SCHOOL AND HOME RELATED FACTORS INFLUENCING
GIRLS PARTICIPATION IN FORMAL SECONDARY
SCHOOL EDUCATION IN KAJIADO NORTH DISTRICT
KENYA

EVELYNE BOSIBORI NYAMWEYA

A Research Project Submitted in Partial Fulfillment of the Requirements
for the Award of Masters™* Degree of Education in Educational

Administration, University of Nairobi.

UNIVERSITY OF NAIROBI
KIKUYU LIBRARY
P. 0. Box 92
KIKUYU

2012



DECLARATION

This research project is my original work and has not been presented for a degree

in any other university

Evelyne Bosibori Nyamweya

Registration No. E55/61326 /2010

This research project has been submitted for registration with our approval as
.

university supervisors

Lecturer
Department of Educational Administration and Planning

University of Nairobi

Lecturer
Department of Educational Administration and Planning

University of Nairobi



DEDICATION

| dedicate this research project to my late Mother, Rosemary Kerubo

Nyamweya.



ACKNOWLEDGEMENTS

The completion of this work has been through the significant contribution
from several people whom | am deeply indebted. My sincere gratitude is to
my supervisors, Dr. Daizy Matula and Mr. Ferdinand Mbeche for their
patience, untiring guidance, positive criticism and encouragement, all the
lecturers and non teaching staff in the Department of Educational
Administration and Planning, who prepared the framework on which this
work was done. Great appreciation goes to my father Judson Nyamweya, my
sister Pauline and brothers Dicks<on* a_nd Samuel, children Wilson, Andrew,
Ruth- Linda, Pastor Lewis and their father, Mark. To all my family members

and friends, for always being there in prayer and for their support, God bless

you all, I am so grateful.



TABLE OF CONTENT
Content

Title Page

Declaration.........cccoeeveneneninenesieeeeeees
DediCation......cccocvveriirciee e
Acknowledgement.........cccccevveeiviienieeiennns
Table of Content........ccoooeiiiiiiis
LiSt OF FIQUIES.....cviiiiiiicinieeeee e
List of Tables.....coooviiieiiiee,
« *
Abbreviations & ACronyms......... ccccccevvennenn.
Abstract
CHAPTER ONE
INTRODUCTION
11 Background to the Study...........ccceeeenee..
1.2 Statement of the Problem........................
1.3 Purpose of the Study.........cccevvreiennnnne
1.4 ObJECtIVES oo
15 Research QUESLIONS  ........cccooeeveiieiienens
1.6 Significance of the Study..........cccccoeeuenee.
1.7 Limitations of the Study........ccccceeeninne
18 Delliaf(cnitations ofthe Study.....c.ccoeeveennnen.
Y

UNIVERSITY OF NAIROBI
KIKUYU LIBRARY

P.0. Box 92
KIKUYU



1.9 Basic Assumptions of the Study.........ccccooereiiiiicniiececee,
1.10 Definition 0f TerMS  ooeeeeeeeeeeeeeeee e

1.11 Organization 0fthe StUAY ..o,

CHAPTER TWO
LITERATURE REVIEW
2.1 INTFOAUCTION ...t
2.2 Effect of Family In-come on Girls Participation in

Formal Secondary School Education.............cccccevvveveeieneninenennnn
< * .

2.3 Influence of Staff Personnel on Girls Participation in Formal
Secondary School Education............ccceeevvevviieneeseennns

2.4 School- Community Relations and Its Influence on Girls
Participation in FormaJ Secondary School Education...................

2.5 Summary of Literature REVIEW ........ccccovvviiieiiniiiienc e

2.6 Theoretical FrameworkK...........ccocooiiiiiiiniiiiiineee s

2.7 Conceptual FrameworkK..........ccocveveveniininnceiccine

CHAPTER THREE
RESEARCH METHODOLOGY
3.1 INtrOdUCTION oo

3.2 "search Design......ccccvveveiieiieese e

Vi



3.3 Target POPUIAtION........ccoiiiiiecie e
3.4 Sample Size and Sampling Procedure...........ccccovcveiieiieennenn,
3.5 Research INSIrUMENTS. .......ccoviiiriiiniree e
3.6 Instrument Validity........ccccooviieiieiicieece e
3.7 Reliability of Research Instruments...................

