CHALLENGES FACING CHILDREN WITH SPECIAL NEEDS IN
PURSUING EDUCATION IN THIKA SUB-COUNTY, KIAMBU COUN TY

BY
EDITNJERI MUNGAI

REG.NE69/68957/2011

A RESEARCH PROJECT SUBMITTED TO THE INSTITUTE OF
ANTHROPOLOGY, GENDER AND AFRICAN STUDIES IN PARTIAL
FULFILMENT OF THE REQUIREMENTS FOR THE AWARD OF MAS TER

OF ARTS IN GENDER AND DEVELOPMENT STUDIES OF THE
UNIVERSITY OF NAIROBI

2014



DECLARATION
This is my original work and it has not been subsitfor a Masters Degree course in

any other University.

Edith Njeri Mungai
N69/68957/2011

Signature.........coooeeiii i Date

This research project has been submitted for exatioim with my approval as the

university supervisor.

Isaac Were
Signature..........coevviiviiiiiiiees DAL

Institute of Anthropology Gender and African Stuglie

University of Nairobi.



DEDICATION

To my loving mother Jane Wambui Mungai who stoodniiyy and believed in me,
your support greatly encouraged me. To my dear dngsldohn Momanyi and dear

son Wayne Trayvon Momanyi, for being my pillar aesgth.



ACKNOWLEGMENT

| wish to express my sincesnd unreserved gratitude to my supervisor, IsaaceWe
for his unmatched academic guidance and brilligetetical input in the entire
research process. His consistent redirection hetpeshape this study to a great
success. | humbly salute all your effort to ses fhocess through.

| wish to convey my special thanks to the entirackeng staff of the institute of
Anthropology, Gender and African studies who cuéd my work to shape my
ideological build up.

To all my research assistants, thank you and tssédefor the cooperation throughout
the study period.

| am extremely grateful to my dear family, my motdane Wambui for your endless
material assistance and sacrifice to see me sudoebfé and my husband John
Momanyi for all the emotional, material, ideolodicand moral support you have
given me. May you be blessed and rewarded for goad deeds.



TABLE OF CONTENTS

) L O I LY o N I N USSR ii
DE DI C AT ION ..t e s e e e e e e e e iii
ACKNOWLEGMENT ... .ot ittt et e e e e et aeees iv
TABLE OF CONTENTS ... emm e et e e e e e e e v
LIST OF FIGURES ... .ot Vil
Y ) [N ¥ 3 iX
LIST OF ACRONYMS AND ABBREVIATIONS ... e X
CHAPTER ONE ...ttt mme ettt senee s nnnee e 1
1.0 BACKGROUND TO THE STUDY ..o 1
1.2 INEFOAUCTION ...ttt e e e e e e e s e e e e nae 1
1.2 Statement of the problem ... 3
1.3 Study ODJECHIVES ... . 4
1.3.1 General ODJECHIVES.......uuvueeeeee s ettt e e e e e e e e e e aneaaaaaaeas 4
1.3.2 Specific ODJECLIVES .......ccooiiiiiiit e 4
1.4 Justification Of the STUAY ..........cooiam i 4
1.5 Scope and Limitations of the StUdY ... oo 4
1.6 DefiNition Of TEIMS .....oiiii e e e 5
LOF 1 e = S I 7
2.0 LITERATURE REVIEW ..ot 7
Y2 R [ 011 {0 To (U T4 i o] o F TSP P PP PPPPPPP 7
2.2 SOCIAI-CUITUIAl TACTOTS ......ccoiii sttt e e e e e e 7
2.3 ECONOMIC TACLOIS .....eveiiiiiiiiieie ettt e e 8
2.4 POIICY fraMEWOIKS .......ooieiiieiiiitees e ettt ee e eeeeeasae e e s 9
2.5 SChOOI-related fACIOIS .........ciiiii ettt 13
2.6 Theoretical FrameEWOrK .............oui i 14
2.6.1 Theory of Stigma.......cccooeeiii i 15
2.6.2 Relevance to the Study.........ccooiiieereeeeiccccce e 16
2.7 ASSUMPLIONS ...ttt et e e e e e e e s e e e e e e e nen e se e 17



CHAPTER THREE........o i 18

3. L INTRODUCTION. ...ciiiititiiiitie ittt ettt sme e 18
3.2 RESEAICKN SIB...eeiiiiiitieii it 18
3.3 RESEAICN DESIGN. ...uuuiiiiiii i 19
3.4 StUdy POPUIALION ... 19
3.5 Sample Size and Sampling TeChNIQUES .. ccemmmmmme v vvvvvnniiiiiiiiiieeeeeeeeeeeeeeennnn. 19
3.6 Data Collection Methods ............ooiiiiiiiiiiiii e 20
3.6.1 IN-depth INTEIVIEWS ......cooiiiiiiiiimmmm et ee e 20
3.6.2 Key Informant INtErVIEWS ............uuieeemmeeeeieiiieeeeeeeeeeeee e 20
3.7 Data Processing and ANAlYSiS....... ..o eeeeeeeeeeeeeeeeeeeeeeeeeeeeeeannnneaees 20
3.8 Ethical CONSIAEIatiONS ............uueiiiceeeeeeieeeie e e e e 21
CHAPTER FOUR ... et e et e e e e e nnn s 22
4.0 DATA PRESENTATION AND ANALYSIS ... 22
[T (o To [F o1 1 o] o F PSR RPPPPPPPP 22
4.2 ECONOMIC ChallENgES .....cooiiii e e 23
4.2.1 Poverty among household of CWSN......ccoeeeiiiiiiiiiiiiiieeeeeeeeeeee, 23
4.2.2 High costs of CWSN material and equipment...............ccccvvvviiinnnn. 23
4.3 The Effect of Socio-Cultural FaCtOrS........cccccuviiiiiiiiiiieiieieeieeeee e 24
4.3.1 Negative teachers and peer attituUde .ooooo.....oeveiiiiieeiieeieiieee 24.
4.3.2 Negative parental attitude and practiCeS..........ccceeeveeveiiiiiiieieeeeeneennen, 25
4.3.3 ISOIALION. ... et 27
4.3.4 Religious INfIUENCE ...........ooviiiitceeeee e 27
4.4 The Effect of School Related FaCtors ............occuviiiiiiiiiiieeeiiiiee e 28
4.4.1 Curriculum and teaching Style ... eeeeeiiiiieiieiieeeeee e 28
4.4.2 Lack of instructional materials........coo i 29
4.4.2 Unavailability of teachers trained in SNE..................oovviiiiiiiiiiiiinnnn. 30
4.4.4 Disability friendly facilities ..........oeeeeiiiiiiiie s 30
4.5 DemographiC CharacCteriStiCS .........coouuiirariiiiiiiiie e e e 31
4.5.1 Age of the reSPONCENt ..........oviii i 31
4.5.2 EAUCALION [EVEL........oiiiiiii e 31

vi



CHAPTER FIVE ... 33

5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS........ cceevriiieennn 33
5.1 INFOTUCTION ...ttt e e e e e e e e e ennnee s 33
YU [ 1010 1= U 33
5.3 CONCIUSION ..ttt eeeeer et e e e e e e e e mnmnn e e e e e e e e e 36
5.4 RECOMMENALIONS .......eviiiieeiiiiie et emnee e 37
REFERENCES.......coiiiiii ittt sttt et ettt e b snne e bee e e 41
APPENDICES ... et e e e et e e e e e e e aeanns 44
APPENDIX 1:In-depth Interview Guide .........cccceeeeiiiiiiiiieeiieeeeiiiiiiiiieeeeeennnn 44

