IETERIMINAN

‘?' 4
st

4
e
lan)
N/
st

S0 BCHOOL PROGR/

MME

TPLEMENTATION 1P

LY SCHOOLS IN KENYA:

A CASE STUDY OF MNamOGED PRIMARY SCHOOL

Makhrakha Janet Nafula

A Research Preject Submiried | Fuitilthment of e Requirements fov

wnon i Cervoendum Sindics

-~
T
S«

the Award of & Uegree of Mustcr o3 i

qoof Natrobl

Univer

s
0

s

i
R



DECLARATION
This research project is my origir al work and has not been presented for award of

a Degree in any university

Tt bou s

Mal:hakha Janet Nafula

E55/74829/09

This research prcject has been cubmitted for examination with my approval as
university supervisors.

T

T gpal,

/ /
Cr. Grac.l‘ N}&égah

Senior _ecturer and Chairman

Department of Educitiornal Administration and Planoing
P g

University of Nairobi

Lecturer ~
cpartment of Educitional Admiuistration and Planning

University of Nairobi



DEDICATION
This project is dedicated to my beloved husband Mr. Ewing Makhakha Mwombe,
my children Immaculate, Nancy, Ruth, late Peter, Joydona and master Paul
Walutsachi. My family stood with me at all times including harsh moments, my
husband taught me to acknowledge my past without regrets handle my present

with confidence and prepare for the future with optimism.

il



ACKNOWLEDGMENT

and Dr. Rosemary Imonje. It i; through their mentorship guidance, suggestions,
comments and encouragement that shaped this project. They spent their valuable
time and reading through my drafts.

Finally I thank the Almighty for His hand on this project.

v



TABLE OF CONTENTS

Page
DRI AN s 1 o aremi 1555 mamern 145 5 900 £ 15 6 KBTS 55 500 5 5k b w2 s - st 5 s o 3 ¢ ot ii
DD B AGAEION A 0 55 5565 £ 5 v« worcsmomant + o mobrg o 5 2 s monco o o o mbrminr s » 3 s 3 EPOPH 5 3 PR £ 4 SBEEATLS 1 5 iii
Acknowledgment................oo AT § 3 5 5§ 8 FURIATR ¥ 6 TR L ST L B 0 B iv
Table 0f CONtENTS. .. ..ot \
List of tables. ..o x
18R R o U R ———— xi
List of abbrevxauonq AT OIS IRIS o s« owsis £33 5 950005 555 556505 5 5 4 bl 5 55 » meel 45 5 2 memcn 0 0 0 50 xii
A DS AT, e e xiii

&5.?%,;; G = Y
Yithegg ( HAPTER ONE
gy )
& l" ;*\' et L0
.o g, " MU WGCTION
Pl - w
v (‘112‘{1
1.1Background of the Study.... .. ..o 1
1.2 Statement of the Problem..... ... oD
1.3 Purpose of the study........... ... e T s T b ¥ 8 MRS § B8 01 ¥ 5 B R 6
1.4 Objectives of the Study.............. ARSI e e o g « 3 o B < st 4 . 6
1.5 Research Questions. ..« s T SRS b w5 o 33 Winae a4 e 60y 3 6 w1 4 4 6
1.6 Significance of the Study....... . s s o« i s 5 2 e AN |
1.7 Limitations o the STudy...o.oir e 7
1.8 Delimitations of Study...........0....ooooet. L B B 5 ARG B SRR YT £ 8 S 47 BB 5 8
1.9 Assumptions ot the Study................ e e 8
1.10 Detinitior: of Key Terms.. ....... cooviiins. e 8
v



1.11 Organization of the Study.. ................ 444 yreniog 1 4 PR § 4 S e 9
. CHAPTER TWO
LITERATURE REVIEW

2.1 INtrOAUCHION. ... 10
2.2 Child Friendly School in Kenyan SChools. ..o, 10
2.3 School policies and administrative support towards implementing Child

Friendly School progranmme. T T T ppr— 10
2.4 Schooll environment influence in the implementation of Child Friendly School

programme. .......... SETTRRTI T e 18

2.5 Teachers preparedness in implementing Child Friendly School

51€0154321001 1= NANNRNPE e § 1 3 4 R 3 82 RS §A G U5 0% § ¥ 8 A 1 6 B B B 7 64§ 5L
2.6 Theoretical Framework... ..., L 25
2.7 Conceptual Framework. .. .....oo i 27
CHAPTER THREE
RESEARCH METHODOLOGY
31 TIEEOGUCHON. ..+ e e oo e 28
3.2 Rescarch DDERIDTc s 5 5 nwmminsssaamaman i i 2 8 £ L & § % RN B 4§ BARGR LT § 5 AR €51 B R K § 4§ (MR 28

3.3 Target Population.............. « senmaesr 3 oo 3 1 s o e @ el Y B SRR B X H BRAE £ B 28

3.4 Sample Size and Sampling Procedures. ..o 29
3.5 Data Collection ﬁlstr‘\li‘i‘l(lllts ............................................................ 30
3.5.1 Validity of Research Instrmenis. . ... 31
3.5.2 Reliability of the Instrument... ... ... 32

Vi



3.6 Data Coliection Procedures. ..o o e, 33

~

3.7 Data Analysis Techniques.........ooooiiiiiiii e 33

CHAFPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction..................... e 35
4.2 RESPOMNSE TAL. .ot iuttt ettt ettt e ettt et ettt e e e e
4.3 Demographic information .................................................................. 36
4.3.1 Duration of teachers time worked at the school........................... ... e 36
4.3.2 Gender of the teacher 1espordentsS.....oooveeiiii i 36

4.4 Effect of school policies and adrainistrative support towards implementing

child friendly school... ..o 37
4.5 School environment influence on the impiementation of child friendly school

Jo1 001 a¥:1011 44 TP 42
4.6 Teachers preparedness in implementing child friendly school

programme...... ............... g OO — 46
4.7 Propose ways for implementiation of child friendly school

Programme. ......covveeennnn... O 49

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5. IO dUC I ONI. oo et e UAS
5.2 85ummary.... ..o ceeiinnn et = » a3 et 3 o e 5 % PP 6

vit



5.3 Conclusions..............oeen .. e D —— = Y
5.4 ReCOMMERAAtIONS. .. .uv ettt et e e e 50
5.5 Suggestions for further research. ... B 60
REFEREINCES. .. ciititiiiiiiiiiiiiiiiiiiiciiiietietaseaseniatesesseesnenesnennes R |

APPENDICES. .. ottt s ettt et s e e secaeanaeascaneensanne 65
APPENDIX I INTRODUCTORY LETTER::cuviicamissei snnsisssinanssoesavossesone 65

APPENDIX II: TEACHER’S QUESTIONNAIRE....civiiiiiiiiiiiiiicinieeae 66
APPENDIX IIT: KEY INFORMANTS INTERVIEW GUIDE......c.ccvvnaene... 73
APPENDIX IV: OBSERVATION SCHEDULE. ...cccciiiiiiiiiiiiiiiiiiecaanenns 74
APPENDIX V: INTERVIEW SCHEDULE FOR ADMINISTRATION......... 75
APPENDIX Vi: FOCUS GROUF DISCUSSION GUIDFE.....ccociiiiiiniiniinnin. 77
APPENDIX VII: LETTER OF AUTHORIZATION......ccccivviiiiicminninennnene. 67
APPENDIX VII: PERMIT. ..o 68



LIST OF TABLES

Page
Table 4.1: Working experience of the teachers............. TP 29
Table 4.2: Gender of the teacher respondents..... ...t 30

Table 4.3: School’s inclusive of gender-sensitive staffing policies......................31

Table 4.4: Effect of school policies support on the implementation of child friendly
SCROOL. . 32

Table 4.5: Conduction of regular campaigns to encourage parents to enroll their
ch11dren33

Table 4.6: Availability of copies nf documents or resources that address inclusive

EAUCALION. ...\ttt e 34
Table 4.7: School’s facilities meeting the needs of all learners ......................... 34
Table 4.8: School having a welcoming, healthy and clean environment............... 35
Table 4.9: Steady supply of clean and safe drinking water............................... 36

Table 4.10: School focus on teamwork among teachers and learners....................37
Table 4.11: Teacher’s awareness of the meaning of child friendly schooi
PLOGIAITIITIC . . ¢+ v e teeet catene et ettt e e et et e e e e e et e e e e ieiee 2 38
Table 4.12: Teacher knowledge on handling the physical, emotional and
Learning disability......ocvueneveiniriie i -39

Table 4.13: Teachers can identify culture and gender bias in teaching

materials, the school environment and their own teaching ................ 41
Table 4.14: School working with the community groups...... ... s aoscuenn e 5 B S 42



................ 43
Table 4.16: School shouid promcte equity and equality..........oooovviiiiiinnnn... 44
Table 4.17: Gender balance of teachers and pupils in the school....................... 45

Table 4.18: Pupils participation in the CFS programme...............ccuccveeenneene... .46

~



LST OF FIGURES

Figure2.1i: Conceptual Framework



LIST OF ABBREVIATIONS AND ACRONYMS

ALP Accelerated [earning Programme

CF S Child Friendly Schools

CFSI Child Friendly School Initiatives

CSR Class-Size Reducrion

DQASO Directorate of Quality Assurance and Standards
ECD Early Chiidhood Development

EFA Education For All

FPE Free Primary Edu:ation

HPS Health Policy in Schools

KESSP Kenya Education Sector Support Programme
MDG Millennium Develcpment Goals

MoE Ministry of Education

NFE Non Formal Education

PTA Parents and Teackers Association

SPSS Statistical Packag: {for Social Sciences
TRACE The Right of All Children to Education

