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ABSTRACT

The Global initiative of education for all to whiétenya is a signatory promotes gender parity in
schools. However, despite the initiative and gonent attempts to improve gender parity in
primary schools, gender disparities still existhisTstudy was an attempt to investigate the
factors that affect the implementation of gendeitpatrategies in primary schools in Kajiado
County. Specifically the study investigated socailltural, economic and school environment
factors affecting the implementation of gender fyasirategies in public primary schools. The
study will use a descriptive survey design. Thalgtiargeted primary teachers, head teachers,
quality assurance officer and the District Educat@fficer (DEO) in Kajiado district, with the
sample size derived from a population of 290 teex;H&1 head teachers, one quality assurance
officer and one DEO. The study sample was 186 thigl included 165 teachers, 19 head
teachers, 1 DEO and 1 quality assurance officee Study used stratified sampling, simple
random sampling and purposive sampling to colleatb drom target sample. Pilot test was
carried out to establish the validity and reliagibf the research instruments. Questionnaire and
informant guide were used in the study to colleatad The data collected was edited and
analyzed using SPSS and content analysis. Datamagzed through frequencies, percentages,
themes and cross tabulation. The results were peséhrough tables, frequencies, percentages
and themes. The findings of the study revealed thajority of the teachers believe that
individual factors (62.1%), home based factors&%a), traditional practices (83.5%) and school
based factors (73.8%). The study findings alsociawe that minority of respondents believe that
lack of involvement of parents and lack of funds $apervision are also factors that affect the
influence the implementation of gender parity siggs. The study concludes that individual
factors, home based factors, school based fadtaditional practices and economic factors are
factors which influence the implementation of gemplarity strategies. The study recommends
that there is need for all stakeholders’ involvemenaddressing the factors that affect the
implementation of gender parity strategies in sthobinally there is need for comparative
studies on factors affecting gender parity in hathan and rural schools.

xii



CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Gender inequality in schooling has received comalnle attention worldwide and many

developing countries, including Kenya have beeuagsiiing with the issues of achieving gender
equality for several decades. At the 1990 World f€@mmce on Education for All in Jomtien,

Thailand, particular emphasis was placed on feradigcation not only as a fundamental right,
but also as an important means for economic andalsdevelopment (UNESCO, 2003).

Education is central to the achievement of greagiality in society, including between men and
women. Also, the Millennium Development Goals 2 ahdunderscore the importance of
ensuring equal access to education for boys amgl gitminating gender disparities in primary
and secondary education, developing non-discrimmmga@éducation programs and curricula, and
allocating sufficient resources for monitoring aimaplementing equitable education reforms
(UNESCO, 2003, United Nations Millennium Declarati@000). Yet, questions of gender parity
have received relatively little attention in lozad education reform efforts in Africa and most
developing countries. Unfortunately for most depalg countries, girls seem to suffer more
discrimination in terms of access and retentionaktlevels of education, particularly in

secondary and higher education (UNESCO, 2007). ldokducation has been identified as a

major obstacle to women’s employment and developinesociety.

According to the 2007 Education for All Global Mtmring Report,out of the 77 million
children who were not enrolled in either primaryseccondary school Worldwide in 2004, 57%

were girls. Sub-Saharan Africa alone accounte@&million (about 50%) out of the 77 million



out of school children while South and West Asiacamted for 16 million and East Asia for 9.3
million in 2004. Available data indicate that coues$ with the largest numbers of out-of school
children in 2004 were in Nigeria, Pakistan, Indral &thiopia. They were followed by Saudi
Arabia, the Niger, Burkina Faso, Kenya, CotedivoMali, Ghana and Mozambique (UNESCO,

2007).

At present, Sub Saharan Africa is lagging behinobgl progress towards both gender and
education goals. The MDG Report 2012 asserts thaSaharan Africa has demonstrated steady
progress in its pursuit of universal primary edigrgtrecording an increase in net enrollment
ratesl from 58% in 1999 to 76% in 2010 (UN, 20X2pwever, in comparison, by 2010 the
average net enrollment rate for all developing argi was 90%, with every other region

recording a rate higher than sub-Saharan Africa.

According to the 2012 MDG Progress Chart, at theecu rate of growth in enrollments sub-
Saharan Africa will fail to achieve Goal 2 by 20@3N Statistics Division 2012). It is also
important to note that the region’s 2010 primarynptetion rate of 70% falls far below the
global rate of 90% (UN, 2012a). Nonetheless, dggon’s 2010 gender parity index of 93 is still
the lowest of any region, with the average fordaNeloping regions reported at 97 (UN, 2012a).
In more than half the countries in sub-SaharancAfgirls also remain less likely to complete

their primary education than boys (UN, 2012a).

Kenya in contrast, is on course to reach both Gedlen the requisite timeframe. The UNDP in
Kenya (2012) reports that the country is “very ke achieve full primary school enrolment by
2015,” thanks to its attainment of a primary netodment rate of 92.9% in 2009 (UNDP in

Kenya, 2012). When compared to the region’s natlknent rate of 76% in 2010 (UN, 2012a),



Kenya's relative success is remarkable. Gendetyplaais also nearly been achieved, with girls’
enrollment rate representing 95.8% of boys’ in 2QWOIDP in Kenya, 2012), slightly higher

than the region’s 93% (UN, 2012a).

Together, these statistics indicate that Kenyageaformed better than sub- Saharan Africa in
general; making it an appropriate choice for evahgawhat has worked well in terms of

increasing girls’ access to education. AnalysiKehya’'s education policies reveals that the
government has consistently and effectively tadetee physical and economic barriers to

female education, allowing more girls than evegddo school.

However, despite remarkable progress Kenya hastoefully achieve universal primary
education or gender parity. Evaluation of the cousitpolicies also reveals a lack of attention
given to the challenges affect girls participatiorprimary schools. Furthermore, policies have
been put in place to promote gender parity butoregi disparities in some regions are still
relatively high bringing to question the factorattlaffect strategies aimed at promoting gender

parity in primary schools.

1.2 Statement of Problem

The Government of Kenya considers gender balanck emuality in education as a key
contributor to the economic growth and sustainaeleeclopment of Kenya. However, even after
the introduction and implementation of the Freemry Education (FPE) initiative in 2003,
there have been gender gaps in education. Genggardies have become evident in access,
completion, transition, retention, and performamates both nationally and provincially. To
address these challenges, the Ministry of Educatame up with policies that sought to

establish mechanisms to eliminate all gender disgsin education (Republic of Kenya, 2012).



The policies pay special attention to girls and wamemphasizes inclusiveness, affirmative
action, mainstreaming, and partnerships to achgereler balance and equality in education in
Kenya.

The Kenya government has also tried to redresgeheer imbalance in education by focusing
its efforts on improving girl participation in edateon thereby increasing their enrolment and
educational benefits. In addition, the governmeas$ produced various policy guidelines to
address gender differences and through the inttmofuof FPE in 2003. With the introduction,
of FPE primary school enrolment rose but there vmamifestations of disparities. Inequalities
still persisted with females being under enrollddwever, despite the strategies of government
to improve gender parity in public primary schoalsallenges have being experienced in
implementing such strategies. This is evident igidg¢i® County where the enrollment of both
girls and boys average at 46% and 54% respectiVélgrefore the study will focus on factors
influencing the implementation of gender parityagtgies in public primary school in Kajiado

County.

1.3 Purpose of the Study

The purpose of the study was to investigate fadtfluencing the implementation of gender

parities strategies in public primary schools inya, Kajiado County.

1.4 Objectives of the Study
The study sought to achieve the following rese&@bfectives;

I. To establish the Home factors that influences tm@lementation of gender parity
strategies in public primary schools in Kajiado Gu
ii. To determine the individual based factors thatuiefice the implementation of gender

parity strategies in public primary schools in ledp County.



To determine the traditional practices that inflcenthe implementation of gender parity
strategies in public primary schools in Kajiado @u
To examine the school environment factors thatierites the implementation of gender

parity strategies in public primary schools in Kdjd Countyl.4.1 Research Questions

The study sought to answer the following researabsflons

What are the home based factors influencing thelementation of gender parity
strategies in public primary schools in Kajiado 6@
What are the individual based factors influencihg tmplementation of gender parity
strategies in public primary schools in Kajiado 6@
What are the traditional practices influencing tingplementation of gender parity
strategies in public primary schools in Kajiado 6@
How does school environment influence the implemigon of gender parity strategies in

public primary schools in Kajiado County?

1.5 Significance of the Study

Girl child education is very important to the walibg of the entire society. Educating a girl

child is a commitment in empowering her in diffiet social background which is the bedrock

of our economic development at the grassroots.

The significance of this study is demonstratedrengrounds of policy, practice and knowledge.

It will contribute to the body of knowledge regargigender equality at the primary level in

developing countries. This study's significanceodiss in the fact that it is the only research

effort to date that is geared toward the analybigemder parity in Kenya. Accordingly, it may



serve to extend the knowledge on gender equaligdurcation and add to studies completed in

other developing countries.

The findings would also assist the quality assugamied standards in monitoring the level of
curriculum implementation by different principaisterview teachers and modify curriculum
that would highly support girl child education. Ttredings will also be useful to K.I.LE to come
up with a program that will take care of the varieekeds of girl child education in order to
expand their access and participation. Lastlys thoped that the results of this study will be
used nationally to demonstrate best practices dadree the educational level of girls and boys
at the primary level in Kenya in order to enable ttountry to compete with other countries

globally.

This study has helped to identify institutionalttazs and government policies that can improve
gender parity especially in rural areas, and guddeision makers in developing strategies

nationally and internationally towards promotingnder parity in schools.

1.6 Delimitation of the study

The study was delimited to Kajiado County. Sirtoe tesearcher comes from this area, he found
it convenient in communicating to parents in theother tongue. Kajiado County is a county in
the former Rift Valley Province of Kenya. It haspapulation of 687,312 and an area of
21,292.7 km2, The county borders Nairobi and exde¢ondhe Tanzania border further south. The
county capital is Kajiado but the largest town ©goNg. The study will be limited to Isinya Sub-
District. Kajiado County is divided into seven adistrative divisions which includes central,

Loitokitok, Magadi, Mashuru, Namanga, Ngong andyai The divisions of the Kajiado County



fall into three Constituencies which includes KdgaNorth, Central, East and South. The study
was limited to the factors influencing the implertagion of gender parity strategies in public

primary schools, the study specifically focusedtmsocial, economic, cultural practices and the
school environment factors that contribute in ieflaing the implementation of gender parity

strategies in schools.

1.7 Limitations of the Study

The study faced logistical challenges during thta dallection. This challenges were due to
geographical dispersion of the schools which amatkd far apart from each other thus
increasing the time and money cost during dataecttin. The study also experienced some
minimal co-operation from some teachers in cersaimools during data collection due to their

personal commitments and fear that the study wdetdct their incompetence and weaknesses.

Some of the study schools did not have enough govent teachers and some of the teachers
found in some schools were untrained and inexpee@iand this affected the sampling of the
respondents. This was further compounded by thdaHace exist was no proper records on the

different cadres of teachers in the district.

1.8 Assumptions of the Study
The study assumed that the respondents in the sthdyincluded the DEO, teachers, Head

teachers and quality assurance officers will coaigeto provide honest, bias-free and accurate

information. The researcher also assumed thaatigett population was homogenous.

The researcher assumed that all public primarydshtave adequate teachers and teaching and
learning resources. The researchers assumed thgit ohdhe pupils attends public primary

schools and had similar potential like the boys wede taught by similar teachers.



1.9 Definition of significant terms

Access Refers to a situation where individual needsdeiéerately addressed like provisions of

facilities to pupils.

Cultural Factors — The kind of beliefs, principles or practices whibe society uses as guides

to their development.

Education: the process of acquisition of Knowledge and skill

Free primary: An educating programme where parents do not pactllyr for education, the
government of the day takes care for the learnsesds using tax payer's money and grants

from other institutions.

Gender Equality: means that women and men have equal conditionsefdizing their full
human rights and for contributing to, and benegitirom, economic, social, cultural and political
development.

