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ABSTRACT

The purpose of this study is to analyze the teachers' perception of primary school headteachers’

management nractices UNIVERSITY OF NAIROBImanagement practices. EAST AFRICANA COLLECTIOB

The management practices selected for the study are time management; leadership practices 

decision-making, interpersonal practices, communication practices, delegation and school 

administration structure. Headteachers’ effective management practices are very essential if 

educational goals and objectives are to be realized. Primary school education forms the 

foundation from which all other levels of education are build. It is important to ensure that the 

management skills of primary school headteachers’ will successfully assist them accomplish the 

highly responsible task they are called upon to perform. It is believed that the success of, internal 

organization and functioning of a school is primarily determined by headteacher’s effectiveness 

in the school management and teachers’ perception of what is desirable.

However, this is not so because from previous research and experience, it is evident that 

headteachers are still in effective in carrying out certain management practices.

The study sought to fulfill four objectives namely:

1. To find out how effective headteachers were in carrying out the school management 

practices.

2. To find out whether age, professional qualification and teaching experience has any 

effect on teachers’ attitude headteachers’ management skills.

3. To find out teachers attitude towards the head teachers’ management practices.
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4. To identify major problems facing headteachers’ in school management.

To realize these objectives a questionnaire was constructed seeking to find out 

information that would be used to fulfill the objectives. The questionnaire had three 

sections namely:

Section A: Personal data giving, information about teachers’ age. highest professional 

qualification and their teaching experience.

Section B: Was made up of management practice information done thematically. Each 

management practice skill had 10 items and the responses were close ended on a five- 

point linker + scale rating system. The multiple responses were given as strongly agree, 

moderately agree, disagree and strongly disagree.

Section C: Was made up of a scale for measuring attitude edited by rammers (1960). The

items in the attitude scale were modified to suit the subject of study.
/

The study was designed as a survey research. A pilot study was carried out to establish 

the validity and reliability of the research instrument. This involved administering the 

questioners to 10 randomly selected primary school teachers. Results revealed that the 

instruments were valid and had reliability co efficient of 0.72. Systematic random 

sampling method was used to select a sample size of 61 from population of 64. The 

researcher administered the questionnaires to the respondent who filled and returned 

them the same day administered research instruments personally.

Based on the studies data, the following were key findings of the study. Majority of 

headteachers were very effective in leadership, communication and delegations a 

management practice skills. Headteachers were fairly effective in curriculum and
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instruction as a management practice skills while they were in effective in the personal 

relationship and decision making management skills. Majority of teachers had a 

favourable attitude towards headteachers management practices. The teacher’s age had a 

positive but non-significant with their attitude. This means that teacher’s attitude is 

influenced by their age at non-significant level. The teacher’s highest profession 

qualification did not influence teacher’s attitude towards the headteachers management 

practices. The teachers teaching experience had a negative but non-significant attitude 

with the teacher’s attitude.

The main problems encountered by the headteachers in school management practices 

identified from the study included, the increasing responsibility of headteachers, lack of 

community support for the school due to unhealthy relationships and over enrollment of 

pupils. Lack of stability in educational programmes as a result of frequent changes in 

policies and also curriculum renovations were mentioned as major problems. They also 

identified poor remuneration for headteachers by the government and the effect of 

HIV/Aids of pupils and teachers as the major problems. Analysis of these problems 

refilled that most of them are related to curriculum and instruction as a management 

practice skill.

Drawing from its findings, this study suggested the following recommendations. 

Headteachers should be trained further on how to implement and monitor curriculum and 

instruction. Headteachers should receive training to help them identify the key areas of 

educational interpersonal relationships programme. Headteachers need to be aware of the 

prevailing attitude of the teachers towards their practices so that he can be able to 

influence the teachers positively as this will lead to improvement of teaching and
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learning. The government should provide adequate facilities and finances for the 

growing population of schools. Headteachers should seek to develop and maintain open 

communication with the community. Where possible headteachers should delegate their 

duties to the deputy headteachers and the senior teachers so as to ease their workload. To 

motivate them to do their work better there should be a different scheme of service for 

them. The ministry of education targeting the school headteachers should organize 

frequent workshops, and service under refresher courses on school management. Any 

changes in education policy or education curriculum should be done collectively to avoid 

its adverse effects of sudden change in the school system.

In summary, the headteachers require more training and in-service courses on how to 

effectively carry out the management practices. There is also need to demystify the 

concept of management and further clarify the role of the headteachers as this will help 

improve the attitude of teachers towards the management practices and create an 

environment of mutual trust between themselves and the teachers.

In addition to the above the researcher suggests that a study be carried out in another 

place to establish its ability for generalization to all primary schools headteachers in the 

country and also to find out whether headteachers effectiveness influence teachers 

attitude towards school management.
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CHAPTER ONE

INTRODUCTION 

1 .1 .Background to  the stu dy

E ducation provides a  foundation  for alleviating poverty an d  improving 

socio-economic developm ent. The evidence of benefits to education  are 

well estab lished  a s  it rises the  quality of life, im proves health  and 

increases productivity  to the  m arket and  non -  m arke t work. It also 

increases ind iv iduals’ access to paid em ploym ent, and  often facilitates 

social and  political partic ipation  (FAWE 1998)

To achieve these  goals, the  head teacher a ssu m es various responsibilities. 

These responsib ilities involve the adm in istra tion  of cu rricu lum  and 

instruction , s tu d e n t personnel, school facilities, school finance, staff 

developm ent, school -  com m unity  developm ent an d  evaluation (Craig 

1990). However, the  scenario  especially in arid  and  sem i-arid  lands in 

Kenya m ay no t allow effective realization of these  objectives (Mungai 

2002). The poor s ta te  of schools is evident in the physical s ta te  of the 

in stitu tions of learning. The in stitu tions lack equ ipm ent and  learning 

m aterials. Those facilitates available are inadequate  and  dilapidated 

often lacking basic  am enities like w ater, poor rem unera tion  or teachers 

results, absen tee ism  and  lack of m otivation. C onsequently , there  is 

greater dem and  for financial suppo rt from p a ren ts  an d  use  of pup il’s 

labour to generate  incom e. The situation  h as  negative im pact on quan tity  

and quality of tim e sp en t on teaching  and  th is  affects s tu d e n t’s



perform ance and  reten tion . At tim es, some p a ren ts  are  d iscouraged from 

sending the ir ch ild ren  to school (UNICEF, 1993; World B ank 1988)

The situa tion  dem an d s application of effective leadersh ip  and 

m anagem ent techn iques in prim ary schools to co u n te rac t the influence 

th a t these  obstacles can  have on learning and  teaching. A study  carried 

ou t in Kenya however found ou t th a t there  is “inertia” or lack of 

developm ent in the  education  system  in Kenya. The s tudy  a ttrib u ted  the 

infectiveness of educa tion  in Kenya to system s of m anagem ent, w hich are 

not capable of hand ling  crisis and  new challenges. It recom m ended a 

revolution in the  system . This revolution should  begin w ith the  school 

m anagem ent (Republic of Kenya 1999)

Teachers perception  of the head  teacher is im portan t a s  it determ ines the 

extent to w hich they can  cooperate with him  /  her in m eeting the school 

objectives (Katz & k h an , 1966). Lionell (1981) investigated teachers 

perception of th e ir role as decision m akers. The s tudy  clearly indicated 

th a t teachers did no t perceive them selves a s  sharing  in the  decision 

m aking process. They said the ir inpu t a t the  p lann ing  stages a s  m inim al, 

the objections and  suggestions receiving little a tten tion , and  they did not 

consider final decisions as m ade by h ead teach ers  Lionell (1981) 

suggested th a t teach e rs  m u st learn  to share  inform ation, consider 

alternatives an d  redefine co n sen su s to reach  m axim um  feasible 

decisions. Hence, teachers are  likely to resen t au tocra tic  decision-m aking 

Practices and  th is  m ay consequently  im pact negatively on pupils 

exam ination perform ance.
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Robbins (2002) s tre sse s  the im portance of perception in the  study  of 

organizational behaviour. According to him , people’s behaviour is based 

on the perception  of w hat is no t in reality itself. D ancan  (1991) stud ies 

school adm in istra tion  perception tow ards the m ost effective so lu tions to 

remedy, erad ica te  or d im in ish  m ajor s tu d e n t discipline problem s. The fire 

m ost successfu l so lu tions perceived by the head  teach ers  to eradicate  or 

dim inish the  incidences of behaviour problem s were in ran k  order of 

detention in school, suspension , ou t -  of school suspension , paren t 

conferences and  s tu d e n t conferences. This study  is significant 

considering th a t discipline is a  m ajor d e te rm in an t of s tu d en t 

exam ination perform ance (Muchiri 1998)

The functions of h ead teach ers  as ad m in is tra to rs  involves planning, 

organizing staffing, d irecting, coordinating and  budgeting  (Okumbe 

1998). In these  functions, the sole aim  is to improve educational 

s tan d ard s and  pup ils academ ic perform ance. T eachers in a school expect 

the head teacher to be a  role m odel by perform ing these  task s  effectively. 

According to Mzuve (1999) perception of teachers tow ards head  teacher 

adm inistrative practices) is influenced by both  in te rnal an d  external 

factors. In terna l factors are  described as ch arac te ris tics  of the perceivers 

learning needs acquired  th rough  post experiences, self-concept and  

personality.

According to W am aihiu  (1997), the adm inistrative s tru c tu re  of the school 

and the top down m anagem en t approach gives the head  teacher absolu te  

power w hich m akes them  abso lu te  d ictators often accoun tab le  to
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nobody. This is probably  why school head teachers have been blam ed for 

corruption , d ic ta to rsh ip , having no time for p a ren ts , pupils, w orkers and 

fellow teachers. They have also been said to be well connected with 

politicians an d  top governm ent officials who give them  a lot of powers 

over the Board of Governors and  P aren ts -  T eacher’s A ssociations (Daily 

Nation date  15 November 1997).

In th is context schools dom inated  by power driven head  teachers will 

find their policy decisions moving in the d irections of those  heads ra th e r 

than  tow ards the  healthy  developm ent of the school (Disend, Je n se n  and 

Shum an  1992) su ch  head teachers are m ost unlikely to provide effective 

school head sh ip  which m ay consequently  lead to ineffective schools. 

Accordingly an  effective school is one in w hich pupils progress fu rther 

than  m ight be expected from consideration  of its  in take. He described the 

progress m ade by the  pupils as “value added”. To raise  p u p ils ’ social and  

academ ic outcom es is to a  very large ex ten t grounded  on effective 

leadership (Mortimore, in Riddel and  Brown 1991)

Primary schools have been characterized  by various problem s reflecting 

ineffective m anagem ent of these  in stitu tions especially in arid  and sem i -  

arid areas. The problem s include m assive school d ropou t and  poor 

exam ination perform ance (Mungai 2002). The h ead teach ers  being in 

charge of school com m unity rela tions should  educa te  the  com m unity  on 

the need to ab an d o n  some social -  cu ltu ra l practices, for instance, female 

circum cision an d  early m arriages th a t con tribu te  to d ropou t and  poor 

academic perform ance (Mungai 2002)
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The fact th a t these  problem s continue to h am p er learn ing  in prim ary 

schools in Ijara  d istric t is an  indication th a t the  Head teach e rs’ 

effectiveness in m anaging  the schools is questionab le . Hence, th is  study 

aim s a t investigation tea ch e r’s ’ perception of h e ad tea ch e rs’ m anagem ent 

practices in prim ary schools in Ijara D istrict. This is because  teach e rs’ 

are the m ajor im plem enters of National and  operational educational 

policies in w hich the  head teach er plays a m ajor role.

1.2 S ta tem en t o f  th e  problem

The school head  occupies the  apex of school leadersh ip . His /  her 

responsibilities include adm in istra tion  of cu rricu lum  and  instruction , 

s tu d en t and  teacher personnel m anagem ent, m anagem en t of the school 

p lan t (building an d  equipm ent), school finance, staff developm ent, school 

-  com m unity re la tions an d  evaluation (B arasa and  Ngugi, 1986). This is 

an  enorm ous responsibility  and  calls for effective m ain tain ing  discipline. 

Discipline would help s tu d e n ts  to perform  well in exam inations and 

would equally m otivate teachers to strive in facilitating th is good 

perform ance. Ijara  being a  d istric t inhab ited  by p asto ra lis ts  who move 

from place to place in search  of greener p a s tu re s  for their livestock 

experiences an  aggravated school d ropou t problem  (Statistical Data, 

2003 DEO’s office, Ijara  District).

Arid a reas  in Kenya, Ijara D istrict included, have been experiencing 

major problem s an d  these  have negatively im pacted in s tu d e n ts ’ 

academ ic perform ance and  teach e r’s in structional perform ance (Mungai 

2002). In a  study  of factors influencing g irls’s educational and  career

5



asp ira tions am ong the  S am buru , M ungai (2002) found th a t schools in 

arid and  sem i-arid  a re a s  experienced severe and  acu te  scarcity  of 

financial, h u m an  an d  m ateria l resourses. This scenario  poses a challenge 

to prim ary school h ead teach ers  to develop stra teg ies of exploiting the 

local resou rces to com pensate  for the sho rt fall.

This calls for effective m anagem ent app roaches am ong the head  teachers 

to minimize the  influence th a t complex im pedim ents can  have on p u p ils’ 

perform ance. These im pedim ents include school rela ted  obstacles for 

instance d istance  to school, lack of teachers and  learn ing  resources and 

inadequate  teach ing  staff. O ther lim itation are  political factors for 

instance tribal /  clan  conflicts and  cattle rustling . O thers include 

economic obstacles for in stance  lack of tu ition  fees, uniform s and  books. 