TSC Teachers Service Commission

UNESCO United Nations Ecucational Scientific and Cultural Organization

UNICEF United Nations Children’s Education Fund
UPE Universal Primary Education

il



ABSTRACT

The Child Friendly School concept addresses the rights of every child to
education. It alsc addresses the learning needs of every child regardless of their
vulnerabilities. It focuses on thz teacher by equipping him/her with a positive
attitude and concern to develop the salient abilities/talent in the child. The general
objective of this study was to find out the determinants of Child Friendly School
programme implementation in public primary schools in Kenya: a case study of
Nairobi Primary Schoel. The specific objectives were to establish the effect of
school policies and administrative support towards implementing a Child Friendly
School programme, to assess the school environment influence in the
implementation of a Child Friendly School programme, to determine the teachers
preparedness in implementing ¢« Chiid Friendly School programme in Nairobi
Primary School and to propose vsays for implementation of Child Friendly School
programme in Nairobi Primary School. The study was a case study. The sampie
sizes of this study were 18 teachers, 80 pupils and a head teacher. This gave a
sample size of 90 respondents. This study utilized questionnaires for the teachers.
Key informants were used on the subordinate staff. Observaticn was done by the
researcaer, a focus group discussion was done on the head teacher and the
interview schedule for the teachers and pupils was administered 1o collect data.
Reliability of the instrument wa: done through calculating the Pearson’s product
mornent’s correlation. The valicity was done by conducting a pilot study on 2
schools that were not included in the actual study. Both qualitative and quantitative
techniques were used to analyze data. The Statistical Packages for Social Sciences
(SPSS) software package was utiiized in analyzing the data. The data was
presented in frequency tables. The study was intended to benefit the poiicy makers
in the Ministry of Education, academic scholars, researchers and pupils. The
findings showed that Nairobi Primary Schooil is not gender sensitive in staffing
policies. The study also conciuded that there is no conduction of regular
campaigns to encourage parents to enroll their inclusive learners. This affecis the
implementation of child friendly ;chool programme.
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CHAPTER ONE
INTRODUCTION
1.1 Background of the Study
Education is a fundamental right for alt children (UNICEF, 2009) and it is the i‘;e).,'
to progress by individuals, comnunities and countries. According to a UNICEF
estimate of 130 million children‘m less industrialized countries are not aﬂcndir?g
)
school, about 60% are girls. Majority of them come from Sub-Saharan Africa,
where 45% girls and 39% boys are not in schoei (World Bank, 2005). This is
violation of basic human righis and it is therefore a responsibility of the
government to support education. a central element in meeting basic human needs.
Every child has a right to education as a basic human right. It was in recognition of
this right that the Kenyan Govertunent, in 2003, opened doors to education for all

under Free Primary Education (FPE) programme (Manual Child Friendly School,

2010).

The global community reunited in Dakar, April 2000, to assess progress of the
EFA decade and to renew its conurntment to Education for All by 2015.Strawegies
for meeting this goal are outlined in the Dakar Framework f{or Action, Education
for All: Meeting our Collective Comini ﬁ‘;‘u:nts, and include the creation o! safe,

Aot

healthy, inclusive and equitably 1esourced ecducational environments conducive to

excellence in learning which are the components of child friendly school.

Specifically, the Dakar Framework calls for policies and codes of conduct that



enhance the physical, social and emotional health of teachers and learners (Jomtien

1990).

A global survey of the child friendly school conéept and its application within
UNICEF programs reveals a weakness in approach where there has been a
tendency to underemphasize the determinants of implementatioh of CFS in
education system. This is the purposs for this reséarch. Despite the gap in
approach, the model is progressing steadily from an estimated 33 countries in 2004
to 56 countries in ,2007. The challenge with the model is along on defining

characteristics which are varying from 6 to 16 depending on the context (UNICEF,

www.unicef.org).

The CFS concept addresses the righ:s of every child to education. [t also addresses
the learning needs of every child rcgardiess of their vulnerabilities. it focuses on
the teacher by equipping him/her with a positive attitude and concern to develop
the salient abilities/talent in the child. This is amplified through the interactive
learner friendly teaching methedelc gy which equips the teacher with a variety of
teaching approaches that stimulate the fearner’s interest. The teacher is encouraged
to be a facilitator and to create & learning environment that allows learners to
discover knowledge to share it witk coileagues. A health and nutrition promoting
school and community and child participation and two way communication

between schools and parents.” according to (Manual Child friendly school, 2010).

-~
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Jyvaskla (1991) asserts that teachers need to have a positive attitude towards a new
idea to create a new mode of tesaching. Problems of implementation were
alleviated by keeping all the staff aad perents informed of all the new activities.

Delft (2004) said after training the a: titude to the teachers and ex perimental groups

improved sigrificantly.

Ministry of Education, Science and ['echnology, Mozambique, (2008) asserts that
the Child-Friendly School (CFS) mpdel in Mozambique responds to this need to
transform schools. The CFS approach aims to improve the quanty of education
provided in primary schools through the implementation of a multi-secteral
minimum quality package. This minimum quality package will promote
improvemenis in s%hools ranging from rehabilitation of damaged classrooms,
provision of separate sanitation fac lities for girls and boys and supporting child
centred teaching approaches in well managed classrooms to health screening of
children and life skilis education, érmong many other crucial interventions. This

package will be implemented in al: primary schools in seven model districts in

Mozambique over four years {in the \'O'TL, Centre and South cf the country) with
the goal of increasing learning outcomes for children as well as increasing the

leve] of enrolment, retention: and corapletion.

4

When FPE was declared UNICEF snccessfully advocated for the inclusion of most

of its child friendly interventions and ey strategies in the new education sector

suppert plan (KESSP). It then became essential for UNICEF to shift from



prograras of making child friendly towards helping to build Kenyan national
capacity to reproduce child friendly school model countrywide. Quality in these
models sets the school apart as a community that pursues learning and linking the
schools to a wider community from which it derive its sense of engagement with
reality and confirms the relevance of its curriculum KESSP (2005). The Child-
Friendly School concept was introduced i Kenya in 2002 and implemented on a
pilot basis by the Ministry of Education, with the support of UNICEF, in 11
districts: Nairobi, Turkana, West Pokot, Kwale, Isiolo, Mafsabit, Moyale,
Mandera, Wajir, Garissa and Ijara. In 2010, the Ministry rolled out the programme
on a national scale. The concept aims at encouraging child-centered learning by
addressing all facets of education, including the environment, issues of equity and
equality, and the wholesome development of the child. To make our schools truly

child-friendly we need to address the child in a holistic manner (UNICEF, 2008).

The study was carrigd out in Nairobi Primary School, Nairobi County, Kenya.
Nairobi primary school was stafted in 1902 by Eurcpean school settlers. It has 36
streams with an average of 50 pupils per class. It has both the government and
Parents Teachers Association (PTA) teachers. The school has the child friendly
school programme running. Nonethcless there have been some challenges faced in
taking on the spirit of the programme. The school has not teen able to create
strong linkages with the community and partners, especially in areas where
poverty is high. There are few trained teachers who are not encugh to implement

the programme. The schoo! is siruggiing to enhance equity and eguality. This is

A
4



particularly in handling the inclusive learners. There is stigmatization of the
challenged pupils. The teachers feel that the CFS classrcom organization approach

is time wasting. A report from the deputy head teacher (Njoroge, 2012).

1.2 Statement of the Problem

Inclusive learner friendly environment is a virtue and the key that promotes access
to quality education and high retention among pupils; yet this has not been so.
According to Kenya Education Sector Support Programme KESSP (2005)
implementation of Free Primary FEducation facilitated overcrowding in the
classrooms making legrning uncomfortable. Learners either learn while standing or
in overcrowded on their desks. Admission of over age children to the school
system, threaten the younger children ;md hence bullying creeps in the school

(UNESCO, 2008). Poor sanitation has also been observed as a result of over used

facilities.

Furthermore, gender bias in teaching and learning process and in learning
materials where prejudice and discrimination are done unintentionally (UNESCO,
2001) causes discomfort among learners in public primary schools. Teachers have
found teaching such ages not an easy task especially where classes are large in size
and it may be difficult for the learner teachers to establish the difference among
the learners. Including children witn diverse backgrounds and abilities in classes

often means more work. Nairobi primary school is preferred for this study because



it is a muiticultural school that has imany pupils from all over the country. It thus

reduces the cuitural bias.

1.3 Purpose of the study

The purpose of the study was ic establisk the determinants of Child Friendly

School

Kenya.

programme implementaticn in MNairobi Primary School, Nairobi County,

1.4 Objectives of the Study

The study was guided by the following obj ectives:

ii.

To establish the impact of school policies towards Child Friendly School
programine implementation in Nairobi Primary School.
To examine the influence ot scheol environment on the Child Friendly

School programme impiementation in Nairobi Primary School.

1. To evaluate the teachers pre paredness in Child Friendly School programme

implementation in Nairobi P'rimary School.

. To recommend ways for Chiild Friendly Schoo! programme

implementation in Nairobi Primary School.

1.5 Research Questions

The study was guided by the following research questions.

1.

What is the effect of school policies towards Child Friendiy School

prograrnme implementation in Nairebi Primary Scheol?



ii. How does the school environment influence Child Friendly Schooi
programme implementatior in Mairobi Frimary School?

iii. How is the teachers’ preparcdness in Child Friendly Schocl programme
implementation in ! lairobi Primary School?

iv. Which are the ways for Chiild Friendly School programme implementation

in Nairobi P Primarv School?

1.6 Significance of the Study
The findings of the, study wiil give enlightenment on the role played by the
teachers in enhancing Child Friendly School in public primary schools in Nairobi.

The findings publication can be used for firiure reference.

The findings will enlighten wvarions organizations involved in education
improvement in the «,oun’f;y such as UNESCO, UNICEF and other NGO’s who
have interest in improving scheols. The result assists school administrators in

*1

dealing with constraints or drawbacks like finance, tools and instruments.

1.7 Limitations of the Study
The study assumed homogeneity of the factors. The study assumed that the data
collected from the randora sampling shail be representative of the ropuiation. It

also assumed that the respondems accurately and truthfully responded to the

questions.

~1



1.8 Delimitations of Study

The study was carried out in Nairobi primary school. The study targeted Nairobi
primary school because 1t i1s multicultural. This reduced the cultural bias. The
study targeted head teacher, teachers, pupils and the subordinate staff in studving
the determinant for impleraentation of Child Friendly School programme in

Nairobi primary school.

1.9 Assumptions of the Study
The study was based on the assumptions that;
i.  Important determinants for implementing a Child Friendly School
programme are observed in Nairobi Primary School.
1i.  There are nonghallenges facing the teachers in implementation of a Child

Friendly School prograrome in public primary school in the area and the

country at large.

