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ABSTRACT

The purpose of the study was to establish the tsfieicteacher related factors on
implementation of IEC in public secondary schoaisEkerenyo Division. The
objectives of the study included; determining ekterwhich teaching experience
and age, academic and professional qualificatideaching styles used by
teachers, and how English teachers’ attitude affteatards implementing of
integrated English curriculum. The study was guibgdhe Rand change Agent
Theory of curriculum implementation Berman & Mclélig (1978). To achieve
the above objectives the study adopted a desazifgivvey design to target a
population of 10 head teachers 10 HoDs and 29 &mdginguage teachers who
were sort using purposive sampling for the stud¥kerenyo division. Content
validity was enhanced by ensuring adequate andopppte items in the
instruments were relevant to the research objextiReliability was assessed
through the results of piloting, which was donengsiest-retest technique. The
sample size comprised of a total of 49 responddddsa were collected using
guestionnaire and interview schedule and 100 pariostrument return rate was
realized. The study revealed that majority of Estglieachers would appreciate if
integrated English could be incorporated in thea-gervice training while at the
same time ore in-service programs extended to tlatready in service. The
researcher also noted that there were adequatésknghchers in the Division
with the required academic and professional qualilbons to handle the
integration although attitude among the teacheesisi¢o be addressed adequately
for better KCSE results. From the findings the gtadncluded that; for effective
implementation of Integrated English teachers’ &g experience, academic
gualifications, professional qualification, attirudf teachers’ of English towards
implementation of IEC and teaching styles useddagliers of integrated English
should be adhered to by all teachers as they imflidearners performance in
English which is a core subject. However, in seti@ining has been organized
although majority of the teachers still find a ¢éage in implementing IEC. The
study therefore recommended that more training thegewith involvement of
teachers in development of new curriculum and smtkb. The study also
recommended that further research be done involmiagtudents to capture their
view while at the same time similar work in otheslexsted areas across the
country for a broader view are recommendations=g |
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
English is common means of communication betweenplpeof different
nations. One person out of every four can be rehdheough English
(Verghese, 2007). According to the Britanian onliacyclopedia (2009)
English originated from England and is now widepoken in the United
States, Canada, Australia, Ireland, New Zealandvanidus small nations in
Caribbean and pacific ocean. It is the official Jaage of India and
Philippines, Botswana, Lesotho, Sierra Leon, Ghdnberia, Nigeria and
other independent members of commonwealth. In atbantries like Japan,
Korea and some European and Latin American cowntiEaglish is taught as
a second and third language. Consequently, beimditst choice of foreign
language in most other countries of the worldai been given the position of

a global ‘lingua franca’ (Crystal, 2012).

English language has been taught in Kenya sineeBtitish colonial times.
The colonial masters gradually taught it to selégieople to ease spread of
their administration. In addition, Kenyans receivbedsic education from
missionaries to understand the Bible and eventaistation (Ntarangwi,
2003). The colonial governments agreed to introdioglish in African
schools though the major challenge was at whaesaagl to what extent the

language was to be introduced (Barasa, 2005). Tibthe appropriate stage



of introducing English several commissions were sBimediately after
independence.

The commissions addressing issues on English lgegware; the Ominde of
1964 and Makay of 1981. Among the recommendatiomslemwere the
introduction of English from primary four and maergi of literature and
English as one subject (MoE 1985). English languageliterature in English
were taught and examined as two different subjeetezeen 1970 and 1985
with literature being optional. However, with therbduction of 8-4-4 system
of education in 1985, English language and liteeatuere integrated into one
subject (MoE, 1985). The rationale behind the iraégn was based on the
premise that good mastery of the English languagkarmrces effective
appreciation of literary materials (MoE, 1985).

To strengthen the integrated English curriculunthierr, in 1992 a review was
done to improve the 1986 syllabus coverage. On titsnumber of lessons, in
form 3 and 4, were increased from 24 to 28 per welsdreas in form 1 and 2,
the lessons were set at 24 from 20. It was felt Hmglish syllabus was found
to be over-loaded but with few lesson allocatedtgaching (KIE, 2003).
However, despite all these efforts a number ofsareeluding grammar, oral
literature, novels, poetry, plays and summary wgitiwere found to be
difficult by the students due to the approach aeldph teaching them (KIE,

2004).



The difficult areas mentioned above were thereafter2003 addressed
individually when new matrix for evaluation were ptamented. This was
done to ensure all the facets making integratedalitire were fully covered in
class by the teachers. The new integrated appaathred practice, teaching,
and examination in other words English language warporated in
literature and literature in English incorporatadEnglish (KIE 2003).

The current design of integrated English currioulbelps students in the four
language skills; listen attentively to comprehensaod respond appropriately;
use listening skills to infer and interpret meaniogrrectly from spoken
discourse. In addition, the learner should speakurately, fluently,
confidently, appropriately in a variety of contextead fluently, use of non-
verbal cues, effectively in speaking and efficigrahalyze literary and non-
literary works from Kenya, Africa region and thetref the world. The learner
should be able to write neatly, legibly and effeely; use correct grammatical
and idiomatic forms of English and think creativelhe reason behind the
numerous reviews in the integrated English curuoulwas geared towards
improving national performance in the subject.

The new phases of integration were first examime@0d06. Tablel.1 shows
the KCSE English National performance for all diers in Nyamira County.
The data shows that Ekerenyo Division has the wa@stlts of either a D

(plain) or a D-(minus) amongst all the divisions flee last six years.



Table 1.1: KCSE English Mean score for Divisions itNyamira County

DIVISION 2008 2009 2010 2011 2012 2013
MANGA 2.99 3.44 3.24 2.89 3.45 3.1
BORABU 3.61 3.8 3.66 3.6 3.53 3.48
NYAMUSI 3.61 3.48 3.37 3.46 3.22 2.98
EKERENYO 2.92 2.89 3.16 2.97 3.68 2.42
NYAMIRA 3.55 3.41 3.5 3.69 3.12 3.3

Source: Nyamira County Education Office (2014)

From the results in Table 1.1 it is alarming thHea situation may get worse
and it was for this reason that the study souglestablish variables that could
be causing the trend. In addition, it is importéamtmention that so far no
research has been done to address the same varialilee division and if
neglected chances are that many of these studespsend up not joining
lucrative careers.

Some scholars have different views on what inflesnEnglish performance,
Ahmad and Aziz (2009) noted that some teacherg\elihat classes should
be teacher-centered, where the teacher is the temper the authority in
presenting information while other take a learnemtered approach viewing
their role as more of student learning. NdirangdO@®, notes that skills such
as the use of teacher-centered methods sabotagehieements and goals of
even the meticulously designed curriculum. Eken0O(@0Onoted that in a
student centered class, teachers are more oftéacik and students take on

the discussion role; students are seen as beimgtaldssume a more active
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and participatory role vis-a-vis traditional appmbas. This teaching method
promotes active participation of students in classr activities.

According to Harris and Sass (2011), all the stdieteacher productivity

include some measure of teacher experience, wigicles as a proxy on-the-
job training experience. Teaching experience esatile teacher to acquire
characteristics such as promptness, adaptability,edficiency and ability to

face the class with confidence. The underline agsiom is that experience
promotes effectiveness. Meenakshi (2008) argudslghening is affected by
the attitude and motivation of the teacher. If acteer has positive attitude
toward his or her subject learning occurs easily.

The study looked into the factors affecting impleta¢éion of IEC such as;

pre-service and in-service training of teacher,deocdc and professional
gualification of teachers, teachers on attitude 6@, teaching styles and
teaching experiences and age on implementatioB©f Teachers are the key
players in curriculum implementation and this facédfect implementation

hence performance.

1.2 Statement of the Problem

Despite the 2003 review by KIE to enforce implemnaéoh of integrated
English in secondary schools, performance has redaiismal. For instance
the performance in Ekerenyo division, Nyamira Cgumas been registering
low performance against the expectation of Ministi{education Science and
Technology (MoOEST). The desired level of achieveitrierv0 percent while

minimum is 50 percent (KNEC, 2013). Unfortunateikerenyo division has
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never attained the minimum level for the last fiwears, despite in-service
programme on Integrated English Curriculum (IEQ)eperformance further
deteriorated as reported by Kaimenyi (2014) dutirgrelease of KCSE 2013
results at Mtihani House. He noted that among thgests which recorded a
decline in performance, English was the worst aradriicted the Directorate
of Quality Assurance and Standards Officer (DQAS®)investigate the
cause. (Osondo, 2014). This trickled to Ekerenyasiin, Nyamira County
where English had recorded a negative deviatiof.?6 compared to 2012
results hence rated poorly performed subjectendiliision (Nyamira County
Education Office, 2014) Hence the need to carrytlmstresearch.
1.3 Purpose of the study
The purpose of this study was to investigate Taadated factors affecting
implementation of integrated English curriculumpiablic secondary schools
in Ekerenyo Division, Nyamira County.
1.4 Objective of the Study
The study was guided by the following objectives

I.  To establish ways in which teachers’ academic fjoalions affect the

implementation of the integrated English curriculum public
secondary schools in Ekerenyo division, Nyamirar@pu
ii.  To identify the professional qualifications of thacs of English and

their affect implementation of integrated Englishreculum.



To examine the extent to which teaching styles usedeachers of
integrated English affect implementation of intégda English
curriculum.

To establish the extent to which English teachattitude towards
implementation of integrated approach effect on lemgnting of
integrated English curriculum.

To determine the extent to which teaching expegeacd age affect

implementing of integrated English curriculum.

1.5 Research questions

The study was guided by the following questions

In what ways do the teachers’ academic qualificetioaffect
implementation of integrated English curriculumpuablic secondary
schools in Ekerenyo division, Nyamira County?

To what extent does the professional qualificatminteachers of
English does affects the implementation of impletaton of
integrated English curriculum?

To what does the teaching styles used by teaclidfaglish and how
do they affect implementation of integrated Engtisiriculum?