3.8 Data Collection Procedure...........ccocevvvrinreeeeneneeeniennns

3.9 Data Analysis TeChNIQUES.........cccveiiieiieiie e

CHAPTER FOUR
DATA ANALYSIS AND INTERPRETATION
4.1 IntroducCtion.......cccoevervnenieieenn,
4.2 Response rate.......cccoe....
4.3 Demographic characteristics and Background information...........
4.4 Effect of Family in-come on girls participation in schools.........
4.5 Influence of Staff Personnel on Girls participation in
Secondary School EdUCation..........cccccoeieiinieniiiicicnesc e
4.6 Influence of School- Community Relations on girls

Participation in Secondary School Education.............cccccccevevveriernnenne.

VI

19

20

22

22

23

24

26

26



CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 INtrOAUCTION. ...t 49
5.2 Summary of Findings ofthe Study...........ccccocvieviiivn e 49
5.3 CONCIUSTONS. ..o 52
5.4 ReCOMMENUALIONS. ....cuiiiiriieiieieieie et 52
5.5 Suggestions for Further Research...........ccccoccvvvevecieiiene e 54
RETEIENCES.....oiiiece s 55
Appendices

Appendix I: Letter of the Respor?dént' ................................................. 58
Appendix II: Head teachers’ QUESHIONNAITE. .........c.cooeieriiiiisieieenes 59

Appendix I1I: Class Teachers” QUeStiONNAIre..........c.cceevererivereennnns 63
Appendix 1V: Interview Schedule guide.......ccccoovviiiiieie e, 67

Appendix V: Research Introduction Letter...................... - 68
Appendix V I Letter of Authorization............cccccevveiveeiiecieciiecen, 69
Appendix VII: Research Permit............cccecveviviveiinieennenn, O e 70

viii



List of Figures

Figure Page

Figure 1 Conceptual Framework:

Girls participation in Secondary schools....................
Figure 41 RESPONSE Fate.......cccvvevueiiieiieiieeie e
Figure 4.2: Girl dropout rate 2009 to 2011........c.cceevvnnene
Figure 4.3:  Main reasons for girls drop out.............c..........
Figure 4.4. Class teachers teaching experience.....................
Figure 4.5: Parents highest level of academicqualification.....

. < ¢ -
Figure 4.6: Head teachers’ and class teachers’ responses on

parents’ level of Family in- cqme.........ccccoevvveiiennn,

Figure 4.7: Provision of parental literacy and community
AWATENESS. ..vvevveveevetestesreeseeseeeessessestessessesseaseeseesens
Figure 4.8: Issues addressed that relate to girl participation

in secondary schools.........c..ccccecvveiveinnnnne.

17

27

3l

35

46



List of Tables

Table Page
Table 4.1 ReSPONSE rate.....cccevvveieiieiieieceese e 27
Table 4.2 Distribution of head teachers by gender................. 28
Table 4.3 Head teacher’s experience in current school............... 29
Table 4.4 Category 0f SChoOl..........ccooviiiiiiee, 30

Table 4.5 Student Enrollment in public secondary schools

in Kajiado North diStrict..........ccccoovevviiniienieie e, 3l
Table 4.6 Distribution of class teachers by gender....................... 34
Table 4.7 Response on parents’ 0CCUPAtioN..........ccovveevvreerieenenne 38
Table 4.8 Percentage of girls not able tq.pay school fees.............. 40

Table 4.9 Head teachers responses on teacher to student ratio......41
Table 4.10 Teacher training on gender responsive methodology...43

Table 4.11 Provision of parental and girls counseling sessions.......47



ABREVIATIONS AND ACRONYMS

BoG Board of Governors
CA Children Act (2001)
CBS Central Bureau of Statistics
CEDAW Convention on the Elimination of all Forms of
Discrimination against Women
CSA Centre for the Study of Adolescence
DEO District Education Officer
FAWE Forum for African Women Educationalists
FPE Free Primary Eduéatfor_l
G&C Guidance and Counselipg
KDHS Kenya Demographic and Health Survey
KESSP Kenya Education Sector Support Programme
MDGs Millennium Development Goals
MoE Ministry of Education