Gender Equity/Parity: is the process of being fair to men and women

Gender. Refers to the roles and responsibilities of med aomen that are created in our
families, our societies and our cultures.

Implementation of Gender Parity Strategies These are activities that are geared towards
bringing equality of boys and girls in schools.

School Based Factors- refer to the physical environment in the scheohall as the human
interactions therein such as teacher-student ictieres and relationships as well as student-to-
student relationships.

Social factorsRefers to a combination of individual and enviromiaé factors that either limit

or enhance girls; participation in primary schodlieation.



Strategies —this are plans that have been laid down by an azgaan to fulfill a particular
objective.
The Millennium Development Goals(MDGs)are eight goals to be achieved by 2015 that

respond to the world's main development challenges.

1.10 Organization of the Study
This study was organized in five chapters. Chapher deals with the background of the study,

statement of the problem, purpose of the studydjekctives of the research. It also deals with
research questions, significance of the study,mapsans of the study, limitations, delimitations

and definition of the significant terms.

Chapter two consisted of literature review realdi® the factors influencing the implementation
of gender parity strategies in public primary sdepmfluence of economic factors, influence of
social factors, influence of cultural factors, ughce of school and environmental factors in

public primary schools, theoretical and concepleahework of the study.

Chapter three includes research methodology wiicludes research design, target population,
sample size, sampling technique, research instrtsmehability and validity and procedures for

data collection and analysis techniques. Chaptar. fieals with data presentation, data analysis
and interpretation. Chapter five provides a sumnadryhe research findings, conclusions and

recommendations.



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction
The chapter provides an extensive literature asdareh on gender parity. This literature review

summarizes a diverse spectrum of views about ggratéy strategies in schools. The chapter is
thus structured into theoretical, conceptual angigoal review. The study also presents the

knowledge gap the chapter seeks to fulfill.

2.1.1 Concept of Gender Parity

Wharton (2005) asserts that gender distinctionsimomgly linked to gender inequality. This link
is evident in all structures of society. At theiindual level, traits and characteristics associate
with men and masculinity are accorded more valwn tthose associated with women and
femininity (Connell, 2002).The production of theddference simultaneously involves the
creation of gender inequalities (Wharton, 2005)ne&e distinctions and inequalities produced at
one level of the social world are often reinfordgdsocial processes operating at other levels

leading to disparities between the two sexes.

Gender equality rests on, but is not the same @sgwdng gender parity, or females being
represented in equal numbers as males in educaitiqugh the latter offers a ‘first stage’
measure of progress towards gender equality inaduc Gender parity reflectdormal’
equality, in terms of access to and participation in edanat ‘Formal’ equality can also be
understood as equality that is ‘premised on theéonodf the ‘sameness’ of men and women,

where the male actor is held to be the norm. Thigflected in the way gender parity is used in
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measuring EFA progress, where the gender paritgxirabmputes the ratio of female-to-male

value of a given indicator, with the mean valuengei

Formal equality measures numerical ‘gaps’ betwesnale and male outcomes. However, for
equality to be achieved, we need a definition tleabgnizes that women and men start from
different positions of advantage, and are constdin different ways. Achieving gender parity
(formal equality) is just one step towards gendgradity in and through education. There is a

need of addressing the root causes of inequaliyg§8CO, 2011).

2.1.2 Gender Based Strategies to Promote Gender Rgr

Kenya is a signatory to the Jomtien Agreement (189@ Dakar Framework for Action (2000)
to achieve the Equality framework action (EFA) avidlennium Development Goals (MDGS)
by 2015, and one of their major aims being to elate gender disparities, and achieve gender
equality in education, with a focus to ensurindsjiiull and equal access to, and achievement of
basic education of good quality. Kenya is also &igry to major international conventions and
agreements on human rights and gender equalityKéhgan government has set out to promote

gender parity in primary schools through the follogv

In 2003, the Kenya Government introduced Free Ryirgalucation. This has led to an increase
in enrolment of children in primary schools fron® nillion in 2002 to 7.2 million in 2003 and
further rising to 8.2 million in 2008 and rose t® & 2009 (Boys 4.4 and Girls 4.2) representing
a 42.3% rise. The Government adopted the prin@pl€hild-Friendly Schooling, and accepts
that schools shall not exclude, discriminate orestype on the basis of difference, respects

diversity and ensures equality of learning for dllldren. It further accepts that schools shall
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respond to diversity by meeting differing circunmstes and needs of children based on gender,

social class, ethnicity and level of ability.

In 2007, the Gender Policy in Education was offigidaunched and disseminated to the
implementing entities. Gender policy was worked with various stakeholders in education
including Development Partners particularly USAIGirl Child Network, Forum for African

Women Educationalists (FAWE-K) and others. The g@ohighlights key gender concerns in
education such as: Disparities in enrolment, redantand transition rates; Negative socio-
cultural practices and attitudes which inhibit esaky girls’ access to schooling; Teaching and
learning environment that is not conducive to gahgl boys education; Stereotyping in learning
materials and in actual class teaching; and, Drop ad girls due to pregnancy and early
marriages, among other issues. Provision of watdrsanitation that focuses on toilets, water
and other facilities including water tanks; Prowersiof sanitary towels to needy girls in arid and

semi-arid areas, pockets of poverty and in urb&rnmal settlements

It is rewarding to note that with the Governmentiatives the overall gender disparities at
primary are diminishing and gender parity is rapidéing realized. The gender parity index at
primary level averaged about 0.95 in 2007. Howegender disparities still persist in certain
regions especially in Arid and Semi-Arid Areas, andurban informal settlements, while in

others the boy child is disadvantaged.

2.2 Individual Based factors and Implementation ofcender Parity Strategies

Colclough and Lewin (1993) showed that the ratidevhale to male primary enrolments was
significantly lower in countries with low GER tham other countries. The World Bank (2005)

also noted that the gender gap in school enrolnseaf course not just a matter of access. In
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addition to lack of school places for girls, in gasountries, parents’ demand for education of
their daughters is low reflecting both cultural msrand girls' work in and around the home.
'Literate parents are more likely than illiteratees to enrol their daughters in school, and the
regions with the highest proportions of illitera@ults are therefore those with the widest gender
gaps'. Overcoming the gender gap will thereforaiiregnot only providing more school places
for girls but also overcoming many parents' ignoeaaf the gains that will result from enrolling
their female children.

In an attempt to conceptualise the problems aswsaciith female education, Wamachiu and
Njau (2005), noted that the survival or non-survigh girls in the education systems is
influenced by the gender factor. Lockheed and Jam{2009) also argued that in many cultures
parents decide that education is not worthwhiletfeir daughters who will move into their
husbands' families when they marry and that gaingroductivity or income due to education
will accrue to the families of their sons-in-lawthear than to them. In India, the low value
attached to female education is said to be linkédd some rooted features of gender relations.
Dreze and Saran (1994) noted that gender divisidabour combined with patrilineal property
rights, the norms of patrilocal residence and g#laexogamy tend to reduce the perceived
benefits of female education. It seems that cultiefnes the economic worth of educating girls
vis-a-vis boys.

Summers (1992) further mentioned under-investmeagitris is an economic problem that results
from a vicious cycle caused by distorted incentividse speculation that girls will grow to do
things other than serve their husbands, reducesp#énents’ motivation to invest in their
daughters as human capital. 'Uneducated women feawvealternatives and so the expectation

becomes self-fulfilling, trapping women in a conius cycle of neglect’
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Gender differences are particularly evident whesgfied by social environment such as urban-
rural residence (Chimombo, 2005). The family's pla¢ residence plays a crucial role in the
type and quality of education children receive. Mosal areas lack nearby schools and adequate
transportation which may have more negative impaotshe retention of girls, especially for
their secondary school enrolment than boys. Festatients in urban areas tend to stay longer in
the school system than those in rural areas. Sestrdies assert that safety concerns explain
why parents from rural communities have lower etlooal expectation for their daughters,
given the distance and poor transportation (Chimmr2b05. A UNESCO (2003/4) report shows
that, in sub-Saharan Africa, 88.4% of urban chilidaee in school, compared to only 65.4% of

rural children.

According to Juma (2004), girls have low academsirations among ethnic groups where girls
had internalized sex-role expectation for womenniéemale pupils have internalized self-
images of academic inferiority conveyed by parearid teachers. Low self-esteem by female
pupils because of internalization of cultural atiés which regard women as inferior sex affect
girlsC] beliefs in themselves and their behaviour. Ok{@@01) observe that many girls are not
ambitious or interested in school because of salgietcluding parents and teachers expectations
that their primary roles are to be wives and mah&hey are socialized to believe that formal
education is not required to fulfil these roles.&\gesult, many girls suffer from low self-esteem
and lack of confidence leading to their withdradvain school by parents. According to Sifuna
(2005), patriarchal attitudes which assigned iofestatus and roles to women played a major

role in societal attitude that education is lespanant for females in most African countries. On
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the part of girls themselves, internalization af seles expectations reduced girlself-esteem

and academic ambition.

2.3 Home Based Factors and Implementation of Gendétarity Strategies

According to Alhassan (2011) the parental levetddication, occupation and income levels play
a significant role in access to and retention afsgin education. Education experience and
outlook of parents is transmitted to their off sgs. Studies showed that there was a direct
relationship between parental levels of educatiod girls enrolment and retention in school,
because educated parents with high income weret@lpiovide their children with a conducive
home environment, provide all the necessities ef gbhhool and pay for extra tuition, hence
encouraging access and retention of girls in schmmause they understood the value of
education and its benefits to the child. Educatacemts enrolled their children in schools,
encouraged them to study by availing relevant bawidsensuring completion of their education

(Tyler, 2007).

UNESCO (2011) argues that girls are expected tdribare to child care and other household
chores at a much earlier age than boys. Researbheesnoted that girls are taken away from
schools to help in the home, nurse babies, cleamdme, fetch firewood and water, cook food
and milk the cows. Heavy household duties and tistance from school results in physical and
mental exhaustion makes learning uninterested reftectual. This means that girls waste a lot
of time in the household chores while boys remaisdhool learning. Girls therefore, could end

up dropping out of school hence decreasing retemicchool (Alhassan , 2011).

Boys’ education is favored more by parent espgcraththers because they depend on their adult

son’ during old age. Investment in son’s educati@s seen as security in old age. Parents also

15



rely on their daughters labour before marriage.r&ioge taking a girl to school is deemed a
waste of time. Female enrolment patterns in paftnar societies was affected by patrilineal
descent system which gave preference for investmesthooling to boys who were believed to
retain responsibility for their parents when theyowy older compared to girls who were
incorporated into their husband families. This wasreason why boys were expected to receive
maximum training in order to attain higher statgsh@ad of families and successful heads of
their respective families. Boys were also expedttethherit their parents’ property and hence,
maintain the family’s status quo. A girl, on theesess of their husband and therefore it was used
as an excuse for girls not to be taken to schamy¢F2010)

Many parents, especially illiterate parents, hawe dcademic expectations for their daughters.
Some believe that education is for boys only, athleink that boys like studying more than girls,
that boys are more brilliant than girls and perfdoetter than girls. Parentsand teachers
perceptions of adult roles for girls-their marigadd maternal obligations to their families-make
them believe that girls do not require much foredlication as these roles do not require going
to school. White (2007) observed that traditiongligls are viewed to be inferior and therefore
discriminated upon right from birth. The parentarfesing honour, prestige and bride price due
to effect of schooling. Emongole (2005) argues fobatal education of girls is even viewed
with suspicion as a threat to morality. In thisaedy girl's education is given less attention than
that of boys. Therefore, the girls are socializedbe a self-sacrificing person desired for

biological reproduction and service to others i fdmily.

Okojie (2001) argues the learning environment anéowvas often not conducive for study

especially in poor households, large families andrmeighbourhoods. Factors that disturbed
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study at home include noise, household dutiestovssi watching video films and television,
proximity of bars, eating places and shops andattendant noise, houses that were too close to
each other. All these made study at home verycdiffi Other factors include lack of electricity
or pipe-borne water or a borehole. Lack of portakéger meant that girls had to spend time
fetching water. According to Graham-Brown (2006)jdilen whose homes provide a stimulating
environment, full of physical objects, magazined ather learning materials are more motivated
to participate in education as compared to childrem poor families. Girls from poor families

are worst affected (World Bank 2008).