Appendix 2: Key Informant Interview GUIde............cccvviiiiieiiiiieeee e 47

vii



LIST OF FIGURES

Figure 3.1 Map of Kiambu COUNLY ...........o e 18
Figure 4.1: Age of the reSPONAENES .......ueeeieieiiiiiiiiie e 31
Figure 4.2: Education level of the reSpONUeNtS . . ..ccoeviiiiiiiiiiiiiiiieieeeee s 32

viii



ABSTRACT

This was a cross-sectional study on challengesidachildren with special needs in
pursuing education in Thika Sub-County, Kiambu GgurSpecifically the study
sought to identify the challenges faced by childvath special needs in pursuing
education and identify strategies put in placeddrass the challenges facing children
with special needs in pursuing education. The stwdg guided by the theory of
stigma by Goffman 1963.Which states that the spdieings about stigma which
pertains to the shame that a person may feel wheor Bhe fails to meet others and
fear of being discredited; which causes the indigldnot to reveal his or her
shortcomings.

The study used a sample of twenty two children wieoe was purposively selected
for in-depth interviews and twenty two teachers wiere purposively selected for
key informant expert interviews. Data collected wa®ugh in-depth interviews, key
informant interviews and analyzed thematically gaidy the study objectives. The
study findings indicate that economic, social-a@tupolicy frameworks and school
related challenges make the pursuit of educationcfoldren with special needs
challenging.

The parents are poor thus unable to purchase tteddastly instructional materials
for their children with special needs to accessimdlusive educational services.
Socially, there should be a range of inclusive settings whetke CWSN can feel
included and be best served. Such settings coulérimnged within the school
premises, family circles, at community gatheringsensure the opportunities for
social interaction.The study concludes that new policy frameworks khbe put in
place to allow the government to allocate more $ufat special schools and units to
enable a smooth learning environment through piavisf learning materials and
enough teachers trained in special needs educhtroohildren with special needs

which in turn boosts the pursuit of education far thildren with special needs.
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CHAPTER ONE
1.0 BACKGROUND TO THE STUDY
1.1 Introduction
The Government of Kenya (GOK) recognizes the inmgrar¢ of Special Needs
Education as a crucial subsector for acceleratiegattainment of Education for All
(EFA),the Millennium Development Goals (MDGSs) arm tachievement of Vision
2030, Sessional Paper No 1 of 2005 on ‘A Policyr@aork for Education, Training
and Research’ outlines the vision of our educasiector as a major enabler of our
youth. This vision will be achieved through thepston of quality education that is
accessible and relevant to the lives of all chitdrecluding those with Special Needs.
Such an education will contribute significantly s provision of employment

opportunities and self-reliance.

Kenya’'s earliest efforts of organized care and siom of special needs education
dates back to the late 1940s, with much involvenwnthe religious institutions,
notably the Salvation Army Church and much latex finglican, the Catholic, the
Methodist and the Presbyterian churches in estabis special schools and
institutions for children with visual, hearing, igal and mental disabilities in
various parts of the country where they had miss&ince then the management of
most of these institutions has been taken overhbyMinistry of Education. (SNE

Draft policy July 2009).

In article 54 (1) of the Kenyan Constitution 201Qisabled person is entitled to
access educational institutions and facilities persons with disabilities that are

entitled into society to the extent compatible witib interests of the person.
1



Since the introduction of FPE in 2003 the Ministify Education has undertaken
several measures to enable children with specedsiaccess education. Amongst the
key milestones of the Ministry efforts is the gegtiup of a task force (Dr. Kochung
Taskforce 2003) whose objectives was to appraisestatus of special education in

the country.

The Dr. Kochung report’s key recommendations wesealows; training and in-
service of teachers for children with Special Neesisengthening Educational
Assessment and Resource Centers (EARCSs) througbased budgetary allocation
and equipping, carrying out of special needs Nali@urvey to establish population
of Special Needs children in and out of school andnventory of assistive devices
and equipment available in our schools and Spéte&lds schools be made barriers

free to enhance access.

The implementation of Free Primary Education (FRE)to an influx and inclusion
of new categories of Special Needs Children suclausstic children, those with
down syndrome, cerebral palsy, loco-motor impairnnemaladjusted children,
multiple handicapped children and gifted and tadntearners in public schools.
These increased demands from parents and teacherstretched the ministry’s
resources.

Based on this background, the study seeked to exghe challenges facing children

with special needs in pursuing education in Thikh-Eounty, Kiambu County.



1.2 Statement of the problem

The government and private institutions have olreryears identified the low societal
recognition of children with special needs and tieed to academically empower
them. Civil societies and religious organizatioasdnpushed to agitate for their rights
and established academic institutions, both pudeirstegrated, to address this unique
need. The government has enacted legislation éochs#d more funds to protect and
provide for this group of children with special deelnspite of all the efforts of the

GOK children with special needs are still not purgueducation despite Kiambu

County having the largest number of public spesalools.

As the first time county government in the new dibngonal and political

dispensation of the country, Kiambu County hascalled funds to booster the
support of special needs students their academsus. Inspite of numerous efforts
by both National and County government of Kiamkhildren with special needs face
many challenges in pursuit of their educationslagainst this background that this

study seeked to identify challenges and remed@edahildren with special needs.

This study undertook to explore the challengesnfaahildren with special needs in
pursuing education and was guided by the follovgogstions:
i) What are the challenges facing children with speadeeds in pursuing
education in Thika Sub-County, Kiambu County?
i)  How are the challenges facing children with speaiakds to pursuing

education being addressed in Thika Sub-County, Kia@ounty?



1.3 Study Objectives
1.3.1 General objectives
To explore the challenges facing children with splemeeds in pursuing education in

Thika Sub-County, Kiambu County.

1.3.2 Specific Objectives
i) To identify the challenges facing children with sjg& needs in pursuing
education in Thika Sub-County, Kiambu County.
i)  To identify strategies for addressing challengesnta children with special

needs in pursuing education Thika Sub-County, Kia@bunty.

1.4 Justification of the Study

The study findings contribute to the advancemerknoiwledge in the area of Special
Needs Education as there is limited informatiorsoch a theme particularly in Thika
Sub-County, Kiambu County. These study findings peaticularly useful as a
reference point in making decisions on special segtlication. These study findings
informs the relevant stakeholders in the sectorthenstatus of and the challenges

facing children with special needs in pursuing edion.

1.5 Scope and Limitations of the Study

The study was carried out in Thika Sub-County whatdvers an area of 217.60
square kilometers. A total of 11 special schools$ anits were selected for the study.
Of particular interest in the study were challentgsng children with special needs

in these schools.



The study will mainly dealt with factors challengirthe pursuit of education by
children with special needs. The study used a ssaaliple size given its qualitative
approach limiting the generalization of the findingowever, data collection methods

have been triangulated to yield rich data that &ndwthe study questions.