There are  also socio -  cu ltu ra l a ttr ib u te s  su ch  a s  religious beliefs and  

traditional in itiation  w hich ham per pupils perform ance (World Bank, 

1988, Njoroge, 2002)

The fact th a t school d ropou t in Ijara D istrict is ram p a n t and  s tu d en t 

continue to perform  poorly in national exam ination  ind icates ineffective 

school adm in istra tion  (Statical D ata 2003, DEOs office Ijara District). 

The sam e d a ta  indicate  th a t less th an  50% of pupils who enroll in 

standard  one ever com plete the prim ary cycle. M w akisha (1999) 

a ttribu tes th is  drop o u t of pupils from schools in ASALS to deep -  rooted 

cultural a ttr ib u te  su ch  a s  early m arriages and  female circum cision 

especially in the  case  of girls. As N juguna (1998) po in ts out, 

head teachers’ leadersh ip  styles and adm in istrative  p ractices can  greatly
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affect s tu d e n ts ’ academ ic perform ance. Hence, the  rationale for th is 

study.

It ind icates poor leadersh ip  since effective leadersh ip  should  respond to 

needy situ a tio n s an d  try to improve them . T eachers are  the im plem enters 

of good policies and  bad policies, a s  a  resu lt of poor leadersh ip  leads to 

non -  realization of school goals and  objectives (Mungai, 2001). This 

study  therefore se ts  ou t to determ ine tea ch e rs’ perception of prim ary 

school head  te a c h e rs ’ m anagem ent p ractices in Ijara  D istrict in Kenya. 

1 .3 .Purpose o f  th e  stu d y

The purpose  of th is  s tu d y  is to determ ine tea ch e rs ’ m anagem ent 

practices in Ijara  D istrict. Specifically, the  study  is to determ ine the 

teach e rs’ perception of head  tea ch e rs’ m anagem ent p ractices in relation 

to their socio -  dem ographic variables. These variables include their age, 

sex, academ ic qualifications, teaching  experience, s tu d e n t population 

and geographical location of the school, th a t is w hether ru ra l or u rban .

1.4 O bjectives o f  th e  stu dy

The study  will aim  a t  achieving the following objectives:

1. To determ ine te a c h e rs ’ perception of prim ary school head  teach e rs’ 

m anagem ent p rac tices .

2. To find ou t w hether there is any  significant difference between 

tea ch e rs’ sex an d  th e ir perception of head  tea ch e rs ’ m anagem ent 

practices.
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3. To estab lish  w hether there is any significant difference between

tea ch e rs’ age an d  their perception of head  te a c h e rs ’ m anagem ent
UNIVERSITY OF NAIROBI 

practices. EAST AFRICANA COLLECTIOi

4. To estab lish  w hether there  is any significant difference between 

te a c h e rs ’ academ ic qualifications and  the ir perception of head 

tea ch e rs’ m anagem en t practices

5. To estab lish  w hether there  is any significant difference between 

tea ch e rs’ teach ing  experience and  the ir perception of head 

tea ch e rs’ adm in istra tive  practices.

6. To estab lish  w hether there  is any significant difference between 

s tu d e n t population  and  teachers perception of head  teach e rs’ 

adm inistrative  practices.

7. To find o u t w hether there  is any significant difference between 

school’s geographical location and  te a c h e rs ’ perception of head 

tea ch e rs’ adm in istra tive  practices.

1.5 H yp oth eses to  th e  stu dy

From the above objectives, the  following hypotheses will be tested:

1. There is no significant difference betw een te a c h e rs ’ sex and  their 

perception of h e ad tea ch e rs’ m anagem ent practices.

2. There is no significant difference betw een te a c h e rs ’ age and  their 

perception of h e ad tea ch e rs’ m anagem ent practices.
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3. There is no significant difference betw een tea ch e rs’ academ ic 

qualifications an d  the ir perception of h e ad tea ch e rs ’ m anagem ent 

practices.

4. There is no significant difference betw een tea ch e rs ’ teaching 

experience an d  the ir perception of head  te a c h e rs ’ m anagem ent 

practices.

5. There is no significant difference betw een p u p ils ’ population  and 

te a c h e rs ’ perception  of h ead teach er’s m anagem en t practices.

6. There is no significant difference betw een the  geographical 

location of the  school and  teach e rs’ perception of h ead teach e rs’ 

m anagem en t p rac tices

1.6 S ign ifican ce o f  th e  stu dy

The findings of th is  s tu d y  will be usefu l to p rim ary  school head  teachers 

in im proving the ir m anagem en t practices. This is due  to the fact th a t the 

study m ight reveal ineffective m anagem ent p rac tices am ong the head 

teachers and  recom m end popu lar and  effective m anagem ent approaches 

/  practices. This will enhance  achievem ent of schools objectives through  

proper, effective an d  acceptable m anagem ent practices.

The study  findings m ay also be useful to T eachers’ T raining Colleges in 

im parting diverse m anagem en t principles and  tra in  fu tu re  head  tea ch e rs’ 

on how to vary o n e ’s m anagerial p ractices in response  to diverse 

situations. The findings will also constitu te  im p o rtan t knowledge on 

school m anagem ent an d  replenish  the d a ta  ban k  on school m anagem ent

9



and leadership . Useful to m ost to u n d e rs ta n d  the  shortcom ings in 

adm inistrative  prac tices an d  w orkshops to deal w ith this.

1.7 D elim ita tion s o f  th e  stu dy
/

The scope of th is  s tu d y  h as  been delim ited by the research  in a  num ber 

of ways. The study  will be done in Ijara D istrict, w hich is predom inantly  

arid  and  ru ra l. Hence, the  findings of the study  m ay be generalized to 

o ther schools in a re a s  of different clim atic conditions w ith cau tion . In 

addition, only public prim ary school teachers in the  D istrict will 

constitu te  the  sub jec ts  leaving ou t those in private prim ary  schools, 

secondary schools or polytechnics.

1.8 L im itations o f  th e  stu dy

The lim itation of th is  study  concerns the utilization of the  m easu rem en t 

in strum en t. Both the  M anagem ent practice skill questionnaire  and  the 

pur due m aste r a ttitu d e  scale were self-report inventories reflecting on 

the re sp o n d en t’s word an d  their w illingness to be frank  a t the tim e of 

answ ering them .

1.9 Basic a ssu m p tion s

The study  will be conducted  u n d e r the following assum ption : -

1. T eachers will give tru th fu l and  honest responses to the in stru m en t 

item s.

2. T eachers are  conversan t with acceptable m anagem ent practices.
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The following are the  definition of significant te rm s as u sed  in the study:

1.01 Definitions of significant terms

Dropout: Refers to a  s tu d e n t who enroll in a  school 

and  leaves w ithout com pleting the course.

Leadership: Refers to the p rocess of influencing the 

activities of an  organized group in its 

efforts tow ards goal se tting  and  goal 

achievem ent.

Leadership style: Refers to the underly ing  need s tru c tu re  of 

the leader th a t  m otivates behaviour in 

various in te rpersonal relations.

M anagement: Refer to the to ta lity  of m astering  routine 

for efficiency th ro u g h  supervision deciding 

and  m onitoring policies.

Operational decision Refers to those decisions m ade a t the 

school level by teach e rs , s tu d e n ts  and 

paren t.



Policy: Refer to the s ta tem en t of an  official

decision th a t guides the  m aking of o ther

decisions.

Prim ary school: Refers to an  in stitu tion  in w hich pupils

receive regular in stru c tio n s  for eight years

from s tan d ard  one to s tan d ard  eight

Perception: Is a  process by w hich an  individual

organizes and  in te rp re ts  a  phenom enon in

order to give a m eaning.

1.02 O rganization o f  th e  study

The study  is organized into five chap ters . C hap ter one includes 

background to the  study , s ta tem en t of the problem , B ackground to the 

study, S ta tem en t of the  problem , S ta tem en t of the  problem , Purpose of 

the study , Objectives, H ypothesis, D elim itations, L im itations, 

Significance, Basic a ssu m p tio n s  and  Definitions of significant term s. 

C hapter two co n stitu te s  the  lite ra tu re  review, w hich is d iscussed  u n d er 

the following topics: Time m anagem ent p ractices, In ter-rela tional

practices, Leadership  practices, Decision m aking and Delegation 

practice. A concep tual fram ew ork of the study  is also p resen ted  in th is 

section.

C hapter th ree  p resen ts  the  research  methodology w ith the  following sub  

-  topics: R esearch  design, Target population , Sam ple and  sam pling
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procedure, R esearch  in stru m en t, Validity and  ratability  of the 

in strum en t, D ata  collection procedures and  Analysis techniques. 

C hapter four covers the analysis, d iscussion  and  in te rp re ta tion  of 

research  findings while ch ap te r five p resen t sum m ary , findings 

conclusions an d  recom m endations of the  study. Suggestions for fu rther 

stud ies are  also p resen ted  in th is  chapter.
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CHAPTER TWO

LITERATURE REVIEW

Review of lite ra tu re  for th is  s tudy  is d iscussed  u n d e r the following sub  

topics:

Concept of perception, Time m anagem ent p ractices, C om m unication 

practices, In ter -  rela tional practices, Leadership  practices, Decision 

m aking p ractices and  

Policy im plem entation  practices.

2.1 C oncept o f  percep tion

According to Mzure (1999), perception is the process by which an 

individual organize and  in te rp re t phenom enon and  o ther sensory 

im pressions in order to give m eaning to the ir environm ent. It h a s  been 

defined as environm ental stim uli (Cherington 1989). Several factors 

influence perception. (Cherington (1989) categorized the factors 

influencing social percep tion  as the charac te ris tic  of the  perceiver, 

charac teristics of the  s itu a tio n  and  charac teristic  of the  person  receiving. 

C haracteristics of the  perceiver rep resen ts  the  m ost im portan t a ttribu te  

in influencing the focus of perception (Organ and  B atam an  1991). 

Luthan (1989) fu rth e r em phasized  th a t a  person  who h a s  a  relatively 

high need for power, affiliation or achievem ent will be m ore atten tive to 

the relevant s itua tion  variab les in percep tion  process. This rep resen ts 

the m otivation s ta te  of the  person. O ther perceiver rela ted  charac teristics
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include vast experience, self-concept, personally  an d  values all of which 

greatly influence perception.

C haracteristics of the  situa tion  include organizational cu ltu re  or the 

shared  belief am ong organizational m em bers ab o u t how these  are  done 

and w hat is regarded im portan t (Cherington 1989). In addition, 

organizational s tru c tu re , w hich is an  im portan t com ponent influencing 

perception, show how organization deals w ith forces w ithin its 

environm ent. It de term ines how an  organization p lans to achieve its 

goals and  objectives. It also affects the social perception  in evaluating 

organizational activities (Mzure 1999).

Finally, the  ch arac te ris tic s  of the  perceived person  influencing perception 

include h is /  h e r appearance , com m unication  and  s ta tu s . The 

appearance of o thers not only influences how we perceive their 

behaviour, b u t influences how we respond to them  (Cherington, 1989). In 

relation to com m unication  for instance, the tone of vice detects w hether 

individuals are  happy, sad , angry or im patient. Inferences are  also m ade 

abou t non -  verbal com m unications such  as eye con tact, h an d  m otions 

and postu re  (Cherington, 1989). To Mzure (1999), s ta tu s  is im portan t in 

influencing social perception. For in stance  a  high s ta tu s  person, for 

instance, a  h ead teach er exerts a  stronger im pact on perception  th an  a 

low s ta tu s  person  for exam ple an  office m assager.
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2 .3  Time m anagem en t p ractices

Time is an  im p o rtan t factor in the  accom plishm ent of m any if not m ost of 

the objectives th a t m an  h as  set to achieve in h is en terp rises. The 

effectiveness of a  given organization (school) is determ ined  by how well 

the organizations objectives are  being achieved (Hicks and  Gullets, 

1981). Every activity requ ires time and  all work tak es place in tim e and 

uses time. In addition , tim e is a  un ique  resource th a t c an n o t be rented, 

hired, bough t or even obtained. It h a s  no m arginal u tility  curve, is 

perishable, c an n o t be stored  and  h as  no su b s titu te  (D rucker, 1982) 

Moreover, the  sense  of being overworked is a  com m on executive 

response. In an  anonym ous survey conducted  in 1968, 70% of the 

executives felt th a t they did not have enough tim e for th ink ing  and 

planning (Bass, 1981). In her study  of the sim ilarities and  differences in 

the ways m anagers sp en t their time, S tew art (1970) found th a t m any 

m anagers com plained th a t they did no t have enough tim e to perform  all 

of their assigned  du ties. This could be due to the  reason  th a t their job is 

a highly fragm ented one su ch  th a t they have few opportun ities to catch 

up with ta sk s  th a t  require  more though t, m ay be due to poor 

organization of m anagerial work (Stewart, 1970). In co n tra s t good 

organization reduces the  am o u n t of fragm entation.

Busy executives like school head  teachers u sua lly  tend  to s ta r t with 

planning th e ir work. This sounds plausible, b u t the  only snag  in th is 

approach is th a t  the  p lans only rem ain on paper m erely as good 

intentions, w hich seldom  tran s la te  into achievem ent. On the whole,
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educational m anagem en t in Kenya is not significantly effective and  has 

been described to be in a s ta te  of inerta  (Republic of Kenya, 1999). It has 

been pointed ou t th a t effective executives do not s ta r t  w ith p lanning  their 

time nor the ir ta sk s  b u t by finding where the ir tim e actually  goes. This 

should  be followed by an  a ttem p t to m anage the ir tim e an d  cu t back 

unproductive dem an d s on the executive’s tim e (D rucker, 1982). 