UNICEF United Nations Children’s Fund

UNESCO United Nations Education and Scientific Organization

UNIVERSITY OF NAIROBI
KIKUYU LIBRARY
P.0. Box 92
A KIKUYU

Xi



ABSTRACT

Enhancing girls’ participation in formal secondary school education is a shared
responsibility among parents, or families; school, communities and the
government. The study purposed to establish the school and home related factors
influencing girls’ participation in formal secondary school education in Kajiado
North district, Kenya. Three research questions were formulated to guide the
study. Literature reviewed was discussed in the light of the variables influencing
girls participation in secondary school. The study reviewed literature based on
three main objectives; Effect of family in-come, Influence of staff personnel as
well as influence of school- community relations on girls participation in formal
secondary school education. The study was anchored on the system approach
theory by Kurt Lewin (1890- 1947).

The study used descriptive survey. The target population of the study was the
head teachers of the 21 public secondary schools in Kajiado North district, 309
teachers and the district education office. 15 secondary school head teachers, one
quality assurance and standards officer “nd 45 secondary school class teachers
were sampled. The response rate of the respondents was 12 head teachers, 37
class teachers and 1 district quality assurance and standards officer. The study
used questionnaires and interview schedule.for data collection. The study used
qualitative and quantitative analysis. Collected data was analyzed using SPSS
software.

The findings from the study revealed that girls’ parents’ level of education and
occupation determined the level of family in-come which affected girls
participation in formal secondary school education. Most parents were also not
able to pay school fees for the girls since their level of family in-come was low.
Findings on school related factors on girls’ participation in formal secondary
school education indicated that there were few girls’ schools in the district as
compared to mixed schools. There was no regular provision on training for
teachers on the use of gender responsive teaching /learning material or
methodology. Findings also indicated that teacher to student ratio was below the
recommended ratio. The female teachers were also fewer than male teachers; this
implied that there were few role models for girls to emulate.

School -community relations findings indicated that head teachers in most
schools involved the community in decision making on matters related to girls
participation in formal secondary school education, most parents responded
negatively to addressing these matters, during meetings, from the poor attendance
to such meetings. Based on the findings it is concluded that the number of female
teachers irvsecondary schools in the district, family in-come, inadequate training
of teachers on gender responsive teaching methods and school community

Xii



relations influenced girls participation in schools. The researcher recommends
that the government should increase funding sources for needy girls in secondary
schools, review the cost sharing policy, train teachers on use of gender responsive
teaching and learning materials and methodology, especially on girls, sensitize
parents on benefits accrued from girls’ formal education. The researcher suggests
the need to replicate the same study within a wider scope to determine aspects
influencing girls’ participation in formal secondary schools and also in other
levels of formal education. It is further suggested that a study be carried out to
determine the relationship between number of female teachers in secondary
schools and their influence on girls’ participation.

Xiii



CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Governments and States, globally, attach special significance to the provision
of education to its people. Education is a basic human right that should be
made available to all people regardless of race, class, religion, gender and
status. The right to education echoes guarantees in the Universal Declaration
of Human Rights (Article 26), thd International Covenant on Economic,
Social and Cultural Rights (Article 13) )zl;lnd the Convention on the Rights of
the Child (Article 28). United Nations (1993) and Children's Act (2001) also
recognize that education is a basic human right that every child must enjoy

(FAWE, 2009)

Scholl (2007) argues that, education of girls has more social returns than that
of boys. Similarly, the Forum for Africa Women Educationists (2009) concur
with research findings that the total benefits of education multiply where
there is increased girls’ participation in formal secondary school education. In
Kenya, girls make up two thirds (2/3) of the student population without
access to secondary education. While enrollment at lower levels of primary

school are almost the same for both boys and girls, the gap starts to widen in



upper primary as more girls leave school than boys (Central Bureau of

Statistics, 2010).

