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ABSTRACT

The purpose of the study was to investigate thofagnfluencing the quality of

education in public primary schools in the pasistatommunities in Laikipia

North district, Kenya. The study was guided by fb#owing objectives; to

establish the extent to which conflicts affect emtttime, to determine the extent
to which teaching/learning resources affect puplsitformance, to examine the
extent to which availability of qualified teachexf$ect pupils’ performance and to
establish the extent to which drought influenceilsuphysical needs. The study
adopted the Structuralism theory and applied detseei survey research design.
75% of the population was used as sample to paatieiin the study. The target
population was 24 head teachers, 231 teacherspa@dts and 240 school drop-
outs. The sample totals were 18 head teachersiebthers, 36 parents and 36

school drop-outs.

The research findings reveal that majority of hsthers and teachers are males
indicating there is no gender balance. Furtherifigsl reveal that frequent
conflicts have an effect on contact time. It wasni® that Pupil book ratio is
mainly one to five, showing acute shortage. Theyststablished that there was a
teacher shortage due to the fact that most cldsaes an enrolment of forty
pupils and above. The study also established traigtit has an influence on
pupils’ physical needs due to its impoverishingeeffon families. The study
concluded that teachers need motivation in order tfem to work in the
pastoralist areas and that drought has serioustefts the physical needs of the

learners.

The study recommended that the government shoufdogmenough teachers,
revive the School Feeding Programme and also peoviddequate
teaching/learning resources. The study suggestsattsudy be carried out to
investigate the impact of gender inequality on fyatducation among the

pastoralist community.
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CHAPTER ONE

INTRODUCTION
1.1 Background of the study:
There is growing evidence that nomadic pastoraledsication is an emerging
issue in the Education in Emergencies sector. €aeans are twofold, the extent
of poverty and impact of ongoing conflict, drougfdod insecurity and floods.
The second one is the extent to which non-goverhraetors like the U.N and
other Non-governmental organizations have intergeioemeet the population’s
needs, (Institute of policy Analysis and ResealeAR, 2000)
Amidst more than 6billion people in the World, 12®@lion are pastoralists (UN
Organization for Coordination of Humanitarian Afgi(2005). An estimate of 25
to 40 million children of school age live in nomadr pastoral households in
Africa alone (Education &Gender Equity Series, 20@5Ethiopia and Uganda
for example pastoral groups are at the bottom érdeodistribution. Survey and
census data provide insight into the scale of thesdvantage for educational
opportunities. In Uganda, 85%of the Karamojong qadists aged 17-22 have
fewer than two years in school, compared with aonat average of over six
years.
The Jomtien Declaration of EFA of 1990, the Dakacration of EFA 2000 and
Millennium Development Goals (MDGS) all state tleaery child is entitled to
basic rights; among which education is key. A 2Q0vted Nations Education

and Cultural Organization (UNESCO) and UNICEF reé@atdressed three inter-



revealed rights that must be addressed in ordesrdawide EFA. These rights
include right to access quality education (Uniteatibhs Declaration for Human
Rights, (1948).The right to education is an “enagpliight” — such rights provide
an individual more control over the course of hiis &nd, in particular, control

over the states actions on individual, Women’s Casion, (2006)

Quality is at the heart of education. It influescghat learners learn, how well
they learn and what benefits they draw from thewaation (UNESCO, 2005).
Quiality education is characterized by two princspléhe first identifies learners’
cognitive development as the major objective of education systems. The
second emphasis is education’s role in promotintueg and attitudes of
responsible citizenship and in nurturing creativel a&motional development,
(UNESCO, 2000).

According to Decors (1996) quality education isdxa on four pillars of EFA.

These are learning to know, learning to do, legmmlive together with others
and learning to be. Quality education is merely thet passing of examinations
but encompasses the discovery of talents, developuofeanalytical, cognitive

and creative potentials. It is determined and eoédrby critical imagination,

positive self image, spiritual and ethical valuasNESCO, 2005). Quality

education contributes to higher lifetime earningsd anore robust national
economic growth and helps the individual make migi@med choices.

Quality education is reflected by a number of iatlics. whatever classification is

used it is best to think of a chain of indicatdratthelp us link "inputs" that lead



to certain types of activities and responses ofebeiries ("access”) into
achieving immediate program or project objectiveaifput”), as well as broader
development objectives ("outcome").Such inputs udel competent teachers,
physical resources, teaching/learning resourcestacb time provided between
the teacher and the learners and materials likbedoand other basic necessities.
Variables of quality of education discussed in ttigdy are the performance of
learners as indicated by the quality of gradesilawéty of qualified teachers as
indicated by teacher pupil ratio, provision of adlai® teaching/learning resources

and the amount of contact time available.

The immediate objective of educational policies rbayto raise coverage of the
educational system (as measured through enrolna¢es)r improve its internal
efficiency (retention rates) and/or raise the skdihd knowledge of graduates
(which can be measuredhrough achievement tests, Rob Vos, (1996).
These can only be achieved through the provisiorthef necessary physical
facilities in the school, provision of adequate Ifigal teachers, relevant and
adequate instructional materials and equipment,athaneet the required ratio to
cater for the children. The school atmosphere shbael conducive for learning,
sufficient duration for learning provided, with diiya assurance systems and
guiding policies Malik, (1999).

However exhaustive analysis of research data shioatghe quality of education

systems is failing children in many parts of thertcand could prevent many



counties from achieving EFA by the target date @12 (Ondicho, 2004). The
education system should consider the entry divessdnd integrate the needs of
the various communities in order to accommodatechildren, Onsomu et al,
(2007). Living in remote areas, with children hdéawnvolved in tending cattle
and livelihood that involve movement across longtatices, pastoralists face
major barriers to educational opportunities. Kemyal Uganda for example,
pastoral groups are at the bottom end of the digion for educational
opportunities.

In Kenya, it is estimated that there are aboutrilion children of school age
(6—13) with about 660,000 in the twelve pastoraitraits. These areas have a
comparatively low gross enrolment rate (GER), watimajority of children of
primary school age not enrolled in schools. A hpgecent of children are outside
the formal system of education, possibly engageehity marriage, child labour,
herding or involved in household duties, combinihgse activities with formal
learning. The net enrolment rates (NER) in distriehere nomads coexist with
sedentarized communities are high but very low ehwmadic pastoralists are a
majority.

Laikiapia North is among the ASALs and is majomjabited by pastoralists
some of them nomadic. Formal education system wiaghires children to be in
school for most of the day is not quite suitable gastoralists, as children are
required to look after cattle.(SACMEQ Il). Educatics adversely affected by

conflicts that keep children away from school (lipi& Human Rights Activist,



Dec. 6", 2012). Repeated cattle-rustling causes an alwlostre of affected
schools, (M. NEWS 24 ON 24/10/2012). Cattle-rustlis a threat to human life
and adversely affects the quality of educationgesly when children lose their
dependents, and the feeling of insecurity that gagsit. These call for a need to
provide Education in Emergencies that meet theipalyprotection, psychosocial
development and cognitive protection that sustams saves lives of the affected
as provided for in the International Human RighésvL Education in Emergencies
ensures dignity and sustains life by offering sgf@ces for learning and also
offers psychosocial support.

Quality instruction and learning processes are dasethe instruction between
the curriculum, teacher and learners even amongdseralist communities of
Laikipia North District. Nevertheless certain fast@seem to affect the quality of
education in the district. These are issues likenflmb, availability of
teaching/learning resources, availability of quetlf teachers and drought.
Conflict has made it more difficult to attract tmad teachers to Laikipia North.
Insecurity remains a major threat to schooling vp#itents sometimes opting to
move away with their children. EWS Bulletin (Jur2809), reported that there
were cases of human and wildlife conflict in Laikideading to closure of a
number of schools. During emergencies, affectediliessnmay be unable to
purchase writing materials and other school reqguems for their children.

Supplies of writing materials and textbooks mayst@en during distribution in



insecure regions. All these issues have a negaffect on the quality of
education.

The supply of textbooks, school resources and tegciids can play a critical
role in improving education quality and effectivese Instructional resources
which are educational inputs are of vital imporegie the teaching of any subject
in the school curriculum. The use of instructiorrasources would make
discovered facts glued firmly to the memory of stid Wales (1975). Use of
visual aids in lessons supplement inadequacy okdas well as arouse students
interests by giving them something practical to, sk® and at the same time
helping them to train them to think things out tlsetwes, Savoury, (1958).
Institutions where there is a lack of qualified expnced teachers; textbooks
provide a useful guide for teachers to follow.

Schools in pastoral areas experience a severeagkeanf qualified teachers due to
remoteness of these areas. Many schools lack tehobsing, so teachers have to
commute long distances, sometimes along insecutesoHigh rate of teacher
absenteeism is majorly due to dissatisfaction aadet in pursuit of transfers.
This limits learning time and ultimately lowers fm#mance. Laikipia, Standard
digital news, Thursday, 1" April 2013reported that once children report to
school, they experience many challenges includiaglequate learning resources
and very few teachers, which keep school goindgddm away from school,

resulting to high dropout rates.



Among the practical responses offered for nomadiddieen is a shift from
provision of mobile schools to on-site learning tees, as many children remain
in one place for up to six months of the year. Pem also emphasizes the value
of boarding schools for nomadic children, to endblem to continue learning
even while their families are on the move, and eatdo enroll a further 133,000
nomadic children in regular primary education (UEF; 2006).

Laikipia North pastoralists experience severe dntaighat threaten human life,
livestock and vegetation. Such disasters are cabgeldazard induced climate
change and interrupt education continuity due tirtleconomic impact. The
result is reduction in school enrolment as childae@ kept out of school due to
lack of basic necessities like food, clothing amtlication materials (Drought
Monitoring Bulletin, 2009). Disclaimer Assessmemaim, (2007) reported a high
drop-out rate in schools that were under the expar8thool Feeding Programme
since it was phased out.

Laikipia North has had a low enrolment, retentiand completion and
achievement rates As a result over 70% of childrenhese districts do not
receive basic skills of literacy and numeracy (kg Human Rights Activist,
December 8, 2012). Performance in national examinations heenbvery poor
and this can be attributed to poor quality due fteces of conflict, inadequate
teaching/learning resources and lack of enoughifepdhlteachers and severe
drought that impoverishes nomadic pastoralists.r Rp@lity of education in

Laikipia is ultimately portrayed by poor performana form of grades.



