most schools lacked adequate sanitamlities. The burden borne

by girls was overwhelming in meeting the cost ddittsecondary education.
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Long distances and sexual harassment of girls ete nwere found prevalent
in Dadaab refugee camp. Amidst the aforesaid aingdle, only the brave girls
and with enough resilience could remain determiteedttend school while
those who lacked resilience opted to drop out dfost hence lowering

retention of girls in the schools.
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2.8. Conceptual framework

Figure 2.1: Conceptual framework showing school-ba&xl factors

influencing girls’ retention
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A 4
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Conceptual framework represents the relationshipvd®n independent and
dependent variables. The dependent variable indtudy was retention of
girls while independent variables were cost of @tioa, sanitation facilities,

female teachers and sanitation facilities as aistl in Figure 2.1 above.

The Cost of education, sanitation facilities, feengachers and distance to
school influenced the retention of girls in schodl®iey were interrelated
factors that determined a girl-friendly school eamiment where retention of

girls could be either enhanced or lowered.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1. Introduction

This section outlines the research design, targptifation, sample size and
sample techniques, research instruments, instr@amealidity, instruments
reliability, data collection procedures and datalgsis techniques of this

study.

3.2. Research design

This study used descriptive survey design. Deseamurvey method is used
when a researcher intends to describe a situatioa oondition as it is
(Kothari,2004).The rationale for the selection @scriptive design for the
study was to determine how various school-basemamfluenced retention

of girls leading to either high or low retentiorias.

3.3. Target population

According to Borg and Gall (1993), population refép all the members of a
real or hypothetical set of people, events or dbjéz which an investigator
wishes to generalize the results of the researaysiThe target population of
this study consisted of 1, 219 Form 3 and Formudesits, six principals and
141 teachers distributed in the six secondary dshesohools which had been
in existence for at least the previous four yearsDadaab refugee camp
(Windle Trust Kenya, 2012).
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3.4. Sample size and sampling techniques

A sample refers to a subject of a population (Mulgeri999). The main study
had a sample of five secondary schools and onendacp school for

instrument piloting purposes. While all the priraip of the schools under
study participated, the teachers and students wleveen by simple random
sampling. Stratified sampling was used to categaeachers into female and
male teachers as well as to classify students tima respective levels of

study, that is, Form 3 and Form 4 students.

According to Kombo and Tromp (2005), in purposiaegpling, the researcher
purposively targets a group of people believed d¢orddiable on the study.
Form 3 and Form 4 students were purposively saldmteause they were the
ones who had stayed longest in the school and \wezsumed to have
valuable information about the factors influencthg retention of girls in the
camp. With reference to (Mugenda, 1999) a sampte sf 10-30% is

appropriate for a descriptive study. Table 3.1 sanres the sample size.

Table 3.1

Sample frame

Category of respondents Target population Sample size
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Principals 6 5

Teachers 141 20
Students 1219 122
Total 1366 147

A total of 122 students (10% of 1219 students) veem@pled through simple
random sampling by ballot method to participatéhi@ main study. Similarly,

two female teachers were sampled through simpleéoransampling by ballot

method from the total number of female teacherthénschool and the same
technique was used to pick two male teachers flmmdtal number of male
teachers in the school. The Table 3.1 above sumasathe sample size for
the main study. Therefore, the sample size of theretudy constituted 147

respondents.

3.5. Research instruments

Data was collected using three sets of questioesdinough unstructured
observation schedules and unstructured intervieer® wsed to complement
the questionnaires. Both open ended and closeddemgestions were used.
The questionnaires, one for principals, anothertéachers and the third for
students had five sections. Section A gathered deapbic information of the
respondents while the other sections collected delted to the research
objectives of the study. The researcher used aqumestires for this study

because it is the most suitable research instrufoentiescriptive research
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design (Kombo & Tromp, 2005).The study also empibyanstructured
interviews among the principals and class teactuesgek clarification on the
data obtained from the questionnaires. Unstructurgerview is an oral

guestionnaire that gives immediate feedback aadnsinistered face to face.

3.5.1. Validity of instruments

Validity concerns itself with establishing whetht@e research instrument is
measuring what it is supposed to measure (Orod)@8)2 To enhance content
validity, the research instruments were appraisethe supervisors and their

feedback included in the questionnaires.

3.5.2. Reliability of instruments

Instrument reliability refers to the level of imt@t consistency, or the stability
of the measuring device. Scientific researcherf siscBorg and Gall (1993)
recommended test and re-test method to measuabitiéy of an instrument.

The pilot study involved one principal, four teach@nd 24 students. The
same questionnaire was administered twice at amvilt of one week on a
similar population to the target population to cocida pilot study. The scores
of each of the two tests were computed and theswawes correlated using
Pearson’s Product Moment Correlation Coefficierite Principals’, teachers’

and students’ questionnaires vyielded reliabilityluea of 0.8936(0.9),

0.9137(0.9) and 0.8871(0.9) respectively. The béltst values obtained were
significant hence, the instruments were considesdidble. The Pearson’s
Product Moment Correlation Coefficient formula igemn as;

36



__Slx-D6-)

Noxoy

Where}) ' is the symbol of summation
X is the scores of the first test
y is the scores of the second test
X is the mean of x
y is the mean of y
N is the number of pairs of x and y
X is the standard deviation of x
Q is the standard deviation of y

A value of r above 0.8 was used to judge the insént as reliable.

3.6. Data Collection Procedures

A research permit to conduct the study was sougim the National Council
for Science and Technology in Nairobi, Kenya. Tésearcher then visited the
participating schools to get permission from thia@pals for data collection.
The questionnaires were filled in by the resporslesutd the researcher

collected them on the same day.
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3.7. Data Analysis Techniques

The study generated both qualitative and quantéatiata. Quantitative data
was coded then captured in computer using SPS3ed alar charts and pie
charts were used to present the data. Qualitatite was first coded entailing
the identification of categories and themes and tieinement. Thus, themes
drawn from the objectives of this study were catega using content
analysis technique to analyze the qualitative dgtthered in each

guestionnaire.

CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSIONS
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4.1. Introduction

This chapter presents findings of the study. Thesgmtation starts with data
on questionnaires’ return rate followed by demobrapinformation of
respondents. The data collected has been analygzedea the research
objectives and research questions under the fatipwub-headings; findings
of influence of cost of secondary education, sé#bpitafacilities, female
teachers and distance from home to school on reteat girls in schools.