Girls are overburdened with household duties aeg #re more involved with domestic chores
as they are more useful at home than boys. Thiastmeed by culture that describes domestic
roles for girls Domestic chores such as cooking @erdning the house which take up a lot of
time are assigned to girls. Girls therefore haitkeltime for study or home work. According to

Wamabhiu (2006) households chores affects schodt ware particularly the education of girls

who are overwhelmed by a burden of work at homearsthool. Wamabhiu (2006) asserts that
girls who become helpers to their mother at anyessge gradually internalize their roles and this

has the effect of putting them at a disadvantag#ipa in regards to access to education.

Sifuna (2005) affirm that girls are discriminatedamst in large households, the larger the
number of children of school age, the lower thenclea of enrolling girls and the higher female
dropout rate. Earlier born daughters are often képoome or withdrawn from school to care for

younger siblings. According Faye (2010) parentagefto allow their daughters to participate in
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education because of domestic responsibilitiesldGiare and domestic responsibilities tie girls

down and prevent them from accessing school or etietpto drop out.

2.4 Traditional Practices and Implementation of Geder Parities Strategies

Discriminatory cultural practices factors that seas barriers to girl's education at the household
and community levels are closely interrelated.Heirt study of the enrolment patterns of girls’
education in Africa, Logan and Beoku- Betts (20063erved that the low participation of girls
in education results from a combination of cultufaices outside the school, as well as
traditional gender roles. These factors, they gairdut, directly or indirectly affect policy and
interventions initiated by government to promotedgr parity in education. Thus, the existence
of discriminatory cultural practices such as eanhyd forced marriages restricts girlsight to
education. For example, girls are encouraged ofaaced into early marriages, either to protect
them from pre-marital pregnancy, which is consideskameful and illegitimate in most African
societies or to reduce a family’s economic burdgNICEF, 2001). Whatever the reasons for
early and forced marriages, they hinder the edocakiprogress of girls and violate their human

rights to education.

Rose and Al-Samarrai’'s (2001) study of householdstraints on girls’ education in Ethiopia
also found that girls as young as 8 years old weaeried off to avoid pregnancy outside
marriage. They noted that schoolgirls were fregyestbducted on their way to school, or even
from within the school compound itself, by the pdaseof boys, for marriage to their sons. Being
mindful of this risk, some parents refuse to sdrartdaughters to school. Other issues affecting
girls’ education are traditional practices assaaatvith adolescence and the rites of passage,

which are related to the construction of sexuabityyoung boys and girls (Akweongo et al,
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2001). In most cases these traditional practicest,liparticularly the freedom of girls to

participate in education. For example, study by WKRD08) suggested that Female genital
mutilation (FGM) is harmful to the wellbeing of wam and girls and contributes to the low
enrolment of girls in education. FGM is commonhagiced among African communities and
about 100 to 140 million girls and women worldwidave experienced it (WHO, 2008). The
practice of FGM is also widespread in Maasai |lgratticularly among rural communities and

reasons for the practice are related to cultureiso

Another factor which also acts together with cudtig religion. According to Chimombo (2005)
the pattern of transmitting and gaining of religgoknowledge and power is influential in
determining access and exclusion to formal educat®imilarly, King’'s (2007) study of
religions and women education found that religigender and social class were important
determinants of schooling. He argues that religipuwileges of access have often been
restricted to certain classes and to men and Bdysugh historically, religious education has
played an important part in promoting educatiormany African countries, including Kenya,
especially in the colonial period by schooling dhein from deprived communities and
improving school infrastructure, they tend to renck stereotypes of women as passive and

dependent (UNESO, 2003).

Cultural factors that are significant in loweringrpcipation of girls in FPE include early
marriage at tender age to maintain family honowt @nsource wealth. This was reinforced by
pregnancy among girls to lead to dropout. Negaditteude towards girl education acted as a

disincentive to school participation; it makes thesmain at home, be married and fees given to
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the boys in whom the parents had preference im dukication. Girls were being taken through
circumcision rites and once they had gone throhghrite, they were considered adults and do
not go back to school (Huisman and Smits, 2009icAfr societies are characterized by gender
inequality between males and females. The idecdbdarindation for gender inequality is their
patriarchal structure that is shaped by culturdrid&tahy is defined as “a set of social relations
with a material base that enables men to dominat®em. It is a system of stratification and
differentiation on the basis of sex which providesterial advantages to the males while
simultaneously placing severe constraints on thesrand activities of females (UNESCO,

2011).

Social roles are classified as superior or infeaiod bases of classification include age and sex.
Patriarchy also conditions the spatial segregatfomen and women; the male space consists of
the public domain while the female space consatgely of the household and its immediate
environs. Women'’s activities are largely confinedthe household or the female sections of
family compounds. Thus women are expected to geti@daand care for their families, formal
education is not regarded as a prerequisite fargoaiwife and mother. On the other hand, boys
who are expected to be future household headsaaoeifed in access to education. Education is
seen as enhancing their abilities to earn goodnirecwhich will enable them to care for their
families and aged parents. Girls are regarded wsgers or temporary members of the
household as they will be married and leave theamilies. Investing in their education is
considered a waste as it is the husbandsmilies that reap the benefits of such education

(Tonah, 2010).
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2.5 School Environment Factors and Implementation foGender Parity Strategies

The family's place of residence plays a cruciat fial the type and quality of education children
receive. Most rural areas lack nearby schools aedwate transportation which may have more
negative impacts on the retention of girls, esplgctar their secondary school enrolment than
boys. Female students in urban areas tend to @taget in the school system than those in rural
areas. Several studies assert that safety conegpiain why parents from rural communities
have lower educational expectation for their daeght given the distance and poor

transportation (Chimombo, 2005).

A study about primary school enrolment in deprieedas of northern Ghana found that, one
particular difficulty of providing education for gtiren in the north is the nature of community
settlements, which tends to be small, sparsely latgul and widely scattered. The study noted
that as a result of the dispersed nature of smatlesents in the north most communities that do
not have schools within 5 kilometers (km) of thicality. Consequently, children in these
communities walk 5-10 km or more to the nearesinary school and the nearest junior and
senior secondary school even a greater distandehwlnstitute one of the major reasons for
non-attendance. Additionally, Colclough, 2004 oted that girls’ participation in education is
more sensitive to distance. Even where the costloboling does not serve as a barrier, it is well
acknowledged that the distance from the home todchas more negative effects on girls
school participation than boys as parents are particularly more concerned afpdst! safety

on the journey to school due to sexual harassment.

According to Rose and Subrahmainian (2005) schactiofs have a negative impact on girls’

education. The inadequate school buildings, esihedhe absence of toilet facilities, are
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significant factors that affect enrollment of bagirls and boys. According to them female
teachers, as well as the availability of textbowkschools, seem to have a significant impact on
enrollment for girls. King and Bellew (2009) alsauhd that girls were 1.3 times more likely to
attend school when school provided free textboBksthermore, the researchers indicated that
parents were more interested in sending their tprischools that provided textbooks and female
teachers. The availability of female teachers watscal in parents' decisions to send their
daughters to school in most developing societiesthEm, female teachers provide an aura of

safety for their daughters at school.

Rose and Subrahmainian (2005) established thabkchend to be clustered in urban areas in
developing countries, which places the rural popaiaat a disadvantage. Rural areas, in
general, lack schools, and even when governmerilg $thools, they are scattered, which is a
disadvantage especially for girls who must travelgl distances to reach their schools. Research
in rural Nepal and Egypt shows that children insthareas travel long distances to reach their
schools; therefore, a large number of them do ttehd school (Robinson et al, 1986). Another
research study on girls' education in Indonesia fdsnd that distance to school was identified

as a critical factor that hinders girls' and woraeducation.

Several researchers hold that school-related m¢twelevant curriculum to girls' needs and
opportunities, distance from secondary school; gaoitation and unsafe environments within
and around the school, lack of a gender-sensitiied environments and curriculum, poor
teaching and learning processes, lack of guidandecaunseling services) can be important

determinants of whether girls and boys enter anthine in school Kathuri (2005 and Wamahiu
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2006). Bishop (2008) argues that an educatioresygioes astray when it has no relevance to
society. Sometimes the curriculum over emphasiaesdl academic achievements rather than
functional skills. He asserts that rigidity of thehool curriculum which prevents adjustment to
socio cultural and socio-economic needs of the lggogtard participation of girls in primary
school. In addition, stereotypes in the text boarkd other educational materials may discourage

girlsi] active participation.

Lack of female teachers as role models affects/giparticipation in education. Juma (2004)
noted that the lack of female teachers to act Bsmmdels retard girls participation in primary
education. Girls require female teachers to coniidand emulate them. In addition, parents
worry about sexual safety of their daughters ireamironment dominated by male teachers. The
school environment thus greatly affects the pamétton of children in education. The school
climate and classroom dynamics depicted by thdioalship between girls, their peers, teachers
and the school administration may influence girdstipipations. Sexual harassment by male
teachers and male peers are issues of concern i(&b®Atamahiu, 2005). In some cases, girls

have become vulnerable to sexual advances frompgkers and male teachers respectively.

As stated by UNICEF (1995): "Many girls stay at leomot because parents are poor or
culturally intransigent but because they do noiebel that the kind of education on offer is
appropriated for their daughters or because theltifie risks are too great. Those risks are real.
Girls are sexually harassed, sometimes raped by ftBkow pupils or their teachers or
sometimes by strangers as they walk to or from e@kciThis sexual pressure and vulnerability

are central to low enrolment and repetition ratasgirls in the classroom of many developing
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countries". A research report reveals that adotgscethers constitute more than 55% of the
adolescent girls in Kenya. The report said thatcalgh the Kenya Government has a policy
allowing re-entry of girls to school after givingrth, this is still a challenge to girls' education

since they suffer from stigmatization, ridicule azlise from students and teachers.

2.6 Theoretical framework

2.6.1 Liberal Feminism Theory

Theoretical framework of the study will be basedtlom liberal feminism theory which is gender
theory based on egalitarianism. According to Aser(2@D3), the theory argues that merit and
not birth should be the basis for social advanceémed achievements. Education is seen as
essential in the realization of an egalitarian stycilt emphasized on equal participation of all
children in education regardless of sex or gendibe theory points out the need to develop
strategies that can address the barriers that @x@uay gender from participating in education
(Davies, 1994). It argues that children should hageal treatment at home and in school in
terms of providing quality education and other ssdees. The theory identifies factors such as
as early marriage, female circumcision, poor atetiowards girl child education, societal
economic level and parental level of education lagace preference to boy-child education thus
contributing to gender disparities in both primaryd secondary education. This is common to
pastoralist communities among the Maasai which davmys than girls in matters of education.
This theory is relevant to the study because itleamzes equal participation of both boys and

girls despite series of gender disparities in tlowigion of education to the girl child.
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2.6.2 Pearson’s Gender Relation Theory

This study was based on Pearson’s gender relatieasy, this theory was developed by Pearson
(1995). This is where the society views all acidtthat are carried out to be based on social
roles and interactions of men and women. The spsie¢ms to have ultimate authority on the
precise nature of what women and men actually dd,tleir real participation in activities such
as education.

Pearson’s gender relations theory was appropriatethis study because it emphasizes the
various social, cultural norms and standards whicist be considered for girls and boys to take
the opportunities to participate in social actestisuch as education. These cultural and
economic norms emphasized in the theory are therkathat affect the participation of girls and
boys in schools. It was also a relevant theorytifits study because it captures almost all the

variables that may influence gender inequalityubl primary schools.