Statement of the problem

Laikipia North has had a low enrolment, retention and completion and
achievement rates As a result over 70% of children in these districts do not
receive basic skills of literacy and numeracy and this can be attributed to
poor quality. A high drop-out rate as can be observed in Appendixes F and G
is an indication that quality education has not been achieved in the district.
In addition various non-governmental organizations like UNICEF, UNESCO
and IIRR have been making interventions geared towards promotion of
education in the area. Therefore, there is need to carry out a systematic study
to find out the effects of perennial conflicts and recurrent drought in Laikipia
North District on provision of quality education to the pupils in public
primary schools so that the findings will lead to recommendations for the
future.

1.3 Purpose of the study

The purpose of this study was to investigate tloéofa influencing the quality of
education in public primary schools among the pa#gi communities in

Laikipia North district, Kenya.

1.4 Objectives of the study
The study was guided by the following objectives;
I. To establish the extent to which conflicts affeontact time in public

schools in Laikipia North District.



i. To determine the extent to which teaching/learnmegources affect
pupils’ performance in public schools in Laikipirth district
ili. To examine the extent to which availability of dfiatl teachers affect
pupils’ performance in public schools in Laikipiafth District.
iv. To establish the extent to which drought influepcevision of physical
needs of pupils in public schools in Laikipia NoRIstrict.
Research questions
The study was guided by the following research tjoes,
i. To what extent do conflicts affect contact timepiablic schools in
Laikipia North district?
ii. To what extent do teaching/learning resources affpapils’
performance in public schools in Laikipia Northtdigt?
iii. To what extent does availability of qualified teachinfluence pupils’
performance in public schools in Laikipia Northtdigt?
iv. To what extent does drought influence provisiorploysical needs of

pupils in public schools in Laikipia North district

1.6 Significance of the study

Although many researches on education of pasto@immunities has been done
in Kenya and other parts of the world, this papatipularly sought to determine

a way which ensures improved quality of educattndings from this study may

be of significance to the head teachers of puldimsls in creating awareness on



factors that influence performance and hence, mayused to seek ways of
improving education. The findings of the study malgo be important to the
ministry of education in identifying areas of weakn in the public schools and
hence concentrate on such areas during their ssmenand inspection by the
Quiality Assurance and Standards Officers (QASO).

The findings may be useful to the governmentewiging the decision of teacher
deployment in public schools by posting enough heex so as to improve the
quality of education. Secondly it may consider offg relevant and flexible

education that suits pastoralists. The governmantatiso makeinterventions that
seek to address issues of social exclusion, mdigatian and inequality among
pastoralists. Findings may also influence scholeglsearch theory and practice,
leading to an educational intervention on the fictthat influence quality

education among public schools.

1.7 Limitations of the study

In this study it was not be possible to control #Higtudes of the respondents
which may affect the validity of the responses.sTisi because respondents may
give socially acceptable answers to please thareser. During the study it was
not possible to adequately measure the factors itifatence the quality of
education because some of those factors were beyendcope of the study.
Also, some respondents were afraid to reveal indbion they considered

intimate to them. Nevertheless, they were assuratinformation would be held

10



with confidentiality. Due to schools being far a@pand problems of transport
experienced in the area the study was carried thatresearcher spent only a
limited time interacting with respondents, a factehich could influence the
outcomes.
1.8 Delimitations of the study
Research was carried out only in public schooltaikipia North district. This
was based on the fact that public primary schoal®la low enrollment and there
has been a high drop out. The quality of gradesaironal examination has also
been below average. Though there may have beenfatiters that influence the
quality of education in public schools, the studyneentrated only on conflicts,
Teaching/learning resources, qualified teacherlawidity and drought and the
extent to which these factors influence the qualftgducation.
The findings of the study may not be generalizedtter public schools. This is
because the conditions in public schools in LailBjprthdistrict may not be the
same as those in other parts of the country.
1.9 Basic assumptions of the study
The study was based on the following assumptions;
That, public schools met the required standardsthi®y Ministry of
Education (MoE) to offer education.
That, students admitted in these schools meet th@mum entry
requirements and that the schools have qualifiethters as per the

requirements of the MoE.
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1.10 Definition of significant terms

The following are the operational definitions ofrsficance terms as used in this
study;

Education in Emergenciesis the provision of quality educational opportiest
that meet the physical protection, psychosociakttggment and cognitive needs
of the people affected by emergencies which cahdble life sustaining and life-
saving. (Save the Children UK definition)

Instructional materials refer to items that are designed modified and pezbto
assist in the teaching/learning operations

Pastoralistsare people who mainly live and derive most ofrtfi@dd and income
from raising domestic livestock. They do not haveeeognized residence and
move from place to place in search of pasture aatenv(Your Dictionary)
Performancerefers to the pupils’ level of achievement in arads in terms of
the total marks obtained in an examination

Physical facilities refer to buildings like classrooms, laboratoriesyrdries,
administration offices and fields.

Quality education is involved with healthy, ready to learn learndras relevant
curriculum and adequate materials, is child cedtewath learner friendly
environment and has defined learning outcomes. (ERIGefinition)

Supervision refers to the practical designed to improve teathelassroom

performance. It is a collaborative exercise whée Quality Assurance Officer

12



inspects teachers work so as to give them adviegedetowards improving
quality.

Teaching/Learning resourcegefer to materials like books that enhance legrnin
to students and the teachers also use to improzie Work as they provide
information required and other guidance.

1.11 Organization of the study

This study is organized into five chapters. Chaptes covers the introduction or
background of the study, the statement of the prablthe purpose of the study,
objectives of the study, research questions, sa@mte of the study, limitation of
the study, delimitations of the study, the basisuagptions of the study and
definition of the significant terms. Chapter twaises on the literature review,
summary of reviewed literature, theoretical framdwoand conceptual
framework. Chapter three presents research metbgglointroduction, research
design, target population, sample size and sampjwngcedure, research
instruments, instrument validity, instrument religyy, data collection procedures
and data analysis techniques. Chapter four reportdata analysis, findings and
discussions. Chapter five contains the summary ioflifgs, conclusions,

recommendations and suggestions for further researc
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CHAPTER TWO
LITERATURE REVIEW

2.1Introduction

This chapter reviews literature on the factors #ratlikely toinfluence education
in public primary schools among the pastoralist camities. The extent of
poverty, impact of on-going conflicts, availabilitgf adequateteaching and
learning resources, availability of qualified teahhand impact of drought and
their effects on education. The theoretical andceptual framework is also

presented.

2.2 Factors influencing quality education

Quality is the general standard or grade of somgthAn essential identifying
nature or character of somebody or something, u2lgest Magazine, (2001)
Quality in education may refer to indicators ohéss for educational purpose that
is institutional mission and vision, levels of amment, perfection, excellence
and value for money spent on education. Quality nedgr to what students will
have learnt — what they know, what they can dowahdt their attitudes are as a
result of their interaction with their teacherspdegments and environments of
education institutions, William Sabeya, (2011)

Quiality education is crucial to getting and keepehgdren in school. For parents
to invest in education, and for children to stagamool, they have to believe it is

worthwhile. It has to be relevant and provide skdhd opportunities that enable

14



children to develop and contribute to their commiasi and wider society.
Achieving quality is one of the Education For Albajs and legally binding
obligation on government, (UNESCO, 2000)

The Dakar Framework asserts that ‘education systamonst be inclusive of all
learners, actively seeking out children who are eotolled and responding
flexibly to the circumstance and needs of all leasn UNESCO (2000).
According to the World Declaration on Education Al (1990), the need to
remove educational disparities within countriespbasizing the importance of
girls’ education, the needs of particular groupsiemads — are learning to
improve education policy for pastoralists in Kenyaarning through a variety of
delivery systems’ and the adoption of ‘supplemgntaternative programmes’,
the government of Kenya had the opportunity tosevis policies and practices
to tackle chronic gender-based and geographicpadiges.

With the introduction of free primary and affordatdecondary education, there
has been a major concern on the enroliment andtyisinot emphasized. The
success of teaching and learning in these schmol8kely to be strongly
influenced by the resources both material and humade available to support
the process. In order to achieve a just and egalitarianetycischools should be
properly and uniformly equipped to promote soundd areffective
teaching,(Nigerian National Policy of Education 198 Suitable textbooks,
gualified teachers, libraries which are adequateulsh also be provided for

schools. Scarcity of these, according to Coombswil1970), constraint

15



educational system from responding more fully tev jemands. In order to raise
the quality of education, its efficiency and protivity, better learning materials
are neededAlso important is the direct ways in which thessaurces are
managed (UNESCO, 2008). Performance of studerah latvels is influenced by
various factors which may be internal or exterhak ttontributes to the quality of
education.The following section presents factors that akelyi to influence the

quality of education in public schools.

2.3 Influence of conflicts on quality education.

Conflict is defined in many ways; there is no unaty among the scholars about
what constitute a conflict. One school, dominantNorth America, defines
conflict in terms of clash of interest between twarties. Contradiction is
universal, absolute, existing in all processeshef development of things and
running through all processes from beginning to @drrie, 2011). . According
to Nicholson (1992), "a conflict exists when twoopk wish to carry out acts
which are mutually inconsistent. The definitionaainflict can be extended from
single people to groups and more than two partesbe involved in a conflict.
During livestock raids many households’ herds disfirto the extent of material
insignifance and arguably the armed violence calpWgh lack of alternative
economic opportunities, creates irreversible comat of poverty. Violence
affects the most vulnerable segment of the pomulaéind significantly lower

access to economic, social and cultural rights. Wieeonomy is affected
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schooling is affected since parents need moneyatofees for their children’s
education.

Conflict affects education in several ways. It degt infrastructure (Abdi, 1998),
displaces and most tragically results in the deathstudents, parents and
teachers (Buckland, 2005), causes problems in hammg school calendars
across clash affected regions (UNICEF,2005) whaleosls remain closed for an
indefinite period of time (Bruck, 1997), and hadaanmaging and pernicious socio-
psychological impact on students (Sant, 2010). #srcountry analysis by Lai
&Thyne (2007), showed that countries experiencivg war suffer a decline in
school environment by 1.6 to 3.2 percentage polnglence is growing at the
sub-national level that the outcomes are similar.

