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ABSTRACT

There is convincing evidence that conflict incresasthe disadvantages
associated with gender discrimination of girl-chiResettlement of displaced
families with provision of adequate education odithchildren is among the
first mechanisms to help them cope with the new: [Host conflict education
embedded with psychosocial support and coping nmesms can make a
difference tipping the balance in favour of peddee purpose of this study was
to investigate the family related factors influengrigirls’ participation in
primary school in Wiyumiririe resettlement camp,ikipia County. Four
objectives guided the study; influence of psychorosupport, loss of family
member, separation of family and coping mechanismgirl’s participation in
primary school. The study adopted descriptive suresearch design with the
target population as the school girls in class &G&ad teachers, teachers and
community leaders. Two primary schools were tadjet€ommunity and
Suguroi primary schools. Purposive and census sagiplethods were used to
select respondents. Questionnaires and interviewdeg were used to collect
data. Data analysis was done using the Statidtiaekage for Social Sciences
(SPSS) programme. Psychosocial support was vegyatia enhancing girl’s
participation in education. Presence of active gnog and counseling services
assisted in equipping the resettled girls with psgocial support. Loss of a
family member and separation of families were comramong the resettled
girls. Coping mechanisms were also important irugng girl’s participation
in school. The study concluded that there is needxtend psychosocial
support to resettled girls in Suguroi primary sditoomake the girls enjoy the
opportunity to participate in education. There ised for guidance and
counseling services to be enhanced to cater foatfeeted girls in the two
primary schools to enable their participation irhem. Loss of a family
member works against girl’s participation in schiegldue to grieving and
trauma associated with death. There is need forrdéisettled girls to be
accorded the necessary support by education stakeebahrough psychosocial
support to overcome post-conflict trauma associatét loss of a family
member and fully participate in school. The studglfy concluded that coping
mechanisms has a contribution as a measure otipation of girls in school.
This study recommends that special training for gh&lance and counseling
teachers should be undertaken. The study recommémdgrofessional
counseling services to equip the resettled girtsiggpate in school. The study
recommends for foster parents among the communésnipers to inculcate
parental expectations and values among the resagilts to enable them
participate in education. An area for further stiglgtudy to investigate those
other factors explaining 43.8% of participationgdfis in primary schools in
Wiyumiririe resettlement camp since this study oekplains 56.7% of the
participation of resettled girls in school.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the study

Gender parity in education is a fundamental humght,ra foundation for
equal opportunity and a source of economic growglmployment and
innovation. The Dakar Framework for Action set btddgets for overcoming
gender disparities (Global Monitoring Report (GMRJI011). Countries
affected by armed conflict are among the farthesnfreaching the Education
for All goals, yet their education challenges gayéy unreported. The hidden
crisis in education in conflict-affected statesiiglobal challenge that demands
an international response. As well as underminingsgects for boosting
economic growth, reducing poverty and achieving thllennium
Development Goals, armed conflict is reinforcing thequalities, desperation

and grievances that trap countries in cycles dewvice (GMR, 2011).

There is clear recognition that countries in ookexing from conflict require

broader and more intensive support if they are &etrEducation for All

(EFA). Education strategies for post-conflict sitaas often outline staged
responses: incorporating education into humanitardief, reopening schools
and restarting the system, and planning for lomgrtéevelopment and reform
of the education system to improve educational @uts over time (United
Nations Children Education Fund (UNICEF), 2011)on@non practice in post

conflict education mitigation assumes that schoolst reopen as quickly as

1



possible, for as many as possible. Participatiorstnine accompanied by a
complementary drive for improved quality. Commuestimust be involved and
decision-making processes. Specific responses doovery; psychosocial
support, peace education and coping mechanismshaustorporated into the
structures and content of education. Moreover, reateactors must be
coordinated and, most importantly, resettled pdparacapacity for education
must be built (United Nations Humanitarian Comnussifor Refugees,

(UNHCR), 2006).

Belief in education’s potential to mitigate conflis claimed to contribute to
resettlement of displaced people in post conflic. éschools can provide
psychosocial support to students to heal from themas of war; education
strategies can be utilized as part of the reintegraprocess for former
combatants, particularly child soldiers; and pea&ckication and conflict
resolution training can be integrated into cur@culhe provision of universal
access to education can reduce intergroup tensi@nean equity at both the
system level and the classroom level. For educdiomitigate conflict, it

needs to focus on healing social divisions, bugdsocial cohesion, and

rebuilding lives and communities (Fauth, ThompsoRe&hny, 2009).

Conflict has the effect of eroding the core vale¢ssocieties. Children are
orphaned, recruited, or separated from their pargaaichers and children are
traumatized by violence; education systems andotl@rare politicized; and a

culture of violence is reflected in school practicnd even textbooks. The



immediate symptoms are often quickly recognizegast conflict contexts in
the form of blatant exclusion of members of theietycespecially children and
youth. In a context where families and communitée often divided or
dispersed by the upheaval of conflict, schoolssaen as key institutions that
will play the major role in rebuilding core values,instilling new democratic
principles, and in helping children recover losildiiood especially during the

post conflict period.

Upon resettlement, displaced people often facead lowrden of dealing with

poor physical and mental health due to past lidagditions and experiences
and current challenges of adapting to the culturd aystem of the host
population (Danielle, 2012). Post-Traumatic Stiesorder (PTSD) caused by
traumatic situations experienced by displaced obildin Sierra Leone was
detrimental to their learning and overall schoolexgperiences (Sambul, 2004).
Kainja and Mkandawire (2001) in their study on Rdese refugees contended
that because of their gender, girls frequently segually abused during

conflicts. Girls in resettlement camps who haveeggmced such inhuman
treatment may therefore suffer post conflict psyobeal disturbances that
may hinder their progress in school. Post configycho-social support must
be provided if these girls are to fit in normal sehenvironment and adjust to
school life. Hellekjaer (2004) argued that lackpaofst conflict psycho-social

support can hinder resettled learners ability &rde perform adequately in
school, and develop peer support networks. Podliciotrauma is usually a

factor that haunts displaced children during thst ponflict period.

3



Participation in school can offer displaced chiideesense of normality and a
safe space. All too often, however, displacement igprelude to severe
educational disadvantage. In Afghanistan, squattess around Kabul include
people who have returned from refugee camps irsiaenic Republic of Iran

and Pakistan but have become IDPs, not yet alde tzack to their home area
(Global Monitoring Report, 2011). One survey ofureees found that over
one-third of parents reported being unable to ggrisgl to school, often citing

the absence of a safely accessible school build¢he main reason (Jean,
2006). While child soldiers are invariably depictasl boys, girls are often
involved as well. Since the armed conflicts in Alsgand Mozambique in the
1990s, ‘girl soldiers have been present in virfualery non-international

conflict’ (Amnesty International, 2012).