An evaluation of education achievements carried out by UNESCO (2009)
shows a disparity in girls’ enrolment, as compared to that of boys, in many
countries. Studies done in Nigeria by Onyeka, Miettola, Amob and Tuula,
(2011); in Zambia, by Tjombonde, (2002); in Kenya by Onyando and
Omondi, (2008), Orodho and Njeru (2003) and FAWE (2009) showed that
there are still disparities in access and retention in secondary schools with
girls being disadvantaged. Frx
D]

Kombo (2004) pointed out that girls with formal secondary school education
are more likely to promote the formal education of their children; they are
also able to access formal employment than those with non- formal education
thus positively influencing family income. The girls may also serve as role
models for their children and other girls in general later in life, thus

enhancing participation rates of girls in secondary school.

Development Plans, Commission Reports, Working Party Reports, and
Sessional Papers have spelt out educational policy strategies on girl's
education. The Policy Framework for Education, Training and Research

Sessional Paper No. 1 (2005), for instance, sets specific objectives for girls’



formal education. Kenya's education policy does not therefore discriminate
against female participation. Although the disparities in girls’ participation
may not appear alarming, retention and completion of formal secondary

school education by girls is a major area of concern.

1. 2 Statement of the Problem Statement of the Problem.

While the formal secondary school education opportunities continue to
expand, drop out rates among girls in secondary schools between the ages of
13-18 is currently estimated at 45% as compared to 37% of boys (CBS, 2010)
yet formal secondary school educkibn is an important sector in education. It
is the phase after which selection for u*r)iversity or middle level colleges or
professional training takes place. It also has a strong link to higher education,
thus a key determinant in poverty reduction and sustainable development.

(Hubbard, 2009)

Research studies done on girls participation in formal secondary school
education in Kajiado district have not exhaustively addressed factors that
influence girls’ participation secondary education. It was against this back
drop that this study intended to establish school and home related factors that
influence girls’ participation in formal secondary school education, in

Kajiado North district.



1.3 Purpose of the Study
The purpose of this study was to examine school and home related factors
influencing girls’ participation in formal secondary school education in Kajiado

North district.

1.4 Ob jectives

The specific objectives of this study were to:

1) Examine the effect of family in-come on girls’ participation in formal
secondary school education in Kajiado North district.

2) Establish the influence of school- iohimunity relations on girls’ participation
in formal secondary school education in)lKajiado North district.

3.) Determine the extent to which teaching staff influence participation of girls

in formal secondary school education in Kajiado North district.

1.5 Research Questions

In this study, the following research questions were addressed:

1) What is the effect of family in-come on girls’ participation in formal secondary
school education in Kajiado North district?

2) How do school- community relations influence girls participation in formal
secondary school education in Kajiado North district?

3) To what extent do teaching staff influence participation of girls in formal

secoiufary school education in Kajiado North district?



1.6 Significance of the Study

Through findings from the study, it was hoped that greater insight may be
provided to educational stake holders on factors that need to be re- addressed in
regard to girls’ participation in formal secondary school education in Kajiado
North district. The findings may also serve as reference points for effective
strategics to enhance participation rates of girls in formal secondary school
education. The findings from the study may also benefit the Ministry of
education, in regard to designing in-service courses or programmes to address
performance of administrative tasks, for example school-community relations, so

as to enhance participation rates of girjs'in formal secondary school education.

1.7 Limitations of the Study

Data on girl dropout rates, in most schools, was not documented and was
collected using teachers and head teachers, the data may have been replicated.
Another limitation is that respondents may have given only socially acceptable
responses. The use of scale of 1-10 method and establishment of rapport with the
respondents was used as a counter measure to this limitation. There was no direct
control of variables and attitude control of respondents, this was yet another

obstacle.



1.8 Delimitations of the Study

Given that the study covered Kajiado North district, the findings may not be
generalized for the whole of the Rift Valley province. The study focused on girls
public secondary schools and mixed public secondary schools head teachers and
teachers, from the four divisions, in Kajiado North district. The district quality

assurance and standards officer was also interviewed.

1.9 Basic Assumptions of the Study
Assumptions of the study were that;
i) There are girls who dropout of secondary schools in Kajiado North district

if) There may be documented data that will be relevant to the study.