1.10 Definition of Key Terms

The following were the definition of terms used in the study.

Child Friendly School: This refers to one where the environment is conducive to
learning, the staff are friendly and the health and safety needs of the children are

adequately met.



Inclusive Education: refers to the enrollment and teaching of all children without
regard to physical, intellectual, social, emotional ethnic, cultural, religion or other

characteristics in the same learning environment.

Implementation: refers to realization of an application or execution of a Child
Friendly schools in Primary FKEducation, it involves idea, model, design,

specification and policy.

1.11 Organization of the Study

The study comprises of five chapters. Chapter one presents the background to the
study, statement of the problem, purpose of the study, objectives, research
questions, signiﬁcarifé of the study, basic assumptions, and definition of terms and
organization of the study. Chapter two comprises of literature review of relevant
literature related to this study, previous studies and highlights the theoretical and
conceptual frameworks. Chapter three deals with research methodology covering:
research design, sanii:vling procedures, research instruments and their validity and
reliability, procedures of data collection and methods of data analysis. Chapter
four will comprise of findings and discussions which will be generated by the

study. Chapter five will presect summary of the study, conclusions and

el
L]

recommendations.



CRAPTERTWO
LITERATURE REVIEW

2.1 Introduction

The chapter presents the varianle: affecting the implementation of child friendly
schbol programine. These inctuds the school policies and administrative support,
school environment and teachers prepareduess in implementing child friendly
school programme. The section also exnlains the theoretical framework and
conceptval framework. The literaturs review presents previous studies and

highlights the research gaps i them. it criticizes the previous work.

2.2 Child Friendly Schoe! in Kenyan schoels

The Child-Friendly School concept was introduced in Kenya in 2002 and
implemented on a pilot basis by *he Ministry of Education, with the support of
UNICEF, in 11 disgrigts: Nairobi, Turkana, West Pokot, Kwale, Isiolo, Marsabit,
Moyale, Mandera, Wajir, Garissa and fjara. In 2010, the ministry rolled out the
programme on a national scale. The concept aims at éncéuraging child-centred
learning by addressing all facets cf education, including the environment, issues of
equity and equality, and the wholesome development of the child (UNICEF,

2005).

“To make our schools truly child-fiend!y we need te address the child in a holistic

manner,” says Elias Noor, UNICFEF Fgucation Specialist. ”We must go beyend

—_

academics and even recogmize head teachers not only for producing impressive




KCPE results, but for improving on the thematic areas of CFS, such as creating

equity and equality and prometing hygiene and sanitation in schools”

In Githioro Primary School in Ceatral Kenya, for instance, students and teachers
have focused on improving the school’z environment. They have set up a tree
nursery and planted trees in the compcund, where each student adopts a tree and

cares for it. Plom the sale of scedlings from the tree nursery, the school has been

able to sponsor three students to secondary school. In addition, pupils are taking

the lessons home by planting trees w their compounds.

Significant progress has been :nade in the past decade towards fulfilling
Millennium Developinent Goal 2 (MDG 2) -- universal access and completion of
primary school by 2015 - even tacugh the related interim target of MDG 3 —
gender parity in primary and secondary education by 2005 — was not achieved

globally. (UNICEF, 2005) many countries have scored impressive gains in both

enrolment and closing the gender zap in education.

Recent data show a decrease in the nunmber (,f: children not enrolled in school, from
94 million in 2002 to 75 million in 2006. However, far too many children who are
earolled still fail to compiete their education, dropping out due to p poor schoot
quality and cther factors. At any given timie, the number of children attending

school is far less than the number enrclied, since dropping cut of school s not

immediately reflected in enrolnient data.



An estimated 115 mﬂlion primary- school-age children were not attending school
in 2002 (UNESCO- UIS & UNICEF, 2005), and around 101 million were not
attending school in 2006 (UNICEF, forthcoming). In addition te poor education
quality, such persistent challenges to school attendance as child labour, HIV and
AIDS, civil conflict, natural disasters, chronic environmental degradation and
deepening poverty continue to threaten gains in school enrolment and completion

rates in many countries.

The challenge in éducation is not simply to get children into school, but also to
improve the overall quality of scheoling and address threats to participation. If
both quality and access arz tackied, children whe are enrolled in primary school
are likely to continue, complete the full cycle, achieve expected learning outcomes

and successfully transition to secondary school.

There is an organic link between access and quality that makes the latter an
integral part of any strategy for achieving the education MDGs and Education for
All (EFA) goals. Sghool quality must therefore be of' central interest to
policymakers and practitioners concerned with the low primary education survival
and completion rates in various regions of the world. In West and Central Africa,
for instance, only 48.2 per cent of the children enrolled in the first grade survive to
the last grade of priqmry school. The comparable survival rate for countries in

Eastern and Southern Africa is 64.7 per cent.



These trends have given rise to concerted efforts to tackle the issue of quality in
basic education worldwide, with such agencies as UNICEF intensifying their work
to address education quality mcre systematically. It is in this context that
UNICEF’s strategy ‘and programming have evolved over time, culminating in
Child-Friendly School (CFS) models as comprehensive ways of dealing with all

factors affecting quality.

Like most reality-based innovations, the CFS models are not simply an abstract
concept or a rigid methodological prescription. They represent pragmatic pathways
towards quality in education that have evolved (and are still evolving), from the
principle of education as a human right to a child-centered ideclogy that regards
the best interest of th:q child as paramount at all times. This makes the child central
to the educational process and the main beneficiary of key decisions in education.
But it does not mean that CFS models are inflexible ideological blueprints.
Because they are grounded in the reality of resource constraints and lack of
capacity for (iesigning and implementing ideal solutions, they adhere to the
principle of ‘progressive realization’ of children’s right to quality education. CFS
advocates are willing to negotiate priorities regarding what is 1r\ the best interest of
the child and make trade-offs based on what is feasible for schools a.nd education
systems to accomplish within a given time frame, using available resources and

capacities.



Significant progress has been made in ‘the past decade towards fulfilling
Millennium Development Goal 2 {MDG 2) — universal access and completion of
primary school by 2015 — even though the related interim target of MDG 3 —
gender parity in primary and secondary education by 2005 — was not achieved
globally. (UNICEF, 2005) many countries bave scored impressive gains in both

enroiment and closing the gender gap in education.

Recent data show a decrease in the number of children not enrolled in school, from

94 million in 2002 to 75 millicn i 2006, However, far too many children who are

quality and other factors. At any given time, the number of children attending
school is far less than the number enrolled, since dropping out of school is not

immediately reflected in enrolment data.

An estimated 115 million primary- school-age children were not attending school
in 2002 (UNESCO- UIS & UNICEF, 2005), and around 101 million were not
attending school in 2006 (UNICEF, forthcoming). In addition to poor education
quality, such persistent chailenges to school attendance as child labour, HI'V and
AIDS, civil confiict, natural disasters, chronic environmental degradation and
deepening poverty continue to threaten gains in school enrolment and completion

rates in many countries.
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The challenge in education is not simply to get children into school, but also to
improve the overall quality of scacoling and address threats to participation. If
both quality and access are tackled, children who are enrolled in primary school
are likely to continue, complete the full cycle and achieve expected learning

outcomes and successfully transition to secondary school.

There is an organid link between access and quality that makes the latter an
integral part bf any strategy for d«chieving the education MDGs and Education for
All {(EFA) goals. School qualiy must therefocre be of central interest to
policymakers and practitioners cor.cerned with the low primary education survival
and completion rates in various regiens of the world. In West and Central Africa,
for instance, only 48.2 per cent of ithe children enrolled in the first grade survive to
the last grade of primary school. The comparable survival rate for countries in

Eastern and Southern Africa is 64.7 per cent.

Despiie the numerous developmenss, there is a clear recognition that more work in
this arca remains to be done. Ameng others the issues of financial planning and the
cost-effective use of available rescurces for scaling-up implementation of teacher
training in participatory approaches and strengthening of the monitoring and
supervision capacity at naticnal and local levels have emerged as common factors

across the various countries {UNICEF, 2009).

Sk
N



Building on existing: MOE structures, Kenya started its school cluster approach in
2002 to support schools dealing with an influx of studerﬁs resulting from the free
primary education policy. The clu: ter model consists of 4 — 7 schob}s and mciudes
early childhood development (ECD) and Non Formal Education (NFE) facilities.
The modelfloffers itself as an integrated and sustainablé teacher support system that
promotes CFS (UNICEF, 2009).

)
'

2.3 School policies and administrative suppert towards implementing
Child Frieudly Schoel pl'ogrémme

The use of administrative support siaff in schools has increased significantly in
recent years and there has been much discussion of their role and the tasks they
could or should be carrying out. The Department for Education and Skills had
introduced a number of strategies designed to ease the bureaucratic burden of
teachers, thereby releasing time for them to devote themselves to their key task ot
teaching. The Better Regulation T ask Force made a number of recornmendations
on reducing ‘Red Tape Affecting Head Teachers’ (Ornstein & Hurkins 2003) and
in small schools, extra funds were ‘nade available through the Smali Schools Fund.
For all schools, advice and recommendations on reducing the administrative tasks
carried out by teachers and head icachers have been forthcoming from several

sources.

The prevailing rationale is that schools are by far the government service most
p % v

accessible to the majority of childien across the country. In 2003, South Africa had



roughly 28,000 sch(;)ls that served 11.5 million chiidren (Giese, Meintjes, Croke
and Chamberlain, 2003). Education for All (EFA), a global initiative to support the
Millennium Development Geal of Universal Primary Education (UPE), has also
helped to swell attcndance rosters by pressuring governments to meet international

targets (KESSP, 2005).

The policy-push has led to the development of various models for creating this
particular type of service-oriented school, referred to in this paper as the “caring
schools movement.”Diverse orgauizaticns such as UNICEF, Save the Children,
and the Children’s Institute at the University of Cape Town each support different
models that seek to install, support or streamline a “caring function” within

schools, particularly in poor rural and township areas (Ornstein & Hunkins, 2003).

The models embrace similar goals for any school seeking to be a “caring school”,
goals that emphasize the health, safety and psychosocial well being of all learners.
For most models, this means improving school security, remaining committed to
child rights, incr eab| 1g children’s access to healthcare, and solidifying linkages
with government and community resources (Giese, Meintjes, Croke and
Chamberlain, 2003). Organisations and schools go about fulfilling these goals
through standard interventions like boosting the school feeding pregramme and

helping children secure.