In some conflicts, abduction of girls for sexualpkitation and forced
marriage has also been common (International RefuGeuncil, 2012).
Insufficient attention has been paid to the devemgjaeffects on education. For
those directly affected, sexual violence leavescipslpgical trauma that
inevitably impairs the potential for learning. Fedusuch violence, exacerbated
when perpetrators go unpunished, constrains womerdbility and often
results in girls staying home rather than attendswpool. The family
breakdown that often accompanies sexual violencemnmnes prospects of
girls being brought up in a nurturing environmeountless displaced families
have experienced traumatic loss of loved ones assalt of exposure to

conflict and chaos in their countries (Global Monihg Report, 2011).
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Death of parents or siblings is a common occurrameeng displaced children
and youths in Liberia, Sudan and Rwanda resultirguifering, destitution and
eventual poverty (Amnesty International, 2012). i&ny in Kenya,
displacement of population during the 2007/2008 t4ebection violence
resulted in death of family members and the situatvas more calamitous
when parents were killed leaving the children detiand helpless. The older
sibling had to take parental responsibilities aver others. In most cases, due
to cultural obligations, girls find themselves tadiparental roles during the
post conflict period, denying them the opportunity fully participate in

education (Njue, 2013).

Njue (2013) further stated that the family as thet fsocial system is also
heavily affected by conflicts when parents anddreih are separated. Girls
need reconstruction and re-integration to the $pa&ing to the traumatic
events they are exposed during early ages of lives. Their education and
social lives are far much affected when no couimgeBervices are offered thus
they may not make it in life. International ResdDemmittee (IRC) report
(2011) notes that post conflict separation of cleidfrom the parents was
frequently in Kenya, when the later had to osallbetween the resettlement
scheme and the former land due to financial and@mpent demands. At the
same time, the girls had to contend with adjustmgan unfamiliar role of
taking parental duties which was detrimental tartkeducation. Post conflict

coping mechanisms like counselling services are mther at home or in



school to the girls implying that almost all thealgiare affected since no

assistance is provided (Dryden, 2010).

In Kenya, the violent aftermath of the 2007 Gené&ilalctions displaced large
populations of people with an estimated 1300 desdl a long list of other
crimes and human rights violations (Osumba, 20I#)e population in
Wiyumiririe resettlement scheme is as a resultha$ tonflict. Wiyumiririe
resettlement scheme also called “Shalom Camp”-Wisitim is located in
Laikipia County, Wamura Sub-location close to thbeAdare Ranges and
Mount Kenya. The resettled group of IDPs, who cdeisithemselves as
Internally Blessed Persons (IBPs) were resettle@0h2. There were 1,557
households with 9,602 people by November, 2014.tMdbshe population
came from Nakuru Agricultural Society of Kenya (ASkhow ground and

Mawingu Farm, after the violent 2007 displacemé&suymba, 2014).

According to Emerand Consulting (2014) there is whools in the
resettlement scheme located in the community’s .laflte school has 8
classrooms, one for each level. There is no adiréisn block, staffroom and
electricity for the entire school. There are 9 teas employed by the Teachers
Service Commission (TSC) against a pupil populatioh 450 in the
Community school. There are 179 girls enrollechie $chools. The classrooms
are small, the pupils seat on stones during tHagses. Emerand Consulting
(2014) also noted that there are low levels of igigdation among girls in

primary schools. High number of girls have contusly dropped out of



primary school in this camp compared to boys. Irsihtases, majority of the

parents are frequently visiting their original hanier economic reasons.

In most cases school going girls are left with thmilies to act as house
keepers and take care of the other siblings. Inliesnwith a dead parent due
to conflict, the children especially the girls anade to tale parental roles to act
as foster parents. Coping mechanisms for suchigitisually absent and they
do not fully participate in education and they fipdose track of schooling
finally dropping out due to early marriages of t@ge pregnancy (Emerand
Consulting, 2014). The low participation of girls @ducation in Wiyumiririe
resettlement scheme is an issue of concern foratiducstakeholders whose
responsibility is to ensure that every child of @azhgoing age receives basic
education. The situation is more serious for gwlso because of cultural,
gender and social stereotypes are generally disgalyad in participating in

education.

1.2 Statement of the problem

There is convincing evidence that conflict stronghginforces the
disadvantages associated with gender and poveotyfliG-affected countries
have some of the world’s worst education indicatarsl girls are left furthest
behind. Resettlement of displaced families with vsion of adequate

education of their children is among the first n@abms to help them cope



with the new life. Post conflict education can makelifference tipping the

balance in favour of peace.

However, displaced families leave the areas anddashwhere their children
attended and are resettled in totally new areagevbehools never existed or
lack adequate infrastructure. The absence of copiaghanisms to deal with
traumas of separated families and death of famimimers haunt these
children for long durations. Generally, the buragrdisplacement affects the
girls more than the boys due to cultural and soara gender disparities. In
many resettlement locations like Wiyumiririe rekattent camp, primary
school going girls were struggling with the chafjea such as lack of coping
mechanisms to withstand conflict related traumasw Fscholars have
investigated the mechanisms adopted to enhancdiotoaffected girls to

participate in education.

1.3 Purpose of the study
The purpose of this study was to investigate theilfa related factors
influencing girls’ participation in primary scho@ducation in Wiyumiririe

resettlement camp, Laikipia County, Kenya



1.4 Research objectives

The study was guided by the following objectives:

To establish the influence of psycho-social support girls
participation in primary school education in Wiyuimne resettlement
scheme.

To examine the influence of loss of family memben girls’

participation in primary school education in Wiyuimne resettlement
scheme.

To determine the influence of separation of famiwy girls’

participation in primary school education in Wiyuimne resettlement
scheme.

To establish the coping mechanisms employed to rexhairl’s

participation in primary school education in Wiyuine resettlement

scheme.

1.5 Research questions

The study sought to answer the following questions:

To what extent does psycho-social support influeqide’ participation
in primary school education in Wiyumiririe resettient scheme?
What is the influence of loss of family member arsgparticipation in
primary school education in Wiyumiririe resettlerhecheme?

How does separation of family influence girls’ pagation in primary

school education in Wiyumiririe resettlement sch@me



iv. ~ Which are the coping mechanisms employed to enhagids
participation in primary school education in Wiyuime resettlement

scheme?

1.6 Significance of the study

The findings of this study provided an insight thetgovernment and
humanitarian organizations on the post conflictdramces to participation of
resettled girls in primary education in resettlemechemes. The study
provided new paradigms to education stakeholderppnoaching and dealing
with the post conflict problems faced by resetiigds in resettlement camps.
The study equipped school administrators and hur@em organizations with
knowledge to deal with post conflict barriers tortmgpation of girl's in

primary education, especially in resettlement canifjee study acted as a
foundation of supporting future scholars with dedo further the research on

post conflict factors affecting girl's participation education.

1.7 Limitations of the study

Locating the resettled girls in the resettlemenngawvas challenging since
some had moved from the camp to their former famith their parents.
Accessing, identifying and obtaining accurate deden the resettled girls was
challenging since the respondents were too youngqhgithe 2007/8 post-
election violence. Adaptation to the new environmeray have dulled the
mind-set of the resettled girls towards the evehtlisplacement and were thus

unable to provide the information required.
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1.8 Delimitations of the study

Delimitations are boundaries of the study accordm@Orodho, 2003) which
defines the extent to which the study will go. Thesearch only investigated
the post conflict related factors with all othectfars that affect participation of
girls’ in primary education such as socio-econormaidfural, and institutional
characteristics not studied. This study focusedWigumiririe resettlement
camp which is one of the many post conflict resetént schemes in Kenya.
The findings should not therefore be generalizati ware to other resettlement

schemes in Kenya.

1.9 Basic assumptions of the study

The study was based on the following assumptions:
i.  The study assumed that the resettled girls wetlgeatesettlement camp
at the time of the study.
ii.  The study assumed that the resettled girls wouigherte in provision

of the information being sought.