Terror and violence cause psychological damageextent of which varies from
child to child, with potentially serious effects osocial and emotional
development UNICEF, (1999).Conflicts disrupt livelihoods causing
unemployment among young pastoralists thereby rigrnthem into key
participants in conflicts and also destroying timeited welfare facilities, leaving
children with no access to education services, Y&ag2009).In emergency
situations, stereotypical gender roles can be raasdly accepted and acted upon,
even if they go against the grain of gender equéNESCO, 2006). This may
mean that gender opportunities for both boys and tp a quality education can

be limited or even removed.
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Following a flood or earthquake, for example, gimay be tasked with fetching
water or staying at home to care for their famiyring conflict situations boys
are at risk of being recruited by militant groupsrced recruitment is a common
means through which children become soldiers esalpgcihe poor and the
marginalized. Power, glamour and vigor and excit@na¢so figure in children’s
excitement to join armed groups (UNICEF, 2003). #érastructure fails,
protection systems also break down, increasing ritle of exploitation and
violence, especially among girls, with longer walis school and limited
availability of separate sanitation facilities Imtational Network for Education in
Emergencies (INEE, 2010). As a result, many gingl #oys may not attend
school or are forced to drop out).

Conflict has made it more difficult to attract ¢bars to the northern part of the
country. High rates of teacher absenteeism reflecterlying problems. Many
schools lack teacher-housing, so teachers haveotomate long distances,
sometimes along insecure routes. Teachers’ incésogends to be far lower than
in more prosperous areas partly because povertycesdthe supplement
households pay (UNICEF, 2007).Education is advgraffected by conflicts that
keep children away from school (Laikipia Human RighActivist, Dec. &, 2012)
Pastoralist communities frequently engage in cotsfliover pasture and water.
Outdated traditional practices affect many childrétom the pastoralist

communities hindering them from attending schodlisTpromotes illiteracy, a

18



stumbling block to community development and thetioms growth,
International Rescue and Relief IRR, (2007).

Kratli, (1970), argues that mobile and boardingostt have not always been the
best solution. He launched a programme aimed atowipg enrolment by setting
up low-cost boarding schools. However, the new atiocal facilities were
flooded by pupils from non-pastoral ethnic groupsl avere disregarded by the
pastoralist. Mobile schools, likewise, can somesinh@n out to be costly and

unsustainable.

2.4 Influence of teaching and learning materials ouality education
Instructional resources which are educational isaué of vital importance to the
teaching of any subject in the school curriculunme Tavailability and use of
teaching and learning materials affects the effectkss of teachers’ lessons.
Avalos (1991) says that the quality of educatiom lgarner receives bears direct
relevance to the availability or lack of instructimaterials. All individuals have a
right to a quality educational facility, a physicgace that supports a multiple and
diverse teaching and learning programs and pedagogi

The supply of textbooks can play a critical rolemaintaining education quality
and effectiveness. In situations where there iack bbf qualified, experienced
teachers, textbooks provide a useful guide forheecto follow. The use of
instructional resources would make discovered fghted firmly to the memory

of students Wales (1975). Use of visual aids isdas supplement inadequacy of

19



books as well as arouse students interests bygyihi@m something practical to
see, do and at the same time helping them to trem to think things out
themselves, Savoury, (1958). Institutions whererghis a lack of qualified

experienced teachers; textbooks provide a usefdedgor teachers to follow.

Momoh (1980) after carrying out a research on dfffects of instructional
resources on students’ performances in WASC exdimm&n Kwara State and
correlating material resources with academic a@ments concluded that
material resources have a significant effect odestts’ achievement. In the same
vein, Popoola (1990), achievements of studentshioas with adequate material
resources and achievements of students in schouis imadequate material
resources have a significant difference.

Education supplies should respond to the countyltire and local practices in
education while encouraging the participation activa learning of children: Be
available for distribution quickly following emengey events, Include not only
teaching/learning materials, but also promote dt@ane for instance by providing
clothing and hygiene items. They should also hesistently delivered during a
chronic crisis. As much as possible they shoulgtoeured from local suppliers
(UNESCO 2008).

During emergencies, families maybe unable to pwehariting materials and
other school requirements for their children furthere Supplies of writing

materials maybe stolen during distribution in ingecregions. Education supplies
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should correspond to the country’s culture andllpcactices in education while
encouraging the participation and active learnihghddren. Wales (1975) was of
the opinion that the use of instructional resounesild make discovered facts
glued firmly to the memory of students.

Savoury (1958) also added that, a well plannedimaginative use of visual aids
in lessons should do much to banish apathy, suggiemadequacy of books as
well as arouse students’ interest by giving themesthing practical to see and do,
and at the same time helping to train them to tkimrkgs out themselves. Savoury
(1958) suggested a catalogue of useful visual thds are good for teaching
history i.e. pictures, post cards, diagrams, méjsstrips and models. He said
that selection of materials which are related ®lthsic contents of a course or a
lesson, helps in-depth understanding of such @ieby the students in that they
make the lesson attractive to them, thereby angdheir attention and thus,
motivating them to learn. He suggested a catalajweds which could be used
to teach history. He advocated the use of pictwieh will help children in
grounding their thoughts and feelings. He saidt thigtures are used as
alternatives to real objects where it is impossiblshow students the real objects,
and they do serve effectively in tan imagined aigis. Several people have
written on the importance of instructional resosrte teaching, Oluyori (1986)
while stressing the importance of instructionahtedogy commented that if the
recently introduced system (6-3-3-4) in accordawidé the National Policy on

Education is to be a success, then instructiordin@ogy has a role to play.
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Balo, (1971) commented that “Audio-visual materials integral part of

teaching-learning situations help to bring aboutn@mment and meaningful

experience. He said that, they provide first-harperience where possible or of
vicarious one where only that is feasible.

In enumerating the factors that could be respoaditsl varying intra-and inter-

school/academic achievement, Coombs (1970), listeat important factors

including instructional resources and manpowemnetely to carry on the present
work of education, but to raise its quality, eféncy and productivity and that
they will need buildings, equipments and more |e@ymmaterials to promote

performance in schools.

2.5 Influence of qualified teachers on quality eduation

Pastoralist's areas have been historically margiedland lack social facilities

like electricity, water, hospital and other infrasture required in the modern
world. The trained teachers who are posted to thesas are forced to search for
these necessities and at the same time look fasfees, or worse still some refuse
to report to these areas after deployment. Thisaesl instruction time which is

an indicator of the quality of education, ultimgteidicated by poor performance
and school drop-out.

It is also very vital to have sufficient and adetguauman resources in terms of
teacher quality for the teaching of all subjectsha school curriculum. Without

the teachers as implementing factors, the goalsdrfcation can never be
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achieved. Knezewich (1975) also stressed the irapoet of having appropriate
personnel plan and adequate physical facilitiesupport educational effort.
Ukeje (1970) and Fafunwa (1969) have written extemg on the prime

importance of qualified teachers to the educatioleselopment of any nation be
it simple, complex, developed or developing. Froine writings of these

educators, one can infer that whatever facilitiesavailable, whatever content is
taught, whichever environment the school is siti@ed whatever kind of pupils
are given to teach, the important and vital rolethe# teacher cannot be over-
emphasised. Assuming that necessary facilitiesadeguately provided for, the
environment is conducive to learning, the curriaulsatisfies the needs of the
students and the students themselves have interésarning, learning cannot

take place without the presence of the teacher.

Teachers represent a large proportion of the imgfuan educational system.
Coombs (1970) observed that “the problem of teashpply is not one of simple
numbers. It is first and foremost a problem of ity and of getting the right
quality. Fayemi (1991) also observed that “it tsuasm that teachers are the hubs
of any educational system” that upon their numbleejr quality and devotion
depends the success of any educational systemovdrall problem of preparing
the future citizens of Africa who will be fully @nted to their environment
cannot be fully accomplished without the aid of patent teacher, Fafunwa

(1979).Fagbamiye (1977) noted that schools withblstaexperienced and
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qualified teachers usually have better school ifesl in terms of school
buildings, books and equipments than those schwbish have difficulty in
attracting experienced and qualified staff.

Akintayo (1980), Teachers are indispensable ressuin teaching and
learning. Bennell, Bulwani and Musikanga (2003) f{bg and Hammond,
(1997), Adeyemic (1998) reported that a teacher wbes not have both the
academic and the professional teacher qualificatvonld undoubtedly have a
negative influence on the teaching and learninggisther subject. Conflict has
made it more difficult to attract teachers to tlwetihhern part of the country. High
rates of teacher absenteeism reflect underlyindlenes. Many schools lack
teacher-housing, so teachers have to commute l@tgndes, sometimes along
insecure routes. Teachers’ income also tends tdabdower than in more
prosperous areas partly because poverty reducesugiement households pay

(UNICEF, 2007)

2.6Influence of drought on quality education

Drought is a sustained period of little or no ralhfo that moisture is insufficient

for plant growth. Impacts of drought can be ecormmnvironmental or social,

(UN Office for the Co-ordination of Humanitarianfairs)

Persistent droughts as well as frequency of natlisasters in the arid and the
semi-arid areas of the world have made alreadycdiff living conditions for

pastoralists even more perilous, and vulnerableegses in the world (Fareh,
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2003). Shortage of rainfall, resulting water sdgrcand loss of pasture is a major
cause of poverty (Little, McPeak, Barrett and HKasson, 20008).Families
slipping into poverty obstructs efforts that teashmake in class not only because
food is a physiological need that is basic for swalvbut it also causes emotional
disturbance in children when they lack necessarygigmg and school
requirements,( INEE Minimum Standards). Oxfam (20&@¥serts that poverty and

destitution are critical factors affecting provisiof quality education.

Drought crippling the horn of Africa is particulgriangerous not only due to its
threat on malnutrition and dehydration but theitufa is also risk because so
many boys and girls are out of school, Nybo (2096},access to education is a
factor to be considered in measuring whether educatvailable is of good

guality. Issues of access, equity and quality stithain problematic especially in
drought stricken, remote areas which are charaetry the highest percentage

of children not in school especially at higher levaf education.

In Laikipia, severe drought is a threat to humarestock and vegetation. Such
disasters are caused by hazard induced climategehand interrupt education
continuity because it impoverishes pastoralistsnenucally making it hard for

them to meet educational necessities, like fooatholg and educational

necessities.
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Drought has an effect on the quality of educatffered in these areas because
of its effects on enrollment, retention and perfante, which are indicators of
education quality. Long periods of drought leadsigmificant loss of livestock,
severely affecting the livelihoods of pastoral conmities with a rise in pastoral
school drop-out (Assessment of Education, Sommey 15, 2013).This is as a
result of parents withdrawing their children in &s of these hardships and
involving them in alternative sources of livelih@otlke charcoal burning and

paid labour so as to supplement family income.

