FACTORS INFLUENCING PRIMARY SCHOOL PUPILS
ACCESS AND PARTICIPATION AMONG DISPLACED
FAMILIES FROM MAU WATER CATCHMENT AREA IN

KURESOI SUB COUNTY, NAKURU COUNTY, KENYA

BY

CHEPKEMOI SIGE

A Research Project Submitted In Partial FulfilmentFor The Requirements For
The Award of Degree of Masters In Education, in Sdology of Education,

UNIVERSITY OF NAIROBI .

2015



DECLARATION

This project is my original work and has not beegspnted for a degree award in any

other University

Chepkemoi Sige

REG NO: E56/83754/2012 Signature Date

This research project has been submitted to thevddsity with my approval as

University Supervisor

Prof. Lucy W. Kibera e
Professor of Education, Signature Date
Department of Education Foundations,

University of Nairobi



DEDICATION

| dedicate this research project to my Husband Jiio,my children Mercy, Elvis,
Chebet, Faith and Roy for your immersurable kindpdsve, prayer and support
through out my studies. May the almighty God higlgward you.



ACKNOWLEDGEMENTS

| am greatly indebted to the Almighty God for gigime an opportunity to pursue this
course and the strength to undertake this projégt.gratitude also goes to my
supervisor Prof. Lucy W. Kiberdepartment of Education Foundations, University
of Nairobi for her guidance and support in the demment of this project. My
heartfelt gratitude goes to my entire family mensbier their moral, emotional and
financial support. To my colleagues in the Departmef Education Foundations
class. My appreciation also go to collegues in thepartment of Education
Foundations Class for their suggestions, adviceemeduragement.

First and foremost may | thank my mother for hemnstant prayers and
encourangement.

Secondly may | appreciate my husband John Ruto ,sbly Elvis and Roy my
daughters Mercy Chebet and Faith for their overmingg support.

Further, | acknowledge entire staff of Mogoon Ragn Arorwet primary school,
Tachasis Primary School,Kiplemeiwa Primary Sché&a@noin and the pupils who
participated in the study for responding to thestjoenaire support.

Special thanks goes to David Kemei principal Mog&econdary,Enock Koech for
assisting me to come up with the topic.

Many thanks go to my brother John Rono, Brotherlbaw Andrew Ruto and family
of Stalin Koech for their financial support.

My sincere appreciation goes to Harun and Philigypesetting my research project.
To sum them all | praise the name of the Lord ngtli my guide, source of my
knowledge and strength.

May God bless you ubundantly.



ABSTRACT

The purpose of this study was to investigate tlatofa influencing the access and
participation of pupils to primary education in Maater catchment area. This region
has experienced displacement of people as a re$utionservation efforts by
government. The specific objectives of this studyswio assess how school related
factors including teacher related factors, securfctors affect access and
participation of primary school children in Mau ést region. The study employed an
exploratory survey research design and targetedtitte® head teachers and 915
pupils displaced from the Mau water catchment aféesample of all 3 head teachers
and 180 pupils were selected to participate instinely. The research employed the
use of the questionnaires and interview schedulethas main data collection
instruments. The data collected was analyzed w#sgriptive statistical methods and
presented in tables. The study found that the dckeors such as presence
textbooks, writing materials, classroom area, tegdency of teachers involving the
learners in learning activities has an effect om plapils’ access and participation in
education The results obtained showed at least 59% of thporetents left their
former schools because their parents decided ser ©k26 of the respondents were
happy with the learning at their school.Securigues also affected participation of
primary school children. The results also showed #8.6% of the respondents said
that they have been absent from school wherebysBorelents reported they were
insecure because they had been displaced from dastfParents’ support was found
to be highly inadequate hence influenced access participation in primary
education. The parents and guardians play a vemifgant role in curbing the
absenteeism of their children from school. The lteshowed that at least 41% of the
respondents said that they were absent from sdlemaluse of work at home given by
their parents The study recommended that the gowvemhshould increase funding so
that schools within Mau forest can purchase schiesburces such as textbooks,
writing materials; improve classroom area and it&d for co-curricular activities
such as footballpetball, athletics, handball, and drama and mwestval. The study
revealed that atleast 52% of the respondents wappyhwith the way teachers taught
them The government should empower the parentggaadiians of children within
Mau forest region economically to reduce child lalas well as introduce school
feeding programme so that children room poor bamkgis are more motivated to
attend school and as a way of reducing absente&grther a study should be carried
out to establish the effect of the cultural praedion the access and participation of
the pupils to school activities among displacedpfeo
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CHAPTER ONE: INTRODUCTION

1.1 Background to the study

Displacement of population due to a variety of dastin at least thirty one countries
in Africa, Asia, Europe and Latin America over st years often affects education
negatively. According to UNESCO (2007) some of tarst affected countries are
Afghanistan, Colombia, Iraq, Palestine, Thailand &mbabwe. One of the most
affected countries is Afghanistan which witnessedramatic increase in attacks on
schools from 242 in 2007 to 670 in 2008 has couted to death of many students

and teachers (UNESCO, 2010).

Conflicts affect education in many ways. It resutisdeath and displacement of
learners. For example, more than two thirds offteegin primary schools were killed
and displaced as a result of the Rwandan genoblitehéelowa, 2001). Cambodia
and Somalia represent extreme cases. In the 18#%9Js]1 the Cambodian educational
system was left in ruins with virtually no trainéelachers. All these factors had a

negative impact on pupil participation in educatiichmond, 2014).

Internal displacement of persons is caused by wioktruggles between groups
competing for natural resources, land and politiegresentation, (National Research
Council, 2011). War and conflict also often destrayd damage schools and

educational infrastructure (Buckland, 2005).

In Kenya, cases of displacement can be tracedrdmtk as 1900s when East Africa
was first divided into territories of influence Iltlye European powers (Michaelowa,
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2001). The Kenyan history has been frequently mdduwy internal displacement from
the colonial era when the white men took the Afiisdand and forced them to settle
in reserves (Michaelowa, 2001). In addition, in est-colonial era, Kenya has
witnessed displacement through internal politicases of 1992, 1997, 2002, and

2007 elections being the climax (Waki Report, 2008)

The Mau Forest complex is the largest remaininggeiabus forest in East Africa
(Sang, 2001). It covers an approximate area of0®&0hectares and is situated about
170 km north-west of Nairobi and stretches westleong Kericho District, Narok
District to the south, Nakuru to the north and Bomoethe south-west. The forest is
divided into seven blocs comprising South-West Maimet), East Mau, Ol'donyo
Purro, Transmara, Maasai Mau, Western Mau and Soutiau. These seven blocs
merge to form the larger Mau Forest complex. Oftadl forest blocs, only the Maasai
Mau is not gazetted. The Ogiek community, who dre kast remaining forest
dwellers, are scattered all over the seven forkstsb(Kenya Wildlife Service &

United Nations Environmental Programme, 2005).

The forest lies 1,200-2,600 meters above sea iewielan annual rainfall of about
2,000 milimiters spread throughout the year. Theesbregulates the stream flow,
thus helping to control flooding and maintain watatchment areas, and drains into
Lakes Nakuru, Bogoria, Baringo and Victoria. Theegi is also home to wild animals
some of which are endangered mammals like the wddacked duiker and the
African golden cat. The vegetation cover variesrfrshrubs to thick impenetrable

bamboo forest, indigenous trees like cedar anccafriolive.



The East Mau Forest leads in timber production ftbe harvest of exotic trees in
Kenya. The residents living in the East Mau forast tea farmers, livestock farmers
and also grow crops such as potatoes and vegetbléeir main economic activity.
The more than 30,000 new settlers, who are masuisnérs, have totally degraded
and destroyed the environment to pave way for tbeftlement and farming. Since
1993, the Kenyan Government has systematicallyecaout huge parts of Mau

Forest for settlement of people from other commesit

Protection of the environment and the avoidancgeabus negative consequences for
water supply, climate, livelihoods and biodiversaise the justifications put forward
by the Government of Kenya for the forced evictiovisich have taken place from
forest areas in the recent past. Administrativacpobfficers popularly known as
“Okoa Mau” were used by the government of Kenyaaoy out massive evictions of
people living in forest areas of Kenya. Consedyehbuses, schools and health
centers were destroyed, and many families wereereaidhomeless. The conditions of
the families affected are characterized by sorrom sadness because they do not
have an alternative place to live. Most of thesgpldiced families have lost their
crops, animals and property and access to soci@niies is unavailable. An
estimated number of forcibly evicted persons betwady 2004 and June 2006 were
more than a hundred thousand (Centre for Humant&igtucation and Hakijamii,

2006).