To what extent do the attitudes of the teacher&mjlish towards
implementation of integrated English curriculum?

To what extent does teaching experience affect @mphtation of

integrated English curriculum?



1.6 Significance of the Study

The findings of this study may be significant tadkers of English who are
the implementers of the curriculum to assist thersevaluate their styles of
teaching and improve on them. It may also assistioctlum planners and
developers at Kenya Institute of Curriculum Devebgnt (KICD) on need to
organize in-service course for teachers of Engiistine with the revised
curriculum. Besides, it may assist the educatoithénuniversity and teachers
training colleges in preparing the teachers ofgraged English curriculum
and harmonize their programme with the changingdsein teaching of
English. Finally, this may help the learners whe arajor stakeholders hence
improved performance in KCSE.

1.7 Limitations of the study

The respondents who patrticipated in this studyfameliar with the falling
standards in English and may have chosen not ® mgsponses that would
risk their jobs. To increase the degree of singetihe respondents were
requested not to disclose their names or thosleef $chools and assured that
their identity will be confidential and will onlyebused for research purposes.
1.8 Delimitations of the Study

The study was carried out in one division, Ekereyadsion in Nyamira
County which have unique factors that may not henébin the rest of the
country and findings may not be generalized tam#ier secondary schools in
Kenya. Further, only teachers of English and He#dSepartment and head

teachers were involved in the study because thetharones charged with the



responsibility of implementing integrated Engliskirriculum. The Head
teachers were included since they are responsinestipervision of the
curriculum acquisition of textbooks and teachingemals as well as funding
in-service course for teachers of integrated Ehgtgrriculum students were
excluded since they are not directly involved intuat implementation of
integrated English curriculum.

1.9 Assumptions of the study

The study was based on the following assumptions.

(i) That the respondents gave objective and honesimesp.
(i)  That KCSE was a valid and a reliable measure dbpaance
(i)  That acquisition of relevant knowledge would leadmproved
performance in English.

1.10 Definition of significant terms

The following operational terms were used

Curriculum refers to a programme to be followed in a givergt

Education refers to acquiring of knowledge, skills and atti that changes
ones behavior.

Implementation refersto make something that has officially decided @rtst
being used.

In-service training refers to short term training provided to thogeady in a
profession with an aim of updating participantsacsubject or changes in it.
Integrated English Curriculum refers toteaching of English language and

literature as one subject.



Integration refers to the horizontal relationship that exisstween the

content and learning experience or among subjeetsia order to enable the
students to perceive unity of knowledge.

Pre-servicerefers to training before starting teaching

Teacher related factorsrefer to the features of the teacher and the tegch
profession that affects teaching of integrated Ehgl

1.11 Organization of the study

The study comprises of five chapters. The first ptéia consists of the

background to the study and related componentieirttroductory chapter.
The second chapter presents reviewed literatua¢ekto the study objectives
and ends with perceived conceptual framework of ghely. Chapter three
concerns with research methodology and descrilesthodology that was
used in the study and its various components. @hdpur presents data
analysis, research findings and discussion of theirfgs. Chapter five

presents summary of findings, conclusion and recentations. It also

suggests possible areas for conducting furtheareke
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CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction
This chapter reviews literature related to the enpgntation of IE curriculum
under the following sub-headings: the concept ¢égration and integrated
English in secondary schools, effects of pre-senaad in-service teacher
training on curriculum implementation, effect of gish teachers’ academic
and professional qualifications, effect of teachiexperience of teachers,
effect of teaching styles, attitude of teachersamls implementation of IE
curriculum. Summary of literature review, theoraticframework and
conceptual framework.
2.2 The concept of integration and integrated Ength
KIE, (2004) defines integration as merging two aotmous but related
entries, so as to enrich each other. In Englistening, speaking and writing
should complement each other( MoE,2012).Literappn@vides genuine and
expressive samples of language in context helpgundests to gain familiarity
with many linguistic uses forms and conventions tloé¢ written mode.
Integration means that candidates have to masgefoilr learning skills of
listening, reading, speaking and writing. They dtause these skills at the
same time. Listening and speaking effectively hiedpener to receive and
respond to information and develop the skills afereing the information by
reading and responding to information through wgtiListeners are expected

to master the skills used in daily life like repaevtiting, etiquette, writing

11



minutes, memoranda, diaries, emails, thanks andlaence notes, notices
and letter writing. The syllabus requires learrterselate what they learn in
English and Literature and what happens in lifek2002).

In addition integration emphasizes the horizorgtronship between various
curriculum areas in an attempt to inter-relatedteonor learning experiences
to enable the students perceive a unity to knovdedpehriget al, 2007).
According to KIE (2002) the IEC for secondary hias following objectives
to help students in the four language skills; hsa¢tentively to comprehension
and respond appropriately; use listening skillsnfer and interpret meaning
correctly from spoken discourse. In addition, trearher should speak
accurately, fluently, confidently, appropriately anvariety of contexts; read
fluently, use of non-verbal cues effectively in aki@g and efficiently analyze
literary and non-literary works from Kenya, Africagion and the rest of the
world. The learner should be able to write neddgjbly and effectively; use
correct grammatical and idiomatic forms of Englistd think creatively
However, some scholars support integration whilbeotare against it.
Arden(1988) supports integration and says thatiBim¢dbinguage and literature
compliments each other in that language is usede&zh literature and
literature is used to teach language and that e dannot be separated.
Indangasi,(1991) agrees with Arden(1988) and ndtet English and
literature are of mutual benefit to each other lessroom situation because
they reinforce each other. On the contrary, C4t606) opposes integration

asserting that literature and language are distsutijects of study with
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different intrusive values for learners and teashéte notes that integration
leads to dilution of one or both.

2.3 Effects of teachers’ academic qualification ommplementation of IE
curriculum

Teachers’ academic qualifications show an impoiamtcomplex relationship
to students’ outcome (Wellington, 2006). Studerdgu&re more knowledge
from teachers with high academic skills that teesheith weak academic
skills. The implementation of IE curriculum is gtlgaaffected by teachers’
academic qualification (Lai, 2008; Law, 2008; Tham& Knezek, 2008).
English in Kenyan secondary schools is taught hy fgroups of teachers;
graduate teachers who are trained in education fr@muniversity, diploma
from diploma teachers training colleges, untrainedchers who may be
university graduates but not trained as teachedsusntrained teachers who
have no training. This has a lot of effect on inmpdatation of IE curriculum
as well as performance at KCSE. Researchers hawie m@servations
regarding the importance of teachers’ academic gobfessional
qualifications. Moseti (2007) noted that the effemtess of any curriculum
depends on the quality of teachers that are theteanslate the syllabus to
practical instructional material in class. On then hand, Fisher, (2006)
observed that teachers with little or no trainiegd to use authoritarian and
inefficient methods that make students see scheakpressive places with
little to enjoy. Bishop (1986) noted that for adear to be able to educate

others he must himself be educated.
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This competence according to Farrant, (2004) i pon mastery of subject
content pedagogical training and teaching expeeembese studies however
did not establish how the quality of teachers affdmplementation of an

innovation such as IE curriculum. This study intemal fill this gap.

2.4 Effect teachers’ professional qualification omimplementation of IEC
Professional qualification is a document which skotlat someone has
successfully finished a course linked to a certareer and recognized by
relevant professional bodies. This takes both preise and In-service
training.

Pre-service training is the course undertakingdachers before entering the
classroom as full responsible teachers. In manytc@s this training takes
place in institutions of higher learning. It may beganized to two basic
models: The consecutive model whereby a teachstrdintains qualification in
one or more subjects and studies for further peti@dgain additional
qualification in teaching; the concurrent model veiy the teacher
simultaneously studies both one or more academigesis and ways of
teaching that subject, leading to a qualificatienaateacher of that subject
(Shiundu & Omulando, 1992). In Kenya, both the emusive and concurrent
models are used in Universities and training celleGhepkonga (2004)
carried out a study on teacher effectiveness asepped by learners in
secondary schools in Baringo North. In her stuthg ®und out that teachers

discriminated against slow learners and this adogrdo the study was
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attributed to inadequate pre-service teacher trginDchieng (2006) is on the
same view in his study on students’ attitude towdtdglish and performance
in integrated course in Rongo, Migori District. Heund that, students
incompetency in English is as results of teachamadequate pre-service
training.

In-service teacher training is continuously updatieachers with skills to
promote efficiency in implementation. The educaidm teacher does not end
in the in pre-service but has to continue afteeacher graduates and enters
teaching service. (Chemutai, 2010).The concepnefervice teacher training
has been supported by Buchler (2003) who obsehagstéachers still find a
challenge to implement it since in-service programn the same have been
inadequate. The in-service courses equip teachiéndmowledge, skills, and
attitude needed for the implementation of any gieencational programme
and sensitize them to any changes in the curriculthne IEC is an innovation
that calls for teachers of English to be suppottedugh in-service training to
equip them with new skills and knowledge necesdaryimplementation
(KIE, 2002). This study seeks to fill the gap byaédishing the effect of pre-

service and in-service training on implementatibfee.

2.5 Effects of teaching styles used on implementati of IE curriculum.
Andrew (2007) defines teaching style as a set edqral characteristics and
traits that clearly identify the individual as aigue teacher. The 8-4-4

integrated English course advocates for learnetecett methods of teaching
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(MOEST, 2006). According to the Ministry of Educatj a skilled teacher of
IE course is supposed to use of variety of leaceatered teaching styles like
group discussion, role-play, simulation debate, ketting, flow chart

technigues, and brainstorming. This styles are tasnted and participatory
on the part of the learner and if well used thegilifate understanding and
affect the outcomes. Eken (2000) noted that irtuglent centered class,
teachers are more of facilitators and students takdehe discussion role;
students are seen as being able to assume a ntivee ad participatory role

vis-a-vis traditional approaches. This teaching hodt promotes active

participation of students in classroom activitie®wever, in a classroom
setting a teacher should be well equipped withediffit methods of teaching
English. Ahmad & Aziz (2009) concurs that studegémerally have a poor
grasp of a language and part of the problem lieth whe conventional

teaching methods employed.