According to M uritzberg (1973) in Hicks and  G ullet (1981). The problem  

with the m an ag er’s tim e m anagem ent p ractices were found to be mainly 

due to telephone calls, visitors, and  incom ing correspondences th a t 

dom inate the  m anagers day.

Moreover, the  effectiveness of an  organization can  m ost u n d ers tan d ab ly  

be expressed  by m easu ring  the ir objectives ag a in st a  s tru c tu re  based  on 

time, th a t is by determ in ing  to w hat ex ten t an  organization is achieving 

its im m ediate objectives, its a tta inab le  objectives and  its visionary 

objectives (Hicks and  G ullet, 1981). The a tta in ab le  objectives in th is 

context refer to those  objectives which can  be realized with tim e th a t can 

be estim ated , for in stance , p reparing  s tu d e n ts  w ithin a specified time 

period for KCPE. An im m ediate objective m eans those techniques, 

m ethods, innovations th a t a re  a tta inab le  and  th a t  have been reached so 

become im m ediate. V isionary objectives are  the  u ltim ate  tow ards which 

the organization is moving, th a t is, the m ost desirable  accom plishm ent 

for the organization (Hicks and  Gullet, 1981). For in stance , fostering 

national un ity  being one of the national goals of education  (B asara and 

Ngugi, 1990).
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M anagers have alw ays com plained of lack or sufficient tim e to m anage 

effectively. According to D ennison and  S hen ton  (1987) very few 

adm inistrative m eetings can  actually  be a rranged  in school time. To 

Organ and  B atem an  (1991) reasonable  tim e dem ands can  energize a 

group and  increase  its efficiency b u t if time c o n s tra in ts  are  too severe, 

high quality  decisions becom e less likely. Lack of tim e m akes it 

im possible to mobilize the group m aking a  quick individual decision the 

only option. Time also affects the opportun ity  to com m unicate , implying 

th a t there m u st be a  m utually  agreeable time for getting together, a  place 

in which to convene, or appropria te  com m unication  technologies) Organ 

and B atem an 1991) M ungai (2001) fu rther no tes th a t lack of adequate  

time m akes it im possible to involve teachers an  im portan t policy 

form ulation and  decision m aking processes. This study  will therefore 

a ttem pt to determ ine how teachers perceive the ir head  tea ch e rs’ time 

m anagem ent p rac tices to effectively realize school goals and  objectives.

2 .4  Leadership and d ec is io n  m aking p ractices

Two aspec ts  of leadersh ip  have been used  m ost frequently  in the study  of 

school m anagem en t (Glatter, Preedy, Richez and  M asterton (1988). One 

aspect is in itia ting  s tru c tu re  which refers to the leader’s behaviour in 

delineating the re la tionsh ip  betw een him self /  herself and  the 

subord inates an d  in endeavouring  to estab lish  well defined p a tte rn s  of 

organization, ch an n e ls  of com m unication an d  m ethods of procedure. 

C onsideration, the  o th er aspect, refers to behavior indicative of m u tua l 

trust, respec t an d  w arm th  and  rela tionship  betw een the  leader and  the
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m em ber of h is /  h e r staff (Halpin, 1966 in G latter, Preedy, Rishez and 

M asterton (1988).

Decision cetralization  is a th ird  aspec t added by Yukl (1975) to H alp in’s 

(1966) in itiating  s tru c tu re  and  consideration. The potential significance 

of th is d im ension  is d em onstra ted  in the work of Mias (1980), which 

portrayed the decentra lization  of decisions did no t necessarily  increase 

job satisfaction  am ong teachers. Nevertheless, the  teachers in the 

studied sam ple generally responded well to w hat he calls positive 

leadership  b u t negatively to a u th o rita rian  leadership .

A nother con ten tion  is th a t dem ocratic and  au tocratic , like participatory  

and au th o rita rian , can  be viewed as con trasting  leadersh ip  styles bu t 

which one proves m ore effective will both depend on personality  and  the 

situation  u n d e r w hich it is applied. T annbaum  an d  S chm id t’s (1958) 

model of leadersh ip  in four con tinuum  positions is provided and  include: 

Tells - The m anager m akes the decision and  tells the  staff.

Sells - The m anager m akes a  decision b u t sells it to the staff:

C onsults - The m anager lis tens to advises and  does no t m ake a  decision 

un til the staff have had  an opportun ity  to com m ent abou t 

the  issue
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J o in s - the  m anager delegates to the staff the  right to m ake 

decisions an d  jo in s  in th a t activity (D ennison and  Shenton, 

1987)

Despite the  fact th a t  m any  leadersh ip  styles and  prac tices have been 

identified indicating  th a t  there  are m any roads to effectiveness, in itiating 

s tru c tu re  an d  considera tions rem ains basic to m ost p a rtn e rs  (Glatter, 

Preedy, R isher and  M asterton  (1988). However, the  school s tru c tu re  has 

encouraged a u th o rita r ian  adm in istra tion  hence the re la tionsh ip  betw een 

the h ead teach ers  an d  the  teachers are  pa te rnalistic  resem bling a 

benevolent despo tism  ra th e r  th a n  a  dem ocracy (G raham  1969). His study  

will se t ou t to determ ine the  leadersh ip  practice am ong the head  teachers 

as perceived by teach ers  and  how effective these  p rac tices can be 

enhancing  in realization of school objectives and  goals.

2 .5  Inter -p erson a l relational practices

One of the princip les guiding m anagem ent of b u reau cra tic  organizations 

is im personality  (Organ and  B atem an, 1990). However, a  tightly 

c ircum scribed or strongly h ierarch ical style reduces the  creditability of 

an  open -  ended  or participative approach  to m anagem en t (Sayer, 1989). 

In addition, h u m an  rela tions theo rists have show n th a t a rigid 

h ierarchical em phasis  can  m ake the realization of genuine collegial 

relationship  very difficult (G latter, Preedy, R isher and  M asterton (1988). 

The im portance of good in terpersonal rela tions in schools for effective 

realization of school objectives especially good exam ination  perform ance 

has also been noted. Hence, innovative and  effective school heads are
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particu larly  aw are th a t inform al contexts with staff su ch  a s  over a  cup  of 

tea or coffee in a  com m on room, are highly political occasions providing 

opportun ities for collegial influence to be exerted in both  sides (Hughes, 

1975).

However, m ost school ad m in istra to rs  appear to relate  m ore closely to the 

upper echelons like superv isors, su p e rin ten d en ts  and  counselo rs th an  to 

the corps of teachers. Hence, teach e r’s effort to take s tud ies  to teach  a 

controversial topic, for instance, is thw arted  probably because 

H eadteachers m ay no t have bee creative teachers an d  therefore opposed 

to creativity (Hahn, 1973). It w as fu rther been noted  th a t u n less  the 

education  process becom es entire electronic, it m u st be acknowledged 

th a t in o rder for schools and  colleges to function  effectively, then  the 

hum an  rela tions com ponent h a s  to be a ttended  to. This is due to the fact 

th a t schools can  no longer keep up  the pretence th a t re la tionsh ips do not 

affect perform ance, e ither academ ic or professional (Hall and  Hall, 

(1988). D eterm ination  of te a ch e rs’ perception of how effective head 

teachers relate an d  in te rac t w ith teachers and  th u s  equally im perative. 

This is due  to the  fact th a t if the professional perform ance is to be 

improved an d  consequen tly  the  academ ic perform ance by s tu d en ts  

enhanced, good in te rpersonal rela tions m u st be evident.

2 .6  D ecision  im p lem en ta tion  practices

Som etim es good decisions are  arrived a t b u t never im plem ented. Non -  

im plem entation of previously m ade decisions is linked to deep -  seated 

orientations of personality: referred to a s  action orientation  versus
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contem plations (Katz and  Khan, 1966). M ungai (2001) in h is study  of 

bu reaucra tic  an d  personality  factors inhibiting partic ipatory  form ulation 

of schools’ operational decisions found th a t the m ost dem oralizing aspect 

to teachers is the  failure by head teachers to effectively im plem ent 

previously reached  decisions.

It h a s  also been noted  th a t m any people have excellent ideas. However, 

they do no t tran s la te  the ir ideas and  even the ir decisions into the 

required im plem enting actions. Most people m ake th a t tran sla tio n  and 

write w hat the  group dynam ists  call parag raph , only u n d e r th a t 

com pulsion of the  situation . As a resu lt, opportun ity  for actions 

som etim es lost entirely  (Ktz an  Khan, 1966). Probably, th is  is the reason 

why M ungai’s (2001) stu d y  strongly recom m ended effective and  prom pt 

im plem entation of decisions if teachers are  to feel m otivated to 

participate  in decisions in decision -  m aking p rocess and  policy 

form ulation. The re sea rch e r fu rther noted th a t  since teachers are  the 

m ajor im plem entors of school decisions, they shou ld  be fully involved in 

the decision -  m aking process. To O rgan and  B atem an (1991), a  useful 

decision is no t m erely m ade, b u t it is p u t into action. This study  will 

therefore seek to estab lish  how effective prim ary head  teachers are in 

im plem enting school decisions. This is because  it is th rough  decisions 

th a t school effectiveness can  be enhanced.

2 .7  C om m unication  practices

M anagerial effectiveness is only possible w hen ch an n e ls  of

com m unication th rough  w hich the employee m ay take  p a rt in the
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decision m aking  process are  available. These ch an n e ls  m u st be provided 

continuously  an d  the ir u se  m u st be convenient and  available (Dubin, 

1974). A nother con ten tion  is th a t for effective delegation, proper 

com m unication p rocedures m u st be estab lished  betw een the subord inate  

staff and  h is officer since th is  is necessary  for consu lta tion  and 

coordination (Mbiti, 1979). However, formal com m unication  system s, 

which expand  from the entire “need to know ” foundation, are 

unsatisfac to ry  in the  school situation . Hence, resen tm en t occurs when 

people are  no t inform ed th rough  the channels th a t they are expecting to 

be used  (D ennison an d  Shenton , 1987). Mbiti (1979) recom m ends th a t 

the date  and  tim e for all staff m eetings should  be com m unicated  to all 

teachers a t least two days in advance except for em ergency m eetings and  

the agenda shou ld  be specified in writing.

Moreover, com m unication  enab les o ther teachers to u n d e rs ta n d  and 

accept a  te a c h e r’s views ju s t  a s it enab les a teacher to u n d e rs tan d  and 

accept the  views of o ther teachers and  to work collaboratively tow ards a 

common purpose  (Disend, Je n se n  and  S hum an , 1992). However, poor 

com m unication leads to m isunders tand ings betw een teachers and 

adm in istra to rs (Macrff, 1988). It h as  also been noted  th a t the real 

purpose of com m unication  is not to m an ipu la te  o th ers  so th a t one can 

get his /  h e r way, b u t to negotiate with o ther so th a t  understand ing , 

m utual respect and  professional collaboration are m ore likely (Disend, 

Jensen  and  S h u m an , 1992) M ungai (2001) also found th a t poor 

com m unication ch an n e ls  d iscouraged teachers from participating  in
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decision m aking on m ajor school issues specially on m atte rs  to do with 

exam ination perform ance. To w hat ex tent then  do prim ary school head 

teachers effectively com m unicate  and pass  inform ation to teachers 

regarding w ays of im proving p u p ils’ exam ination perform ance

2 .8  D elegation  p ractices and sch oo l adm in istrative structure  

In typical e lem entary  an d  secondary schools, teach e rs  are  m ost often 

centered p a rtic ip an ts  only ab o u t decisions in th e ir own classroom s, bu t 

are seldom  parties to school level decision-m aking. The teachers voices 

are not heard , an d  the  adm inistrative  and  organizational s tru c tu re s  

stands betw een teach ers  and  adm in istra to rs lim iting the ir opportun ities 

for partic ipation  (Lieberm an, 1990). According to W am ahiu, the 

adm inistrative s tru c tu re  of the school and  the top -  down m anagem ent 

approach gives the  head  teachers abso lu te  power w hich m akes them  

absolute d ic ta to rs often accoun tab le  to nobody. Schools dom inated  by 

such power -  driven head  teachers will find the ir policy decisions moving 

in the d irection of those  h ead s ra th e r th an  tow ards the healthy  

developm ent of the  school (Katz and  Khan, 1966; D isend, Je n se n  and 

Shum an, 1992).

As h as a lready been sta ted , effective delegation leads to realization of 

school objectives (Mbiti, 1979). M ungai (2001) found th a t if head teachers 

delegates som e of their responsib ilities to teachers, the teachers feel 

motivated an d  identify them selves with the  school often owning school 

decision. He found th a t  lack of delegation dem otivate teach e rs  and  was 

°ne m ajor cau se  of resen tm en t am ong them . This stu d y  will seek to
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estab lish  te a c h e rs ’ perception of the delegation p ractices am ong head 

teachers an d  how effective delegation can  influence professional 

perform ance an d  consequently  s tu d e n ts ’ exam ination  perform ance

2 .8  C onceptual fram ework o f  the study

The conceptual fram ew ork of the study  is based  on the assu m p tio n  th a t 

effective m anagem en t p rac tices would lead to im proved professional 

perform ance by teach ers  and  enhanced  academ ic perform ance by pupils. 

On the  o ther h an d  poor m anagem ent p rac tices would dem otivate 

teachers leading to poor professional perform ance am ong them  and  poor 

academ ic perform ance am ong pupils.
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CHAPTER THREE UNIVERSITY OF NAIROBI 
EAST AFRICANA COLLECTION

RESEARCH METHODOLOGY
The research  m ethodology for the study  is d iscussed  u n d e r the following 

sub  topicss: - R esearch  design, Target population, Sam ple and  sam pling 

procedures, R esearch  in s tru m en ts , Validity of in s tru m en t, Reliability of 

in stru m en ts , D ata collection and  D ata analysis technique.

