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ABSTRACT

The purpose of the study was to investigate theceffof family child abuse on
the academic performance of learners in Waia dimisMbooni East District. To
achieve this, five research objectives were fortealaThese objectives were to
examine the meanings and scope of child abusenniliés, to assess whether
child abuse at homes affected their academic pwdoce, to establish the
availability of special needs trained teachersublig primary school, to examine
the association of abused children with non-abudattiren at school and to
access the role of school teachers in working téhabused children. The study
was based on Bandura’s social cognitive theory. $huely used descriptive
survey design to gather both qualitative and qtetite data. The research
instruments that were used in the study includedstionnaires which had
structured close-ended and open ended questiaag,atthieved a return rate of
100 percent.

The findings revealed that 50 teachers (66%) dédfialeused children as those
who came to school hungry, dirty, with no enougbttdhg, had sustained
truancy, sustained failure to complete or do hontkvamd aggressiveness. The
findings further revealed that the scope of chiddse include the physical abuse,
verbal abuse, child neglect and orphanhood Theystundlings revealed that
cognitive implications of child abuse included aiffities in learning and poor
academic performance and that abused learnersdsicoveon cognitive measures
and demonstrate lower academic achievements amshawark list table.

The study revealed that 70 (93.3%) teachers wexmetl on special needs
education while 5 teachers (6.7%) were not traifdek study also revealed that
the abused learners do not freely interact welhwither children hence there is
need for intervention.

The majority of the teachers 68 (90.6%) implied ttfald abuse was an issue that
demanded special attention in schools as abusddrerhiwere affected by a
number of issues including high dropout rate, atesgem, malnutrition, low self-
esteem, and lack of self-efficacy.

The study also indicated that 66.6% of teacherseabthat abused learners were
isolated, depressed and violent while they weré moth their peers. The study
concluded that child abuse does exist and childsalhas adverse effect on
cognitive learning. The study concluded that tHbas@hools should have special
needs trained teachers. Abused learners do ndy freteract well with other
children hence there is need for intervention. $pecialty trained teachers were
able to rehabilitate the abused learners by idengf guiding, counseling and
reporting the cases further to concerned authsritie

The researcher recommends that the governmentdsbautl and equip children
homes. It also recommended that the perpetratamsidgibe brought to book in
order to curb child abuse. That the Ministry of Ealion should train all teachers
on special needs education. That the governmentighatroduce guidance and
counseling department in all primary schools in MicEast District.

Xii



CHAPTER ONE

INTRODUCTION
1.1 Background of the Study
Education is a powerful tool which is directly ligdk to poverty eradication,
economic growth, social well-being and transmisstaitural and moral values
Bornshier and Herkenrath (2005). This preparescthie for adult life in a free
society. Education is linked to a range of issuks (Rasheed and UNESCO,
2000), societal stability, gender equality, healtiec and employment. This
implies that all children have a right to educatas stated in article number
twenty eight (28) of the Convention on the rightabiildren (UNICEF, 2003).
Cultural and moral values can be transmitted vienfd education that assists an
individual be guided to make reasonable and inforehecisions in a responsible

manner and to co-exist with others in the society.

This project intended to establish how abusingdeaii in their homes in forms of
physical abuse, verbal abuse, and child negleett#d their work in school. The
project also established whether there were spé@aled teachers in public
primary schools and the teachers’ responsibilitycbitdren who are abused in
their homes. Maltreatment of children has beenifiedt for many centuries.
Children over time have suffered violence and absisee some cultures are
backed in law and custom. The rationale for thaienice has “made sense”

within the context of that culture and has not belassified as abuse to the child



(Mayhall & Norgard, 1983). Specific groups of cliéd are more vulnerable to
abuse than others. They include deformed and hamoled because some cultures
regard such children as a burden and or an ill oftICEF, 1986; Mukai &
Kattambu 1992). Before the "I 7century handicapped persons were regarded
unworthy so they were killed immediately after birlTwins were buried alive
and if by any chance there were survivors, theyeweistreated and neglected. In
the 18" century the vulnerable group was institutionalize protection.
However, the institutions subsequently were redustdasylums leading to their

closure (Kirk, Gallanger & Anastasia, 2003).

Roman law equips the fathers with the power ofdifel death over their children
(Bakan, 1975; Radbill, 1974). In India, female mtfeide was in the form of
drowning infants in milk or water, overdosing timfaints with opium or starving
them to death (Korbin, 1981). Female infanticides\garmitted in china, in 1873
and was rampant among Eskimos, Egyptians, Scandmsv Polynesians,
American Indians, Australian, Aborigines and Afnisa According to Corbin
(1981), the traditional Chinese cultural values alghthe absolute power of
parents to inflict hard physical punishment onatah who in turn are obliged to
persevere and behave as if they are enjoying thslpment. In India, boys would
be hung on both hands with a rope with feet nothog the ground as a form of
punishment (Korbin, 1981).In f6Century, Martin Luther degreed that mentally

handicapped children be drowned. Martin Luther badn convinced that such



children were instruments of the devil (Radbill,749 In classical times, Seneca,
Plato and Aristotle concurred that killing of dafee children was a pleasing
practice (Bakan, 1975). Child abuse is taking pladéenya today. Evidence can
partially be deduced from electronic media repams print media. However

most of cases on child abuse go unreported ane tvbgch are reported are not
substantiated because the culprits are the abugedWN, 1991). The abusers are
the parents, siblings, babysitters, aunties or amcllhe abused children are
warned against reporting and continue to suffer PRIEAN, 2001; Mwiti, 1997).

The rise in the number of persons infected with ldhd AIDS and the myth that
is associated with it that HIV/AIDS infected cant geired if they have sexual

intercourse with virgins further weakens the segwf children (AAIU, 2004).

National Aids Control Council (NACC, 2003) descuberphanhood as a state of
parentless and it encompassed a large group ofirehilwho are abused,
orpanhood is a contemporary phenomenon that hdmlglotraumatized many
countries. The orphan state is caused by abanddnimenparents, natural
calamities, accidents and diseases, HIV/AIDS bedlmg most prevalent. This
makes it difficult for the schools management tooaeplish organizational goals.
A report by UNESCO (2005) reveals that Free Printaaycation (FPE) created a
large pool of orphans who were not able to attermbagl consistently due to lack
of basic needs. Such children do not concentratehmutheir studies and others

have dropped out of school. This poses a challegog¢he teachers/schools



because they cannot provide all the basic needsreelby the children. The
government should provide for all basic needs timenable children alongside
Free Primary Education, by releasing funds accgrtbnschools calendar but not
the government financial year in order to reachdésired goals through the key
functions of planning, organizing, directing andhtolling (Teklemarian et al,
2008). This helps to arrest cases of indisciplimes¢chool going children like,

absenteeism, fighting, transactional sex and sath@glout.

In developed countries, there are mechanisms afrelgsthat abused children,
orphans inclusive, are taken care of (Kichonge,720@lacing the child in an
orphanage or formal foster care is commonly pradticn developed countries
like USA, UK and Australia. In Britain, the BritisAgencies for Adoption and
Fostering (BAAF) facilitates fostering of abusedla@ten and orphans as a way of
providing a family life for them. This implies th#éte education needs of abused
children and orphans are taken care of by the ogdes or the foster parents.
This encourages patrticipation of all children irh@al and reduces cases of

academic non- performance.

In the United Kingdom (UK) there is a group of ovhirty like-minded NGOs
that organize and advocate for caring schools.oMegall goal of the programme
is to help the school channel sustainable, physindl emotional care to abused

and other vulnerable children. Caring Schools NeétWEASNET, 2007). They



have identified hunger and psychosocial suppothasnost immediate needs of

the children for enhancement of discipline and seridelonging.

In Cambodia, Kandal province, the 2007 Nationalscenbuilding workshop on
Cambodial HIV Estimate revealed that there were03@tlldren living with HIV

and 142,715 AIDS affected orphans representing quater of orphans in the
country. The HIV epidemic, poverty and food inségyuare presently threatening

the survival of many children in Cambodia.

School attendance among abused and vulnerable railtowers due to
socioeconomic needs. The regular schools are netimyethe educational needs
of these groups of children. A mixture of challeagsuch as anxiety, grief,
trauma, depression, stigma and discrimination makassed and vulnerable

children educational needs exceptional (KindikiQ20

Many abused young people do not access the natanatular or develop basic
literacy and numeracy or livelihood skills (Pridracet al, 2005). This is caused
by socio-economic factors. The government of Canspthys a very important
role in coordinating and launching a nationwide esub with the issuance of
sufficient funds. The scheme is financed and tesdilyi supported by various
international agencies and organizations. This kifidscheme helps to keep

orphaned children in school (Serey et al, 2007)e Talnerable and abused



children get support from all the relevant agendieserms of scholarships,
educational material, food, clothing and transpgana means (bicycles). This
enables the vulnerable group of learners to comple¢ basic education with
minimal indiscipline cases. Mitigation for vulneritly of children continues to
be prioritized as a measure of agency and it iariglestated in a newly launched

Comprehensive National Strategic Plan Il (2011043 in Cambodia.

Levels of orphanhood and vulnerability have alwagen high in sub-Saharan
Africa United Nations Children Fund (UNICEF, 2004% a result of high
mortality in general and high maternity mortality particular. It was estimated
that there were 43.4 million orphans in Africa he tend of 2003 a number
projected to 50million by 2010 which was instigatadAID pandemic (UNICEF,

2004).