2.7 Conceptual framework

The study will assess the factors influencing gempaeity strategies in public primary schools in
Kajiado County. The chance of a girl and boys aziogs equal education depends on
multiplicity of factors ranging from Home based tfars, Individual based factors, Traditional
Practices to school based factors which will beitidependent variables of the study. The home
based factors for the study will include home emmwinent, family size, and parent’s education
level. The individual based factor will include giem, health of an individual and self —esteem
The traditional practices include: early marriadewry as wealth and FGM. The social factors
will include bbereavement of children, stigma omlsgihome environment early marriages,

female circumcision while social factors includente environment poor attitude towards girl
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child education while the economic factors inclugarents level of education, parents income
level, cost of education and family size.

The school based factors that affect girl educatienthe teachersattitude to female students,
status school facilities, and the teaching styldsese factors will include: Distance to school,
school facilities, resources and curriculum. Thpeatelent variable of the study will be gender
parity. When the independent variables are faverdfén the dependent variable is enhanced
while if the independent variables are unfavordbn gender parity will be hindered. This can

be well demonstrated by the Figure 1.
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Figure 1: Conceptual Framework
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2.8 Knowledge Gap

Table 2.1: Knowledge Gap

Year of Author Research Findings Knowledge Gap
Publication Work
2008 Evangelista Cost of The study found out The study did not
de education and | that social, cultural | focus on other
Carvalho | gender parity | factors hinders family based and
Filho gender parity individual factors
which are key
social factors that
affect gender parity
in schools
2005 Chimombo| Factors The study found out These study focuse
affecting that child labour on gender
gender was a major inequality with no
inequality in | contributing factor | specific focus on
schools to gender inequality gender parity
in schools
2001 Akweongo| The study The study found out There study
focused on that traditional having been carried
traditional factors such as out in a different
practices and | FGM, early locality/region
its effect on marriages necessitates the
gender contribute to gender need to carry a
equality inequality. similar study in
Kajiado county
2008 Kojo and | Study focused| The study found There is need to
Mayo on family that family understand other
problems problems associatedsocial factors such
effects on with family size as parent level of
child have a negative education and
education effect on the income status
performance of impact on
children in schools | implementation of
gender parity
strategies
2013 Temba, The study The study There is need to
Warioba | focused on the| established that | explore other
and cultural factors| cultural practices | cultural factors that
Msabila affecting such as FGM may leads to gende
gender contribute to gender disparities in
equality in inequality in school.
schools. schools
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2.9 Summary of the literature reviewed.

The above literature from the existing studies rtyepoints out the factors influencing the

influencing participation of girls in schools. Masf these studies have focus on both primary
schools and secondary schools. In addition theeguthve focused on a variety of factors that
influence gender inequalities in public schoolsedd factors include social, cultural, school

based and economic factors.

The reviewed studies show that there exist a nuwibctors that influence gender inequalities
in public schools. However, from the reviewed stgdihere is limited information on factors
affecting the implementation of gender parity sigas. It is also evident that though significant
progress has been made towards improving gendiy plarough creation of strategies gender
disparities still exists in rural areas. Literatusviews shows that there is need to for more
studies to establish the possible factors that leantpe implementation of gender parity
strategies. This study therefore addresses ngamg that still exists despite the many studies

that have been done.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction
This chapter consists of the research methodolegjuding data collection designs and the

procedures under the following subheadings; Rekealesign , target population, sample and
sampling procedures, research instruments, waliditinstruments, reliability of instruments,

data collection, procedures and data analysis.

3.2 Research Design
Orodho (2002) defines research design as the schmutiane or plan that is used to generate

answers to research problems. The research desgph in the study is the cross -sectional
descriptive survey. Descriptive design attemptsdéscribe what was or what is in a social
system such as a school according to (Mwiria & Wainal995). The choice of this design is
dictated by its effectiveness to secure evidenae@ming all existing situations or current
conditions, identify standards or norms with whichcompare present conditions in order to
determine how to take the next step having detaxdhthe current situation. The researcher aims
at collecting information from the respondents aotdrs influencing implementation of gender
parity strategies in public primary schools. Thedgtwas therefore employ both quantitative and
gualitative research methods. Qualitative metha#ziuo get information mainly from the key
informants on the factors influencing the implenagioin of gender parity strategies in public

primary schools in Kajiado County.
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3.3 Target population
According to Kothari (2004) target population isertire group of individuals, events or objects

having common characteristics. It is the sum oftladit conforms to a given specification and
from which a sample is taken. The target populatbrthis study was 316 and included 290
public primary school teachers, 24 head teacher& quality assurance officers and the DEO.
The target population of teachers was 290 from @dlip primary schools in Kitengela and

Isinya division located in Kajiado District (KajiadCounty D.E.O, 2015).

Table 3. 1: Target Population of the Study

Category Population
Teachers 290
Head Teachers 24
Quiality Assurance Officer 1
DEO 1
Total 316

3.4 Sample size

Best and Khan (1999), define the sample size a®pogion of the population that is selected
and from which information about the target popalats sought. He further defines sampling
procedure as the process that is used to arritieeadictual respondents and participants in the

study for data collection.

3.4.1 Sample Size
Suitable study sample size is a critical matteitasfluences the statistical significance and

power. The sample size of the study was 186 as slowable 3.2. This was established from
the morgan and krejcie table. From the table aetgogpulation of 290 teachers gives a sample

of 165 teachers and a target population of 24 emchers gave a sample of 19 head teachers.
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Table 3. 2: Sample size for the different categorse

Category Population Sample Size
Teachers 290 165
Head Teachers 24 19
Quality Assurance Officer 1 1

DEO 1 1

Total 316 186

The study calculated the sample size based onatn@ls size calculator table that has already

being calculated based on krejcie and morgan (19T7@)s is shown from the table in

Appendices section

The Table is constructed using the following forenfdr determining sample

S=XNP (1-P) + d(N-1) + X°P (1-P)

S=required sample size

X=the table value of chi-square for 1 degree ofdoee at the desired confidence level

(3.841)

N=the population size

P=the population proportion (assumed &0.50 since this would provide the maximum

sample size)

D= the degree of accuracy expressedpasortion (.50)
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3.4.2 Sampling Procedures

The study used stratified sampling to select trepaoadents that formed part of the study.
Stratified sampling was used to get the numberagtigpating teachers in the two divisions that
exist in lIsinya district. Stratified sampling wased to categorize the respondents who
participated in the two divisions according to gemdThe reason for the use of stratified
sampling in the study is because it helped categdhe respondents based on characteristics
such as gender. Information on the target populatias be sourced from the DEQ'’s office thus

forming the sampling frame.

Simple random sampling was used to select partiogachools. Purposive sampling was used
to select teachers from each participating schidw. reason for the use of purposive sampling is
because it helped to select teachers who meetthesion criteria.

The inclusion criteria for teachers to participat¢he study were as follows: a teacher must have
been in the school/district for a period of noslésan two year; a teacher must be employed by
the teacher’s service commission; a teacher muavaiable at the time of the study.

Likewise the study used purposive sampling for iifg@ng key informants for the study.
Purposive sampling is a technique that allows aaeher to use cases that have the required
information with respect to the objectives of tiedy. Cases or the subjects are therefore hand-
picked because they are informative or possessreheired characteristics (Gay, 1983).
Purposive sampling was used to pick the qualityrasse officer and the DEO to participate in

the study.

3.5 Data collection Instruments
The data for this research was collected from bwmtimary and secondary sources. The

secondary source included records, past reseatid@uments. The primary sources are the
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subjects of the study who gave the actual dateceitl from the field. The instruments which
were administered for collecting data from thedieicluded the questionnaire which was used
to collect data from teachers and an interview géicdt DEOs, quality assurance officer and head

teachers was also employed.

3.5.1 Questionnaires

The researcher used questionnaire to solicit inddion from the selected teachers. The
guestionnaire consisted of both open-ended an@&daleaded questions. The questionnaire was
preferred because it helped the researcher rekuigeasample within a limited time and collect

views from respondents that can meet the resealgbctoves (Creswell, 2003). The

guestionnaire was be in two parts. Part one waailed at collecting data on (demographic
information) personal and general details and fveot consisted of open ended and structured
guestions. The questions were based on the resehjettives. The teachers were required to
tick the responses that are relevant to their dshoo the issues underlying factors influencing

the implementation of gender parity strategiesublig primary schools.

3.5.2 Interview Guide

This study used key informant interviews. This écduse interview guide enables the collection
of rich data from key informants on factors affagtithe implementation of gender parity
strategies. It also allowed for the collection efsitive information about the impact of cultural
practices on gender parity. This would have beed t@aget from the focus group discussions.
The questions of key informant interviews werpen-ended, in depth interviews with key

informants, from Head teacher, quality assurantieasfand DEO. This entailed development of
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an interview guide with a series of open-ended tijues under selected topics related to the

objectives of the study.

3.6 Validity of the Research Instruments

Instrument validity refers to accuracy meafuhgess and technical soundness of the
research instrument(Kothari, 2004). It is therdeg to which a test measurers what it intends
to measure. To this effect questionnaire merview guide are said to be valid when
they actually measure the intended parasméiorg & Gall 1989). To enhance the

instrument validity, the research instrumenigs appraised by the supervisor to evaluat
the applicability and appropriateness of thentent clarity and adequacy of the
construction of the instruments from a reskeaperspective. Content validity index was also
used to measure the validity of instrument in thielg. This included subjecting one instrument
to a content validity index (total number of valtdms/total number of items. The instrument

gave a score of 0.78 which is above the scoredthus the instrument was declared valid for

the study.

3.7 Reliability of the Research instruments
Reliability refers to extend to which instrume yield measurements that are consistent

each time if it is administered to same pedgmin, 2005). For the purpose of determining
the reliability of the questionnaire, pre-test wasried. This involved the selection of three
schools that did not participate in the actual gtderom the three schools, 18 teachers were
selected six in each school with the questionnaadsinistered to the selected teachers. Data
from the questionnaires was subjected to a Crornbiaddpha coefficient. The data gave a score

of 0.81 which is above 0.7 thus the research instnt was declared reliable for the study.
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3.8 Data Collection Procedure

To generate data for this research study,dbearcher got a letter of introduction from the
University of Nairobi and thereafter took tledter to the D.E.O of Isinya district for
further authorization to collect data. The researctthen visited the schools on different days

to establish rapport and make appointments tivghschool head teachers.

The Researcher used drop and pick the questresnan the same day to collect information
from respondents on the date agreed uplrough direct contact to cater for partial

responses and refusal to reply. This incebasturn rate to eliminate any chances of
delay. Instructions were carefully explained the respondent prior to the issue of the
guestionnaires and they were assured thatinfmation given would be confidential

and be used only for the purpose of #tedy . The Respondents were given adequate
time to respond to the questionnaire itente Tcomplete questionnaire was checked to

find whether they are appropriately filled.

To collect data from the key informants, appointm&as sought from the DEO and the quality
assurance officer and head teachers. Data was dbkected by trained research assistant
through an administered key informant guide, with tesearch assistant writing and recording
the responses. The purposes of the recorded infamaere to allow for further analysis of the

data by providing in depth information.

3.9 Data Analysis Technique

Data analysis is an important stage in the reseprobess. It involved the organization and
processing of data with the aim of extracting ukgfiormation to answer the research question

and help in accomplishing the research objectiv@gantitative data was analyzed using
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descriptive statistics and correlation analysis #8m@ugh SPSS. The quantitative data was
obtained from the questionnaires. Frequencies epéages, tables and cross tables was used to
present the data results. Content analysis was tosadalyze the data from the key informants

with data presented through themes and categories.