1.10 Definitions of operational terms

Conflict refers to the disharmony in the society resulthogn competition for
resources like power and leadership. The conféitgrred in this context is the
one that resulted after the disputed 2007/2008rgérkections in Kenya.
Coping mechanismgefers to the techniques provided to an individuiad

has undergone through difficult circumstances tsitpeely respond to the
overwhelming stress and loss.

11



Family lossrefers to the situation where a family lose a tbuee through

death during conflict.

Family separationrefers to the absence of the parent (s) from iidren
occasioned by the need to travel back to theititieed in the farm or business
located in the pre-conflict displaced area.

Internally Displaced Person(s)refers to a person or population who were
forced to flee their home after the 2007/8 dispwgksdtions in Kenya and who
later were resettled in resettlements schemes.

Participation refers to the involvement of primary school goirigsgn

education activities. It particularly points to thigeendance and involvement of
the resettled primary school girls in education.

Post-election violencerefers to the protests and upheavals that were the
aftermath of the disputed presidential electionkenya in 2007.

Psychosocial supportefers to the psychological support given by memsioé
the society like immediate family to enable thetimcof a given calamity to
cope and heal.

Resettlementrefers to a government initiated movement of @disptl persons
from transit camps or places of temporary stayitttee the original residence

or to different parts of the country.

1.11 Organization of the study

The study was organized into five chapters. Chapte consisted of the
background to the study, statement of the problporpose of the study,

objective of the study, research questions, siggiite of the study and
12



definition of the significant terms. Chapter twonststed of literature review,
theoretical framework, conceptual framework and mamy of reviewed
literature. Chapter three consisted of researchhodeiogy, research design,
target population, sample size and sampling praegdesearch instruments,
instrument validity, instrument reliability, datallection procedures and data
analysis techniques. Chapter four presented tleatatlysed, presentation and
interpretation while chapter five wound up the stwdith the summary of

findings, conclusions, recommendation and sugges$tiofurther research.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 Introduction

This chapter examines literature from previousteglastudies. It discusses the
post conflict psycho-social support, loss of famihyember, separation of
family and their influence on coping mechanismsgi's participation in
primary education. Theoretical review and concdpframework are also
addressed.

2.2 An overview of girls participation in primary education

Conflict constitutes a major obstacle to the ackmeent of Education for All
(EFA) and the Millennium Development Goals (MDGa3pecially the sector
goals of universal completion of primary educatiom achievement of gender
equality in primary education. Education has a kele both in conflict
prevention and in the reconstruction of post cohfliocieties (IRC, 2011). It
warrants high priority in both humanitarian resporend in post conflict
reconstruction because every education systemhieagatential to exacerbate
the conditions that contribute to violent conflieis well as the potential to
address them. Ignoring education, or postponingatthnal response for some
later phase, is not an option. Even when it is pad humanitarian response,
education must be undertaken with a developmergespective if it is to
contribute to reversing the damage done by cordiinct to building resilience

to further violent conflict (Save the Children, 201
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The population of resettled girls needs to exerttisér educational rights like
any other child. This is dictated by other driveisher extrinsically or

intrinsically motivated. Peer influence can negalijvor positively cultivate

self-control and self-direction. Cases of indisicipl among resettled pupils
might be on the rise as a result of unresolved hpdgpgical disturbances
encountered during the post-election violence. Aldoe to exposure to an
environment of all sort of life style in the cam@ome may refuse to go back

to school hence indulge in hazardous activitiesi(sa, 2014).

A study conducted in the University of Cape Towhows that there was a
strong relationship between conflict and promofimm one class to the next.
It also stated that as learners grow older theyeatg move to the next level of
education increases and if this is frustrated,lehener might discontinue with
schooling (Sambul, 2004). Moreover it's taxing faupils from resettlement
areas who have been interrupted from their norrfadscoom routine. They
find it difficult to repeat or even go back to schdecause of age. Girls are
more vulnerable because of their nature of matuftypils also develop
negative attitudes toward schooling because eittesr are old, wasted time to
settle hence delay to enrolment, teachers battamagunfriendly environment

full of discrimination (Njue, 2013).

In Kenya, social culture attitudes, late entry iattucation system, adolescents
pregnancy, early marriages, the payment of brideep gender roles and
status, the division of labour, the home environitmeme-based factors,

physical and psychological security, of the femalkbge costs of education,
15



inadequate and gender based education facilititasaobstacles to girl child

schooling (Osugo, 2013).

2.3 Influence of psycho-social support on girl’s partigpation in primary
education

The term psychosocial is used to emphasize thee abosinection between

psychological aspects of the human experience dral wider social

experience. Psychological effects are those thtctafdifferent levels of

functioning including cognitive (perception and nawnas a basis for thoughts

and learning), affective (emotions), and behavibugacial effects concern

relationships, family and community networks, crdtu traditions and

economic (World Bank, 2010).

Gregory and Austin (2010) cited influences of ediocabeing positive peer
pressure, principles of fair play, positive coaghand facilitation experiences,
improved self-control and problem solving from papation in regular,
organized activity. Also acquisition of skills arkhowledge are another
positive side effect. Social wellbeing leads to ioyed ability to assume
socially appropriate roles, which appears to bkelihto a greater sense of the
child being appreciated by the family and belongiogtheir community

(Arafat & Boothby, 2003).

The post conflict context raises issues that schgas required to address in
addition to the regular demands of system recocistru Post conflict

psychosocial support help learners to recover fretress and trauma
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experienced in the conflict. One of the strongesjuments for rapid
resumption of post conflict schooling is that iseif access to school helps
establish an atmosphere of normality that buildscbidren’s resilience and
assists them in dealing with psychological trauBnadence from a number of
countries suggests that learners themselves ofeguire post conflict
psychosocial support before they can acquire eurcatraining for teachers
can help them provide basic support for childrefiecéd by conflict and to
acquire the skills to identify and refer childremnavrequire support for which

teachers are not trained.

Children bear the brunt of conflict around the worChildren have been
targeted and killed in conflict violence, used ombat, abducted, tortured and
abused in Srilanka, Sierra Leone, Congo DRC, Sualah Liberia among
others (African Development Bank (ADB), 2012). Thégve witnessed
atrocities, been displaced, lost family memberg] been denied access to
school. In most instances and just as in many aheargencies, the provision
of support for the post conflict psychological asdcial well-being and
recovery of children ‘psychosocial support’ is stimes overlooked (Njue &

Retish, 2010).

The grave implications of sexual violence and rageeducation in conflict-
affected countries have not been sufficiently reized. Sexual violence in
conflict is an extreme form of collective violenck.is aimed not just at

harming individuals, but also at destroying thdé-esteem, security and futures
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of those affected, and at tearing the fabric of wamity life (Amnesty

International, 2012). Girls subjected to rape ofexperience grave physical
injury with long-term consequences for school attarce. The psychological
effects, including depression, trauma, shame atigdvdawal, have devastating
consequences for learning. Many girls drop outcbis! after rape because of
unwanted pregnancy, unsafe abortion and sexualpstnitted diseases,
including HIV and AIDS, as well as other forms df health, trauma,

displacement or stigma (International Refugee Cihud@11). Sexual violence
also creates a wider atmosphere of insecurity l#eds to a decline in the

number of girls able to attend school (Dryden, 2010

The provision of post conflict educational actegiearly on after the crisis in
Liberia had been argued to have been an importaganm of restoring

predictability and social supports to children (Agu & Retamal, 2008).