Although policies and programmes for support priovisare increasingly being
put in place, African governments are strugglingneet the needs of abused and
vulnerable children. It is estimated that on thpeecent of orphans and vulnerable
children in low and middle income countries receswvy form of public support

(UNAIDS, 2004).

In South Africa the percentage of orphans and valsie children has tripled

since 1990s (Ardington, 2008). Coping strategieg they rely on the extended



family can be less resilient than elsewhere in Saharan Africa because of high
level of work related and associated high rates dbrld fostering. The
Government of South Africa has Foster Care Graatl@e to keep the orphans.
In Botswana food rations and other kinds of makewigport are provided to the
most disadvantaged orphans under the National nfphlaerable programme.
This is an effort to retain these children in pnignachools thus losing cases of

indiscipline.

In Kenya the number of orphaned and vulnerabledodil has increased as a
result of AIDS. It is estimated that more than Blion children are orphaned
(NACC, 2013). An orphan is a child aged below 18gdar whom one or both
parents have died for whatever reason. A vulnerabilel is a child living in a
household with an abject poverty or a chronicdllperson whether parent or not.
This affects the participation of orphans and atluseeducation due to increased
absenteeism, drop-out of school depression, stagmdandiscipline of the abused

group which results in poor performance and indebehaviour.

The GoK (2007) asserted that orphans are moreylikehave indiscipline cases
at school. They are likely to be attending nighivéites (such as discos, videos
shows, funerals etc) at which they are not supedvend drinking alcohol. The
school management therefore must ensure that lilecipsues among the abused

and vulnerable are addressed in a manner not pajdaze their stay in school.



Mutilu et al, (2011) recommends that schools nemdcansider disciplinary
measures that are sensitive towards the abusedudmetable pupils state of mind
and background in order not to further antagonizent This presents an

additional task to teachers.

Free Primary Education (FPE) policy has realizedassive increase in school
enrolment in Kenya (Majanga, et al, 2011). Among ttany children who came
to school following the implementation of this myli were orphans and
vulnerable children (UNICEF, PCD and World Bank,12D This presented a
huge task for the schools management to ensurettibateeds of the abused,

vulnerable and orphaned children are addressezhabklevel.

This is met by a very tedious task given that F®Bhout exercise books, pens,
pencils and geometrical sets but not food, shedted school uniform for
vulnerable, abused and orphaned. Children canyhaaogie with chronic problem
and still give attention to their studies. Poorritiain affects cognitive functioning

(Sorhaindo and Feinstein, 2006).

Makueni County is one of poor counties of Kenya.kini is a semi-arid area
and Waia division in particular in Makueni Counfsamilies are on relief food all
the year round. Water is a scarce commodity am iédd not yield produce. This

and AIDS make many children to be orphans and vabie falling prey to abuse



(GoK, 2007). This study therefore seeks to estalithe effects of child abuse in

school wellbeing.

1.2 Statement of the Problem

Child abuse is taking place in Kenya today becausénighlighted in the Kenyan
constitution and there is a juvenile court thatlsl@ath children cases. Yet a large
number of cases of child abuse go unreported (ANTNPQ001; Mwiti, 1997).
The breakdown of basic social structures (familiesg to poverty and single
parenting among others has increased the numbehildfien being physically,
verbally assaulted and neglected by their paremissggnificant others. There is
population scarcity in rural areas, Waia Divisiortlusive (ANPPCAN, 2001,
Mwiti, 1997). When such happenings occur in theietge the weak and
vulnerable are worst affected. However, childrethwiandicaps are many times
more likely to be physically abused, emotionallyusdd, verbally insulted and
neglected than their normal peers, due to thempability to defend themselves

or report the abuse to their parents and signifiotiters (NSPCC, 2003).

1.3 Purpose of the Study
The purpose of this study was to establish theceffef child abuse on the
academic performance of learners in public prinsatyools in Waia division in

Mbooni East district.



1.4 Objectives of the Study
The objectives of this study were as follows:
I.  To assess the meaning and scope of child abusaia division, Mbooni
East district.
ii.  To examine the effects of child abuse on cognitiohearning in Waia
division, Mbooni East district.
iii. To establish the availability of special needsntedi teachers in primary
schools in Waia division, Mbooni East district.
Iv.  To examine the association of abused children motir-abused children at
school in Waia division in Mbooni East district.
v. To examine the role of the teachers in working wiith abused children in

Waia division in Mbooni East district.

1.5 Research Questions
The research questions that guided this studysafellaws.
I.  What is the meaning and scope of child abuse iraWaiision in Mbooni
East district?
ii.  What effect does child abuse has on cognitionami@g in Waia division
in Mbooni East district?
iii.  To what extent primary schools are staffed withcsdeneeds trained

teachers in Waia division in Mbooni East district?

10



iv. To what extent do the abused children associatke otiher learners in
Waia division in Mbooni East district?
v. What protective measures teachers offer to theeabilearners in Waia

division in Mbooni East district?

1.6 Significance of the Study

The research content may form a backbone or a bsar&hfor policy makers as a
reference on the necessity of curbing the menaashitd abuse, support related
research in future; creating public confidence awhreness of the exposed
challenges, accompanying children and creating laopetrust to children that
they have schools to call homes and teachers dmabistraternity, to call family
in events when homes and caregivers do not play tbkes responsibly. The
government may revise the policy on free primaryoation and add money to

the kit to cater for all basic needs of learners.

The government of Kenya may direct the Kenya lasditof Curriculum
Development (KICD) to include in the teacher tragcurriculum, special needs
training, guidance and counseling. This may beradifithildren who go to school

from abusing families.

11



1.7 Delimitation

This study only confined itself to Mbooni Waia diion in Mbooni East district.
The study focused on the effects of child abusehenwell-being of learners in
primary schools. The study targeted teachers, fmrend learners in fifteen

schools in Waia Division.

1.8 Limitation

According to Mugenda and Mugenda (2010) a limitai® an aspect of research
that may influence the results negatively but owkich the researcher has no
control. The respondents were teachers, learnadsparents who handle the

abused children.

1.9 Assumptions of the Study

The researcher assumed that all respondents wereeradive and honest in
giving reliable responses. The teachers who aepasents did anything positive
to assist any effort that was expected to redudd abuse on learners they handle
every day of their working days. The parents wdse aonest in giving the first
hand information concerning child abuse in familidsle the learners innocently

reported the vice as it is on the ground.

12



1.10 Operations Definition of Terms

In this study the following terms were used asroki

Abused childrefers to a child who suffers physical, mental mio&onal acts

from families, guardians, peers, institutions byharawal of basic needs from
them.

Child abuse refers to acts of omission or commission that haamshild
physically, emotionally or mentally. The researshlimited to physical abuse,
verbal abuse and child neglect at homes and iectsffon learners in public
primary schools.

Child refers to a person whose age is below eighteers.year

Coping mechanisms refers to a household in which thesbldesident is under
the age of 18years.

Discipline refers to the establishment and maintenance araadd harmonious
functioning of the society.

Emotional abuserefers to when parents and caregivers or significghers
cause children serious behavioural, emotional artad@lisorders.

NACC refers to National Aids Control Council Orphanhood.

Neglect refers to rendering no care by parents or caregiv@rchildren. It is
failure to provide basic needs to the children.

Orphan refers to a child who has lost one or both pardmtsugh death.

Physical abuserefers to deliberate infliction of pain on a chifghysical abuse

may include such acts as caning, burning, scoldiryng, slapping.

13



Verbal abuserefers to deliberate use of verbal words to loweldts self-esteem

by shaming, belittling, naming.

1.11 Organization of the Study

This study is organized into five chapters. Chapte dealt with background to
the study, statement of the problem, purpose okthey, objectives of the study,
research questions, delimitations of the studyitdiions of the study, assumption
of the study and operational definition of term$ia@ter two discussed literature
review, history of child abuse, meaning and scopehdd abuse, family child
abuse and its effects on cognition in learningcepdrained teachers, association
of the abused children with their non-abused pebesrole of the school on child
abuse, summary of literature review, theoretica@miework and conceptual
framework. Chapter three discussed methodologyearel design, target
population, sample size and sampling procedurearehl instruments, instrument
validity, reliability of the instruments, data aedtion procedure and data analysis.
Chapter four dealt with data analysis, data predems and discussions while
chapter five focused on summary of the findingsplementations, conclusions

and recommendations of the study.
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CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This study is organized under the following subehegs: history of child abuse,
meaning and scope of child abuse, abuse in fanahesits effects on wellbeing

and the role of teachers / schools with abusetégar

2.2 History of Child Abuse

Radbill (1974) asserts that justification for medttrment of children was for
various reasons such as for disciplining, transngitknowledge, pleasing gods
and expelling evil spirits. Whipping of children svacceptable to parents and
teachers. Ancient philosophers disciplined tharders mercilessly holding on to
faith doctrines that ‘spare the rod and spoil thiégdc According to Radbill (1974)
even the royal and the mighty were not an excegtiddistorically, numerous
instances of child victimization by those chargedhwthe responsibility of
providing for their care were recorded (Bakan, )97he frequent flogging in
King Henry VI's reign produced a most unhappy peratihough it provoked his
becoming a scholar and a gentleman who advocated ftair treatment of
children. Many cultures advocate for child infaildee Roman laws gave the
father the power of life and death over his chitd(Ban, 1975; Radbill, 1974).
Among the Indians, female infanticide was in forhdmwning female infants in

milk or water, over-dossing them with opium or gtag them to death (Korbin,
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1961). Up to 1873, female infanticide was allowadChina. Female infanticide
was regularly reported in Eskimos, Polynesians, piggs, Scandinavians,

Africans, American Indians and Australian Aborigsn&orbin, 1961).