1.10 Definition of Significant Terms

Access refers to the ability of school going children having the opportunity to
attend school

Disparity refers to differences between girls and boys in participation in formal
education

Equality refers to a situation where all students have equal rights in accessing
education

Participation refers to students attending school and completing a given cycle of

formal education



Re-entry refers to girls’ re-admission to secondary school after dropping out due
to pregnancy and early / forced marriage.

Rescue centers refer to institutions where girls who have escaped cultural
practices or are pregnant or have delivered are accommodated.

Retention refers to the ability of a student staying in school and successfully

completing formal secondary education

111 Organization of the study

The study is organized into five chapters. Chapter one consists of introduction
which covers the background to the* study, statement of the problem, purpose,
objectives, research questions, significance gfthe study, limitations, delimitations,
basic assumptions, the definition of terms and organization of the study. Chapter
two reviews literature related to the study, summary of the literature review,
theoretical frame work and the conceptual framework. Chapter three describes
research methodology and focuses on research design, target population, sample
size and sampling techniques, research instruments, validity of instruments,
reliability of instruments, data collection procedure, methods of data analysis and
references. Chapter four presents data analysis, presentations and interpretation
Chapter five contains a summary of research findings, conclusion and

recommendations.



CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction
This section reviews literature related to factors influencing girls’ participation in
formal secondary school education. The themes that will be discussed include;
effect of family in-come on girls' participation in formal secondary school
education, influence of school- community relations on girls’ participation in
formal secondary education and extent of staff personnel influence on girls’
participation in formal secondary school education. It will then give a summary of
the literature reviewed. -&

A

2.2 Effect of Family In-come on Girls Participation in Formal

Secondary School Education

The level of in-come, in each household, influences girls’ participation in formal
secondary school education in various ways. Studies conducted by FAWE (2009)
identified poverty as the major problem that constraints girls' education under
several economic circumstances. Poverty also forces girls to leave school and

work to supplement family in-come.

A World Bank (2009) research on economic factors affecting developing
countries postulated that indirect cost of children's time is a significant

determinant of enrolment. When opportunity costs are high in relation to



household income and expected future earnings, the households may forego

school. Direct costs matter more for the poor than the rich.

(UNESCO, 2009) asserts that economic constraints operating against girls in Sub-
Sahara Africa has particularly damaging effects on their education and enrolment.
Bhana, Morrell, Shefer and Ngabaza, (2010) reviewed socio-economic factors
affecting teenage mothers in South African schools and found out that poor
parents are increasingly unable to meet educational costs that include tuition fees,
uniform, and building fees among others. The cost associated with schooling is

higher for girls than boys.

Although recent Kenya Integrated Household Budget Survey (KIHBS) shows
reduction in poverty levels, it remains a major economic factor influencing girls’
participation in formal secondary school education. Many girls are unable to
attend school, especially at secondary level, as most families cannot afford the
tees. Also to supplement family in-come, children are engaged in child labour
hindering them from either attending school at all or performing poorly due to

inconsistency in attendance (UNICEF/GOK, 2007).

Kuli, (2011) undertook a study which attempted to identify factors that influence
students participation in secondary schools in Marti division in Isiolo district. The
study revealed parents financial background and level of in-come as one of the

reasons fofnot sending girls to school. Study results by Orodho and Njeru, (2003)



indicate that the patterns and trends of education financing in Kenya, incorporated
a partnership between the government, households and the community long
before the introduction of cost- sharing policy. Financing secondary school
education has become a challenge as parents have to shoulder an increasing larger

proportion of the cost.

In their research on factors affecting the re-entry of girls, who drop out due to
pregnancy, into secondary schools in Nyanza Province in Kenya, Onyando and
Omondi (2008) concur with the above researchers and note that this is due to high
costs of uniforms, transport, sanitary protection and under clothes. Kombo, (2004)
also agrees that in Kenya, the policy of sharing schooling costs with parents has a

negative impact on girls' participation in formal secondary school education.