1.6 Definition of terms

Disability/Special needs:According to World Health Organization, it is dedih as:
Any restriction or lack of ability to perform inraanner or within a range considered
normal for a human being (WHO, 1996). Elsewheleag been defined as a physical
or mental condition, which makes it difficult or jrossible for a person, concerned to
adequately fulfill his or her role in society (Natil Disability Survey of Zimbabwe,
1982).

Special Schools:These are schools set aside to offer educatiochildren with
special needs in education, based on their respetiability.

Special Units/Special Classesthese are classes set aside either in regulgreciad
schools to cater for needs of learners with spewaids. The classes should not be
less than 15 children.

Special Needs EducationThis is education which provides appropriate modtfon

in curriculum delivery methods, educational researanedium of communication or
the learning environment in order to cater forwlial differences in learning.

Special Needs Education TeacherThis is a teacher who is trained to teach and

support learners with special needs in education.



Support Staff: These are personnel who are employed to assiselsawith special
needs and disabilities in institutions and incledeks, house mothers/fathers, drivers
and others.

Specialist Support Staff: These are trained personnel employed/deployedotdde
professionally recognized services, other thanhiegg to learners with special needs
and disabilities. These include sign language meters, sighted guides,
refractionists, braillists, transcribers, readerphysiotherapists, occupational
therapists, counselors, orientation and mobiléyners and ICT experts.

Teacher Aides: Staff that assist teachers in special needs edudat carry out some
of the duties due to the diversity of the learneggds.

Tactile: These are formats that facilitate reading throtlgh use of touch such as
Braille, embossed maps and touch sign for the oldad and the blind.

Accessibility: This is the right or opportunity of reaching, abtag and using a
service and for purposes of this study, accessibifieans to go to school, attain

education and make use of existing facilities.



CHAPTER TWO
2.0 LITERATURE REVIEW
2.1 Introduction
This section presents a review of literature reldatethis study. The review has been
done across the following topics: economic chakengsocial-cultural challenges,
school related and policy frameworks in place tdrads challenges facing children
with special needs in pursuing education. The gedinally presents the theoretical

framework and the assumptions guiding the study.

2.2 Social-cultural factors

These are variables factors which are explaineah ftalture, tradition, sex, ethnicity
and religion. The child with special needs is upatol access meaningful education
because society is organized to meet the needsmtlisabled people as manifested
by the negative attitude that hampers their efftrti®ad ordinary lives. For instance
the, stereotyping of mental health patients as 'mah’ not only affects their

emotional and self-esteem but keeps them away ffn@amstream society.

A case in point is of “Adam of Mtwara who lived giu due to mental illness
deprived of his family, he survived in the bustrafging for food and putting up with
the cruelty, he was subjected to yet his familgdivn the same village” (Basic Needs
Review, 2004) This stigmatization and lack of a¢aape by his family and

mainstream society cast him out of any possibleaiional opportunities.

Traditionally and culturally, African society heldegative attitudes and beliefs

towards disability and the CWSN. Often disabilisyassociated with witchcraft and
7



promiscuity during pregnancy and punishment by simak spirits. Intra-house
relations may also affect access to all pursu@dhfcation by CWSN as parents with
low education levels tend to have less interestdocation and maybe reluctant to
invest in the education of their children. CWSN et family level are neglected and
rejected by their families whereby the disabled aeely sent to school. In the
uncaring society with a notorious global reputatifor hypocritical piety and

institutionalized neglect of the poor and disadsaget.

For example it is believed that across the Subiment of India’'s estimated 40
million children aged 4-16years with mental and bgl disabilities are out of
School. (Nine-tenths of them). The overwhelminganigy of them are vagabonds not
out of wvoliton but because of callous communitieand parents

(http://Indiatogether.Org/2014/oct/educ- inclusiliem-)

2.3 Economic factors

Poverty among household of CWSN and ignorance tra@stol parents not procuring
the instructional materials for their children amatbsence of disability friendly
facilities in school respectively thus makes act¢egsursuit of education for CWSN a
challenge. Similarly poverty at the macro levekeets the budgetary allocation to the
education sector which in turn affects individuahsol or pupil allocations as the

costs of CWSN materials and learning equipmentigis.

This high cost of instructional materials of CWSNrther makes the pursuit of
education services a challenge as they competeavordbly with those of normal

children. For example on average educational astiuctional materials for a child
8



with visual impairment for primary school could inde perkins Braille, cubes for
arithmetic cubartithm board games, thermo form rnmeghbinding and spiral

machine, and mobility cane.

Budget allocations to the SNE by the governmerdls® not enough as we really
more on aid and unless the Unless the externalisieloived so as to increase budget
allocation fund to the special needs educatiors iumrealistic to expect that the

Education For All (EFA) target can be reached tochildren with special needs.

Farrant (1989) and (EENET, 1998) advise that tewcbr learning materials should
be selected according to the specific needs ofl¢heners. Failure to get such
materials, teachers resort to using only blackbmavtlich are not effective for all
pupils in inclusive classes for example learnerthwutism. Education is not only
about good quality teachers and materials. It $8 about quality learners, children
need to be health and well nourished (http//www

unicef.org/2014/oct/educ.inclusive.htm.).

2.4 Policy frameworks
Education is an important investment that a courtaypn make and enhancing
accessibility to educational services is significan the development of a nation

(World Bank, 1993).

This is because education positively affects secioromic behaviour such as
productivity, living standards, health and demodiap characteristics of any

population. Likewise, it opens infinite possib#isi for society that would otherwise be
9



denied namely; a better chance to lead healthypanductive lives, building strong
and nurturing families, participating fully in coviaffairs of their communities,

molding morals and valve creating culture and sh@gpistory. It is a solid foundation
for progress and sustainable development, an inhérgnan rights and critical step
towards dismantling the gender discrimination thhteatens all other rights
catalyzing freedom and democracy within bordersetdnding its reach as an agent
of international peace and security (UNICEF, 200@)s therefore, societal

obligations to make the provision of educationltgpeaople according to the nature of

their individual’s needs and capacity (Okech, 1993)

The ineffective policy environment results into avdrable school based factors like
non-committed teachers, inappropriate curriculung poor distribution of schools,
absence of disability friendly facilities and edistment of day schools which
subjects the CWSN to long distances and insecastyhey commute to and from
school. Significant gains have been realized inpitowvision of education to children
with special needs over the past six years. Amdegnbajor milestones in special
needs education are the Disability Act 2003, ThpdReof the Taskforce on Special
Needs Education appraisal exercise of 2003, inetceasding to SNE and increased

support to teacher’s training for SNE at KISE.

The Government of Kenya is committed to the pravisof equal access to quality
and relevant education and training opportuniteeslt Kenyans. Towards this goal,
the government has ratified and domesticated vargiabal policy frameworks in

education. The government signed Article 26 ofimdversal Declaration of Human

10



Rights (1948), consequently recognizing and conimgjtitself to the right of every

child to access education.

The Article recognizes the intrinsic human valuedfication, underpinned by strong
moral and legal foundations. Other internationaligyoframeworks ratified and
signed by the government include, (but are nottéthito) the 1989 United Nations
Convention on the Rights of the Child (CRC), th@Q%\frican Charter on the Rights
and Welfare of the Child, Salamanca Statement (1984 Framework for Action on
Special Needs Education (1999), the Millennium Depment Goals (MDGs) and

Education For All (EFA) by 2015.