Harsh punishment upon children is a menace tha aatoss many cultures.
Radbill (1974) accounts that in instances wereepgly was associated to demonic
possession, the child was thrashed noisily to im/ler of the said demon.
Korbin (1981) highlights that, in India, boys weoecasionally rewarded by
hanging them by hands, the feet high up above tioeingl. The traditional
Chinese cultural values equip the absolute rightasents to inflict pain on their
children. The children are expected to endure ispoase (Korbin, 1981).
Children with handicaps may have suffered more igtohy than their normal
peers. In china and India for instance, handicamb@dren were normally killed
hung at birth. In the sixteenth century, in Europ&rtin Luther degreed that
mentally impaired children be drowned as he hadnbeenvinced that such

humans were instruments of the devil (Radbill, 974

The Romans and the Greeks got rid of their deformfahts because the Roman
law of the Twelve Tables did not leave room forrieg deformed humans. In
classical era, Seneca, Aristotle and Plato apprmfethe culture of killing of

deformed or handicapped children (Bakan, 1975)irguhe pre-Christian times,

the handicapped children were neglected and mtdtie a point of death
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particularly if the handicapped were of a physicature. The spread of
Christianity advocated for humanitarian treatmehtttee handicapped. It was
during the period of spread of Christianity thasidential care centres were
established which later degenerated into asylunik (& al, 2003). The eve of
Industrial Revolution in United States of America another account of child
abuse because it called for more and more unsKiéledur. Children under the
age of ten were subjected to hazardous jobs. Thistipe gave rise to

establishment of orphanages, foster homes, ydiaset homes the victims were
heavily punished, overworked and underfed (Tayk®81). To fight the vice,

children were placed in foster homes with the foptrent signing a contract to

live with the child until he/she was eighteen yeas

In a case in history of such foster homes is thianistreatment of Mary Ellen
(Taylor, 1981). She lived a tragic life that attext public concern. It was the
public demand that action be taken to save MargrEdind that the social policy
be revised and changed. At eight years of age, lMley was beaten up, verbally
abused, neglected, cut with scissors and denied. fBaring that period, the
power of parents to treat their children harshlystll lawful hence there was no
law under which agencies would base their argurteeptotect Mary Ellen. Due
to the severity of torture to Mary Ellen, the lagaast cruelty to animals was
used before a court and implicated that Mary Elleas a member of animal

kingdom who should be accorded protection. The vasejustified and she was
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granted protection. This justification gave riséN®w York Society of Prevention

of Cruelty of Children in 1895.

Radbill, (1974), Taylor, (1981), Jones and Pickg®87), Helter and Kempe,
(1974) assert that in 1962, an American pediattidained the term “battered
baby syndrome.” This served the role of bringingdchbuse to the knowledge of
the public. He advanced that some injuries sufférgdnost children brought to
him for treatment had been inflicted by adults. & incident in history is that
of Maria Colwed in 1973, who was beaten to deathhéry stepfather in Britain,
and that became of public demand (Partun, 1985¢. dinounted pressure by
public on this case led to strengthening policies ahild abuse. The United
Nations has been at the forefront in advocatingHerrights of children so as to

rid the society of child abuse.

The League of Nations adopted the Declaration efRights of the Child which
was revised in 1959. UNICEF was charged with tlepaoasibility of disbursing
aid to international communities to enable thentaoghe vision and mission of
the declaration (UNICEF, 1972). The Convention los Rights of the Child (UN,
1991) highlighted the following:-

a) Every child has the inherent right to life; andtesashall ensure, to the

maximum, child survival and development, as aréited in article 6.
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b) States shall protect children from physical or rakeftarm and neglect,
including sexual abuse and exploitation Article 19... in part
guotes....... "Protect the child from all forms of ploai or mental
violence, injury or abuse, or exploitation incluglisexual abuse, while in
the care of the parent(s), legal guardian(s) orahgr person who has the

care of the child.”...........

2.3 Meaning and Scope of Child Abuse

There exists a controversy in defining child abdses is so because the nature of
child maltreatment does not outline itself to cldafinitions that apply to all new
situations without considering discretion (WolfeQ8Y¥). According to Wolfe
(1987) the definition of child abuse will depend the purpose for which it is
intended. For instance, for a social researchennelmation to the social and
psychological implication of abuse on the child'svdlopment would suffer,
while a legally based definition that focuses ondential criteria would be
important in proof of guilty or not guilty of abusk is even further confusing
culturally since different cultures have differeoncepts of what constitutes child
abuse. Yet it is obvious that the acts that cantstithild abuse lie in a continuum,
ranging from neglecting the cry of a baby to adsagland killing. According to
UNICEF (1986) child abuse is harming a child assult of human action or
inaction that is prescribed, proximate and prevdstalt encompasses physical

and mental injury, sexual abuse, exploitation agglect treatment of the child by
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a person who is responsible for the child’s welfaBince child abuse is a
relatively broad term, it is important to define facets which are paramount to

this study. They are physical abuse, verbal abndechild neglect.

Kay (2003) asserts that physical abuse happens amewlult deliberately inflicts
injuries on a child or deliberately fails to preveahe child from coming to
physical harm. Forms of physical harms include sigakhe child violently,
throwing an object to the child with an intentiam $tabbing him/her, hitting,
punching or slapping, scolding, kicking, burningffecating or smothering the
child and intentionally poisoning the child. Phydiabuse in most cases is
rampant involving caregivers who easily lose thempers with children who are

carefree and heed not to mild punishment.

On the other hand verbal abuse is one form of ematiabuse (Key, 2003). It
involves severe and sustained ill treatment whickdgally harms the child’s
emotional as well as psychological development.b¥krssault, instilling an
atmosphere of fear and shame, frightening amontlp&r® can cause emotional
abuse to a child. Even to non-abused children,iueféticism or ridicule and
rejection can be painful and demoralizing for aiqueof time (Kay, 2003). Brown
and Herbert (1997) defined emotional abuse aismt, humiliation, denigration,
insults, putdowns, name-calling and other attenbptsndermine self-image and

sense of worth.

20



Neglect involves failure to provide a child withdb@aneeds like food, good levels
of hygiene and health, clothing, shelter and medittantion when the child falls
ill (Safety Standard Manual for Schools in Kenya@12). Accordingly the
indicators of neglect include poor academic perfotoe in schools, poor
inadequate clothing, untreated medical conditionprpself-esteem, chronic
tiredness and hunger, day-dreaming in class, pealtth conditions, lateness to
school, truancy, poor social relations, and indisitrate attention seeking with
adult and high levels of accidents. Going by thieimation, it appears that child
neglect is not a secret and stakeholders in educagctor are concerned about
the all round elimination of child abuse that slibbé addressed at school level
by the teachers. The neglected learners have beed to be inattentive and have

low concentration span on cognitive tasks (Mash\Afoife, 1991).

2.4 Family Child Abuse and its Effects on Cognitionn Learning

Violence and child abuse is most common in famikgth marital problems
leading to quarrels, physical fights and batterafgwomen and children. An
atmosphere of violence and abuse distorts thaoedtips of all that are involved
either in deeds or spectators. A brutal fatherusbland has suffered beating in his
childhood, a cruel mother has suffered, neglechen childhood (Jaffe et al,
1990). Family and home are the smallest units gfadministration. The office
bearers are the parents which qualifies them (psrém be the pioneer abusers of

children. As pointed out by Bakan (1975) child abisan exploitation of power
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where the weaker individual is defeated by thengfen one. A young one who is
a witness to an adult’s violence lacks power tdiate things though violent
because he/she fears repercussions of revengeebyidiims. Johnstone (2002)
states that the early perpetrators are the persdis are charged with the

responsibility of taking care of young ones.

Calam and Franchi (1979) in their literature reviewabusing parents concluded
that the abusing parent has a history of a deproreldlhood and/or of abuse,
brings to her/his role mistaken notion of childrmeg, has a general deficit in
character structure allowing aggressive impulsdsetexpressed so freely, social
economic factors may place additional stresses@parent but these stresses are
not in themselves sufficient to cause abuse. Artepp African Network for the
Prevention and Protection against Child abuse aaglddt (ANPPCAN, 2001) on
Kenya gives a list of child abusers as biologica@repts, foster parents,
relatives/guardians, house helps, family friendsligious leaders, teachers,
siblings, influential persons and strangers. hasd to talk about family and the
parents without touching on school and the teact&asmily is the basic unit of
any hierarchy of social administration and durihg growth and development, a
child transits from home to school and from partmtteacher. In this case
teachers will be handled as having almost equat oger the child as the parent.
A survey carried out by Johnstone (2002) in Naiftmary School revealed that

80 percent of the respondents had been or werg beimally abused at school.
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Such instances included acts like being yelled thteatened or ashamed,
intimidated, and being belittled. 60 per cent hadrbphysically abused even after
corporal punishment had been banned in Kenyan &chAdas indicates that
corporal punishment is the most common form of maygpunishment in Kenya

alongside slapping and beating.

Cognitive implications of child abuse include diffities in learning and
academic performance. Many studies have constasitlgssed that abused,
maltreated or neglected children on average, doaver on cognitive measures
and demonstrate lower academic achievement whempam@a with their non-
abused peers on a similar social economic envirohr{dondra, Barnett and
Cicchetti, 1990; Barnett, 1997). Recent theoriescloild caregivers’ attachment
have suggested that negative interaction betweegn{sa or caregivers and
children may account for some poor academic achiem, Vondra (1990) and
Shonk (1996). These theories imply that for thddcho perform well in class,
she/he requires a stable mind, motivation and fom parents and significant

others.