3.10 Ethical Considerations

Permission to undertake this research in the pwolools public was obtained from the DEOs
office and the teachers themselves. The researditipants were informed in writing and
verbally of the reasons for this research and viigorésearcher is to enable them to consent to
participating in this research. Anonymity and cdefitiality as regards the participating teachers
was assured. The identity of the public healthlitees and the participants was not made known

in the release nor the publications of this redearc
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Table 3. 3: Operationalization Definition of Variables

Objectives Variables Indicators Measurement Scale dols of Type of
Analysis Analysis

To establish how Individual | Individual Gender Gender role, Nominal scale: | Standard Descriptive

based factors influence based Health of Health of Pupils | A 5 point likert | deviation Analysis

implementation of gender factors Pupils Self —Esteem scale Means

parity strategies in public Self -Esteem | level ranging froma | Frequencies

primary schools in Kajiado strongly agree to | and

County strongly disagree| percentages

To determine how home basedHome based Gender role | No of family Nominal scale: | Standard Descriptive

factors influence the factors Health of member, parent | A 5 point likert | deviation Analysis

implementation of gender pupils level of scale Means and

parity strategies in public Home education- ranging from a | Frequencies | Inferential

primary schools in Kajiado environment strongly agree to | and Statistics

County strongly disagree| percentages

To determine how cultural Traditional | FGM Early marriage | Nominal scale: | Standard Descriptive

factors influence the Practices practices practices, FGM | A 5 point likert | deviation Analysis

implementation of gender Early practices scale Means and

parity strategies in public Marriages ranging from a | Frequencies | Inferential

primary schools in Kajiado strongly agree to | and Statistics

County strongly disagree| percentages

To establish how Individual | Individual Gender Gender role, Nominal scale: | Standard Descriptive

based factors influence based Health of Health of Pupils | A 5 point likert | deviation Analysis

implementation of gender factors Pupils Self —Esteem scale Means

parity strategies in public Self -Esteem | level ranging froma | Frequencies

primary schools in Kajiado strongly agree to | and

County strongly disagree| percentages

To establish how school basedSchool School No of School Nominal scale: | Standard Descriptive

factors influence based factor| facilities, Facilities, A 5 point likert | deviation Analysis

implementation of gender School scale Means
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parity strategies in public resources, ranging froma | Frequencies
primary schools in Kajiado Teacher strongly agree to | and
County strongly disagree| percentages
Implementation of Gender Dependent | Drop-outs Dropout and Ratio scale: Rate| Standard Descriptive
Parity strategies in public variable Retention gender equity statistics from deviation and
primary schools Performances rates from DEQO’s| DEOs office Means Inferential
enrollment | office Frequencies | Statistics
and
percentages
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter presents the study findings which Heeen analyzed based on the study objectives
in line with the following thematic and sub-thencatareas; questionnaires, return rate,
demographic data of respondents; school basedréaittat influence implementation of gender
parity strategies in public primary schools, Honasdx factors that influence the implementation
of gender parity strategies, individual based fectihat influence implementation of gender
parity strategies and traditional factors that uafice the implementation of gender parity
strategies in public primary schools. Data waseotdld and presented using frequency tables and

percentages.

4.2 Questionnaire return rate

The return rate of the questionnaire was analyzedss to determine whether the findings
obtained would be reliable and valid. Data wasemt#d by the researcher from sampled schools
in Isinya, Sub-county in Kajiado County, a total 185 teachers were targeted as part of the
sample out of which 145(87%) sample size was deltedrom teachers. 19 interviews were
targeted with head teachers out of which 12(63%)dheachers were interviewed. One DEO
and one quality assurance officer were also tadgetéth data collected from the DEO and
guality assurance officers. The return rate ofghestionnaire and interview schedule is shown

in Table 4.1.
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Table 4. 1: Instrument return rate

Respondents Frequency Percentage
Teachers 145 87
Head teacher 12 63
DEO 1 100
Quality Assurance Officers 1 100

The average response rate for the study was 872088+350/4 = 87.5. This is above the
considered requirement for responses rate of 6Qf% tiine study results are considered reliable

and valid.

4.3 Demographic characteristics of the respondents

It was to elicit information of respondentsage brackets and years of service in the school,

education level and gender.

4.3.1 Distribution of respondents by age

The study sought to establish the demographic cterstics of the respondents. The
respondents were asked to indicate their age anal their responses the following category was

established.

Table 4. 2: Age of Respondents

Age Frequency Percentage
25-30 years 5 3.4
31-35 years 15 10.3

36- 40 years 48 33.1
41-45 years 51 35.2

46 and above years 26 17.9

Total 145 100
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From the table 4.2, it can be seen that 51 (35@%)e respondents were within the ages 41-45,
48(33.1%) of the respondents were within the raofg@6-40, 15(10.3%) were within the range
of 31-35 years and 5(25-30) were of the range 2§e20s. The study results show that majority

of the teachers are not within the youth age raride3-35 years.

Table 4. 3: Level of Highest Education of Respondésn

Level of Education Frequency Percentage
Diploma 75 51.2

Degree 65 44.8

Post graduate 25 4

Total 145 100

From the table 4.3, it can be observed that thbdsiglevel of education attained by teachers s
was post graduate 25 (4%), 65(44%) have degre€173%) have diploma. The study findings
show that majority of teacher have acquired attlelgree level of education, particularly
teachers who are in the urban. This is associatttdtihe teacher’s service commission that has
upgraded the requirement for teachers to teachrimapy from P1 to diploma. This has

increasingly encouraged many teachers to pursuehigvel of education.
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Distribution of the respondents’ by gender

To establish the distribution of the respondentsgbyder, they were asked to indicate their

gender and these results are presented in the4able

Table 4. 4. Gender of Respondents

Gender Frequency Total
Female 68 46.9%
Male 77 53.1%
Total 145 100

The findings of the study revealed 68(46.9%) of tdkechers were female and 77(53.1%) were
female. Majority of the respondents were male.hiréfore indicated that there is gender
imbalance in Kajiado. The high number of male ckesshers showed that more male teachers

have led to higher retainement rate of boys in cmmspn to the girls.

Distribution of the respondents’ by Length of Servce

The respondents were asked to state their yearate in the schools in Kajiado. The findings

of the study are presented in Table 4.4.

Table 4. 5: Respondents’ Length of Service

Length of Service Frequency Percentage
Less than 5 Years 7 4.8%
5-10 Years 16 11%

11- 15 years 47 32.4%
Above 15 Years 75 51.7%
Total 145 100

44



The table 4.5 above shows 7(4.8%) of teachers bh&mv 5 years’ experience, 16(11%) had 5-
10, 47 had 11-15 years of service and 75(51.7%)abade 15 years length of service. Most of
the teachers had at least above 15 years’ servikajiado, and were majorly local. Most of the
teachers had enough experience in handling thes cdsirop out in their schools. Teachers who
have been in the field for a longer time are exget¢d have more experience to tackle cases of

drop out.

4.4 Individual Based factors that influence the Impementation of Gender Parity Strategies
in public primary schools
The first objective of the study was to determimsvhindividual factors influence the girls the

implementation of gender parity strategies in pulgrimary schools in Isinya Sub-County,
Kajiado County. These led to the formation of reskeajuestions to establish the influence of

individual. The research question was answeredjubm two factors; gender and self- esteem.

Table 4. 6: Table on Individual Based Factors Inflencing the Implementation of Gender
Parity Strategies in Public Primary Schools

Individual Factors Frequency Percentage
Yes 90 62.1%
No 55 37.9%
Total 145 100

Table 4.6 summarizes the study findings on the viddal factors influencing the

implementation of gender parity strategies. From findings, 62.1% of the respondents
indicated that they agree that individual factonfluence implementation of gender parity
strategies while the rest (37.9%) of the resporsdeméntioned that they did not agree that
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individual factors influence the implementation ggnder parity strategies in public primary

schools.

This finding confirms that individual factors aftdabe implementation of gender parity strategies
in Kajiado County. These findings confirm the stufigdings of AlHasan (2013) who
established that individual factors affect gendaequality in secondary schools, albeit at a lesser
degree. This was also confirmed through the stuwht established that Majority of the
respondents agreed that individual factors affeetimplementation of gender parity strategies at

a little extent.

Individual factors affecting implementation of gencer parity strategies

The study sought to establish the individual faxttvat affect the implementation of gender
parity strategies. The respondents were askeddioaite their opinion and from their responses

the following category was established.

Table 4. 7: Respondent Level of Agreement on Indigual Based Factors Influencing the

Implementation of Gender Parity Strategies in Primay Schools

Statement Mean Std.
Deviation
Do you believe gender affect implementation of germhrity 2.81 0.396
strategies
Does low self-esteem affect implementation of gempaeity strategies 2.06 0.354

Table 4.7 illustrates the finding of the study ba tespondent level of agreement on influence of

individual based factors on the implementation ehdgr parity strategies in public primary
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schools. From the findings, most of the respondest® undecided on the influence of gender
on the implementation of gender parity strategrepublic primary. This was indicated by a
mean of 2.81. Further, respondents agreed thasédfaesteem influences the implementation of
gender parity strategies in public primary schoatsjndicated with a mean score of 2.06.These
findings confirm the results that were establishgdALHasan (2013) that indicated that self —

esteem is a major contributor to gender equaligcimools, particularly among the girls.

Relationship between Individual Based Factors and nhplementation of Gender Parity

Strategies

The study sought to establish the relationship betwIndividual Based Factors and the

implementation of gender parity strategies.

Table 4. 8: Correlation between individual factorsand challenges facing implementation of

gender parity strategies

Individual No Yes Total

Factors N % N % N % p-value
No 2 24.6% 8 55.4.% 18 100% 0.055
Yes 10 2.6 % 74 97.4% 76 100%

Total 12 12.8% 82 87.2% 94 100%

Table 4.8 illustrates the findings of the studytb@ association between individual based factors
and implementation of gender parity strategiessTikiindicated with a p-value of 0.055 as
confirmed by the results that indicated that majooif respondents who agreed that individual
based factors influence the implementation of gepdeity strategies also agreed that there are
challenges faced in the implementation of gendeitypatrategies. These findings prove that
individual factors affect the implementation of den parity strategies in schools as shown by
AlHasan (2013) in a study carried out in Ghana.
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4.5 Home-based Factors Influencing the Implementatin of Gender Parity Strategies in
Primary Schools

The second objective of the study was to deterrhowve home-based factors influence the girls
the implementation of gender parity strategiesublic primary schools in Isinya Sub-County,
Kajiado County. These led to the formation of reskeajuestions to establish the influence of
individual. The research question was answeredgusia following factors; economic status,

parents level of education, household responséslifamily size and home environment.

Table 4. 7: Percentage of respondents that beliel®me-based factors influence the

implementation of gender parity strategies

Home-based Frequency Percentage
No 25 17.2

Yes 120 82.8
Total 145 100.0

Table 4.10 summarizes the study findings on theividdal factors influencing the
implementation of gender parity strategies. From findings, 82.8% of the respondents
indicated that they agree that home based factdhsence implementation of gender parity
strategies while the rest (17.2%) of the resporsder@ntioned that they did not agree that home
based factors influence the implementation of gepdety strategies in public primary schools.
The results of the study show that home basedraai@ determinants to the implementation of
gender parity strategies. These results are sitailtre findings of Muia (2015) who established
that home based factors to be major determinanggrie® drop out in primary schools. On the
same note the study established that majority adhters believe that home based factors are
great contributors to the implementation of gernuletty strategies.
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Home-based factors and implementation of gender pd#y strategies in Public Primary

Schools

The study sought to establish which home based hdraged factors influence the
implementation of gender parity strategies. Th@aadents were asked to indicate their opinion

and from their responses the following category e&tablished.

Table 4. 8: Level of agreement to which Home-basdedctors affect the implementation of

gender parity strategies

Statement Mean Std.
Deviation

Do you believe poor economic status of parentcaifeplementation of 1.77 0.941

gender parity strategies in primary schools

Do you believe parents level of education detersithe extent of 1.53 0.661

implementation of gender parity strategies

Do you believe household responsibilities detersiie extent of 1.53 0.661

implementation of gender parity strategies

Do you believe family size determines the extentrgflementation of gender  1.93 1.143

parity strategies

Do you believe home environment determines theneéxteimplementation of  1.78 0.822

gender parity strategies

Table 4.12 illustrates the finding of the studytba respondent level of agreement on influence
of home-based factors on the implementation of gernghrity strategies in public primary
schools. From the findings, most of the respondegteed that economic status of parent’s
influences the implementation of gender paritytstyees in public primary schools as indicated
by the score of 1.77, also respondent agreed thenps level of education influences the
implementation of gender parity strategies in pulpliimary. This was indicated by a mean of
1.53 Further, respondents agreed that househgbdnsibilities influences the implementation

of gender parity strategies in public primary sdegoas indicated with a mean score of 1.53.
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Respondents also agreed that family size influertbes implementation of gender parity
strategies in public primary schools. This was ¢atkd with a mean of 1.93. Finally the
respondents agreed that home environment influetttesimplementation of gender parity
strategies in public primary schools. This wascdated by a mean of 1.78. The findings of the
study indicate that majority of the teacher viewmesbased factors as major determinants of
gender parity strategies. This was evident by #ut that majority of the teacher agree that all
the mentioned factors as affecting implementatibrgender parity strategies. This findings
support the results of Muia (2015) who found ouwtthousehold income, family composition
and parent’s level of education positively conttéto girls’ dropout in Mixed-day secondary

schools.