Educational opportunities for children with speaigleds and disabilities are a major
challenge to the education sector. The nationalca&thn system has been
characterized by inadequate systems and facithigsrespond to the challenges faced
by learners with special needs and disabilitiede Ruimber 6 of the United Nations
Standard Rules on the Equalization of Opportunities only affirms the equal rights
of children, youth and adults with handicaps to aadion, but also states that
education should be provided ‘in integrated scisedtings’ and ‘in the general school
setting’. There is need to link inclusive educatiaith wider community-based

programmes for Persons with special needs andilliesh

Majority of learners with Special Needs and Diséibd in Kenya do not access
educational services. For instance, in 1999 theeeewonly 22,000 learners with
special needs and disabilities enrolled in spesihools, units and integrated

programs. This number rose to 26,885 in 2003 ando®5in 2008, which compares
11



poorly with the proportion in general educationNE Draft Policy July 2009). In
view of the above, this situation calls for a reyaisal of available approaches to
expand Special Needs Education services so ashievacan enrolment rate at par
with that of other children. To attain this, Kengaeds to ensure the realization of
inclusive education and simultaneously develop amglement guidelines that

mainstream special needs education at all levelseoéducation system.

Since independence there have been various po#icgmmendations given by
education commissions and committees. Recommemdatiom these commissions
have been used to direct and advise on the provisiceducation to learners with

special needs and disabilities.

However, most of these past recommendations havebeen put into a legal
document or harmonized for smooth provision of sgleweds education.

In order to implement to the recommendations of Hagious committees and
commissions and to respond to the needs of stadletsoin education, particularly
those with special needs in Kenya, there is need fdear vision and goal on SNE to

be entrenched in the policy document.

The National SNE policy framework therefore willnge to harmonize education
service provision for learners with special needs disabilities in Kenya. The policy
shall provide a comprehensive framework of the qiples and strategies to be
followed in order to create equal access to qualitg relevant education and training

for these learners. It will also acknowledge ofthératives that are ongoing to bridge

12



any gaps arising out of provision of SNE, identifyiextra measures to be taken by

the government and other stakeholders to addregsitnes and inequalities.

The Persons with Disabilities Act (2003) furtheroyides a comprehensive legal
framework which outlaws all forms of discriminatiteeatment of persons with
special needs and disabilities. This includes, anathers, access to education and
training. It provides for adaptation of infrastrul, socio-economic and
environmental facilities to ensure a conducive emment for persons with special
needs and disabilities. The Children’s Act (200&)ynmonizes all existing laws and
policies on children into one document and aimisngtroving the well being of ALL

children irrespective of whether they are disaldedot.

The development of the National Special Needs BtcaPolicy Framework in
Kenya is taking place at a time when the intermaicommunity is in agreement that
education is the main driver in the attainmenth&f Millennium Development Goals
(MDGs). In an attempt to provide quality speciakds education, the government
has committed itself towards inclusive educatiod aas set out to re- examine the
provision of education to all through review of @tikig physical facilities, curriculum,
instruction materials and teacher preparation teuenthat all learners have equal

access to quality and relevant education.

2.5 School-related factors
Though children with disabilities are enrolled innpary schools, very few complete
the primary cycle of education in Kenya. This ifiltited to the present primary

curriculum that does not serve the needs of thabtisl. The current curriculum and
13



examination system are not flexible and do notrctie SNE as the assessment of

CWSN has not been standardized.

Teachers training CWSN need special expertise weldping systematic ways that
they can account for the special education theygasiag their pupils and that good
teaching practice will become more widely accep(edNESCO 2000). The negative
attitude to CWSN of both teachers and peers hastefl the retention of CWSN in
schools. Amongst the most common attitudes areethafsdisabled people are
incapable, aggressive, in need of charity, an@wfihtelligence. The use of offensive
terminology and stereotypical views of disabledesuch as ‘twisted bodies result
into twisted minds’ and representation of disapiis monstrous and horrific, partly
explains the low retention (Keynes, 1990). The akebuse words like ‘kirimu’

(foolish) dehumanizes and reduces them to objextive

Similarly Gregory et al (1998) also concurs, thaildren who find themselves
unacceptable to their peers or in unsatisfactdaticnship with their teachers, life in
school becomes a punishing experience. As withnehds many of the activities
they undertake are meaningless. People withoutndseare an exceptionally

vulnerable group, their health and welfare is camity at risk.

2.6 Theoretical Framework
2.6.1 Theory of stigma
The study was guided by the theory of stigma. Adicwy to Goffman (1963) the

society brings about stigma which pertains to tienge that a person may feel when

14



he or she fails to meet others and fear of beirsgrddited; which causes the

individual not to reveal his or her shortcomings.

The theory posits that in every society some persmve greater power than others
and that those with power generally impose theims) values, and beliefs on those
that are without power. Those with power (the nabled) set the standards that are
to be expected of all individuals within a giveritate. They also determine how each
member of that culture is to be categorized (Beé&érnold, 1986) such that if one
does not concur with those standards, then thavichahl is perceived as being
‘deviant’ (Goffman, 1963). The theory identifieddle forms of stigma which act to
mark the less powerful as ‘different’:
a) Abominations of the body or various physical defibies,
b) Blemishes of character or weak will, domineeringionatural beliefs, values and
attitudes,
c) Tribal stigma or race, nation and religion ( Titosky, 2003).
Each of these instances of stigma marks the indalidvho bears them as having
‘undesired differentness’. That individual, thuscbmes perceived as being ‘deviant’
or not quite human (Goffman, 1963). These differfmmtns of stigma show how
stigmatization creates a shared, socially mainthiaed determined conception of a
normal individual (the normate), sculpted by a abgroup attempting to define its
own character and boundaries (Garland-Thomson,)188Mminant groups construct
stereotypes which stigmatize groups that they daederior and thus facilitate the
exercising of authority over them (Goffman, 1963nlAy, Becker, & Coleman,
1986). This process also governs the treatmeneoplp with disabilities in society.

The dominant groups, who often happen to be the disabled, create standards, and
15



those who do not fit those standards are seeniiisraht’. This ‘differentness’ is
abstracted or reinforced by stigmatization, and gigma facilitates social influence
and control. One will find stigmatizing terms suah ‘cripple’, ‘crip’ and ‘gimp’ and
descriptors such as ‘victim’, ‘unfortunate ‘and ljpless’ being used, wittingly or
unwittingly, to reinforce the status of people witisabilities in society’ (Tompkins,

1996).

These terms reflect the dominant group’s tasteimiams, and idealized descriptions
of what is normal (Garland-Thomson, 1997). Stigtharefore, is a comparative or

scaling tool that is used to construct ‘in’ andt'aroups in society.

2.6.2 Relevance to the Study

Disability in its social context in order to shotat disability is a result of complex
intersecting social and cultural relations in Thikab-County. The theory provides an
understanding of the ways in which power relatigmstbetween the people with

disabilities and those without disabilities araistured.

Such domination limits people with disabilities’rpuit to education, wealth, power,

and other opportunities in society promoting aicaltengagement with the relations
of power embedded in societal institutions/struesuthat serve to reproduce and
maintain social discrimination and inequities.