Parts of Ethiopia reel from effects of droughtttresult in increased number of
drop-outs, IRIN (2012) High repetition in theseawas due to long periods of
interruption to help the child cover what was léanrtheir absence.

Pastoralist mobility pattern is mainly in resporteedrought and in search of
pasture and water. Movement disrupts learning dmd quality of education
resulting to high absenteeism and drop-out. Quadithucation is enhanced
through full participation. Participation promotegerest in learners and help
their minds to grow in creativity but absenteeisiiiskthe learning morale in

students (PAA,2011)

Lack of sufficient and right type of food is knowm cause malnutrition. Chronic
malnutrition has negative effects on education tdugow growth in children and

a slow brain and psychomotor development that keagoor performance or
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worse even, retardation. Mozambiques children faeay challenges from rates
of chronic malnutrition as high as 53% in areadoafd security programmes,

(Save the Children, 2013).

2. 7Summary of literature review

Literature closely related to factors that affegalkity education include conflicts,

teaching/learning resources, availability of quetlf teachers and drought. A
number of reasons explain this situation thus mhellong distances to school,
interruptions, curriculum removed from the needshef communities, insecurity,

scarcity of water and pasture for the livestock aigh level of poverty among

ASAL communities. As a result of violence, impadt @dimate change and

economic marginalization, pastoralist communities lzurdened with basic needs
thereby sidetracking education .Contact time betwlearners and their teachers
is inhibited by interruptions due to conflicts aptblonged droughts that keep
children out of school. As a result many of therd ep dropping out completely

or repeating classes of those who go back whenaloyns attained. Studies that
have been carried out establish that there has dhdewer enrolment, retention

and completion and achievement rates among pasterafteas in Kenya than the

rest of the country.(Mugo at al, 2009, Sifuna, @00

2.8 Theoretical framework
The study employs structuralism theory. DuffieRD@1) argues that increased

violence is a product of the highly exclusionarynsmmporary informational
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economy and polity where large group geographicatspof the world are
marginalized. Neo-liberal global economy and ilatexl governance mechanisms
lock many groups out of the benefits of globali@atand increase the likelihood
of entry into illicit activities, such as crime antblence. Interventions are likely
to address human security and insecurity that m®duolence by addressing
issues of social exclusion and inequality. Thik lbetween poverty and conflict
may also present dangers to addressing the poargbtmost marginalized
population groups, with aid being shifted to coigstrwhose instability might

pose a greater threat to Western interests thamsoth

2.9 Conceptual framework

A concept is an image or symbolic representatioralmdtract idea. Chinn and
Kramer (1999) define a conceptual framework as demmental formulation of
experience. The conceptual framework in this stiiyws the inputs and factors
that influence teaching/learning process to prodfaerable or unfavorable

outputs. The conceptual framework of the studyésented in fig 2.1.
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Figure 2.1Factors influencing quality education

Conflict
Quality education
- : Contact time
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resources learning Transition rate
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Certain inputs provided for in the school by thevegrmment and other
stakeholders, together with factors affecting teastand learners has an impact
on the learning process. Inputs like provision oéldied teachers, availability of
sufficient and necessary teaching/learning ressutt@t promote curriculum
coverage, and the prevailing environmental factan&in- made or natural,
determine how successful the teaching/ learningge® is. The interrelationship
variables within the school setting will have drffat results within the school
(output). All these factors will impact directly otime kind of teaching and

learning process that goes on in schools to proquaéty.
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CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Introduction
The study aimed at investigating the factors inilueg the quality of education
in public primary schools among the pastoralist camities of Laikipia North
District, Kenya. The study was carried out in LpikiNorth District with samples
being drawn from the district because it was natpcal to collect data from the
whole district. This section discusses the researethods that were used in this
study and covers research methodology organized thée following sub-
headings: research design, target population, sangite and sampling
procedures, research instruments, validity of um@nts, and reliability of the

instruments, data collection procedures and daibysis.

3.2 Research design

The design for this study was descriptive survegsdiptive survey designs are
used in preliminary and exploratory studies to walloesearchers to gather
information, summarize, present and interpret fug purpose of clarification.
Borg and Gall (1989) note that descriptive survesearch is intended to produce
statistical information about aspects of educattmat interest policy makers and
educators. The choice of the descriptive surveygdewas made based on the
facts that in this study, the researcher was istecein the factors affecting

guality education among the pastoralist communitied.aikipia North and no
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variable is manipulated. Descriptive survey destherefore was to gather
information concerning factors influencing qual@gtucation in public schools in
Laikipia North district.

3.3 Target population

Orodho, (2004) defines population as all the itempeople under consideration.
For this study, the target population consiste@éhead teachers, 231 teachers,
400 parents and 240 school drop-outs from 24 puddiools in Laikipia North
District.

3.4 Sampling techniques and sample size

Sampling as defined by Orodho, (2004) is the proadsselecting a sub-set of
cases in order to draw conclusions about the esgire

Mugenda and Mugenda, (2003), Gay, (1992), sugge%i for the accessible
population is enough while 30% or more may be maguifor a smaller
population, and that the smaller the target pomriahe higher the sample size, if
a population of 10 uses 10. The researcher sani@eschools in the district,
therefore 18 head teachers of sampled schoolipated in the study. This was
done by acquiring a list of public schools from eunty Director and randomly
selecting 18 schools. A 100% of the teachers, mgaall the teachers in each of
the 18 schools were used as respondents due sondiepopulation size.

The researcher also sampled two school drop-outdvem parents in each school

through purposive sampling and ensured there idegdralance.

31



Table 3.1: Sample sizes for different population ges

Respondents Target population Barsize
Head teachers 24 18
Teachers 231 172
Parents 400 36
School drop outs 240 36

Total 890 262

3.5Research instruments

The researcher used self-administered questiomnairesolicit data from the
respondents. A questionnaire is a research instruthat gathers data over a
large sample Kombo and Tromp, (2006). As Kiess Bimbm Quist (1989),
observed that questionnaire offers considerablaradges in its administration. It
can be used for large numbers of populations &.d¥t the questionnaires were
expected to produce information on factors affectinality education among the
pastoralist communities of Laikipia North. The hetghchers and teachers’
guestionnaires had two sections. The first Sectomprised of background
information while the second section comprised adtdrs influencing quality
education in public schools in Laikipia North. Thespondents were to indicate

their choices of answers by ticking against thengiethey selected. Interview
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guides were used for the parents and school drtgp-dlnese too contained
information on quality of education.

3.6 Instrument validity

Validity refers to accuracy of measurement. A meagunstrument is considered
to be valid only when it measures what it is suppo® measure (Best, 1993).
The instruments for this study were therefore \&bd through the application of
content validity which was determined by consultexperts. Gay established
content validity as a matter of judgment by resear@and professionals. First the
instruments were validated by the researcher’srsigoes. Secondly, its validity
was tested by administering questionnaires to @a&l heacher two teachers, two
parents and two school drop-outs from two schodigkvwere not included in
the study. This was done in order to find out evant, ambiguous and inadequate
items. Unnecessary items were discarded; otherse weodified for the

improvement of the instrument.

3.7 Instrument reliability

Mugenda and Mugenda (2003) defines reliability asemsure of the degree to
which a research instrument yields consisted resuritdata after repeated tests
will be administered in a number of times. Testrafability is concerned with
securing consistent results with repeated measuntsnom the same person. The
instrument is reliable when it provides consistegults. Test-retest technique

was used. This involved administering the samerunstnt twice to the same
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group of subjects with a week’s time lapse betweenfirst and second test. A
comparison between the responses obtained in tbetdsts was done using
Pearson’s correlation co-efficient formulae (rjragicated below.

?:I(Xi _ X)(K — ?)
SEm (X - X2 T, (Y - V)2

r =
Where Y xy= sum of
the gross product of the values of each variables

>:X) (Cy)=product of the sum of x and the sum of y and tNtal number of
items arson’s correlation co-efficient formulaeds)indicated below.

Piloting was done comprising of one head teacher,teachers, two parents and
two school drop-outs all of whom were not includedhe study. If the reliability
of the instrument is above 0.8, it is consideretiawee a very good reliability. The
pilot study obtained a coefficient correlation of®. This means that the research

instruments could be relied upon for the study.

3.8 Data collection procedures

The researcher sought permit from the National Cibufor Science and
Technology (NCST) before visiting Commissioner lmik North District and
County Director. The researcher then booked appants with the head teachers
of schools on when to visit the schools and adrenithe questionnaires and at
the same time organize on three parents and three-cdits attendance to
interviews. The selected schools will be visitedevehthe researcher will create

rapport with the respondents and administer thestqprenaire to them (Best and
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Khan). The respondents will be assured that strmmfidentiality will be

maintained in dealing with their identities. Thesearcher will administer the
guestionnaires personally. The completed questiemawill be collected the
same day. Key informant interviews will be usedyather qualitative data from

four parents and four school dropouts.

3.9 Data analysis techniques

According to Kombo and Tromp, (2006) data analysfers to examining what

has been collected in a study and making deductmuksinferences. After the

data was Collected, it was checked for accuracy @rdpleteness to identify

those items wrongly responded to, spelling mistades blank spaces. Data was
then be entered into the computer for analysisquiie Statistical Package for
Social Science (SPSS).

Descriptive statistics were used to analyze quetité data on factors affecting
the quality of education using percentages andué&eges and presented in
tables, pie charts bar-graphs, and to answer theareh questions. Qualitative
data was analyzed by coding then classifying in&drom into major themes.

Similar information was grouped together and dédferes of information were

also looked at.

35



CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter presents and discusses the findingseostudy. The study was to
investigate the factors influencing quality eduagatin public primary schools
among the pastoralist communities in Laikipia Nodiktrict, Kenya. Data was
collected and interpreted in reflect of the reseasbjectives. Factors hindering
guality education were compiled into frequenciesrcpntages and presented in

tables and pie charts.

4.2 Questionnaire Return Rate

The researcher targeted 18 public primary schoatl ieachers, 172 teachers, 36
parents and 36 school dropouts. Therefore, 262tignegires were administered.

A total of 254 questionnaires (representing 97.3¢je returned. This response
was considered satisfactory for the purpose ofsthdy. This was presented in

Table 4.1.
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Table 4.1: Data collection instrument response rate

Expected Returned Percentage
Head teachers 18 18 100.0
Teachers 172 172 100.0
Drop outs 36 30 83.3
Total 262 256 97.3

This indicates that, the questionnaire return nass absolutely good for all
targeted respondents that is, the head teacharee parents and school drop-
outs since it was 100, 100, 83.3 and 100 in thdérrAccording to Wentz and
Kwan (2002), a questionnaire return rate of 60Qg8rcent is quite satisfactory
but a return rate below 60% is ‘barely acceptabdesatisfactory questionnaire
return rate is imperative to minimize assumptionthe study as well as diminish
any bias, which could probably be brought out bipwaer questionnaire return

rate.