A research carried out by Ng'onga (2002) revealeat tenyan students
continue to perform poorly due to poor teachinghuds. This is because as
Andrew (2007) noted instructors develop a teachshde based on their

beliefs about what constitutes good teaching, meis@references, their

abilities, and the names of their particular diBog This is done in disregard
of the learners’ needs.

Moseti (2007) found out that leaner centered methafdteaching are rarely

used in Kenya. This study intends to fill the ggpelstablishing the effects of
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the choice of teaching styles used by teachersniagiated English in

Ekerenyo Division, Nyamira County.

2.6 Attitude of teachers of English towards integreed approach and
implementation

According to Law, (2008) teachers’ skills and atl#é count for a great deal
more in curriculum renewal than do changes in adrdaed method. It is noted
that many teachers often lack the necessary skililsknowledge to carry out
an innovation. These teachers are reluctant tokbneav ground and lack
sense of inner security, so necessary in good itggcHughes, (2005) in her
study into the techniques and problems of integgathe teaching of English
language and literature in Kenya Secondary Schaperted that a sizeable
number of teachers had a negative attitude towatdgrated English. Yang &
Huang (2008) carried out a survey in Malawi on selewy school learners’
attitude towards learning English and their effest performance. The
students complained that the teachers embarraksed ¢ontinuously during
lessons and this was associated to negative atihad the teachers of English
had towards the subject. This study intends tobéstathe attitudes teachers
of English and how these affect implementation.

2.7 Effects of teaching experience and on implemeation of IEC

All factors being constant it is generally agrebdtta teacher gains skills
through experience and the more experience a tehakethe more successful

he will be in his work (Oliva,1988). Bishop (1986)so indicates that a
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teacher’s expectation has an impact on teachingrapdrtance attributed to
understanding the influence of this past expeatatwould be enhanced.
Mutoro (2001) carried out a study on the factorat timfluence curriculum
implementation. He agrees with Oliva that teachexgerience determines
competence and efficiency and continuous teachid®ing makes the
teacher receptive and flexible in the implementatiof the curriculum.
Barners (1985) however, noted that relationshipvbeh teaching experience
and teaching effectiveness is curvilinear and theren overall negative
relationship between the years a teacher has taunghteacher effectiveness.
The study seeks to establish whether teachers ierper affects
implementation of IEC.

2.8 Summary of literature review

According to Chepkonga (2004) in her study on teacéffectiveness as
perceived by learners in secondary school in Barmgyth noted that teachers
discriminated against slow learners and this was@ated to inadequate pre-
service training. Yang & Houng (2008) in their stuaf high school English
teachers’ behavior in Malawi noted that studentsmmained of
embarrassment during lessons. This was associaittd negative attitude
towards the subject. Mutora (2001) in his study factors affecting
implementation curriculum, he found that teachexpeeience determines
competency and efficiency. Moseti (2007) in hisdgton teaching strategies
on integrated English in Manga Division found thestrners centered methods

are rarely used in Kenya. From the reviewed litett is evident that there is
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a gap in implementation of IEC triggering the reskar to carry out a
research on factors affecting implementation of IECpublic secondary
school in Ekerenyo Division, Nyamira County

2.9 Theoretical framework

This study was guided by the Rand change Agent ryhed curriculum
implementation Berman & Mclaughlin (1978). It sugtge three stages of
implementation. In initiation stage the curriculuerader needs to inform
teachers about the change and how it might takeceplaDuring
implementation, the abilities of the teaching adchanistrative staff determine
the success of the innovation while during incoation stage, in-service and
follow-up activities are essential.

Further, the theory puts emphasis that any cuurmulnnovation requires
change agents, key among them being the teachste{®& Hunkins, 2004).
Teachers are agents of change and they start tive enrriculum change
process by planning specific units being knowlettgabout the practice of
teaching, teachers often represent the best dieigeertise The study adopted
this theory because the issues raised about ticbdesasuch as abilities, in-
service, expertise and teachers as change ageotumial in implementation
of an innovation such as integrated English on tviie study is based.

2.10 Conceptual framework

The conceptual framework illustrated in figure el@epresents the variables
that shape the implementation of integrated Englighiculum. The variables

indicated are teachers, pre-service and in-sertiaming, academic and
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professional qualifications, teaching experieneachers attitude, choice and
use of teaching style.
Figure 2.1 Factors affecting implementation of intgrated English

curriculum

[ Teaching experience } Teachers Attitude
Professional \

Qualification f \
Implementation of IE curriculum Teaching Styles
= |earner

* Reading skills
« Listening and speaking centered
+— * Role-play

*  Writing \
« Grammar and Languagey = Hot seating
1 = Debating

= Group

discussions
\ %

Academic
Qualification

A

Performance in KCSE
Learners write legibly and use correct spellings,
communicate accurately, read and appreciate literar
work, use correct punctuation and paragrapl

These features are inter-related for each playsstnctive role during the
implementation of IE curriculum. The availabilityf these input variables
enhances effective implementation which involveadimeg skills through

comprehension passages, class readers, set bquahys, (novels, short
stories); listening and speaking which involvesnpiaciation skills, debates,
drama, stress, intonation, oral literature (navestj oral poems, songs,
proverbs, tongue twisters and riddles; creative timgj functional

writing(minute writing, report, Memorandum, recipegmail, notices,
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advertisements, letter-writing ,Thanks, congratale and condolences notes)
summary and note-making, conceptions, personaingripunctuation usage
and grammar through looking at parts of speech ngopronouns, verbs,
adverbs, adjectives, prepositions, conjunctionsesees, phrases and clauses.
Implementation of all these will influence the merhance in the English
subject. The factors that are independent variablésct the process of
implementation of the integrated English curriculumhich is the dependent

variable.
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CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Introduction
This chapter deals with the methodology used inygay out the study. It was
sub-divided into research design, target populasample, size and sampling
procedures, research instruments, instrument wglicgdliability of instrument
data collection procedures and data analysis tqubsi
3.2 Research design
Mugenda and Mugenda (2003) define survey methaahasttempt to collect
data from members of a population in order to deiee the current status of
that population with respect to one or more vadabiThe study adopted the
descriptive survey design since it allows for craferencing of data collected
from various respondents using questionnaires. dBseriptive design sought
to obtain information that describes factors affegtimplementation of
Integrated English curriculum in secondary schoays asking individual
teachers about their attitude, experiences, beteand values in regard to
Integrated English Curriculum.
3.3 Target population
The target population included all the teacherEmjlish language, all head of
English department and all Heads of secondary $shodkerenyo Division,
Nyamira County. Statistics obtained from Nyamirau@y Education office

indicate that the division had 32 secondary sch@#shead teachers, 32 head
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of departments and 96 teachers of English langudgamira County
Education office (2014).

3.4 Sample size and sampling procedure

Sampling as process a researcher used to gathplep@taces or things to
study (Orodho & Kombo, 2002). Sampling makes itgiae to draw valid
inferences or generalizations on the basis of uh@servation of variables
with a relatively small proportion of the populatiBest & Khan, 2008).This
study used simple random sampling and purposefupbag techniques in
obtaining a sample from the target population. Adow to Mugenda and
Mugenda (2003) a sample size of 10 — 30% of thporedent can represent
target population. Based on this guideline, theassher sampled 30% of the
target population thus having 10 schools, 10 headhters, 10 HoD’s and 29
English teachers. The sample size comprised abhdb49 respondents.

3.5 Research instrument

The researcher used questionnaire and intervieedsid. Kombo & Tromp
(2006), states that a questionnaire is an instrurtieat gathers data over a
large sample. It saves time, upholds confidenyiaitd its presentation seals
opportunity for the interviewer bias.

Two categories of questionnaires and an intervielnegule were developed
by the researcher. Questionnaire were used tonf@mimation of teachers of
English and head teachers while interview schedwlre used with English
head of departments. (HoD). The questionnaires thatth structured and

unstructured questions.
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The teacher’s questionnaire had five sections;i@ed& got information on
teachers’ bio data.. Section B contains structuestions where the responded
were expected to tick their suitable response dsal @pen-ended questions
where the respondents were free to use their owdswydt got information on
pre-service training and professional and acadeqadifications. Section C
got information on choice and use of teaching sty&ection E takes a Likert
format where the teacher were expected to choose five options: Strongly
Agree, Agree, Uncertain, Disagree and Strongly @se. This section
gathered information on the attitudes of teach&t&G towards the integrated
approach and implementation of integration Engtistriculum.

The Head teacher’s questionnaires had two sects@asipn A got information
on Head teacher’s background while section B gefotrination on the head
teacher’s opinions towards the teacher’s pre-serttigining, innovation in
IEC, in service training, general implementation®€ and challenges during
implementation.

The interview schedule for English Heads of Departincontains six
questions for heads of department. It sought in&ion on teacher’s pre-
service training attendance of in-service trainingaching methods, the
challenges faced by IEC teachers during implemiematnd remedial action
taken by the English leads of department towarderamming these

challenges.
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3.6 Validity of instruments

Validity is the degree to which results obtainednir the analysis of data
actually represent the phenomenon under study Mismesnd Mugenda
(2003).They further assert that content validityaisneasure of the degree to
which data collected using a particular instruntepresents a specific domain
of indicators or content of a particular conceptnt@nt validity was enhanced
by ensuring adequate and appropriate items imtteuments were relevant to
the research objectives. Mugenda & Mugenda (20@g8)isat 1% of the target
population is representative enough for the pitatg. This one school was
selected for pilot study. My supervisors also aga@ my questionnaire since

they are experts in areas of data collection.