4.2. Questionnaires’ return rate by respondents

As per the sample frame, 147 respondents were ®geb principals, 20
teachers and 122 students. The table 4.1 belovemqeshe questionnaires’
return rate by the actual respondents in the study.

Table 4.1

Questionnaires’ return rate by the respondents

Category of respondents  Expected wal Percent
Principals 5 5 100.0
Teachers 20 20 100.0
Students 122 119 98.0
Total 147 144 98.0

Both the principals and teachers had a questiommeiurn rate of 100% while
the return rate for students was 98%. The averagstgnnaire return rate of
this study was 98% which was considered a reliabpresentation of the
target population.

4.3. Demographic information of respondents
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The study sought for demographic information ofmgpipals, teachers and
students which was analyzed and presented in fotabtes.

The gender of the principals involved in the stiglgs shown in the table 4.2
below.

Table 4.2

Gender of the principals

Gender Frequency Percent
Male 4 80.0
Female 1 20.0
Total 5 100.0

From the table above, it can be noted that the nityjof the principals,

4(80%) were males. It was found that there waseatatk of female role
models in positions of school principals’ which miagve negative effect on
retention of girls. The study sought data on the af the principals. Table

4.3 presents the age in years of the principals partcipated in the study.

Table 4.3

Age in years of the principals
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Age in years Frequency Percent

25-30 1 20.0
31-40 4 80.0
Total 5 100.0

Out of the five principals interviewed, the majgritt (80%) were between 31
and 40 years old thus they were mature in age techeol administrators.
Data on the professional training in teaching cacé¢he principals was also
collected and presented in the table 4.4 below.

Table 4.4

Professional training of principals

Professional training in teaching Frequency Percent
PGDE 1 20.0
B.ED 4 80.0
Total 5 100.0

The survey revealed that, the majority of the ppals, 4 (80%) had a
bachelor's degree in education. Regular capacitidipg seminars for
principals in the camp should be provided to eqtipm with modern
management techniques since poor administrativeesstgould partly be
responsible for reduced retention of refugee giflgther analysis on the data

collected showed that four of the principals hadves in their current
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positions for less than two years with only onetleédm reporting to have
served for a period between 6 to 10 years as aipah This indicated

possibility of massive and frequent changes of sclhprincipal- position

holders that could negatively affect the retentmnrefugee girls in the
schools.

The study also involved 20 teachers. Table 4.5emtssthe gender of the
teachers who participated in the study.

Table 4.5

Gender of the teachers

Gender Frequency Percent
Male 10 50.0
Female 10 50.0
Total 20 100.0

Of the 20 teachers interviewed, one half of th&Mm50%) teachers, were
male teachers. Further analysis based on gendiedampled teachers and
teaching of sciences revealed that only 1(5%) medacher taught

Mathematics, 2(10%) male teachers taught both Madies and Sciences,
3(15%) male teachers and 2(10%) female teacheghtasciences. It was

noted that there were 95 male teachers and 21 deteathers in all the 5
schools with 2(10%) female refugee teachers. Theysestablished the age

of the teachers sampled and their ages are preserttee table 4.6 below.
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Table 4.6

Age in years of the teachers

Age in years Frequency Percent
20-30years 17 85.0
31-40 years 1 5.0
Above 50 years 2 10.0
Total 20 100.0

Of the 20 teachers involved in the study, the nigj017(85%) aged between
20 to 30 years thus were youth and possibly freadugates. The study sought
data on the professional training of teachers i@ thaching career. The
findings are tabulated in table 4.7 below.

Table 4.7

Professional qualifications of the teachers

Professional training in teaching Frequency Percent
P1 2 10.0
B.ED 14 70.0
M.ED 1 5.0
Not trained as a teacher 3 15.0
Total 20 100.0

The majority of the teachers sampled, 17(70%) teta;tpossessed bachelor’s
degree in education. Training and experience atheas may influence the
quality of educational services delivered thusdife the retention of girls in

schools. The study established that out of thee2@hers, 18(90%) of them
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had teaching experience of less than 5 years g% ) had taught for more
than 5 years.

The gender of the students interviewed is showthertable 4.8 below.

Table 4.8

Gender of the students

Gender Frequency Percent
Male 60 50.4
Female 59 49.6
Total 119 100.0

There were 60(50%) boys and 59(50%) girls who piadied in this study.
They were from upper secondary school classeshargdthey were presumed
to have deep understanding of the items under tindysThe ages of the

students were established and results presentbd table 4.9 below.

Table 4.9

Age in years of the students

Age in years Frequency Percent
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12-18 years 30 25.2

19-25 years 86 72.3
Above 25 years 3 2.5
Total 119 100.0

Analysis of the age of the students revealed that rhajority, 86(72.3%)
students were between the ages 19 to 25 yearstilithg established that there
were 2,056 boys and 689 girls enrolled in the Saepled secondary schools.
The study also sought to establish from the stiddrthey knew girls who
had dropped out of their secondary school beforepbteting form 4. Of the
119 students interviewed, 66 (55%) of them knewuath girls. “They (qgirls)
say that going to school in this harsh environmiennot interesting and
subjects learnt in secondary are not welcoming” gineexplained why the
girls had dropped before completing form 4. Thidicated that curriculum
and environmental related factors also led to &uriced retention of refugee

girls in schools in this camp.

4.4. Influence of cost of secondary education ontemtion of girls

A student’s cost of education is made up of botledbicosts such as tuition

and fees and indirect costs such as living expehseks and supplies.

Respondents gave their views on questions aimamstering the question,
“To what extent does the cost of secondary educatmntributes to girls’
retention in secondary schools in Dadaab refugeep@a Their responses
were analyzed in frequencies and percentages asérmied in tables and a bar
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chart. The study sought from the principals whethRHCR provided for all
the costs of secondary education for girls. Tahl below presents the
views of the principals on this item.