Relationship between Home-Based Factors and Implemetion of Gender Parity

Strategies

The study sought to establish the relationship betwhome-based practices and challenges

facing implementation of gender strategies. Thaltesre shown in table 4.13

Table 4. 9: Correlation between home-based factoend challenges

Home-based factors No Yes Total
N % N % N % p-value

100

No 7 28.0 % 18 72.0% 25 % 0.015
100

Yes 20 16.7 % 100 83.3% 120 %
100

Total 27 18.6 % 118 81.4% 145 %

Table 4.13 illustrates the findings of the studytba association between home based factors
and implementation of strategies. This is indicateith a p-value of 0.015 as confirmed by the

results that indicated that majority(83.3%) of m@sgents who agreed that home based factors
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influence implementation of gender parity strategédso agreed that the implementation of
gender parity strategies is facing challengess&tmdings indicate that home based factors are
major factors that affect the implementation of @gmparity strategies. This findings implies

align themselves with the findings of Mumbi (200@)o established that home based factors are

major determinant to the success of gender equalitgyrammes in secondary schools.

4.6 Traditional Practices Influencing the Implemenation of Gender Parity Strategies in
Primary Schools
The third objective of the study was to determioevhiraditional practices influence the girls the

implementation of gender parity strategies in pulgrimary schools in Isinya Sub-County,
Kajiado County. These led to the formation of reskeajuestions to establish the influence of
individual. The research question was answeredjusia two factors; large family, marital and
family problems, FGM, early marriages and prembgtagnancies, perception on girl education

and male preferences in the community.

Table 4. 10: Percentage of respondents that belietraditional practices affect
implementation of gender parity strategies

Traditional practices

Frequency Percentage
No 21 14.5
Yes 124 85.5
Total 145 100.0

Table 4.14 summarizes the study findings on thelittemal factors influencing the
implementation of gender parity strategies. From findings, 85.5% of the respondents

indicated that they agree that home based factdhsence implementation of gender parity
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strategies while the rest (14.5%) of the resporgder@ntioned that they did not agree that home
based factors influence the implementation of gepdety strategies in public primary schools.
These findings imply that traditional practices ameajor factors that influence the
implementation of gender parity strategies in sthodhese results are consistent with the
lipinge (2014) who established that traditionaltéas have a significant relationship with girl’s

participation in schools.

Traditional Practices and implementation of gendelparity strategies

The study sought to establish which traditionatpcas influence the implementation of gender
parity strategies. The respondents were askedltcate their opinion and from their responses

the following category was established.

Table 4. 11: Level of agreement to which Traditionefactors affect the implementation of

gender parity strategies

Statement Mean Std.
Deviation

Do you believe responsibilities of large familiggeat implementation of gender 3.52 1.155
parity strategies in schools

Do you believe marital and family problems thatdléa separation and divorce 3.49 1.154
affect implementation of gender parity strategresaghools

Do you believe FGM practices in the area affectlengentation of gender 1.89 1.11
parity strategies in schools

Do you believe early marriages and premarital paegies in the area affect 1.26 0.646
implementation of gender parity strategies in sthoo

Do you believe the perception of girl child educatin the Maasai culture 2.40 1.464
affect implementation of gender parity strategresahools

Do you believe the male preference in the commuafigct implementation of  1.85 1.169
gender parity strategies in schools
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Table 4.16 illustrates the finding of the studytba respondent level of agreement on influence
of traditional practices on the implementation @&nder parity strategies in public primary
schools. From the findings, most of the respondelgagreed that responsibilities of large
families influences the implementation of genderitpastrategies in public primary schools as
indicated by the score of 3.52, also responderdgdeed that family problem influences the
implementation of gender parity strategies in pulpliimary. This was indicated by a mean of
3.49. Further, respondents agreed that FGM practaed early marriages influence the
implementation of gender parity strategies in pubplimary schools, as indicated with a mean
score of 189 and 1.26. Respondents were undecidaeraeption of girl child influences the
implementation of gender parity strategies in puplimary schools. This was indicated with a
mean of 2.40. Finally the respondents agreed tlad¢ preference influences the implementation
of gender parity strategies in public primary sdeo®his was indicated by a mean of 1.85. This
findings support the results of Muia (2015) whorfdwut that FGM and early marriage as cause

of drop out among girls in primary schools.

Relationship between Traditional Practices and Imptmentation of Gender Parity

Strategies

The study sought to establish the relationship betwtraditional practices and challenges facing

implementation of gender parity strategies. Theltesre presented in table 4.17.
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Table 4. 12: Correlation between traditional practces and implementation of gender parity

strategies in public schools

. . No Yes Total
Traditional practices
N % N % N % p-value

No 21 100.0% 0 0.0% 21 100% 0.0013
100

Yes 6 4.8% 118 95.2% 124 %
100

Total 27 18.6% 118 81.4% 145 %

Table 4.17 illustrates the findings of the studytba association between traditional practices
and implementation of strategies. This is indicatdith a p-value of 0.0013 as confirmed by the
results that indicated that majority (95.2%) ofp@sdents who agreed that home -influence
influences the implementation of gender parity teyees also agreed that implementation of
gender parity strategies is faced by challengegsé@Hindings imply that traditional practices
negatively impacted on the implementation of genparity strategies. These findings are
supported by the findings of Juma & Simatwa (20fl#gt established that early marriages

contribute to gender inequality in primary schaal&isumu.

4.7 School based Factors Influencing the Implementian of Gender Parity Strategies in
Primary Schools

The fourth objective of the study was to deterntiogv school based factors influence the girls
the implementation of gender parity strategiesubligc primary schools in Isinya Sub-County,
Kajiado County. These led to the formation of reskeajuestions to establish the influence of
individual. The research question was answeredguiie two factors; curriculum structure,

distance to school, role models, school adminisinatystems and sexual harassment.
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Table 4. 13: Percentage of respondents that beliegehool-based factors affect

implementation of gender parity strategies

School-based

Frequency Percentage
No 38 26.2
Yes 107 73.8
Total 145 100.0

Table 4.18 summarizes the study findings on theodctbased factors influencing the
implementation of gender parity strategies. Frora fimdings, 73.8 % of the respondents
indicated that they agree that school based fadtdiisence implementation of gender parity
strategies while the rest (26.2%) of the resporsder@ntioned that they did not agree that home
based factors influence the implementation of gepdety strategies in public primary schools.
These study findings indicate school based faadogskey influencers in the implementation of
gender parity strategies and this was also eskeddliby Gitonga (2011) that found out school

based environment as a major cause of drop outeakadf participation in schools.

School Based Factors affecting implementation of gder parity strategies

The study sought to establish the extent to whido8| based factors affect the implementation
of gender parity strategies. The respondents wakedato indicate their opinion and from their

responses the following category was established
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Table 4. 14: Level of agreement to which School Bad Factors affect the implementation of

gender parity strategies

Statement Mean Std. Dev.
Do you believe curriculum structure affect implenadion of gender parity 1.19 1.713
strategies in schools

Do you believe the distance to school affect imgatation of gender 1.42 1.413
parity strategies in schools

Do you believe the lack of toilets in schools aff@eplementation of 3.72 1.301
gender parity strategies in schools

Do you believe lack of role models teachers in sthaffect 2.81 1.402
implementation of gender parity strategies in s¢hoo

Do you believe the type of school systems and adtnation has hindered 3.28 1.345
implementation of gender parity strategies in sthoo

Do you believe sexual harassment of students affggementation of 2.25 1.272

gender parity strategies in schools

Table 4.20 illustrates the finding of the studytba respondent level of agreement on influence
of school-based factors on the implementation afdge parity strategies in public primary

schools. From the findings, most of the respondagtsed that curriculum structure influences
the implementation of gender parity strategiesublig primary schools as indicated by the score
of 1.19, also respondent agreed that distancehnosinfluences the implementation of gender

parity strategies in public primary. This was irated by a mean of 1.42. Further, respondents
disagreed that lack of toilet facilities influendég implementation of gender parity strategies in

public primary schools, as indicated with a mearsof 3.72.

Respondents were undecided if lack of role modBuences the implementation of gender
parity strategies in public primary schools. Thisswindicated with a mean of 2.81. The

respondents also strongly disagreed as to whetheok systems influence the implementation
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of gender parity strategies. This was indicatechvaitmean of 3.28. Finally the respondents
agreed that sexual harassment influences the ingpiation of gender parity strategies in public
primary schools. This was indicated by a mean 852This findings show that not all school
characteristics and environment influence gendeitypstrategies, with the study showing that
distance to school and school curriculum are miajtwencers of gender parity in schools. This
implies that different school characteristics affgender parity strategies differently depending
on context. This was confirmed by Kosletial (2015) who established that school based factors

affect gender inequality in schools differently.

Relationship between School Based Factors and Imphentation of Gender Parity

Strategies

The study sought to establish the relationship betw traditional practices and the

implementation of gender parity strategies. Theltesre indicated in table 4.21

Table 4. 15: Correlation between school-based fagwand Implementation of Gender

Parity Strategies in Public Primary School

No Yes Total

School-based factors N % N % N % o-value
100

No 27 71.1% 11 28.9% 38 % 0.0027
100

Yes 0 0.0% 107 100.0% 107 %
100

Total 27 18.6% 118 81.4% 145 %

Table 4.21 illustrates the findings of the studytba association between school based factors
and implementation of strategies. This is indicatdith a p-value of 0.0027 as confirmed by the
results that indicated that majority (81.4%) ofp@sdents who agreed that home -influence

influences the implementation of gender parity teyees also agreed that implementation of
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gender parity strategies is faced by challengess@Hindings imply that lack of schools based
resources is associated with gender disparitipsimary schools. This finding is consistent with
the findings of Koskeet al (2015) that indicated that school characteristing its environment

are key determinants to the level of gender equiiprimary and secondary schools.

4.8 Report on the interview schedule responses frothe head teachers, DEO and Quality
Assurance Officer.
A sample used was 12 head teachers. The intersahedule had a number of open-ended

guestions which were to elicit information on fastinfluencing the implementation of gender
parity strategies in public primary schools. Thenties that emerge from the interview are

categorized as follows:

Individual Factors Influencing the Implementation of Gender Parity Strategies

The study revealed from the responses of the Keymants that none of them believe individual
factors as factors influencing implementation ohdgr parity strategies. This is indicated

through the following verbatim

“We don't see individual factors to be a challengamplementation of gender parity strategies

in the district”

School based Factors Influencing the Implementationf Gender Parity Strategies

It emerged from the responses of the key informtras head teacher believe that school based
factors are factors that influence the implemeatatf gender parity strategies in the districts.

According to the head teachers, lack of teachedsdistance to schools are major challenges to
addressing gender disparities. This was a commemehamong teachers in rural schools. This
can be exhibited through the following verbatim.
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“If we can have enough schools more boys and giillsbe encouraged to go to school”

On the contrary the DEO and the Quality assuraffiteeo did not mention school based factor

as a challenge. This can be seen through the fiolipwerbatim

“We don’t see school facilities as a cause to gemtigparities for the government has invested a

lot in schools”.