3.7 Reliability of instruments

Reliability is a measure of degree which a researdtrument yields
consistent results or data after repeated trialgevida and Mugenda (2003).
Reliability was assessed through the results oftipdj, which was done using
test-retest technique. The research instrumentg \weministered to same
group of subjects twice in the pilot study. A tweek lapse between the first
and second test was allowed. The scores from #te ¥&ere correlated to get
the coefficient of reliability using Pearson’s pootl moment correlation

coefficient formulae as follows:
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rxy = NEXy — Ex) (Zy)
VINZX® - (2x9)] [NZY? - Ey)]

Where

N number of respondents

X scores from the first test

Y scores from the second test
The value of r lies between %, the closer the value to +1 the stronger the
congruence hence if a coefficient of 0.80 or merund, it implies that there
is a high degree of reliability Orodho (2004). Ebis study the instruments
reliability yielded a correlation coefficient of838 for head teachers, 0.85 for
teachers and 0.75 for Head of Department which quate reliable for the
study.
3.8 Data collection procedure
A research permit was obtained from the Nationalirieil of Science and
Technology. The researcher reported to Districtdatan Office (DEO) of
Ekerenyo to get authority to proceed with the refeaThe researcher
conducted a pre-visit to the schools and permis§iom head teachers to
conduct research in their schools. The researdmen arranged with the
respective English Teacher, HoD’s and Head Teadioedetermine the date
convenient for administration of questionnaire aimmderview schedule.
Questionnaires were administered to head teachend é&achers

simultaneously and collected when duly completedeninterviews for head
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of department were conducted in schools with pr@orangement with
respondents.

3.9Data analysis techniques

The research yielded both qualitative and quaitéatiata. Descriptive
statistics was used to analyze quantitative date d@ata was coded and
entered in the computer for analyzing using théstigal package for social
sciences (SPSS).The results were presented usatgieincy distribution
tables, pie charts and bar graphs. Qualitative detse organized into
categories and themes then presented in tablearsyized using descriptive

statistics.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION
4.1 Introduction
This chapter deals with data analysis and inteaficet of the findings based
on the research objectives. The study was to ilgagstthe effects of teacher
related factors on implementation of IEC in pubdiecondary schools in
Ekerenyo Division. Collected data were interpregedded by the following
research objectives; determining extent to whielthéng experience and age,
academic and professional qualifications, teachkigtes used by teachers, and
how English teachers’ attitude affect towards impating of integrated
English curriculum.
4.2 Questionnaires Return Rate
The sample population for the thus study was 10dHeacher’s, 10 Heads of
Departments and 29 English teachers from 10 pus#zondary schools in
Ekerenyo division. Thirty-nine questionnaires thaere issued to the
respondents were filled and returned giving a retate of 100 per cent. The
data obtained therefore met the 30 % fulfilmenttfee study as postulate by
Mugenda and Mugenda (2003).
4.3 Demographic information of respondents
This study first established age, gender and typscloools headed or taught
by the sampled population to deduce their uniquiureain relation to
implementation of IEC. This data was essential rovigling information on

historical, socio-cultural, and economic advantaafdsoth women and men in
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relation to classroom behavior and practices. Alstoy Chege and Likoye
(2011) show majority of the learners (average 0%60f both genders)
perceive teachers as encouraging girls to outparttee boys, this is despite
the already changing trends in the girls’ and b@gTformance as noted in the
recent KCPE results.

4.3.1 Respondents’ gender distribution

The study sort to establish Head teacher's andhés@c gender and the
findings were as shown in figure 4.1 below.

Figure 4.1: Percentage of head teachers and teachédy gender
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From figure 4.1 above is noted that majority ofdhézachers (60%) are males
while females account for (40%). A similar proportiwas observed in the
number of English teachers with female (65.5 % arale (35.5%). This

was a clear indication that promotion to headsaywfed the male and not the

female. This is in line with Kamau (Daily Nation Zpril, 2011) who shares

29



this observation that, “feminist thought in Kenya still treated with
suspicion, not just by men but even some women théne worked with
women and with gender movements for many years”.

4.3.2 Gender distribution of English teachers as HDs

The researcher sought to establish the number gligbnteachers teaching in

Ekerenyo division by gender and the results werghasvn in table 4.1

Table 4.1 Gender distribution of Head of DepartmentEnglish teachers

Gender Frequency Percent
Male 12 41.4
Female 17 58.6
Total 29 100.0

The findings from table 4.1 show that the biggespartion of the English

teaching fraternity were female (58.6 %) while thale counterparts (41.4 %).
4.3.3 Teachers’ school type

The research sought to establish what nature adatshthe teachers were
teaching. Studies done by Falaye and Adams (20@d#irdated that gender
(being male or female) and school type significantifluenced students’

decisions on career choice. In a nutshell schque tyelps students to identify
their work values and to be clear aboutrthiée roles as consumers and
most importantly development of their personali§aiftrock, 2001). This

study therefore sought to identify nature, numiaexd distribution of schools
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in Ekerenyo division in relation to the implemenmdat of IEC. The results
obtained were as shown in figure 4.2

Figure 4.2: Distribution of schools
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From figure 4.2 it was established that Ekerenyasdin has more boarding
schools 58.6 % than day schools 41.4 %. Notablys’dboarding schools

were higher 24.1%, boys boarding and mixed boardaiwols tying 17.2 %.

The mixed day schools are the higher 31 %, followistiantly by girls’ day

schools 6.9 % and lastly 3.4 % boys’ day schools.

4.4 Teaching experience and age on implementatiof Ii&C

Teacher educators in Kenya are drawn largely froffege and universities
teachers and they receive no training or inductiorteaching except during
teaching practice. This coupled with lack of matsrion training, their

products who are teachers end up with inadequaie/lkdge, understanding
and pedagogical knowledge to teaching. Therefeaglter with time adopts a

combination of methods including demonstration, l@hdass teaching using
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guestion and answer, lecture and some simulatiba.résearchers hence sort
to establish the effect of experience in implementEC.

4.4.1 Effect of teachers ages on implementing IEC

The researcher asked teachers to indicate theit apes aimed at establishing
the teacher’s experience and their ability of hamgdEnglish language as a
subject. The results from the respondents weré@srsin the Figure 4.3

Figure 4.3: Distribution of teachers by age
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The results in figure 4.3 reveal that 48.3 % of thachers were in the age
bracket between 31-40 years followed by 31 % apede 40 years and lastly
20.7 % aged between 20-30 years. This shows theg &iigger majorities are
above 30 years of age then they have adequate iexperto handle
implementation of IEC..

4.4.2 Head teachers’ headship experience

The research sought to establish the length oficeeref head teachers in

secondary schools. The responses were as shovguie #.4 below
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Figure 4.4: Head teacher’s headship experience iregrs
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From fig 4.4 it was established that (10 %) of heéaalcher's had been in
school for less than 5 years while (40 %) betwed® §ears, 30 % between
11-15 years while 10 % had headed for over 15 yddns implies that over

90 % of the head teahers had enough experiencepiement IEC programs
in their schools.

4.4.3 Teachers’ Teaching Experience

According to Bishop (1986), a teacher’s experidma® an impact on teaching.
The researcher asked the English Teachers’ to ateligcheir teaching

experience in years. The findings are found in &&b2.

33



Table 4.2 Teachers’ teaching experience in years

Years Frequency Percent
Below 5 years 1 3.4

6 — 10 years 14 48.4
11 — 15 years 7 24.1
16 — 20 years 4 13.8
Over 20 years 3 10.3
Total 29 100.0

According to the findings of Table 4.2, Most (43%f) teachers had taught
between 4-9 years followed by (22%) who taughtfof1l5 years only (3%)

had taught for less than 3 years (13%) 15-20 yaats (13%) had taught
between 16 -20 years while (19%) had taught foval®0 years. The results
are an indication that majority of teachers havesudstantial teaching

experience (above four years) which means that #reyin a position to

handle IEC as noted by Mutoro (2001) that a tealexperience determines
competence and efficiency.

4.4.4 Impact of Experience on teaching of IEC

The researcher asked teachers to indicate whethehihg experience affects

the teaching of the IEC. The results are as shawhable 4.3.
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Table 4.3 Teachers’ responses on whether teachingperience affect

implementation of IEC

Response Frequency Percent
Affects implementation of IEC 23 79.3
Does not affect implementatioré 20.7

of IEC

Total 29 100.0

According to Table 4.3, majority of teachers 23.8¢9) were in agreement
that experience affect the teaching of IEC, on(2®.7) felt it does not. This is
in agreement with Mutoro (2001), Hussein (1978),&shop (1986) who
argues that a teacher's experience has an impactteanhing and
implementation of the curriculum.

Teachers who said that experience affects implemtientof IEC (79.3%) felt
that the more experience a teacher has, the lzeltefshe becomes. They also
said that experience equips one skills and knovdedguired in the setting
and preparation of students for national examshWxperience, a teacher is
also able to understand core needs of the two atsbjearticularly the
integration of English and literature. Finally, ¢bars felt that experience
helps the teacher to understand the special nefedtudents in relation to
different learning environments and that havinggtdithe same content for a

long time, the teacher have master skills and denfte in content delivery.
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This concurs with Oliva (1988) who states that bess experience makes a
teacher receptive and flexible in the implementatbcurriculum.

The researcher also asked head teachers’ whethefdh experience affects
the implementation of IEC. The responses are ineican Table 4.4

Table 4.4 Head teachers’ responses on whether exmmrce effects

implementation of IEC

Response Frequency Percent
Affects implementation of IEC 8 80.0
Does not affect implementatior 20.0

of IEC

Total 10 100.0

The results on Table 4.4 shows that majority ofdieschers’8(80%) felt that
experience affects implementation of IEC. Only 2@0felt does not. This
finding concurs with the view of the teachers’ tleaperience is one of the
determinate of implementation of IEC. This is irregment with Chesaina,
(2007) who observes that teachers experience hagsiive influence on
teaching, innovating, implementing and integration.