4.3 Demographic Information
The research sought to know the respondents pénsdoanation that comprised
of gender, age bracket, educational level and figetion and the teaching

experience.
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4.3.1 Respondents’ gender
The researcher sought to identify respondents’ gientheir responses were as
shown on Table 4.2.

Table 4.2: Respondents’ gender

Gender Head teachers Teachers Drop outs
Freq % Freq % Freq %
Male 15 86.1 112 65.1 18 60.0
Female 3 13.9 60 349 12 40.0
Total 18 100.0 172 100 30 100.0

The study findings in table 4.2 clearly indicatbatf majority of head teachers
and teachers in public primary schools (83.3%. &8d % respectively) were
male. These findings reveal that there is an infz@an gender where there are
more male teachers than female teachers. Genoamdeabf teachers is vital to
ensure that the needs of both girls and boys deeethfor. Female teachers act as
role model to the girls and are better placed tdeustand issues affecting girls
and to offer them psychosocial suppdrhere is evidence to show a correlation
between the number of women teachers and girlgle@nt, especially in sub-
Saharan Africa, (Kirk, 2006)

4.3.2 Respondents’ highest Academic Qualification
Quiality education is determined by the head teathsrd teachers’ academic
professional qualifications. The other factor isnaustrative management hence

the researcher requested the respondents to iedib&ir highest academic
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qualification. The head teachers’ and teachersdawac qualifications are shown
in Table 4.3.

Table 4.3 Head teachers’ highest professional quétation

Qualification Frequency Percentage
Masters Degree 1 55
B. Ed 2 11.1
Diploma in education 5 27.8
P1 10 ®5.
Total 18 100.0

Table 4.3 shows that majority (55.5%) of the hesathers indicated that P1 was
their professional qualification, (27.8%) had diplas while (11.1%) and ( 5.5%)
had masters and bachelors respectively. The pagentf head teachers who
indicated that P1 certificate was their highest a@sming clearly outlining that
their appointments were not based on professionalif@gcation. The overall
problem of preparing the future citizens of Afrisdo will be fully oriented to
their environment cannot be fully accomplished withthe aid of competent
teacher, hence pprofessional academic qualificasimery essential for provision
of quality education, Fafunwa (1979). Fagbamiy@7(7) noted that schools with
stable, experienced and qualified teachers ushalg better school facilities in
terms of school buildings, books and equipmentbad better performance than
those schools which have difficulty in attractingperienced and qualified staff.
Teachers’ qualifications determine how well thepduact their lessons as they are
more flexible to handle learners with a diversifyneeds to enhance inclusion of

all learners.
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Further the researcher sought to know the respds@gye brackets, the findings

were tabulated in Table 4.4.

Table 4.4 Head teachers’ age

Age (years) Frequency Percentage
20-29 0 0

30 -39 2 11.1

40 — 49 S 27.8

Over 50 11 61.1

Total 18 100.0

The research findings show that majority of thedhtsachers (61.1%) indicated
they were over 50 years old. This shows that taacivbo are believed to have
better experience are promoted into headship m&iaged on experience. This
triggered the researcher to find out on the teacbiperience of the respondents,
findings were presented in Table 4.5.

Table 4.5 Head teachers’ teaching experience

Experience Frequency Percentage
0-5 0 0

6—10 1 5.6

11-15 4 22.2

Over 16 13 72.2

Total 18 100.00
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Efficient job delivery is determined by the duratiof time one has being
practicing the profession. Provision of quality edlfion in emergency prone
region is best delivered by efficient experienteistLaikipia North district being
a pastoralist community and conflict affiliated i@y need head teacher with
adequate job experience. Table 4.5 shows that iyajofr the head teachers
(72.2%) had over 16 years of teaching experientesd findings reveal that
competence in administrative roles and other teadl@arning activities were in
good capacity of performance.

Teachers are the prime implementers of the educatiocess in school. Their
demographic information was sought and present(indings. In Table4.6

Table 4.6 Teachers’ Age

Age (years) Frequency Percentage
Below 20 0 0

20-29 50 29.1

30-39 52 30.2

40 — 49 38 221

Above 50 32 18.6

Total 172 100.0

Table 4.6 shows that majority of the teachers (&@86) were between 20 to 39

years. Research has shown that most teachers ddpiloyhe pastoralist regions
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are not willing to teach there and work hard to tgatsfers, and the government
mainly replaces them with new recruits.

Table 4.7 Teachers academic/professional qualifidan

Qualification Frequency Percentage
Masters in Education 4 2.4
Bachelors in Education 6 3.5
Diploma in Education 42 24.4
P1 certificate 120 69.8
Total 172 100.0

From these findings teachers’ academic qualificati® below average, since
more than half (69.8%) indicated P1 certificate Wesr academic qualifications.
Teachers with high qualification are more equipp&th knowledge and skills to
transfer to learners.

Table 4.8 Teachers length of stay in schools

Duration (years) Frequency Percentage
0-5 71 41.3
6-10 49 28.5
11-15 33 19.2
Over 16 19 11.0
Total 172 100.0

Teacher integration with the pupils is determingdte length of time a teacher

teaches the pupils. This way the teacher famikariwith the children needs to
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know the weaknesses and strengths of the pupilszehadoptive to inclusion.
From table 4.8, majority of the teachers (41.3%ljaated that they had stayed in
their current school station for less than fiverge&his posed a danger to the
provision of quality of education since teacherd dot stay long enough to
familiarize and build confidence in their pupils.

These findings triggered the researcher to findtbathead teachers’ length of
stay in the schools which is important to portr@adh teachers’ competence that

boosts productivity. The findings were tabulatedlable 4.9.

Table 4.9 Head teachers’ length of stay in school

Duration Frequency Percentage
0-5 1 5.6

6-10 2 11.1
11-15 13 72.2

Over 16 2 111

Total 18 100.0

Head teachers’ administrative role is essentiath@ school, thus enhancing
effective leadership that is essential to the wiowi of quality education. Table
4.9 shows that majority of head teachers (72.2%) $tayed in their current
stations between 11 to 15 years. This period wasndd average as the head

teacher would have enough time to establish anctiseetheir administrative role
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since they have adequately familiarized with theugds. Further the researcher
sourced on the school data, the results were prezséelow.
Pupils’ access to education is determined by thailahility of the school

facilities and the resources provided for effectaching/learning process.

Figure 4.2.1 Number of class streams

No. of class streams

M 2 streams 1 Streams

2 streams
11%(2)

1 Stream
89% (16)

Figures 4.1 revealed that majority 89% of the sthao the study area were
single streamed. Pupils’ congestion create non wowed teaching/learning
environment and is not child friendly

The researcher sought to know the enrolment ratthefpupils, the teachers

responses were presented in Table 4.10.
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Table 4.10 Teachers response on pupil rate of droput

Rate Frequency [pentage
Low drop-out 12 7.0
Average rate 81 47.1
High drop-out 79 45.9
Total 162 100.0

Concerning the rate of pupils dropping out of s¢h®d percent indicated it is
average, followed closely by those who said it ighh(45.9 percent) while a
minority 7 percent indicated it is low. These fings clearly show that pupils
dropped at a considerable rate from school, andsthe needs attention. School

dropout hinders efficiency in schools

4.4 Conflict and contact time between pupils and thteachers

Conflicts destroy the family fabric making childreminerable to child labour,
sexual exploitation and moral decay. Conflicts wigdivelihoods putting families
in a state of dependence thereby affecting edutafiear of fresh attacks drives
families to safer zones for certain periods andhgytime normalcy is restored
contact time between the pupils and their teachassalready been lost. Repeated
cattle-rustling causes closure of affected schobickv limits contact time and

ultimately the quality of education.
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4.4.1Parental source of livelihood

A community’s source of livelihood affects schodteadance of the pupils.
Therefore, the researcher sought to identify thercs of livelihood of the
community in Laikipia North district. The head tbacs’ responses were

presented in Table 4.11.

Table 4.11 Parental source of livelihood

Source Frequency Percentage
Farming 3 16.6
Pastoralist 15 83.3
Business 0 0.0

Total 18 100.0

The study shows a majority (83.3%) of parents astgralist and a minimal
(16.6%) are farmers in Laikipia North district. Hee findings agree with
OSSREA (2006) journal on Education in pastoralmnmunity that classified
Laikipia as ASALs. The researcher requested thel heachers and teachers to
rate the economic status of the parents in the dtezr responses were presented

in Figure 4.2.
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Figure 4.2 Head teachers’ rating of the parental smo-economic status
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Figure 4.2 shows that majority of the head teacli®8s7%) rated parents as
having a very low socio-economic stathlemadic pastoral areas have the highest
rate of poverty and the least access to basiclssaigices (International Institute
for Educational Planning, 2005). Provision of qyaéducation is rooted directly
in government policy and practice, cultural valugscial norms, and economic
systems. When theconomic status of the family is low, inclusion wanh be
realized due to lack of food and school necessivbgch results to reduced
participation, high absenteeism, low retention Ewdtransition.

The study sought to find out whether the areadsdawith insecurity. The head

teachers’ responses are presented in Figure 4.3.
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Figure 4.3 Head teachers responses on whether caoaft are experienced.

Cases of insecurity

HYes I No

89% (16)

Eighty nine percent of the head teachers strongigex that cases of insecurity
are experienced in Laikipia. Conflicts do indeeteef pupils in their schools.
According to UNESCO (2011), war related causes @atisofor 42% of primary
school children out of school worldwide. It's esésited that 40% of the out of

school children live in war torn countries in A¢UNESCO, 2011)

The head teachers were asked to explain why thdigated that conflict affect

pupils attendance to school. Their responses vabrdated Table 4.12.
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Table 4.12 Head teachers’ responses on effects ohflicts on contact time

Response Frequency Percentage
Withdraw from school 4 22.2
Are affected due to fear 5 27.8
Children travel from far 9 50.0
Total 18 100

Concerning the effects of conflict on contact tirbetween pupils and the
teachers,50% said effects are due to children Itnagdrom far ,27% said they
area affected due to fear and 22% said childrehdnatv from school. After the
families have moved to safety it is usually impbksifor pupils to travel the long
distance with the prevailing insecurity to schobug they withdraw from
school.Terror and violence cause psychological dmmnahe extent of which
varies from child to child, with potentially ser®effects on social and emotional
development UNICEF, (1999).