3.1 R esearch design

An ex-post factor research  design will be used . According to Kerlinger 

(1973), th is  is “system atic  em pirical enquiry  in w hich the  sc ien tist does 

not have d irect control of independen t variables because  their 

m anifesta tions have already  occurred or because they are inherently  not 

m anipulab le”. Supporting  the above observation, C harles (1988) 

contends th a t the  cau se  w hich is the independen t variable in ex-post 

factor research  can  no t be m an ipu lated  because  it is genetically fixed (for 

instance sex, age, race. C ircum stances do not allow its m an ipu lation  (for 

instance date  an d  place of birth) or the cause  is cu ltu rally  ingrained (for 

instance language, values and  custom s)

An ex-post factor design will be selected because the researcher will not 

be in a  position to control independen t variables of the study  such  as 

sex, age, academ ic qualifications, teaching experience, size and  location 

of the school. In addition , the study  will aim  a t determ ining  tea ch e rs’ 

perception of h e ad tea ch e rs ’ m anagem ent p ractices. This includes Time 

managem ent, decision m aking, com m unication, leadersh ip  behaviour, 

delegation practices, and  in structional supervision). Since in ex-post
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factor research  the  aim  is to determ ine the s ta tu s  of the issue  being 

addressed , the  m ode of m anagem ent of h ead teach ers  are  checked and 

determ ined on how they actually  p ractices their m anagerial duties.

3.2  Target population

Target population  is the  choice of persons m ean t to be adm inistered  

in stru m en ts . The targe t population of th is s tudy  will be public prim ary 

school teach ers  in Ijara d istric t. Schools in Ijara were chosen  because 

the research er is an  in specto r of schools in the  d istric t w ith wealth 

knowledge of the  area . This m akes d a ta  collection m ore easier. 

According (MOEST M arch 2003), there  were a to tal of 29 public prim ary 

schools w ith a  to tal n u m b er of 95 teachers. All these  schools are mixed 

boys and  girls. The target population  will consist of 29 head teachers and 

35 classroom  teachers , a  total of 64 responden ts. C lassroom  teachers 

were targeted  because  they are the im plem enters of all activities in their 

respective c lassroom s. H ead teachers will also be utilized in the study  

because they have a professional responsibility  of en su ring  th a t the 

im plem entation of all educational policies w ithin in s titu tio n s  are carried 

out effectively. The target population  for th is  s tu d y  constitu te  of public 

prim ary school, an d  prim ary  school teachers in M asalani, Ijara and 

Hulugho Divisions in Ijara  D istrict.

^•3 Sam ple and sam pling procedure
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According to M ugendo an d  Mugendo (1999), a  sam ple is a  sm aller group 

obtained from the accessib le  population. This sub -g roup  is carefully 

selected so a s  to be rep resen ta tive  to the whole population. The sam ple 

of the s tudy  will consist of 29 public prim ary schools and  28 classroom  

teachers. This n u m b er is deem ed adequate  for the  study. All the 

respective h ead teach e rs  in the  29 public prim ary  schools will participate. 

The research er decides to choose th ree  teachers in every school ou t of 

the 29 public prim ary  schools in the district. O u t of these, 22 schools 

will au tom atically  be chosen  to participate . These were 12 schools with 

single teachers, 6 schools w ith two teachers and  4 schools with three 

teachers, while 7 schools w ith more th an  th ree  teachers participated. 

C ards w ith two Yes an d  10 No w as p u t in a  tin  an d  only teachers in the 

schools w ith m ore th a n  7 teachers will be asked  to pick one am ong the 

cards. Then the  two teach ers  w ith Yes card s will partic ipate . T hus, a 

total of 57 resp o n d en ts  to whom  the questionnaire  of th is  s tudy  will be 

adm inistered.

3.4 R esearch in stru m en t

The d a ta  perta in ing  the  tea ch e rs’ perceptions of p rim ary  school head 

teachers’ m anagem en t p rac tices will be gathered  using  a questionnaire . 

The questionnaire  is m ade of (3) three parts: Part A: Will be u sed  to 

gather d a ta  on socio -  dem ographic charac teristic  of teachers. The 

characteristic  includes age, sex, academ ic qualification, teaching 

experience, schoo ls’ s tu d e n t population and  geographic population  (rural 

0r urban). Part B: is m ade of s ta tem en ts  rep resen ting  m anagem ent
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practices am ong head  teachers. Teachers will be required  to indicate 

their level of agreem ent or d isagreem ent w ith specific s ta tem en ts  on a 

five (5) poin t Likert scale a s  follows: - strongly agree (5),agree (4), 

m oderately agree (3) disagree (2) and  strongly disagree (1). Part C: is 

m ade u p  of open ended  question  aim ed a t probing fu rth er into the head 

teachers m anagem en t p rac tices a s  perceived by the teachers.

3 .5  V alidity o f  th e  in stru m en t

A valid in s tru m e n t is one th a t m easu res w hat it p u rp o rts  to m easure . It 

should ad d re ss  the  objectives of the research . To a sse ss  the validity of 

the in s tru m e n t item s a s  well a s  the language u sed  in the  in stru m en t, a 

pilot s tudy  will be conducted  on a population  sim ilar to the target 

population M ulusa (1988).M ulusa (1988) suggests th a t a t least 10 

subjects w ith sim ilar charac te ris tics  in all respec ts  to the target 

population shou ld  co n stitu te  the partic ipan ts  of pilot s tudy  m aking a 

total of 12 teachers. After the  teachers com plete to fill the questionnaire , 

each item  will be d iscu ssed  w ith them . This will aim  a t determ ining 

w hether each  question  is correctly worded and  therefore free from 

m isin terpretation  w hen adm in istered  to the resp o n d en t in the m ain 

study. The re sea rch e r will also consu lt th es is  superv iso rs who are 

specialized an d  experienced in the field of educational adm in istra tion . 

This consu lta tion  will be aim ed a t seeking the ir opinion regarding the 

quality of the  research  in s tru m e n t and their view regarding the item s 

incorporated in the  questionnaire .

3-6 Reliability of the instrument
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Reliability is a  m easu re  of the degree to w hich a research  in s tru m en t 

yields co n sis ten t re su lts  or d a ta  after repeated  trials. According to 

B ennet (1973), It en h an ces  dependability, accuracy , clarity  and  adequacy 

of the in stru m en t. It is u sua lly  influenced by random  error. Therefore 

as random  erro r increases the reliability decreases.

A valid te s t shou ld  be seen to be reliable. Hence, reliability is a  very 

useful ingredient in validity of any research  in s tru m en t. According to 

Roscoe (1969), the split have m ethod is u sed  to estab lished  the co -  

efficiency of in te rn a l consistency  of a questionnaire . The m ethod involves 

splitting re s ta tem en t of a  te s t into halves (odd -  and  even -  num bered  

item). Then th is  two se t of item s (odd and  even) are  placed two sub  tes ts  

then  the  scores of the  two su b  tes ts  are com puted  for each individual 

and th is  two se t of scores are  co -re la ted . The co-relation ob tained  never 

the less rep re sen ts  the  reliability co-efficiency of only half the test. Since 

reliability is re la ted  to the  streng th  of the  test, a  correction h as  to be 

m ade so a s  to ob tain  reliability of the entire test. To m ake th is  correction, 

the Spearm an Brown Prophesy form ulae

rxxxl = 2 r 

1 + r

Is applied w here rxxxl is the  reliability of the original te s t and  r is the 

reliability co-efficient resu lting  from co -  relating the  scores of the odd 

sta tem ents w ith the  scores of the even sta tem en t. The value obtained 

represent the  reliability of the  entire  te s t and  closer it is to 1, the 

stronger the  test.
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3 .7  Data c o llec tio n  procedure

The questionna ires will be personally  adm in istered  by the  researcher for 

both the pilot and  the  m ain study. The research  perm it will be obtained 

from the M inistry of E ducation , Science and  Technology (MOEST). 

Thereafter the  Provincial D irector of E ducation  (PDE) North E astern  

Province an d  the  D sitrict E ducation  Office Ijara  D istrict, and  schools 

partic ipating  in the  stu d y  will be inform ed a b o u t the  forthcom ing 

research  activity. The selected schools will th en  be visited and 

questionnaires adm in istered  to teachers. D uring th is  process teachers 

will be a ssu re d  of the  stric t confidentiality in dealing with their 

responses.

The resea rch e r expects th a t  a  two-week period will be enough for 

teachers to have filled the  questionnaires. For cases w here some teachers 

will not have com pleted the  questionnaires, two m ore w eeks will be set 

aside to allow them  m ore tim e to com plete the  filling. The com pleted 

questionnaires will th en  be personally  collected by the  researcher.

3.8 Data an a lysis

The first step  in analysis of the d a ta  will involve editing. This will entail 

inspection of the  d a ta  pieces in order to identify those item s wrongly 

responded to, spelling m istakes in the responses, and  any b lank  spaces 

left unfilled by the  responden t. The d a ta  will th en  be classified according 

to teach ers’ age, sex, academ ic qualifications, teach ing  experience,
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schools’ s tu d e n t popu lation  and  geographical location. The categorized 

d a ta  will th en  be coded and  transferred  to a  com pu ter sheet th a t will 

have been p repared  by the researcher w ith the  ass is tan ce  of the 

experienced com pu ter specia list in d a ta  analysis w ith knowledge of the 

social science sta tis tica l package.

In coding, the  factor item s will be scored from a  higher point Likert 

scale: “strongly agree” will be assigned a score of 5, “agree” 4, 

“m oderately agree” 3, “d isagree” 2, and  “strongly d isagree” one score. 

Analysis will require  organization of the  d a ta  pieces into frequency 

d istribu tion . This p rocess will allow the research er to condense all the 

inform ation so th a t it can  m ake some sense. Frequency d istribu tion  

tables will particu larly  be constructed  for dem ographic variables and 

school da ta . This variable includes te a ch e rs’ age, sex, academ ic 

qualifications, teach ing  experience, schools’ s tu d e n t populations and 

geographical location. The to tal perception scores for every teachers will 

then be com puted  on each  factor. In addition the  m eans of the  scores will 

then be com puted  for every scores. This m eans perception will rep resen t 

the average score for each  score as rated  by the te a c h e rs ’.

In testing  the  hypo thesis on w hether any significant differences exists 

between te a c h e rs ’ perception  of head tea ch e rs’ m anagem ent p ractices 

and their age, an d  the  geographical location of the schools, the T -  tes t 

will be used . This is due  to the  fact th a t t- te s t is u sed  to te s t significant 

differences of hypo thesis involving two sam ple m eans, th a t is, m ale and 

female, and  u rb a n  an d  ru ra l schools respectively. In testing  hypothesis
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on w hether significant differences exists betw een te a c h e rs ’ perception of 

head tea ch e rs ’ m anagem en t and  their age, sex, academ ic qualification, 

teaching  experience a n d  school s tu d en t populations, the f-test (ANOVA) 

will be used . The f-test (ANOVA) is u sed  to tes t w hether the difference 

am ong the  m eans or two m ore groups is significant or due to chance

alone (Moore 1963, P. 281).



CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSION OF FINDINGS

4 .0  Introduction

This ch ap te r enta iled  analysis, in terp reta tion  and  d iscussion  of findings. 

The m ain pu rpose  of th is  ch ap te r w as to analyze da ta , in te rp ret and 

d iscuss the  findings of the study  giving evidence relevant to the research  

questions and  objectives. This chap ter w as d iscussed  u n d e r various sub  

sections guided by the  research  objectives.

The first section p resen ts  dem ographic inform ation ab o u t the teachers of 

public prim ary  schools of Ijara  District. It includes their age, h ighest 

professional qualification, an d  teaching  experience. This inform ation 

was im portan t because  it ass is ted  the research er in finding ou t w hether 

these variables had  any influence on tea ch e rs’ a ltitude  tow ards their 

head te a c h e rs ’ m anagem en t practices.

The second section p resen ts  inform ation ab o u t how effective head 

teachers’ were in carry ing  ou t the selected m anagem ent practices. Each 

m anagem ent practice w as analyzed and  in terp reted  separa tely  then  a 

sum m ary an d  com parison  of the  effectiveness w as m ade. The th ird  

section co n ta in s  inform ation abou t te a ch e rs’ a ttitu d e s  tow ards the 

m anagem ent practices.

The forth section p resen ts  inform ation ab o u t w hether age, h ighest 

Professional qualification, and , or teaching experience had  any effect on
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the te a ch e rs’ a ttitu d e  tow ards the m anagem ent practices. The last 

section p resen ts  inform ation abou t m ajor m anagem en t problem s facing 

head te a c h e rs ’ today.

4-lO u estion n a ires rate o f  return

One type of Q uestionnaire  w as used  to collect da ta . The questionnaire  

were adm in istered  personally  by the researcher to 64 teach ers  who filled 

in and  re tu rn ed  the  questionna ires on the sam e day. Having assu red  

them  of the  confidentiality  of the inform ation to be solicited from them , 

the te a ch e rs ’ response  w as positive m aking the ra te  of re tu rn  very 

impressive.

Out of 64 q uestionna ires  adm in istered , only 61 were re tu rn ed  dully 

filled, tran s la tin g  questionnaire  re tu rn  ra te  to (95.3%). Two 

questionnaires (3.1%) were no t re tu rned  while an o th e r one (1.5%) had  

several item s no t responded  to hence the ir responses were no t included 

to the analysis.