Head teachers 80% felt that experienced teachersable to handle the
teaching of IEC better than those joining the sErviThey also felt that
teachers’ that have worked for a long time tendetated well with learners

and are friendlier to them. Experience improvestdaehers’ word power as
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one encounters different learning situations;sbahakes a teacher well tuned
to the content and teaching methods.

The researcher further sought from HoDs whethey thk: experience affects
implementation of IEC. Their responses are as atdatin the Table 4.5

Table 4.5 HoDs’ responses on whether of teaching metience affect

teaching of IEC

Response Frequency Percent
Affects implementation of IEC 9 90.0
Does not affect implementatiori 10.0

of IEC

Total 10 100.0

From Table 4.5, majority of HoDs 9(90%) were of thew that experience of
teachers of English affects implementation of IEGilev only 1(10%) felt
otherwise. Those that said that it affected anddcthe fact that with long
service, teachers get to know common errors thadest make how to
demystify some areas and have a good masterirgeafantent. They also felt
that the more a teacher is more experience thertsidilled he/she is and gains
a wider perspective of the subject which is kefiective content delivery.
This evidence as brought out in the study concilitls tie study of Mahamer
(2004) that language-learning attitude is one @& fthctors that affect the

learning of the language
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4.5 Teachers’ academic qualification and implementan of IEC
Implementation of IEC is greatly affected by teashacademic qualification
as observed by Lai, (2008). In addition, Gastor0D@Qobserved that, to be
able to work as a professional, there is need émdgraining of teachers of
English in which the student receives constanningi directed towards the
objectives fixed by the society. Hence, this stu@dyited to establish teachers’
academic qualification and how it affected impletagion of IEC in Ekerenyo
division.

4.5.1 Head teachers' academic qualifications and plementation of IEC
The researcher sort to establish the academicfigaibns of head teachers

and the results were as shown in Table 4.6.

Table 4.6 Head teacher's academic qualifications

Qualification Frequency Percent
Certificate 0 0.0
Diploma 1 10.0
Degree 6 60.0
Masters 2 20.0
PGDE 1 10.0
Total 10 100.0

The results in the table 4.6 show that majoritytedcher's (60 %) were
holders of bachelors of education degree, (20 %t maasters while (10 %)

have PGDE and diploma certificates. The findinglidate that (90 %) of the
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Head teacher, have attained the basic minimum feaions to teach in a
public secondary school in Kenya. These resulteeagith those obtained by
Ombatiet al, (2013) on evaluation of factors influencing fherformance of
Kenyan Secondary School Students in English Grammar

4.5.2 Teacher's academic qualification and implemeation of IEC

The study sought to establighacher's academic qualification and how it
affects implementation of IEC. The responses obthiwere as shown in

Table 4.7.

Table 4.6: Teachers’ academic qualifications

Qualification Frequency Percent
Certificate 0 0
Diploma 9 31.0
BED 14 48.3

BA 5 17.2
BSc 1 3.45
Total 29 100.0

From the findings in Table 4.7 it is evident thajarity of the teachers’ had
obtained Bachelors of Education degree (48 %) %3 Diploma in education,
(17.2 %) Bachelors of Arts degree, and only onB 8) with a Bachelor’s of
Science degree. The results show a population asfhtgs who can handle
teaching as a proffession and ability to implemémg IEC in the selected

schools in Ekerenyo division.
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4.6 Teachers’ professional qualification and implemantation of IEC

The training of teachers plays an important roleam educational system,
since teachers are central to the change procdssag1991) argues that a
well-designed and effectively implemented teachaning program is the key
element to the successful implementation and uigiitalization of change
programs. He attributes failure of intended edoceti changes mainly to
ineffective teacher training programs. For examipléscenyan teacher training
colleges, the preparation of teachers to teachiginginguage and literature is
done in such a way that English and Literaturetanght as separate entities.
This therefore means that the major challengeqdateachers as far as the
integrated method is concerned can be traced lmdtheir training. Hence,
this research question sorts to establish how &rachprofessional
gualification together with in-service and pre-seev trainings affect
implementation of IEC.

4.6.1 Teachers trained to teach English and Literatre as integrated

The researcher sought to establish whether Engéalhers in their pre-
service training had received individual trainimgt¢ach English and literature
as integrated. On this, the researcher wantedtablesh whether English and
Literature were taught singly or as combined subjeio colleges and
universities and if the teachers were trained tihegiEnglish or literature. The

results obtained were as shown in Table 4.8
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Table 4.8 Teachers’ responses on adequacy of prergce training on

teaching IEC

Response Frequency Percent

Adequate  pre-service
training 3 10.3

Inadequate pre-service

training 5 17.3
No pre-service training 21 72.4
Total 29 100.0

From the findings majority 72.4 % of the teacheasl mot received any pre
service training on IEC, among those who had tainl7.3 % dispute
adequacy in the training while, a paltry three 81@6) claim to have had
received sufficient training. These findings conwith Peratoret al, (2002),
who state that in-service training is beneficiathe teacher as it improves the
teacher’s general educational background, knowledgk understanding of
their teaching subjects, developing teaching esfigs and how to use new
technologies, improved professionalism and ettposyiding knowledge and
skills linked to the ever changing needs of a dyisasuciety.

4.6.2 Teacher's professional qualifications

The researcher established the teacher's profedsi@amd academic

qualifications. The results were as displayed ihl&.9.
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Table 4.9 Teacher’s professional qualification

Qualification Frequency Percent
Certificate 0 0.0
Diploma 9 31.0
Degree 17 58.6
Masters 3 10.3
PGDE 0 0.0
Total 29 100.0

Table 4.9 shows that majority of the teachers (88)@btained undergraduate
degrees while (10.3%) possess a postgraduate rsadtgree. None of them
has a PGDE or a certificate while (31%) diplomalifjeation. This indicates

a high advantage of knowledge that can spur fileestl of English language

to the students.

4.6.3 Effects of professional qualification on tezhing IEC

To establish the direct effect professional quadifion on teaching and
implementing IEC in schools, the researcher askedt¢achers to give their

own views based professional gains attained inr tbareers. The results

obtained were as shown in Table 4.10.
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Table 4.10 Teachers’ responses on effect of prosésnal qualification on

teaching IEC

Response Frequency Percent
Allows training on key aspects of the IEC 11 37.9
Professionalism allows teaching IEC with ease 8 6 27.
Gives hands-on experience and exposure 5 17.2
Enables patrticipation in drawing-up new curriculums 4 13.8

Has no effect on teaching and implementing IEC 1 4 3
Total 29 100.0

The findings from these results show that profesdiem empowers
acquisition of key aspects of integrated curriculudost of the teachers
37.9% believes that it allows teaching with eas8 P4 agree that it enables
the interact and draw up new curriculum while 3.4dPpute the fact that it
has a positive effect gains. These finding aregire@ment with Moset (2007)
who noted that the effectiveness of any curricullepends on the quality of
teachers that are there to translate the syllabtes practical instructional
materials in class.

4.6.4 In-service training and implementation of IECin Ekerenyo division
Literature and English language teachers’ are detjaately prepared to teach
the new syllabus that involves using the integrateethod an observation
done by Wafula (2012). She reiterates further thatature and language

teachers in Kenya are advised to use imaginaineappropriate literature
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right from the early classes as a major meansafing subject. In most
cases, teachers will always want to provide the toetheir literature students,
but several challenges have sprung up and havedipéehe teaching,
learning, and the mastery of literature. Such mots include negative attitude
towards Literature; lack of adequate teaching nedtand resources due to the
sudden and rapid expansion of Kenya's educatiotesy$o cope with the
population growth; inadequate time to cover literatexhaustively, and lack
of funds to carry out activities such as fieldwarkd research. Some of these
challenges can be adequately met if in-servicaitrgibecomes a practice and
as such, this research question sort to estaldishhat extent this has been
adopted.

The researcher asked head teachers’ whether teaohteir school attend in
service training. The findings revealed that a# D (100%) head teachers
indicated that teachers’ in their schools attenstedervice training in IEC
implementation. This is an indication that in seevin implementation of IEC
is being carried or has been carried out in seagndehools in Ekerenyo
Division, Nyamira County.

The researcher also asked the teachers’ to indishtther they attend in
service programme on implementation of IEC. Thesponse are presented in

Table 4.11.
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Table 4.11  Teachers’ response on their attendancef in-service

training on IEC implementation within the last six years

Response Frequency Percent
Teachers who have attended in servi@é 68.9
training

Teachers who have not attended B 31.1

service training

Total 29 100.0

According to the Table 4.11, majority of teache®$68.9%) have attended in
service courses on the implementation of IEC. (®{B1.1%) said they have
not. This is in contrast with head teachers pasitihich indicates that's all
teachers’ in their schools have attended in seateses.

The researcher sought to know from HoDs whethechiea in their

departments attend in service programmes on thdéemgntation of IEC.

Their response are shown in Table 4.12.

Table 4.12 HoDs’ responses on teachers’ attendanaaf in-service

training within the last six years

Response Frequency Percent
Teachers who have attended in service training 8 .0 80
Teachers who have not attended in servige 20.0
training

Total 10 100.0

From the Table 4.12, just like teachers and heach&rs majority of HoDs 8

(80%) said that teachers of English in their deparits have attended in
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service teacher training within the last six ye@sly 2(20%) of them said
they have not. This is an indication that teactudérBublic secondary schools
in Ekerenyo Division have attended in service frgjrnon implementation of
IEC.

4.6.5 Teachers’ frequency of attending in servicedining

The study sought from the teachers’ who indicated they have attended in
service courses, how many times they have had suatses. The results are
as presented Table 4.13.