The living conditions of the families forcefully ieted from the Mau forest water
catchment area were horrible (The Standard” N@vember, 2006). There were
reports that some people succumbed to death beoétise diseases associated with
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the cold and dirty environment. Moreover, displadadhilies could not take their
children to school because their schools were bdavin by the police. As the
government of Kenya tries to protect its forestezoand water catchment areas, its
action of evicting people living in those areasd&een associated with poor access
and participation of children to primary educatidmere is evidence that the
displacement of families due to violence, confliatel forceful movements has had a
negative an impact on access and participation docaion (Sifuna, 2005).
Displacement of people as a result of inter-commyuinghting, conservation efforts
by government and also natural calamities have ddherse effect on access and
participation in schools over the past decadeau&if 2005).According to Special
report by Kenya Human Rights Commission (2006),catlan of children of the
families displaced in the Mau water catchment arbase been facing many
environmental challenges including lack of pitilaés, poor disposal of litter, small

classrooms against many children and inadequatbitepand learning materials.

1.2 Statement of the problem

The environment in which a child learns to a veaygé extent determines the
performance in the national examination. This alstermines the child’s cognitive
development and the pace of development. It ishesygremise that the researcher
sought to establish the extent to which displacénsérpeople in the Mau water
catchment area has affected accessibility andcgaation of pupils at primary level
of education since most primay schools pupils ag sicholars. This study thus
investigated the effects of selected school facs®surity factors, teacher factors and
parents’ involvement in education hasd on the aceewsd participation of their

children at primary level of education.



1.3  Purpose of the study

The purpose of this study was to investigate tliecef displacement of people in
the Mau water catchment area on pupils’ accesgartetipation at primary level of

education.
1.4 Research objectives

Specifically, the study sought to:

(i) assess the effects of school related factors maaf availability of learning
resources and adequacy of staff on access andipatiton of primary school
children in Mau forest region.

(i) establish whether teacher related factors,with rosgao teacher’s level of
training and gender of teachers affect participatd primary school children
in Mau forest region.

(i) establish whether security related factors in resspe incidences of pupils’
harassment and cattle rustling affect participatdprimary school children
in Mau forest region.

(iv) find out how if parents’ support of the primary edtion has influenced

access and participation of their children at prymiavel of education.

1.5 Research questions

i). Do school related factors with regard to avail&piof learning resources and
adequacy of staff affect access and participatioprionary school children in
Mau forest region?

if). Do teacher related factors with regard to theireleof training and gender

affect participation of primary school childrenMau forest region?



iii). Do security related factors such as incidencesupilgy harassment and cattle
rustling affect participation of primary school kchien in Mau forest region?
iv). How do parents’ support of the primary educatiofluence access and

participation in schools in the Mau forest region?
1.6 Significance of the study

The findings of the study may be useful to policgkers in education regarding
evictions of people and subsequent displacemenitareffects on children’s access

and participation in education.
1.7 Assumption of the study

The study was based on the assumptions that:
i)  The teacher respondents had been teaching in thedviest region before and
after displacement

i)  The effect of displacement was homogeneous toahmwked respondents
1.8 Scope of the study

The study investigated the effect of displacemehtpeople in the Mau water
catchment of Olenguruone and Keringet areas has dradaccessibility and

participation of pupils in primary schools.
1.9 Limitation

Among the constraints which the researcher encoechtduring this period include
little time that is available to conduct researthe main limitation of the study was

that respondents were reluctant to give resposgsme questions.



1.10 Ethical consideration

In the context of the ethical consideration, thelgtensured that the respondents who
were minors understood the context in which theyewarticipating in the study. The
concept of the questionnaire was elaborated to .tidere were no identifiers such as
name that were to be corrected so that the studihisfree to answer the
guestionnaire.

Parents were asked to allow heir children to esgorttle questionnaire since hildren

had not attained legal age of majority.

1.11 Definition of significant terms

Access Refers to extent to whiobnrolment and participation rates in
to education _ _ o _
education are influenced by availability of edumasl

infrastructure, teachers, security, cost and cailfpractices.

In this study refers to forced movement of peopie the
government from alocality such a forest reserveaowater
catchment area.

Enrolment Number of pupils in a primary level of education ovlare
accessing education.

Participation:  Refers to involvement of pupils in school learniagd co-

curricular activities.



CHAPTER TWO: REVIEW OF RELATED LITERATURE

2.1 Introduction
The Mau forest conservation efforts have attrabietth Kenya government and there

gional communities and have expressed their comemitnio conserve this largest
water tower. Over the past decade, the governnfekémmya allocated pieces of land
in the Mau forest to citizens and demarcated thentlary between the forest and the
settlement scheme. Despite the presence of thedboutine, some families started
encroaching into the forest. Majority of the famdiwho were moved from the forest
were those who had illegally settled in the for€Ete Standard, 10 November,

2006).

The government of Kenya began the process of rifadibin of the Mau Forest after
decades of human encroachment for farming, chafmoading and other activities.
The Mau forest complex is Kenya’s most importantevdower supplying the Rift
Valley’'s many lakes and rivers. In a camp in Kapkemone of several along the
forest edges, sporadic school attendance is commioch is likely to drastically
impact on the performance of pupils in their exafghough primary education is
officially free in Kenya, the influx of evicted dbren has led to a shortage of staff

and so parents have had to meet the cost of laddgional teachers.

At Kapkoi Primary School, where 100 of Kapkembu p&rchildren go to school,
there are only 11 teachers employed by the goverh(Keiresoi SEO’s office, 2015).
This is too costly for the parents who struggledhtar put food on the table. “This is

way too low considering that the school has moaa th,000 pupils and 21 classes,”



said John Keror, the school's headmaster. Therealm® more than 600 people

staying at the camp (The Standard" Nbvember, 2006).

The evictees had their crops in their farms destidyy the police and also some lost
their animals like chicken which they dependedamnféod and purchasing items like
pens and books for the school going children djpam using part of it to buy food.
Casual jobs are hard to come by. Sometimes, tharehijoin their parents in looking
for casual jobs to boost the family income or foe ffree lunches some employers

provide, added John Keror, (The Standard’ l®vember, 2006).

The government has kept evictees in camps for rtftag a year now even after
promising to resettle them within three monthsradétéction. The government is yet
to announce the resettlement of the affected ptpalawith a further 7,000 families
set to be evicted from the forest, according to Mh&u Forest Secretariat (The

Standard, 10 November, 2006).

In Afghanistan, both refugees and the internallgptiiced have been hugely
disenfranchised by a clash of competing interesta/éen the Taliban and the quasi-
functional Afghani government. In the midst of #@mnpeting interests of insurgency
movements, particularly the Taliban, al-Qaida andbH-Islami, the refugee and
internally displaced populations have, by far, etdtl the brunt of political
reposturing, political violence and resource appatipn. According to International
Displacement Monitoring Center (2010), the averadecation that most adults had
undergone, aged 25 and up, was only 3.3 years ghaXfistan. This is the average
time that bureaucrats, professionals and other aomitgnleaders have been schooled,
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which naturally has a pronounced effect. The cgtminequality-adjusted education
index plainly demonstrates the disparate accessltmation among different sects

and echelons of society, particularly refugeestardnternally displaced persons.

2.2 Empirical Review
2.2.1 Accessibility and participation of pupils in primary school

Expansion of education system with an aim of imprg\access for all is anchored in
international frameworks that can be traced backl®8 when The Universal
Declaration of Human Rights was adopted. In this dfi rights, article 26 has a
provision for a right to education for all. This svdollowed by The World
Conference on Education for All(EFA) in 1990 heitd iJomtien, Thailand which
sparked off a new impetus towards basic educagpecially with its vision and
renewed commitment in making it available for &Ifgna, 2005). The international
community reaffirmed its commitment to EFA in Dak8enegal in April and
September 2000 after a decade of slow progress 8QNE 2000). The latter meeting
was a UN Millennium Summit which saw the adoptidriveo EFA goals that are part
of the general Millennium Development Goals (MDGKE)was during this same
meeting that the overall MDGs were adopted by 18®ns and signed by 147 heads
of state and governments which renewed commitnrentaking education available
for all (UNESCO, 2000). The Republic of Kenya (2Pp@&cognizes that there still
exist barriers to access to primary education aadeg priority on continuing to
expand access as captured in one of its goalerfsure that all children, including
girls, children in difficult circumstances, and #eofrom marginalized/vulnerable
groups, have access to and complete free and cearpuprimary education by

2010".
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In their study, Wright, Horns and Sanders (199#gddhat the most important factor
influencing student learning is the teacher. Teextstand in the interface of the
transmission of knowledge, values and skills in lgerning-teaching process. Elsy
(2005) in a study in Ghana found that the teachetofs significantly contribute to
low academic achievement where incidences of latene school, incidences of
absenteeism and inability to cope with the syllabosie in. Sifuna and Sawamura
(2011) noted that the quality of performance degeon the quality of the teacher —
pupil relationship interaction in the learning pess. The findings agrees with
Nuwikins and Nwanekezi cited in Osagie and Kg2012) who concluded that
teacher workload was one of the factors that indtbstudent academic achievement.
Shortage of teachers can compromise giving of assgts and marking of the same.
Oredein and Oloyede (2007) found that the numbeassifgnments that a teacher gave
to students, teachers ensuring that students ctedplassignments and finally

marking of of the assignments significantly affecéeademic achievement.