4.2  D em ographic in form ation

The resp o n d en ts  of th is  study  were requested  to give inform ation abou t 

their age, professional qualification and  their teach ing  experience. This 

inform ation w as necessary  a s  it w as u sed  to find ou t w hether the 

variables influenced the  te a c h e rs ’ a ttitude  tow ards the head  teach e rs’ 

m anagem ent practices.

4.3  A nalysis o f  tea c h e rs’ age

D istribution o f  public prim ary sch oo l teach ers (respondents) by age
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Table 1: -

Age Frequency P ercentage

20-24 10 16.3

25-29 15 24.5

30-34 16 25.0

35-39 09 14.7

40-44 07 11.4

45-49 02 3.2

50-54 02 3.2

From table 1, it is evident th a t all the resp o n d en ts  are  m atu red  and 

above 20years old. As K enya’s law stipu la tes th a t any  person  seeking 

em ploym ent shou ld  be 18years old and  above. It is very clear th a t the 

respondent can  identify m anagem ent problem s of the ir head teachers. 

The s tan d ard  deviation of their ages w as 7.72 show ing th a t their ages 

were widely d is trib u ted  a ro u n d  the m ean. Their age range w as 32years 

with the o ldest teacher being 54years old an d  the  youngest being 24 

years old. It is also notable th a t after 44 years of age the num ber of 

teachers reduces 45 to 49 (3.2%) 50 to 54 (3.2%). It can  be argued ou t 

that th is is a  period w here the teachers m axim um  potential h a s  already
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lapsed ad m ost of them  leave the profession a s  they app roach  their 

retirem ent age.

4.4 A nalysis o f  teach ers teach in g  experience  

T eachers’ response by their  teach in g  experien ce  

Table 2: -

TEACHING FREQUENCY PERCENTAGE

EXPERIENCE

Below 4 yrs 9 14.7

5-9 17 27.8

10-14 20 32.7

15-19 10 16.3

20-24 3 4.9

Above 25 years 2 3.2

From table 2 on teach ers  teach ing  experience, it is evident th a t m ajority 

of the resp o n d en ts  32.7%  have a  teaching  experience of 10-14 years 

followed by 27.8%  of teachers with teach ing  experience of betw een 5- 

9years. A nother 16.3% h a s  a teaching experience of 15-19 years 

justifying the  conclusion  th a t their teaching  experience w as high. Very 

few teachers 14.7% have a teach ing  experience of below 4 years.
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This can  be a ttr ib u te d  to the  freeze of tea ch e rs’ em ploym ent 5 years ago 

and even though  the  G overnm ent occasionally em ploys teachers, the 

num ber em ployed is very sm all. It is also evident th a t a  sm all percentage 

of responden ts 3.2%  had  teach ing  experience of 25 years and  above.

This can  be a ttr ib u ted  to the  tendency of teachers leaving the profession 

as they grow older an d  possibly some could have died.

The m ean score value of the ir teaching  experience w as 14.46 revealing 

tha t m ajority of the  resp o n d en ts  had  the necessary  teach ing  experience 

to be able to ra te  th e ir head teachers. The s ta n d a rd  deviation of their 

teaching experience w as 7.08 revealing th a t the  scores were widely 

d istributed  a ro u n d  the  m ean.

From the re sp o n d en ts  findings in time m anagem en t it show ed th a t 

majority of resp o n d en ts  57.3%  strongly agreed th a t their head teachers 

sets tim e to deal w ith unexpected  issu es while 3.2%  strongly disagreed. 

65.5% of teach ers  strongly agreed th a t the h ead teach er spared  tim e to 

meet with teachers, pup ils and  p a ren ts  while 3.2%  disagree.

47.5% strongly agree th a t h ead teach ers  com m unicate  agenda for staff 

meeting early enough  while 9.8%  m oderately agree and  4.9%  strongly 

disagree. 11.4% strongly disagree th a t broad  cu rricu lum  denies their 

head teachers to convene staff m eting while 18.0% agrees, 40.9%  

moderately agree, 24.5%  disagree and  4.9% strongly disagree. 39.3%  

strongly agree th a t h ead teach ers  se t tim e for them selves to supervise 

instruction, 27.8%  agreed, 19.6% m oderately agreed, 3.2%  disagreed and 

4.9% strongly disagreed.
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A nalysis o f  tea c h e rs’ h ig h est professional q u a lification s  

D istribution o f  tea ch ers by their  h igh est professional qualifications. 

Table 3: -

QUALIFICATION FREQUENCY PERCENTAGE

ATS 01 1.6

SI 02 3.2

PI 42 68.8

P2 14 22.9

P3 02 3.2

From table 3, it is evident th a t all teachers in the  d istric t were trained  

hence understood  well the  head teachers m anagem ent p ractices and  were 

able to cite m anagem en t problem s facing the ir h ead teachers. B asing on 

the data , 1.6% of the  resp o n d en ts  had  ATS qualification, 68.8%  had  PI 

qualifications, 22.9%  had  P2 qualifications an d  only 3.2% had  P3 

qualification. It can  be draw n from the analysis th a t m ajority of teachers 

had PI qualification 68.8%  the few P2 and  P3 qualified teachers could be 

attributed to prom otion of h e ad teach e rs’ effectiveness in the selected 

raanagem ent practices.
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KEY

The following rep re sen ts  inform ation abou t h e ad tea ch e rs’ effectiveness in

the selected practices.

SA - Strongly agree

A - Agree

MA - M oderately agree

D - Disagree

SD — Strongly disagree

Analysis of h e a d te a c h e rs ’ effectiveness in tim e m anagem ent

Responses on h e a d te a c h e rs ’ effectiveness in tim e m anagem en t as a 

m anagem ent practice skill.

Analysis of headteachers effectiveness in time management



Table 4:Responses on headteachers’ effectiveness in time

management practice skill

TASK SA A MA D SD

tim e  m a n a g e m e n t Frq % Frq % Frq % Frq % Frq %

Set time to deal with 

unexpected crisis

35 57.3 10 16.3 9 14.7 5 8 2 3.2

Spared som etim e for 

meeting with teachers, 

pupils and  paren ts.

40 65.5 11 18.0 7 11.4 2 3.2 1 1.6

Communicate agenda 

for staff m eeting early 

enough.

29 47.5 14 22.9 6 9.8 9 14.7 3 4.9

Broad curricu lum  

denies head teachers to 

convene staff m eetings

7 11.4 11 18.0 25 40.9 15 24.5 3 4.9
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A nalysis o f  h ead teach ers e ffec tiv en ess  in leadersh ip  and delegation

Table 5:-:R esponses on  h ead teach ers’ e ffe c tiv e n e ss  in leadership  and 

delegation  m anagem en t practice sk ill

TASK SA A MA D SD *

LEADERSHIP & 

DELEGATION

Frq % Frq % Frq % Frq % Frq %

H eadteachers 

m akes decision and  

tells teachers

20 32.7 15 24.5 14 22.9 7 15.4 5 8.1

H eadteachers 

involves teach ers  in 

decision m aking

11 18.0 18 29.5 21 34.4 7 11.4 4 6.5

H eadteachers 

consu lts teach ers  in 

decision m aking

17 27.8 9 14.7 14 22.9 9 14.7 2 3.2

H eadteachers no t 

friendly an d  w arm  

to teachers in 

decision m aking

22 36.0 13 21.3 15 24.5 5 8.1 6 9.8
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H eadteachers 

delegates all 

in structional 

responsibilities to 

teachers

19 31.1 12 19.6 6 9.8 15 24.5 9 14.7

H eadteachers 

delegates all 

curricu lum  

activities to 

teachers

17 27.8 12 19.6 19 31.1 7 11.4 6 9.8

H eadteachers do 

not delegate any 

task  to teachers

3 4.9 5 8.1 13 21.3 21 34.4 19 31.1

H eadteachers 

delegate financial 

responsibilities to 

teachers

7 11.4 9 14.7 11 18.0 19 31.1 15 24.5
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4.5 The find ings o f  tea c h e rs’ response on leadersh ip  and delegation  .

It showed th a t  m ajority of responden ts 32.7%  strongly agree th a t their 

head teachers m ake decisions and  tells teachers while 24.5%  agree. These 

findings su p p o rt the  idea th a t to have effective responsibility  one should 

be able to m ake the  teachers feel p a rt an d  parcel of the school 

organization. It agrees w ith suggestions by Olembo et al (1982) th a t it 

was the teach ers  responsibility  to secure effective team  work. R esponses 

indication w hether hed techers involves teachers on decision-m aking 

reveled th a t 18% strongly agree and  34.4%  m oderately agree. These 

findings a ssis ted  the  research er in finding o u t w hether the  head techers 

at tim es com prom ised or w hether they were fair in the ir dealings. 

R esponses on w he ther h ead teach ers  consu lted  the  teach ers  in decision­

m aking revealed th a t 27.8%  strongly agree and  22.9%  m oderately  agree. 

On the con tra ry  a  relatively high percentage of resp o n ses 36% strongly 

agree th a t the ir h ead teach ers  never consu lted  teach ers  in decision­

m aking role. This item  helped the researcher to find ou t w hether decision 

m aking in the  schools w as a  collaborative activity by both the 

head teacher a s  a  superv isor and  the teacher a s  suggested by O kum be 

(1987) an d  also Schoen and  D uraud  (1979).

On delegation 31.9% respondents strongly agree that their headteachers 

delegates all instructional responsibilities to teachers while 24.5% disagreed. 

Delegation encourages cooperation of all people in the school and it motivates 

them because it makes them feel responsible for the achievement of school goals.
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This item helped resea rch e r to find ou t w hether the h ead teach e rs’ were 

able to delegate their increasing  responsibilities and  it is agreeable th a t 

they do delegate ta sk s  equitably. It is also notable from the findings th a t 

a  sm all percen tage of responses (11.4%) strongly agree th a t their 

head teachers delegates financial responsib ilities to teachers while 18% 

m oderately agree an d  31.1%  disagreed.

It is also notable to find ou t th a t 6.5% of responses strongly agreed th a t 

their h e ad tea ch e rs’ re la tes w ith senior MOEST staff while 11.4% agree, 

22.9% m oderately agree, 40.9%  disagree and  18% strongly disagree. 

29.5% of responses strongly agreed th a t their h e ad tea ch e rs’ rela tes well 

with SMC m em bers while 21.3%  agreed and  14.7% disagreed. 27.8%  

strongly agreed th a t  the ir head teachers re la tes well w ith PTA m em bers 

while 24.5%  agreed, 19.6% m oderately agreed and  13.1% strongly 

disagreed. It is im p o rtan t to m ention th a t the  h ead teach ers  should 

realize th a t the ir effectiveness in leadership  is greatly influenced by their 

relationship w ith the  com m unity. It is encouraging  to note th a t a very 

high percentage of resp o n d en ts  26.2%  indicated th a t their head teachers 

engage w ith o th er teach e rs  in inform al d iscussions while 9.8%  disagreed. 

This depict th a t th e ir h ead teach ers  were very good in collegiality. From 

the d iscussion  of he above re su lts  it is im perative to conclude th a t 

head teachers are  very effective in carrying o u t leadersh ips as a 

m anagem ent p ractice skill.
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The findings on com m unication  ind icates th a t 32.7%  of responses 

strongly agreed th a t their head teachers p u t well com m unication 

procedures in place while 31.1%  agreed, 1.31% m oderately  agreed, 

16.3% disagreed and  6.5%  strongly disagreed. This seem s to be inline 

with Koech report (1999) th a t indicated th a t there  were bu reaucra tic  

s tru c tu re  h a t h indered  effective com m unication. 31.1%  of responden ts 

strongly greed th a t  adm in istrative  m atte rs  are  com m unicated  to them  in 

advance while 18% m oderately agreed and  6.5%  strongly disagreed. It is 

also notable th a t  14.7% of responden ts strongly agreed th a t their 

head teachers inform ed them  the MOEST policies in advance while 21.3%  

agreed, 31.1%  disagreed and  13.1% strongly disagreed.

19.6% of resp o n d en ts  strongly agreed th a t they are involved in setting 

com m unication p rocedures while 24.5%  agreed, 18% m oderately agreed, 

27.8% disagreed and  9.8%  strongly disagreed. However, 34.4%  strongly 

agreed th a t they are inform ed vital school decision well in advance while 

13.1% agreed, 18% disagreed  and  24.5%  strongly disagreed.

Basin on the  m ean  of frequencies calculated  using  the  a rb itrary  scores it 

is evident th a t h ead teach e rs  were effective in carry ing  ou t leadersh ip  a s  a 

m anagem ent p ractice skill. They were also effective in carrying ou t 

com m unication an d  delegation as a m anagem ent practice skill. They 

were fairly effective in cu rricu lum  and  in struction  while in in terpersonal 

relationship they were ineffective.
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A nalysis o f  h ead teach ers e ffec tiv en ess  in in terpersonal relationsh ip

Table 6.: R esp on ses on  h ead teach ers’ e ffe c tiv e n e ss  in interpersonal 

relationsh ip  m anagem en t practice sk ill

TASK SA A MA D SD

INTERPERSONAL

RELATIONS

Frq % Frq % Frq % Frq % Frq %

H eadteachers 

relates w ith senior

MOEST staff only

/

4 6.5 7 11.5 14 22.9 25 40.9 11 18.0

H eadteachers 

relates well w ith 

SMC m em bers

18 29.5 13 21.3 10 16.3 9 14.7 11 18.0

H eadteachers 

relates well w ith 

PTA m em bers

17 27.8 15 24.5 12 19.6 9 14.7 8 13.1

Results from table 6 reveal th a t all head teachers were accessible to all 

teachers (68.8%) responses indicated always while (31.2%) indicated th a t 

their h e ad tea ch e rs’ were often accessible. This con trad ic ts  the Koech
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report (1999) th a t  ind icated  th a t there were b u reau cra tic  s tru c tu re s  th a t 

h indered effective com m unication . Most responses (55.3%) indicated 

th a t h ead teach ers  alw ays and  (44.7%) often com m unicated  verbally. 