Such a perspective is important in understandiegbtrrriers people with disabilities

face specifically in Thika Sub-County and the ueicaigma and learning challenges

they encounter in their quest to gain a meaningdiuication.
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2.7 Assumptions
i.  Children with special needs encounter a numbehafienges that are unique
to them compared to their normal compatriots, imsping education which
impair their performance.
ii.  Children with special needs (other than certaintalgnimpaired children) are
able to learn and internalize knowledge and skib$ like normal children.
iii. There exists social stereotyping, prejudicial pptioem and attitudes that

actually influence the pursuit of education forldten with special needs.
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CHAPTER THREE
3.1 INTRODUCTION
This section presents research site, researchnjestigdy population, sample size,
sampling techniques and data collection methods amalysis. The section also

presents ethical considerations that guided thaystu

3.2 Research Site

The study was carried out within the political bdaries of Thika Sub-County in

Kiambu County covering an area of 216.72 squareniaiters where there are 11
special schools and units that cater for both lam girls and enrolled children with

special needs from all over the country.
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Figure 3.1 Map of Kiambu County

Source: Survey of Kenya 2010
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The schools are;

1)Thika Primary School for the Blind(mixed)2) Jdgwn Primary school
(mixed),3) ST. Patricks special unit primary sch@wiixed),4) Gachororo Special
Unit Primary School (mixed),5) Garissa Road Spddit Primary School (mixed),6)
Githunguri Primary Special Unit  (mixed),7) KimuchBrimary Special Unit
(mixed),8) Kwihota Special Unit Primary School ®&d),9) Maria Magdalena
Special Primary School (girls),10) Mwea Special tUiimary School (mixed),11)

Kairi Primary Special Unit School (mixed).

3.3 Research Design
The study was a cross-sectional exploratory stigityguqualitative method. In-depth
interviews and questionnaire methods were usedata dollection. Data collected

have been analyzed according to themes guidedebsttitly objectives.

3.4 Study Population

The study targeted all all the children with speo&eds pursuing education in special
schools and units in Thika Sub-County, Kiambu Cgufite unit of analysis was the

individual informant defined as a child with spdcieeds in Thika Sub-County,

Kiambu County.

3.5 Sample Size and Sampling Techniques

Twenty two teachers were drawn across the 11 dpsciwols and units for self
administered questionnaires. Twenty two studentsevadso drawn across the 11
special schools and units for in-depth intervielméormants for in-depth interviews

were purposely sampled based on their experienceuirsuing special needs
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education. Key informants were purposively sampladed on professionalism and

understanding of the topic under study.

3.6 Data Collection Methods

3.6.1 In-depth Interviews

These were conducted with twenty two pupils a@ddl7 drawn across eleven
primary schools and special units in Thika Sub-G@gurKiambu County .The
interviews vyielded information on economic, sodaltural and school related
challenges faced by children with special needgunsuing education. In-depth

interview guide (Appendix 1) was used to colledada

3.6.2 Key Informant Interviews

These were conducted with twenty two primary schieelchers. The information
obtained from the key informants helped to compfimihe main study. The key
informant interviews yielded data on challenge®fhby children with special needs
in pursuing education. The key informant interviguide (Appendix 2) was used to

collect data.

3.7 Data Processing and Analysis

Data obtained for in-depth interviews and key infant interviews were analyzed
thematically guided by the study objectives. A dgsive approach was used where
statements that reinforce arguments within the #werhave been presented in

verbatim.
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3.8 Ethical Considerations

The researcher acquired a research permit frorMthistry of Education through the
National Commission for Science, Technology andimiion(NACOSTI) and from
the Kiambu County Council. Informed verbal conseat sought from the respective
school’s head teachers. Informed consent was birectight from the children after

receiving the head teachers consent.

The participants were taken through the purposeaddettives of the study and any
other concerns before the interviews took off. phaeticipants were also informed of
their rights to disqualify themselves from the stumt any stage in the interview
process. The researcher has maintained confidigntiad the study participants

through the use pseudonyms.
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CHAPTER FOUR
4.0 DATA PRESENTATION AND ANALYSIS
4.1 Introduction
This chapter presents the findings on challengesdfdy children with special needs
in pursuing education in Thika Sub-County, Kiambou@ty. The chapter starts with
presentation of the demographic characteristichefinformants and then discusses

the rest of the findings.

Perception of Disability
Initially the researcher sought to find out thepesdents perception of disability and
knowledge of various types of disability. The follog general definition of

disability emerged from the various respondents.

Category of Respondents en@al Perception

Teachers It is where one is not capable because of
impairment Someone is disabled if they
cannot use part or whole of the body due

to illness or injury.

Children Definitions from the children were so
limited to the disabilities they have either
suffered or have seen others suffering
from. For instance physical disability was

well known to all of them.
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4.2 Economic challenges

Respondents were also presented with cross sesftieconomic factors and asked to
indicate their opinion whether the factors weredniamces to CWSN to access
education. Below is the summary of responses ftoenvarious group’s respondents

under various sub-sections as below;

4.2.1 Poverty among household of CWSN

The study findings revealed that poverty indeeskisously deterring the CWSN from
pursuing education. The researcher notes thatrfyotiees not only affect access to
education for CWSN only but also for other childten that is why concepts like the
Education for All (EFA) and its offspring, FPE canieto existence. But the
researcher agrees with the respondents that beocéube perceived added costs of
health related problems, the problem is relativdBeper when the CWSN are
involved. And there does not seem to be any povertiuction strategies being
mainstreamed in all development initiatives throaffirmative action to the CWSN.
Eighty five percent of the families with CWSN liwe destitution and deprivation, in
rural areas where they are detached from mucheobéimefits and amenities such as

communication, transportation, and certain advameelgnological facilities.

4.2.2 High costs of CWSN material and equipment

All the key respondents 90% of teachers and 80%bhef children agreed that
prohibitively exorbitant nature of materials andigenent like crutches, wheelchairs,
Brailles, Perkins cubes for arithmetic used by CWdterred access to all inclusive

education services. This is in total agreement witBkjorten,1995) and
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(Kimbugwe,2002) who explained that the high costirdtructional materials of

CWSN further curtailed their access to all inclasaducation services.

The high cost of equipments, coupled with the ramhgmsoverty predetermines the
near or total absence of instructional materialer& does not seem to be a policy to
ensure the massive distribution of these materilee government ought to do
something. Parents can hinder their children wpecgl needs from accessing
education by failure to provide materials aids apgliances to facilitate teaching and

learning of CWSN and not treating them equally likeir able-bodied peers.

This is in conformity with Christoffel Blind missioworldwide services to the Blind
and other disabled persons, which quotes the aweragt of instructional materials
for visually impaired children at 3,632. 12 Eurohiegh is quite a lot of money for

both the government that is FPE allocation to sthwerials.

4.3 The Effect of Socio-Cultural Factors

Respondents were presented with an array of satioral factors such as negative
teachers and peer attitude, negative parentalu@est and practices, isolation,
religious influence and asked to indicate theirnag whether the factors were
hindrances to CWSN to access education. Belowdssttimmary of responses and

interpretations from the various group’s responslent

4.3.1 Negative teachers and peer attitude
Almost all Key respondents 90% of children agremdative peer and teacher

attitude like calling names like ’kirimu’ affectee CWSN pursuit of education. Only
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40% of teachers agreed, while 45% disagreed andeiffér did not know or did not

respond.