Table 4.13  Teachers; response on their frequency ochttending in

service training within the last six years

Number of times Frequency Percent
Once 4 13.8
Twice 15 51.8
Thrice 3 10.3
Four times 3 10.3
More than four times 4 13.8
Total 29 100.0

From the Table 4.13 15 (51.8%) of teachers saiyl tlage attended in service
course twice, this was followed by 4 (13.8%) ofghavho said they have
attended in service courses more than once andifoas respectively. Three

(10.3%) of those who attended had attended foretrmad four times
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respectively. These findings indicate that mostheas in Public secondary
schools in Ekerenyo have at least attended insEpourses on teaching IEC.

The researcher sought from HoDs indicated thathtacin their department

had attended in service courses, how many timgshhee heard such cases.
The results are seen in Table 4.14

Table 4.14  HoDs responses on the number of timesatders have

attended in service courses since 2003.

Number of times Frequency Percent
Once 3 30.0
More than four times 7 70.0
Total 10 100.0

From Table 4.14, majority of HoDs 7(70.0%) indichtthat teachers’ of
English in their schools have attended in senageglers’ training more than 4
times 3(30%) indicated that teachers in their depamts have attended in
service training once. This according to HoDs iscathte to enable teachers
implement IEC.

4.6.6 Funding of in-service training on IEC in seaadary schools in
Ekerenyo Division

The study sort to establish from head teacher&elgesponsors of in-service

training on IEC and the results were as shownhtetd.15.
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Table 4.15 Headteachers’ response on funding IEC isecondary schools

in Ekerenyo Division

Response Frequency Percent
School administration 1 10.0
Ministry of education 2 20.0
Publishers 6 60.0
Tertiary Institutions 1 10.0
Total 10 100.0

The findings on tabld.15indicate that in-service course training of teasher
in Ekerenyo division is majorly done by publishé88.0 %) followed by the
ministry of Education (20 %) while (10 %) is orgaed by school
administration and tertiary institutions. Contraoythe expectations of many,
the ministry of Education who are the owners of thtegrated English
curriculum only offer 20 % training and instead thalk is left to the
publishers. This in the event gives the publishisivay to decide what new
set books and other reference materials to brindo@erd for purposes of
examinations and not the demands of the constamitigrof English language
in the society.

The researcher sought from HoDs organizations funtlie in service training

on IEC implementation and the findings are as shown.16.
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Table 4.16  HoDs responses on funding of in servi¢eining on IEC

implementation

Response Frequency Percent
The school administration 3 30.0
Ministry of Education 1 10.0
Publishers 6 60.0
Total 10 100.0

Table 4.16 shows that (60%) of HoDs indicated tpablishers are the
financiers of in service teachers training followsd30 % who said it is done
school administration and lastly 10% who said Miyi®f Education. This is

an indication that much of the funding of the inrvé®e courses of

implementation of IEC in Ekerenyo is done by puiis, schools and
Ministry of Education.

The researcher also asked the teachers who inditdaa¢ they have attended
in service training to indicate who organized theservice training and the

findings as shown in Table 4.17.
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Table 4.17  Organizers of in service courses accortdj to teachers

Response Frequency Percent
The school administration 3 10.4
Publishers 10 34.4
Ministry of Education 16 55.1
Total 29 100.0

The findings on Table 4.17 indicate that majorityeachers 16(52.1) said that
in service courses are organized by the Ministrfdfication followed by10
(34.4%) said that they are organized by publishdrde 3(10.4%) said that
they were organized by schools administration. Tihdings show that the
Ministry of Education and publishers are major oigers of in service

courses in the implementation of IEC in Ekerenywifdon Nyamira County.

4.7 Effects of teaching styles used on implementati of IEC

Learning and teaching resources are not confinedextbooks and are
available in many other forms such as referencek$fioavorkbooks,
worksheets, audio-visual teaching aids, web-basedrning materials,
computer software packages, structured coursewalieeced by electronic
learning management systems, Internet and mediawedk as libraries,
learning communities and resources in the naturak@enment. For effective

application and use of the available options abthes researcher sort to
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establish subject areas of training for all thecheas, head teachers teaching
English and the commonly used methods of teachirigkerenyo Division.
4.7.1Teachers trained to teach English

The researcher sought to establish the numberaghées and their specific
areas of academic training. The results obtaine@ aw® shown in table 4.18.

Table 4.18 English teachers’ responses on whetheney are trained to

teach different subjects

Subject trained to teach No. of teachers Percent
English and Literature 11 37.9
English and C.R.E 5 17.2
English and French 4 13.8
English and Geography 4 13.8
English, History and P.E. 3 10.3
English and Business Studies 2 6.9
Total 29 100.0

From the findings in table 4.18 above, (37.9%)eaichers had training in both
English and literature, (17.2%) had English and.E,R13.8%) English and
French, (10.3%) English, History and P.E, (13.8%plish and Geography,
and (6.9%) English and Business Studies. It digpéagnyriad of combinations

that would definitely create varying approachesamls teaching Integrated

English.
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4.7.2 Head teacher's teaching English in schools

In order to establish head teacher's knowledge relation with IEC the
research sort to establish how many head teacleash or have taught
English in their career. The results were as shiovtable 4.19.

Table 4.19 Head teachers’ teaching English in schigo

Response Frequency Percent
Teaching English in schools 1 10.0
Not teaching English in schools 9 90.0
Total 10 100.0

Findings from table 4.19 indicate that (90%) of thead teachers were not
teachers of English with only (10%) teaching ErgliShis magnifies the IEC

implementation problems especially in understandimgdemands from both

teachers and students in line with the head teacbgpectations.

4.7.3 Teaching styles

To establish teaching styles used in teaching HBE,researcher asked the
teachers to give their most preferred mode, anthdurgive reasons why it

was the most favorable. The results obtained weshawn in Figure: 4.5
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Figure 4.5 Teaching styles used in teaching IEC isecondary schools

according to teachers

w
Y

O Assignment

45

B Group discussion
[0 Dramatization

O Lecture

N =29

The findings of figure 4.5 show that most of teash@5 %) use group
discussion followed by (31 %) lecture, (14 %) usasgignments, and lastly
(10 %) of teachers using dramatization. This derrates that most teachers
employ group discussions and lecture methods iohteg IEC in public
secondary schools in Ekerenyo division.

On the same account the researcher sort to géefuctarification from the
HODs on their preferred methods of teaching Engisth the results obtained

were as shown in table 4.20.
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Table 4.20 HODs response on teaching styles on irapientation of IEC

Response Frequency Percent
Group discussion 4 40.0
Task oriented 3 30.0
Lecture 2 20.0
Dramatization 1 10.0
Total 10 100.0

The findings from table 4.20 indicate that the nqostferred mode of teaching
is group discussion (40 %) followed by task orient80 %), then lecture
method (20 %) while dramatization is the leastgmefd (10 %). The findings
agree with those obtained from the individual temshwhere, group
discussion is the dominant mode of teachers foltbwg lecturing while
dramatization was the least preferred. This cotdrés Moseti (2007), who
found out that learners centered methods of tegdmia rarely used in Kenya.
4.7.4 Innovations in the integrated English Curricdum

The researcher asked head teachers to indicatehevhétey have ever
witnessed any innovation in the IEC. Their respsrase as shown on Table

4.21.
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Table 4.21 Head teachers’ witnessing innovation ifeC

Response Frequency Percent
Have witnessed innovations 6 60.0
Have not witnessed innovations 4 40.0
Total 10 100.0

The findings on the Table 4.21 reveal that majooityheadteachers’6(60.0%)
have witnessed innovations in IEC implementationlyQ4(40%) said they
had not. The findings are an indication that infimves have been undertaken
in IEC in public secondary school in Ekerenyo Dimig and as supervisors of
curriculum are aware of this innovation.

4.7.5 Number of innovations in IEC

The researcher asked head teachers number of tmwvathey have
witnessed. The results are indicated in Table 4.22

Table 4.22  Number of innovations in IEC accordinga head teachers

Number of times Frequency Percent
Once 6 60.0
Twice 2 20.0
Three 2 20.0
Total 10 100.0

According to Table 4.22, (60.0%) of head teachexrgehonly witnessed 1

innovation while 2(20.0%) said they had witnessedarl 3 innovations
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respectively. This is an indication that public edary schools in Ekerenyo
have undertaken innovations in implementation i@ Hnce 2003.

4.7.6 Problems experienced by teachers when impleming IEC

The researcher asked teachers whether they expedigmoblems when using
the indicated teaching styles and their responseasashown in table 4.23
Table 4.23  Teachers’ responses on whether they enotering

problems when implementing IEC

Response Frequency Percent

Teachers having challenges when 25 86.2
implementing IEC
Teachers not having challenges when 4 13.8

implementing IEC

Total 29 100.0

According to table 4.23, majority of English teacl{86.2%) indicated that
they encounter problems when using the varioustegcstyles highlighted in
table 4.17. Only 13.8% of the teachers said theyndit encounter problems.
These findings indicate that teachers of Englisiktkerenyo Division face a
number of problems when using these teaching stf#eme topics such as
stress and intonation pose the greatest diffidaltgtudents and making them
understand takes time. The students find it hardyrssp the concept of
integration and are often mixed up as they carglbtvhat is in literature and

what in grammar.
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Teachers also felt that excerpts taken to teachpoaimension skills may
sometimes come from a set text that students forah) and less interesting
so they end up not participating in class discussitne other problem cited is
that the time the set books are introduced is detli They should be
introduced in Form 2 so that there is adequate timeead through and
analyze them; that it is problematic to handle bgrdammar and literature in
single session and that there are different appesacsed by different book
publishers thus causing confusion.