Verbal com m unication  is im portan t especially w hen, there  is an  issue  to 

clarify or d iscu ss  an d  it yields more u n d ers tan d in g . Since m ost schools 

were sm all in size m ost h ead teach ers  preferred passing  inform ation 

verbally th a t  th rough  Memos. Only (16.3%) of responses were always on 

used of notice boards to p ass  inform ation and  an o th e r (27.9%) were 

often. However (39.1%) which formed the m ajority of responden ts 

indicated rarely and  an o th e r (16.7%) indicated never.

Using the  notice board  is im portan t especially for rem inder of very 

im portant inform ation e.g. school ru les and  regu lations shou ld  be kept in 

the notice board  and  no t s ta r t  in files. On d iscussion  of issu es with 

headteachers m ajority  of responses (30.7%) revealed th a t their 

headteachers often d iscussed  issues with teachers and  (22.3%) indicate 

always.lt is also notable th a t (11.2%) of responses were som etim es

and xxxxxxxxxxxxxxxxxxxxx

Sadly (13.5%) of resp o n ses indicated th a t they never d iscussed  issues 

with teachers th is  co n cu rs  w ith item 4 (iii) w here (13%) also never 

involved in decision m aking.

On encouraging healthy  in terpersonal responses were a s  follows: - 

(35.3%) alw ays, (27.9%) often, and  (20.0%) som etim es. Healthy 

lnterpersonal re la tions are  im portan t if explicit u n d e rs tan d in g  of duties,
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responsibilities, privileges am ong all persons are  to be developed. Koontz 

and O’Donnell (1976) s tre sse s  th a t since people were social beings they 

needed to belong an d  to be accepted. School goals will only be achieved 

of the  teachers feel they are p a rt and  parcel of the organization. On 

developing a  tru stw orthy  clim ate (33.5%) of responses indicated th a t 

their h e ad tea ch e rs’ alw ays, developed a tru stw orthy  clim ate. (26.6%) 

were often, an o th e r (17.7%) were som etim es,(23.2%) were rarely. This 

item w as im p o rtan t a s  it tried to find ou t w hether h e ad tea ch e rs’ won the 

tru s t of the ir teachers. It is notable to say th a t the  m ost responden t 

indicated th a t  th e ir h e ad tea ch e rs’ were able to develop trustw orthy  

climate.

Majority of responses (40.0%) often gave im m ediate feedback on all 

issues while (28.8%) indicated always it can  be deduced th a t 

head teachers knew  th a t  resistance  to change by em ployees frequently 

occurred th rough  fear of the  unknow n and  to avoid these  they gave 

im m ediate feedback so a s  to reduce anxiety w hich m ay affect teacher 

effectiveness. This agree w ith schoen and  D urand  (1979), th is  is because 

people work and  achieve m ore w hen they are given im m ediate feedback 

on how they are  perform ing, in o ther w ords knowledge of resu lts .

A higher % of resp o n ses (36.7%) indicated h a t the ir h ead teach ers  rarely 

kept channe ls  of com m unication  open while (16.7%) never kept channels 

of com m unication open. This findings con trad ic ts  re su lts  in item  th a t 

the head  teach ers  were accessible to all fu rth er stu d ies  should  be done to 

establish th is  item . It is notable th a t a  sm all % kept channe ls of
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com m unication open (27.9%) alw ays (18.6%) often keep channe ls of 

com m unication  open. This gives evidence th a t there  were still a  lot of 

bu reaucra tic  contro ls in m anagem ent h indering  effective com m unication. 

(55.3%) of responses pointed ou t th a t their h ead teach er alw ays had 

w ritten ru les an d  regu la tions while (47.7%) never had  w ritten  ru les and 

regulations. The two resu lts  are  to the extrem e though  m ajority of 

responses indicated  alw ays, (44.7%) for never show s th a t a  relatively 

high % never had  w ritten  ru les and  regulations. This reveals th a t m ost
4

of h ead teach ers  have no t realized the im portance of w ritten  ru les and 

regulations a s  a  place to verify facts and  avoid m isinform ation of rum ors 

or conflicts th is  is in line w ith G oldhaber (1983) th a t w ritten  ru les and 

regulations can  serve a s  a  poin t of reference.

From the d iscussion  above it can  be concluded th a t h ead teach ers  were 

effective in carrying ou t com m unication  a s  a  supervisory  practice skill. 

Average of the  resp o n ses were (37.47%) for alw ays, (28.43%) for often, 

(6.56%) for som etim es, (17.79%) for rarely, and  (9.72%) for never. Mean 

calculated using  the  a rb itra ry  score w as 3.7, w hich is relatively high.
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A nalysis o f  h ead teach ers e ffec tiv en ess  in com m u n ica tion

Table 7: R esp on ses on h ead teach ers’ e ffec tiv en ess  in

com m u n ication  m anagem en t practice sk ill

TASK SA A MA D SD

COMMUNICATION Frq % Frq % Frq % Frq % Frq %

Well com m unication  

procedures in place

20 32.7 19 31.1 8 13.1 10 16.3 4 6.5

Adm inistrative

m atters

com m unicated in 

advance

19 31.1 17 27.8 11 18.0 8 13.1 6 9.8

Teachers are  

informed MOEST

policies in advance
/

9 14.7 13 21.3 12 19.6 19 31.1 8 13.1

Teachers are  involved 

in setting  

com m unication 

procedures

12 19.6 15 24.5 11 18.0 17 27.8 6 9.8

Teachers are  

informed ab o u t vital 

school decision well 

in advance.

21 34.4 8 13.1 6 9.8 11 18.0 15 24.5

Results from table 7, reveal th a t (60.9%) of resp o n d en ts  indicated th a t 

their h ead teach ers  alw ays knew  their work well while (22.3%) indicated
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th a t their h ead teach e rs  often knew their work well. This placed the 

head teachers in a  very im portan t position because  re su lts  imply th a t 

teachers could co n su lt them  incase of a problem . R esu lts also show th a t 

m ajority of resp o n ses indicated  their h e ad tea ch e rs’ sh a red  in te rest in 

w hat te a ch e r’s held im p o rtan t (39.1%) of resp o n ses indicated always 

while an o th e r (20.9%) indicated  often. This item  w as included in the 

questionnaire  to help  the researcher find ou t w hether head teachers 

acknowledged teach ers  expertise in various a reas, a s  th is  w as a 

m otivating factor. A lthough m ajority or responses reveal th a t m ost 

head teachers sh a red  in te res t in w hat te a ch e rs’ held im portan t, it is sad 

to note th a t (16.7%) rarely  while (11.2%) never sh a red  in te res t in w hat 

teachers held im portan t. Recognition is hygiene factor th a t helps reduce 

d issatisfaction  a s  b rough t ou t by Herzbergs two factor theory of 

m otivation. It is im p o rtan t therefore th a t h ead teach ers  recognize and 

appreciate te a ch e r’s work, as th is  will be m otivational factor to the 

teachers.

On creation  of a tm osphere  of approval and  cooperation (32.1%) of 

respondents ind icated  alw ays while (36.7%) indicated  often. This reveal 

that m ajority of h ead teach ers  were able to create  an  a tm osphere  of 

approval and  cooperation. It is also evident th a t  head teachers 

acknowledged te a c h e rs ’ con tribu tion  to a tta in m en t of education  goals 

and objectives. M ajority of responses (44.7%) ind icated  alw ays while 

(29.8%) indicated  often. This su p p o rts  the idea by M ullins (2002) th a t 

making em ployees aw are of their achievem ents m akes them  feel
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responsible for the  su ccess  and  survival of the  organization hence 

improved productivity. It can  also be m otivating factor because  teach e rs’ 

realize th a t th e ir work h a s  m eaning and  significance in con tribu ting  to 

the a tta in m en t of school goals and  objectives.

R esults also show th a t m ajority of responden ts (44.8%) indicated th a t 

their h ead teach ers  often set challenging b u t a tta in ab le  ta sk s  while 

ano ther (24.7%) ind icated  always. This item  w as included in 

questionnaire  to help the researcher find ou t if h e ad tea ch e rs’ took in 

consideration ERG’s theory of m otivation, w hich a rgues th a t effort is 

term inated  w hen there  is a realization th a t a  goal will no t be achieved. It 

is therefore evident th a t  m ajority of head teachers took into consideration  

the ERG’s theory  of m otivation. Majority (35.3%) of responden ts 

indicated th a t the ir h ead teach ers  alw ays checked school system  for 

equity while an o th e r (15.3%) indicated often. R esu lts also show th a t 

(26.0%) rarely and  (8.8%) never checked school system  for equity. This 

item help re sea rch e r find ou t w hether h ead teach ers  applied the  equity 

theory in dealing w ith th e ir staff. This item  is im p o rtan t because  from 

the lite ra tu re  inequity  influences the  degree of effort em ployees exert and  

in m ost cases inequity  m akes em ployees to relax.

Results also show th a t m ajority of resp o n d en ts  indicated th a t their 

head teachers unders tood  the tea ch e rs’ private and  social life (42.3%) 

always (20.0%) often. This is a  very im portan t factor considering
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Maslow’s needs h ierarchy  theory of m otivation. From  the lite ra tu re  it is 

notable th a t em ployees perform ance is influenced by w hat drives them  

(needs). A superv isor who u n d e rs ta n d s  h is em ployees’ life well will 

therefore be able to identify the  needs (what drives them ) an d  in tu rn  try 

to m eet the identified needs leading to m otivation. A very high % of 

responden ts (43.3%) indicated th a t they would approach  their 

h ead teach e rs’ to solve a  personal problem , (25.6%) often revealing th a t 

m ajority of them  tru s ted  their head teachers.

On w hether the ir h ead teach ers  were objective and  avoided u n ju s t 

criticism . (35.3%) resp o n d en ts  indicated alw ays and  an o th e r (35.3%) 

indicated often. This su p p o rts  the finding th a t the ir h e ad tea ch e rs’ were 

able to develop a tru stw orthy  clim ate and also th a t teachers tru s t  them

to solve the ir personal problem s. It can be concluded therefore those
/

m ajorities of h ead teach e rs  were objective and  never criticized their 

teachers.

From the d iscussion  it can  be deduced th a t  m ajority of head teachers 

were effective in m otivation a s  a supervisory  practice skill. This is 

illustrated fu rth er by the average responses; (39.12%) alw ays (28.26%) 

often, (11.11%) som etim es, (14.03%) rarely, and  (7.3%) never. 

Calculated m ean  of frequency responses u sin g  the a rb itra ry  scores 

yielded a  m ean of 3 .8 , w hich is very high, and  we can  strongly say th a t 

headteachers are  effective in carrying ou t m otivation as a supervisory 

Practice skill.

56



A nalysis o f  h ead teach ers’ e ffec tiv en ess  in curriculum .

Table 8: R esp on ses on headteachers e ffe c tiv e n e ss  in curriculum

practice sk ill.

;ulum

Involves 

er’ in 

tion of 

ctional 

m es

Observes 

icher in

teacher

AL

Frq

131

20

%

60.9

2.3

9.3

Frq

36

15

24

%

16.7

7.0

11.2

ST

Frq

14

10

%

6.5

2.3

4.7

Frq

24

50

21

%

11.2

23.3

9.8

N

Frq

10

140

140

MEAN

%

4.7 4.2

65.1 1.6

65.1 1.9



Monitors

lent

136 63.4 57 26.5 22 10.2

R esults from table 8, reveal th a t head teachers were very effective in 

selecting and  providing teach ing  and learn ing  m ateria ls (60.0%) of 

responden ts ind icated  th a t their h e ad teach e rs’ alw ays selected and 

provided teach ing  an d  learn ing  m ateria ls, (39.1%) indicated  th a t their 

h e ad tea ch e rs’ often selected teaching  and  learn ing  m aterials. These 

resu lts  can  be suppo rted  by the fact th a t the governm ent now funds 

prim ary school educa tion  on so h e ad teach e rs’ are  now responsible  for 

procuring the  teach ing  an d  learning m aterials. On the con trary  it is sad 

to note th a t m ajority of responden ts (41.9%) indicated th a t their 

head teachers rarely a ssis ted  the teachers to upgrade  their cu rricu lar 

capacities.

Only (24.7%) of resp o n ses indicated th a t the ir h ead teach ers  always 

assisted  teach ers  to upgrade  their cu rricu la r capacities while (25.6%) 

often did it. This item  w as included a s  to help resea rch e r find ou t 

w hether h e ad tea ch e rs ’ provide assis tan ce  to teach e rs  so a s  to develop 

greater com petence in teach ing  as pu t forward by Olembo et al (1982) in 

the lite ra tu re  and  also O kum be’s suggestion th a t h e ad tea ch e rs’ do not 

a ss is t teachers u p  grade the ir cu rricu la  capacities a lthough  it is their 

basic responsibility  a s  school supervisors.
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R esults reveal th a t m ajority of head teachers a ssis ted  teachers to develop 

and im plem ent schem es of work, lesson p lans, lesson notes, and  records 

of work, (44.2%) of resp o n ses indicated th a t the ir head teachers, always 

assisted  them  while an o th e r (47.4%) indicated  th a t the ir head teachers 

often assis ted  them  to develop and  im plem ent the  m entioned 

professional records. A part from ju s t  assisting  the ir developm ent and 

im plem entation, (77.7%) alw ays checked the  records while ano ther 

(22.3%) often did. This is the m ost im portan t du ty  of the  head teacher as 

it is only by closely involving them selves and  closely m onitoring the 

teachers professional records th a t they are able to ascerta in  th a t the 

school is achieving its goals.