During complex humanitarian emergencies, settlemémtmed by refugees
and internally displaced people (IDPs) often ineolhe re-creation of both
physical living spaces and social structures th&ted prior to displacement
(Al Jazeera, 2009). In emergencies such as largalgton displacements due
to war, post conflict emotional resources are kaiby the fact that nearly
everyone has been touched deeply by personaldgpssure to violence, and
economic hardship. In humanitarian emergencies, veddkers and local

professionals are faced with the challenge of waykn concert with members

of the displaced community to create a safe, nbumjs and supportive
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environment for large populations under resettlanwmditions of extreme

duress (UNICEF, 2011).

The potential post conflict psychosocial mechanidoys which education
programs may improve a child’s adjustment to adier@re compelling in
light of research indicating that post conflict sbcsupport, neighbourhood
social cohesion, and even attending caring or “eoted” schools have all
been associated with positive health and behavicamgcomes (UNICEF,
2011). The relationship between children and teachan have great impact
on the child, particularly when teachers are ablprovide post conflict social
supports and model “positive qualities” such agif@ness and caring (Arafat

& Boothby, 2003).

Just like the other camp dwellers, a good numbeitthef girls living in
Wiyumiririe resettlement camp have experienced posflict loss of privacy
and their domestic duties have changed. Their lisedso characterized by a
move from a fairly stable living situation to a nmuess stable one, where they
try to make ends meet in a community where theyalohave strong social
networks or resources they can draw on to find.j8esause of the camp life,
there may be restrictions on movement, as welhagfiicient access to food,
water, sanitary towels and medical care. For mb#tese girls however, they
have not received psychosocial support from either community or the
school. The end result is usually failure to pgsate and benefit from

education.

19



2.4 Influence of loss of family members on girls’ parttipation in

primary education

Whatever the cause, the effect of losing a famignther is very powerful on
children for many reasons. First, there is the ichpéd grief (Dyregrov, 2004).
Many children have bitter memories of crying atdtails, and coming to terms
with the loss of a loved one. Like anyone who |lcsameone close to them to
death, the knowledge that they would never seepbion again causes them
the most grief (Frydenberg Muller & Ivens, 2006heTimpact of family death

is also felt as a loss of the protection and love.

Save the Children (2010) reports that the postlimbndonsequences for a
family of the loss of their provider are very greéadeed, which may also result
in added economic responsibilities for the childoém household as they take
up jobs to earn money to fill the economic gap tsfthe loss of a provider. In
this regard, an adolescent boy in the family oftsis the impact of the loss of
a father most heavily. On the other hand, an adetgsgirl in the family often
feels the impact of the loss of a mother more Healuring the post conflict

period (Adam & Emma, 2004).

The loss of a sibling or friend also affects cleldls well-being especially
during the post conflict period, because it is Hardchildren to understand the
loss of someone who is their peer, and with whoey tdo things and play
(Arafat & Boothby, 2003). Children often find it ftato understand why a
brother, sister or friend that they spent time vi#d died and they have been
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left alive. In addition, there are children in clctfareas like Sudan and Chad
who have experienced multiple losses: deaths framknass in addition to
deaths from war and accidents. The consequencehdee children are not
only too-frequent exposure to grief but also a sewweakening of their
network for protection and care (Cohen, Mannarin&t&ron, 2006). Adams,
Gina, and Monica (2010) pointed that another comsece of losing a family
member for children is the new post conflict famibfationships that often
follow. This is most obvious in the case of thesla$ a father because many
widowed mothers remarry, and children have to caéméerms with a new

father figure and new family dynamics.

Christ and Christ (2006) report that in stable, caddely resourced family
situations, around 20% of children will have posinflict clinical level
symptoms extending beyond a year after a paremizghd While the initial
grief responses tend to decline over time, merdalth and other problems can
persist or even increase. Harrington and Harrig®d1) found that deaths that
had occurred more than five years previously wergt jas likely to be
associated with depressive symptoms among 11-I6ojes as those that had

occurred more recently.

Like the rest of the community, resettled girls Wiyumiririe resettlement
scheme also experiences an increase in anxietyanfillous on concerns about

further loss, the safety of other family members] &ars around separation.
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Post conflict mild depressive symptoms may appeaquiently among the

girls. The end result is low participation in ediiga for the girls.

2.5 Influence of separation of family on girls’ partidpation in primary

education

Relationships between parents and children in eanljdhood can affect a
wide range of behaviours later in life. Disruptians“affection bonds” with
parental figures (especially mothers) can haveoomd negative psychological
and developmental implications later in life forlgi Resettled children have to
deal with ambiguous post conflict loss after theother or father leaves them,
when they have to leave to go back to their origiaams for economic
purposes, and when they are left by the rest af theily and friends. The
burden that resettled children bring to their nesnps schools can become a

significant constraint for them to succeed in edoca(Boss, 2001).

Separation from living family members was a thteathildren’s well-being in
Rwanda after the genocide of 1994. Family separaigzurred in many ways.
For example, some of the children were separatamd their fathers because
their fathers had run away from the massacre oratdd to other towns or
countries (Bolton & Ndogoni, 2000). Additionallyagents and grandparents in
Kabul Afghanistan said that being separated asraélyfavas a worry because
they would not be able to fully control the behawimf the children with

whom they were not in contact (Bowie, 2000).
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Bastian (2005) commented that displacement incsedamily separation;
different family members often go separate wayssplicement involves
negative feelings of homesickness, loneliness anehw about what has been
left behind. Family homes are places of birth, mage and death, and of
family identity and happy memories. They are als@es of physical resources
with rights to land and water. Being forced awaynirfamily homes is indeed

an experience of loss and grief.

The *“unaccompanied minors,” as international orgainons term them,
include children orphaned by war or disease, a$ agethose separated from
family in the chaos of conflict (Fauth, ThompsonP&nny, 2009). During the
post conflict era, unaccompanied minors lack patembtection and generally
live in a less supervised environment than othspldced children. The United
Nations General Assembly has repeatedly recognikatl “unaccompanied
refugee minors are among the most vulnerable rekigad the most at risk of

neglect, violence, forced military recruitment askual assault.”

Even when children remain with their parents, fdrdesplacement can disrupt
family and social networks. In a refugee or IDPsisii parents often lose
customary sources of authority, as they lack thiétyalbo provide for their

children (Njue & Retish, 2010). According to Datee(2012) the most serious
cases of post conflict family separation are foosth families who have a
family member missing, with no information aboug therson’s whereabouts

or condition: well or ill, unharmed or injured, & or dead. Often people do
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not know why their relatives are missing. Sometirties person may have

moved to find an economic opportunity and neveredack (Bastian, 2012).

In Wiyumiririe resettlement after the violence dgithe 2007 General
Election, there were many families with missingateles, especially among
the displaced. The girls in the post conflict pdrexperienced a lot of worry
and anxiety, sometimes being hopeful that theiatnets are still alive and
sometimes being depressed and sure they would seeethem again. More
often than not, girls in Wiyumiririe resettlemerainep find themselves playing
the role of the parent to feed for the family. Tdnds’ education future is
usually curtailed and they are made to stay awam fschool as a result of
parental duties. The end result is early marriages)age pregnancies and drug

abuse out of desperation.