To solve this conflict related problems the reskarcequested the head teachers
to indicate solutions to curb the pupils’ dropoater due to insecurity reasons.

Their responses were presented in Table 4.13.
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Table 4.13 Solutions to pupils’ dropout due to comitct

Response Frequency percentage
Mobile schools 1 5.6
Boarding schools 16 88.9
Community sensitization 1 5.6

Total 18 100.0

Provision of boarding schools was highly recommentlg majority of head
teachers (88.9%) while mobile schools and commumignsitization were
suggested by a minority 1% each. Boarding facditdfer protection to pupils
who would otherwise walk along insecure routesrtd &#om school. There are
increasing calls for education to play a role ihamcing child protection, both as
a service to be supported and delivered, and asnatling right’ which assists
children in accessing their other rights, (Pigo28i99)

The community also needs to be sensitized on &eel no maintain peace and
promote security which could promote easy accespugmls would be in a

position to go to schools without fear of attacks.

4.5 Provision of teaching/learning resources and mmils performance

The availability of teaching and learning mater@iffects the quality of education
learners receive. All individuals have a right taaality educational facility, a
physical space that supports a multiple and diveeseching and learning

programs and pedagogies.
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The researchers requested the head teachers é¢ottstasource of funds usedto
facilitate teaching/learning in their schools. Thelings were presented in Table
4.14.

Table 4.14 Source of school funding

Response Frequency Percentage
Government 12 22.2
Community 2 11.1

NGOs 4 66.7

Total 18 100.0

A majority (66.7%) indicated NGOs are a source ohds for purchasing
teaching/learning resources, a further (22.2%)ciaugid the government while a
minority (11.1%) indicated the community. It is thesponsibility of the

government to finance education because educaianbasic right Provision of
books, pens, desks, and other instructional mddens vital for pupils’

sustainability in schools. Schools infrastructuke kclassrooms, desks, electricity,
laboratories and water provision should be providedcater for the school
population thus promote retention. The researdian tlecided to find out head
teachers response on availability of teachingniegr resources .findings were

presented in table 4.15.
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Table 4.15 Head teacher responses on availability teaching/learning

resources

Availability Frequency Percentage
Available and adequate 1 5.6
Available but inadequate 14 77.8

Not available 3 16.7
Total 18 100

Table 4.15 shows that majority of head teachers.808Y agreed that
teaching/learning resources were available butdgadte for the sustainability of
the enrolled pupils in schools.(16.7) agreed theyewot available and a minority
(5.6%) they were available and adequate. Teachiegrning resources are
necessary tools for effective learning.

Mwamwenda and Mwamwenda (1987) carried out a sthdy established that
the availability of learning resources had effectquality education in Botswana.
Momoh (1980) after carrying out a research on tffeces of instructional
resources on students’ performances in WASC exdinm&n Kwara State and
correlating material resources with academic aements concluded that
material resources have a significant effect odestts’ achievement.

The findings were confirmed by the teachers whoewenuested to indicate the

pupil book ratio in the school. The responsesweesgnted in Table 4.16
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Table 4.16 Pupil book ratio

Response Frequency Percentage
1:3 43 18.6
1:4 32 25

1:5 97 56.4
Total 172 100.0

A majority of the respondents (56.4%) agreed thret book was shared by five
pupils, a further (25%) and (18.6) agreed it waarath by 4 and 3 respectively.
The findings were alarming because the governmees ot recommend a ratio
higher than (1.2). These findings revealed thailpu Laikipia have poor access
to learning resources, indicating lack of inclusafrsome pupils during learning
process. In order to achieve quality educatiomnies should participate fully in
the lesson and all should be included. Childrenlese likely to learn and gain
useful skills when the schools they go to are sbbrhaterials,(Save the Children

2008).

4.6 Availability of qualified teachers and pupils’performance

Teachers are an important human resource in thespyo of a quality education.
There should be sufficient qualified teachers ideorfor pupils to performance
well academically.Therefore, the study sought to find out the awdlity of

teachers in schools and presented the findindseii &ble 4.17.
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Table 4.17 Teachers responses on teacher-pupil rati

Responses Frequency percentage
1:30 and below 22 12.8
1:31-40 50 29.1

40 and above 100 58.1

Total 172 100.0

Majority of the respondents (58.1%) indicated tifvaty had a ratio of one teacher
to (above 40) pupils, while (29.1%) and (12.8%)i¢ated (31-40) and (30 and
below).

Class size is one of the prime things that motiveéehers to effective teaching.
The Ministry of Education recommends that the teagbupil ratio is 1:40 to
enhance interactive teaching/learning process. Hegawork load determine the
delivery by the teachers (objective IllI). From tivadings there is understaffing
hence the researcher further sought to know theoreafor lack of teachers in the
study area. The findings were tabulated in Takl&4.

Table 4.18 Head teachers’ responses on causes afcteers’ shortage

Cause Frequency Percentage
Teacher bribe out 4 22.2
Imbalanced posting of teachers 6 333.
Hostile environmental conditions 8 44.4

Total 18 100.0
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When head teachers were asked to state reasonthereywas a teacher shortage
in the District, (44.4%) of the teachers indicatddht it is due to hostile
environmental conditions, a further (33%) indicatéds due to imbalanced
posting, while a minority (22%) indicated that teexs bribe their way out of the
District. From the study findings it was revealbédttthe conflicts in the area are
an issue that raise concern. Conflict has madeore difficult to attract trained
teachers to Laikipia North. Insecurity remains gangreat to schooling, EWS
Bulletin (June, 2009). Research shows that areasooflict have few female
teachers because their families do not allow themvdrk in these areas and also
because they are affected more by conflicts beaafussues like rape

The researcher requested the teachers to suggessoiintions to improve

performance. The results were tabulated in talil@.4.

Table 4.19 Teachers suggestions on ways to improperformance

Responses Frequency Percentage
Provision of more instructional materials 18 7.
Motivation of teacher through incentives 66 38.4
Community to employ more teachers 88 51.1
Total 172 100.0

About fifty one percent stated that the communiggd to employ more teachers,
(38%) stated that teachers need to be motivatemighr incentives and (27%)

stated that more instructional materials shoulgtoided. It is the responsibility
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of the government to provide quality education lbseait is one of the basic
rights of a child. Quality education is mainly meaesi with the performance of
learners World over and cannot be achieved witheabugh qualified
teachers.The overall problem of preparing the tutitizens of Africa who will
be fully oriented to their environment cannot b#yfaccomplished without the

aid of competent teacher, Fafunwa (1979).

4.7 Effect of drought on pupils physical needs

Pastoral communities in ASALs suffer untold hungad catastrophic losses of
livestock during droughtyendering thousands of households destituf€he
impact of drought is particularly acute for poom@mbers of communities.

Table 4.20 Head teachers’ responses on the recureof drought

Response Frequency Percentage
Once a year 1 5.6
Once in two year 17 94.4
Total 18 100.0

Regarding how often drought occurs in the distri®4.4%) head teachers
response was that Laikipia North district is fagath drought once in two years.
Drought affects human, livestock and vegetation aederely affects the
livelihoods of pastoral communities, (AssessmerEddication, Somalia, May15,

2013).
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The researcher further sought to find out the &fe€ drought on pupils retention
rate and presented the findings as follows in T4l#4.

Table 4.21 Head teachers’ response on the effecfsdoought on education

Response Frequency Percentage
Causes absenteeism 6 33.3
Malnourishment in pupils 2 111
Causes child labour 10 55.6
Total 18 100.0

When head teachers were asked to state the etfedi®ught on the quality of
education, a majority (55.6%) indicated that it a1 children to go into child

labour, a further (33%) stated that drought caabsgnteeism while a minority

(11.1%) stated that it cause malnutrition in claldr Droughts as well as
frequency of natural disasters in the arid andsemai-arid areas of the world have
made already difficulty living conditions for pasatists even more perilous, and
vulnerable societies in the world (Fareh, 2003).

As a result of poverty, children lack the necegsautrients in food thus
becoming malnourished and prone to various diseddatourished children
suffer low cognitive development and motor develepin

The researcher further sought to know the suggestmf head teachers on
measures of promoting quality education and thditiigs are presented in Table

4.22
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Table 4.22 Measures of promoting the provision ofwplity education

Response Frequency Percentage
Community mobilization and sensitization 2 111
Deployment of more teacher 3 19.7
Provision of teaching/learning resources 6 30.3
School feeding program 9 50.0
Total 18 100.0

From the study findings majority of the head teash{0.0%), suggested
provision of food in the schools would boost pwgitendance, thus promoting the
quality of education. A further (30.3%) suggestetie t provision of
teaching/learning resources while (19.7%) and @).4uggested deployment of
more teacher and community mobilization and sexaitn respectively

The study further sought to know what activitieg #ropouts engage in after
dropping out of school. Their findings were presenh table 4.23.

Table 4.23 Dropouts responses on activities they gage in

Response Frequency percentage
Household chores 10 33.3
Raiding cattle 6 20.0
Burning charcoal 11 36.7

With friends 3 10.0

Total 30 100.0

58



From the study findings (36.7%) are engaged in ingrrcharcoal, (33.1%) in
house hold chores, (20%) in cattle raiding and aonily (10%) in the company
of friends. During conflict situations boys arerigk of being recruited by militant
groups. Forced recruitment is a common means threvgch children become
soldiers especially the poor and the marginaliRmver, glamour and vigor and
excitement also figure in children’s excitementjdm armed groups (UNICEF,
2010). Education offers protection to children wéhroutine thereby diverting
their attention from other activities some of whiaomy be dangerous. The
researcher then sought to know the attitude ofstt®ol drop-outs towards the

teachers who had taught them. The findings wenglagdd in Table 4.24

Table 4.24 School dropout attitude towards teachers

Response Frequency percentage
Unsupportive 5 16.7
Supportive 25 83.3
Total 30 100.0

The findings indicate that a majority (83.3%) aféh® opinion that teachers were
supportive while a minority (16.7%) felt that teach had not been supportive.
This gave the impression that teachers are conuniite their work. The
researcher then wanted to know from the parentsughr an interview, the
community involvement in school programmes andfthéings are tabulated in

Table 4.25
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Table 4.25 Parents response on community involvemenin school

programme

Response Frequency Percentag
Participation in school developmental programmes 19 52.8
Provision of finances and materials 15 41.7
Decision making 2 5.6
Total 36 100.0

An interview with the parents indicated that a mi&o(52%) of them felt the

community was participated in the schools develagma further (41.7%) in

providing finances and other material and a migdi$6%) in decision making.