In recent years, quite a number of governments have mainstreamed bursaries for
needy children in their national education budgets. Examples include Kenya,
Tanzania, and Gambia. Some countries including Kenya and Tanzania have
affirmative action in place, which provides for additional quotas of bursaries for
needy girls in the effort to increase their enrolment and retention (FAWE, 2009)

In the absence of free basic education, and in the case of secondary education
which is generally not free, provision of bursary schemes for needy girls has
proved very successful in giving access to girls and keeping them in school

(UNESC(t2002)
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2.3 Influence of Staff Personnel on Girls Participation in Formal Secondary
School Education
Human resource is an important resource in a school system. Staff personnel
comprise of teachers who are the most important staff in the school. Analyses of
studies carried out by Hubbard, (2008) in Zambia, showed that teacher attitudes
were major factors that influenced girls’ enrollment and retention in school.
Further, Hubbard further noted that the attitudes of teachers reflect those of the
educational administration. The negative attitude particularly affected schooling
of girls negatively. Girl dropout rates, for instance, were heavily identified at the

secondary level of education because*ofteachers’ negative influence.

Other factors such as teachers' qualifications have been cited by FAWE (2009) as
factors affecting the education of African girls. The teaching and learning
activities girls are engaged in school to enable them learn is determined by the
teachers. The activities include the syllabus content as well as co-curricular
activities. FAWE (2009) further noted that in Sub-Sahara African countries, a
situation exists in which teachers are not adequately trained. As a result they
under perform their teaching duties. They are not innovative and thus do not use

gender responsive teaching materials and approaches in teaching.

Lockheed and Verspoor (1991) in their study on improving education in
developing countries noted that uneven distribution of teachers between rural and

urban setting, the below recommended ratio of teacher to students in most schools

un
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leads to low quality in teaching, contributing to poor retention rates of girls or
dropouts. Kombo (2004), suggests that for female students to be retained in
school, the curriculum offered in schools should be relevant and the quality of
schooling adequate. The researcher however suggests for the provision of
adequate in-servicing or training to teachers on gender responsive methodology
by the ministry of education in addition to selection and procurement of qualified,

responsible and effective staff personnel.

According to UNICEF (2008) students’ special needs and services like guidance
and counseling, remedial and welfare services should be made available through
teachers. These services should however be adequate and effective. Livondo
(2005), in a study carried out on school dropouts, asserts that effective individual
guidance and counseling, for instance, enables girls enhance their self- esteem
Onyando and Omondi concur with this findings and argue that when girls are
empowered to have confidence in themselves, to be assertive and to speak out,
their overall participation in school changes positively and their academic
performance improves significantly creating a sense of pride, dignity and identity
with the school, this leads to their desire for re-entry, retention and successful

completion of their formal education.

Evidence suggests that recruitment of more female teachers enhances female
students' survival and retention in schools (World Bank, 2009). Onyando &

Omondi, (2008) concur with these findings. However, according to findings by



the Central Bureau of Statistics (2010), instead of the recommended teacher to
student ratio of 1:35 in public secondary schools, there is low teacher to student
ratio, currently standing at 1teacher to 60 students which means that less attention

is paid to individual girls by teachers and more so the female teachers.

2.4 School -Community Relations and its Influence on Girls Participation in

Formal Secondary School Education

Schools operate as integral parts of the society and community. The
characteristics of the community may' influence girls’ participation in formal
secondary school education. Kuli, (2011) noted that the community incorporates
aspects such as opportunity cost for family, gender issues, early pregnancies,

traditional belief, household attitudes and condition and HIV/AIDS..

A research report conducted for the World Bank (2002) on expanding living
opportunities for marginalized populations in Ethiopia and Tanzania, African
communities largely have a male preference attitude. Males are expected to
perform well in academic work and technology while the woman's place is at
home, keeping up with the livelihood of the family. Family development efforts,
including schooling, are invested on boys because they are the makers of clans

while girls are expected to be married off to husbands who will be the bread

13



winners. As a result, little effort and few resources are spent on girls' development

in general.

Livondo, (2005) found that many communities are reluctant to invest in girls'
education because they do not see the value in educating girls. This attitude is
furthered by perceptions about the role of women in the society. The research by
Mushi (2002) observed that lack of vision and prospects for future life reduced
girls' interest in participating, performing and achieving in education. Such
empirical studies seem to have focused mainly on the community on its own
rather than the school and community as an integral part and how they relate, for

which this study will address.