2.2.2 Conflict and Access to Education in the World

In the Asia—Pacific region, and around the worltge tmain barriers to education
affecting millions of children include conflict, shsters and displacement. The
number of children affected by each of these barie growing. The number of
people affected by disasters has more than triplétiree decades, there has been a
long-term, global increase in the number of peagfiected by conflict; and the
number of people forcefully displaced is at itshiagt since World War Il. This has
devastating impacts on children’s education: retembanitarian crises have pushed
more than 8.7 million children out of school. Théxeriers affect a significant and
growing number of children in the Asia Pacific. &saccounts for 81 percent of
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people affected by disasters over the past decadeaalarge number of people
affected by conflict. Almost a fifth of the glob&dtal number of people forcefully

displaced is in the Asia— Pacific region (UNESCQ132).

Increase in attacks on education has shocked thd.viio Gaza, in just two months of
fighting in July and August, 148 schools were daatbgr destroyed. Three attacks on
United Nations (UN) run schools killed 45 people;luding 17 children. In Nigeria,
the Islamist militant group Boko Haram provokecdemiational outrage in April when
it stormed a secondary school and kidnapped n8aflyschoolgirls. In Syria, with the
conflict now in its fourth year, almost 20 percaftschools can no longer be used
because they have been damaged or destroyed, audeethey are being used as

emergency accommodation for the displaced (UNESIDD3).

These devastating examples of conflict have drderattention of the world’s media
in terms of their impact on education is nowhereemmronounced than in Asia. Half
of all countries in Asia are affected by local absational conflict. With an average
duration of 45 years, these conflicts are amongoldest in the world. Millions of
Asian children have never known peace — and ttssha enormous and long-lasting
impacts on their education. In 2014, the Globalli@ioa to Protect Education from
Attack identified six countries that were ‘very hiéwp affected’ by attacks on
education and the military use of schools in thegoe2009—-2012. Two of the six,
Afghanistan and Pakistan, were in South Asia. Thesecountries account for more
attacks on education annually than almost anywileése in the world (Panter &

Eggerman, 2012).
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Challenges faced by girls in Pakistan garnerednatenal attention in 2012, when
16-year-old schoolgirl and now Nobel Prize winnealdMa Yousafzai was shot along
with two of her classmates on her way to schoothinperiod 2009-2012, throughout
the country there were more than 800 attacks oaashmore than anywhere else in
the world. Hundreds of schools were blown up amstrdged, and students, teachers,
academics and proponents of female education veegeted and killed. Between
2009 and 2012, at least 30 children were killechitacks on schools and school
transport, at least 138 students and staff wereakded and at least 15 school
teachers were killed. In 2013, there were 78 astamk schools, school teachers and
children, including one incident in which five Seteen-year-old education activist,
Malala Yousafzai, won the Nobel Peace Prize thar yer her pioneering work in
bringing girls’ education into the internationalogipgght. In 2012, Malala was shot on
her school bus, along with two of her classmateshay rode home in the mountains
of Pakistan. The Tehreek-e-Taliban Pakistan claimesponsibility, alleging that
Malala had been promoting anti-Taliban values byoadting for a girl’s right to
education and called her “the symbol of the inkdahd obscenity”. Malala was an
active blogger and education activist before thacat She survived the gunshot
wound and has since become a strong voice for’ gidscation and child rights

around the world (Panter & Eggerman, 2012).

In Afghanistan, progress made in the educatiorosestihce the international military
intervention in 2001 is often hailed as a phenorhachievement, with the number of
children in school jumping from just one million more than ten million. But the
incidence of attacks on schools is also one ohtpkest in the world, and more than
three million children remain out of school. In 30there were at least 73 attacks on
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schools, resulting in at least 11 children killatd a6 injured. At least 13 teachers
were killed or injured, and eight teachers wereuabetl by armed opposition groups.
Altogether, more than 500 schools were temporanilypermanently closed due to
insecurity in 2013, interrupting schooling for astimated 115,000 children (Save the

Children Report, 2007).

In the far south of Thailand in the period 2009-20tore than 120 Buddhist and
Muslim students, teachers and education staff Wwiexl or wounded by insurgents.

Schools were attacked, set on fire, and damagddsiroyed by improvised explosive
devices. In 2013, at least seven teachers and #deeation-related personnel were
killed, including the execution of a teacher by gue&m in a school cafeteria in front of

dozens of children.

In the Philippines between 2010 and 2012, thereevaéleast 43 incidents involving
damage, destruction or occupation of educatioritiasi placement of landmines and
unexploded ordinances near schools, and violencéhreats of violence against
students and teachers. Schools were attacked bArthed Forces of the Philippines
and its associated auxiliary force, by the Mindaisdamic Liberation Front, by the
New People’s Army, and by the Abu Sayyaf Grouplesist 14 teachers were killed,

and three students were abducted (Gaillard,al. 2014).

In Indonesia, at least a dozen attacks on schataded by minority Muslim sects
and on Christian schools were reported in the ge2i@09-2012.23 In August 2013, a
petrol-bomb was thrown at a Catholic school in d@kdn Myanmar, the resurgence
of conflict in Kachin State in 2011 and 2012 sawesal schools damaged during
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clashes between the national armed forces and &lcdii Liberation Army. Fear of
shelling, airstrikes and mortar fire kept severehaols in conflict-affected areas

closed at least into early 2013 (Richmond, 2014).

In April 1994, with the onset of the genocide in&wla, schooling came to an abrupt
halt. Teachers and children were killed or fledhauls and colleges were destroyed,
burned, looted and pillaged, and their vehicle¢estoOf the 1,836 schools, 65 per
cent were damaged. Only 648 were operational ioligrt1994; 1,188 needed urgent
repair. Almost one-quarter of the schools werd sticupied by refugees returning
from the Congo and Burundi, by military forces wspdaced people, especially in the
southwest, in Cyangugu, Gikongoro and Butare. Byaftdimutara to the north-east
became host to most of the incoming returnees wdw fled to Uganda 30 years

previously.All the schools had been looted andagéid (MINEPRISEC/ 1994).

Teachers symbolized the elite and the educatedvianBa. They became a particular
target during the genocide. Teachers were alsoepatprs of the genocide and
participated in the killing of close family memberBeachers turned against other
teachers, neighbours and pupils. Pupils did theesarhe result was unimaginable
terror and shock; and the total erosion of faiththe education system. Of almost
19,000 primary teachers before the war, 60.1 pet lted been classified as qualified
by the Ministry of Education (UNICEF, 1992: 33; Agu and Richmond1998: 125).

In September 1994 only 45 per cent of qualifieccheas remained in the primary
system. In secondary schools after the war, onlg-third of the teachers were
qualified. By 1997 the distribution of trained tbacs became increasingly skewed in
favour of the capital city, where 90 per cent & girimary teachers were qualified, in

15



comparison with the provinces of Byumba, Kibungdug¢e and Umutara with about

25 per cent qualified teachers (MOE, 1998a: 44 V86tld Bank, 2002: Chapter 5).

According to World Development Report (2011), danfldisasters and displacement
pose enormous challenges for children. In both lmdndnd disasters, children’s
education is disrupted when schools are damagetestroyed, roads are blocked,
teachers are absent, and schools are used as emergecommodation for the
displaced. Children in conflict zones are also preed from accessing education
because they are afraid to go to school, becauserss or teachers are attacked, or
because their schools are used by military forecesrmed groups. Children who are
forcefully displaced from their homes face additibohallenges. They may not speak
the language taught at school; they may face aigdle accessing education due to
having lost all personal identity documents; aneythmay find themselves in

immigration detention, with limited access to ediara

Conflict affects children’s access to educationmgriad ways. Schools are often
damaged or destroyed during fighting, either atatmial damage or as a result of a
targeted attack, and are sometimes rendered ueusdign they are occupied by
people who have been forced to flee their homesayMsudents and teachers are
afraid of being caught in the fighting on their wyschool and stay home in fear;
others — particularly girls — fear being targetgddpponents of education. In some
cases, families under unprecedented financialrstspt to pull their children out of
school so that they can contribute to the familgome; in other cases, schools are
used by armed forces or armed groups for militargppses (Human Rights Watch,
2011).
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Resource conflict whether caused by political ooreenic factors throughout the
world constitutes one of the greatest barriers dacation. According to United
Nation Report (2011), resource conflict destroysiamage schools and thus limits
educational opportunities in areas affected, rasuleachers either being transferred,
forced to flee, causes children and their famiteefiee their homes and live in camps
with little educational opportunities, causes sapan of families or destruction of
sources of income for the family forcing childrenviork instead of schooling, causes
destruction of pupils progress report forms preivgnthem from re-entering other
schools,. Fear and insecurity associated with resorelated conflicts keep children
out of school. According to UNESCO (2011) resoumnflict related causes

accounts for 42% of primary school children ouscfiool worldwide.