According to DEO and quality assurance officersnowpg gender equality in schools lies in
empowering the DEO and quality assurance officate more resources to do supervision. In

the words of the DEO

“The policies that we have are more than enoughddress gender disparities in schools what

we need is more resources for supervision”

Traditional Practices Influencing Gender Parity Strategies in Schools

The study also established majority of head teachare in agreement that main strategy on
improving gender parity in schools should focusaddressing FGM and early marriages which
they stated are the greatest impediment to impgog@nder parity strategies in school. The
involvement of parents was also cited by some headhers as a way of addressing gender

inequality in schools. In the words of one headhea

“If we can address FGM and early marriage we witegtly improve the number of girls and

boys in schools”
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Home based Factors influencing the ImplementationfadGender Parity Strategies in Schools

Majority of the teachers mentioned home environnaewt parent’s level of education as some of
the factors influencing gender parity strategiesisTwas also corroborated by the DEO and
guality assurance officers who cited parent’s lewel of education as major barriers to gender

parity strategies in schools.

On the contrary, according to DEO and quality amsce officers improving gender equality in
schools lies in empowering the DEO and quality esste officers with more resources to do

supervision. In the words of the DEO

“The policies that we have are more than enoughddress gender disparities in schools what

we need is more resources for supervision”

Challenges in implementation of Gender Parity Streegies in primary schools

There was a general consensus among the headreddk©®© and quality assurance officers that
the existing policies that are in place to targenhdgr parities in schools are fairly effective.

According to the DEO and quality assurance offtbere was unison that the current policies are
effective in improving completion and enrolmenthaith boys and girls but are not effective in

improving other aspects of gender parity such apeance. The study established that there
are challenges in enforcing policies on gendertpamni schools with head teacher mentioning

that challenges to implement policies were relédeldck of resources (human resource) and lack
of parent involvement. On the other hand the DE@ qumlity assurance officers mentioned lack

of co-operation and lack of resources (financefatlitate supervision Majority gave more

enrollment of female than male.
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CHAPTER FIVE

SUMMARY OF FINDINGS, DISCUSSIONS, CONCLUSION AND
RECOMMENDATIONS

5.1 Introduction

This chapter presents a summary of the findings¢logion based on the objectives of the study
and recommendations. It also presents suggestmm$ufther research. The study aimed at
establishing socio-cultural factors and school emment factors influencing the
implementation of gender parity strategies in pulgrimary school in Isinya Sub-County,

Kajiado County.

5.2 Summary of the findings

The main findings from the study were: The studialeisshed on demographic data of f the
respondents showed that majority of the respondeats above the age bracket of youths 36
and above (86.2%). This means that most of théneza@re above the age of youth bracket. This
has the potential to predispose such teachers gpbeé role models with the possible effect of
promoting gender parity in primary schools (Counadnd Zheng, 2003). The study also
established that majority of teachers had at ldgddbma level of education (51.2%). However,
the study also established that majority of teaxheth diploma level of education were in rural
schools. On the contrary the study also establishadmajority of primary school teachers in
urban areas had at least degree level of educaltus. can be explained by the ease within
which the teachers in urban schools can pursueehidgivel of education unlike their
counterparts in rural schools. Teachers with higeeel of education are likely to motivate
students on the importance of higher level of etlagaand this can have an effect on student’s

retention in primary schools.
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The study also established that majority of teaxh®B3%) are males while the rest of the
teachers are females. This reduces the numbemwdlé teachers who may act as role models
for pupils and thereby encouraging girl’s partitipa and retention in the schools. In addition
the study also established that majority of teaximad 15 years and above experience (51.7%).
This can have the effect of affecting the perforoganf pupils and as a result gender parity in
schools. Teacher experience has a significantteffe pupil performance in primary schools
and at upper secondary level. Experienced teadtears a richer background of experience to
draw from and can contribute insight and ideash&dourse of teaching and learning, are open
to correction and are less dictatorial in classrodaachers’ experience and student achievement

was that students taught by more experienced tesaakhieve at a higher

Level, because their teachers have mastered thentoand acquired classroom management
skills to deal with different types of behavioupmbblems (Gibbons et al., 1997). Furthermore,
more experienced teachers are considered to beabt@d¢o concentrate on the most appropriate
way to teach particular topics to students whoediffh their abilities, prior knowledge and

backgrounds (Stringfield & Teddlie, 1991).

Regarding to individual factors, the study found that majority of the respondents were in
agreement(62.1%) that individual factors has dluence on the implementation of gender
parity strategies in primary schools while 37.9% aftated that they did not believe that
individual factors the implementation of genderityastrategies in public primary schools.
However, the study established that majority ofclheas who believe that individual factors
influence the implementation of gender parity stga&ts in public primary schools mentioned

that this influence is of little extent. The resutevealed the teachers believe that the only self-
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esteem is a factor influencing implementation afidgr parity in public primary school that in

the public primary schools.

On home based factors influencing the implementadiogender parity strategies in Isinya Sub-
County, Kajiado County, the study established thajority (82.8%) respondents believe that
home based factors influence the implementatiogerfder parity strategies in public primary
schools. This was further affirmed by the teaclvene stated that they agree that home based

factors influence the implementation of gendertsegigs to a high extent.

On traditional factors influencing the implemerdatof gender parity strategies in Isinya Sub
county, the study established that majority of tb&cher (85%) believe that traditional factors
influence the implementation of gender parity sigas. This was further established by the
study findings that showed that 58% of the teachet®ve that traditional practices influence

the implementation of gender parity strategies liga extent.

On School based factors influencing the implemerabf gender parity strategies in public
primary schools, the study established that 73.8%eacher believe that school based factors
influence implementation of gender parity strategiehis was further affirmed by the fact that
majority of the teacher believe that school basdghiéence gender parity strategies to a high

extent.

5.3 Discussion of Findings

These findings revealed that there is a significatationship between individual factors and the
challenges faced in the implementation of gendeitypatrategies. This was indicated by a p-
value of 0.055. The findings of this study are e¢stemit with a number of scholars including;

Staffolani and Bratti, (2002), McDonald, Newton, ¥fton and Benefield (2001), Mohammad
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and Almaheed (1988) Waller and Foy (1987) and whdeamonstrated individual factors affect
gender parity in schools. The studies further dworated the study findings that established that
individual factors influence implementation of gendgarity strategies, albeit at a low extent.
The researcher noted that the studies by StaffalathiBratti, (2002), McDonald, Newton Geiser

and Santelics (2007) had similar conclusions angaothis study.

The study findings also established that there ssgaificant relationship between homebased
factors and implementation of gender parity striaegrlhis was indicated with a p-value of by
0015. However, these study contradict the findiNgsyi (2010) who established claimed that
home based factors is not significant to gendeaktgu However, the study further established
that further division of home based factors indésad significant relationship between household

characteristics and gender equality.

The study findings established that there is aisogmt relationship between schools based
factors and the implementation of gender paritgtetzies. This was indicated by a p-value of
0.0011. This finding agree with Roble (2006) wheseatved that strategies of gender parity in
Garisssa district has been affected by school bésetdrs such as school facilities, school
resources, school management. However, the stadings in Garissa also established that role
model in schools is also central in determining ithplementation of gender parity strategies.
This is unlike the study in Kajiado that establilieat role model is not a determinant to gender

parity in schools.

Finally the study findings established that thexya isignificant relationship between traditional
practices and the implementation of gender patrgtegies. This was indicated by a p-value of

0.0011. These finding confirm the findings of adstwarried out among Maasai in Tanzania that
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established that traditional practices, particyl&GM and early marriages to be determinants of
gender inequality in primary schools in Tanzaniam@¢fdam,2011). These findings attest to the

role played by traditional factors in determinihg implementation of gender parity strategies.

5.4 Conclusion

In conclusion, the implementation of gender pastsategies in Isinya Sub-County, Kajiado
County is influenced by a number of factors. Thejamdactors contributing to this low
performance as the study established included $dbesed factors such as lack of adequate
physical facilities in the school, teachers avaligband preparedness, socio-cultural factors
such as early marriages, home environment, nomadiginfemale genital mutilation, family’s
economic and educational background factors sudhigis parents poverty levels and lack of
support and encouragement from parents. Otherrfathat affected the implementation to a
minor level include individual factors such as gemdnd health of individuals. The study also
concluded that lack of funds from the governmerdls® a major challenge that influences the
implementation of gender parity strategies, paldidy supervision of the implementation

process.

5.5 Recommendations
The study proposes the following recommendationgatkle gender disparities in Kajiado

County primary schools.

The parents need to be sensitized on the impori@inegucation for their children and should be

included in all attempts to address barriers inftileg gender parity in primary schools.

Parents should be encouraged to change theirdatitie girl child in Maasai community

through sensitization and community mobilizationetiregs.

65



There is need for policy makers to engage developntegrated approach to tackle gender
disparities in primary schools. This may requirenthto give incentives to encourage more

uptake of female teachers

There is need for the county government to allonateey to support and compliment the efforts
of the national government in addressing gendgradiises in public primary schools in Kajiado

County.

The government and other stakeholder should comtisly champion the eradication of FGM
and early marriages which are an impediment tontipdementation of gender parity strategies in

schools.

The government should avail sufficient funds to ioye school environment. These should
focus on improving school facilities, the ratio wifale to female teachers in schools, change

school curriculum and

5.6 Suggestion for further research

There is need to carry out a comparative study éetwural and urban primary schools. This
would help find out how various factors impact ander disparity among schools in urban and
primary schools. The same study can be done far dlvels of education since the presence of
both genders is important for the social and emalfialevelopment of the child. There is need
for a study on the impacts of gender disparity twe social, emotional and cognitive

development of children.

66



REFERENCES

Abagi & Odipo. (1997). Efficiencyn primary school in Kenya situational analysisdaResearch,
1997.

Action Assessment Report. (2007). The impact of gbblic sectors wage bill ceiling on hiring
teachers.

Amutabi J. (2005), Impact of family income on Genaequality, Preston Publishers , London UK

Barlett S (2001) Introducintp Education studiesPaul Chapman publishing in London.

Best J. W & Kahn V (198% ducation Research, an introducti¢@ ed.) New York.

Longman Buhere P (2007) study of quality educationpublic Primary schools in Webuye
Division of Bungoma County, thesis

Buhere P. (2007). Study of quality education in lulprimary schools in Webuye Division,
Bungoma District. Thesis

Cole. A. (2008 A study of participation in freepary Education among pastrolists communities in
Mandera District , A research project UON GrahaBrown (1998) Education in
Developing world, conflict and crisisLonghon press London.

Deobold R. (2009)Research methodaniversity press, Washington DC

IRIN (2006) Kenya FeatureThe challenge of providing free primary educatidridging the
formation gap; Irin News organizations, U.N offifi humanitarian Affairs (Wednesday,
17" May 2006)

Kenya Education Commission Report.(1964). The chanigp education in education system,
Nairobi.

Kenya Institute of Education.(2008): the curriculwatch: official journal of Kenya Institute of
Education.

KESSP (2005) Delivering quality education and Tirggnto all Kenyans. Kema education sector
support programme (2005) Nairobi.

Kianda Fountation (2011) empowering child girl atueation in Nairobi county, research project,
UON.

67



Kombo C. (2001). Research methodology; methodsTamthnology (2 Edition) New Delhi; W.
Prakasha

Kojo S & Moyo R (2008).and and sustainable Development in Afridaniversity Press, Nairobi

Kosgei S. (2004). Constraints affecting implemeaataof free primary Education in public primary
schools in Nairobi County. Research project UON

Kwesiga J. C. (2002). woman access to higher enuncat Africa; Uganda Experience foundation
publishers LTO Kampala.

Laara N. (2006). Free Primary Education constrdasg its implementation Tigama thesis

Lockheed M. (2001). Education Process American Cib@o. Inc

Lockheed M. (2000). Improving Primary EducatiorDaveloping Countries. Washington

Maegwe (2005) investigation of factors affecting KEC performance in rural Areas case study of
Kisii District unpublished med. Thesis UON

Ministry of Education (2003). Respect of the taskcé on Free Primary Education Nairobi
Government Printers

Moses A. (2009¢urriculum developmentonghon Kenya LTD, Nairobi

Mulusa (1988) Evaluative Education and Community@&epment Programme Nairobi Deutches
shifting for international Ent. Wickling and UON

Mwaniki K (2003) Factors affecting enrolment and participation ofpdun rural public primary
schools in central Divion Narok District a project research UON

Nichmas D & Nichmas C (2006) research methods amasscience; London Arnold

Nafukho F. (2005)Foundation of Adult Education in Afric@NESCO) Institute of Education and
Person Education South Africa

National Development Plan (2001); policy paper atidhal Plan; Nairobi

Okemwa S (2010); Gender equality university of Wiy press

Oluoch P & Ayado O (2005)articipation of learners in literacy programg&ake publishers LTD
Kisumu

Otriedo P (2010) Women and Education Oxford Unitgrsress New York

Orodho & Kombo (2012); Research methodology metfzostechniques"2Edition Willy Easter

Robinson et al (1984) Gender disparity in the wotshington DC

Republic of Kenya Ministry of Education. (2012).elBducation Bill, 2012.