2.5 Special Needs Education Trained Teachers
According to observations made by Rodgers (196L¥edth children need human
touch which involves being real, authentic, accegaand trustworthy. While

they may be the products of unloving, non-accepfamgilies and neighbourhood,
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they need reassurance that they belong to humas deserving love and
acceptance as their right. This will in turn assistehabilitating their emotions,
self-esteem and trust. They need teachers who &meatvith them. The
Salamanca Statement on Special Needs Educationthené&ducation For All
(EFA) is fertile ground to curb child abuse. Thiasato be achieved by improving
teacher education programmes to address SpecialsNEducation (SNE) in
regular schools. Early identification and interventof abused children is an
important part of Special Needs Education. Theegawment is cognizant of the
need to enable children with special needs to aceesication at all levels,
without discrimination. The government’s commitmemnthe education of special
children is clearly outlined in various policy papeleveloped since 1968. These
include sessional paper No.5 of Special Educat&ssional Paper No.6 of 1988

and the Sessional Paper No.1 of 2005.

Teachers play a key role in protecting childremfrabuse. For this reason when
teachers become the abusers, the implicationsedf #ttions are very serious.
Schools need to ensure that learners are safe drgnform of physical abuse,
emotional abuse and neglect by teachers, peemntgarr community members.
Hence, according to the guidelines in The Safegn&ird Manual for Schools
(2012), teachers should be able to identify ckiddwwho are abused through
symptoms that indicate abuse and report suspeeatssb ¢o the police, children’s

department or other appropriate authorities, adeiamers to distinguish between
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an honest parental touch and an ill-intended imhtotech by parent, a relative or
any other person, sensitize parents and commuretynlmers on issues relating to
child abuse and its implications to learning. Tleao®l should counsel learners

who have been subjected to any form of abuse.

2.6 Association of the Abused Children with their n-Abused Peers

Abused children, as highlighted early in this reska project, develop
complications such as withdrawal, aggression,atifig harm to themselves and
others, and behaving in anti-social manner. Surgiwd child abuse and neglect
avoid intimacy in the relationship because theifggl of closeness increase their
feelings of vulnerability and lack of self-contr@dames 1994). According to
Planta (1989) psychologically abused children’siaobehaviours range from
withdrawal to extreme aggression. This consequdntilygs about rejection by
peers. Planta and Stroufe (1989) assert that whesed children are rejected by
their peers, they withdraw into the security ofith@vn confines. This causes
them to be isolated so they mistrust their peensotibnal abuse is the core of all
forms of abuse and the long term effect of childsgbin general stem mainly
from the emotional aspects. Children suffering fremotional abuse develop
contact problems themselves, so they fight, hawgézs, become irresponsible,
non-cooperative with peers, dominant among oth8tgh behaviours irritate

other people and their peers making them unwan@dldren with connect
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problem are difficult to get along with and are als an embarrassment to their

peers.

Surah and Rizzo (1979) assert that a child withtaxnproblem is unable to
consider the consequences of behaviours. As atrgsegr relationships are
characterized by shallowness and attempts of metyabitation. For children to
associate well with their peers and succeed inr tieelucation, they need
emotional stability, security, peaceful environmant a society that understands
and cares for them. This, according to Moroz (1994) also promote the child’s
emotional healing. Stroufe and Painter (1989) iadichat the physically abused
children were impulsive distractible and lackedregeisite social work skills
hence they were referred for special training. @kih with handicaps may lack
communication skills or vocabulary needed to expthemselves. They may lack
comprehension to carry out self-help strategigsrtdect themselves from abuse.
Therefore, they disassociate themselves from fye®rs as a defense mechanism

(NSPCC, 2006 and Tomison 1996).

2.7 The Role of the School on Child Abuse

A major challenge for the teaching learning prodeshie abuse administered to
learners by those that are expected to nurturepaotéct them (Leah 2003). As
explained by Terefe and Mengistu (1997) schoolseasential social institutions

of acquiring knowledge, abilities and skills, ideantres for the socializing of
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children and inculcating required standards of bihas. The young people are
required to acquire the essential life skills theged to cope with today’s
demanding requirements. Arnoldo (2001) highlightattAfrica has a major
challenge of changing perceptions that child platsi@buse is an accepted
disciplinary measure in the community (Schools ususle). Hence, corporal
punishment continues to dominate other forms ofighument in African schools

with impunity.

The UN General Secretary Report (2006) informs sleabols hold an important
role in protecting children from violence. Adultsher oversee and work in
educational settings, have a duty to provide safgrenments that support and
promote children’s dignity and development. As dotearlier in this study
proposal, perpetrators of child abuse are noticéstr to the family. Ninety per
cent of recommendations incorporated in the dmafisttution were children own
views. Children communicated their grievances tglhoassay writing and poster
competitions under the theme “why children issussul be considered in the
constitution review process.” The voice of childrégren was given a national
concern in Kenya since the draft constitution (90@&&corded children a
constitutional right under Article 40. It specifiaghts of a child who is detained
or arrested. Abused children are among those \pitcial needs. They need to be

handled with care in order for them to learn cortafoly.
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2.8 Summary of Literature Review

This chapter reviewed literature on child abuses &hdence gathered under the
review revealed that child abuse is as old as mhare is no absolute definition

of child abuse. It is hard to give prevalence afdchbuse because most of it goes
unreported. Some forms of child abuse have beeslodesd as well as possible
perpetrators of this unaccepted, intolerable, indwunact. It has also been
disclosed that the government of Kenya is awareisrmmbncerned with curbing

child abuse in the country.

Radbill (1974) asserts that justification for madttment of children was for
various reasons such as for disciplining, transngitknowledge, pleasing gods
and ancient philosophers disciplined expelling sypilrits. Whipping of children
was acceptable to parents and teachers. The fmdengaled that family child
abuse is not a myth. It is practical because paragrteed that they exercised it on
their children. Learners have stated that harshispurent is done on them at
homes by their caregivers while teachers agreedtiiey handled learners who

are abused at their homes.

To fight the vice, children were placed in fostemies with the foster parent
signing a contract to live with the child until Bbé was eighteen years old.
According to Wolfe for instance, for a social resba&r, an inclination to the

social and psychological implication of abuse oa thild’s development would
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suffer, while a legally based definition that foeson evidential criteria would be
important in proof of guilty or not guilty of abusAccording to the findings the

learners have showed confidence with their teadc®ighey have gone further to
propose that schools be made boarding schoolsatahby can be away from

family abusers most of their time.

According to observations made by Rodgers (196Lsedth children need human
touch which involves being real, authentic, acceggaand trustworthy. Abused
children, as highlighted early in this researchignt) develop complications such
as withdrawal, aggression, inflicting harm to thefwes and others, and behaving
in anti-social manner. A major challenge for thactang learning process is the
abuse administered to learners by those that grected to nurture and protect

them. They need teachers who empathize with them.

The Salamanca Statement on Special Needs Edueattbthe Education For All
(EFA) is fertile ground to curb child abuse. Thiasato be achieved by improving
teacher education programmes to address SpecialsNEducation (SNE) in
regular schools. Early identification and interventof abused children is an
important part of Special Needs Education. Theegawment is cognizant of the
need to enable children with special needs to aceesication at all levels,
without discrimination. The findings showed that®3 of the entire staff are

trained on special needs education. This agredsthat researcher’s findings that
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the public primary schools are well staffed withesjpl needs trained teachers
who are charged with responsibilities of identityiabused learners, reporting the
cases of abused learners to the higher authoines providing guiding and

counseling the abused learners.

Human right watch (2010) asserts that many chilavbo have been subjected to
hitting, paddling or other harsh disciplinary prees have reported subsequent
problems with depression, fear and anger thesestsidrequently withdraw from
school activities and disengage academically. Theie®y for Adolescent
Medicine has found that victims of corporal punigmi often develop
"deteriorating peer relationships, difficulty wittoncentration, lowered school
achievement, antisocial behavior, and intense kaislof authority, somatic
complaints, a tendency for school avoidance anddacHrop-out, and other
evidence of negative high-risk adolescent behavidris concurs with the
research findings that abused learners have higime¢y, have less concentration

span and drop out of school is very high.

2.9 Theoretical Framework

A good research should be aware of its theorebiaak and use it to collect and
analyse data. Theory assists coherence and enasiearch to be in harmony
(Orodho, 2004). This study was based on Banduratsak cognitive theory

(Bandura, 1978). This theory suggests that humhbjests in social settings learn
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new responses by just observing the behaviourstlodére® The person being
observed is called a model. For instance, a chidnis a language by observing
parents and other people speaking. This processllisd modeling. Modeling
involves more than imitation and is less diffusarthdentification. The theory

separates acquisition and performance.

This theory further argues that it is possible tguare behavior without
necessarily reproducing it. Thus the observationcafisequences to a model
affects performance but not acquisition. The theddsp asserts that learning will
take place even in situations where neither the ahaoobr the observer is
reinforced. Social learning theory does not viewnfoecement as establishing
stimulus-response connections. Rather what wasbledtad was certain
expectations concerning the results of variousoastiand the development of
general rules of actions but not an automatic, @eicial connection between

behaviour and reinforcement and a complex cognfireeess.