The fact that two of the respondent groups agraimas that negative teachers and
peers attitude indeed affects all CWSN meaningfokas to education. The apparent
relatively stronger disagreement seems to be grisom a defensive point of view,

because the question was asked as all-inclusiwgast not specific. The balance of

responses is related to the specific question atmumitment and skill of teachers.

4.3.2 Negative parental attitude and practices
Here the teachers strongly agreed (90%) that negptrental attitudes characterized
by lack of interest by parents of CWSN is very pemt to deterring access to

education for CWSN.

Perceived together, the analysis of the two fomgassues strongly reaffirms the
validity and effect of negative attitudes, no mattem who towards CWSN access to
education. This conforms to earlier researcherg lKkatz (1960), Perkins and
Greenwald (1989) who argued that attitudes futfilarious psychological functions.
Likewise the Basic Needs Review (2004) argued #tmmatization and lack of

acceptance by society casts CWSN out of any eduzdtopportunities.

One CWSN who is mentally retarded and currentlgsgto Garrissa Road Special
Unit Primary School , says that his father was thesito enroll him into school
because he heard him say that “he would bite ath#égdren” but the mother insisted

and he was enrolled in school. The study intervibakleast five other CWSN who
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said that the impetus to enroll them into schoos wzeir mothers rather than their

fathers.

In one case the CWSN said that he had heard therfguarreling with his mother
that in their clan they did not produce lame cldtdthat my mother was the one who
knew who my father was. This negative attitudeheffiather is surprising but true.

A female pupil of Gachororo Special Unit Primaryh8al has had to do without
uniform because whenever she asks the father fdhet father tells her to buy it

herself. Her able bodied siblings have no suchlprmb

An sixteen year class 7 pupil at Mwea Special Bmimary School tells a Story in
her own words:
“My father treats me badly. He refuses to buy s¢mequirements for me and
| am sent home all the time. This makes him hamoly e sends me to the
garden, thereby | miss school until a good Samantays my school dues.”
The above situation concurs with (Kaguire, 2004 tine low demand for education

could be associated with the perception of beéftducation by parents.

Not all fathers however, are negative minded or@lmi Joy Town Primary School
confessed that her father buys for her all the s&ag scholastic materials and he
promptly pays all the school dues. He also made that | have this pair of crutches
to ease my movement because my feet swell in hathg&e and the pain is too much.
Another pupil whose mother also abandoned her amd inis her father who cares

for her and her siblings.
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The former cases can be attributed to African caltfactors were lame children are
associated with witchcraft and prostitution of tmethers during pregnancy hence
punishment by ancestral sprits. Whereas the lasteexplained by the massive
awareness raising sensitization campaign thabilityais not inability and disability

is not a curse, conducted through workshops foronat and local government
officials ,community leaders ,social workers ansbahe presence of teachers trained
in SNE in this school who speaks to parents almineeds of CWSN. Many parents
of CWSN previously thought that paying school fémsthem was a complete waste

of time, but with FPE, CWSN got a golden chancattend school.

4.3.3 Isolation

100% of the key respondents and 75.5% children nindd isolation as a crucial
factor. The teachers seemed to be relatively istexiwith 45%pointing at this factor
while 49% disagreed. Some teachers, who disagre@tegd out that it was no longer

relevant for parents to isolate their children sieducation was universal.

4.3.4 Religious influence

The majority of respondents in all three groupsndb perceive religion to be of any
influence to CWSN access to education, with Keygeadents in disfavor at 70%.
These responses did not observe any relations betwespondents of various

religions sending their children to school.

However one teacher of Joy Town Primary School #zad in the Islam religion it is
believed that being disabled is God’'s plan to pméviéhat person form doing

something wrong. This contrasts with Keynes (198@pting the Old Testament
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where the disabled a labeled as a thread of ursiean and inherited sin. This could
be explained by the new testament where Jesusrpefiomultitudes of healing on
the crippled for instance (Mark 10:51), this was iadicator to the Christian
Community that all the people whether normal omadied were still a reflection of

God'’s image thus should be treated the same.

4.4 The Effect of School Related Factors
Respondents were also presented with an arrayhobscelated factors and asked to
indicate their opinion whether the factors werednamces to CWSN to access

education. Below is the summary of responses flf@various group’s respondents.

4.4.1 Curriculum and teaching style

85% of key respondents cited the curriculum asnmmehensive and thus affecting
the access of CWSN to education. However, teactiseggreed and most of the
children (98%) had nothing to say. In other wolttsytdid not know either way.

The teachers blame the gaps in the teaching cluniguhe lack of SNE skills by

most teachers, the lack of special instructionatemes for CWSN and the heavy

class-loads created by FPE.

Kenya uses a common core curriculum which is a nramsmission of knowledge
rather than one framed in terms of developing wtdeding of the child and growth
of critical awareness. Kelly (1999) also stressks heed of a comprehensive
curriculum that is basic learning needs and a comowriculum. (Okech, 1993) also

noted that the current curriculum does not sereengeds of the disabled.
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The researcher established that there is no spaaiaculum for CWSN in SNE but
there are some special measures that can be useggort the present curriculum to
teach CWSN. These measures are in place in speciaols for CWSN. SNE
teachers are well trained in these special measwes the absence of the special

materials and equipment in all of the schools tietitle they can do.

4.4.2 Lack of instructional materials

The study findings agreed that the lack of instamal materials affects the access to
education for CWSN. This is directly related to patwacro policy on these materials
and the high costs on the open market. The critma! of instructional materials
means that though learning is in place the CWSNnatemeaning fully benefiting

from it as similarly manifested by the high cosdtimctional materials.

No special instructional materials whatsoever welserved in any of the eleven
schools under the study. School administrators theg cannot afford them since the
FPE grant allocated to instructional materialo little. CWSN said that they do not

know whether there were special gadgets that theldase.

When CWSN lack learning aids and support applianttesir mobility is reduced
their slow learning pace, due to not being abladar properly, not seeing properly,
not being able to express themselves properly ribing slower, and under unfriendly

facilities results in many of them failing to passams.
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4.4.2 Unavailability of teachers trained in SNE

The key informants in the study reaffirmed the pimaanon that there are minimal
numbers of teachers trained in SNE thus affectifigctve access of CWSN to

education. The study established that only 40%hef teachers had completed a
degree in special needs and even after trainingegeachers go for other jobs. The
lack of enough SNE teachers has predeterminedM&8N lack the specialized care

they need.

4.4.4 Disability friendly facilities

Almost all teachers 95% and 90% of the childrenpeetively agreed that the
absence/presence of disability friendly facilitaffect access to pursuit of education.
The facilities in question included special latrifeilities, wide walkways, wide

corridors and wide doors.