2.6 Coping mechanisms to enhance on girls participatiorin primary

education

Families are the basic unit of society, and thd-tveing of children is closely
linked to that of their parents. In all societiéanilies try to protect and meet
the basic needs of children. Whatever the structiwrenost cases, families
provide the best environment for meeting the neddshildren (Bolton, Bass,
Betancourt, Speelman & Onyango, 2006). Attachmerare givers is one of
the fundamental building blocks of child developmand determinants of
successful coping mechanisms. In addition to piogiccare and protection,

the family is where children learn how to behavéhwather people, where they
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learn their history, language, culture, and thetamus of their community

(Gerard & Buehler, 2004).

Providing education in the face of violent conflistnot easy is a successful
coping mechanism for victims. In the Sudan, bluesbmissions have included
accompanying women and girls on tripsctalect water and firewood, attend
school and carry out agricultural work. In the tosfrtGoma in the Democratic
Republic of the Congo, United Nations peacekeeperse helpedacilitate
safe access for girls on their journey to schoblemvrape of minors is the most
common. Global Monitoring Report (2011) states ttietugh children may
often be considered vulnerable in difficult circuerxes, they need to be

supported and used to enhance their protection weeded.

They should be aided to acquire the ability toutoe back’ in responding to
the stress and loss of overwhelming situations. greater the capacity of the
children to adapt to changing circumstances, atitegaéhe resources needed to
respond positively to harmful events, the higherltkelihood that they will be
able to move forward in a healthy developmentatgoatand maintain or

restore post conflict psychosocial well-being (Amsiydnternational, 2012).

Strongly performing post-conflict countries haveaahed considerable weight
to the development of more inclusive educationesyst There has been an
emphasis in many cases on targeting interventionsadicular groups and

regions that have been badly affected by confliatfly to pre-empt a return to

violence.
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A cash transfer programme introduced in Mozambigu&990 was aimed at
improving the nutritional status of those living imban areas who had been
displaced or disabled by the civil war, with a fecon early childhood and
pregnant women. By 1995, it had reached 80,000 dimlds, contributing
significantly to food security and poverty reductiBornu, 2005). In Nepal,
the post-conflict education strategy included stgeefor girls and low-caste,
indigenous and disabled children, creating incestifor their parents to send
them to school. In 2002, Cambodia introduced a lackloip programme for
girls and ethnic minorities from the poorest howdés, increasing enrolment

by at least 22% (African Development Bank, 2012).

Following the 26 December 2004 tsunami, ‘mothersl dathers in the
Maldives, reported how the experience of the tsunbhad brought their
families together as they clung to each other manel became more
affectionate with each other. Feelings were custiynaot shared in the
Maldivian society, but after the tsunami and thensemuent earthquakes,
people started to talk more often of their feelifggine, 2006). A key way
children cope with difficulties is to share theiuffering with relatives,
neighbours and friends who can comfort, advice distfract them (Haine,

2008).

For resettled families in Kenya’s resettlement paman effective way of
sharing suffering is in knowing that others haverbén similarly difficult

situations and can understand (Osumba, 2005). inmortant that people
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recognize when someone is suffering by reading digms of emotional
distress. Once again empathy is an important factdveing able to share
suffering. When empathy is positive, it lessens blueden on individuals

because they can see that they are all in the sénagion.

Cultural beliefs and practices are maintained amgbgtuated by key persons
and institutions in communities. Key people maylude traditional or
administrative authorities, religious or spiritul@laders, traditional healers,
heads of community associations, or often, indigldwho become known as
supportive and giving members of the community stfFFocus, 2009). Post
conflict supportive structures or institutions maglude religious institutions,
social service and health organisations or sudhigffgroups as women’s and
youth groups, artisan cooperatives or arts andumligroups (Braiden,

McCann, Barry & Lindsay, 2009).

For resettled children, schools are important @doe post conflict cognitive
development and social interaction with peers, hafthvhich are significant
components of social development. The school inWhiyirie resettlement
scheme ought to have post conflict supporting @ognes to assist the
resettled children; especially girls cope with th#ficulties of displacement
and settlement. The school community should alseeldp a post conflict
support system to cater for the welfare of thesks.giWwhen this is done, the
girls will be able to cope with the memories ofpdésement and participate

more in education.
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2.7 Summary of reviewed literature

The reviewed literature discusses some of the gmdlict factors influencing
participation of girls’ in primary education amongsettled pupils in general.
The broadly discussed post conflict factors inclpdst conflict (psycho social
support, loss of family member, separation of famil and coping
mechanisms). Gachangwe (2014) studied the fadtatsatfect participation in
education among resettled IDP pupils. The varialsieglied were pupils’
characteristics, customary practices factors, pakrepeliefs and economic

factors as factors which immensely affected pagégon in primary education.

Njue (2013) studied the factors that influence ascand participation of
refugee girls in primary education in Eastleighaar€he factors studied were
family related factors, personal factors and lagguaHowever, few studies
have been conducted to determine the post corfitbrs affecting girls’

participation in primary education among resetgpulation in Kenya and

more precisely in Wiyumiririe resettlement scheme.

2.8 Theoretical framework

This Classical Liberal Theory of Equal Opporturatyvanced by Horace Mann
and advocated by John Rawl will form the foundatmithis study. This

postulates that each person is born with a giveauamof capacity, which is
largely extent inherited and cannot be substagtietlanged (Jean, 2006). It
points that education system should be designesradicate barriers of any

nature including the post conflict related onest timhibits learners from
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exploiting their inborn talents. The theory envimsoon an education system
whose participation would be determined on theshakindividual merits and

not gender, geographical and other barriers.

The theory further asserts that no amount of digoation should cause a
child from getting proper education. It stipulatémat all people should be
treated similarly unhampered by artificial barrie prejudices and

preferences. The theory is relevant in this studhges by eradicating post
conflict barriers that hinder participation of girin primary education among
the resettled pupils, will create an equal playgto enable the resettled girls
have an equal opportunity to participate in edecathat merits their inherited

capacity (Nilani de Silva, 2010).

This will reduce post conflict dropouts; absenteeignd child labour which
impacts negatively on girls’ education. The stréngt this theory is that it
recognizes the opportunity of equity since no hurbeimg is a lesser human.
When resettled girls are given an equal chanceatticppate in education,
equity will be realized. The theory has a weakngskat it's mostly applicable
to the more advantage segment among the disadeahtggoup. The
implication is that inequalities are distributedfetiently across groups but not

eliminated.
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2.9 Conceptual framework
The conceptual framework introduces the relatignbletween the independent
variables (psychosocial support, loss of family rhemand separation of

families) with the dependent variable; participated girls in education.

Psychosocial support

«  Memory
* Social networks

Participation

Loss of family member of resettled . Enhanced

. Death of one parent 1 girls in school " enrolment
« Death of both parents * Enhanced
retention

Separation of families

*« Absent father
* Absent mother

Figure 2. 1 conceptual framework showing relationsip between families

related factors and girls participation in primary school

Conceptual framework illustrates the family relatieattors that determine
participation of resettled girls in primary educati Psycho social support
provided by the teachers and the community willbémadhe resettled girls to
‘bounce back’ from the trauma and stress they espeed. They will
participate in education leading to increased pigition of resettled girls in
education. Psychosocial mechanisms will enhancer tparticipation in

primary education. The end result will be an inseean participation and
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enrolment of girls in school. Separation of fanslid well mitigated will
enable more girls to participate and benefit fronmpry education. The
availability of post conflict coping mechanisms yaed by the school and the
community will encourage the girls to participateeducation. This will lead
to enhanced enrolment and retention of girls irmpry schools. If these
conflict factors are adequately addressed, redetfids will be able to fully

participate effectively in education.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter comprises of the research methodoknyy is organized as
follows: - research design, target population, dangizes and sampling
procedures, research instruments, instrument walidnd reliability, data

collection procedure and data analysis technique.