2.2.3 Effects of School Related Factors on accessibilitgnd participation in
Education

Many school efficacy studies have underscored thportance of teaching and
learning materials on student accessibility andigipation. For example, Fuller and
Clarke (2004) reviewed school effectiveness stutidess developed countries that
adjusted students’ achievements for their familyckggpound and found rather
consistent school effects in relation to avail&pitif teaching and learning resources.
Over 50% of the various studies have showed sgmti correlations between
accessibility and teaching/learning materials. Bais (2004) confirmed text books
and writing materials as key contributors to schefféctiveness at the primary level
in developing countries. Studies carried out by iMieowa (2001) found that, the

availability of textbooks had strong significantgpositive effect on enrolment.
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The term parent's engagement in the academic peaioce of their children is the
subject of much discussion and debate by researemer policy makers (Weiss et.al
2010). It is important to outline a working defioit of parental engagement that
corresponds to what the evidence suggests has efidiah effect on children’s
learning outcomes. Considered broadly, parentabgement involves partnerships
between families, schools and communities, raigpagental awareness about the
benefits of becoming engaged in their children’scadion, and providing them with

the skills to do so (Muller 2009).

2.2.4 Effects of parents’ support of the primary education on accessibility and
participation of pupils in Education.

The term parental involvement is used by some fier renly to those activities that
take place in the school such as volunteering, imgetith teachers and other school
personnel, attending school events, and parenhéeamnferences Hill and Tyson,
2004). While the current evidence supports theonothat parental engagement can
and does affect student academic attainment, thene important difference between
involving parents in schooling and engaging parentsarning. It is the latter that has
been shown to have the greatest positive effectsd@h 2010. While involving
parents in school activities may have an importcammunity and social function, it
is the engagement of parents in learning in the endhat brings about positive

changes in children’s accessibility and participain schools.

Importantly, promoting engagement in the home oftequires communication
between teachers and parents that may take platieeirschool environment and
which then fosters positive changes at home anewhisre. Broadly conceived,
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parental engagement promotes shared responsibiligyducation among parents and
teachers, where the learning process transcendsdaol environment and the
formal curriculum. Parents and schools can worketiogr to create the optimal
learning conditions for children and young people having high expectations,
having conversations about educational and ocaouetiaspirations, discussing the
different roles of parents, teachers and studemisgd developing parents’

understanding of home reading norms and study si@eiss et.al 2010).

Hoyland et al (2009) asserts that eating breakpmsitively affects learning in

children in terms of cognitive and academic perfamce. Dermie (2007) found that
lack of parental support among the Somali studentsthe United Kingdom

contributed to their poor performance. Many of 8@mali parents were unable to
offer help to their children because of lack obpeducation or ability to use English.
Oloo (2003) in his similar studies in Kenya fouétt home environment of the day
students was not conducive to reading and was armapblem affecting academic
achievement. The problems of day students arose folot of domestic chores

students engage in after school or during weekends.

In addition, a study by Desarrollo (2007) in Lafimerica found out that secondary
students with the responsibility of earning monelytheir families on a regular basis
performed poorly in their national examinationsMalawi, according to Schraff and

Brandy (2006) girls are expected to help their racttwith labor intensive house hold
chores before going to school and therefore atavelass late and exhausted than
boys thus making them not to perform well (Sch&€fQ7). Most students, especially
girls are engaged in such activities as caringtfieir siblings when the parents are
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away, taking care of the sick and attending toiti@ehl rituals, funerals and other

celebrations.

2.3  Theoretical Framework

2.3.1 Maslow Theory of hierarchy of needs

This theory was postulated by Abraham Maslow in3l9aslow posited a hierarchy

of human needs based on two groupings: deficieeegls and growth needs. Within
the deficiency needs, each lower need must be gfetdomoving to the next higher

level. Once each of these needs has been satigfegdsome future time a deficiency

is detected, the individual will act to remove theficiency. The first four levels are:

Physiological (hunger, thirst, bodily comforts, .gtSafety/security (out of danger),

Belongingness and Love (affiliate with others, loeepted) and Esteem (to achieve,
be competent, and gain approval and recognitiamg. iext two levels of hierarchy of

needs include self-actualization (to find self-lirtient and realize one’s potential and
self-transcendence (to connect to something bettomego or help others, find self-

fulfillment and realize their potential). This thgowill be used during interpretation

of data.
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2.4 Conceptual Framework
The conceptual framework has identified the indéjeah and the dependent variables

by illustrating the nature of the relationship @lation to displacement of families in
the Mau water catchment area and assume effeccoess and participation of
pupils in primary schools.
Figure 2.1 Conceptual framework Effects of Displacement of families

on access and participation tifeir children

in primary schools.

Independent Variables

School factors
* Avalilability of learning
resources
* Physical facilities

Teacher factors
* Teachers level of training and

v

experience ——
« Gender of teachers > Access and participation
« Age » Absenteeism of pupils
* Pupils interest in learning
Parental Engagement and Support ’ Enr(.)Ir.ner?t . .
- Pupils attendance rates * participation in co-curricular
«  Working at home activities

* Parents awareness of what

children learn at school
* Parents involvement in school
activities

Security factors
* Incidences of cattle rustling
* Incidences of pupils
harassment by strangers

This conceptual framework hypothesized that therani effect of each of the factors
of displacement of families, school related factteacher related factors and parental
involvement in their children’s school work and sety factors affect accessibility
and participation or children in primary schoolfeTstudy therefore, expects to find
out the extent to which these factors affect paptcess and participation in school.
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CHAPTER THREE: RESEARCH METHODOLOGY

3.1 Introduction

This chapter has covered the methodology that wed to study factors which affect
access and participation of primary schools in Kar&ub-county of Nakuru County

that had experienced from the Mau forest. The sestthat are discussed include:
research design, target population, sampling puesd piloting, research

instruments, and data collection data analysisiigcies.

3.2 Research design

Research design is a plan for collecting and utdjzlata so that desired information
can be obtained with sufficient precision. The @ of research design is to define,
elaborate and explain the research topic, make theaarea of research to others,
provide limits and boundaries to a research, dinewhole scenario of the research,
tell the modes and consequences and ensure timeesodrces are properly utilized
(Mugenda and Mugenda, 2003). The study employeexatoratory survey research

design. This approach sought to collect data apthexthe research findings without
manipulating the research variables or the respusdan an attempt to get the

perception of the respondents on the effects gilaiement of families in the Mau

water catchment area on the access and partiaipaitipupils in primary schools.

3.3 Target population
Target population constitute the targeted peoptesaarcher selects as respondents
for study. The study collected data from the hesachers and pupils that were

displaced from the Mau water catchment area. Thgetgpopulation is 3 primary
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schools head teachers and there are a total ofp@pbs according to records of

Kuresoi SEQO’s office, KUR/STAT/2015.

3.4 Sampling design

The study sampled the respondents based on theemience sampling technique

where three schools that are in close proximitiau forest regions of Olenguruone

were recruited into the study. Purposive (convere@rsampling method ensures that
the sample selected will best answer the studytguess(Orodho, 2008). From the

Mau forest region, three categories of respondevese selected namely: head
teachers and pupils. A sample of 3 head teachews setected purposively from each
school because they understand better the fanaitysof every pupil of his/her class.

Mugenda and Mugenda (2003), recommends a sam@eftizetween 10-30% for a

study from a target population of similar charastears. The study thus used a 20 %
sample of pupils from each school using systemaiom sampling. Systematic

random sampling is a type of probability samplingtiod in which sample members
from a larger population are selected according tandom starting point and a fixed
periodic interval. The study therefore sampled tathchers and 180 pupils to

participate to participate in the study (see Apmei).

3.5 Research instruments

The research employed the use of the questionnasethe main data collection
instrument. The questionnaire were administerethéorespondents and is preferred
because of its low cost. Kothari (2004) notes thain if the universe is large and
widely spread geographically, it is free from biesspondents have adequate time to
give well thought out answers and large samplesbeamade use of and thus the
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results can be made more dependable and relialWeording to Mugenda and
Mugenda (2003), a questionnaire is commonly useabtain data about population,
since each item is developed to address a spedifective. The questionnaires will
were structured and generally included two types gokstions: Closed-ended
guestions which were dominant so as to make ieeasianalyze the findings. These
guestions were pre-specified and all the possilsiswars were calling for the
respondent to make a choice among them. This aytégduded: Likert-type scales
i.e. strongly agree, agree, undecided, disagreesadgly disagree, multiple choice
guestions offering three or more options, and lm@drated scales, which measured
the extent to which respondents agreed with ehéhe options given. Open-ended
guestions were also used where the respondentallereed to respond in his or her

own words.