Table 4.10

UNHCR provision towards costs of secondary educatio

Funding Frequency Percent
Fully funded 2 40.0
Not Fully funded 3 60.0
Total 5 100.0

Of the 5 principals interviewed, 3(60%) viewed thiMHCR did not provide
for all costs of education for girls. This was ihiited to the UNHCR
educational budget of which its major priority sually on primary education.
Examples given by the principals of educationaldsethat UNHCR did not
provide for included school uniforms, exercise mokdditional reference
books, pens, employment of enough teachers, axtrart classes for girls and
non-provision of lunch to girls. Failure to finantully educational needs left
girls with burdens to bear which may force somdsgio drop out as one
principal stated, “due to the costs of buying amt, exercise books and pens,

some girls drop out of school since they cannopetithemselves.”

Principals and teachers were asked to indicate exiyg expenses girls

incurred over and above boys. One of the principaticated that girls
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incurred costs of buying sanitary pads when they @aot available for
distribution in school while one of the teachersntraned oil, perfume and
clothes. Although these costs are not directly teelato education, they
facilitate smooth learning and consequently thentn of girls in schools.
Principals were then asked to rank as very gregtigatly, slightly or very
slightly the extent to which cost of secondary edion contributed to drop
out of girls in their schools. Table 4.11 below gaets this ranking by the
principals.

Table 4.11

The extent cost of education contributed to girlstrop out in schools

Effect of cost of education on girls’ drop oul Frequency  Percent

Very slightly 1 20.0
Slightly 1 20.0
Very greatly 3 60.0
Total 5 100.0

The majority of the principals, 3 (60%) of them kad cost of education as a

very major contributor of girls’ drop out from sablo

The study followed with the teachers by asking thafntheir encounter with
girls who did not afford to buy the required leagnimaterials in their subjects
of teaching. Out of the 20 teachers, 18(90%) hawb@mered with girls who

did not afford to buy the required learning materia their subjects. Sample
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of the learning materials that girls could bardlpal were exemplified by the
teachers as writing pens, books, bags, uniformsuyledors, geometrical sets

and indirect learning materials such as sanitadg @ad inner wears.

Teachers’ perception was also gauged on whoseronifias more expensive
between boy’s and girl's uniforms. Table 4.12 presehe findings.
Table 4.12

Teachers’ perception on most expensive students’ iiorms

Most expensive uniforms Frequency Percent
Girls’ uniforms 15 75.0
Cost equally 4 20.0
Missing responses on this item 1 5.0
Total 20 100.0

Of the 20 teachers interviewed, 15(75%) of thenorga that girls’ uniform

was more expensive than boys’ uniform. This meaat girls stood at a
particular disadvantage in meeting their costs aiication and the burden
resulted to girls’ drop out from school hence lowegrthe retention rates

among the refugee girls.

Students interviewed were asked to indicate whetthey spent money on a
given list of items. Figure 4.1 below presents rthresponses on items on
which they spent money. The majority of the stus@mdicated that they spent

money on stationery and school uniforms.
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Figure 4.1

Items on which money was spent on by students
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Cumbered with this load of items to finance as destrated in the bar chart
above, students were asked whether they foundfitudi to meet the costs of
their secondary education. While 7 boys indicateat they did not find it
difficult to support financially their secondary weghtion, fewer girls, 6 only,
were of the same opinion. This could be attributedhe extra expenses on
sanitary towels, uniforms, oil and perfumes ginlsurred over and above boys

reported by the principals and teachers.

4.5. Findings on sanitation facilities as a factoon retention of girls in

schools
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Sanitation and hygiene plays a key role in creatangoroper learning
environment. Proper hygiene and sanitation detexrthie rate at which girls
attend school. Responses were sought from resptntieiget sense of how
sanitation facilities influenced retention of gintsschools. The data has been
analyzed and detailed in frequencies and percemtagad presented in form

of tables, a bar chart and a pie chart.

The study sought from the principals the schoadditsacn the ratio of toilets to
the number of girls. Table 4.13 presents the ratios
Table 4.13

The ratio of toilet to girls in the school

Toilet to girls ratio Frequency Percent
1:50 2 40.0
1:10 3 60.0
Total 5 100.0

Of the five schools sampled, two (40%) principaldicated that one toilet was
shared among 50 girls in their schools. Going bg tNEE Minimum
standards (2010) that ideally one toilet shouldes&O0 girls, it was found that
the two schools didn't meet this standard. This a#isbuted to few toilets
constructed compared to the number of girls in sschools. It was
ascertained that in all the five sampled schodls were being issued with
the sanitary pads. The study sought to find whetthene are times the schools

experienced shortages of the sanitary pads to igsube girls. The five
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(100%) principals unanimously reported that thelma®ls faced shortages of
sanitary pads. Further analysis revealed that @0&6) principal estimated
that such shortage could persist for even two nsrittwas possible that girls
were forced to incur extra costs of buying sanitaags from the market thus
raising their indirect costs of secondary educati®imortage of these sanitary
pads increased absenteeism of girls from schoanasprincipal observed,
“this shortage of sanitary pads increases absemegf girls from school thus

leading to poor performance.”

Teachers’ comments on conditions of girls’ toiletsheir school were sought.
The teachers were to comment on the condition®as patisfactory, good or
excellent. Table 4.14 presents the comments

Table 4.14

Comments on conditions of girls’ toilets by teachex

Girls’ toilet conditions Frequency Percent
Poor 6 30.0
Satisfactory 5 25.0
Good 8 40.0
Excellent 1 5.0
Total 20 100.0

The study established that only 1(5%) out of 2@Heas interviewed gauged
the conditions of the girls’ toilets in their sch®as excellent. Poor conditions

were explained by one of the sampled teachersanambrds, “sometimes it
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causes girls to go to the nearest block to seanclgdod toilets” and another
teacher explained the effect of the poor conditiass‘most girls prefer going

back to their homes to take bathe but later faietarn to school.”

The researcher observed that the privacy in gidgéets was ensured in the
sampled schools by the fact that girls’ toilets evsituated in different parts of
the school in a private secluded area and distan@y separate from boys’
toilets. One teacher in an unstructured interviemficmed that the girls’

toilets had lockable doors in the school. Comprenas the privacy of girls’

toilets was explained from the fact that some stshbad few toilets compared
to the population of the girls enrolled in thosb@as. Analysis was also done
on whether girls had any complaints about the agnpads provided to them
in the schools. Out of the 20 teachers sampled3528] teachers responded
that girls had no complaints about the pads issbeher analysis and along
gender of the teachers revealed that 5 (71%) ofehehers who reported that
girls had complaints about the pads were femalehtxa while 8(62%) of

those teachers who indicated that girls had no taintp were male teachers.
These varying views were attributed to the fact tieanale teachers were
involved in distributing the pads to the girls amdre in a good position to
receive the girls’ complaints about the pads. Toemaints were about the
quality and size of the pads. One female teachplaged the complaints as,

“the size is too big hence they feel shy carryingnt since they will not like
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boys to notice that they are carrying them” whiteeanale teacher explained

that, “girls say that the sanitary pads are nogtaity ones or modern ones.”