2.5 Summary7of Literature Review

Some of the factors influencing participation of girls in formal secondary school
education were reviewed alongside empirical studies. The factors were linked to
school-community relations, family income and staff personnel. Such studies
focused on school factors, cultural factors and economic factors. This study will
address school factors and home related factors influencing girls participation in
schools. Most of the scholars, in the literature reviewed, agreed that participation
of girls in formal secondary school education is influenced by various factors
some of which include; socio-cultural, socio-economic and school factors under

which this study will address.

14



Although empirical research on girls’ participation in formal secondary school
education have been conducted before. For instance, Mwale (2005) analyzed the
school factors affecting the participation of the girls in primary education in
Kenya. Majiwa (2002) conducted a research on socio-economic and cultural
factors affecting successful education of secondary school girls in Nyanza, Kenya.
School and home related factors and the influence of the community as an integral
part of the school system and how it is affecting participation of girls have not

been exhaustively covered by researchers and remain poorly understood.

2.6 Theoretical Framework *x

This study will be based on the system ap#)roach theory by Kurt Lewin (1890-
1947). The theory explains the inter-relationship between parts of a system and
their contribution to the attainment of the whole (Okumbe, 2001). The theory
states that a system is a set of elements or parts which possess some degree of
independence or identity but which, at the same time, form an integral part of a
larger whole. A school system comprising of different parts or sub-systems which

when harmonized achieve the set goals and objectives.

The integral parts of a school include teachers, students and parents and the
school community. Physical facilities and finances supplement human resource
for the school to run smoothly. For girls to participate in formal secondary school

education, they need all the parts of the system. One disadvantage of this theory is

15



that there are other parts in the school that are overlooked and are also needed, for
example, policies and strategies. The political environment is also an integral part
which is not included in this theory. However, the theory is appropriate for this
study since it will guide in investigating independent variables that also form the
school system as a whole. These variables include family in-come, teachers and

the school-community relations.

16



2.7 Conceptual Framework:

Figure 1: Girls Participation in Formal Secondary School Education

Factors influencing Girls Participation
in Formal Secondary School Education

Home-Based factors
. Parents' level of education

. Family income School- Based Factors
. Cost sharing .Quality of teachers
Indirect costs .Number of female teachers
.Role models .Gender responsive activities
Attitude towards girls . Bursaries
education . Fees Waivers

School -Community
Relations

Sensitization and Affirmative Action
.Enrollment
.Re-entry
.Retention

Participation of girls in Formal Secondary School
Education
. High enrolment rates
. High retention rates
. High transition rates
. Low dropout rates
. Increase in re-entry cases

17



In this study, it was conceptualized that there are factors that influence girls
participation in formal secondary school education. These factors are independent
variables which include; family in-come, staff personnel and school-community
relations. Participation of girls in formal secondary school education depends on
these independent variables. These factors were assumed to be the inputs that
determine girls participation in formal secondary school education, which is the

output. The conceptual model is demonstrated in Figure 1

The conceptual framework illustrates the relationship between the independent
variables and the dependent variablk The process involves affirmative action,
sensitizing the community, enrollment og, re-entry of the girls in secondary
schools and the teaching and learning activities. The output is participation which

involves grade to grade transition, completion leading to better future prospects.

School based factors that were found to influence girls participation in formal
secondary school education were the quality of teachers, number of female
teachers, gender responsiveness in the teaching and learning materials, bursaries
and fees waivers for girls in boarding secondary schools. Home based factors
included parents’ level of education, family in-come, opportunity costs and cost
sharing. School-community relations were found to determine the positive and
negative influence of the school based and home based factors on girls’

participation in formal secondary school education.

18



CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter comprises of the research design, target population, sample size and
sampling procedures, research instruments, validity of instruments and reliability
of research instruments. Data collection procedure and data analysis techniques

that were used in the study are included in this chapter.

3.2 Research Design

The study employed descriptive survey design. According to Kerlinger (1973)
descriptive survey design is that branch of social scientific investigation which
studies large and small populations or universe by selecting and studying samples
chosen from the population to discover the relative incidence, distribution and
interrelation. Descriptive survey design was useful in the study since it involved
collecting data about variables or factors as they were found in the social system

(Borg & Gall, 1989)

3.3 Target