The teacher problems can lead or contribute to low teacher morale leading to

teacher attrition, teacher absentecism and a low quality of education delivered to
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children. Where teachers are not present in the classroom or are de-motivated, this
will have a direct negative impact on the quality of education which will lead to
increased repetition and drop out, thus threatening primary completion and the

achievement of CFS (Barber & Mcurshed, 2007).

2.4 School envﬁonment influence n the implémentation of Child Friendly
School programme

Education facilities are linked to quality in terms of human resources and in-school
resources. According to Nekatibet (2002) learning environments have been well
recognized as inadequate in Sub-Saharan Africa due to low level of economic
development and poverty. Most learning institutions are in short supply of
classrooms, facilities and learning materials. Nekatibeb (2002) observed that in
many countries, teachers are paid relatively low salaries compared with other

sectors or they are not paid regularly.

UNICEF (2009) fug‘gliler observes that child friendly schools should have fresh
portable water within the school with proper plumbing infrastructure that allows
for distribution of safe water. In addifion, separate. toilets or latrines should be
available for girls and boys, privacy, cleanliness and safety major considerations

when planning location and design of facilities.
it

According w0 Lizettee (2000) the sanitary conditions of schools in rural and urban
areas in developing countries are often appalling, creating health hazards and other

negative impacts, thus schoois are not safe for children. Lizettee observes that lack
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of facilities and poor hygiene affect both girls and boys, although poor sanitation
conditions at schools have a stronger negative impact on girls. All girls have
access to safe, rclean",: separate and private sanitation facilities iﬁ their schools. If
there are no latrines and hand-washing facilities at school or if they are in a poor
state of repair, then many children would rather not attend than use the alternatives
(Ngales, 2005). In particular girls who are old enough to menstruate need to have
adequate facilities at school and normally separate from those of boys. If they
don’t they may miss school that week and find it hard to catch up, which makes

them more likely to drop out of school altogether (Lizettee, 2000).

The gender inequities pervading society are carried into the school environment.
This is evidenced in school processes such as teaching, teacher—student
interaction, school management, and the plan and design of the physical
infrastructure. Teaching and learning materials, for example, may contain gender
stereotypes (FAWE, 2001). Teachers are not always aware of the gender specific
needs of both girls and boys. School management systems may not sufficiently
address gender constraints such as sexual harassment, and many schools do not
have adequate or separate toilets for girls and boys. As a result, the schools do not
provide a gender responsive environment for effective teaching and learning to

take place.

According to Ngales (2005) in a study on school pupils towards health, dignity and

well being in Ethiopia, it was found that female pupils indicated that they often
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missed classes during menstruation or because culturally restrictions combined
with poor hygiene and lack of privacy prevented them from using latrines at all. In
addition, female boarding schoois mupils mentioned that they feared using latrines
at night due to poor lighting. The study concluded that girls’ performance,
attendance and retention rates we‘rf,:,iower than boys, and poor school sanitation is

one of the multiple difficulties that girls have to struggle with.

The World Health Organization (WHO) recommends utilizing important health
issues as entry points in developing HPS (Health Policy in Schools) interventions.
Reports on the efficacy of HPS initiatives are encouraging in most cases, and show
positive impact on school-health policies; teachers’ knowledge, attitudes and
behaviors; students’ healthy behaviors and health status and parents’ knowledge,

behavior change and engagement.

e
Y

The Government of Kenya, through the Ministry of Education, recognizes the
merits of HPS as demonstrated in two ministry documents — ‘School Health Policy
Document’ and the ‘Child Friendly School’. The Ministry of Public Health and
Sanitation has identified the healthv settings approach with a focus on HPS as one
of its policies fo; implementation. However, no reports on successful
implementation of the HPS initiative in Kenya are available despite the role HPS

plays in improving both health and academic performance among its students.

The African Population and Health Research Center (APHRC), in collaboration

with the FRESH approach recommend availability of the feliowing four



components in schools: Health-related policies. School-based policies that should
ensure a safe and secure physical and a positive psychosocial environment. State
and institutional policies need to b= modified to give teacher candidates additional
time with actual students through both an mnternship and a period of residency

(Wanyama, 1996).

2.5 Teachers préeﬁzarednesg in inplementing Child Friendly School
programme

The teacher training ‘equips the teacher with the necessary skills in order to be

flexible in teaching situation. Retraining is required for teachers to be able to

handle the several changes introduced in CFS approach. Given the vital role in

implementation, teachers need appropriate and relevant training to be able to

handle curriculum implementation ‘Bandura, 1999).

Application of the research and knowledge base about child and adoclescent
development is the missing element in most teacher preparation programs. It can
not be assumed that teacher candidates will antomatically be able to transfer
information to classroom practice; they must be shown how. Teacher programs
need additional modules on child and adclescent development that are embedded

longitudinally in the course of teacher development diversity in learners and risk to

positive development (Gabriel, 2009).

Knowledge abcut child and adolescent development must be presented according

to the developmental stage of the adult learner. Teachers need a deep
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understanding of chuld and adolescent devalopment research. Novice teachers in
particular need basic information connected to case studies first and practicum
experiences later with concrete examples of how real children and adolescents

actually respond to various instructiona! strategies (Wanyama, 1996).

Ngales‘(2005) states that curricuit iy is not so much what is found in the printed
gujl_de_ as what the teacher makes of it in the classroom. Child Friendly School
approach will be successful when the teacher efficiently implement curriculum.
Rombo (1989) says that teachers zre central in any curriculum implementation as
they receive interpret and implement the objective of any learning activity,
educational programme remain vnfulfilled without the active co-operation of

classroom teachers.

easier it is to effect curriculum imolementation. Teachers require appropriate and
relevant training to be able to handle new curriculum. This is important because
the teacher is the one who translates broad, general curciculum goals inte

instructional objectives (Gichuki, 2007).

Attitudes are personal biases preferences and subjective assessments that
predispose one to act or respond in a predictable manner. Social learning theory
provides some of the theoretical foundation for why participating teacking
techniques works. Bandura (1999} shows that people learn: what to do and how to

act by observing others, positive tehavioars are reinforced by the positive or

~

Lo



negative comequences viewed of experienced directly by the learner. According to
Bandura (1999) retention of behavior patterns constructor theory provides another
rational. Social interaction and the active engagement of the child in problem
solving with peers and adults is ths foundation of the developing mind (Vygtsky,

1998).

In order to teach well it is essential to know bow to motivate and suppoft children.
Teachers are respected and their proicssional skills natured through training and
ongoing support. They use a variety of methodologies that engage the student as a
n active participant in the learning process and not merely a passive recipient of
information. The benefits of 1mproving teacher classroom management skills are
enormous values are not taught. Teachers who are courteous, prompt, enthusiastic,
caim, patient and orgenized provid: exariples for their students through their own
behavior. Teachers who demonstra‘e their abilities to work with different learners,
different personalities and differen: disposition model for children the skills they

will need to successfully navigate their new environment (UN ICEF, 2008).

In-service training includes professional development for teachers who are already
working in the classroom,; teachers are required to upgrade their professional skills
on an annual or regular basis to enhance their teaching performance. Increasing
awareness about inclusive education 1mpfovc" the bonﬁdenee of teachers in muu

ability to teach students with diverse iearning needs which i1s a requirement for



child friendly school implementation. According to UNICEF (2008) in-service

programs should integrate knowledge about the benefits of Child Friendly School.

Trained teachers are more likely than those who are not specifically trained in this
learning area to implement prograras as intended that is to teach all of the required
content and to use effective, high quality teaching and learning methods (Kann,
1995). According to Olucch (1982) teachers must be learners throughout their
professional lines. The teacher is the main agent in any educational curriculum
implementations; the teacher thereiore requires adequate pre-service training to be
able to handle curriculum implementation effectively. The teacher arranges the
classroom environment in ways which enable learners to learn more quickly and

efficiently that would have done alone (Wanyama, 1996).

Enueme (2002) is in line with UNICEF recommendation that CFS is influenced by
the teachers teaching experience thit those with high feaching experience accepted
the UNICEF recommendation for CFS; she said that the acceptance level of
teachers with 26 years of experience and above it highest. Experienced teachers to
be given the opportunity to help in the planning and implementation phase

(Adamaechi and Romaine, (2000). |

The CFS models recognize the central role of the teacher as the wellbeing of the
child. This then implies a need to safeguard the rights and professionai wellbeing

of the teacher through a well-desigred teacher management and support system.
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Clearly quality education requires competent, motivated, well trained, adequately
rewarded and well sxlipportcd teachers. This in turn requires reform in the policies,
systems and strategies relating to teacher management and support in many
countries. (UNICEF, 2004) Training patterns, remunerations packages and other
professional reward systems as well as mentoring and support mechanism for
teachers have to bé reviewed. Capacity also needs to be strengthened in the
schools, teachers training and support institutions, school management bodies and
inspections/ supervision authorities; in order to promote and sustain reforms that

support teachers in delivering quality education for all our children.

The quality of teacher training dictates the quality of teaching moves to reduce the
length and quality of pre-service teacher training to cut costs and meet the demand
for 18 million new teachers by 2015, are damaging the quality of teaching and
learning. When teachers are not adequately trained, children are denied their right

to a quality education (UNICEF, 2004).

2.6 Theoretical Framework

This study was guided by Institutional change theory by MerrileeHenk (1970).
Public education has been evolving with society since its conception, and reform
efforts continue to drive that evolu#ion. Reform efforts that do not address reform
from a systemic perspective have overwhelmed public education institutions
{Gabriele, 2000). He described the existing failure of many reform efforts as, “...

11t

forgotten innovations that continue to live in schools where they were introduced



with great fanfare . .-. schools are like archeological sites; digging would reveal

layer after layer of fossilized school reforms and obsolete programs” (Jones, 2007,

~

p34). This can be related to determunents of implementing child friendly school in

Nairobi school.

Jones (2009) described institutional thecrv as emphasizing the influence that an
organization’s cultural environment has on organizational structure and behavior,
and it seeks to understand the ways in which cultural rules from the environment
shape or constrain orgam zationai action” (Huerta and Zuckerman, 2009). These

are the factors that child friendly programme seeks to uphold.