United Nations. (2012a). The Millennium Developm&uaals Report 2012. New York.

68



United Nations. (2012b). We Can End Poverty 201Blelhium Development Goals.

UNESCO (1993)rend and projection on employment by level of atdan by ages and by gender
1960 2005; Paris

UNESCO (1994) Education for all. Three years aftantien

UNESCO (2001) Education for all. Is the world oack; Paris; The EFA Global monitoring
Report?

UNESCO (2003) The Dakar framework of action; UNES®W/@ill Ariet Durant, Rousseau and
Revolution; history of civilization in France, Eagld and Germany from 1786

UNESCO (2005). Teacher management. A selecteddgjtziphy; Paris UNESCO

UNESCO (2006). Facts books on Education for All

UNICEF Report (2006). Education for change semiNairobi

WERK (2004). Participatiomf orphaned and vulnerable childrétPE Kenya. Retrieved on 20
May 2010 from www. Hovrag.org World Bank (1998) [Edtion in subsahara Africa policies for
adjustment Revitalization and expansion. Washingtdh World Bank

World Bank (1980). A World Bank policy paper; prip&Education; Washington D.C World Bank

World Bank Eshiwan G (1987kducation policies in sub Saharan Afrjca paper presented on
Future Education strategies and options

World Bank (1990). A World Bank Policy paper. Prim&ducation, Washington D.C World Bank

World Bank (1988). Educatiom sub-Saharan Africa policies for adjustment Rdwation and
expansionWashington D.C World Bank

World Bank (2004). Policy paper primary Educatioashington D.C

World Bank (2006). Support for Education in KenfRetrieved in May 26 2010 from w.w.w
novrag.org/d.

World Bank conference on Education for All (1990a%ington D.C, World Bank

69



Appendix I: Questionnaire for Teachers.

Instructions: Answer the following Questions aefes possible. The answers
Provided will be kept confidential and will only lised for the purpose of this study

Background Information
L AQE. i SexMale [ ] Female [ ]
2. Marital Status [] Single [ ] Married [ ] Divorcgd Separated
3. How long have you been in this School
i) Less than 5years.
i) 5to 10 years
iii) 10 to 15 years
iv) More than 15 years

SECTION A: INDIVIDUAL BASED FACTORS AFFECTING THE
IMPLEMENTATION OF GENDER PARITY STRATEGIES
1. In your opinion does Individual Based Factors dftee implementation of gender parity
strategies?
Yes[]no[]
2. If yes in above describe how you believe individiagtors have led to gender disparities
in primary schools in Kajiado

3. The following information relates to individual tacs and implementation of gender
parity strategies in education use the scale of3 tb rate them where 5=strongly agree,
4=agree, 3= undecided, 2=disagree, 1=strongly theag

(1) Do you believe that gender as a factor has hinddredmplementation of gender
parity strategies (a) Yes (b) No

(2) If Yes to the above what extent do you believe thecupation of parents is an
challenge to the implementation of gender paritgtegies
(a) To a great extent (b) To a Very Extent (c) Taderate extent (d) To little extent
(e) To no Extent

(3) Do you believe that low self-esteem among girlshie area has been a challenge to
the implementation of gender parity strategiehandistrict?
(a) Yes (b) No

(4) If Yes to what extent do you believe that low sdteem is an challenge to the
implementation of gender parity strategies (a) Tareat extent (b) To a Very Extent
(c) To moderate extent (d) To little extent (e)A@EXxtent
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(5) What other individual based factors in the arefecafmplementation of gender

parity
= 1= 0 | 5T

SECTION B: HOME BASED FACTORS AFFECTING THE IMPLEME NTATION OF
GENDER PARITY STRATEGIES

Do you believe that home based factors have hidddre implementation of gender parity
strategies (a) Yes (b) No

If yes in above describe how you believe that htwamsed factors have led to gender disparities
in secondary schools in Kajiado

The following information relates to home baseddex and implementation of gender parity
strategies in schools in the community, use théesofl to 5 to rate them where 1=strongly
agree, 2=agree, 3= undecided, 4=disagree, 5=syrdmggigree.

Statement SA A Undecided | D SD

The poor economic status of parents is|an
impediment to the implementation of gender
parent strategies in public primary schools| in
Kajiado

Parents level of education determines to what
extent the implementation of gender patrity
strategies are successful in Kajiado primary
schools

Household responsibilities have greatly hindered
the implementation of gender parity strategies

Family size has affected the implementation of
gender parity strategies in primary schools in
Kajiado

Home environment has greatly affected the
implementation of gender parity strategies in
primary schools

What other social factors in the areas affect irmglietation of gender parity
5] 1= 1 (=0 5

To what extent do the social factors affect implatagon of gender parity strategies (a) To a
great extent (b) To a Very Extent (c) To moderatemt (d) To little extent (e) To no extent?
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SECTION C: TRADITIONAL PRACTICES AFFECTING THE IMPL EMENTATION
OF GENDER PARITY STRATEGIES

Do you believe that traditional practices have bined the implementation of gender parity
strategies (a) Yes (b) No

If yes in above describe how you believe that tradal practices have led to gender disparities
in primary schools in Kajiado

The following information relates to traditionalggtices and implementation of gender parity
strategies in schools in the community, use théesofl to 5 to rate them where 1=strongly
agree, 2=agree, 3= undecided, 4=disagree, 5=syrdmggigree.

Statement SA A Undecided | D SD

Responsibility of large families has affected the
implementation of gender parity strategies in
primary schools

Marital and family problems that culturally led to
divorce or separation has affected the
implementation of gender parity strategies |tin
primary schools in Kajiado.

FGM practice in the area has hindered
implementation of gender parity in school
enrollment and participation

The implementation of gender parity strategies have
been hindered by early marriages and pre- marital
pregnancies in the area

Perception of girl child education in Maasai cudtur
has hindered the implementation of gender parity in
school enrollment and participation

Male preference in the community has greatly
hindered the implementation of gender parity in
primary schools.

What other cultural factors in the areas affectlengentation of gender parity

5] 1= 1 (=0 5
To what extent does the cultural factor mentionégecaimplementation of gender parity
strategies (a) To a great extent (b) To a Very e To moderate extent (d) To little extent
(e) To no Extent?
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SECTION D: SCHOOL ENVIRONMENT FACTORS AFFECTING
IMPLEMENTATION OF GENDER PARITY STRATEGIES

Do you believe that school based factors have hatdéhe implementation of gender parity
strategies (a) Yes (b) No

If yes in above describe how you believe that sthaeed factors have led to gender disparities
in secondary schools in Kajiado

The following information relates to school basadtérs and gender parity in schools in the
community, use the scale of 1 to 5 to rate themraviestrongly agree, 2=agree, 3= undecided,
4=disagree, 5=strongly disagree.

Statement SA A undecided D SD

Lack of equal access to curriculum affect
implementation of gender parity strategies

Distance to school hinders implementation
of gender parity in schools

Lack of toilet facilities in School deters
implementation of gender parities

Absence of teacher who are role model
hinders implementation of gender parity
strategies

The school’'s admissions and transition
systems have greatly hampered
implementation of gender parity

Sexual harassment in primary schools
hinders implementation of gender parity
strategies in Kajiado

What other school environment factors in the aedgext implementation of gender parity
S 1= 1= 0 | 5

To what extent do the school environment factoiscaimplementation of gender parity
strategies (a) To a great extent (b) To a Very i€ To moderate extent (d) To little extent
(e) To no Extent?

SECTION D: IMPLIMENTATION OF GENDER PARITY STRATEGI ES
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Are you aware of any strategies that the governrhasatissue in the county to improve gender
parity?

(a) Yes (b) No
If Yes in above describe some of the strategiest #thools are expected to put in

Has the implementation of strategies to improvedgeparity in schools faced any challenge (a)
Yes (b) No
To what extent has the implementation of gendetypstrategies faced challenges in schools (a)

To a great extent (b) To a Very Extent (c) To matieextent (d) To little extent (e) To no
Extent?

THANKS FOR YOUR CO-OPERATION
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Appendix II: Interview Guide
INTERVIEW GUIDE FOR DISTRICT EDUCATION OFFICERS, H EAD TEACHERS

1. Name Of the diStliCt. .. ..ottt e e e e e e e e e,

2. Name of the SCROOL. .. ... i

2. What are the educational policies put in placte district/schools to ensure quality
education?

3. Is there any policy which makes emphasis on geimdthe district/school?

4. To what extent are the stated policies effeativeddressing gender disparity in the primary
schools in your district?

5. What problems do you face in enforcing the staidicies in schools?

6. What are the priority areas of the stated padicn your district?

7. Which other organizations do you partner to emsiat girls are enrolled and remain in
school?

8. What is the relationship between your girl clattlication units and the organizations that
assist in girls ‘education?

9. How do you monitor to ensure that policies awpprly implemented in your school or the
district?

10. What can be done to ensure that girls havel egoass to basic education as compared to

boys in your district?
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Appendix lll: Transmittal Letter

TUTAYO SIRONKA
Department of Extra Mural Studies
School of Distance and Continuing education
University of Nairobi
P.O Box 30197-00100, G.P.O, Nairobi
0728275645; Email: tutyos@yahoo.com

SUBJECT: MASTER OF PROJECT PLANNING AND MANAGEMENT
RESEARCH PROJECT

STUDY TOPIC: GENDER IN EDUCATION

STUDY TITLE : Factors affecting the implementation of gendaitp strategies in public
schools in Kajiado County.

Dear Sir/Madam,

| am a final year MA Student carrying out an acaderasearch for the purpose of examination
leading to the award of a degreeMister of Project Planning and Management.

The purpose of this letter is to request you tovigl® the required information as per the
guestionnaires and interview guides provided. Kirak as honest and as thorough as possible.
The information you provide will be considered amfadential and will only be used for the
purpose of my examination only.

Thanking you in advance for your cooperation.

Yours faithfully

TUTAYO SIRONKA

L50/82574/2012
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Appendix IV: Sampling Size Table

Table 1: Table for Determining Sample Size for @itEiPopulation

N & N & N &
10 10 220 140 1200 291
15 14 230 144 1300 297
20 19 240 145 1400 302
25 24 250 153 1500 306
30 28 260 155 1600 310
35 32 270 159 1700 313
40 36 280 162 100 317
45 40 200 165 1200 320
a0 44 300 169 2000 322
55 4z 320 175 200 32T
éill 52 340 151 2400 33
B 56 360 136 2600 335
T 0 320 17 2400 332
] 63 400 196 3000 34
20 B 420 201 3500 346
a3 0 440 205 4000 35
Q0 T3 da0 210 4500 354
2] TE 420 214 5000 357

100 20 500 27 #0000 381

110 26 550 226 7000 364

120 92 600 234 a000 367

130 27 a50 242 2000 363

140 103 00 242 10000 370

150 102 750 254 15000 375

160 113 200 260 20000 in

170 115 a50 265 30000 379

120 123 Q00 260 40000 320

120 127 Q50 74 50000 381

200 132 1000 78 75000 382

210 136 1100 285 1000000 384

Hote —Mis population size.  5'issarape size.
soutce: Krejeie & Morgan, 1970
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Appendix v: list of public school
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Appendix vi: Letter of Permission to Collect Data fom the University
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Appendix vii: Letter of Permission to Collect Datafrom the National Commission for

Science Technology and Innovation
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