The community is a major stake holder in a school @& is important to have it

involved in the school. Community participationvaluable not only for its own

sake, as a positive process, but because it ily lik@mpact on how the initiative

operates and the latter’s sustainability, Pens2®09). All activities in the school

are geared towards promoting the quality of edooati

Further the parents were requested to indicatdectgis facing education in their

region. Their responses were tabulated as follovisable 4.26
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Table 4.26 Parents response on challenges facingiedtion

Response Frequency percentage
Conflict 13 34.1
Drought 9 26.8
Poverty 9 25.0
Lack of teacher commitment 2 5.6
Lack of enough teachers 3 8.3
Total 36 100.0

Concerning views of parents on challenges facingcation, (34.1%) indicated

conflicts, (26.8%) drought, (25.0%) poverty, (8.3%ylicated lack of enough

teachers and a small minority (5.6%) indicated latkteacher commitment.

Education in Laikipia North, according to the pdsems greatly faced with

conflicts among pastoralist communities and droughdted constraints. People
are forced to migrate in search of pasture andryvatel they move to areas where
relief food distributions are likely to take plag@astitute of Policy Analysis and

Research, 2000), Repeated cattle-rustling causeslnaost closure of affected

schools.

Cattle-rustling is a threat to human life and adely affects the quality of

education, especially when children lose their depats, and the feeling of
insecurity. Education is adversely affected by totsf that keep children away

from school and the feeling of insecurity that gaeigh it. Lack of enough
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teaching staff has caused congestion in classespihpils are de-motivated and
discontinue with learning. The parents also fedtt tteachers lacked commitment
in their duties in schools, while poverty relateabes also caused a relative good
number of pupils to drop out school.

The researcher sought to know measures the schakés to try and curb
insecurity and drought related problems in the gratst community. The

responses were presented in Table 4.27.

Table 4.27 Head teachers’ responses on measures $olve education

provision crises

Measures Frequency percentage
Mobile schools 3 16.7
Boarding facilities 14 77.8
Community escorts 1 5.6

Total 18 100.0

The head teachers response on measures they thaogld solve the crises
facing education provision, a majority suggested.3%) suggested boarding
schools, while small minorities of (16.7%) and @)6suggested mobile schools
and community escorts respectively. Managing drougha normal part of

pastoralist. Communities undertake a range ofrakated development activities

whose flexible timeframe and scope can be adagedcaisis develops. Boarding
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schools and similar innovative projects have tertddok justified on the grounds

of making education more accessible to pastoralists

Save the Children believes that bringing inclusapgproaches into the heart of
education planning and delivery is more likely teate more efficient and cost-
effective education systems, with less drop-outlagtter learning outcomes (save
the Children, 2010). Mobile schools are either cmteld under tree shades or in
make-sheet structures and can sometimes turn dag tmstly and unsustainable.
Most schools in Laikipia North district have boanglifacilities to offer security
for pastoralist children. The researcher furtheugbtd to know the challenges
faced in measures towards the provision of educatinding are tabulated in
Table 4.28

Table 4.28 Challenges facing measures to provisiah education

Challenges Frequency Percentage
Lack of finance 8 44.4
Livelihood interruption 10 65.5
Total 18 100.0

From the findings, a majority (65.5%) thought thtae main challenge to
providing quality education is lack of financestlive school, and (44.4%) felt that
livelihoods are interrupted. Despite government andn-governmental
organizations effort to provide and accessible @oelity education to the

pastoralists, their efforts are faced with constsai
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter presents the summary of the findingsnclusions and
recommendations generated from the research fiaddhghe study. The chapter

also presents suggestions for further study.

5.2 Summary of Findings

This study was to investigate the factors influagcihe quality of education in
public primary schools among the pastoralist comitresin Laikipia North
district. It was guided by the following objectiveffects of conflict on transition
rate, provision of teaching/learning resources @pilp’ performance, effect of the
availability of teachers on pupils’ performance d@hd influence of drought on
pupils’ retention rates. The study adopted thecstmalism theory by Duffield
2001.

The study used descriptive survey design and tadgé8 public primary schools
in laikipia North district. A sample size of 18 laei@achers, 172 teachers, 36 drop
out pupils and 36 parents were used for the stDdya was collected by the use
of questionnaires for head teachers, teachersacview. An interview schedule
was used to interview parents.

Data was presented as tabulated in the study fysdifrom the study findings,

demographic information was presented as followsidiRgs indicates that,
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majority of head teachers and teachers in publimay schools (83.3%. and
65.1% respectively) were male. These findings retled there is an imbalance in

gender where there are more male teachers thaneféeaghers

Professional/academic qualification of the headliess was noted to be highly
below average thus promotion is not based on adademd professional
qualification. This was due to the relative pereget of head teachers who
indicated that P1 certificate was their higheseles professional education. A
high percentage of the head teachers indicatedtiegthad teaching experience
exceeding 16 years. These findings ascertained tdsther progression into
leadership was highly based on long service. Thegeerienced teachers are
bound to offer effective leadership and implemeataof the school motto, vision
and objective due to their past experience, thusmpting the quality of
education.

The study objective one sought to establish thergxio which conflict affects
contact time in schools. The study findings revedlegat Education in Laikipia
North, according to the parents is greatly affedtgadonflicts and drought related
constraints among pastoralist communities. Peapldosiced to migrate in search
of pasture and water thereby limiting time thatiheas have with the teachers.
The study objective two revealed that there arealegaate teaching/learning
resources in the district due to the fact that migjef head teachers (77.8%)

agreed that teaching/learning resources were #lailaut inadequate for the
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sustainability of the enrolled pupils in school6.) agreed they were not
available and a minority (5.6%) they were availabled adequate. Teaching
/learning resources are necessary tools for efietgiarning.

The study revealed thata majority of the respoted€p6.4%) agreed that one
book was shared by five pupils, a further (25%) &I®16) agreed it was shared
by 4 and 3 respectively. The findings were alarnbiegause the government does
not recommend a ratio higher than (1.2). Theseirfgglrevealed that pupils in
Laikipia have poor access to learning resourcedicating lack of inclusion of
some pupils during learning process. These findstgsved acute shortage thus
lowering the quality of education.

The study objective three revealed that teacheil pat is very high as majority
of the respondents (58.1%) indicated that theyaeatio of one teacher to (above
40) pupils, while (29.1%) and (12.8%) indicated-@&) and (30 and below). A
ratio of one teacher to above 40 pupils or evertoupOpupils is too large and
overcrowded. The study therefore established tmatetis under-staffing in the
district. Further investigation revealed that maegchers are not willing to work
in pastoralist area because of the hostile conditisVhen teachers were asked to
state reasons why there was a teacher shortadee ibistrict, (44.4%) of the
teachers indicated that it is due to hostile emrmental conditions, a further
(33%) indicated it is due to imbalanced postingilevh minority (22%) indicated
that teachers bribe their way out of the Distriatom the study findings it was

revealed that the conflicts in the area are areissu
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The study objective four sought to establish therixto which drought influence
pupils’ physical needs. From the findings the stuelyealed that Laikipia district
experience drought every year from the head teachesponses. On how often
drought occurs in the district, (100%) head teaxhesponse was that Laikipia
North district is faced with drought every year.rther findings revealed that
drought causes child labour, high absenteeism arap cut due to its

impoverishing effect on a community. Resulting &l of physical needs like
food, uniform, sanitary pads for girls and othehaa necessities. A majority
(55.6%) indicated that it causes children to go ichild labour, a further (33%)
stated that drought causes absenteeism while arityir{a1.1%) stated that it
cause malnutrition in children. Laikipia North wist is among ASALs.

Therefore, there is prolonged drought. Food is régdefor healthy, well-

nourished, ready to learn learners, without whicialidy education cannot be
achieved. Also during drought pastoralists movesa@arch of pasture for their
cattle thus children are not able to access sciwbeh they move far off since

education then is not a priority to those families.

5.3 Conclusions

Contact time that pupils have with their teachadgquacy of teaching/learning
resources, availability of enough qualified teashand availability of physical
needs of learners are some of the measures oftygealucation among many

others. Interaction of these inputs with either lggrners or teachers within the
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teaching/learning environment promotes successhef grocess to produce
objectives for which education is intended.

However, findings in this study established thaticadion in Laikipia North has
not achieved some of the immediate objectivesititatate quality education.
Education is adversely affected by conflicts relatenstraints majorly economic
hardships that lead to movements, drop out, lackcaricentration among
pastoralist communities. The study concluded thatsures should be put in
place to reduce influence of conflicts on education

Regarding the effects of teaching/learning res@jrtiee study established that
there is a low supply that has a relationship vatior performance. Therefore
there is need to look for available source of fumdsrder to meet the required
pupil book ratio.

Findings in the study revealed that there is atalger of teachers because of
unwillingness of those deployed to those areagnoain. There is a need to put
measures in place to motivate teachers in thoses are

The study revealed that drought has serious effattthe physical needs of the
learners and hinders participation. Findings in@icthat drought affects the
economic well being of families and incapacitatesnt to levels of lacking basic
necessities thereby affecting learning. Measuresildibe taken to alleviate these

sufferings and promote access to these learners
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5.4 Recommendations of the Study

The study findings brought about the following necnendations;

The head-teachers, together with teachers, pupilsparents, with the
involvement of education administration should odiice community
participation in schools through decision makinggreation activities,
environmental conservation and developmental dietssi This will create
a sense of ownership in the community and ensustaisability of

programmes.

Issues of Disaster risk reduction should be inaiude the school
curriculum to create awareness in pupils so thay ttean participate in
disaster reduction. Through the children, the whmdenmunity will be

informed because children are agents of change.

The government should revive the school feedingg@mmme so as to
motivate pupils thereby boosting school attendance.

The community and the children should be involvedhie building of the
content to ensure relevance of education to thenoamity.