Established institutions, operating with rules and rituals that have come to
represent legitimate schooling, become role models for other institutions seeking
legitimacy. But not all institutions want to mamtain the status quo and are
constrained by societal and instititional norms. Huerta and Zuckerman (2009)

cited the example of charter schools seeking to break away from the “leng-
standing institutionalized patterns of teaching and learning...” The
instituticnalization of the public school system has provided direction and

limitations concurrently. These car: be related to the improved system of learning

in child friendly school programme.
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2.7 Conceptual Framework
Figure 2.1: Conceptual Framework

Inputs Process Output

School policies support » Teacher — pupi! interaction

= Uetting of school goals/

vision/mission

School environment | =T buildingrand fean | CHILD FRIENDLY
work in school ] SCHOOL

= ] .earners’ participation in

Teacher’s preparedness

f improvisation of teaching

end learning aids.

The conceptual framework in figure 2.1 shows the dependent variable: Child
Friendly School irﬁ’ﬁlememation is determined by a number of independent
variables which include: School peolicies and administrative support, school
environment and teacher’s preparedness. These independent factors singly or
j(;intly affectvChild Friendly School progfamme ﬁnplemenﬁaﬁon in public primajry‘

ik e o :
schools. Negative attitude of the tcachers towards Child Friendly School means
that verv few activities may take piacé. This wilil affect the implerﬁehtation process
negatively; implying that the set objectives for the programme may not be
achieved. The inputs are supported by the intervening variables that include

. . “""” . . .-, . . .
relationships, classroom interactions, classroom composition, learning materials,

resources, evaluation and seating arrangement



CHAPTER THREE
RESFEARCH METHODOLOGY
3.1 Introduction
This chapter describes the research design and research methodology employed in
this study. This is set out in sections under headings containing study site, research
design, target population, sampling for the study, data collection instruments and

procedure and finally the data analysis and presentation methods used in the study.

3.2 Research Design

The study was a case study. A case study method is that “it investigates a
contemporary phenomenon in depth and within its real-life context, especially
when the boundaries between phenomenon and context are not clearly evident”
(Yin, 2009).Inferences about relations among variables are made, without direct
intervention from concomitant variation of independent anc dependent variables
(Paton, 2002).In this case studv, wvariables were investigated without any
manipulation or alteration and case study methodciogies was used in exploring the
determinants of implementing Child Friendly Schools programme in Nairobi

primary school.

3.3 Target Population

According o }\%/m‘e. (2010} popuiation 15 the entire group of individuals, events or
objects with some common observable charactenstics. The study population was
drawn from Nairob: primary school, Naironi Kenva. it is 2 mixed boarding and
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day school and with a muiticultural background thus it can represent all 1ypes of
schools. The study involved the pupils, teachers, headteacher and the subcrdinate

staff of Nairobi pritnary school.

34 Samplé Size and Sampling Procedures

Sampling is a research technic que used for selecting a given number of subjects
from a target population as representatives of that target population (Paton, 2002).
According to (Kothari, 2002) the sample of 5()% is considered representative since
a réprcsentativc study shouid be a: least 30% of the target populatlon Therefore
the head teacher and 30% of the 6( feachers were selected through simple random
sampling. This gave a sample oi 1 head teacher and 18teachers. The teachers were
used in this study because they gave data on the implementation of Child Friendly
School in Nairobi primary school. The teachers were randomly selected. There are

about 50 pupils iz each clase. The pupii’s sampie comprised 50% of the 160 pupils
pup ! !

to get 80 pupils respondents.

Table 3.2 Sample size

Respondents Population Sample size
Head teacher 1 1 .
Teachers . 69 i8

Pupils 160 30

Total 221 9%




3.5 Data Collection Instruments

This section presents the research instruments, the validation and reliability
assurance of the research instruments. The study applied triangulation in the
research instruments. It involved the use ot questionnaire, interview schedule,

focus group discussion and the key informants.

In developing the questionnaires’ question items, the fixed choice and open-ended
formats of the item were used. This format was used in all categories. The
questionnaires were formulated in an English language. The questionnaires
adopted both open-ended and closed-ended questions. Open-ended and closed-

ended questions allows every possinle question to have a response (Jwan, 2010).

A semi-structured interview guide was administered to knowledgeable persons,
including the head teacher, schocl workers. This was necessary to enable the
collection concerning Child Friendly School implementation concepts in the

school.

The researcher used observation to physically check the indicators of the Child
friendly school programme. The schedule had instructions to guide on what to be
checked under the indicators. This helped to enrich the findings which had been

left out in the other instruments.

A FGD guide was developed to elicit information on the issues. The guide was

used to administer FGDs vith two gioups of informants: the scheol community
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around and heads of department. The community provided information about their

experience regarding their relation with the school.

An interview schedule was also used for the teachers and the pupils to solicit for
more information that wouldn’t have been captured by the other instruments. They
were able to give information corncerning the programs run in implementing the

Child Friendly School in Nairobi primary school.

3.5.1 Validity of Research Instruments

According to Fraenkel and Wallen (2000) validity is the quality atwibuted to
proposition or measures to the degree to which they conform fo establish
knowledge or truth. In order to test the validity of the instrument to be used in the
study, the test- retest method was used. The instruments were administered twice
within an interval o‘i;;two weeks in two schools. The Instruments were applied on
10 teachers from Kileleshwa primary school and Daima primary school in Umoja
in Nairobi. These schools were chosen because they are currently implementing
the child friendly school program and therefore the teachers were informed of

what is needed. The teachers were randemly selected. The schools were not

involved in the actual study.

Content validity of the instrument was done by discussing the items in the
instrument with the supervisor from: the department and colieagues. The researcher

thus determined the wvalidity of the research instruments. The researcher



reconstructed the instruments according to the suggestions, clarifications and other

inputs from the supervisor. These suggestions helped to make necessary changes.

3.5.2 Reliability of the Instrument

Reliability refers to the IeV’él of agreement between test scores. Coefficient of
reliability is the coefficient of correlation between two tests. Jwuan
(2010).Pearson’s product moment’s correlation (r) was used to determine the
coefficient stability of the data collection instrument. Borg and Gall, 1996) say that
Pearson’s Product moment coeffizient of correlation is one of the best-known
measures of association.

Iyy = NEXY - (Z X) (ZY)
VINX - (@ X T[NY-(EY)]

Where r = Pearsonr
ZX = The sum of raw X scores
Xy & The sum of raw Y scores
Xy = The sum of the product of each X times each Y
¢ = The sum of the square of each X- score
Y2 = The sum of the squares of each Y — score.
N = The rumber of paired x & y scores

The reliability was calculated and was found to be 0.788 between the two tests. A
reliability of at least 0.5 was consicered high enough for the instrument to be used
for the study, Kerlinger (1978).
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According to Mugenda and Mugenda {1999) the reliability of an instrument is the
measure of the degree to which a research instrument yields consistent results or
data after repeated trials. To test the reliability of the instrument to be used in this
study, internal consi;tency technigue was used where the internal consistency of
data was determined from scores vbtained from a single test administered by the

researcher to a sample of subjects.

3.6 Data Collection Procedures

The first step was to get a permit from the National Council for Sciences and
Technology. Authority to conduct the research was obtained from the District
Commissioner and District Educarion officer Nairobi. The researcher visited the
target school and requested for permission to carry cut the research from the
headteacher. When this was granted, the researcher administered the
questionnaires to the respective respondents and agreed on collection date. The
researcher ensured that the questionnaires were filled properly before collection.

The interviews were carried out at the convenience of the respondents.

3.7 Data Analysis Techniques

Data was processed (edited, ciassified and coded) and entered into the computer
for analysis. Statjstki}gal Package for Social Sciences (SPSS) was used in the
processing and analysis of the data collected. This study was expected to generate

both qualitative and quantitative daia which according to Kethari (2008) are



1

apt)roprlately analyzed using descriptive statistics, that is, graphical and numerical

methods, measures of central tendencies as well as measures of v

Descriptive statistics was used to analyze quantitative data by calculating
frequencies and percentages that were presented using charts and graphs.

Quantitative data was analyzed by regression analysis where the factors affecting

/2

implementation of Class friendly school was correlated. Document analysis was

used to suppiement the sources of 'nformatiorn.

Qualitative analysis was involved using content analysis. It involves counting and
comparisons, usually of keywords or content, followed by the interpretation of the

underlying context. Jwan (2010) submits that content analysis is used to determine
the presence of certain words or concepts within texts or sets of texts, establishing

categories and then counting the number of instances when those categories are

used in a particular item or text.



CEAPTER FOUR
FINDINGS AND DISCUSSIONS

4.1 Introduction

This chapter deals with data findings and discussion. The data presented includes
effect of school policies and administrative support towardsvimplementing Child
Friendly School programme, assess the school environment influence in the
implementation of Child Friendlv School programme, determine the teachers
preparedness in implementing Child Friendly School programme in Néirobi
primary School and propose ways for implementation of Child Friendly School

programme in Naircbi primary School.

4.2 Response rate

Eighteen questionnaires were administered, filled and returned. This represented a
100.0 percent response rate, which is considered satisfactory to make conclusions
for the study. This high resporse rate is attributed to the data collection
procedures, where the rescarcher persoﬁaﬂy admiﬁisfered :ues‘uom aires and
waited for the respondents 10 fill and picked the filled questbionnair‘es. According to
Mugenda and Mugenda (1999) a 5S¢ percent response rate is adequate, 60.0 percent
good and above 70.0 percent rateij very good. This implies that basmg on this
assertion; the response rate in this case of 100.6 percent is very good. The studs
interviewed 80 pupils from Naizob»i school, used focused group discussion oa the

add o

school community and the key informant’s interview on the head teacher and the

school workers.




4.3 Demographic information
The study on demographic information involved locking at working experience of

the teachers, the gender of the teacher respondents.

4.3.1 Duration of teachers time worked at the school

In order to achieve the main aim of the study the researcher sought demographic
information of the respoudents, the information included level of education of the
teachers. Majority of the teachers 30.0 percent (9) had worked for more than 6
years. They are followed by 44.0 percent (8) who had worked in the schools for a
period of over 11 years at the time cf the study. This implies that the study sample
had encugh experience to know the factors affecting the implementation of the

child friendly school programme in Nairgbi primary school.