Hence, observational learning accounts for thenlagrof new, complex patterns
of behaviour independent of reinforcement. Band(878) emphasized the
importance of self-perception of efficiency as dtiga mediators of action. The
estimate of one’s own ability to perform a specifiechaviour termed as self-
efficacy. This theory states that whether a pepmfiorms a task depends, in part,

on his or her perceived level of efficacy regarditigt task. Self-efficacy
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judgment influence thought, emotion and actionciged self-efficacy is at least
certain task but have little faith in their abiligre unlikely to attempt the task

(Liebert and Liebert 1998).

The social theory will be applicable in this stualy abused children are likely to
become child abusers themselves particularly whey become parents (Bakan,
1975). According to this theory maladaptive behawios as a result of
dysfunctional learning. Maladaptive responses aatelrned as a result of direct
exposure to inadequate or “sick” models. Whichdgan of child abuse children
undergo, they may learn that being aggressivewayaof life. Bandura suggests
that the magnitude to which parents (and signiticathers) themselves are a
model form of peculiar behaviour is often a sigrafit cause of a similar

behaviour.

According to Bakan (1975) persons who engage ifente tend to have been
victims of violence. Bakan (1975) further stipukatihat it is impossible to use
corporal punishment on a child without simultandptsaching him/her that the
deliberate infliction of pain as a form of perswasiand as a means of gaining
ascendancy over others is legitimate. Hence, oryeofvading society of violence

is to stop child abuse at home.
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Child abuse lowers individual self-esteem. It diisies interpersonal
relationships. Child abuse can bring about sevealisocial behaviours,
inconsistency and instability in behaviour (Johnstd®?003; Rick et al & Henders,
1993 and Kay, (2003). Low self-esteem in abusetti@dm may cause them to
have little faith in their abilities. This leadseth to setting low academic targets
since their perceived self-efficacy is low (Lieb&rtiebert, 1989). Such children
may perform poorly in their academic work. As aggien is learnt through
observing aggressive models, physically abusediremlmay become aggressive
towards other children and even their teachers @md parents or significant
others. This eventually causes non-conducive legraimosphere (Rennert 1986;

Wolfe, 1987).
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2.10 Conceptual Framework

Figure 2.1: Forms of child abuse and their effecten a child academic

performance.
FORMS OF CHILD ABUSE
A\ 4 A 4 A 4
PHYSICAL ABUSE VERBAL ABUSE CHILD NEGLECT
e Caning e Insulting * Not providing basic needs
* Beating e Belittling « Avoiding child’s grievances
e Burning e Shaming « Not providing right direction to
+ Scalding » Defaming the child
* Pinching + Embarrassing * Not correcting child when he/sh
- —~ wrongs
‘x‘A/‘,/" SCHOOL/TEACHERS
ABUSED CHILD * Identification
+  Low self esteem * Guiding and
counseling

* Low self-efficacy
 Trauma

* Aggression

» Social misfit

« Engaging them in
games and sports

* Reporting extreme
cases to higher
authoritie!

A 4

A 4
Academic performan

A child who observes self or others being abusey learn that the way to reign
over others is by abusing them. When an abused ghiiws up and becomes a

teacher, learners who are attached to him/herkaely to suffer a lot of abuse by
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that teacher. This is because the teacher belibatshe way he/she was abused
when he/she was under eighteen at home, by papergsardians and even at
school by teachers of that time was normal. Instigol situation a learner may
suffer abuse from peers, teachers or subordinate $his may create phobia in
learners towards school. This school phobia magdrithe primary purpose for
which school is created. A conducive learning emwinent that is free from child
abuse is a good ground for a learner to build saffidence and high self-esteem.
It is also actualized in the saying that “the waghdd is brought up is the way he
is likely to be when he/she is a grownup.” Indegert variable are represented
by the forms of child abuse which results in theissa child having low self-
esteem, low self-efficacy, trauma, aggression araab misfit. The process to
which the abused child may transform is througlostkeachers. This in turn will
determine the academic performance of abused ethidh is the dependent

variable.

Radbill (1974) asserts that justification for medttrment of children was for
various reasons such as for disciplining, transngitknowledge, pleasing gods
and expelling evil spirits. Whipping of children svacceptable to parents and
teachers. The findings revealed that family chiltuse is not a myth. It is
practical because parents agreed that they exértisa their children. Learners
have stated that harsh punishment is done on thhdramaes by their caregivers

while teachers agreed that they handled learnessamhabused at their homes.
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CHAPTER THREE

METHODOLOGY
3.1 Introduction
This chapter deals with the methods that were usecbllecting data on the
investigation of the effects of family child abuse the performance of learners in
public schools in Waia Division in Mbooni East Dist, Makueni County. The
major purpose of this study was to investigatedtiect of family child abuse on
the academic performance of learners in regulaligpsbhools in Waia Division,

Mbooni East District, Makueni County.

3.2 Research Design

Research design has been defined as the processatihg an empirical test to
support or refute a knowledge claim. Borg and GEIB9) define research design
as a plan showing how the problem under investgauill be solved. This study
employed descriptive survey design. According todbo (2003), and Mugenda
and Mugenda (2008), descriptive survey design isnethod of collecting
information by interviewing or administering questhaires to a sample of
individuals. The design was employed because itldvaescribe the state of
affairs as it is, that is the effects of child adus the well-being of learners in

primary schools in Waia division in Mbooni Easttdid.
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3.3 Target Population

Population refers to all members of a real or higptital set of people, events or
objects to which we wish to generalize results led tesearch (Borg & Gall,

1989). The target population for the study condisté all the teachers in 30
public primary schools in Waia Division. Parentsisigted of 3,800 and pupils
7,611. The population for the study was 236 probesdly trained teachers. The
school names, the learners’ enroliment, and nurobéeachers for each school

were collected from DEQ'’s office.

3.4 Sample Size and Sampling Procedure

According to Mugenda and Mugenda (2003) it is intgr to note that the degree
of generalization of a study depends on the acgurathe sampling frame from
which the sample is selected. In the case of thidysthe target population was
thirty public primary schools. Any statement madewt the sample should also
be true of the population, (Orodho, 2002). The gttadgeted 50 percent of the
schools which was 15 schools and 30 percent ofteaehers which was 75
teachers. Thirty percent of the parents in theet@d schools were 76 and pupils

was 152.

Mugenda and Mugenda (2003) states that a sam@®&B0 percent and above is

considered to be sufficient. Best and Khan (1998ga that the best sample size

is that which covers 30 percent of the sampled [adjom. Amongst at least 242
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teachers in Waia Division, a proportionate rand@amling technique was used
to select at least 75 teachers in all the publimary schools in Waia Division.
Gall and Borg (1989) states that when strata anepkel proportionate to the
population, composition, each case has equal pildigatf being selected and

one can generate directly from sample to population

3.5 Research Instruments

The questionnaires and interview schedules werd asehe instrument for this

study. Questionnaires are commonly used to caltegortant information about a

population (Orodho, 2004). Each item in the quest#re is developed to address
a specific objective (Mugenda and Mugenda, 201Q@)esfionnaires guarantee
anonymity, which helps to produce more concretavans than is possible in an

interview. The questionnaire assisted in reachingto a large population of

teachers, parents and learners in a short timeatadce, hence gathering a wide
range of information. The questionnaire took thenfat of close-ended and open-
ended questions. Close-ended questions requiradieppropriately and ranking

statements on a likert scale from the strongeshéoweakest open-ended items

require the respondents to fill in the blank spapemg them options.

3.6 Instrument Validity

Validity is the accuracy and meaningfulness, whack based on the research

results. Mugenda and Mugenda (2003) further defaiel as the degree to which
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results obtained from the analysis of the dataadgtuepresent the phenomenon
under study. Validity is largely determined by tpeesence or absence of
systematic error in data. To ascertain the validhg instrument was subjected to
analysis by a team of supervisors and specialistthe area of study. They
assessed the relevance of the content that wasiruseel instruments, developed
and made structural changes for purposes of imprewe and reinforcement of

the instrument before embarking on the actual dallaction.

3.7 Reliability of the Instrument

Reliability of an instrument is the measure to vihécresearch instrument yields a
consistent results after repeated trials (Muge@0a0). To enhance reliability of
the instrument a pilot study was conducted in twonary schools in Waia
division in Mbooni East district. In order to imw® the reliability of the
instrument, the researcher employed test-retebnigge for the questionnaires

twice to the respondents in the pilot sample afteeek.

The reliability of the instrument was estimatedngsiSpearman’s Correlation
Coefficient which is a measure of internal coe#fidi The correlation coefficient
obtained, referred to as the coefficient of religbiindicated how reliable the
instrument was. A coefficient of reliability of G8and above implies that the
research instrument yields data that have a higabrity, that is the research

instrument yields consistent results with every. lisiernal consistency gives the

39



extent to which items in a model are inter-coredatThus, a high inter-item
correlation shows that the items have a strongiogiship to the latent construct
and are possibly measuring the same thing.

r= IEXy-(2X) (Zy)

V[DEXAEX)NVNEY*-(ZyA)- (Zv)4]

According to Mugenda and Mugenda (2003) a coefiitcad 0.80 or more implies
a high degree of reliability of the data. For tktsidy a coefficient of 0.7 was

achieved.