The researcher also asked head teachers and Ho@kewlEnglish teachers
have reported any challenge in reference to impteaten of IEC. Their
responses are shown in table 4.24

Table 4.24  Head teachers’ responses on whether téacs encountered

challenges when implementing IEC

Response Frequency Percent

Teachers having challenges wheh 70.0
implementing IEC
Teachers not having challenges wheh 30.0

implementing IEC

Total 10 100.0

Table 4.24 shows that majority of head teacher8of7@dicated that teachers
of English encountered challenges when implemeritt while (30%) said

they did not. Some of the challenges reported a@aogrto head teachers were
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that teachers complained that they were not traiteedmplement IEC in
college hence making implementation a challengeyTdiso complained that
the curriculum is to wide and that there is lackrefference materials with
updated information, thus teachers rely on pamphigitten on individuals.
4.7.7 Measures to address challenges IEC implemetitan in schools

The study further sought to establish remediabastitaken by head teachers
who indicated that teachers have reported challetgéhem in reference to
implementation of IEC. The results were as in tabkb

Table 4.25 Remedial Action to address challenges arding to head

teachers
Response Frequency Percent
Initiate internal trainings 2 20.0
Organize exchange programs 1 10.0
Request training by ministry of Education 3 30.0
Request training by publishers 4 40.0
Total 10 100.0

The findings observed in table 4.25 indicate thastrhead teachers prefer
requesting publishers (40%) for training on IEQYE ministry of Education,
(20%) internal housekeeping, and (10%) exchangegrams with other
institutions of higher learning. The findings agwei¢h responses in table 4.23
This complex web surrounding the stakeholders miauum implementation

as noted by the World Bank report (2008), is brawgout by the structural
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lay out of the ministry education. The report atss#rat; whilst the employer
is the Teachers Service Commission (TSC), the teahpersonnel are Kenya
Institute Curriculum Development (KICD) and Kenyathnal Examinations
Council (KNEC), has the legal mandate to carry auwtriculum evaluation.
KNEC produces syllabuses just as KICD does buesaxaminations are such
a crucial component of schooling in Kenya, teaclarsmes find the KNEC
examination syllabus more preferable to the moremprehensive KICD
syllabus.

To establish whether challenges encountered wheplementing IEC
according to HoDs, the findings all HoDs (100%)icaded that teachers of
English in their departments experience problemgsnwimplementing IEC.
According to them some of the problems are thathess receive poorly
prepared students from primary schools under heafluence of their
respective mother tongues and have a negativaudstitowards English
coupled with poor reading culture amongst them.

Teachers also indicated that since they have tptimset books, they find it
hard to concentrate on grammar even if it is a gnamlesson since there is
limited time to teach the set books; that teachek $kills to integrate the two.
Also, the lessons have 40 minutes which may noadequate for teaching
literature and that teaches struggle to frequeatijust to the changing
syllabus and set books without in service training.

The researcher sought the remedial action theydvwadommend to meet the

challenges. The results are indicated in table.4.26
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Table 4.26 Remedial actions to deal with the chalges according to

HoDs

Remedial action Frequency Percent
Separate the two subjects 10 100
Provide more in service for teachers 10 100

Pre service training should be taught as integrated
course 10 100
More consultations between KICD and teachers before

choosing setbooks 10 100

The findings of table 4.26 show that all HoDs féwelt the 2 subjects English
Grammar and Literature should be taught as sepausijects; that during pre
service training English should be taught as irgttgt course; that they should
be more in service training for teachers to makemthbetter prepared to
implement IEC and that KICD should consult teacheefore choosing set
books.

4.8 Effects of English teachers attitude towards tegrated approach and
implementation

It stands to reason that teachers’ attitudes irctgsroom play a pivotal role
in the successful implementation of IEBargreaves (1994 in Clemente

2001:47) argues that we have much to learn aboathe&rs’ feelings,
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emotions, and desires when they actually teachlaesmoms. Hence, this
study sort to investigate the individual teachett#ude towards IEC in public
secondary schools in Ekerenyo division since thecess or failure of
language learning is largely dependent upon thégraction in schools.
4.8.1 Teachers attitude towards IEC
Researcher sought to know teachers attitude toweat$ing English and the
levels of their morale. The results obtained wersl@wn in table 4.26.

Table 4.26 Teachers attitude toward integrated apprach

Statement Strongly Strongly

Agree Agree  Disagree UndecidedDisagree

IEC is boring 13.8 17.2 241 24.1 20.7
| enjoy teaching IEC 17.2 20.7 20.7 17.2 24.1
IEC is too tasking 72.4 13.8 3.4 3.4 6.9

IEC should be revised 79.3 13.8 3.4 0.0 3.4

| prefer old approach to
teaching English 86.2 13.8 0.0 0.0 0.0

The findings of table 4.26 show that majority of tieachers (79.3%) indicated
that they strongly agree that IEC should be revigkile (13.8 %) agree, only
a combined percentage of (3.4%) disagree. Dueetdlifficulties encountered
in implementing the IEC, most teachers agree (8&#4l) (13.8%) for SA and
A, that the old model of teaching English and &tere should be reverted to
for both SA and A of the IEC is boring (13%). Itriet surprising that none of

the teachers disputes this fact.
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Most of them agree that IEC is too demanding amdluing with (72.4%) SA
and (13.8 %) A, while (3.4%) D and (6.9 %) strondigagree. The results
obtained agree with a study conducted by Muutu 319 the state of
integration of English language and literature béag in secondary schools in
Nairobi province. Obviously, in this a scenarioadeers feel left out in
contributing towards the development of IEC. Thadice is seldom heard
since their participation in the whole processupesficial. The teachers’ role
is narrowed to implementation of curriculum as ddbg (Nyandusi, 2001).
Similarly, the implementation of a curriculum tolget with its innovations is
bound to be very successful if the teachers areled in the entire
development process (Fullan, 1991). In the faceingflementation of a
curriculum innovation, it is important that evernyth possible is done to
ensure that the teachers have positive attitudeKilgalon and Maloney
(2008) observed in their study. The learning outesrmay be affected if
learners’ draw from their teachers’ dispositionféom their own attitude as
noted by (Olatunde, 2009).

4.9 Summary of the findings

From the findings of the study, it is clear thati$facing many hurdles in its
implementation albeit concerted efforts are being ip place to address it.
Among the hurdles faced, include frequent changease curriculum as well
as the time allocated towards teaching English.tMbshe teachers are of the

view that English and literature be taught sepérate
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter presents summary of the study, sumnoéryhe findings,
conclusions, recommendations and suggestions ffitreiuresearch.
5.2 Summary of the study
The purpose of this study was to establish teasotlated factors that affect
implementation of integrated English in public setary schools in Ekerenyo
division, Nyamira County. To achieve this, the sgsber sort to determine the
age and teaching experience, academic and prafessigualifications,
teaching styles and attitude of teachers as kegctibgs to answer the
research topic. The study adopted a descriptiveegudesign to target a
population of 10 head teachers 10 HoDs and 29 &mdéinguage teachers
who were sort using purposive sampling for the windEkerenyo division.
The study showed that majority of the teachers ey 0%) agree that
experience affect implementation of IEC. The stumlgo indicated that
majority of English teachers (60%) have attaineel taquired qualification
Bachelor of Education (BED) to teach in public setary schools. Teachers
of English also indicated that there is a strong hetween teachers academic
qualification and the implementation of IEC. Ondeers attitude towards
implementation of IEC the study revealed that nafsthe teachers have a
negative attitude towards the integration with mafsthem agreeing that IEC

is too demanding and involving (72.4%).
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From the findings, it was also evident that (50%)he teachers have not had
in-service training despite the length of serviégthwnost of them having more
than five years in school. This is a major drawbdelspite availability of
trainers and frequent efforts by head teachersHwolds requesting for the
training. It was noted that in-service together hwjire- service training
enhance experience which translates to bettertguakchers and make the
syllabus student-entered. Half (50%) of the teaxhethout the integrated in-
service training pose a threat to good performand€CSE. The study also
revealed that much of funding of the in servicerses in the implementation
of IEC according to teachers is being shouldereddhols with the Ministry
of Education and publishers being the major orgasiof these in service
courses. Teachers view in service teachers traimmgnplementation of IEC
as very informative.

The findings further show that majority feel thate{service training was
inadequate hence affects implementation of IEC.yTdied that the training
was mostly subject centered and did not fully cdterthe needs of the
learners.

The study also revealed that teachers of Engligkarenyo, Nyamira County
are using group discussions and learners centeedidons in implementation
of IEC.

5.3 Conclusion of the study

From the study findings the researcher came uph wite following

conclusions; that for effective implementation ofelgrated English teachers’
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teaching experience, academic qualifications, psifmal qualification,
attitude of teachers’ of English towards impleméotaof IEC and teaching
styles used by teachers of integrated English shbel adhered to by all
teachers as they influence learners performandenglish which is a core
subject. However, in service training has beenrmipga although majority of
the teachers still find a challenge in implementiag.

54 Recommendations

Based on the findings of this study, the researahede the following
recommendations:

Head teachers of secondary schools in EkerenysiDivishould embrace
IEC so as to implement strategies that would en&briglish teachers
foster a positive attitude towards Integrated Esigli

The school administrators should ensure that Bmgfisonly taught by
gualified teachers so as to ensure that studeetdaaight all relevant
curriculum concepts and effective delivery.

Educators and facilitators of teachers’ pre-servi@@ning in teacher
training colleges should ensure that English igthto teacher trainees as
an integrated course to prepare them to effectiveggration IEC.

The curriculum developers should in corporate viekdeachers when
selecting set books to ensure that there are motamplex to students

and that there also relevant to curriculum.
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Vi,

The Ministry of Education (MOE) should reinstate ttiouble lessons in
schools so as to ensure that there is an increasené allocation to
enable to cover all the content.

The Ministry of Education should revise the curhicn so that English
and literature in schools are taught as separafecs without integrating
so that each skill is given due emphasis.

Suggestions for Further Research

In view of the delimitations of the study, the raser suggests further

research in the following areas:

Since the study was carried in Ekerenyo Divisiogamira County which
might have unique characteristics, a similar regeahould be carried out
in other public secondary schools in the rest efdbuntry.