Girls’ were asked to assess the states of their ilets on selected items.
The items included availability of soap for washimgnds, doors for shutting
and availability of water inside the girls’ toilefSigure 4.2 presents the results

of the assessment.

Figure 4.2

Girls’ assessment of the state of their own toilets
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From the bar chart above, of the 59 girls intenadn27% reported that there

was soap for washing hands in their toilets, 538tcated that there was water
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inside their toilets and a significant larger numbggirls at 86% pointed out
that there were doors in their toilets for shuttingorder to ensure their
privacy when using the toilets. It was evident thadper hand washing using
soap was not a common practice in most of the saangthools. Girls need
soap not only to wash their hands after visitintgts but also for bathing after
changing their soiled pads. In cases where watdrsaap are missing, girls
will most likely miss from school during their mensation for fear of soiling

their uniforms and earn embarrassment from boysidering particularly that

these schools were mixed secondary schools. Facedidh conditions, the
girls were asked whether they missed school wherereancing monthly

periods. Figure 4.3 presents the girls’ responses.

Figure 4.3

Girls’ reporting missing school during menstruation
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Of the 59 girls interviewed, 40(67.8%) girls refear missing school during
their monthly periods. High absenteeism of girlginly menstruation was
attributed to lack of bathing water and soap irsgitoilets in most of the
schools and shortage of sanitary pads experiemcad schools. Considering
that menstruations are experienced monthly, frealesenteeism might affect
academic performance of girls resulting to drop leerice low retention rates
for girls as pointed out by one of the principdiatf “this(shortage of pads)
increases absenteeism of girls from school, thaditg to poor performance.”
The teachers also explained the other reasonso8mnéeeism of girls during
menstruation as due to discomfort associated wehses and painful cramps

experienced by the girls.

4.6. Findings of influence of female teachers ontention of girls
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The study sought for the preference students hadrts female or male
teachers. The influence of female teachers on tieteof girls in schools was
also sought by use of items in questionnaires efrdspondents. The data
collected has been analyzed and presented in fdrtabbes and findings
discussed in prose. Principals were asked whetits i their schools
preferred female teachers to male teachers. Tahe gresents data on the

girls’ preferences as reported by the principals.

Table 4.15

Girls’ preference of female teachers to male teache as reported by the

principals
Girls’ preference Frequency Percent
Girls’ prefer female to male teachers 3 60.0
Don't prefer female to male teachers 2 40.0
Total

5 100.0

Of the 5 principals sampled, 3(60%) of them indidathat girls preferred
female teachers to male teachers. As noted eanm@st schools were
dominated by male teachers, thus girls missed firefierence. This could be
by extension another reason for reduced retentfogirts in these schools.
Another principal who observed that girls had nef@rence of female
teachers to male teachers indicated that, “becatisglaptation at primary

level, girls learn from both male and female teaslie
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The study also sought from the principals speddisks assigned to female
teachers to serve girls only. A presentation @hsiasks were determined as
issuing of sanitary pads, distributing of inner vgeand offering of guidance
and counseling to girls. Female teachers’ serviceshese tasks were
attributed to the fact that girls are shy and wdagdhesitant to receive sanitary
pads and inner wears from a male teacher. In aaecasion, one principal
indicated that no specific task was assigned tcaferteachers to serve girls
only. Document analysis was done to establish femwale teachers had
influenced retention of girls in their schools. Timajority of the principals,
4(80%) of them , observed that female teachedsi@nted girls’ retention
through guidance and counseling as well as encogagrls to be in school,
3(60%) of the principals indicated that female tesis acted as role models
and mentors to girls while one principal added thds felt comfortable in the

company of female teachers.

Teachers were asked if there were girls they kneevat risk of leaving
school before completing their education. Tables4ptesents the responses

obtained from the teachers on this item.

Table 4.16
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Teachers aware of girls at risk of leaving school éfore completing

education
Girls at risk of not completing education Frequency  Percent
Teachers aware of girls at risk 14 70.0
Teachers not aware of girls at risk 5 25.0
Missing responses on this item 1 5.0
Total 20 100.0

Of 20 teachers interviewed, 14(73.7%) of them radpd that they knew of

girls at risk of dropping out before completingithexucation.

Further analysis along the teachers’ gender lime®aled that, all female
teachers sampled knew of girls at risk of droppngbefore completing their
education. Sampled reasons by the teachers fodtbpsout were determined
as early and forced marriages, pregnancies, resettit and repatriation, girls
serving as heads of their families, girls feelifgttthey are not good in
learning and society’s negative perception on eacagirls. This was an
indication that female teachers were more awatbefisks surrounding girls’
retention in schools and being aware of the plajithe girls; female teachers
could intervene and influence the retention amohg girls. Students
interviewed were asked of their views on preferavfdeachers they wished to

be more in their schools. Table 4.17 presents shadents’ preferences.

Table 4.17
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Teachers’ preferred by the students

Teachers preferred by students Frequency  Percent
Male teachers 34 28.6
Female teachers 25 21.0
Equal number of teachers 58 48.7
Missing responses on this item 2 1.7
Total 119 100.0

Of the 119 students interviewed, 58 (49.6%) of th@eferred the number of
male and female teachers in their schools to baledtis preference by the
students on teachers was attributed to the fattttiese schools were mixed
secondary schools and thus every gender had toumle represented in the
teaching staff for the well being of all studems.things stood, girls were on
unfair grounds compared to boys since there wexerféemale teachers than
male teachers were. The school environment appdards male-teachers
dominated and girls could be losing on the mosirdésomfortable company

of female teachers thus leading to low retentidesramong girls.