Table 4.1 Working experience of the teachers

Duration in years Frequency Percentage
1 —5 years 1 6.0

6 —10 years | 9 50.0

11 — 15 years -+ 22.0

16 years and above 4 22.0
Total 18 100.0

(%)
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4.3.2 Gender of the teacher respondents

Majority of the teachers 72.6 percent 13 were female while 28.0 percent (5) were
male at the time of the study. This implies that the gender balarice among the
teachers is not observed in Naircbi primary school. This is contravening the

requirement of implementing the child friendly school programme.

Table 4.2 Gender of teachers respondents

Gender - Frequency Percentage
£

Female i3 720

Male | 5 28.0

Total 18 100.0

4.4 Effect of school policies and administrative support towards implementing
- child friendly school

School policies and administrative support was a variable studied by the researcher

to get to know its effect on implementing child friendly school in Nairobi primary

school. The researcher studied the schools inclusive of gender-sensitive staffing

policies, extent to which the séilooi pﬁlicieé Support the implementation of CFS in

the school and conduction of regular campaigns to encourage parents to enroll

their children.

Lo
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The study started by studying the schooi’s inclusive of gender-sensitive staffing

policies and the results are presenited in Table 4.3.

Table 4.3 School’s inclusive of gender-sensitive staffing policies

Response Frequency | Percentage
Yes 4 | 22.0

No 10 56.0

I don’t know 4 22.0
-Total 18 100

Table 4.1 shows that 56.0 percent (10) of the respondents disagreed that the
school’s inclusive of gender sensitive staffing policies is observed. They are
foliowed by 22.0 percent (4) who agreed that their school has inclusive of gender
sensitive staffing policies. This is affecting the implementation of the child
friendly school programme since the eraployment of the teachers in the school is
not gender balanced. Through the key informant interview with the headteacher,
the issue of gender insensitive was also highlighted. This finding is reflected in
FAWE study which noted that the gender inequities pervading society are carried
into the school environment. This is evidenced in school processes such as
teaching, teacher—student interacticn, ».s‘choo} management, and the plan and design
of the physical infrastructure. Teaching and learning materials, for example, may
contain gender stereotypes (FAWE, 2001).
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The extent to which the school pelicies support the implementation of CFS in the

school was then put into perspective. The results are presented in Table 4.4.

Table 4.4 Effect of scheol polictes support on the implementation of child

friendly school
School policies suppori Frequéncy Percentage
To a very large extent 9 50.0
To alarge extent 6 33.0
To a very small extent 2 11.0
To a small extent 1 6.0
Total 18 106.0

Table 4.2 shows that majority of the respendents 83.0 percent (15) said that the
effect of schooli poli-cziés support 01 the impleme}ﬁation of child friendly school is
at a large extent. The other 17.0 percent (3) said its effect it on a small extent. This
finding is supported in the African Population and Health Research Center
(APHRC), in collaboration with the FRESH approach who recommends
availability of the following four components in schools: Health-related policies.
School-based policies that should ensure a safe and secure physical and a positive

psychosocial environment.

[9%)
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The researcher then sought tc know the conduction of regular campaigns to

cncourage parents to enm-‘ their children. The results are presented in Table 4.5

Table 4.5 Conduction of regulay campsaigns to encourage parents to enroll

their children

Campaigns Ficouency Percentage

Strongly disagree 10 56.0

Disagree 4 22.0

Undecided 3 17.0

Agree 0 0.0

Strongly agree i 5.0

Total 8 100.0 )

Table 4.5 shows that-a majority 78 C percent (14) of the respondents disagreed that
there 1s conduction of regular cempaigns to encourage parents to enroll their
children. This definitely affects the implementation of child friendly school

rogramine.

The researcher then sought to know the avatlability of the copies of documents or

resources that add ress inclusive education. The results are presented in Table 4.6



Table 4.6 Availability of the copies of documents or resources that address

inclusive education

Response Frequency Percentage

Strongly Qisagre-z 12 67.0
Disagree 2 11.0
Undecided i 5.0
Agree 0 0.0
Strongly agree 3 17.0
Total 18 100.0

Table 4.6 shows that a majority 78.0 percent (14) of the respondents disagreed that
there is availability of the copies of documents or resources that address inclusive
education. Only 17.0 percent {2) egreed that there is availability of the copies of
documents or resources that adiress inclusive education. This finding was
cqnﬁrmed by the teachers through the interview schedule that was conducted. The
heads of depariment said that this affecis the implementation of child friendiy

school programirie.



4.5 Scheol environment influence on the implementation of child friendly

school programme

The researcher then sought to investigate the school environment influence on the
implementation of child friendly schecol programme. The study investigated the
school’s facilities meeting the needs of all learners, the school having a
welcoming, healthy and clean envircnment, steady supply of cleaﬁ, safe drinking

water and guidance and counseling of learners.

The researcher started by investigating the school’s facilities meeting the needs of

all learners. The results are shown in Table 4.7.

Table 4.7 School’s facilities meeting the needs of all learners

Response Frequency Percentage
Strongly disagree 8 44.0
Disagree : 2 28.0
Undecided . | 0 0.0
Agree g | 17.0
Strongly agree 2 11.0
Total i8 100.9
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Table 4.4 shows that 72.0 percent ( 12) of the respondents disagreed that the school
facilities meet the needs of the learners. The head teacher highlighted the
importance of the school having the required school facilities as paramount in the
implementation of the child friend!y school programme. Therefore the availability

of the school facilities can not be ignared

The researcher then investigated f school has a welcoming, healthy and clean

environment. The results are showr in Table 4.8.

Table 4.8 School having a welcoming, healthy and clean environment

Response Frequency Percentage
Yes N 6 33.0
No 12 67.0
I don’t know 0 0.0

Total 18 100.0

Table 4.8 shows that majority 67.0 percent (12) of the respondents disagreed that
the school has a welcoming, healthy and clean environment. This finding is
highlighted by Ngales (2005) in ahstudy on schoql pupils towards health, dignity
and well being in Ethiopia, it was found that female pupils indicated that they

agt

often missed classes during menstruation or because culturally restrictions

S
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ombined with peor hygiene and lack of privacy prevented them from using

latrines at all. This affects the smooth running of the school programmes.

The researcher then mvesttgd ed seady supply of clean, safe drinking water as a
factor influencing implementation of child friendly school; the results are

presented in Table 4.9.

Table 4.9 Steady supply of clean and safe drinking water

Response Frequency . Percentage
Strongly disagree 10 55.0
Disagree 2 11.0
Undecided 0 0.0
Agree 3 17.0
Strongly agree 3 17.0
1!“‘ :
Total : 18 100.9

Table 4.9 shows that 66.0 percent (12) of the respondents disagreed that there is
steady suppiy of clean and safe drinking water. This is a requirement for proper
implementation of ;:illld friendly schoo! programme. The findings indicate that
Nairobi primary school has not fully implemented the programme. UNICEF

(2009) abserves that child friendly schocls should bave fresh portable water within

the school with proper plumbing inifrastructure that allows for distribution of safe



water. In addition, separate teilets or lawrines should be available for girls and
boys, privacy, cleanliness and safety major considerations when planning location

and design of facilities.

The researcher then investigated the school focus on teamwork among teachers
and learners as a factor influencing implementation of child friendly schooi; the

results are presented in Table 4.10.

Table 4.10 School focus. on teamv/ork among teachers and learners

Teamwork - Frequency Percentage
Strongly disagree 3 28.0
Disagree 2 11.0
Undecided 2 11.0
Agree : 4 22.0
Strongly agree 5 28.0
Total ' T 100.0

Table 4.10 shows that 50.0 percer.t (9) of the respondents agreed that the school
focuses on teamwork among teacners and learners. The school is therefore not
concentrating on what exactly the child friendiy school programime entails. The
school workers complained that the administration does not involve them in the

making of the decisions that affect them. They school policies are only but



imposed on them. The school should therefore observe the requirements for
implementation of the child friendly school programme that touched on the

importance of team work.

4.6 Teachers preparedness in implementing child friendly school programme

The researcher investigated the teacher’s awareness of the meaning of child
friendly school programme, teacher's knowledge on handling the physical,
emotional and learning disability and teachers can identify culture and gender bias

in teaching materials, the school er.vironment and their own teaching.

The researcher started by studying teacher’s awareness of the meaning of child
friendly school programrize. The results are presented in Table 4.11.

Table 4.11Teacher’s awareness of the meaning of child friendiy school

)y

programme
Teachers awareness . Frequency : Percentage
Yes B 20.0
No 4 80.(
Total 18 100.0

Table 4.11 shows that a majority 80.0C percent (14) of the respundents disagreed
that the teachers are aware of the meaning of child friendly school programme.
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This is a major drawback to the implementation of the CFS programme. The
teacher is the main agent in any educational curriculum implementations; the
teacher therefore requires adequate pre-service training to be able to handle
curriculum implementation effectively. The teacher arranges the classroom
environment in ways which enabls learners to learn more quickly and efficiently

that would have done alone (Wanyama, 1996).

Teacher’s knowledge on handling the phys emotional and learning disability

sresented in Table 4.12.

<

was then studied. T‘ic findings ar:

Table 4.12 Teacher’s knowledge on handling the physical, emotional and

Iearning disability

Response Frequency Percentage
Strongly agree z 11.0
Agree 3 17.0
Undecided Z 11.0
Disagree 6 33.0
Strongly disagree 3 28.0
Total 18 - 100.0

Tabie 4.12 shows that according to the teachers, majority 71.0 percent (12)
isagreed that they have knowledge on handling the physical, emotional and

fi
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learning disability. This is a prerequisite of the implementation of the child

friendly school programme.

The researcher then 1nvestigated the teachers’ ability to identify culture and gender
bias in teaching materials, the school environment and their own teaching. The

findings are presented in the table 4.13 below.