3.8 Data Collection Procedures

A letter of clearance was obtained from the Depanimof Education
Administration and Planning of the University of iNdoi. A research permit was
sought from the National Council for Science, Testbgy and Innovation
(NACOSTI). Subsequent clearance to carry out dallaction was obtained from
the District Education Commissioner and the DEC&ce. Permission to carry
out the exercise was sought from the headteachemngement was made with
the teachers to collect the filled in questionraiesnd interview schedules for

sorting out and analyzing.
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3.9 Data Analysis Techniques

After data collection, the researcher cross exathmgestionnaires to ascertain
completeness and accuracy of information obtainBdth qualitative and
guantitative data was collected. Data was codealsBigning numerals to answers
so that responses are put into limited number ¢égmaies. Data was then
arranged logically by tabulation. Frequency disttibn tables were used to

represent the information from all respondentsefech item of the questionnaire.

Qualitative data was analyzed using content arglgased on information on
academic performance. Qualitative data was pregahematically in line with
study objectives and research questions. Themapresentation involved

analyzing the findings according to the subjectteraising the given objectives.

Quantitative data was analyzed using Statisticalk®ge for Social Sciences
(SPSS) and the results were presented using freguables, pie charts, bar
graphs and percentages to make meaningful conokisithis is deemed to be
easy in interpretation and is convenient in givijgneral overview of the subject

under study.
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CHAPTER FOUR

DATA ANALYSIS, FINDINGS AND INTERPRETATION
4.1 Introduction
This chapter presents data analysis, findings,eptason and interpretation of
findings. The purpose of study was to find outefffects of family child abuse on
the academic performance of learners in public @riynschools in Waia division,
Mbooni east district, Makueni County. The chaptgrorganized into sections
mainly based on the research objectives which deluhe following:
investigating the meaning and scope of child abuséamilies, to establish
whether child abuse at homes affects their acadparformance. To establish the
availability of special trained teachers in pulgitmary schools, to establish the
association of abused children with non-abusedddmnl at school and to

determine the role of school / teachers in workinitp the abused children.

4.2 Reliability Results of the Instruments of the Eect of Wellbeing of

Learners

The findings of reliability of the instruments usade presented in Table 4.1

below. Usually, the internal consistency of a measient scale is assessed using
Cronbach’s coefficient alpha. It is generally recoemded that measurement

scale having a Cronbach’s coefficient above 0.58cseptable as an internally

consistent scale so that further analysis can Issilple (Cronbach & Shavelson,

2004). A coefficient of reliability of 0.85 and al® implies that the research
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instrument yields data that have a high test-retsibility, that is the research

instrument yields consistent results with every. use

Table 4.1: Reliability Results of the Instruments bthe Effect of Wellbeing of

Learners

Study variables Cronbach’s Alpha Pearson Correlatio
Physical abuse 0.712 0.872**
Verbal abuse 0.706 0.878**
Child neglect 0.604 0.873**
Availability of special trained 0.755 0.852**

Source: Field Data, 2014

From the findings, the Cronbach alpha values wégben above 0.5 for all the
study variables i.e. physical abuse (CAV=0.712)bak abuse (CAV=0.706)
child neglect (CAV=0.604) and availability of spaicitrained teachers
(CAV=0.755) on academic performance of learnerpuhlic primary schools in

Waia Division, Mbooni East District, Makueni County

This was an indication that there was internal =tescy among the
items/variables (physical abuse, verbal abusedamdglect and availability of
special trained teachers) in measuring the conadptinterest (academic

performance of learners in public primary school$\aia Division, Mbooni East
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District, Makueni County) (Frankell & Wallen, 2000/ugenda & Mugenda,

2008).

In addition, the Pearson coefficient values obtéiwere greater than 0.85 for the
respective variable as seen in table above. Theiment was therefore accepted
since the reliability coefficient was more than@.But the suggestions made by
the learners and parents on words and phraseswbet not clear were

incorporated in the final instrument.

4.3 Questionnaire Return Rate

This study targeted 75 teachers in all the pubidimary schools in Waia Division.

All the targeted teachers were able to fill andimettheir filled forms and check
list making the response rate 100%. On the othad el parents and children
from the targeted schools answered their questap@opriately making the

response for learners to be 100% as elaborataduref4.1. This high return rate
was attributed to the data collection proceduresrartihe research pre-notified
the potential participants of the intended surviyg questionnaires were self-
administered to the respondents who completed dranmmediately they were

collected back.
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Figure 4.1: Questionnaire Return Rate
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This implies that return rate was good for all theyeted respondents since it was
more than 80 percent (that is, return rate forirdtruments was close to 100
percent). According to Edwards, Roberts, Wentz afdan (2002), a
guestionnaire return rate of 80 percent and ab®wabsolutely satisfactory, while
60 percent — 80 percent return rate is quite satisfy. A return rate below 60

percent is ‘barely acceptable’

4.4 Demographic Information

The study sought to determine the demographic nmétion of the respondents
which included the existence of abused childrenildChbuse on cognitive
learning, training on special needs education, isesvoffered by teachers to

abused children, relationship between abused ehmildnd non-abused peers.
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4.5 Meaning and Scope of Child Abuse
The study sought to establish whether child abusgsein Waia division in
Mbooni East district. Respondents were requesteevial if there were abused

learners in their schools.

Table 4.2: Availability of Abused Learners in Schots

Frequency Percent
Aware 50 66
Not aware 25 34
Total 75 100

From table, 66% of teachers were aware that there abused learners in their

schools while 34% were not aware.

4.6 Availability of Special Needs Education Trainedreachers

The study sought to establish whether primary slshoere staffed with special
needs education trained teachers. The respondesrs mequired to indicated
whether or not they were trained on special neddsaion and where they were

trained.
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Table 4.3: Availability of Special Needs Educatiofrained Teachers

Frequency Percent
Yes 70 93.3
No 5 6.7
Total 75 100.0

The study revealed that majority of the teachess tesined on special needs
93.3%, while 6.7% of the teachers are not traine@pecial needs education in

public primary schools in Waia division, Mbooni E&sstrict, Makueni County.

4.7 Distribution of Teachers According to Where Thg Trained
Most of the interviewed teachers indicated thatythad trained from Kenya
Institute of Special Education (KISE), with onlyfew trained on Early Child

Hood Development Education (ECDE).

4.8 Services Offered by Special Needs Trained Teaais
The study sought to assess the services offerepdgial needs education trained
teachers. Respondents were requested to put antiGkvour of services they

offered to the abused children.
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Table 4.4: Services Offered by Special Needs Traid&d eachers

Frequency Percent

Identify the abused children 2 5.6
Guide and counsel the abused children 1 4.2
Report the identified cases of child abuse to the 1 4.2

head teacher

All the above 71 86

Total 75 100.0

The study revealed that majority of the 71(86%)achers agreed that special
trained teachers are able to identify the abusédreh, guide and counsel the
abused children and report the identified casethefchild abuse to the head

teacher. Only 4 (14%) teachers was differing imam.

4.9 Effects of Child Abuse on School Attendance
The study sought to evaluate how abused childrgaaton school attendance.
The respondents were expected to reveal the safteoldance behaviour by the

learners who experience abuse.
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Figure 4.2: Effects of Child Abuse on School Attenaihce
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Forty of the respondents revealed that truancy way high at 40 (54.2%).
Twenty eight teachers reported that the abusddrehihad less concentration
span that was 28 (33.3%) score while 7 (8.3%)he¥ac reported that there were

dropouts from schools. This depicts that truancyaisoncern for the abused

children.

4.10 Effects of Child Abuse on Cognitive Learning

This section was based on the effect of family cchdbuse on the academic

performance as result of child abuse.
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Table 4.5: Mark List

List of 2010 Termly 2011 Termly 2012 Termly 2013 Termly
Learners results results results results
Abused 60 62 60 60.5 55 50 50 50 48.5 47 43.25 40
Non Abused 40 42 50 55 58 61 60 64 68 68 68 72
Abused 70 70 69 70 64 61 50 43 40 41 38 37.5
Non Abused 30 36 40 38 42 47 49 49 50 54 57 57
Abused 59 56 58 56 54 54 53 50 48 49 56 42
Non Abused 60 62 64 58 60 65 65 67 69 69 69 72
Abused 50 49 48.7 50 47 44 46 45 42 40 395 336
Non Abused 55 57 58 52 55 58 60 60 62 64 66 68
Abused 49 46 45 50 45 45 60 59 58 55 54 50
Non Abused 50 52 55 60 65 68 69 70 72 70 72 73
Abused 55 51 50 50 49 48 40 40 39 36 37 35
Non Abused 60 62 65 65 68 69 70 70 70 72 74 76
Abused 56 55 53 69 67 64 60 58 55 50 50 49
Non Abused 70 72 73 73 75 76 75 75 76 76 76 78
Abused 49 46 45 50 45 45 60 59 58 55 54 50
Non Abused 50 52 55 60 65 68 69 70 72 70 72 73
Abused 55 52 50 50 49 48 40 40 39 36 37 35
Non Abused 60 62 65 65 68 69 70 70 70 72 74 76
Abused 49 46 45 50 45 45 60 59 58 55 54 50
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Figure 4.3: Effect of Child Abuse on Cognitive Leaning
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From the study findings fifty one teachers reportédt abused children
performance deteriorated that is 51 (70.7%). Twémty teachers agreed that the
abused learners are often absent from class thad i§33.3%). All teachers
disagreed that their performance does not change. fihdings confirm that
abused learners’ performance deteriorates frontréhena. From the findings of
the study it was evident as asserted by the sodmtyAdolescent Medicine,
victims of abuse often develop deteriorating bebaviand intense of authority,
somatic complaints, a tendency for school avoidaacé drop-out and other

evidence of negative high-risk adolescent behaviour

4.11 The Responsibility of Teacher/School on the Alsed Learners
The study sought to examine the role of teachdrsdcon the abused learners.
Respondents were requested to put a tick in fasbtine chosen answer out of

the given alternative.
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Table 4.6: The Responsibility of Teachers on the Alsed Learners

Frequency Percent

Organizing drama, songs and poems based on 3 4.0
abuse.