In nine of the eleveen schools (87%) observedthi® study, the walkways were
found to be very well kept and demarcated and dewbisharp instruments. Some
few ramps had been erected in about 50% of thectates especially the new
buildings constructed from county funds. Genertily older buildings had no ramps,
no wide paved corridors, nor wide doors but thaldisd children were still expected

to use them. The study did not find a single schotil information for the disabled.
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4.5 Demographic characteistics

4.5.1 Age of the respondel

In this study, 9% of respondents were aged B31,% were aged 15, those aq
16years comprised 35% while those aged 17years risedp25% as summarized

figure 4.1 below:

1 2 3 4
16yrs, 35%

15yrs, 31%

P i
I 17yrs, 25%

14yrs, 9%

Figure 4.1: Age of the responden

4.5.2 Education level

In this study, 14% of the respondents reporteddogirclass five, 23% being in cla
six, 42% reported being in class seven while 21%hefrespondents were in cl:

eight. The findings are summarized in figure 4.Rte
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Class 5
Class 8 14%

21%

Class 6
23%

Figure 4.2: Education level of the respondent




CHAPTER FIVE
5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
This study set out to identify the challenges fgcahildren with special needs in
pursuing education in Thika Sub-County, Kiambu Qguithe study also sought to
determine the strategies put in place to addresiteiges facing children with special

needs in pursuing education.

The study was guided by Goffman’s theory of stigih®63). The theory states that
society brings about stigma which pertains to tienge that a person may feel when
he or she fails to meet others and fear of beirsgrddited; which causes the
individual not to reveal his or her shortcoming#isTsection gives a recap of the

findings from data collected and presented in tle®ipus section.

5.2 Summary

The study has assessed challenges facing childiégnspecial needs in pursuing
education. In specific, it assessed economic, koaltural, policy frameworks and
school related challenges facing children with sgeeseeds in pursuing education
while at the same time examined the strategiesnpplace to address the challenges

facing children with special needs in pursuing edio.

Economically, the study identified  poverty amohgusehold of CWSN is an
impending factor towards CWSN pursuit to educatibims was well exemplified by

an overwhelming 92% of key respondents, concurtinghe issues of poverty and
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their lamentation of no special arrangements toefiefrom ongoing government

programmes.

Moreover, with a CWSN the financial demands in tiefa to educational
requirements increase. Similarly the high costnstructional materials was another

deterring factor to CWSN pursuit to education.

Socially, there should be a range of inclusiveirsgst whereby the CWSN can feel
included and be best served. Such settings coulé@rimnged within the school
premises, family circles, at community gatherirgissports events, religious services
and other recreation centers which are likely teuem the opportunities for social
interaction. It has also been re-confirmed thaeredét of parents could be a

consequence of lack of information.

Sensitization and provision of information couldaohe that perception of CWSN
and is believed to impact on their enrolment pealy. The real challenge SNE is to
meet the special needs of all children with speneéds. Inclusion is not a soft
process. It requires a lot of struggle and commitne overcome all types of barriers
mainly social-cultural, economic, school relatedl qolicy. People have to change
their established social-cultural beliefs, practi@nd modes of working and stop
viewing CWSN as failures but as children who caarrieas their able bodied
counterparts

Many determinant factors affect and regulate theeligment of SNE. Limited

understandings of the concept of disability, negatttitude towards children with

special needs and a hardened resistance to chamgbheamajor barriers impeding
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improvement of SNE. Of particular concern is thetfthat parents and teachers
attitudes are seen as the decisive factors foressful education system. There no
significant influence (positive or negative) ofiggbn on the perception of the public

towards the children with special needs in Thikh-8wunty, Kiambu County.

This phenomenon also extends to peer relations degtwC\WDs and able-bodied
children. Policy frameworks, indeed the governmemgblicy can do a lot affect
access to education for CWSN. For a long time thgSGl were excluded from
school, but the government embracing of EducatmmAil (FPE) in 2003 opened
doors for many CWSN. Although things are not pdriet, a lot more could be done,

this single act of legislation showed that is vieistrumental.

Furthermore, government’s policy has greatly impebthe infrastructure to enable
CWSN access education. All the new constructedcstres in schools visited for
example classroom blocks had rumps which easedntheement of CWSN, clean
school compounds were maintained. This means ttia igovernment came up with
stringent measures to ensure that policies areemghted then SNE would be a

Success.

School related, even though, Education for All wadified by the Kenyan
government, the practical implementation is farnfrodesired. The effective
participation rate of children with special needs dchools is negligible when
compared to the number of their normal counterpartschool age bracket. While

they are readily enrolled in special unit and s¢i0BWSN are
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not provided with those special materials and egeipt necessary for their effective
schooling. These materials , for example: PerkiBsille, cubes for arithmetic
cubartithm board games, thermo form machine, bmdind spiral, machine, and

mobility cane can be found in some private spestihbols for CWSN.

The crowding of children in a single room which raakearning more difficult as the
teacher finds it extremely difficult to attend imdiual problems and interests.
Children attending special schools and classesidecthe deaf, the blind and the
mentally retarded indeed, practical problems asmentered while including children
with diverse educational needs. But often the prakdifficulties have more to do
with bringing social-cultural change and the reoigation of learning environments
and school activities, with the change of poli@maltocation of money and resources

than with the needs of children.

However, shortage of special learning materialsG@/SN, long breaks taken away
from school due to illnesses or corrective surgesad some inconvenient school
infrastructure continue to be obstacles encounteredurse of their education.

The researcher can conclude that the objectivethefstudy questions have been
answered. That is to say the socio-cultural, ecaoosthool related and policy

framework are at play as major hindrances in pags@ducation by children with

special needs in Thika Sub-County, Kiambu County.

5.3 Conclusion
In the study, the participants reported a greetradtion between social-cultural,

economical, policy framework and school relatedllenges. The concept of all-
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inclusive education means welcoming all childrenthaut discrimination, into
regular or ordinary schools. Indeed, it is a foonscreating environments responsive
to the differing developmental capacities, needs] @otentials of all children.
Inclusion means a shift in services from simplyirtgyto fit the child into 'normal
settings'; it is a supplemental support for thasadilities on special needs and
promoting the child's overall development in animopt setting. It calls for respect of
difference and diversity of individual charactadastand needs. This has to include a
consideration of overall organization, curriculumdaclassroom practice, support for

learning and staff development.

The Salamanca Statement and Framework for ActiorSpecial Needs Education
(UNESCO, 1994) provides the clearest and most uweqal call in articles 2 and 7
towards the inclusive approach. However, basinth@research on the challenges of
pursuing education by CWSN in Thika Sub-County,mflian County is a combination
of school related, socio cultural, economic andgyotelated factors which can be
conclusively adduced as being at play in encumbesirccessive implementation of

the SNE.

5.4 Recommendations
1. Avail more teachers trained in SNE and give themcip motivation. The
government should include a module on Special néedse training of all
teachers so that they all know what to do.
2. The government should construct special schoolsuree centers/rooms for

CWSN and put children with same disability together
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. The government should establish special schools @amts, per district

bringing schools nearer to communities to encougagsuit of education as
some CWSN give up due to the distance from honsehool.

. The government should provide instructional materigke hearing aids,

spectacles, elevated shoes, crutches, wheel cheitsbooks and teachers
guides specifically including teaching guides faching CWSN.

. The government should sensitize parents, caregaresnormal peers as well
as teachers through community mobilization and edeyp on the need of
CWSN to pursuing education.