Table 4.13 Teachers can identify culture and gender bias in teaching

materials, the school envirenment and their own teaching

Response Frequency Percentage
Strongly agree o 22.0
Agree i 2 11.0
Undecided 0 0.0.
Disagree | » 8 | 45.0
Strongly disagree | 4 _ 22.0
Total . 18 100.0

Table 4.13 shows that a majority 53.0 percent (9) of the teacher respondents
disagreed that the teachers can identify culture and gender bias in teaching
materials, the school environment and their own teaching. Only 33.0 percent (6) of

the teachers think that their colleagues can identify culture and gender bias in



teaching materials. This is highliziited by Wanyama (1996) who notes that the
more qualﬁied and better trained a teacher is the easier it is to effect curriculum

implementation. T eacher_s, require appropriate and relevant training to be able 1o
handle new curriculum. This is important because the teacher is the one who
translates broad, general curriculum goals into instructional objectives (Gichuki,

2007).

4.7 Propose ways for impiementaticn of child friendly school programme

The researcher suggested the right ways for the implementation of child friendly
school programme. The suggestions were from the interviewing and documented
materials. Some of the suggestions include the school working with the
community groups and making sure they know about child friendly school
programme, the school developing an active and authentic assessment, the school
should promote equity and equality and gender balance of the teachers and pupils
should be observed.

el ok QA

The researcherstared by proposing fhe school werking with the community groups

and making sure they know about child friendly school programme. The findings

are presented in Table 4.14.

49



Table 4.14 School working with the community groups

Response ) - Frequency Percentage
Strongly agree 11 61.0
Agree 3 17.0
Undecided ‘ I e, . ‘ 5.0
Disagree 3 17.0
Strongly disagree 0 0.0

Total i8 100.0

Tables 4.14 show that a lot of the teachers propose that the school should work
with the school community. This is indicated by a majority 78.0 percent (14)
agreed that for a fulfilled implemeatation of the child friendly school programme,
the school should work with the community groups. A health and nutrition
promoting school and community and child " participation and two way
communication between schools and parents.” according to (Manual Child friendly

school, 2010).

The proposal of school having an astive and authentic assessment was then

studied. The findings are presented in Tahie 4.15.



Table 4.15 School should have an ¢ ctive and authentic assessment

Response - : Frequency Percentage
Strongly disagree 0 » 0.0 |
Disagree ‘ 0 0.0
Undecided 2 12.0
Agree 6 33.0
Strongly agree 10 55.0
Total 18 100.0

Table 4.15 shows that 88.0 percent (16) of the teachers said that the school should have
an active and authentic assessment for a proper implementation of the child friendly
school programme. This was also echoed by the head teacher through the key informant
interview. Therefore the teachers should concentrate in having a proper evaluation

system in the school for a proper implementation of the child friendly programme.

The respondents suggested that the school shouid promote equity and equality.

The findings are presented in Table 4.16.

I
e
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Table 4.16 School should promote equity and equality

Response Frequency Percentage
Strongly disagree 5.0
Disagree 0 0.0
Undecided 0 0.0
Agree 3 17.0
Strongly agree 14 78.0
Total 18 100.0

Table 4.16 shows that 95.0 percent (17) of the teachers agreed that the school should
promote equity and equality in the school. This will improve the implementation of the
CFS programme. The interviewing cf the school workers also supported the proposal.

They said that this will improve togetherness among the school employees.

The respondenfs suggested that there should be gender balance of teachers and

pupils in the school. The findings are presented in Table 4.17.



Table 4.17 Gender balance of teachers and pupils in the school

Response Frequency Percentage
S‘trongly disagree 4 22.0
Disagree ‘ 28.0
Undecided ; 5.0
Agree 3 17.0
Strongly agree 5 28.0
Total i8 100.0

Table 4.17 shows that 47.0 percent (8) of the teachers said that there should be a gender
balance of teachers and pupils in the school. The pupils too highlighted that there was
no gender balance of teachers and pupils. There are more male teachers than female.

This is a factor that can not be ignored for easy implementation of the programme.

The respondents suggested that there should be pupil’s participation in the CFS

programme. The findings are preseniea in Table 4.18.

L
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Table 4.18 Pupil’s participation in the CFS programme

Response , Frequency Percentage
Strongly disagree 2 11.0
Disagree 3 17.0
Undecided 0 0.0
Agree 6 33.0
Strongly agree 7 39.0
Total 18 160.9

Table 4.18 shows that a majority 72.0 percent (13} of the teachers agreed that there
should be pupil’s participation in the CFS programme in the school. The pupils too
highiighted that there was discrimination and they do not understand what the child
friendly programme really means. This must be the reason that is causing the slow

implementation of the programme in “he school.



CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter summarizes the study and makes conclusions based on the resuits.
The implications from the findings and areas for further research are also

presented.

5.2 Summary

The study aimed to find out the determinants of impleméntation of child friendly
school progfamme in public primary schools in Kenya: a case study of Nairobi
primary school. The researcher singled out four determining factors for

implementation of child friendly school programame in scheols.

This study on effect of school policies and administrative support towards
irnplementing Child Friendly School programme in Nairobi Primary School found
thaf a majority 56.0 percent (10) of the respondents disagreed that the school’s
inciusive of gender sensitive staffing policies is observed. A majority of the
respondents (83.0 percent (15) said that the effect of school policies support on the
implementation of child friendly school is at a large extent. The other 17.0 percent
(3) said its effect it on a small extent. The study also shows that a majority 78.0
percent (14) of the respondenis disagreed that there is conduction of regular
campaigns to encourage parents to enroll their children. This affects the

O

implementation of child friendly school programime.



This study on school environment influence in the implementation of Child
Friendly School prongramme in Nairobi Primary School shows that 72.0 percent
(12) of the respondents disagreed that the school facilities meet the needs of the
learners. Those who agreed were :Dnly 28.0 percent (5). A majority 67.0 percent
(12) of the respondents disagreed that the scheool has a welcoming, healthy and
clean environment. A few 33.0 percent {6) agreed that the school has a welcoming,
healthy and clean environment. A majority 66.0 percent (12) of the respondents
disagreed that there is steady supply of clean and safe drinking water. Only 34.0
percent (6) agreed that the school has a steady supply of clean and safe drinking
water. This is a requirement for yroper implementation of child friendly school
programme. The findings indicatz that Nairobi primary school has not fully
implemented the programme. A half 50.0 percent (9) of the respondents agreed
that the school focuses on teamwcrk among teachers and learners. The school is

therefore not concentrating on what exactly the child friendly school programme

entails.

This teachers preparedness in implementing Child Friendly School programme in
Nairobi Primary School study indicated that a majority 80.0 percent (14) of the
respondents disagreed that the teachers are aware of the meaning of child friendly
school programme. This is a major drawback to the implementaticn of the CFS
programme. A majority 71.0 percent (12) disagreed that they have knowledge on

handiing the physical, emotional and learning disability. This is a requirement of
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the implementation of the child friendly school programme. A majority 53.0
percent (9) of the teacher respondents disagreed that the teachers can identify

culture and gender bias in teachir.g materials, the school environment and their

own teaching.

Teachers propose that the school saould work with the school community. This is

indicated by a majority 78.0 percent (14) who agreed that for a fulfilled
implementation of the child friencly school programme, the scheol should work
with the community groups. A majority 88.0 percent (16) of the teachers said that the
school should have an active and authentic assessment for.a proper implementation of
the child friendly school programme. This was also echoed by the head teacher through
the key informant interview. A majority 95.0 percent (17) of the teachers agreed that the
school shouid promote equity and equality in the schooi. This will improve the
implementation of thé CFS programme. The interviewing of the school workers also
supported the proposal. Thev said thet this will improve togetherness among the school
employees. 47.0 percent (8) of the tezchers said that there should be a gender balance of
teachers and pupils in the school. The pupils 100 highlighted that there was ne gender
balance of teachers and pupils. There are more male teachers than female. This is a

factor that can not be ignored for easy implementation of the programme.

5.3 Conclusions
This studv on effect of schoel Heles anc At tive owards
+015 Stuay on € J’ﬁ"..'-f”v [0} hool Loiic F'b afld dain ‘nlSLra 1ve u,.r)pm towaids

implementing Child Friendiy Scheol nrogramme in Nairobi Primery School found



can conclude that a<the school is not gender sensitive in staffing policies. The
effect of school policies support on the implementation of child friendly school is
at a large extent. The study also conciuded that there is no conduction of regular
campaigns to encourage parents to enroll their children. This affects the

implementation of child friendly school programme.

This study on school enviromment influence in the implerhentation of Child
Friendly School programme in Nairobi Primary School concludes that the school
facilities do not meet the needs of the learners. The school does not have a
welcoming, healthy and clean environment. There is no steady supply of clean and
safe drinking water as required by the requirements in the implementation of a
child friendly school programme. The findings indicate that Nairobi primary
school has not qu}:“i'rnplemented the programme. The school does not focus on

teamwork among teachers and learners. The school is therefore not concentrating

on what exactly the child friendly school programme entails.

This teacher’s preparedness in implementing Child Friendly School programme in
Nairobi Primary School study’ incicated that the teachers are not aware of the
meaning of child friendly schooljprogramme. This is a rﬁajor drawback to the
implementation of the CFS programme. The teachers do nct have knowledge on
handling the physical, ernotignai and learning disability. This is a requirement of
the implementation of the child friendly schoo!l programme; They can not identify

culture and gender bias in teaching materiais and the school environment.
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This study proposes ways for implementation of Child Friendly School

1

programme in Nairobi Primary Schooi. Teachers propose that the schoeol sheuld
work with the school corcrnunity The school sheuld work with the community

groups. The school shouid have an active and authentic assessment for a proper

implementation of the chiid fiiendly schocl programme. This was also echoed by the

head teacher. A majonty of the teachars agreed that the school should promote equity

3

and equality i the sch

=

ol This wili improve the implementation of the CFS
prbgrzmmxe. The interviewing of the schooi J‘“\ﬁ'fu aiso supported the proposal. They
said that this'wiﬁ improve togetherness among the school employees. There shouid be a
gender balanice o7 teachers and pupils in the school. The pupils too highlighted that there

was 1:0 gender balaace of teachers and pupts. There are more femaie teachers.

5.4 Recommendations
There should be organization of seminars through the Directorate of Quality
Assurance and Standardg officers 10 intorm the teachers of the meaning of a child

friendly school programme and its necessary implementation requirements.