Guiding and counseling the abused child 3 4.0
Use of resources person from NGO e.g. WRAF 1 1.3
women rights awareness programs who advoc:

for children’s rights

All the above 68 90.6
Total 75 100.0

Figure 4.6: The Responsibility of Teachers on the Bused Learners

B Organizing drama, songs
and poems based on child
abuse.

® Guiding and counseling the
abused child

1 Use of resources person
from NGO e.g. WRAP-
women rights awareness
programs who advocate for
children’s rights
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From the findings 68 (90.6%) teachers agreed dhgdnizing drama, songs and
poems based on child abuse, guiding and counsilengbused child, and use of
resource persons from NGOs e.g. WRAP women rigl#remess program who
advocate for children rights goes along well in ftoying abused children

performance.

4.12 ldentified Abused Learners Behaviour In and OuOf Class with Their
Peers
The section looked on the behaviour of the abusddren in class and outside

class.

Table 4.7: Identified Abused Learners Behaviour Inand Out Of Class with

Their Peers

Frequency Percent
Isolated 12 16
Depressed 8 10.4
All the above 50 66.6
Total 75 100.0

From the study findings fifty teachers agreed thlatised children are isolated,
depressed and violent while they are both withrtheer’s that is 50 (66.6%). 12

(16%) respondents insisted that abused childremmlseisolated. The remaining
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8 (10.4%) respondents said the abused learnerdepressed. The findings
depicts that abused children are isolated and feetdy and their need attention

of their guardians.

4.13 Protecting Children from their Abusers

In order to assess the avenues on how to protelctrexn from theirs abusers
respondents were requested to indicate their le/glgreement on the various
measures in guarding children. The responses veteel on a five point Likert

scale where’s —strongly agree. A —agree, A- disgdgs®- strongly disagree. The
mean and standard deviations were generated frd®%$ SiRd are as illustrated in

Table 4.8 below.

55



Table 4.8: Protecting Children from their Abusers

Statements

Mean

Std.

Deviation

Children should be semiged on how to prote1.2609

themselves from family abusers

The school should crea a good atmosphere wh 1.0000
children can report their abusers at home and awa

The law enforcers should be given more trainin¢1.0000
child abuse

The community should be sensitized the effects (1.0000
child abuse on academic performance

All teachers should receive training on specialds1.0000
education

The government should deal with child abu 1.0000
appropriately

Head teachers should be protected by the codedir 1.0000

to deal with family child abusers

0.86431

0.00000

0.00000

0.00000

0.00000

0.00000

0.00000

From the research respondents agreed stronglychiidten should be sensitized

on how to protect themselves from family abuseranme (1.2609).other opinions

agreed that the school should create a good atremsm¥here children can report
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their abusers at home and away, the law enfordersld be given more training
on child abuse, the community should be sanitizethe effects of child abuse on
academic performance. The government should dedh whild abusers
appropriately and that Head teachers should begqext by the code in order to
deal with family child abusers at mean = (1.000)ede reveals family members
are greatest threat to their children and therefbrklren are unsafe in the hands

of their family members.

4.14 Parenting and Execution of Discipline beyond kasure

Majority of the parents who responded indicatedt ttheey disciplined their
children through beating them; name calling justdiease anger. Others said that
the disciplining of their children is normally dobg their teachers. Some parent
hurt their children when beating them. Some paimitated that they even deny

their children food as disciplinary measure.

4.15 Disciplinary Measures and When they Become dtdiAbuse
Majority of the parents said that disciplinary m@&&sbecomes abuse when done
without love, and such parents needed to undergmssbng on the way of

instilling discipline to their children.
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4.16 Protection of Children from Family Child Abuses

From the focus group discussion learners indicdlbed they were not safe at
their home and that they should sleep at schoghntyawere of the opinion that
they should be provided with food and they spendstnmad times in school,
learners indicated that teachers should advice tetives and parent to desist
from abusing them. In order to avoid abuses learslkould be in schools most of
the times. This confirms Johnstone (2002) statenmatitearly perpetrators are the
persons who are charged with the responsibilitiaking care of young ones. The
findings further imply that schools are safer pkata children than their homes.

This further implies that learners have confideimcineir teachers.

4.17 Ways by Which the Government Protect the AbuskChildren in their
Homes

From the study findings majority of the parentsisated that it was the
responsibility of the parents to take care of tlekitdren but also the government
must guard the right of children by prosecuting andishing those who violate

the children’s right irrespective of whether theg parents or not
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CHAPTER FIVE
SUMMARY OF STUDY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter gives a summary of the study, drawsclosions and makes
recommendations and suggestions for further reledice main focus of the
study was to investigate the effects of family @hdbuse on the academic
performance of learners in public primary schoal$\Maia division, Mbooni East

District, Makueni County.

5.2 Summary of the Study

This study was based on Bandura’s social cognitieery (Bandura, 1978). This

theory suggests that human subjects in sociahgsttearn new responses by just
observing the behaviours of others to investighgerheaning and scope of child

abuse in families.

The study also established that child abuse at bkoaffects their academic
performance, special trained teachers are availableublic primary schools,

there is a problem of association by abused leamaih non-abused peers at
school and school / teachers have a big respoitgiinilrestoring the confidence

of the abused learners.
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Usually, the internal consistency of a measurensaale is assessed using
Cronbach’s coefficient alpha. It is generally recoemded that if a measurement
scale having a Cronbach’s coefficient above 0.58ciseptable as an internally
consistent scale so that further analysis can Issilple (Cronbach & Shavelson,
2004). A coefficient of reliability of 0.85 and al® implies that the research
instrument yields data that has a high reliabilihat is the research instrument

yields consistent results with every use.

Teachers and learners involved in the study wendamly selected from their
respective schools selected. The researcher usaglesirandom sampling
technique with 15 public primary schools.75 teash@6 parents and 152 learners
participated in the study. The study was condudigdthe researcher using
prepared questionnaires which respondents wereoktdachers. The researcher
also used the focus group discussion interview gregp for children instrument
validity was measured through research objectivds tlee study. The
guestionnaires were administered to the teachetiseosesearcher. The researcher
analyzed each questionnaire according to the apimb respondents. The
researcher used questionnaire for parents. Theomesp were counted, the

frequencies calculated, percentages and mean cotai@ed.
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5.3 Findings of the Study

The study sought to assess the meaning and scog@ldfabuse in families in
Waia division in Mbooni East district. Majority ofie teachers agreed that there
are identified cases of children who are victinfarhily abuses. The parents also
said that they sometimes over execute disciplirtbeés children causing physical
harm on them. The teachers also revealed that deroof prevalence abuse,
children belong to the following categories: orpéénchildren living with
relatives, children with handicaps, children frooopbackgrounds, children from
wealthy backgrounds. This implies that child abissaot a myth and its real. It

cuts across all categories of the society.

The study sought to examine whether or not childsabhas effect on cognitive
learning in learners in Waia division, in Mbooni dEalistrict. Majority of the
respondents reported that children performanceidedéed that learners are often
absent from school. This implies that cognitive licgdions of child abuse
include difficulties in learning and poor acaderperformance and that abused
learners score lower on cognitive measures and dstnade lower academic
achievements when compared with their non-abusedspen a similar social

economic environment (Vondra, Barnett and Cicch2&90; Barnett, 1997).
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The study sought to establish the availability pé@al needs trained teachers in
Waia division in Mbooni district. Majority of theeadchers were trained on special
needs education and they trained at Kenya Instati@pecial Education (KISE)
and Early childhood education development (ECED)isTimplicates that the
government of Kenya has adhered to the Salamaratanstnt on Special Needs
Education and the Education for All (EFA). Theseravéo be achieved by
improving teacher education programmes to addrpssi8 Needs Education in

regular schools.

The study sought to examine the association ofablsarners with their non-
abused peers in Waia division in Mbooni East distiThe respondents observed
that abused children are isolated, depressed aenhviwhile they are both with
their peers inside and outside classroom. Thisiespthat abused learners are
isolated and feel lonely hence they need attenfrom their guardians and

significant others.

The study further sought to examine the role obsbtteachers in working with
the abused learners in Waia division in Mbooni Edistrict. The majority of

teachers disclosed that special needs traineddesgrere able to identify, guide
and counsel the abused leaners. They also reperiddntified cases of child

abuse to the headteacher for further action.
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This is a clear implication that the benefit ofitrag teachers on special needs
education is a better reform to schools to makenthesecond/alternative home
for children who are abused at their homes. lveneclearer because the learners
themselves proposed that their schools be convéestedarding schools and that

they had confidence with their teachers.

5.4 Conclusion

The study concluded that child abuse does not.eXm most affected categories
of abuse in order of prevalence are orphans, hapdexd, children from poor
backgrounds and children from wealth backgroundildChbuse has adverse

effect on cognitive learning.

The government of Kenya being a signatory of UNG &dhered to the call on
Salamanca statement on Special Needs Educatiothanflducation For All by
ensuring that all schools have special needs tlaea&chers. Abused learners do

not freely interact well with other children hertbere is need for intervention.