4.7: Findings of influence of distance from home techool on retention

of girls in schools

Another facet of the study was to determine howtHarstudent lived from the
school they attended and the extent to which sustarte influenced

retention of girls in schools. The principals o ttampled schools were asked
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to estimate the students’ catchment area of tlohioas in square kilometers.

Table 4.18 presents the catchment areas estimmtibe Iprincipals.

Table 4.18

Principals’ views on students’ catchment area of t schools

Students’ catchment area in kr Frequency Percent
1-4 km square 1 20.0
4-9km square 2 40.0
9-16km square 2 40.0
Total 5 100.0

The catchment areas of the sampled schools weneagst at 1-4krh 4-9knf
and 9-16kmM. Specifically, 2 (40%) schools served an ared-8fknf, other
2(40%) schools served an area of 9-18kmhile one (20%) school drew
students within an area of 1-4knCovering this distance on foot on daily
basis by most of the students could precipitaggltiess and lateness to school
among the students. Girls are weaker than boystsesfore highly likely to
drop out of school hence lowering retention rate®rg the girls in these
schools. The study followed with the principalsdstablish the challenges
girls could be facing on their way to or from schdéigure 4.4 presents the

challenges faced by girls on their way to or frazhal.

Figure 4.4
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90 -+

80 -
o
o 70 4
2
Y]
S 60 -
3
£ 50 -
2
8 40 -
o
c
= 30 4
=14
k]
° 20 -

10

0 .

Bullying from other  Bullying from hoys Kidnapping Sexual harassment
girls
Challenges faced by girls on the way to or from school
HYes ENo ® Missing

Of the 5 principals interviewed! (80%) of them pointed out that girls were
bullied by boys and sexually harassed on their twagr from school. In rare
occasions, 40% of the principals indicated thatsgbullied their female
colleagues. Among the principals, one (20%) of thesported cases of
kidnapping of girls. Attendance to school by giclsuld easily get frustrated
by presence of such challenges on their way leattingpme girls dropping

out of school thus lowering retention rates amadregdirls.

The principals were then asked to rank the extenthtich distance to school

from students’ catchment areas contributed to drdgpof girls in their schools
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as either very greatly, greatly, slightly or vehgistly. Table 4.19 below

presents the ranking.

Table 4.19

The extent distance contributed to girls’ drop outfrom schools

Effect of distance on girls’ drop out Frequency Percent
Very slightly 2 40.0
Greatly 2 40.0
Very greatly 1 20.0
Total 5 100.0

Out of 5 principals interviewed, 3(60%) cited dista to school as a major
contributor to girls’ drop out from their schoolhis was attributed to the vast
areas from which some schools drew their studamdstlae sour environment
girls endured on their way to school. Girls whokkt resilience to operate
within such challenges might have opted to cutrtisehooling short by
staying at home hence low retention of girls inbsachools. It is important to
note that 2 (40%) of the principals cited that alise had very slight
contribution to girls’ drop out from their school&nalysis on whether girls
were escorted to school revealed that 61(51%)estadents interviewed said
that girls were never escorted to school, 32(27é&fpported that girls were
sometimes escorted, 18(15%) said that girls wecertsd to school while

8(7%) of the students interviewed did not give aggponse to this item. This
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could be another explanation as to why distance ditidrent influence on

retention of girls in the sampled schools.

To get valuable information about how far studdivsd from their schools,
students were asked to estimate how long it toekntlo get to school. Table
4.20 below captures the students’ estimates onlbogvit took them to get to

school.

Table 4.20

Time taken by students to get to school

Time students took to get to school from home Frequency Percent

Less than 10 minutes 5 4.2
10-30 minutes 48 40.3
30-60 minutes 58 48.7
1-2 hours 6 5.0
2-3hours 1 0.8
Missing responses on this item 1 0.8
Total 119 100.0

Of the 119 students interviewed, 58(49.2%) of thelents estimated that it
took them between a half and one hour to get todcin a rare occasion, one
of the student reported that it took her between &nd three hours to get to
school on a bicycle. While this may be difficultlielieve that the girl spent at
least 4 hours daily riding, and it is possible ttia girl did not estimate the

time reasonably, it is not impossible that somelestis would have travelled
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this long to school as three students indicatethensurvey that they started
their journey to school by 4.00 am in order to getschool. As indicated
earlier in this report, the majority of the studemtalked on foot to school
daily since these were day schools. At least twardavere spent on travelling
to and from school daily by the majority of thedstats interviewed. The time
could even be more if the students decided to garieals at home in the
course of the day since no school feeding programa® available in the
schools sampled. This trekking on foot daily fomy&ours in a hot and dusty
camp had potential of discouraging girls from sdimgphence dropping out of

school consequently lowering the retention ratesragithe girls.

CHAPTER FIVE
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SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1. Introduction

This chapter summarizes the main findings of thilst This is followed by

conclusions drawn from the findings, and thereaferommendations for
policy direction targeting to improve girls’ retémt rates in schools. Finally,
the chapter suggests areas for further researadbagyed to contribute towards

creating girl-friendly learning environment withamd outside the schools.

5.2. Summary of the study

The study focused on the factors influencing reéd@nof girls in secondary
schools in Dadaab refugee camp in Garissa Couni§enf/a. The purpose of
the study was to determine the school-based faatfiteencing retention of
girls narrowed down to cost of secondary educatsamitation facilities,
female teachers and distance to school. Literateweew was done on the
basis of these factors and the conceptual frameWonkulated to demonstrate
the relationship between the variables. A samplévef schools was used to
conduct this study. Descriptive survey design wagleyed and three sets of
guestionnaires used to collect data from principtdachers and students,

constituting a sample size of 147 respondents.

The following summarizes the findings of the study;

The principals’ views were that cost of educatiomsva major contributor to

girls’ drop out from schools hence reducing re@mtiates. The students had a
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big load of items to meet their costs such as baokkpens, school uniforms,
mathematical sets and tables as well as buyinghlugrls stood at a
particular disadvantage because they had to incia @€xpenses on buying
sanitary pads of better quality, perfumes and boaam. In addition, the
school uniform for girls was established from tlkeadhers that it was more
expensive to buy than that of the boys. UNHCR, dgency charged with
refugee affairs, had not cushioned fully the gbls meeting both the direct

and indirect costs of secondary education.