The study also targeted public secondary schoasiig out private
schools which are also implementing IEC.A similandy should be
therefore be carried out in incorporating theseetsh

The study targeted teachers of English, HoDs arad heachers leaving
out students who are major stakeholders as fampementation of IEC
is concerned. A similar study should be conductembriporating views

from students on IEC.
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APPENDICES
APPENDIX |
LETTER OF INTRODUCTION TO RESPONDENTS

University of Nairobi,

College of Education and External
Studies,

P.O. Box 30197,

NAIROBI.

March 2014.

Dear Respondent,

RE: REQUEST FOR RESEARCH DATA COLLECTION.

| am a post graduate student at the University aifd¥i, pursuing a Master of
Education degree in curriculum studies. | am cotidgcresearch on *
TEACHER RELATED FACTORS AFFECTING IMPLEMENTATION OF
INTEGRATED ENGLISH CURRICULUM IN PUBLIC SECONDARY
SCHOOLS IN EKERENYO DIVISION NYAMIRA COUNTY, KENYA! |
request you to assist me by filling the attachedstjonnaire as honestly as
possible. All responses will be used for researaip@se only and identity will
be treated with strict confidentiality.

Yours faithfully,

Linet Moraa Matara.
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APPENDIX II: TEACHER’S QUESTIONNAIRE
The questionnaire is for the purpose of carryingresearch kindly complete
this questionnaire indicating your honest respdnsputting a tick {) against
your answer and filling in the blank spaces. Th®rimation given will be
treated with confidentiality.

Section A: Background Information

A. Please indicate your gender Malg (  Female [ ]

B. Indicate school type

a) Mixed i) Boarding ( ) i) Day ( )
b) Girls i) Boarding ( ) i) Day ()
c) Boys i) Boarding ( ) i) Day ()

C. Indicate your age bracket
i) 20-30 years ( )
i) 31-40 years ( )
iii) Above 40 years ()

Section B: Pre-service, training and experience

D. a) Indicate your professional teaching qualificati
Certificate (__) Diploma (__) Bachelors degree Masters
b) Indicate your academic qualifications
KCSE( ) Diploma( )Bed ( ) BA() BSc ( )

Others, specify

E. a) Do you believe that professional qualificatadfect teaching of IEC?
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Yes ( ) No ( )
b) Explain briefly

a) Were you trained to teach English language lgerature as an
integrated course?

Yes ( ) No ( )
b) If not how does this affect your

teaching?

F. a) Which subjects in the school curriculum did ppecialize in?
i) ii) iii)
b) Which subjects are you currently teaching?
i) ii) iii)
G. a) How adequate will you rate the pre-servicentray
i) Adequate ( ) ii) Not adequate ( )

Section C: In-service training

H. a) Have you ever attended any in-service trainim¢p@w to implement the
new integrated English curriculum?

Yes ( ) No ( )
b) If the answer is yes, how many times have ydended such in-
service course?
One ( ) Three ( ) More than four ()
Two ( ) Four ( )

I. a) What teaching methodologies were advocatedaohing of integrated

English during the in-service training?

b) Who organized for the in-service training?

i) School administration () i) Ministry of edation (
)
iii) Publishers () iv) Others, Specify
J. Do you think in-service training is helpful dfects implementation of

integrated English?
i) Yes () i)No ()
iii) Explain
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Section D: Teaching styles.

K. a) What teaching styles do you use in your temglof integrated
English lessons? (Tick as many as possible)

i.  Group discussion ()

ii. Lecture ()

iii.  Dramatization ()

iv.  Homework / Assignment

v. Any

b) Please explain why you prefer these teachiylgst

L. Do you encounter any problems in teaching okgnated English
course?

i) Yes ( ) i)No ( )

iii) Explain

Section E: Attitude

Please indicate how far you agree or disagree thighstatement below by
ticking (V' ) against the given codes in the table below,rehe

Strongly Agree (SA)

Agree (A)

Disagree (D)

Uncertain V)

Strongly Disagree (SD)
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M. What strategies would you like to put in pladosvards improvement of
IEC?

Section F: teacher’s experience

Statement SA A D (U SD

a. IEC is boring

| enjoy teaching IEC
IEC is too tasking

IEC should be revised

IEC should not be revised

-~ o 2 o0 o

| like the old approach to teaching English

N. a) How long have you taught English in any school?
()0—-3years( )
ii)4—-9years( )
ii)10 — 15 years ()
i) 16 — 20 years ( )
iv)Above 20 years
b) In your opinion, does experience and age affectr teaching of
IEC?
Yes ( ) No( )
Explain:
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APPENDIX Ill: Head teacher’s questionnaire
The questionnaire is for the purpose of carryingresearch kindly complete
this questionnaire indicating your honest respolgeputting a tick (\ )
against your answer and filling in the blank spaddé® information given will
be treated with confidentiality.

Section A: Background information

1. Please indicate your gender Male ( ) Female)(
2. How long have you been a Head Teacher?

i) Below 5 years ()

i) 6-10 years ( )

iii) 11-15 years ()

iv) Above 15 years ( )
3. Kindly indicate your highest professional qualifica

i) Certificate () ii) Diploma ( ) iii) Dege ( )

iv) Masters () V) Others, Specify

Section B

4. Are you ateacher of English? Yes () N@§ )

5. a) Have you witnessed any innovation (S) in the I&@ing your
tenure as a principal?
b) If yes, how many?

6. a) Do the teachers of English in your school atierservice training?
i) Yes () i)No ( )

b) If yes, who funds them?

77



i) School administration( ) ii) Ministry of edation ()

iii) Publishers () iv) Others, Specify

c) How do the in-service courses affect the teashémplementation
of IEC?

. a) Are there any challenges that have been repddegou with
reference to implementation of IEC?

)Yes () i)No ( )

b) Explain:

c) If yes, what remedial action has wdiice taken to address these

challenges?

i. Initiate internal training
ii.  Organise exchange programmes
iii.  Request training by ministry of education

iv.  Request training by publishers
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APPENDIX IV: INTERVIEW SCHEDULE FOR ENGLISH HoD
The information given will be treated with confidiatity.

la. How many teachers of English are in the departth
b. Do you think pre —service training adequatelgpared them to
teach  Integrated English Curriculum?
c. How has this affected teaching of IntegratedliBh@urriculum?
2a. Have the teachers attended any in-serviceiricpisince the
introduction of new integrated English in 2003.
b. What the frequency of in-service programme?
¢. Who funds the in service training?
3a. Which teaching methods to the teachers usedglteaching of
Integrated English Curriculum?

b. Which method in your opinion promotes studgrggformance in
Integrated English Curriculum?
4. In your view is there any relationship betweanteacher
qualification and Integrated English Curriculum?
5a. Is there any relationship between teachersitegexperience and
implementation of Integrated English Curriculum?
6a.Are there challenges those teachers of IEC fdceing
implementation?
b. What remedial action would you recommend to deih these

challenges?
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APPENDIX V: AUTHORIZATON LETTER

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephono: « 15332311471, T Floar, Dlesdin Flosiss
T34 AR IN0ET 1. 2219420 ':mwm.m
mhﬂm' = MATROHELEKITNYA
secretanys@nacostigoke
Wetstite www nacostl go ke
‘When teplying please quote
Baf* Mo, D
25" June, 2014
NACOSTUP/14/0267/2005

Linet Moraa Matara
Liniversity of Nairobi
PO Box 30197-00100
NAIROBI.

RE: RESEARCH AL

Following vour application-fer-authority w Gamy oul rescarch on “Facfors
affecting implementation of integrated English in public secondary schools
in Ekercnye Division Nyamira County, Kenya,” | am pleased 10 inform you
that you have been authorized 1o undertake resgarch in Nyamira County for a
period ending 31" December, 2014,

You are advised w report to the County Commissioners and the County
Direetors of Education, Nyamira County before embarking on the research
project.

On completion of the research, vou are expected to submit two hard copics
and ane solt copy in pdf of the rescarch report/thesis (o our office.

ﬁlﬁ HUSSEIN.

FOR: SECRETARY/CEDQ

" Copy 1o
The County Commissioner

The County Director of Education
Nvamira County.
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APPENDIX VI: R ESEARCH PERMIT

THIS IS TO CERTIFY THAT: Permit Ho : NACOSTIP/14/0267 /2005
M5, LINET MORAA MATARA Date Of Issue @ 25th [une, 2014
of UNIVERSITY OF NAIROBI, 103554-100  Fee Recioved tKsh 1,000

nairobi,has been permitted to conduct
research in Nyamira Colnty

an the topic: FACTORS AFFECTING
IMPLEMENTATION OF INTEGRATED
ENGLISH IN PUBLIC SECONDARY
SCHOOLS IN EKERENYO DIVISION
NYAMIRA COUNTY, KENYA

for the peried ending:
F1st Decomber, 2014

- i
Appﬁmr'
Slgnaturd

k.

ST N

Wi mast report, to the Coundy Commissianer asd
e County Fducsthon Offcer of tien ates efore
rwhl:rh.h:[’tl Foeur rescarch, Fadbire fo dio that
Ay g the cancelation of vour permit

B t Uifficers sl mot e bnterviewed

wilthsusg pirinen

preinrmment.
Mo quolibsnaios will be wied saboss B bas been
g rueedd,

- Excavation. (llming and colection of bidoglesl

Apecimeny are subject b fdriher p-rrnl:ﬂln-n frama
e relevant Geuver £ Alimiac

Yiom are required to sahanbe 8 besw rwuql}h.qm
coples and wme(1] 3070 Copy OF yodr final roport.
The Govermment of Ronya oeserves the right g
meadlify thie condivions of this permit incloding

ity camcellagion Wilhsar notbceaalomd-
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National Commission for Science,
Technology & Innovation

REPUBLK OF KENYA

Nartional Commission for Sclemce,
Techpolagy and Inseyvation

RESEARCH CLEARANCE
o PERMIT

Sorinl M. A Iﬂﬁﬂ
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