3.2 Research design

The study adopted descriptive survey research wned$dgscriptive survey
research describes the phenomena or characterstsogiated with a subject
population; to estimate proportions of a populatitimat have these
characteristics and to discover association amdfeyeht variables (Cooper &
Schindler, 2008). The design was appropriate aitld clearly describe the
opinions and attitudes of resettled girls througklf sadministered

questionnaires and interview guides.

3.3 Target population

The target population of this study was the schgiols in Wiyumiririe

resettlement scheme. Two primary schools were tedgeone within the
settlement and the other in the neighbourhood éac&km on the southern
boundary of the camp. The study targeted schold mirclass 6-7. There were
8 teachers and 84 girls enrolled in Community primechools in class 6-8.

Suguroi primary school had 9 teachers and 55 gintlled in class 6-7. To
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supplement the data from the school girls, thedlheachers, 17 teachers and
10 community leaders were targeted. The final tapmoulation were 139
girls, 2 head teachers, 17 teachers and 10 comyrleailers comprising a total

of 169 respondents.

3.4 Sample size and sampling procedures

Purposive sampling was used to select the resettledol girls for the study.
Census was then used to select the teachers addtdezhers. Community
leaders were randomly selected for the study. @hiailed that the sample size
constituted of 139 school girls, 2 head teachered8hers and 10 community
leaders. Krejcie and Morgan (1970) sample sizenadgion table was finally
used to get a representative sample of 139 redetifienary school girls.
According to the Krejcie and Morgan (1970) sampiee sestimation table
(Appendix E), when the population is 139, the sapke is 102. Table 3.1
presents the total sample size of the study.

Table 3. 1 Sample size of respondents

University Population Sample size
School girls 139 102
Head teachers 2 2
Teachers 17 17
Community leaders 10 10
Total 168 131
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3.5 Research instruments

Two sets of instruments were used in data collectiguestionnaires and
interviews guides. The two instruments were usedctonplement the
shortcomings of one of the other. Bryman (2011)edssthat the use of
multiple methods of data collection or triangulatienhances credibility. Two
sets of questionnaires were used to collect data fsupils and teachers. The
questionnaires had sections A to D. Section A gathedemographic
information with the other providing information dhe research variables.
Interview guides were used to gather informati@nfrthe head teachers and
community leaders. Lovel and Lawson (2010) stabed interview schedule is
an appropriate instrument in any study as it héhasinterviewer to cover all
dimensions of the investigation through probingafticipants. The interview
schedule for the research collected informatiormfrine head teachers and
community leaders on the post conflict factors @ffey girls’ participation in

education.

3.5.1 Instruments validity

Validity refers to the extent to which the measwrsed in the questionnaire are
truthfully measuring the intended concept and mohething else (Sekaran &
Bougie, 2009). Content validity refers to the degtieat the instrument covers
the content that it is supposed to measure. Talatdithe instruments, the
study adopted faces and construct validity. Fadilityais a form of content
validity. This involved education experts at theiudmsity of Nairobi using

review and comment on the content and quality @& guestionnaire. The
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instruments were then adjusted from the resultsiobtd from validation

exercise to minimize errors and ambiguity (SushiV&ma, 2010). Construct
validity also validated the instruments. It deaithmvhether a measurement
instrument is closely linked with the known theadnythe area of study and
with other related concepts (Shushil & Verma, 20tQ)linking the items in

the instrument to the theoretical components ofrdsearch topic. Construct
validity was used to assess the linkages of eatheoitems in the instruments

with the theory of equal opportunity.

Pilot test of the instruments was undertaken. Walma Kruger and
Mitchell,(2008) argues that a pilot study is cadriout for the following
reasons: To detect possible flaws in the measurep@mtedures that may
include among others, aspects such as ambiguotrsidtisns or inadequate
time limits. The size of the pilot group may ranfyjem 5 to 10 subjects
depending on the method to be tested but the rdgpds do not have to be
statistically selected (Cooper & Schindler, 20Ihe pilot study was carried
out at Solio resettlement scheme in Kieni Consityewhich has similar
characteristics to Wiyumiririe resettlement scherpenstituting of 10
respondentsAfter the pilot study, adjustments were done orewa fuestions
on the pupil’'s questionnaire that seemed vague;esofrthe questions were

deleted. Others were reorganized to ensure flomezfs.
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3.5.2 Instruments reliability

Kombo and Tromp (2006) stated that reliability afiastrument is a measure
of how consistent the results of a test are. Is 8tudy reliability test was
carried out by pilot test and computing cronbachigha. Cronbach’s alpha
was used to test the reliability of the measurethefquestionnaire. Bryman
(2011) suggests that where Cronbach Alpha is usedefiability and test a
rule of thumb is also used that states that ifGhenbanch values of the items
to be included in the study should not be lowent&. Cronbach Alpha was
used to determine the reliability of each of therfmdependent variables (post
conflict psychosocial support, death of family memn#) separation of family
members and coping mechanisms) as well as the depenvariable,
participation of girls in education. The strengthdaweaknesses of the
correlation of the variables was measured. To as&ethe reliability of the
guestionnaire, this study used Cronbach’s Alphast&parate domains of the
questionnaire rather than the entire questionndine. Cronbach values were

computed as follows:
a=K/(K-1)[1- @sz / Gtotalz)]

Key: Where K is the number of items
Yol is the sum of the k item score variances

stotaf is the variance of scores on the total measurertngman, 2011)
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Cronbach alpha was used as a reliability measurenoeh for the study

variables. The reliability measurement was, psyobtias support (0.773), loss
of a family member (0.793), separation of family7d®), coping mechanisms
(0.689) and participation in education was 0.754nkan (2011) has indicated
0.7 to be an acceptable reliability coefficienteTihstruments had a reliability

index of 0.7 hence; there was an internal consisteif the variables.

3.6 Data collection procedures

Before embarking on the data collection exercibe, researcher obtained a
research permit from the National Council of Sceeramd Technology and
sought clearance from County Commissioner and theny Education office

in Laikipia. Introductory letters were attachedthe questionnaire and written
consent sought for interviews. Appointments wenggbod with respondents for
the purpose of creating rapport, confidence andovemg any suspicions by
assurances of confidentiality on the data that shedy generated. The
instruments were personally administered by thearher. The respondents
were given a time frame within which they were eotpd to respond to the
guestionnaires/ interview guides after which th&ruiment were collected by
the researcher on the same day. This was to etisare@espondents did not

discuss and modify their responses.

3.7 Data analysis techniques

After collecting the data, the researcher classified coded the data according

to the pattern of research questions and objecti@eslitative data obtained

37



was analyzed by narrative reporting and categornizedthemes. Quantitative
data was analyzed using descriptive statistics. déseriptive statistics were
obtained effectively using the Statistical PackémeSocial Sciences (SPSS)
programme. The findings were presented using pertghbar charts and

frequency distribution tables.