3.6 Piloting of research instruments

The research instruments piloted to a selected Isasimilar to the sample in the
actual study. The piloting will was done to a p@tign equivalent to 1% of the entire
sample. The piloting helped in identifying and eeting deficiencies as well as
determining the appropriateness of the instrumé@dtedho, 2008). In particular, it

helped to determine the reliability and validitytbé instruments.

3.6.1 Validity of instruments
Validity testing will focus on determining the degr to which the research
instruments measure what it is supposed to mea&edho, 2008). The study

assessed the relevance of the content in the obsiestruments before piloting.
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3.6.2 Reliability of instruments

Reliability testing will focus on determining theegtee to which the research
instruments give similar results over repeatedstrid test retest method was used to
determine reliability of the instruments. The rasgpes from the two tests will be

expected to be similar or close but if not, them ittstruments will be presumed to be

of low reliability, (Orodho, 1998).

3.7 Data Collection procedures

Before the actual data collection exercise tookcealathe researcher undertook
preliminary survey of the area under study in otdeiamiliarize with the study area
and also make appointments with the identified gegsDuring the appointment day,
the researcher distributed the questionnairesgadbpondents and collect them once
they are filled on the same day but the researcherked together with the
respondents to help them answer the questionseirgilestionnaire as some of the

respondents could not understand all the questions.

3.8 Data analysis techniques

The researcher edited the filled questionnairesst®rtain the completeness, accuracy
and uniformity in responses. Incomplete and inaateumstruments was be used in

the analysis. The data from complete and accurstiguments was analyzed using

descriptive statistics methods. Calculation of patages and mean was used to
analyze the data. The analyzed data was presentadles, bar graphs and pie-charts.
Statistical package for Social Scientist (SPSS) wals widely used for data analysis

in this study
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CHAPTER FOUR: PRESENTATION, DISCUSSION AND

INTERPRETATION OF FINDINGS

4.1 Response rate

The study initially intended to use a sample of Mils and 3 head teachers as
respondents and it distributed questionnaires ltohake respondents. However, 13
guestionnaires for pupils were not returned folyamis and thus the response rate was

93%.

4.2 Demographic characteristics of the respondents

The research found it necessary to analyse theragembaracteristics of the
respondents as the characteristics of the resptsxdéien have had an influence on

the responses elicited from them.

4.2.1 Distribution of student respondents by gender.

The distributon of pupils by gender is presentetiable 4.1

Table 4.1 Gender Distribution of pupil respondents.

Gender Frequency Percentage
Male 92 55

Female 75 45

Total 167 100%

The results indiciated that 55% of the respondemthis category were male ( 55%)
while female were 45%.The distribution by gendeswadtical in this study because

of various reasons. Within the home set up, theslamd girls are given different roles
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and there is different emphasis on their educatibich affects their participation and
access to the education.The female gender seebws nwore favoured than the male
gender as statistics show that the ratio of theenpaipils to the female is 51: 49

respectivelywww.ncbi.nim.nih.gov/National Center for Biotechnology Information

4.2.2 Distribution by age

The age of the primary school pupils in Mau Fomegthment area is summarized in

Table 4.2

Table 4.2 Distribution by age

Age Bracket Frequency Percentage
10-12 years 105 62.5
13-15 years 59 35.5

Over 15 years 3 2.0

Total 167 100%

The results of the study indicated that the mgjqi62.5%) of the respondents were
aged between 10-12 years while only 2.0% were alibgeage of 15. The age
distribution of the respondents is critical. Tresbecause the older children are likely
to sacrifice their education to assist their sidpirin case of poor family resources.
These older siblings are likely to engage in martudies to assist their parents as
well as fend for themselves hence impacting orr thigility to access and participate

in education.
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4.2.3 Distribution by parent’s occupation
The findings on distribution of parents occupai®summarized in Table 4.3

Table 4.3 Distribution by parent’s occupation

Occupation Frequency Percentage
Salaried 35 21.5
Self-employed 70 42.25
Casual labour 62 36.25

167 100%

The findings of the study showed that 42.25% ofgheents’ occupations were self-
employed mainly involved in subsistence farminge Tlecupation of the parents have
an influence on their child’s access to educatisnitaimpacts on their ability to

support their children’s education expenses, angige a conducive environment at

home.

4.2.4 Distribution by education level of the parents othe pupils’ respondents.
The study also sought to find the level of educatid the parents of the pupils’

respondents. This analysis is presented in Tableantl 4.5

Table 4.4 Distribution by education level among fdters

Frequency Percentage
Never Went To Schoc 2 1.1¢
Primary Schoo 10C 59.8¢
Secondary School 50 29.94
Above Secondary 15 8.99
Total 167 100
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The education level of the parents is critical msw&ing that the parents are able to be
fully involved in their children’s education througuiding them with homework and
taking a general and productive interest on theidiss. The results indicated that
among the fathers 59.88% of the fathers had prinsahpol level education while

29.94% had secondary school education level.

Table 4.5 Distribution by educationl level of mothes of pupils’ respondents.

Frequency Percentage
Never Went To School 2 1.19
Primary Schoo 110 65.8¢
Secondary Schou 45 26.9¢
Above Secondar 10 6.01
Total 167 100

Among the mothers, 1.19% of the respondents neeet v school, 65.86% went to

primary school, 29.94% went upto secondary schexglland 6.01% have an above
secondary school level. The findings showed thatale who completed primary

Education level are more than male and this issme case to most primary school
in Kenya. Most males joined secondary schools aspeped to females. Some
females may get married while others drop out bbstdue to early pregnancy.

The literacy levels among the 45-55 age group @% tor males and 43% for female.

4.2.5 Distribution by sufficieny of meals

The respondents were also asked to give informatimut the meals they ate. The

responses are summarised in Table 4.6
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Table 4.6 Distribution by meal types

Frequency Percentage
BreakFast Enough 11 6.6
Not Enough 136 82
Don’t Eat At ALL 20 114
Total 167 100
Lunch Enough 46 27.5
Not Enough 114 68.3
Don't Eat At ALL 7 4.2
Total 167 100
Supper Enough 18 10.5
Not Enough 134 80.2
Don't Eat At ALL 15 9.3
Total 167 100

The results in Table 4.6 showed that most of thgilpwdo not eat enough meals
during the breakfast, lunch and supper. For in&a82% of the pupils reported that
they did have enough breakfast whereas 6.6% iraticttey ate enough breakfast.
Also, 68.3% of the respondents said that they d@idhave enough lunch and there
were also 80.2% of the respondents indicating thatsupper they usually get at

home was not enough.

4.3 Effects of School related factors on Access and Ramipation in Education

In thefirst objective, the study set out to assess how salketaikd factors in terms of
availability of learning resources and adequacstaff affect access and participation
of primary school children in Mau forest region.eTfindings are summarised in

Table 4.7
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Table 4.7 School related factors and access andrpeipation in education.

School related factors 3 2 1 Total Mean % Variance SD

F F F
I am happy with my
textbooks 41 45 81 167 1.76  58.68 13.15 3.63
| am you happy with
the writing materials
the class teacher

35 39 93
gives you 167 1.65 55.09 17.26 4.15
| am happy with m)
classroom area 14 21 132 167 1.29 43.11 35.36 5.95
I am happy with my
desk/ form 19 24 124 167 1.37 45.71 31.04 5.57
I am happy with my
chairs 21 26 120 167 1.41  46.91 29.01 5.39
| am happy with the
school facilities 25 43 99 167 1.56 51.90 19.79 4.45
I am happy with
toilets in the school 11 17 139 167 1.23  41.12 39.36 6.27

I am happy with th

playing grounds 37 60 70 167 1.80 60.08 10.39 3.22

Key: 1-Not Happy, 2-Happy, 3-very Happy, SD=Stand2eviation F=Frequency

The findings of the study indicated that 58.68% @#el.76, SD=3.63) are happy

with textbooks, 55.09% (Mean=1.65, SD=4.15) areplgapith the writing materials
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the class teacher gives them while 43.11% (Mea®:5P=5.95) indicated that they
were happy with my classroom area. The resultstiaddily indicated that 45.71%
(Mean=1.37, SD=5.57) were happy with their deskinf046.91% (Mean=1.41,
SD=5.39) were happy with their chairs and 51.91%4N-1.56, SD=4.45) said that
they were happy with the school facilities. Mosttbé respondents (60.08%) also
pointed out that they were happy with the schoalyiplg grounds, (Mean=1.80,
SD=3.22). This findings agrees with those of Baigs€004) who confirmed that
text books and writing materials as key contribsitto school effectiveness at the
primary level in developing countries. Michaleow20@1) also found that, the

availability of textbooks had strong significantgpositive effect on enrolment.

4.4 Effects of teacher related factors on participatiorof children in Education

In the second objective,the study asked pupils respondents ey with the
teachers as a way of establish whether these $adffiect accessibility and
participation of primary school children in Mau ést region. This analysis is

contained in Table 4.8
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Table 4.8 Teacher related factors and access andrgiaipation in education.