The Ministry of Education through the Quality Assurance and Standards officers
should encourage the school maragement to observe the determinants for the

implementation of the child friendly school programme.

The school management should organize meeting to sensitize the learners on the

factors and importance of the child fricadly programme. This can be done through



inviting the DQASO officers to enlighten the pupils on what they ought to observe

in implementing the programme in the school.

Although teachers who are in-serviced are awarded certificates, the certificates are
not recognized for promotion purposes hence they opt to attend degree/maters

courses which would earn them promotion. TSC should recognize them.

The school management should support the training of teachers by including a
fund for their training in the budget. This will enable them to teach effectively and

for all children to realize their right to a quality education.

5.5 Suggestions for further research
The researcher recommends the following areas for further research:

i. A similar study to be taken in other schools to know whether similar results

will be obtained.

ii.  The effect of improper implementation of child friendly school programme
and its influence on academic performance.

iii. A study should be carried out on the benefits gained from CFS training by

teachers and its implementation towards vision 2030.

st
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APPENDICES

APPENDIX I: INTRODUCTORY LETTER

University of Nairobi,
P.O. Box 29012,

Nairobi.

Dear Respondent,

I am a student from University of Nairobi pursuing a Masters Degree in

Curriculum Studies. I am carrying out a research entitled:

“Determinants of Child Fi riendly School programme implementation in public

primary schools: A case study of Nairobi primary school”

Please assist me by responding to the interview. The interview is meant to help in

fulfilling the research objectives. The researcher assures you confidentiality of the

identity.

Yours Faithfully,
Makhakha Janet Nafula

Reg No. E55/74829/09
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APPENDIX IT: TEACHER’S QUESTIONNAIRE
This questionnaire is to collect data for purely academic purposes. The study seeks
to investigate determinants of implementation of Child Friendly School
programme in public primary schools in Kenya: a case of Nairobi Primary School.
All information will be treated with strict confidence. Do not put any name or
identification on this questionnaire.

Answer all questions as indicated by either filling in the blank or ticking the option

that applies.

SECTION A: GENERAL INFORMATION OF RESPONDENT

Please indicate

1. What is your gender?

Male 1 Female 1

2. How many years have you taught in this school?

1 to 3 years 1 4 to 5 years J

5 to 10 years [ Above 10 years i

3. How many years have you been teaching?
Below 5 years 1
5 -10 years L

Above 10 years 1
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SECTION B: SCHOOL POLICIES AND ADMINISTRATIVE SUPPORT

TOWARDS IMPLEMENTING CHILD FRIENDLY SCHOOL

4. Do you think school policies and administrative support has influence on

implementation of Child Friendly School?

Yes - No T I don’t know 1

5. The school has an inclusive gender-sensitive staffing policies?

Yes No CJ I don’t know 1

6. To what extent do you think school policies support the implementation of

CFS in your school?
To a very large extent  [__} To a very small extent [__J

To a large extent To a small extent
-

L]

7. To what extent do you think school policies are relevant in support of the
implementation of CFS in your school?
To a very large extent  [__} To a very small extent

To a large extent To a small extent
]

e



8. The table below shows to what extent the school policies and

administrative support towards implementing child friendly school,

tick
according to your level of agreement
I ]
|
STATEMENT D 5
o 3 = = ,
=4 ) ED 3 5 & 8
£212 |E o | £5
nT A - < »n
The school has a mission and 1 2 3 4 5
vision statement
School has policies on Child |1 2 3 4 5
Friendly education
The school conducts regular | 1 2 3 4 5
campaigns to encourage parents to
enroll their children
Has copies of documents or |l 2 3 4 5
resources that address inclusive
education
School administrators and teachers | 1 2 3 4 5
understand importance of inclusive
education
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9. In your opinion, how can the school policies and administration support the

implementation of CFS in your school?

SECTION C: SCHOOL ENVIRONMENT IN THE IMPLEMENTATION

OF CHILD FRIENDLY SCHOOL

10. The school facilities has met the needs of all learners?

Yes No J I don’t know ]

11. The school has a welcoming, healthy and clean environment?

Yes ] No 1 I don’t know ]

12. There is a steady supply of clean, safe drinking water and serves or sells

healthy, nutritious food?

Yes [j No I don’t know

13. To what extent do you think school environmet support the implementation
of CFS in your school?
To a very large extent g To a very small extent |

To a large extent V To a small extent
]

]
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+

14. The table below shows to what extent the which school environment affect

the implementation of child friendly school, tick according to your level of

agreement
=

STATEMENT e | 38 = >

Y o 3 - )

=B on ] > =

E2|2 |E OB £ 5

n< | A = < » X
Teachers pose counseling skills 1 2 3 4 5
and identify help with learners
Has process and procedures toc | 1 2 3 4 S
help teachers and non-teaching
staff, parents and children to
work together -

|

The school focuses on teamwork | 1 2 3 4 5 i
among teachers and learners '
Ha links with existing health | 1 2 3 4 5
authorities who provide period
health services for children
The school shows respect for | 1 2 3 4 5
children of all religions
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SECTION D: EFFECT OF TEACHERS PREPAREDNESS IN

IMPLEMENTING CHILD FRIENDLY SCHOOL

135

16.

17.

18.

19.

20.

The teachers can explain the meaning of child friendly school programme.

Yes 3 No ] I don’t know

The teachers believe that all children can learn.

True [__] False Idon’tknow  [__j
Teachers are involved in identifying school-age children who are not in
school and work with families to get them enrolled.

Yer ] No ] I don’t know
The teachers ?ave knowledge about diseases that cause physical, emotional
and léaming disabilities and help unhealthy learners to get proper care.
Strongly agree [___J Agree [ Undecided [__J
Disagree ] Strongly disagree [

The teachers can identify culture and gender bias in teaching materials, the
school environment and their own teaching and can correct this bias.

Yes ] No ] I don’t know -

In your opinion, how can teacher be prepared for realization of smooth

implementation of CFS in the school?
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SECTION E: SUGGEST WAYS FOR IMPLEMENTATION OF CHILD
FRIENDLY SCHOOL PROGRAMME
21. The school should work with the community groups and make sure they
know about CFS.
Yes J No 1
22. The table below shows the factors relating to ways for implementation of

child friendly school programme, tick according to your level of agreement

STATEMENT g5
= 2 5 = e
%0 3 ) -g s S:D @
¥ |= |& s 2
ns | A = < » X
The school should have an active | 1 2 3 -4 5
and authentic assessment
There should be a policy |1 2 3 -+ 5
formulation proecess advocacy
The school should promete | 1 2 3 -+ 5
equity and equality
Gender balance of teachers and | 1 2 3 4 5
pupils should be observed
Pupils participation in CIS |1 2 3 4 5
programme should be observed




APPENDIX III: KEY INFORMANTS INTERVIEW GUIDE

School management

i. To establish the effect of school policies and administrative support
towards implementing Child Friendly School programme in Nairobi
Primary School.

ii. To evaluate the school environment influence in the implementation of
Child Friendly School programme in Nairobi Primary School.

iii. To establish the teachers preparedness in implementing Child Friendly
School programme in Nairobi Primary School.

iv. To suggest proper ways for implementation of Child Friendly School
programme in Nairobi Primary School.

Subordinate staff

Bl
i. To establish the effect of school policies and administrative support

towards implementing Child Friendly School programme in Nairobi
Primary School.

ii. To evaluate the school environment influence in the implementation of
Child Friendl; School programme in Nairobi Primary School.

iii. To establish the teachers preparedness in implementing Child Friendly
School programme in Naircbi Primary School.

tv. To suggest proper ways for implementation of Child Friendly School

programme in Nairobi Primary School.



APPENDIX IV: OBSERVATION SCHEDULE

Dimensions

Key indicators Very | Good | Satisfactory

Good

Unsatisfactory

Leadership,
management and

community involvement

* Schools development

plan

s BOG meeting

e Staff development

e PTA meetings

e School recorads

e Pupil involvement

Curriculum organization

and implementation

e  Curriculum documents
e Timetables

e Departmental meetings

e Curriculum leadership

Teaching, learning and

assessment

o ;éuality of teacher

e [esson structure

¢ Teacher-student ratio
e Instructional material

o  Student participation
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Assessment procedures

Classroom display

Infrastructure and

school facilities

Condition of

6uildings
Classroom space
Storage areas
Sporting facilities
Recreational areas

Water and

sanitation
Safety and security

Toilet facilities

73:
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APPENDIX V: INTERVIEW SCHEDULE FOR ADMINISTRATION
The following questions will guide the researcher during the interview sessions
with head teacher an@ pupils:

i.  What is the effect of school policies and administrative support towards

implementing Child Friendly School programme in Nairobi Primary

School?

ii. How does the school envircnment influence in the implementation of Child

Friendly School programme in Nairobi Primary School?

iii. How are the teachers preparedness in implementing Child Friendly School

programme in Nairobi Primary School?

iv. What are the proper ways for implementation of Child Friendly School

programme in Nairobi Primary School?




APPENDIX VI: FOCUS GROUP DISCUSSION GUIDE

A safe and protective school

Indicator Comment

Reporting systems/mechanisms and enforcement

in place

State of buildings/grounds according to minimum

standards

Protective policy at school level (participation of

children)

An equity and equality promoting schools

Indicator Comment

Number of schools with a female teacher assigned

to girl/children issues

Percentage of schools with life-skills based

education programme

A health promoting schools

Indicator | Comment

Number of schools with separate permanent toilet.

Pupil ratio by gender utilization, e.g. toilet for

A health promoting schools

Indicator Comment

Number of schools with separate permanent toilet.




! Pupil ratio by gender utilisation, e.g. toilet for

School/community linkages and partnerships
Three new indicators proposed:

a. % of schools with school councils/PTAs and % of women members in the school

councils/PTAs

b. % of school councils/PTAs with annual plan of action
c. % of school councils/PTAs that submit annual report to the local |

community

Indicator

Comment

Functional representative school/community

structures in place

Number of community groups actively participating

in regular (monthly) meetings, school development

activities

Number of quarterly monitoring reports

documented by the community

Use of monitoring reports by the community in

planning, reviewing strategies/activities etc.

Number of women assuming critical leadership

roles

Existence and use of a framework for planning at

school/community level
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