3.8 Ethical considerations

Written informed consents of the children were otgd. Information on the
nature, purpose, duration, procedure and the hsnefid possible risks of
research were provided and the teachers and cortymleaders guaranteed
confidentiality of information shared. The partiaigs were given the
opportunity to ask questions about any aspect efrdsearch, at any time
during or after their participation in the researde participants were
requested to take part in the study and parti@patvas voluntary, meaning
they had the right to decline and free to withdfamm study at any level if

they felt they were not able to continue withow &arm of penalty.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

The purpose of this study was to investigate theilfa related factors
influencing girls’ participation in primary schood Wiyumiririe resettlement
camp, Laikipia County, Kenya. This study was guidsdthe independent
variables; psycho-social support, loss of familynmbers, separation of family
and coping mechanisms employed to enhance girlscipation in primary
school. The dependent variable of the study wass’ gparticipation in
education. This chapter presents the researcfisdand results of the study.

Data analysis was conducted for each of the speatifiective.

4.2 Questionnaire return rate

The respondent’s questionnaire return rate is pteden Table 4.1.

Table 4. 1 Questionnaire return rate

Respondent Sample Returned Percentage (%)
Pupils 102 96 94.1
Teachers 17 12 70.6

Total 119 108 90.8

Data was collected from the 119 respondents fromuWiririe resettlement
camp, Laikipia County, Kenya. The targeted sampds W19 respondents. A

total of 108 out of 119 self-administered questaires were filled and
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returned yielding a response rate of 90.8%. Mugefaf¥3) stated that a
response rate of above 70.0% is acceptable in radse@he high response

could be attributed to self-administration of theegtionnaire.

4.3 Demographic information

This section presents demographic information efrésspondents involved in
enhancing girls’ participation in primary schoolemographic information
highlighted the gender, age, academic qualificattdnteachers, length of
service in the current school for the teacherslandth of stay in the current

school for pupils.

The gender distribution of head teachers and teadh@resented in Table 4.2

Table 4. 2 Gender of head teachers and teachers

Gender Head Teachers Total Percentage
teachers %
F % F %
Male 2 100.0 6 50.0 8 100.0
Female 0 00 6 50.0 6 100.0
Total 2 100.0 12 100.0 14 100.0

The gender of head teachers and teachers was ssinghtit is crucial for a
school to have both head teachers and teacheffetqpeychosocial support to

boys and girls in the school. From the findingk{te head teachers and 50.0%
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of the teachers were males with 50.0% of the teache females. This implies
that majority of the head teachers and teachefd/iyumiririe resettlement

camp are males.

Age distribution of teachers is presented in Tdb8e

Table 4. 3 Age of teachers

Age (Years) Frequency Percentage (%)
21-30 3 25.0
31-40 7 58.3
41-50 2 16.7
Total 12 100.0

Age of teachers was vital in order to determine téecher’'s profession to
enhance girls’ participation in primary school. Tirelings of the study shows
that majority of the teachers (58.3%) were in tige dracket of age 31-40
years. At this age the teachers have gained a floskdls in teacher
management and are capable of using their expertisenhancing girls’

participation in primary school.

Table 4.4 presents the age of pupils

Table 4. 4 Age of pupils

Age (Years) Frequency Percentage (%)
11-13 24 25.0
14-16 62 64.6
17-19 10 104
Total 96 100.0
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The age of pupils was sought to establish the &xepupil’s disruption in

level of schooling by the post conflict violenceherl results indicate that
majority of the pupils (64.6%) in class 6-7 weretle age bracket of 14-16
years, a relatively higher age for pupils to bdl sti primary schools. This
support Njue and Retish (2010) who found that doinforces learners to take

long in completing education.

Academic qualifications of the head teachers aadners and length of service
in the school are discussed below. Table 4.5 pteskmation of service of the

teacher in the school.

Table 4. 5 Length of teachers in the school

Response (years) Frequency Percentage
%

1-3 3 25.0

3-5 6 50.0

5-7 3 25.0

Total 12 100.0

The duration of time the teachers had taught inctireent school was taught
with the intention of understanding whether thegt hacumulated enough time
in the school to understand the plight of the té=etgirls. The results show
that all the head teachers had a P1 qualificatamilarly, all the teachers had
a P1 qualification. This means that all the teaglsitaffs are trained as teachers
in schools in Kenya. The results shows that moshefteachers (50.0%) had
taught for 3-5 years, and another 25.0% had tatayhbetween 1-3 and 5-7
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years. The teachers at this age have acquired @peoskills to participate in
enhancing girls’ participation in primary school Wiyumiririe resettlement

camp.

The study requested the school girls to state thvatidn of time the pupils

have stayed in the current class and station. Besxd indicated in Table 4.8.

Table 4. 6 Length of pupil's stay in the school

Response (years) Frequency %
Below 3 15 15.6
3-5 62 64.6
Above 7 19 19.8
Total 96 100.0

From the findings of the study, majority of thelgi64.6%) had stayed in the
current school for a period of less than 3 yearmther (19.8%) had stayed in
the current school for between 3-5 years. This iespthat majority of the
pupils have been in the school long enough to answestions on their

participation in schooling following resettlement.

4.4 Findings on influence of psychosocial support andids participation

in education

To find out the influence of psychosocial suppantl airls participation in
education, the researcher asked a number of qussiitey included; whether
the pupils felt secure in the current school, exise of guidance and

counseling in the school and support from teacbensupils after admission.

43



The views of the school girls on the feeling ofigéy in the current school are
presented in Table 4.7.

Table 4. 7 Pupil's views on feeling secure in curng school

Quialification Frequency Percentage
(%)
Feeling secure 91 94.8
Insecure 5 5.2
Total 96 100.0

Majority of the pupils (94.8%) stated they felt sex in their current school.
The other 5.2% stated that they felt insecure engthool implying that more
guidance and counselling is required to enable tkettle and participate in
education. The implication is that the sense ofisgcand comfort will enable

the resettled girls to benefit from education. Tihdings agrees with UNICEF
(2011) who found that potential post conflict psysticial mechanisms may

improve a child’s adjustment and feeling of sequaiter adversity.

The views of the head teachers and teachers oexiegence of a functioning
guidance and counseling services are presentedhie 7.8.

Table 4. 8 Head teachers & teachers’ statement ongsence of guidance &
counseling in school

Presence of G/C Present Absent Frequency Pente
Head teachers 2 0 2 100.0
Teachers 12 0 12 100.0
Pupils 88 8 96 91.7
Total 102 8 110 93.2
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All the head teachers and teachers stated that shbbols had an existing
guidance and counseling services. Majority of thpilg 88 (91.7%) also stated
that the school had guidance and counseling setvidge implication is that
the schools in this region have complied with thenistry of education

directive to have guidance and counseling depaittnigns complements the
argument by Njue and Retish (2010) who statedphatision of guidance and
counselling to conflict-exposed learners assist ejecting post conflict

psychosocial support help to learners to recovemfrstress and trauma

experienced in the conflict.

Table 4.9 indicates the views of the teachers ampilgoon school support for

the resettled girls after admission to the cursehibol was requested.

Table 4. 9 Teachers and pupils views on support oésettled girls by
school

School support of girls Teachers Pupils

f % f %
Supported resettled girls 12 100.0 92 5.89
Did not support resettled girls 0 0.0 4 4.2
Total 12 100.0 96 100.0

The findings indicate that all the teachers indidathat they supported the
pupils after admission. Majority of the pupils (8%) agreed that the school
supported them after admission to the current dcAdee implication is that

resettled girls have acquired psychosocial supjoosgettle in the school. The
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results supports Aguilar and Retamal (2008) whtedtéhat provision of post
conflict educational support early on after thesisrihas been argued to be an
important means of restoring social supports tddobm to enable them

participate in schooling.