On education  policies re su lts  th a t m ajority of resp o n d en ts  (40.0%) 

indicated th a t  the ir h ead teach ers  often explained education  polices to 

teachers, while an o th e r (26.5%) always explained the policies. This is in 

line w ith O kum be’s proposition in the lite ra tu re  th a t it is the 

responsibility  of h ead teach ers  to help the ir teach e rs  . gain an 

u n d e rs tan d in g  of la tes t tren d s  and developm ents because  education  

policies give u s  a s ta rtin g  point and  guides any educational program m e.

It is also notab le  th a t  m ajority (50.2%) of responses indicated th a t their 

head teachers rarely  inform ed the public abou t school cu rricu la r 

activities and  m ajority (47.9%) also indicated th a t they rarely received 

feedback from com m unity  ab o u t school program m es. This reveals th a t 

m ajority of h ead teach ers  fail to perform  their role as outlined by 

Cam pbell e t al (1983) th a t all h ead teachers should  rep resen t the school
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to the g roups in the local or large com m unity  and  w hen necessary  

m ediate am ong the groups. It also notable th a t h e ad tea ch e rs ’ participate  

in sub ject panes. This is supported  by the idea th a t a p a rt from carrying 

ou t the ir adm in istra tive  du ties, h e ad teach e rs’ also teach  (35.3%) of 

responses ind icated  alw ays and  an o th er (33.5%) indicated  often.

Since h ead teach e rs  were first han d  supervisory  m anagers of their 

schools, they had  first h an d  experience of te a ch e rs’ problem s. They are 

therefore expected to p lan  an d  coordinate in-service program m es to m eet 

their needs. However re su lts  reveal th a t th is  is no t so as only (6.5%) of 

responses were som etim es, (59.1%) were rarely and  sadly (34.4%) were 

never. Majority of responses (38.6%) indicated th a t the ir head teachers 

rarely a ssis ted  teach ers  solve cu rricu la r and  in structional problem s.

This m ean th a t  m ost teachers were left to m uddle th rough  their problem s 

the best way they could an d  th is  suppo rt W anyam a’s a rg u m en t th a t too 

often teachers receive little or no help a t all an d  were com pelled to 

m uddle th rough  a s  best a s  they could.

From the d iscussion  above, it is evident th a t h ead teach ers  were still 

inadequate  in fulfilling their role as a cu rricu lum  and  instruction  

m anagers. Average analysis of all the responses reveal th a t  (32.38%) 

were always, (26.65%) were often, (8.62%) were som etim es, (7.95%) were
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rarely, and  only (4.4%) of responses indicated never. M ean calculated 

using  the a rb itra ry  scores described in m ethodology section gave a score 

of 3.5 w hich is evidently an  average m ean. From  the re su lts  it is 

arguable to say th a t h ead teach ers  fairly effective in carrying ou t 

cu rricu lum  an d  in stru c tio n  a s  a  supervisory practice skill.

A nalysis o f  h ead teach ers’ e ffec tiv en ess  in supervision .

Table 9 .R esp on ses on h eadteach ers e ffe c tiv e n e ss  in supervision  

practice sk ill.

TASK SA A MA D SD

SUPERVISION Frq % Frq % Frq % Frq % Frq %

H eadteachers closely 

supervises school 

developm ent 

activities daily.

25 40.9 16 26.2 11 18.0 6 9.8 3 4.9

H eadteachers closely 

supervises c lassroom  

instruction

26 42.6 13 21.3 14 22.9 6 9.8 2 3.2

H eadteachers 

supervise pupils 

preps activities 

closely

14 22.9 13 21.3 17 27.8 8 13.1 9 14.7
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H eadteachers 

involves teachers on 

supervision of 

s tu d e n ts  learn ing

17 27.8 16 26.2 10 16.3 9 14.7 9 14.7

There is poor 

supervision of all 

activities in my 

school.

19 31.1 11 18.0 14 22.9 7 11.4 10 16.3

From table 9, it is evident th a t m ajority of resp o n d en ts  (60.9%) indicated 

th a t their h e ad tea ch e rs ’ alw ays involved teachers in evaluation of 

in structional program m es. This reveals th a t app ra isa l of the school 

program m es w as a sh a red  responsibility  of both the  h ead teach er and  the 

teachers.

Although various resea rch e rs  like O kum be, (1987), Dull (1981) and 

Olembo et al (1982) recom m end classroom  observation  as a way of 

assessing  in struc tiona l a tta in m en t, resu lts  of th is  study  reveal th a t

majority (65.1%) of resp o n ses indicated th a t the ir teach e rs  never carried 

out classroom  observation. Only (2.3%) indicated  alw ays and  ano ther 

(7%) indicated often. Since m ajority never carry  ou t classroom  

observation, m ajority of those who did it m ajority of those who did it
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never, (65.1%) d iscu ssed  observation resu lts  w ith the teachers. This 

con trad ic ts O kum be’s (1987) suggestion th a t after c lassroom  observation 

there  is need to d iscu ss  the  findings with the aim  of helping the teachers 

to increase in stru c tio n a l effectiveness. This findings agree w ith those of 

W anjeri (2002) th a t  m ajority of school principles rarely did any 

assessm en t.

R esponses also reveal th a t head teachers (63.4%) alw ays and  (26.5%) 

often m onitored s tu d e n t perform ance. This item  helped researcher find 

ou t w hether h ead teach e rs  followed closely every s tu d e n ts  perform ance 

and  it is encourag ing  to note th a t they do it effectively.

Perform ance app ra isa l, a s  pointed ou t by O kum be (2001) helps the 

m anagem ent determ ine em ployers stren g th s an d  w eakness so th a t 

rem edial m easu res  can  be taken  to improve their productivity. It is sad 

however th a t re su lts  reveal th a t (53.5%) of responses indicated never 

while (17.7%) rarely identified teachers w eakness nor planed in-service 

train ing  required  to improve their perform ance. It also evident th a t 

head teachers are  no t able to identify professional developm ent needs of 

teachers (53.5%) of responses were never, (17.7%) were rarely, (6.5%) 

always, and  only (16.7%) were often. The im portance of identification of 

professional developm ent needs of teachers and  in-service train ing  is to 

improve the ir knowledge and skills. It is also sad  to change a ttitudes 

since it is one of the  m ost im portan t potential m otivators. This train ing 

can lead to m any possible benefits for both individuals and  the school 

both individuals and  the  school, a s  it will also help improve the
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availability and  quality  of staff. It m ay also help reconcile the gap 

between w hat shou ld  happen  and w hat is happening . It is im portan t 

therefore th a t  h ead teach ers  are  sensitized ab o u t the benefits of these 

tasks.

Majority of resp o n ses (47.9%) indicated th a t the ir h ead teach ers  always 

partic ipated  w ith teacher in exam  analysis th is  is also supported  by the 

fact th a t  m ost of them  also teach  some sub jects. They are also very 

effective in encourag ing  teachers evaluate the ir work (63.3%) of 

responses were alw ays while (23.3%) were often in checking p reparation  

books regularly. R esu lts revealed th a t h ead teach ers  were very ineffective 

in d iscussion  the a n n u a l app ra isa l report w ith the  teachers. (9%) of 

responses were rarely and  an o th e r (91%) were never.

From the d iscussion  it can  be deduced th a t h ead teach ers  are  not 

effective in carry ing  o u t app ra isa l a s a supervisory  practice skill. 

Although they do well in som e ta sk s  they are very ineffective in the very 

im portan t ta sk s. The average effectiveness from the table show s th a t 

(31.74%) alw ays, (16.75%) often, (6.5%) som etim es, (10.53%) rarely and 

(34.5%) never. M ean for the a rb itrary  score w as 2.9, w hich is evidently 

low.

4.6 Major problem s facing headteach ers in sch o o l m anagem ent.

The m ain problem s encoun tered  by h ead teach ers  in the  school 

m anagem ent identified from the study  included, the  increasing 

responsibilities of the  h ead teachers , lack of com m unity  suppo rt for the
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school due to u n h ea lth y  rela tionsh ips, over en ro lm ent of pupils, lack of 

stability  in educa tion  program m es as a resu lt of frequen t changes in 

policies an d  cu rricu lu m  innovations. Poor rem unera tion  w as also cited 

as m ain problem .

4 .7  Sum m ary

From the findings it is evident th a t m ajority of h ead teach ers  perform ed 

well in leadersh ip , com m unication  and  delegation a s  m anagem ent skills. 

They were relatively good in cu rricu lum  and  in stru c tio n s  while its 

arguable th a t  they were ignoran t abou t m ost of the  ta lk s or in terpersonal 

relationships.

It w as estab lished  th a t  the teachers age and  the ir teach ing  experience 

influenced the ir a ttitu d e  tow ards the m anagem ent p rac tices while their 

h ighest professional qualification had no influence on the ir a ttitude . The 

m ajor problem s encoun tered  by the h ead teach ers  were closely related to 

cu rricu lum  and  in struction .
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UNIVERSITY o f  NAIROBICHAPTER FIVE EA8T a l c a n a  c o l l e c t i q*

Sum m ary, C onclusion  and R ecom m endations

5 .0  In troduction

In th is chap ter, a  sum m ary  of the entire study  is given. The m ain 

findings of the  stu d y  are sum m arized and  conclusions draw n. 

R ecom m endations an d  a re a s  of fu rther research  are also pin pointed.

5.1 Sum m ary o f  th e  stu d y

The m ain pu rpose  of th is  study  w as to analyze h ead teach e rs’ 

effectiveness in selected m anagem ent p ractices an d  to find ou t the 

teachers a ttitu d e  tow ards the practices. It fu rth er determ ined w hether 

dem ographic variables had  any influence on the te a c h e rs ’ a ttitude  

tow ards the  prac tices an d  then  identified m ajor m anagem ent problem s 

facing the  h e a d te a c h e rs ’ today. The purpose  of th is  sum m ary  is to give a 

brief outline of the  s tudy  and  to highlight the findings of the  study.

H eadteachers’ have to m anage their respective schools and  d irect their 

developm ent and  progress fast enough to cope u p  w ith the  fast growing 

population an d  the  m ost dem anding  re s tru c tu ra l p rogram s in education.

They are responsib le  for c reating  and  m ain tain ing  a working environm ent 

in which the  teach ers  can  efficiently a tta in  the desired  goals. Their m ain 

objectives shou ld  be to help the teachers achieve school goals while 

encouraging them  also to seek personal satisfaction  and  p leasure 

through th e ir work. To do the ir job best the h ead teach ers  need sound
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knowledge of the  n a tu re  of m anagem ent and  the techn iques and 

approaches th a t  underlie  it. However, these  roles m ay no t be realized 

especially if they are no t effective in carrying ou t the ir m anagem ent 

practices. As pointed o u t in the lite ra tu re  the  p ro d u cts  of effective 

m anagem ent are  professional m aturity , cu rricu lum  developm ent, 

in structional im provem ent, school com m unity  consolidation and 

em erging expectations. By m astering  both the m anagerial and  technical 

aspec ts  of the school system , the head teacher can  becom e truly  effective.

The review of lite ra tu re  b rough t ou t the m anagem en t role of the 

h ead teach e rs’ and  d iscussed  in each practice skill bringing ou t the m ajor 

ta sk s  th a t enta iled  each  one of them . These ta sk s  were fu rth er u sed  in 

construction  of the  questionnaire , which sough t to find ou t how effective 

h ead teach e rs’ were in carrying ou t the practices. It fu rth er identified
I

basic m anagem ent skills and  b rought ou t the  concept of a ttitude . The 

m ajor m anagem en t practice skills identified were: leadersh ip  and 

decision m aking, cu rricu lum  and  in struc tion , com m unication, 

delegation, supervision  and  in te r personal relationship .

In leadersh ip  the  underly ing  principle w as th a t  the  leadersh ip  of any  of 

organization w as the  p rocess w hich one person  successfully  exerted 

influence over o thers so as to reach desired objectives (Shoen and 

D urand  1979). To be effective in leadership  a s  a  m anagem ent practice 

skill the h ead teach er h a s  to fulfill a  num ber of conditions such  as those 

identified by Nzuve (1999) th a t to be an  effective leader, one m u st have
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followers, th en  he h a s  to have an  em otional appeal and  lastly  he h as to 

be able to m eet the needs of h is followers.

This inform ation w as sough t using  the questionnaire  an d  resu lts  

revealed th a t h e a d te a c h e rs ’ were very effective in leadersh ip  as a 

m anagem ent practice  skill.

C urricu lum  and  in s tru c tio n s  m ade up  of all the  activities th a t take place 

in the school. This from the litera ture  w as identified as the m ost 

im portan t ta sk  of any  education .

The basic m anagem en t skills identified were the  technical skills, 

in te rp e rso n a l/H u m an  Relation skills and  lastly  concep tual skills. To be 

effective the  h e ad tea ch e rs’ had  to have a clear concep t of all the three 

skills b u t H um an Relation skills and  technical skills should  be more.