Teacher related 3 2 1 Total
factors F F F F Mean % Variance SD

I am happy with the
way your
teachersteach 59 64 44 167 2.09 69.66 4.83 2.20

Are you happy
when teachers
come to class all

the time 62 &1 18 167 2.26 75.45 3.43 1.85

| am happy when o4 126

teachers are absent 167 1.35 44091 32.11 5.67

I am happy when

teacher teach you

difficult topics 39 47 81 167 1.75 58.28 13.22 3.64

| am happy with the
care teacher give
pupils 60 57 50 167 2.06 68.66 5.59 2.36

I am happy with my
academic
performance 35 46 86 167 1.69 56.49 14.89 3.86

Key: 1-Not Happy, 2-Happy, 3-very Happy, SD=Stand2eviation
F=Frequency

The results of the enquiry showed that 69.66% (M&a09, SD=2.20) are happy with
the way your teachers teach, 75.45% (Mean=2.26,153¥F are happy when teachers
come to class all the time while 44.91% (Mean=18B3=5.67) reported that they
were happy when teachers are absent. The resuttgerfuindicated that 58.28%
(Mean=1.75, SD=3.64) were happy when teacher tgaahdifficult topics, 68.66%
(Mean=2.06, SD=2.36) were happy with the care teadive pupils and 56.49%

(Mean=1.69, SD=3.86) said that they were happy myracademic performance.
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These study findings in Table 4.8 showed that éspaondents are happy with the way
teachers teach them and come to class all the twhen they teach them difficult
topics and when teachers provide them care. Howdher study shows that the
respondents were unhappy when teachers were alisentespondents were also

asked if teachers encouraged them to participate-curriculum activities.

The summary of pupils responses are captured ife#a#.

Table 4..9 Co-curricular activities on access and goticipation in education —
related activities.

Co-curricular activities 3 2 1 Total Mean % Variance SD

Footbal 52 56 59 157 106 6527 741 272
Netbﬁ” 5 10 152 167 112 3733 47.41 6.89
Athletics 73 82 12 167 237 7884 298 173
Handball 24 45 98 157 156 51.90 19.45 4.41
Drame 24 42 101 167 154 51.30 2059 4.54
Music Festival 19 23 125

167 1.37 4551 31.55 5.62

Key: 1-Rarely, 2-Often, 3-Very Often, SD=Standareviation

The study analysis contained in Table 4.9 foundtioat 52% responded positively to
the question while 48% indicated otherwise. Thelygtiso sought to know how often
respondents participated in the following co-cwiae activities in their school. The
guestions about co-curricular activities were rated a 3-point scale such that
1=Rarely, 2=0ften, 3=Very Often. The means of #sponses was then calculated in
order to establish the level os access and paation in education — related

activities.

34



The findings of the enquiry in Table 4.9 have shothat 65.27% (Mean=1.96,
SD=2.72) of the respondents participated in fodtl3il.33% (Mean=1.12, SD=6.89)
were active in netball, 78.84% said that they ligutook part in athletics
(Mean=2.37, SD=1.73) , 51.90% (Mean=1.56, SD=4pHihted out that they often
participate in handball games, there was also 94.80the respondents reporting that
they take part in drama(Mean=1.54, SD=4.54) an&4% (Mean=1.37, SD=5.62)

said that they often take part in music festival

These findings agree with Elsy (2005) that teactstasd in the interface of the
transmission of knowledge, values and skills in l@ning-teaching process. Many
pupils participate in football because of the asitgity to the playing grounds in
most of the schools. We also have a camp aroundstieoo;s which house athletes,
for example Paul Tergat. Some pupils are not istetk in participating in co —
curricular activities because these are not thelibies and there is lack of poles and

playing grounds.

Elsy (2005) in a study in Ghana found that the heacactors significantly contribute
to low academic achievement where incidences eh&ss to school, incidences of
absenteeism and inability to cope with the syllabaise in. Further more Sifuna and
Sawamura (2011) noted that the quality of perferceadepends on the quality of the
teacher —pupil relationship interaction in the teéag process. The findings agree with
those of Nuwikins and Nwanekezi cited in Osagid Kafar (2012) who concluded
that teacher workload was one of the factors tmdibited student academic
achievement. Shortage of teachers can compromigaggiof assignments and
marking of the same. Oredein and Oloyede (200t)ndothat the number of
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assignments that a teache

r gave to students,egstingt students completed

assignments and finally marking of the assignmsigsificantly affected academic

achievement.

4.5 Effects of security related factors on participaton of children in Education

On objectivethree the study s

ought toestablish whether securitytedlactors with

regard to incidences of pupils’ harassment andecatstling affect participation of

primary school children in Ma

4.5.1 Relationship between

Security related factors and

u forest region.

Security-related Factors anélccess to Education

their influence oneascand participation of primary

school children is presented in Tabale 4.10

Table 4.10 Cross-tabulation of the security-relatedactors and participation in

education

Security related factors

Participation in Education
Learning Total

Athletics Absenteeism activities

Displacement from Mau fores
making participation in
athletics,school attendance a
partciaption in laeningbactiitie
difficult.

F % F % F % %

nd
12 41.37
S

9 31.03 8 27.6 29 100.0

The School is far from home
making participation in
athletics,school attendance a
partciaption in laeningbactiitie
difficult

hd

S

S5 23% 3 14.28% 13 61.92%21 100.0

Source: (Field data)

F=Frequency
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Table 4.10 showed a cross tabulation of the theurdgaelated factors and
participation of pupils in primary education, wetine that 24.2% of the respondents
participated in co-curricular activities (athledidhe results also showed that 23.6%
of the respondents said that they have been afssemschool whereby 9 respondents
reported they were insecure because they had hsplaakd form Mau forest and
another 9 respondents said that they do not hawgbgots and rain coats to use
during rainy season. Some 16 of these respondardstisat the school is far from
home and 3 respondents pointed out that their $ehi@oone to insecurity. The study
also found that 21.7% of the respondents repotiat they have been absent from
school.9 of these respondents said that the sclsodhar from home and 13
respondents pointed out that their school is prémeinsecurity. 11 of these
respondents said that the school is far from hontk4arespondents pointed out that

their school is prone to insecurity.

The study findings in Table 4.10 were interpretedmean that security-related
elements such as displacement form Mau forest, digumboots and rain coats to
use during rainy season, the school being @tanfnome and school being prone to
insecurity affected participation of respondent&ducation. These elements affected
the participation of respondents in co-curriculactivaties such as athletics,
contributed to absenteeism, affected the frequenayhich teachers involve leaners
in learning activities and have influenced the rsahe respondents aspired to get in
KCPE examination.These results agree with thoseVWdrld Development Report
(2011) which asserted that conflict, disasters digplacement pose enormous
challenges for children. In both conflict and disas, children’s education is
disrupted when schools are damaged or destroyedsrare blocked, teachers are
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absent, and schools are used as emergency accotionddathe displaced. Children
in conflict zones are also prevented from accessigation because they are afraid
to go to school, because students or teacherdtaoked, or because their schools are

used by military forces or armed groups.

Furthermore, a report by Human Rights Watch (20ddicate that conflict affects
children’s access to education in myriad ways. 8Sthare often damaged or
destroyed during fighting, either as collateral dge or as a result of a targeted
attack, and are sometimes rendered unusable wkgrate occupied by people who
have been forced to flee their homes. Many studemdisteachers are afraid of being
caught in the fighting on their way to school artdyshome in fear; others —
particularly girls — fear being targeted by oppdseaf education. In some cases,
families under unprecedented financial strain oppull their children out of school
so that they can contribute to the family inconmepther cases, schools are used by

armed forces or armed groups for military purposes

4.6 Effects of the parents’ support of education on aess and participation
In thefourth objective the study had also set out to find aw lthe parents’ support
of the primary education has influenced accesgpaniicipation in schools in the Mau

forest region.

The study sought to find out the reasons behiachtisenteeism of the respondents in
school. The study concentrated on those variahktsseem to be under the control of
parent or guardian. The questions about the redsorabsenteeism were rated on a
3-point scale such that 1-Rarely, 2-Frequently,e3yWFrequently. The means of the
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responses was then calculated in order to findctireesponding percentage of the
respondents who were in agreement with the respgmsided. The findings were
then presented in the table below: The findingshef study are summarized in the

table 4.11 blow.