The specialty trained teachers are able to relatailthe abused learners by filling

the gap through identifying, guiding and counselagd reporting the cases

further to concerned authorities.
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5.5 Recommendations
The study recommends that tight policies shouldpbe in place to address
curbing of child abuse and a good framework on ithplementation of the

policies be formulated.

There is need for the government to construct lEn home in Waia division in
Mbooni East district, currently there is none, @saue children who are abused in

their home and whose cognitive ability is affedgdthe abuse.

Government should ensure that the minority of teeskvho are serving without
training on special need education be inservicethersame. Government should
ensure a hundred percent teaching force with spee&ds education training in

Waia division in Mbooni East district.

The government should further empower and progaatiters who deal with cases

of children who are abused. The perpetrators dficiuse should face the full

force of the laws protecting child abuse.
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5.6  Suggestions for Further Research

The suggestions for further researcher are asisllo

That a national wide survey be conducted on theagnpf children’s abuse in
school so as to establish the magnitude of thel@molihereby formulating a

policy on dealing with child abuse

That study be conducted on the effect of vulneitsdolf children on management

of discipline in primary schools.

That the study be conducted to assess the naturgbudge, vulnerable and

orphaned children experience in children homesit@ridhpacts on learning.
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APPENDICES
Appendix I: Letter of Introduction
University of Nairobi
Department of Educational Administration
P.O. Box 30197

Nairobi

Dear Sir/Madam,

RE: PERMISSION TO CARRY OUT RESEARCH

| am a student at the University of Nairobi purguia Master's Degree in
Education. | am requesting permission from yourcefto carry out research on
the topic: “Effects of Family Child Abuse on therféemance of Learners in

Regular Schools in Waia Division, Mbooni East DddtfrMakueni County.”

Attached herein are the questionnaires for gatgedata and the information

obtained will be used for no other purpose but enad. The identity of the

respondents will be treated with utmost confiddityia

Yours faithfully,

Mbali Lois Mutheu
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Appendix Il: Questionnaire for Teachers

This study sought to establish the effects of fgrollild abuse in public primary
schools. The findings of this research will beneafltof us. “Us” here refers to

teachers, children and parents and the societyarge.l The identity of the

respondents were treated with absolute privacy randictimization thereafter

whatsoever was attached to any respondent. Hencetderite your names and
school on the questionnaire. Remember honestyebthe characteristics of the

teaching profession. Thanks in advance for youpecation.

Instructions: Put a Tick /) to your preferred answer
Questionnaire for teachers
1. Are there identified cases of children who are aldua your school?
a) Aware () b) Not aware ()

If aware what makes you conclude that the chila vectim of child abuse

2. What is the status of the abused children?
I. Orphaned children living with relatives
il Children from poor backgrounds
ii. Children from wealthy backgrounds

iv. Children with handicapped
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Rate accordingly with (i) being the strongest amjilifeing the weakest

a) (v), (iv), (i), (iii) ()
b) (), (i), (iii), (iv) ()
c) (i), (ii), (i), (iv) ()
d) (iv), (i), (i), (iii) ()
. What are the major forms of child abuse
a) Physical abuse ()
b) Verbal abuse ()
c) Child neglect ()
d) All of the above ()

. Have you ever been trained as a special needsst@ach
a) Yes b) No

. If yes, where did you train?

. What services do the specially trained teachefsy ¢ the children who
are abused?

a) Identify the abused children

b) Guide and counsel the abused children

¢) Report the identified cases of child abuse éohbadteacher

d) All the above

. What is the effect of child abuse on the scho@rtance?

a) Truancy is very high

b) Less concentration span
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9.

c) Dropout of school

How does child abuse affect the performance ohleaf?

a) Their school performance deteriorate

b) The abused are often absent from class

c) Their performance improve

d) Their performance does not change

What do teachers do to deal with child abuse g0 asprove their school

performance?

a) Organizing drama, songs and poems based on chikkab

b) Guiding and counseling the abused child

c) Use of resource persons from NGOs e.g. WRAP - WoRmghts
Awareness Program who advocate for children’s sight

d) All the above

10.How do those identified to be abused behave insctaml outside class

while they are both with their peers?
a) Isolated

b) Depressed

c) Violent

d) All the above
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11. Show your level of agreement with the followingtstaent by ticking )

below the appropriate box.

Statement Strongly| Agree | Disagree | Strongly,
agree disagree

Children should be sensitized on how to

protect themselves from family abusers

The school should create a good

atmosphere where children can rep

their abusers at home and away

ort

The law enforcers should be given more

training on child abuse

The community should be sensitized

on

the effects of child abuse on academic

performance

All teachers should receive training on

special needs education

The government should deal with ch

abusers appropriately

d

Headteachers should be protected by
code in order to deal with family chil

abusers

the
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Appendix lll: Focus Group for Discussion Interview (Learners)

Instructions: Put a Tick /) to your preferred answer

A. PERSONAL DETAILS
1. Sex Girl | ] Boy [ ]

2. Age

3. Who do you live with at home?

a) Both parents ( ) b) Mother ( )
c) Father ( ) d) Brothers  ( )
e) Otherrelatives ( ) f) Sisters ( )

4. For effective learning, the physical and social iemnment of the home
and school should be conducive. What does youratadmto ensure that

you are well protected from abusers at home?

5. Discipline of other learners is very important fmod coexistence. Those
who are behaviorally challenged are they the onhe ware abused at

home?
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. What would you want your teachers to do in ordegprttect children from

family abusers?

. Do you think the school/teachers is/are safest lpgadpce to heal the

children who are abused at their homes?
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Appendix IV: Questionnaire for Parents

1. During bringing up children, parents undergo mahgllenges. How do

you discipline your children?

2. What are other times do you think you have execdisdipline beyond

measure?

3. When do you term disciplinary action as an abusghilolren?

4. What do you think can be done to such parents?

5. When does child discipline turn to be child abuse?
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6. What do you think is the best way by governmentrtatect children who

are abused at their homes?
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Appendix V: Schools’ Enroliment

SCHOOL PUPILS TEACHERS
ENTRY ENTRY
1. KING’AATHUNI 255 8
2. MITHUMO 370 8
3. MBA 330 8
4. KYALUMA 360 8
5. WATUKA 233 8
6. USALALA 291 8
7. KILUNGU 212 8
8. MAVIANI 231 8
9. MALATANI 289 8
10. | WAMBITI 271 8
11. ITULU 223 8
12. | SAKAI 187 8
13. KANDULYU 407 11
14. KASEVENI 51 3
15. UVILUNI 197 8
16. MUKUKU 259 8
17. | ST. PAUL KYAUME 225 8
18. KAKO 341 8

78




19. | MITUVU 200 8
20. | NTHUTHINI 230 8
21. | NTHAATWA 257 8
22. | MIAU 268 8
23. | NGAAKAA 251 8
24. | KIKUSWI 151 8
25. | MAVITINI 346 8
26. | KYANG'ONDU 283 8
27. | NDULUKU 363 8
28. | MBIMBINI 125 6
29. | KATHAMBA 218 8
30. | KAVUVONI 187 8
TOTAL 7611 236
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Appendix VI: Timeframe
A timeframe referred to the period the researchek tto finish the research. It
enabled the researcher to conduct a study withistieg limits (Mugenda and

Mugenda, 2003). The researcher completed the @saaB8 months.

NO. ACTIVITIES DURATION DUE PERSON
DATE RESPONSIBLE
1. Development 6months October | Researcher
proposal and defense 2013 —| and
March supervisors
2014
2. Data collection 1month April 2014 Researcher
3. Data analysis 2week May 2014  Researcher
4. Report writing 2weeks May 2014  Researcher
5. Submission of final 1day May 2014 | Researcher
project
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Appendix VII: Budget

Units Quantity Cost Total
Stationary

Printing 4 Reams 500 2,000
Travel 20 Days 2000 40,000
Binding 7Copies 60 420
Pilot-Study 2Days 1000 2000
Photocopies 350 Copies 3 1050
Fare Transport 3 Days X 600 1800

Collection of Data

Photocopies 900 Copies 3 2,700

Fare Transport 8 Days X 200 1,600

Project Preparation

Type Setting 300 Copies 30 9000
Binding 5 Copies 60 300
Contingency 4000
Grand Total Shs.70,870
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Appendix VIII: Research Authorization Letter

NATIONAL COMMngION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9 Floor, Utalii House
2241349,310571,2219420 Uhuru Highway

Fax: +254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

27" June, 2014
NACOSTI/P/14/0631/1903

Lois Mutheu Mbali
University of Nairobi
P.0.Box 30197-00100
NATROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on
Jamily child abuse on the performance of iear in schools |
Waia Division, Mbooni East District, Ma/\uem (omm * 1 am pleased t
inform you that you have been authorized to undertake rescarch in Makueni
County for a period ending 31° August, 2014.

“Effects of

cguid

You are advised to report to the County Commissioner and the County
Director of Education, Makueni County before embarking on the research
project.

On completion of the research. you are expected to submit two hard copices
and one soft copy in pdf of the research report/thesis to our office.

s 6LE
SAID HUSSEIN
FOR: SECRETARY/CEO

Copy to:

The County Commissioner
The County Director of Education
Makueni County.

National Commission for Science, Technology and Innovation is [SO 9001: 2008 Certifiec
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Appendix IX: Research Permit

TO CERTIFY THAT: (. o = .. Permit No : NACOSTI/P/14/0631/1
™ : i ‘:Dfat_e';Of Issue : 27th june, 2014
Fee Recieved :Ksh 1,000
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