. The government should specially help parents of GWS8 start income

generating activities to afford learning materi&ds their children through

provision of special grantor percentage allocatibaxisting credit facilities as
programmes of government.

. SNE should be made compulsory with penalties faingrparents; the

government should put in place legislation that esalschooling CWSN

compulsory so that all the children are given ampoofunity to pursue

education.

. Parents to escort CWSN to school for those in ddnpals to show support
and encourage them to pursue education.

. The development of an all-inclusive educationaligyl curriculum and

teacher training programs should be drafted toasctare frontiers to the

challenges encountered in course of implementing.SN

10.Revision of the current school curriculum and téaglstyle with a curriculum

that is integrated with all the needs of all theddeiaries. As earlier pointed

out the existing curriculum does not integrate tieeds of CWSN as the
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national curriculum centre needs to designs itgEmmme with the needs of
CWSN in mind.

11.Special classes should be given for a limited tand should not exceed 60
percent of the school time .The rest of the timeusth be focused on special
skills training (for the blind such as Braille réagl and writing and those
special mobility drills) as well as providing tutals for those who need it. The
SNE teacher can use the special class as a ressmaansultation center for
the class parents as well as CWSN.

12.There is need to improve physical structures thnoconstruction of ramps,
wider classroom doors, adopted toilets so as makeation accessible to
make the schools disability friendly.

13. Initiating extra-curricular activities in and out gchool. Special efforts should
be made to involve CWSN in special sports and gambs makes them
enjoy school more and feel part of everybody. A& #ame time it refreshes
them and builds their bodies.

14.There is need to involve parents/guardians in degidhe long-term and
short-term objectives of the educational programbe based on not only on
the CWSN interest and abilities, but also the fesli abilities and priorities
this will help them change their negative attitudes

15.Parents as well as other family members can bdtizeasand trained to use
special strategies to creating awareness on CW&aNthley are capable as
normal children in pursuing education and to feaiiéi and promote the overall

development of CWSN during their day-to-day encetmat home.
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16.There should also be a legislation that ensuredirzayus provision of
scholastic materials, aids and appliances in albals as well as a legislation

that ensures that the physical school infrastrestare disability friendly.
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APPENDICES
APPENDIX 1:In-depth Interview Guide

In-Depth Interview Guide for Primary School Students

General Information

1.1 Name (OPtioNal).......cuuieiei it e e

1.2 Gender CTTTTTTR ) RGP |
1.3Age  (oiienennnnn)

14Class (..cvvvnnenn. )

Specific Information

1.What do you understand by
IiSADIlILY?. ...

the

term

2. (please say yes if you think the statementsvbelifects you and no if you think it

does not affect you).

a) Negative peer influence ()

b) Isolation ()

c) Lack of CWSN specific instructional materials)(
d) Unavailability of teachers trained in SNE ( )
e) Lack of disability structures ( )

f) Lack of commitment and skill by teachers ( )

g) Long distance to school ( )

h) Non participation of all stakeholders in polethat affect CWSN ( )

i) Others please specify ()
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3) Do you have any of the following provisions iowy school?
Yes No Don’'t know

a) Ramps

000

b) Special toilet facilities

000

c) Sign posts

000

d) Disability related information

000

4. Do you hold any meetings with your teachersisouss the problems above? If yes

what

are your views about the discussions?
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7. In your view do the teachers who are trainedSME enough to address your

learning needs?

8. Please mention some of the learning needs that mot been addressed
adequately?

THANK YOU
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Appendix 2: Key Informant Interview Guide

Interview Guide for Primary School Teachers

General Information
1.1 Name (Optional).......c.uieiuiiiie e e

1.2 School(optional)........cceiiii i,
1.3 SUDJECT. ..o

1.4 How long have you been teaching .........................
Specific Information

1. What is your understanding of the term disaflit

2. Mentioned below are the different types of dilsizds that CWSN suffer from,
please tick those that are handled at your ingtituthat you are aware of (Tick as

many as applicable):
Types of disability Tick
a) Hearing Impairment
b) Speech Difficulty

c) Visual Difficulty

d) Learning Difficulty
e) Physical Difficulty

f) Multiple Difficulties

g) Others please mention

I I I I A B A B R B R I

h) Socio —Cultural Factors
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3. Please indicate whether you agree, disagreeontt &now whether the factors
listed below are hindrances to CWSN access to d¢idacgyour responses are limited

to Yes, No or Don’t Know):

Factor Yes No

Don’t Know

a) Negative attitude and practices against CWSN
b) Negative parental attitude

c) Poverty among households of CWSN

d) Isolation

e) Negative Religious Influence

f) High costs of CWSN material and equipment
g) Lack of streamed strategies

h) Lack of knowledge on existing CWSN policies
i) Incomprehensive curriculum to CWSN

j) Absence of teachers trained in SNE

k) Medical problems

l) Negative attitude from peer

OO OddddnDoodon O
OO OddddnDoodon O
OO0 dodnDoodon O

m) Others (please mention them)
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D

. If you agree, how have you handled the challergel with what results?

Problem

Strategy

Result

Sensitization and awarene

raising

SS

Improvement of physica
structures like construction ¢

ramps

Lobbying various stakeholde
on improvement of stud

curriculum

IS

Special consideration for CWS

with multiple disabilities

Empowerment of educatic
committees at the parish lev

for efficient monitoring

Ensuring that FPE funds a
utilized to benefit CWSN

Revision of curriculum

Poverty reduction strategie
being implemented a
development initiatives throug

affirmative action to the CWSN

Others (Specify)
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5. Apart from the above mentioned problems whaemogroblems do you think face
the children with special needs and how have tipesblems affected access to the

educational services by CWSN?

Problem How it affects access to education

6. Which of the following factors does your schoalhte to as challenges to access to

education for CWSN in your school? (Tick as manpassible)

Factor Yes No

Don’t know

a) Curriculum and teaching style

b) Lack of instructional materials

¢) In availability of teachers trained in SNE

d) Lack of commitment and skills among teachers
e) Absence of disability friendly structures

f) Long distance to school

g) Costly CWSN school equipment

h) Isolation and negative attitude towards CWSN

N e Y N D A
N e Y N D A
N e Y N D A

i) Others (please mention)
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7. In your view what ways if any can parents / garers hinder CWSN from

accessing all-inclusive educational services?

8. Do you think CWSN have taken advantage of eimglin FPE as one of the key

target groups?

Yes D No D Don't know D

9. Give reasons for your answer
10. How many Special Needs Education (SNE) teaah®s®ou have in your school?
Name of School 0.Mf Staff No. of sards

b) Do you think the number of teachers is suffit?en

Yes D No D Don’t know D

c) If no, what is preventing recruitment?

11. In your view is SNE really all-inclusive?

Yes D No|:| Don’t know D

a) Give reasons for your answer
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12. What do you think can be done to improve thiewong to CWSN?

Q) ENFOIMENt. ...
o) I R{=] (=] 01110 o DU
C) and COMPIETIONT ...

13. Are you aware of the training that is offere SNE?

Yes D No D Don’t know D

a) If yes, do think it meets the educational neddSWSN?

15. Which laws, if any that enforce accessibildyeducation services for CWSN are

you familiar with?

THANK YOU
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