Table 4.11 Reasons for absenteeism

Reasons for Absenteeism 3 2 1 Total Mean % Variance SD

F F F
Work at home 51 55 61 167 194 64.67 7.83 2.80
Lack of uniform 30 39 098 167 1.59 53.09 19.24 4.39
Lack of school fees 35 43 89 167 1.68 55.89 15.87 3.98

Work for other people

74 82 11 167 2.38 79.24 297 1.72
Lack of gumboots and rain
coatduring rainy season 29 36 102 167 1.56 52.10 20.83  4.56
Cultivating in our shamt

22 40 105 167 1,50 50.10 22.26 4,72

Fetching water 13 15 139 167 1.25 4152 39.33 6.27
Fetching firewood 15 18 134 167 1.29 4291 36.44 6.04
Lack of lunch 60 74 33 167 2.16 72.06 3.83 1.96

Key: 1=Rarely, 2=Frequently, 3=Very Frequently, Sandard Deviation

F=Frequency

The results of the analysis showed that 64.67% (M&a4, SD=2.8) said that they
became absent from school because of work at hB&i@9% (Mean=1.59, SD=4.39)
indicated that lack of school fees and 55.89% (Mdat8, SD=3.98) cited that
working for other people made them not to atteribetThe findings of the study on
the reasons of absenteeism from school was atdbiat lack of gumboots and rain
coat during rainy season as reported by 52.10% iMk&6, SD=4.56), 50.10%

mentioned cultivating in their shamba (Mean=1.5M=%.72), 41.52% named
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fetching water (Mean=1.25, SD=6.27), 42.91% quotésiching firewood
(Mean=1.29, SD=6.04) and 72.06% (Mean=2.16, SD51p@éted out that lack of

lunch was the reason for them being absent fromach

This information agree with previous studies ofluehce of home environment on
students learning outcome. Hoyland (2009) assdltateating breakfast positively
affects learning in children in terms of cognithand academic performance.
Additionaly, Dermie (2007) found that lack of pat@nsupport among the Somali
students in the United Kingdom contributed to thgaor performance. Many of the
Somali parents were unable to offer help to theitdcen because of lack of prior

education or ability to use English.

An association between parents’ support and ppaticin of primary school children

in education was sought in relation to absentediemm parents responses on the

causes of pupil absenteeism from school are sureethim Table 4.12.
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Table 4.12 Cross-tabulation of the Parents’ Suppdrand participation in

education
Participation in Education

Reasons for Learning Aspired 300- TOTAL
Absenteeism Athletics  activities 350 Marks

F U F Y F % F %
Work at home 6 4 6 16 100
Lack of uniform 3 2 10 15 100
Lack of school fees 7 4 5 16 100
Work for other people 10 6 11 27 100
Lack of gumboots and
rain coat during rainy
season 8 7 11 26 100
Cultivating in our
shamba 7 2 7 16 100
Fetching water > 1 4 7 100

Fetching firewood

o
w
w
()]

100
Lack of lunct 7 13 16 36 100

Source: (Field data)

Table 4.13 showed a cross tabulation of the thensrsupport and participation of
primary school children in education, that 30.3%tltd respondents participated in
co-curricular activities (athletics) whereby 6 resgents reported they were given
work at home by their parents making them to besabfom school. Out of the

remaining 44 respondents who responded to thistignesf taking part participated

in co-curricular activities (athletics), 3 respontiesaid that they lacked uniform, 7

cited lack of school fees, 10 reported that theyked for people, 8 named lack of
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gumboots and rain coat during rainy, 7 said theykea in shamba, 2 pointed out that
they fetched water and 7 quoted lack of lunch asamrs for not attending school.

The results also showed that 25.5% of the respdsdsted that teachers frequently
involve them in learning activities, whereby 4 resgents reported they were given
work at home by their parents making them to besabfom school. Out of the

remaining 38 respondents who responded to thistignesf teachers frequently

involving them in learning activities, 2 respondesaid that they lacked uniform, 4
cited lack of school fees, 6 reported that theyk&drfor people, 7 named lack of
gumboots and rain coat during rainy season, 2teaylworked in shamba, 1 pointed
out that they fetched water, 3 said that they ftichirewood and 13 mentioned lack

of lunch as reasons for not attending school.

The findngs of the studyin Table 4.14 further aaded that 44.2% of the respondents
signposted that they aspired 300-350 marks in tK€IPE examination, whereby 6
respondents reported they were given work at hoynidir parents making them to
be absent from school. Out of the remaining 67 ardpnts who responded to this
guestion of aspiring to get 300-350 marks, 10 redpats said that they lacked
uniform, 5 cited lack of school fees, 11 reportedttthey worked for people, 11
named lack of gumboots and rain coat during ragasen, 7 said they did cultivation
in shamba, 4 pointed out that they fetched watsgi@ that they fetched firewood and

16 revealed that lack of lunch as reasons for babsgnt from school.

Oloo (2003) in similar studies in Kenya found theime environment of the day
students was not conducive to reading and was armapblem affecting academic
achievement. The problems of day students aroge folot of domestic chores
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students engage in after school or during weekehad$lalawi, according to Schraff
and Brandy (2006) girls are expected to help thmaithers with labor intensive house
hold chores before going to school and thereforeeato class late and exhausted
than boys thus making them not to perform well €ffh 2007). Most students,
especially girls are engaged in such activitieca$ng for their siblings when the
parents are away, taking care of the sick and d@itigrto traditional rituals, funerals
and other celebrations. These findings were furtiwefirmed through an interview

with the school head teachers.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.0 Introduction
This chapter presents the summary of the findingaclusion and recommendations
of the study; based on the research objectivesge&tigns for further research are

also given at the end of the chapter.

5.1 Summary

This study set out to investigate the effect opldisement of people in the Mau water
catchment area on pupils’ access and participattoprimary level of education. A
brief overview of the background was discussed. Teoretical framework, on
which this study was based, was expounded. Accgidithe objectives of the study
were formulated on the basis ;effects of schoaltegl factors in terms of availability
of learning resources and adequacy of staff onacdescher related factors,with
regards to teacher’s level of training and gendeeachers; security related factors in
respect to incidences of pupils’ harassment antlecatstling and how if parents’
support of the primary education has influencedesscand participation of their
children at primary level of education.A explorgtsurvey research design was used
as the preferred research design and data wasctedlleising questionnaires and

interview schedule. Data was presented using Tatvkrguencies and percentages.

5.2 Summary of Findings

Based on the data analysis, the following is a sargrof the findings in this study:
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5.2.1 Effects of school related factors in terms ofvailability of learning
resources and adequacy of staff onaccess and paipiation of primary school
children in Mau forest region.

Thefirst objective obtained showed at least 59% of theardgents left their former
schools because their parents decided so. Over@a¥e respondents were happy
with the learning at their school.This show tha phupils need to be motivated by

introducing lunch programmes so that htey can leatimout difficulties.

5.2.2 Effect of Teacher related factors,with regard to teacher’s level of training
and gender of teachers on participation of primaryschool children in Mau forest
region.

The secondobjective showed that atleast 52% of the resposdeate happy with the
way teachers taught theand came to class all the time, when they werehtaug
difficult topics and when teachers provided themecilowever the study showed that
the respondents were unhappy when teachers weeatdibsm school. Over 45% of
the respondents said that they participated inucdeular activities such as football,
netball, athletics, handball, drama and music ¥akfihe government should employ
qualified teachers so as to improve education gfilpudrom displaced family and

provide play grounds so that all pupils can pgrstiée in co — curricular activities.

5.2.3 Effects of security related factors in respécto incidences of pupils’
harassment and cattle rustling on participation ofprimary school children in
Mau forest region.

The tird objective of the study sought to establish whetwaurity related factors
with regard to incidences of pupils’ harassmengcfparticipation of primary school
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children in Mau forest region.This may be the sd¢heas far from home children

were scared o go to school or fear of being atthckais long distance of home and
assoociated insecurity limited access and partaguadf pupils in education. These
elements also appear affcetd the participatiorgpondents in co-curricular activities
such as athletics. The government should set lipods in the camps so that pupils

can access and participate in education withouipaolglems.

5.2.4 Effects of parents’ support of the primary edcation has influenced access
and participation of their children at primary level of education.

Thefouth objective the study had also set out to find owt ike parents’ support of
the primary education has influenced access artitipation in schools in the Mau
forest region. The study asked pupils to give reador absenteeism that the study
considered to be under the control of parent ordiaa. The results of the analysis
showed that at least 41% of the respondents saidthiey were absent from school
because of work at home given by their parents tdchool fees, working for other
people made them not to attend school, lack of guotsband rain coat during rainy
season, fetching water and fetching firewood arnd kaf lunch was the reason for
behind their absenteeism from school.Lack of prapething make them to be absent
because of heavy rainfall in the morning and inafternoon hence forcing them to

work for other people so as to buy gumboots andcaats.

5.2 Conclusions

On the basis of the findings discussed here abthee, following conclusions are

made;
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The school related factors such as presence ofokdhgcilities such as
textbooks, writing materials, classroom area, thegdency of teachers
involving the learners in learning activities hasedfect on the pupils’ access
and participation in education. These factors affect the way the pupils
participate in co-curricular activities such as thadl, netball, athletics,

handball, drama and music festival.