The m ain problem s encoun tered  by h e ad tea ch e rs’ in school m anagem ent 

identified from the stu d y  includes: - the increasing  responsib ilities of the 

h ead teach e rs’, lack of com m unity  su p p o rt for the  school due to 

u n hea lthy  re la tionsh ip s an d  over-enrolm ent of pupils. Lack of stability  in 

educational p rogram m es a s  a  resu lt of frequent changes in policies and 

also cu rricu lum  innovations were m entioned a s  m ajor problem s. They 

also identified poor rem unera tion  for h e ad tea ch e rs’ by the G overnm ent 

and the effects of HIV/AIDS on pupils and  teachers as m ajor problem s. 

Analysis of these  problem s reveals th a t m ost of them  are related to 

cu rricu lum  and  in stru c tio n  a s  a m anagem ent practice skill.
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In term s of m ethodology, survey design w as adopted  and  all prim ary 

school teach e rs  of the  d is tric t constitu ted  the target population . One type 

of questionnaire  w as designed and  used  validity; reliability of the 

in s tru m en t w as u n d e rta k en  using  the pilot study. Reliability of the 

in s tru m en t w as a ssessed  using  the split half technique. The reliability 

coefficient w as calcu lated  using  person; p roduct m om ent, correlation 

coefficient an d  it yield correlation coefficient R of 0.9. a  correction factor 

w as applied on the  com puted.

Over en ro lm ent w as pointed ou t a s  one of the problem  facing 

h ead teach e rs’ today in schools as pointed o u t above included over 

enrolm ent. This s tra in s  the head teachers because  they are expected to 

enroll s tu d e n ts  even beyond the capacity  of the ir schools. This in m ost

cases leads to inadequate  facilities in the school and  m ay have a negative
/

im pact in teach ing  an d  learn ing  because te a c h e rs ’ m ay no t be able to 

handle the large n u m b ers  in class. The analysis reveals th a t 

h ead teach e rs’ rarely  inform ed the public ab o u t school cu rricu lar 

activities and  therefore rarely received feedback ab o u t school progrm m es. 

It is evident th a t there  will be com m unication  breakdow n. H ead teachers’ 

are  also faced w ith increased  responsibilities, b rough t ab o u t by recent 

in structional changes. Notable recent changes in education  include the 

ban  on corporal p u n ish m en t on learners, in troduction  of new 

curricu lum , and  the  in troduction  of free prim ary school education  policy.
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5 .2  C on clusions o f  stu d y

Based on the  s tu d y ’s d a ta  the following are key finding of the study. 

Majority of h e a d te a c h e rs ’ were very effective in leadersh ip  as

m anagem ent p ractice skill. This w as rep resen ted  by a  m ean of 4.04. 

Majority of h e ad tea ch e rs ’ were effective in com m unication  as

m anagem ent p ractice skill. This w as rep resen ted  by a  m ean  score of 3.7. 

Majority of h ead teach ers  were effective in delegation a s  m anagem ent 

practice skill. This w as rep resen ted  by a m ean of 3.8. h ead teach e rs’ were 

fairly effective in cu rricu lu m  and  in struction  as a  m anagem en t practice 

skill. This w as rep resen ted  by a m ean of 3 .55. H ead teach ers’ were 

ineffective in in te rpersonal re la tionsh ips skill. This w as rep resen ted  by a 

m ean of 2.97.

Majority of teach e rs  (68%) h as  a  favorable a ttitu d e  tow ards h ead teach e rs’ 

m anagem ent p ractices. The tea ch e rs’ age had  a positive b u t n o n ­

significant re la tionsh ip  with their a ttitude ; th is  m eans th a t teach e rs’

a ttitude  is influenced by the ir age a t a  non-significant level. This was 

represen ted  by persons p roduct m om ent correlation coefficient r of 0.2.

The te a c h e rs ’ h ighest professional qualification does no t influence 

teacher’s a ttitu d e  tow ards the  h e ad tea ch e rs’ m anagem en t practices. This 

was rep resen ted  by pearson  p roduct m om ent correlation  coefficient r of 

0.2 The teach ers  teach ing  experience h as  a  negative b u t non-significant 

relationship  w ith the  teach e rs” a ttitude . This w as rep resen ted  by 

Pearsons P roduct M om ent Correlation Coefficient r  of 0.25.
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5.3 R ecom m end ation

The research er believes th a t the  recom m endations below go along way in 

streng then ing  the  m anagem en t role of h e ad tea ch e rs’ in relation to the 

selected m anagem en t p ractices as he can  foresee school based 

m anagem ent assu m in g  even greater im portance w ith the in troduction  of 

universal p rim ary  education .

H ead teachers’ shou ld  be tra ined  fu rther on how to im plem ent and 

m onitor cu rricu lum  and  in struction . In p a rticu la r they should  be trained  

on how to a ss is t staff upgrade  their cu rricu la r capacities and  how to 

solve cu rricu la r an d  constructiona l problem s. H ead teach ers’ should  

always inform  the public ab o u t schools cu rricu la r program m es and 

should  be willing to receive feedback from them  because  the  school is 

seen a s  a  social system .

H eadteachers shou ld  receive train ing  to help them  identify the  key areas 

of an  educational ap p ra isa l program . Specifically they should  be able to 

carry  ou t c lassroom  observation w ith a  view to helping the  teachers and 

also d iscu ss the  observation  resu lts  objectively w ith the  teacher, identify 

teachers tra in ing  needs an d  be able to p lan in service tra in ing  required to 

improve teacher perform ance. They should  also d iscu ss  the  tea ch e rs’ 

service com m issions’ a n n u a l teacher app ra isa l report objectively with the 

teachers.

H ead teachers’ need to be aw are of the prevailing a ttitu d e  of the  teachers 

tow ards the ir p rac tices so th a t he can be able to influence the  teachers
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positively a s  th is  will lead to im provem ent of teach ing  and  learning. The 

G overnm ent shou ld  provide adequate  facilities and  finances for the 

growing population  for the  school build more classroom s, provide more 

teachers and  o th er social am enities like toilets. H ead teachers’ should 

seek to develop an d  m ain tain  open com m unication  w ith the com m unity.

W here possible h ead teach e rs  should  delegate the ir d u ties  to the deputy  

h ead teach e rs’ an d  the  senior teachers so a s  to ease  h is workload. The 

governm ent also should  relieve him  some du ties e.g. by employing a 

school b u rsa r. The h ead teach er will not have spen t m uch  time in 

handling  the  school finances as they are now doing. To m otivate them  to 

do their work better, there  should  be a different schem e of service for 

them  and  the ir w orkload reduced. The m inistry  of education  targeting 

the school h ead teach e rs  shou ld  organize frequent w orkshops, in-service 

and refresher co u rses on school m anagem ent. Any changes in education  

policy or education  cu rricu lum  should  be done to avoid its adverse 

effects of su d d en  change in the  school system ,

5 .4  S u ggestion  for further research

The research er p u t the  following suggestions forward. The sam e study 

should  be carried  ou t in an o th e r place to estab lish  its  ability for 

generalization to all prim ary school h e ad tea ch e rs’ of the  country. 

R esearch shou ld  be carried  ou t to find ou t w hether h ead teach e rs’ 

effectiveness influenced teach ers  a ttitude  tow ards school m anagem ent.
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APPENDICES

APPENDIX A: INTRODUCTION LETTER TO HEADTEACHERS

KHALIF H. HIREY 

P.O. BOX 40, 

MASALANI

12™ AUGUST 2003

Dear Sir /  M adam ,

TEACHERS* PERCEPTION OF PRIMARY SCHOOL HEAD TEACHERS’ 

MANAGEMENT PRACTICES IN IJARA DISTRICT

I am  g raduate  research  s tu d e n t in the University of Nairobi tak ing  a 

M aster of E ducation  Degree. C urrently  I am  conducting  a study  on the 

perception of p rim ary  school head tea ch e rs’ m anagem ent practices. Your 

assis tan ce  in responding  tru th fu lly  and  honestly  to all the  questions in 

the questionnaire  will be highly appreciated.

The questionnaire  is designed for research  pu rpose  only. Therefore your 

response will be abso lu te ly  anonym ous. Hence, do no t write your nam e 

or the nam e of your school in the  questionnaire .

Sincerely yours,

KHALIF H. HIREY
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APPENDIX B: (QUESTIONNAIRE FOR TEACHERS)

This questionnaire  is designed to ga ther general inform ation abou t 

yourself and  your school regarding your perception of head  tea ch e rs’ 

m anagem ent practices. You are a ssu red  th a t your answ ers will be 

trea ted  CONFIDENTIALLY. Therefore do not provide you nam e of the 

nam e of your school.

Please indicate  the  correct option a s  honest and  a s  correctly a s  possible 

by pu tting  a tick ( ) on one of the options.

For the question  th a t require  your own opinion, p lease fill the b lank 

spaces

( ____) . You are  kindly requested  to respond  to all the  item s.

Part A.

1. Indicate your sex

a. Male [ ]

b. Fem ale [ ]

2, Indicate your age in years

a. 46 an d  above

b. 41 -  45 N

c. 36 -  40 N
d. 31 -  35 M
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e. 26 -  30

f. 21 -  25

g. Below 21

3. Indicate your h ighest academ ic qualification

a. EACE /  KCE WITH DIPLOMA [ ]

b. EACE /  KACE WITH DIPLOMA [ ]

c. CPE/KCPE [ ]

d. OTHERS (please specity) [ ]

4. Indicate your professional grade

a. Head T eacher [ ]

b. D eputy Head T eacher [ ]

c. C lass T eacher [ ]

5. Indicate your professional /  teaching  experience

a. 1 -  5 years [ ]

b. 6 -  10 years

c. 1 1 - 1 5  years [ ]

d. 1 6 - 2 0  years [ ]

e. Over 20 years [ ]

6. Indicate your schools pupils population

a. Below 50 [ ]

b. 50 -  100 [ ]

c. 101 -  150 [ ]

d. 151 -  200 ( ]
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7. W hat is the geographical location of your school

a. R ural [ ]

b. u rb a n  [ ]

e. Over 200 [ ]

/

80



PART B

You have been provided w ith different s ta tem en ts  indicating  head 

teach e rs’ m anagem en t practices. Kindly indicate  w hether you strongly 

agree,, agree, m oderately  agree, disagree, or strongly disagree using  the 

following five -  po in t Likert scale.

Strongly agree (SA) 5

Agree (A) 4

M oderately agree (MA) 3

D isagree (D) 2

Strongly disagree (SD) 1

TIME MANAGEMENT

/

SA

5

A

4

MA

3

D

2

SD

1

Head teacher h a s  se t o u t som e tim e to deal 

with unexpected  crises.

Head teacher h a s  spared  som e time for 

meeting stu d en t, teach e rs  and  paren ts.

Agenda for staff m eeting is com m unicated 

early enough.

Broad cu rricu lum  denies head  teacher enough 

time to convene staff m eetings.
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SUPERVISION

Head teacher closely superv ises classroom  

instruction

Head teacher superv ises school developm ent 

activities closely

Head teacher supervised  s tu d e n ts  PREp 

activities closely

Head teacher involves teach ers  in supervision 

of s tu d e n ts  “learn ing .”

There is poor supervision  of all activities in my 

school.



Teachers are  involved in se tting  ou t 

com m unication procedures.

Teachers are  inform ed ab o u t vital school 

decision well in advance.

SUPERVISION

Head teacher closely superv ises classroom  

instruction

Head teacher superv ises school developm ent 

activities closely

Tlead teacher superv ised  s tu d e n ts  PREp 

activities closely

lleacl teacher involves teach ers  in supervision 

of s tuden ts “learn ing .”

There is poor superv ision  of all activities in my 

school.



PART C

1. W hat m anagerial problem s do you th ink  your school experiences?

2. W hat a rea  of m anagem ent in your opinion should  be improved in 

your school?

3. Suggests ways of im proving school m anagem ent in your school.
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APPENDIX C: BUDGET FOR THE STUDY

ACTIVITY COST (KSH)

1. Secretarial services

a. Typing the proposal 2 ,000 .00

b. Typing the  final report 3 ,000 .00

c. Photocopy the  questionnaire 1,000.00

2. S tationary

a. W riting m ateria ls 1,000.00

b. D uplication papers 1,0000.00

c. Pens 500.00

3. Traveling expenses

a. To p re te s t questionna ires 4 ,000 .00

b. To ad m in iste r questionnaires 6 ,000 .00

c. To co n su lt the  supervisor 4 ,000 .00

4 ,000 .00

4. Mailing cost (Postal Service) 1,000.00

5. Binding E xpresses

a. B inding the proposal 2 ,000 .00

b. Binding the  final report 3 ,000 .00

6. C om puter expenses 10,000.00

to ta l  c o s t s 4 2 ,5 0 0 .0 0
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APPENDIX D: TIME FRAME FOR THE STUDY

PHASE PERIOD (MONTH)

1. Proposal w riting and Ja n u a ry  -  Sep tem ber 2003

presen ta tion

2. In strum en ta tion

a. Piloting O ctober 2003

b. Refining the  in s tru m e n t O ctober 2003

c. A dm inistering questionnaire November 2003

3. D ata analysis D ecem ber 2003

4. Write up Ja n u a ry  2004
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APPENDIX E: PUBLIC PRIMARY SCHOOLS IN IJARA DISTRICT

1 M asalani

2 G ababa

3 H ara

4 Korisa

5 Kotile

6 R ahm a

7 D ahir

8 F arjan

9 Ijara

10 Ruqa

11 Gerille

12 W aranw ein

13 Ja lish

14 B othai

15 Dololo

16 H andaro

17 G edilun

18 E alm aan

19 Koran Hindi

20 Sangailu

21 G alm agala
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22 Deka H arja

23 Bula G old

24 Gesi Reb

25 Hadi

26 H ulugho

27 W aradai Ijab

28 Ilka Bere

29 Nasib.