The other finding is that cross-sectional viewstlté respondents indicated
that there were adequate and separate toiletsrierfrgpm that used by boys in
the sampled schools. The girls’ toilets offeredcpge privacy to girls since
they were located in secluded areas in differertspa the school from that of
the boys. The conditions in which the toilets wene in were found however,
wanting. Lack of soap and water inside the girtslets forced girls’ to go

home to bathe during their menstruation never tmedack to school after
bathing. Such poor conditions forced girls to sdekter toilets in the

neighboring blocks.

It was found that a large number of girls missedhost during their
menstruation. Sanitary pads were provided to girlall schools but serious
shortages of such pads which could persist for émenmonths were being

experienced. The available pads were felt by thgnitya of teachers to be of
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poor quality and thus girls avoided using them apted buying better ones
from the market. Extra costs of buying quality samy pads increased the
indirect cost of girls’ secondary education. Insexh absenteeism during
menstruation was found to impact on the girls’ perfance in academics

forcing some girls to drop out hence reducing ra@rates among the girls.

According to the study findings, there were onlfethale refugee teachers in
the five sampled schools out of a total of 21 femahchers. Girls shown high
preference for equal number of both male and fetealehers and in the event
that one gender of the teachers was to be domittaari,they preferred more
female teachers to male teachers. The female teacterved girls by
distributing sanitary pads, issuing inner wears affif@ring guidance and
counseling to girls. Female teachers encouragésitgibe in school and learn
for the female teachers were found to be role nsodetl mentors to the girls.
The girls felt comfortable being in the companyferhale teachers. The study
also revealed that female teachers stood a goatgmo® know girls at risk
of leaving school before completing their secondedtiycation. The presence
of female teachers was thus found to be cruciahproving girls’ retention in

schools.

The majority of the sampled schools had a studer@&hment area ranging
from 4 to 16kmi. The most used means of transport was walkingoon tb
school by students. The girls suffered very grefntiyn being bullied by boys

and sexual harassment on their way to school. Tudy gound that girls too
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faced challenges of being bullied by their fellowlsggand being kidnapped.
Few cases were reported of girls being escorteschmol despite all these
challenges. Leaving girls to shoulder all thesellenges simply meant that
survival was only left to the brave. Girls withaesilience to operate in such
an environment would opt to stay at home and cuatrtstneir secondary

education hence lowering retention of girls in silko

5.3. Conclusions

In conclusion, it is important to acknowledge thetfthat the schools in this
camp have not been able to provide a conducivailgg@environment for the
girls to enjoy their full right to education as ig enshrined in Universal
Declaration of Human Rights and the other conveastidhe girls struggle to
earn themselves education but their efforts argtriated by factors emanating
from the school. UNHCR is the refugee agency claargigh refugee affairs,

education for girls not an exception. Through igplementing partners, it
should strive to minimize the obstacles hamperimtg grom full enjoyment

and attainment of their right to education anddheer rights such as right to
proper sanitation and food as enshrined in the €ation on the Right of the
Child. If the goal of Education for All is to be & a reality among all the
children of the world, then no child, a girl or ayh a refugee or a local, is

supposed to leave basic education cycle before lebiop.

5.4. Recommendations
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In view of the above findings, the following recomnadations should be
adopted in order to overcome issues of cost of sy education and
ultimately increase girls’ retention rates in sdsodhe secondary education
should be made absolutely free by meeting not dahé direct costs of
education but also the indirect costs and the dppiy costs incurred by the

girls.

The current school environment is dominated by malée implementing
partners should recruit more female teachers arttlg@xtent possible from
the refugee community as this would provide thésgiith persons to identify
with and even ease educational reconstructionfirgees’ home countries in

case of repatriation.

The implementing partners and the donors shouleéarat to put more effort
in construction of more girls’ toilets with washiranmd changing rooms for
girls. Provision of soap, water and privacy shobkl given due priority.
Quality sanitary pads should be stocked in stratpgsitions in girls’ toilets
with proper monitoring to avoid wastage. In thershian, schools with few
toilets may organize the timetable to have girle tie facilities at different

break times instead of the girls visiting the fewdts at the same break time.

UNHCR needs also to allocate resources in its dnunzd budget towards

provision of secure transport to school for gidsam incentive to encourage
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more girls to attend school regularly hence inceaasention rates of girls. In
the long run, the agency may consider establishirlgast one girls’ boarding
school in every camp. This would ensure and enhgit full participation

in schools since girls would not need to go to stluaily cushioning them

from sexual harassment and being bullied by boyshem way to school.

5.5. Areas for further research

Taking into consideration the delimitation and fhdings of this study the

paragraph below presents areas suggested for domglturther research;

The research concentrated on school environmemhait be necessary for
another study to be carried out on the socio-caltenvironment that girls
interact with in their pursuit for education. Hitgvels of bullying of girls by

boys and being sexually harassed on their way hoadchave been found
prevalent in this camp. A study on getting girlssexondary school safely is
worthy conducting. UNHCR may contract a consultafion to carry out a

feasibility study on starting a boarding school fns in the camp. School-
based factors studied had a bearing towards gidgormance in academics.
A study is suggested to be conducted on the pedioce of girls in this camp

in internal and external secondary school exanonati
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A LETTER OF INTRODUCTION

KAVULU NICHOLAS MUNENE

UNIVERSITY OF NAIROBI

P.O. BOX 30197-00100

NAIROBI

To Whom It May Concern

REF: EDUCATIONAL DATA COLLECTION

| am a Master of Education student from the Uniigisf Nairobi specializing
in the field of Education in Emergencies. | am gy out a research on

School-based Factors Influencing Girls’ Retentionn Secondary Schools

in_Dadaab refugee camp, Garissa County, Kenyd. would be grateful if

you would spend a few minutes to complete the a#t@daquestionnaire. The
information on the questionnaire will only be used the purpose of this
research. Your identity will remain confidentialdatherefore do not write

your name anywhere in the questionnaire.

Thank you.

Kavulu Nicholas Munene

University of Nairobi
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PRINCIPALS’ QUESTIONNAIRE

The aim of this questionnaire is to gather infoiiorabn school-based factors
influencing girls’ retention in secondary schoalsDadaab refugee camp in
Garissa CountyDO NOT WRITE YOUR NAME ANYWHERE IN THIS
QUESTIONNAIRE. Where applicable put a tick in the box [ ] praaddor

fill in the blank spaces.