The government through the Ministry of Educatiowdd allocate more
funds for the provision of teaching/learning reseasrto enable effective

learning and also employ enough teachers.
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5.5Suggestions for Further Study

The researcher proposes further research in tleniolg areas:

I.  The study needs to be replicated in other margiedldistricts throughout
the country in order to compare the results.

ii.  Further study should be carried out on contributainschool feeding
program to improve efficiency in education througtention.

ili. A study should be carried out to investigate theguaot of gender
inequality among pastoralist community in provisiah quality of
education.

iv.  Further study should be carried out on forms ofcatlan suitable for

Laikipia North pastoralists.
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APPENDICES
Appendix A
LETTER OF INTRODUCTION
Juliet Njeri,
University of Nairobi
School of Education.
P.O. Box 92
Kikuyu.
Dear respondent,
RE: QUESTIONNAIRE FOR RESEARCH PROPOSAL.
| am a post-graduate student at the University airdbi pursuing a master’s
degree in Education in Emergencies. | am carryitgaaresearch omhe factors
influencing quality education in public schools amng the pastoralist
communities in Laikiapia North District, Laikipia C ounty. The findings in
this study will provide skills to enlighten the plsp teachers, the Pastoralist
community, the government and other stakeholdeeslurcation and possibly put
in place measures to improve the current situatidimerefore kindly request you
to participate in the study by filling the questaires as honestly as possible and
to the best of your knowledge. You are therefokedshot to indicate your name
or any other form of identification .Your coopewatiwill be highly appreciated.
Yours sincerely,

Juliet Njeri
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APPENDIX B
QUESTIONNAIRE FOR HEADTEACHERS
SECTION 1: BACKGROUND INFORMATION:
1. Gender; Male [ ] Female [ ]
2. Age bracket 20yrs and below] ] 20yrs-29yrs[ QyB-39yrs| |
40yrs-49yrs [ ] 50yrs-59yrs [ ] 60yrs and abpve
3. What is your highest level of education?
P1 certificate [ ] Diploma holder [ ] Graduatq [
Others SPeCITY .. s
4. How many streams are there in your school? .....................
5. How long have you been a head teacher?
0-5yrs [ ] 5yrs-10yrs [ ] 11yrs-15yrs [ ] over 16yrs [ |
SECTION 2:

6. What is the source of livelihood of the community?

a. farming [ ]
b. pastoralist [ ]
c. Business [ ]

7. Do you face cases of in-security in the area? Yds [ No[ ]

If yes what are the CaUSES ........cooviiiiii i e
8. Rate the parental socio-economic status

High[ ]

Low[ ]
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Medium [ ]
9. Indicate the pupil enrolment in your school ...............«.ccom.. ...
10. Are there cases of repetition among pupils in ysmirool? Yes[ |
No[ ]

If yes (4 above) what 5 the reason

12.1s there a high rate of teacher turn-over in thlso®l? Yes [ ] No [ ]
If your answer IS Yes, what IS the major
(== 1o ] o I

13.How does drought affect the management of the $2hoo.....................

14.Does drought affect the performance of pupils? Yésj| |

15.How does drought affect pupils’ physical needs...........ccccoeeviiiiiine.

16.The following are statements on factors influencprgvision of quality

education. Please indicate SA = Strongly Agree, AAgree, SD =

Strongly Disagree, D = Disagree.
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Statement SA|A|SD|D

The area is affected by inter-clan clashes
Communities fight over limited resources

The community experience banditry attacks
Community based programmes curb insecurity

The community conduct community policing

Your school employs untrained teachers

The school has enough teachers

Teachers leave school to attend their personahbsses
Available teaching/learning resources promote liegrn
Available teaching/learning resources are adequate
Resources need replacement/renovation

Children do not concentrate in class while hungry
Families move very far from school during dry se®so

Some families need food ration from the government

17.Suggest ways for improving performance in publihosds among

PASIOrAliSt. .. ..t

18.What measures do you take to ensure all childreressc schools?

Thanks for your cooperation
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APPENDIX C
QUESTIONNAIRE FOR TEACHERS

SECTION 1: BACKGROUND INFORMATION:

1. Gender? Male[ ] Female[ ]

2. Age bracket 20yrs and below] ] 20yrs-29yrs[ ] Oy%-
39yrs[ ]
40yrs-49yrs [ ] 50yrs-50yrs [ ] 60yrs and
above [ |

3. What is your highest level of education?
P1 certificate [ ] Diploma holder [ ] Graduaté
Others SPeCITY ...
4. How long have you been teaching in your currenbsth
0-5yrs [ ] 5yrs-10yrs [ ] 1lyrs-15yrg| over 16yrs |
]
SECTION 2:

5. What is the source of livelihood of the community?

a. farming [ ]
b. pastoralist [ ]
c. Business [ ]

6. Do you face cases of in-security in the area? Yds [ No [ ]

If yes what are the CaUSES ........ooviiiiii i
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7. Rate the parents socio-economic status

High [ ]
Low[ ]
Medium [ ]

8. Indicate the pupil enrolment in your school .................ccou.. ...
9. Are there cases of repetition among pupils in ysmool? Yes[ ]
No[ ]

If yes (9 above) what is the reason

10. Are there pupils who don’t report to school wheerthis drought?
Yes[] No[]
11.Are there some people or organizations that a#sesseconomically low
households? Yes| ] No[ ]
If your answer is yes, who are they? ..o,
12.Do you think pupils drop-out due to poverty? Yes][ .No [ ]
DIV TEASONS. ..t e e ee e ettt s s 1111 e e e e e e e e e e e e e e et e ebann e e as

13.Are you motivated to work in this school? Yes [No [ ] give reasons

14.The following are statements on factors influencorgvision of quality

education. Please indicate SA = Strongly Agree, AAgree, SD =

Strongly Disagree, D = Disagree.
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Statement SA|A|SD|D

The area is affected by inter-clan clashes
Communities fight over limited resources

The community experience banditry attacks
Community based programmes curb insecurity

The community conduct community policing

Your school employs untrained teachers

The school has enough teachers

Teachers leave school to attend their personahbsses
Available teaching/learning resources promote liegrn
Available teaching/learning resources are adequate
Resources need replacement/renovation

Children do not concentrate in class while hungry
Families move very far from school during dry se®so

Some families need food ration from the government

15.Suggest ways for improving performance in publibosts among the

pastoralist COMMUNILIES........ciii it e e e,

Thanks for your cooperation
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8.

9.

APPENDIX D

INTERVIEW GUIDE FOR PARENTS

. Are you a parent in this school?

What is your age bracket, 20-30, 31-40, 41-50 ovalb0?

For how long had children in this school?

What is the greatest challenge in school?

What can parents do to help improve performandkarschool?

Which issues relating t teachers affect performandeis school?

. Suggest changes you would improve performancesrstthool?

Are there organizations that assist this schoolittingre are which ones?

Have you ever been involved in conflict?

10. What was the reason of the conflict?

11.What was the effect of the conflict to your child?e

12.Do you face difficulties providing school basic assities like uniform?

13.Do you attend parents meetings?

14. Are you involved in school decision making?

15.Do you consult with teachers on academic performaigour children?

16. Are your children given lunch at school?

17.Do you move regularly in search of pasture and iate

18.Do you feel that the type of education offered twrychildren in this

school is good and if no why?

19.What is your source of income?
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20.What do you feel should be done to improve theniegr your children

learn in school?

83



8.

9.

APPENDIX E

INTERVIEW GUIDE FOR DROP-OUTS

. When did you leave school?

What level of education did you reach in school?
You are how many years old?

What do you do for a living?

Did you ever repeat a class in school?

What was your reason for dropping out?

. Did conflicts affects your learning and if yes how?

Were the teachers supporting you enough when yoe weschool?

What are some of the things you lacked when yoweweschool?

10.Have you benefited from the education you have iaed@

11.Have you been involved in any form of conflict witlthe community?

If yes what type of conflict?

12.What role did you play in the conflict?

13. Suggest ways of improving education performandaisischool

14.Given a chance would you go to school?
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APPENDIX F

ENROLEMNT LIST FROM THE DEO’S OFFICE

YEAR ENROLMENT
CLASS 5 6 7 8
2009 | GIRLS | 463 424 330 192
BOYS | 343 282 216 98
2010 | GIRLS | 405 435 374 280
BOYS | 363 291 342 172
2011 | GIRLS | 422 398 420 295
BOYS | 373 313 295 119
2012 | GIRLS | 428 420 416 345
BOYS | 372 351 329 212
2013 | GIRLS | 440 380 441 321
BOYS | 395 361 345 231
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APPENDIX G

PUPILS DROP-OUT RATE

YEAR 6 7 8
2010| GIRLS | -28 -50 -50
BOYS |-52 +62 -44
2011 | GIRLS | -7 -15 -79
BOYS |-50 +4 -223
2012| GIRLS | -2 +18 -75
BOYS |-22 +16 -73
2013| GIRLS | -48 +21 -95
BOYS |-11 -6 -98
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APPENDIX H

AUTHORIZATION LETTER

According to Blench (1999pastoralists’ landscape is flecked with an invisibl
constellation of resources. With struggles to bedatineir knowledge of pasture,
rainfall, disease, husbandry, political insecurdgd national boundaries with
access to and infrastructure, and preferred estedali migration routes.
Pastoralists usually only diverge from their exigtipatterns in the face of a
drought, a pasture failure or the spread of an ogpiz. Nonetheless, this
flexibility is often the key to their survival Thelare increasing calls for education
to play a role in enhancing child protection, batha service to be supported and
delivered, and as an ‘enabling right ‘which assi$iigdren in accessing their other
rights, Pigozzi, (1999)

Nomadic Peoples in East Africa, pose a seriousathi@ the challenge of the
MDG and of Universal Primary Education by the y2@t5. To resolve problems
of equity, access, quality of education provisiom dearning, and to ensure an
environment that is conducive to learning, the agsion being that each context
creates the rationale for appropriate policy respaand services that address the

specific educational needs of nomads, UNICEF, (2006
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APPENDIX |

RESEARCH PERMIT
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APPENDIX I

AUTHORIZATION LETTER

REPUBLIC OF KENYA

oA

. A
WARAMBE.
NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY
Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

ourrer. NCST/RCD/14/013/870 pate: 4™ June 2013

Juliet Njeri W. Kimondo
University of Nairobi
P.O Box 92-0902
Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 22" May, 2013 for authority to carry out
research on “Factors influencing the quality of education in public primary
schools among the pastoralist communities in Laikipia North District, Kenya.” 1
am pleased to inform you that you have been authorized to undertake research in
Laikipia North District for a period ending 31% August, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Laikipia North District before embarking on the research project.

On completion of the research, you are expected to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

\
]
DR. M. K. RUGUTH;PHD, HSC.

DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Laikipia North District.
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