The security related factors with regard to incoesnhof pupils’ harassment
affect participation of primary school children. ékecurity-related elements
such as the school being far from home made sacard participation in
fomal and co-curricular activities challenging. $he elements affected
participation of pupils in athletics and sportstRar, they are likely to have
cntrbuted to abseeteesim which would eventualy le&adpoor academic

performance.

The parents’ support of the education has an inflaeaccess and participation
in primary education. The parents and guardiang @heery significant role in
curbing the absenteeism of their children from sthéhey can do so by not
giving their children’s work to do at home at thgense of going to school,
providing school fees, stopping their children framrking for other people,
providing gumboots and rain coat during rainy seasud ensuring that there
is food for their children. By doing this, the pat®and guardians will have
contributed a great deal towards their childrezeas and participation in

school in both formal and co-curricular activities
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5.3 Recommendations

b)

5.4

Based on the findings of the study, the followirgommendations are made;
The government should increase funding so thatdshvaithin Mau forest can
purchase school faciliies such as textbooks, ingritmaterials, improve
classroom area and facilities for co-curriculariatés such as football,
netball, athletics, handball, drama and musicVvasti

The government should empower the parents and igmardf children within
Mau forest region economically so that they stogng children too much
work to do at home at the expense of going to dca®avell as allowing them
to work for other economically empowerd parentsl Wwélp them to clothe
their children better for rainy seasons.

The government should introduce school feeding narmogne so that children
rom poor backgrounds are are more motivated to@dtehool and as a way of

reducing absenteeism

Suggestion for Further Studies

The following aspects have been suggested ftrdustudy.

The effect of the cultural practices on the aceeskparticipation of the pupils

to school activities among displaced people.

A study shoul be carried out to to find out wiiier schools that were
not affected by displacement had similar challeragethose that
experienced displacement in the same Sub — County.
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APPENDICES

Appendix I: Interview Schedule for Headteachers.

1. How does the parents’ support towards the schotlites in your school
influence enrolment of pupils?

2. What are your comments on the effects of securglated factors on the

absenteeism of pupils in your school?

3. What do you think are some of the reasons why gildlsent themselves from
schools?

4. Are there children who are supposed to be attendoigol and they are not
attending in your school? If yes, give reasonscawtty they are not attending
school?

5. How has the displacement of families from Mau foresntributed to security
challenges that affect your school?

6. What suggestions can you propose that can helpwvepducation your school?
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Appendix II: Questionnare for pupils.

This questionnaire seeks to gather information fetemdard six class to be used in
the study of factors influencing primary school fg@ccess and participation among
displaced families from mau water catchment are&uresoi sub county, nakuru
county, kenya. you are kindly requested to filthe questionnaire.
Your responses will be used for the purpose of ¢hedy only. To ensure
confidentiality, please do not write your namehar hame of your school anywhere in
the questionnaire. Please indicate with a tigktlie correct options by ticking against
your application option. In addition, fill in thelamk for the questions requiring
answers.

1. Please indicate your gender.

Male [ ] female [ ]

2. What is your age?

a. 10-12years [ ]
b. 13 -15years [ ]
c. Over 15years [ ]

3. (a) What is the highest education level of youhéatand mother? Indicate with a

tick [\]

Level of education Father Mother
Never went to scho

Primary educatic
Secondary educati

Above secodary educatio

(b)i. I bhave a mother a Yes [ ] NoJ
| have a father Yes [ ] No[ ]
| have a guardian Yes [ ] No[ ]

ii. How many brothers and sisters do you haves2iigrs [ ] Sisters[ ]
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(c) Do you eat enough food for the following meals?

Types of meal Enough Not enough Do not eat at al|
Breakfast
Lunch
Suppe
4. What work do your parents do? Salaried [ 1 Self-employed [ ]
Casual labour [ ] Do notwork [ ]

5. (a) Is this the school where you started your etimic2
Yes [ ]
No [ ]
(b) If answer is No to Question 5 (a) ,why did yleave your former school?
Tick the most important reason only
a) Displacement from our former home [ ]
b) Security [ ]
c) Decision of the parent [ ]
d) Thisis a better school [ ]
e) Feeding programme [ ]

(c) Are you in happy learning at your school? Yes[ ] No[ ]
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(d) Please tick \] the box that describes how happy you are withheaf the

following.

Items

Very

Happy

Happy

Not

Happy

I am happy with my textbooks

| am you happy with the writing materials thessl

I am happy with my classroom area

| am happy with my desk/ form

I am happy with my chairs

I am happy with the way your teachers teach

Are you happy when teachers come to class al

the

| am happy when teachers are absent

O O N| O U1l | W N

I am happy when teacher teach you difficult tepig

[EEN
o

| am happy with the care teacher give pupils

=
=

I am happy with the school facilities

[EEN
N

| am happy with toilets in the school

(=Y
w

I am happy with the playing grounds

[EEN
N

| am happy with my academic performance

6. (a) Do teachers encourage you to participate iowrdeulum activities?

Yes|[ ] No [ ]

school?

(b) How often do you participate in the following corgaular activities in your

Co-curricular activities Very often Often

Rarely

Football

Netbal

Athletics

Handball

Drame

Music Festival
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7. How frequently do teachers involve you in the faling activities?

Activities Very frequently Frequently Rarely

Asking you questions

Home worl

Making notes

Writing composition

Creative arts/Drama/Actii

Learning activities

Ball games

Clubs

Singing

Debating

Athletic competitiol

Dancing

8. How can the teacher help to improve learning engbhool?

9. How can your parents help improve learning in thechosl?

10.What level of education do you aspire for?
I. Form IV [ ]
ii. College [ ]
iii. University [ ]
11.(a) Have you ever been absent from school lastzerm

i. Yes [ ] ii. No [ 1]
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(b) How frequently has the following reasons makmpils to become absent from

school?

Reasons Very Frequently| Rarely

Sickness

Monthly period (girls only)
Suspension from school
Work at hom

Lack of uniforn

Lack of school fee

Lack of activity fe:

Lack of building fund
Indiscipline

| don't like school

Fear of being beaten by other
Fear of being beaten by a teacher
| waste time in school

Work for other people

The school is very far from home
Lack of gumboots and rain cogat
Cultivating in our shamt
Fetching wate

Fetching firewoo

Lack of lunct

Because of displacement, it |is

difficult for children for children tq

12.Did your parents move from Mau Forest to your pneb@me? Yes[ ] No[ ]
13.Explain how displacement of your family from Mau rést affected your
education.
(i)
(ii)
(iii)
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14. (a) Do you like your school? Yes[ ] No]

(b) If “Yes” give reasons

(b) If “No” give reasons

15.1s your school prone to insecurity? Yes|[ | No]

16. If Yes to Question 15, write down reasons for insiyg
(i)
(ii)
(iii)
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Appendix IlI: Target Population.

Respondents Target population
Head Teachers Pupils
Konoin primary school 1 345
Taachasis primary school 1 300
Kiplemeiwo primary school 1 270
TOTAL 3 915
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Appendix IV: Sample Frame

Head Teachers Pupils
Konoin primary school 1 330*20%=66
Taachasis primary school 1 300*20%=60
Kiplemeiwo primary school 1 270*20%=54
TOTAL 3 180
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Appendix V: Letter of introduction .

Chepkemoi Sige
University of Nairobi
P.O. Box 30197
Nairobi

Date

The Sub-County Education Officer
Kuresoi Sub-County

P.O. Box 5

Keringet

Dear Sir/Madam

RE: A STUDY OF FACTORS AFFECTING ACCESS AND PARTICI PATION

OF PUPILS IN PRIMARY SCHOOLS IN MAU CATCHMENT AREAS IN
KURESOI SUB-COUNTY, NAKURU COUNTY

| am a post graduate student at the University afrdbi in the Department of
Educational Foundations (Sociology of Education).

| am currently conducting research on the abovdiaagd subject. It is a partial
fulfillment for the degree of Masters of Education.

Attached questionnaire will be used to collect datem teachers and pupils. The
information sought will be on how effect of disptgeent on access and participation
of pupils in primary schools in Mau catchment amdh a view to making

recommendations and suggestions to stake holders.

All information will be treated with utmost confidgality

Yours faithfully

CHEPKEMOI SIGE
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APPENDIX VI: RESEARCH AUTHORIZATION CERTIFICATE

MISS. CATHERINE CHEPKEMOI SIGE

of UNIVERSITY OF NAIROB!, 1965-20100
nakuru,has been permitted to conduct
research in Nakuru County

on the topic: EFFECTS OF
DISPLACEMENT OF FAMILIES FROM MAU
CATCHMENT AREA ON PUPILS ACCESS
AND PARTICIPATION IN PRIMARY
SCHOOLS OF KURESQI SUB-COUNTY,
NAKURY COUNTY, KENYA

for the period ending:
31st August, 2015

Applicant's
Signature

T B LT R I R R e PV T e

Date Of Issue : 30th june, 2015
Fee Recieved :Ksh. 1000 .

’
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