SECTION A: Background Information

1. What is your gender? Male [] Female [ ]

2. Indicate your age bracket less than 25 years[ 2530 years| ]
31-40years|[ ]| 41-50years[ ] Ab&@years|[ ]

3. How many years have you been a principal in thieséary school?
Less thanl year[ ]1-2years[ ] 3-5 years[ |oykars|[ Jabove 10 years| |
4. Please indicate your highest professional traimngaching
P1[ ] Diploma in Education [] PGDE[ ] BED[ ]
M.ED[ ] PhDinEducation[ ] Nottrained as ateacher [ ]
5. a) Do all girls admitted in form 1 in this schoalnaplete form 4?
Yes[ ]No[ ]

b) If yes in (a) above, what factors within youthsol enhance their
completion?

c) If no in (a) above, what factors within your eoh frustrate their
completion?

SECTION B: Cost of secondary education
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6. Does UNHCR provide for all costs of secondary etlan&or girls in this
school? Yes|[ ] No[ ]

7. What extra costs do girls incur compared to thesbhoyour school?

8. On a scale of 1 to 4, rank the UNHCR'’s finansiapport to secondary
education in this school

1.Very adequate [ ] 2. Adequate [ ] 3.Leseduhte [ ] 4.Negligible[ ]

9. Explain how cost of education affect the retentdgirls in this school

Section C: Sanitation facilities
10. What is the toilet to girls’ ratio in your sc#l®
1:100[ ]12:70[ ]J1:550[ 12:30[ JaO[ ]
11. a) Do girls complain about the toilets? Yes[ [No[ ]

b) If yes in (a) above, what are their conq&?

12. Are girls issued with sanitary pads in tlukaol? Yes[ |No[ ]
13. a) Are there times the girls do not have santtawels in your school?
Yes|[ ]No[ ]
b) If yes in (a) above, for how many months that
shortage persist?........cccccevvuuneee
SECTION D: Female teachers
14. a) Do girls prefer female teachers to malehees? Yes[ ] No[ ]

b) Give reasons for your response in (a) above

15. Cite cases where female teachers have infldegids in your school
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16.a) Are there specific tasks assigned to fenegehters to serve girls only?
Yes [ ] No[ ]

b) If yes, state such tasks

17. In your opinion, how do female teachers infleeeretention of girls in this
school?

SECTION E: Distance to school
18. How large is the students’ catchment areaisfsthool in krfi?
1-4knf[ ]4-9knf[ ]9-16knf[ ] 16-25krA[ ] Above 25kmi[ ]

19. Do girls face the following challenges on theay to or from school?

i) Bullying from other girls Yes[ ] No[ ]
i) Bullying from boys Yes[ ] No[ ]
i) Kidnapping Yes[ ] No []

iv) Sexual harassment Yes[ ] No[ ]

21. On a scale of 1 to 4, rank the given facto@ling to the extent they
contribute to drop out of girls in this school.

Scale:4= very greatly3=greatly2=slightly 1= very slightly

I.  Cost of secondary education 1[0 ] 2 13[ 14 1
ii.  Sanitation facilities 101 2] 13[ 14 1
iii. Few female teachers 101 2] 13[ 14 1

iv.  Distance of school from students’ catchment arg¢ajs2.[ 13.[ 14.[ ]

Thank you for your participation
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APPENDIX C

TEACHERS’ QUESTIONNAIRE

The aim of this questionnaire is to gather infoiiorabn school-based factors
influencing girls’ retention in secondary schoalsDadaab refugee camp in
Garissa CountyDO NOT WRITE YOUR NAME ANYWHERE IN THIS
QUESTIONNAIRE. Where applicable put a tick in the box [ ] praaddor

fill in the blank spaces.

SECTION A: Background Information

1. What is your gender? Male[ ] Female[ ]

2. Your age 20-30years[ ] 31-40years[ ]41-50gkal Above 50 years| |

w

How many teachers are in your school by sex? Male Female______

B

How many years have you been teaching in Dadaalgees’ camp
secondary schools?

Less than 1 year [ ]1-2 years[ ] 3-5 years [lJ06years [ ] Above 10 years| ]
5. Please state your highest professional trainintgaching
P1[ ] DiplomainEducation[ ] PGDE[ ] B.ED|[ ]
M.ED[ ] PhDinEducation|[ ] Nottrained as ateacher [ ]
6. Please tick the subjects you teach in this school
Languages|[ ]Humanities|[ ]Mathemsfic ] Sciences|[ ]
SECTION B: Cost of secondary education

7. a) Do you have girls who do not afford to buy treuired learning
materials in your subjects of teaching? Yes] No [ ]

b) If yes, give examples of such learning mateiia@) above
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8. Comparing the cost of boy’s and girl’s school onifis in this school,
which one is more expensive? Boy's [ ]Girl's]Are of equal cost|[ ]

9. On a scale of 1 to 4, rank how seriously cost obedary education affect
girls’ retention in your school

Key: 1-extremely serious [ ] 2.serious [ ]3.Stigtserious [ ] 4.no effect] ]
SECTION C: Sanitation facilities

10. Are there separate toilets for girls and boys iaryarhool? Yes [ | No [ ]
11.a) Are the toilets private enough for the girls? Yes[ |No[ ]

b) Explain your response in (a) above

12. Is there water inside the girls’ toilets? Yes[ ]JNo[ ]
13.a)Comment on the conditions of girls’ toiletsths school
Poor[ ]satisfactory|[ ]Good [ Ekcellent|[ ]

b) Explain how the condition in (a) above affedergion of girls in this
school

14.a) Do girls miss school when menstruating? Yes[ ] No[ ]

b) If yes in (a) above, what reasons do they give?

15.a) Is the use of sanitary pads acceptable amotsgiigithis community?
Yes[ ] No[ ]

b) If no in (a) above, why is it not acceptable?

16.a) Do girls complain about the kind of sanitary pagmtovided in this
school? Yes[ ] No[ ]

b) If yes, explain the complaints
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SECTION D: Female teachers
17.Apart from being a classroom teacher, which otlusitmn do you have

in this school?

18. Cite incidences where female teachers have infeeggals in this school

19.a) Are there girls you know who are at risk of lieavschool before
completing their education? Yes]No[ ]

b) If yes in (a) above, what may lead to their mompletion?

20.0n a scale of 1 to 4, rank the level of prefereiocdemale teachers by the
parents/guardians in the education of girls is Hthool

Scale: 1-Very much [ ]2-Much[ ]3-Little ] 4-Neutral [ ]
Section E: Distance to school

21.What is the farthest distance do some girls cor@nftheir homes to this
school?

Below 1km [ ]1-2km|[ ]3-5km|[ ]&8km]| ] Above 7km [ ]
22. Are there challenges girls faces on their wayrtbbam school?
Yes [ ] No[]

23.Explain how distance from home to school influenasntion of girls in
this school

24. On a scale of 1 to 4, rank the given factoating to the extent they
contribute

to drop out of girls in this school.
Scale:4= very greatly3=greatly2=slightly 1= very slightly
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Cost of secondary education
Sanitation facilities
Few female teachers

Distance to school

Thank you for your participation
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APPENDIX D

STUDENTS’ QUESTIONNAIRE

The aim of this questionnaire is to gather infoiiorabn school-based factors
influencing girls’ retention in secondary schoalsDadaab refugee camp in
Garissa CountyDO NOT WRITE YOUR NAME ANYWHERE IN THIS
QUESTIONNAIRE. Where applicable put a tick in the box [ ] praaddor

fill in the blank spaces.

SECTION A: Background Information
1. What is your gender? l&la ] Female[ ]

2. How old are you? 12-18years[ ]19-25 yearg Above 25years[ ]

3.  Which class are you in? Form 3[ ] Form4[ ]
4. Tick the type of your school Day] Boarding[ ]
5. Tick the category of your school Gifls ] Boys’[ ] Mixed] ]

6. Indicate the number of vyears you have been in this

7. a) Do you know of girls who were in this school thave dropped out

from the secondary school before completing FornvdS] | No[ ]

b) If yes in (a) above, why did they drop out befoompleting Form 4?

SECTION B: Cost of secondary education

8. Does UNHCR provide you with all you need to learrhis school?
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Yes[ |No[ ]

9. Do you spend money on the following items as desttiin this school?

i) Exercise books and pens Yes[ ]No[ ]
i) School uniforms Yes[ ]No[ ]
i) Transport to school Yes [ |No[ ]
iv) Lunch Yes[ INo[ ]
V) Mathematical sets and tables Yes[ ]No[]
vi) Set books for language subjects Yes[ ]No[ ]
vii) Sport uniforms and sles Yes|[No[ ]
viii) School trips Yes[ ]No[]
ix) Exams Yes[ ]No[]
x) Certificates Yes|[ ]No[]

10.a) Are there times you fail to make notes due tk laf a pen to write

notes? Yes[ ] No[ ]

b) If yes in (a) above, how many days can you ta&e week without

getting a pen to write notes with? .................. days.
11.a) Do you have school uniform? Yes|[ ] No]

b) If yes in (a) above, how many school uniforms dou

have?.......cccccciiiiiiiiiin,
12.a) Do you have separate exercise books for eagactdbres[ [ No|[ ]

b) If no in (a) above, list your subjects that €hane exercise book?
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13.What other activities could you be carrying owois were not a student?

14.Do you find it difficult to get money required taggport your
secondary education? Yes || No [ ]
SECTION C: Female teachers

15.a) Do you feel free to tell your female teachersbpgms you may be

having?
Yes[ ]JNo[ ]

b) If no in (a) above, why do you not feel fPee

16.a) Which teachers would you wish to be more in yschool, male or
female teachers? Male[ ] Female[ ] Eqoamber of teachers| ]

b) Explain your response in (a) above

17.a) If more female teachers are added to this sckalblmore girls remain
in school until they finish Form 4? Yes|| No[ ]

b) Please give reasons for your response in (ajeabo

SECTION D: Distance to school
18. At what time do you start your journey to school?

4dam-5am|[ ]5am-6am|[ ] 6am-7am|[ After 7am|[ ]
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19.How long does it take you to get to school from rydwwme in the

morning?

Less than 10 mins[ ] 10-30 mins[ ]30-60mins [] 1-2hrs[ ] 2-3hrs[ ]
3-4hrs[ ]Above 4hrs[ ]

20.How do you go to school every day?
By vehicle[ ] on bicycles|[ ]on foot][]
21.How far is your school from your home in kilometers
Lessthan 1km[ ] 1km-2km[ ] 3kmrk ] Above 5km|[ ]

22.a) Is it necessary to build a girls’ boarding sdhiwo Dadaab refugee

camp? Yes[ ]No[ ]

b) Give reasons to support your opinion in (a) a&ov

23.a) Do girls have any problems on their way to s¢thoées|[ ] No[ ]

b) If yes in (a) above, what are the problems?

24.a) Are girls escorted to school? Yes[ [N ] Sometimes[ ]

b) Give reasons for your response in (a) above

Thank you for your participation
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SECTION E: Sanitation facilities

25.a) Are there separate toilets for girls only angibonly in this school?
Yes[ ] No[ ]
b) If yes in (a) above, do you use girls’ toilemuyself? Yes[ ][No[ ]

c) If no in (b) above, why do you not usentite

26.a) Are there times when you find it difficult toauthe girls’ toilets?
Yes[ ] No[ ]

b) If yes in (a) above, what causes such diffieglti

27.Tick where applicable as far as the following atinds about girls’

toilets in your school are concerned
i) There is soap for washing hands in the gidigets Yes[ ] No[ ]
i) The toilets have doors or shutters to eagaivacy Yes|[ | No[ ]
iii) There is running water/tap water in thegj toilets Yes[ ] No[ ]
28.How do you provide sanitary pads?
| buy for myself [ ] the school provides [ | don’t use sanitary pads [ ]

29.a) If the school provides sanitary pads, are thewys available for girls’

use? Yes[ ][No[ ]

b) If the school provides you with the sanitary gadio you feel

comfortable when using them? Yes [ [No [ ]

c) If no in (a) above, explain why you don’t feelnefortable
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30.a) Do you miss school when experiencing monthlyooks? Yes [ [No [ ]

b) If yes in (a) above, who do you ask permissimmfto be absent from

school during your monthly periods, a male or femdkacher?

Thank you for your participation
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