Table 4.10 presents the agreement of the teaclnetiseoinfluence of various
aspects of psychosocial support on girl’s partiitgrain school.

Table 4. 10 Teachers views on influence of psyches support and
participation of resettled girls in school

Aspects of

psychosocial

support: SA A N D SD
f % f % f % f % f %

Resettled girls have
access to food,
shelter, security and
education

Resettled girls have

2 17.0% 5 42.0% 2 17.0% 2 17.0% 1 7.0%

Resettled girls fully

participate in school 5 42.0% 3 25.0% 2 17.0% 1 8.0% 1 8.0%
activities

Teachers support

resettled girls to 8 67.0% 3 250% 0 00% 1 8.0%0 0.0%
perform duties

N= 12 teachers

The findings indicate that majority of the teaché83.0%) strongly agreed
with the assertion that teachers support resetfilesl to perform duties in the
school. Another category of teachers strongly aftbat resettled girls have
friends in school (42.0%) and resettled girls fydbrticipate in school activities

(42.0%). This implies that the schools have pyilate necessary mechanisms
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to support resettled girls to participate in schddie statements agrees with
Arafat and Boothby (2003) argument that the retediop between learners and
teachers can have great impact on the child, péatly when teachers are able

to provide post conflict social supports for pupdsparticipate in schools.

Table 4.11 shows the findings from pupils on aspetpsychosocial support.

Table 4. 11 Response on pupils on aspects of psysbcial support

Aspects of psychosocial support SA A N D SD

| have access to food, shelte83.0% 3.0% 0% 1.0% 1.0%
security and education

| have confidence with my friends ir0.0% 3.0% 5.0% 1.0% 0%
school

| fully participate in school activities95.0% 2.0% 2.0% 0% 1.0%
with friends

My teachers support me ir80.0% 5.0% 3.0% 0% 1.0%
performance of duties

N=96

From the findings of the study majority of the dapstrongly agreed with
assertions that, they have access to food, shedteunyity and clothing (93.0%);
they have confidence with school friends (90.0%gyt participate in school
activities with friends (95.0%) and teachers supploem in performance of
duties (90.0%). The findings supports UNICEF (204igument that access
and participation in schooling helps to establishagmosphere of normality
that builds on children’s resilience and assistenthin dealing with

psychological trauma.
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The response of head teachers and community omtleesgirl’'s access to

psychosocial support is presented in Table 4.12.

Table 4. 12 Response of head teachers and commuriggders on access to
PSS for resettled girls

Respondent Head teachers % Community leaders %
Access to PSS 2 100.0 7 100.0
Do not access PSS 0 0.0 0 0.0
Total 100 100.0 7 100.0

The results indicate that all the head teachersaminunity leaders stated that
they ensure that resettled girls have access hpsypcial support. This means
that the school community understands the impoearfi@sychosocial support
for the girls. The results further supports UNIC2B11) argument that access
to schooling helps establish an atmosphere of ndym#hat builds on

children’s resilience and assists them in dealiitf psychological trauma.

The response from teachers on the extent to whiehsthool has assisted

resettled girls to settle in school is presente@ahle 4.13.
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Table 4. 13 Response of teachers on school assist&ato resettled girls

School support: SA A N D SD
f % f % f % f % f %

School provides

»

physically safe spaces 50.0% 5 42.0% 0 0.0% 0 0.0% 1 8.0%
for learning

School provides

ol

structured daily 42.0% 5 42.0% 1 8.0% 0 0.0% 1 8.0%
routines for studying
School support all the

42.0% 3 25.0% 3 25.0% 0 0.0% 1 8.0%
activities undertake
School enables pupils
to achieve my life 7 58.0% 4 340% 0 0.0% 1 80%0 0.0%

ambitions

N=12
The findings indicate that majority of the teachstrengly agreed with the fact

that the school enables pupils to achieve life #iors (58.0%). Most of the
teachers (50.0%) also strongly agreed that theatghrovide physically safe
space for learning. The implication is that througls support, the resettled
girls have the opportunity to benefit from schoglimhe results agrees with
Njue and Retish (2010) who argued that provisiorsaifooling to conflict-

exposed learners help the learners to recover fgirass and trauma

experienced in the conflict.

The pupil’s response on the extent to which the@skthas assisted the resettled

girls to settle in school is shown in Table 4.14.
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Table 4. 14 Pupil's response on assistance of schtuwresettled girls

School support SA A N D SD

School provide physically-safe space33.0% 2.0% 2.0% 3.0% 0%
for learning

School provide structured daily97.0% 2.0% 1.0% 0% 0%
routines for studying

School support all the activities B3.0% 3.0% 2.0% 0% 2.0%
undertake

School enables pupils to achieve m3§5.0% 2.0% 2.0% 1.0% 10.0%

life ambitions

N=96

Majority of respondents strongly agreed with thateshents that school
provide structured daily routine (97.0%); schoobvide safe spaces for
learning (93.0%); school support all activities .(B8) and school enables
pupils to achieve life ambitions. The results supp@dguilar and Retamal
(2008) who stated that provision of post conflietvices early on after the

crisis is important means of restoring social suppo

The coefficient of psychosocial support is preseéimelable 4.15.

Table 4. 15 Coefficient of psychosocial support

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Beta
Error
- .086 -570 571
1 (Constant) 049
Psychosocial support .572 .089 617 6.411 .000

a) Predictors: (Constant), psychosocial support
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The coefficient helps to quantify the overall cdmition of psychosocial
support on participation of girls in school. Based the above equation,
psychosocial support has a moderate positive obeiti with girl’'s

participation in education. This implies that psysbcial support is an
important measure of participation of girls in paim schools in Wiyumiririe
resettlement camp. Every unit increase by psychalssgpport will increase a
total of 0.572 of participation of girls in eduaati at a confidence level of
0.000, provided other variables remain constante Tesults supports
Gachagwe (2013) who found that psychosocial sugpenitthe highest effect

on the pupils’ participation in primary educatianNlolo resettlement scheme.

4.5 Influence of loss of a family member on girls pargipation in

education
The respondent’s views on the influence of lossfahily members in

enhancing girls’ participation in primary schooluedtion are discussed in this

section.

The teachers and pupils views on knowledge of pupithe school on loss of
a family member are highlighted in Table 4.16.

Table 4. 16 Response of pupils on loss of family méers

Respondent Teachers % Pupils %

Lost a member 12 100.0 90 93.75
Not lost a family member 0 0.0 6 0.06
Total 12 100.0 96 100.0
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The findings indicate that all the teachers andonmitg] of the pupils (93.75%)
had knowledge of a pupil in the school that had &éo$amily member in the
2007 post-election violence. This implies that theettled girls require the
support of education stakeholders to overcome qmsflict trauma and

participate in school. The results agrees with Dyae (2004) who found that
the effect of losing a family member is very powérdn children especially
due to the unending impact of grief and it affettte full participation in

education.

The teacher’s views on the extent of loss of a liamiember in the education
future of the pupils are outlined in Table 4.17.

Table 4. 17 Teachers response on extent of losdarhily member on
resettled girls

Response Frequency Percent
Affected by loss 10 83.3
Not affected by loss 2 26.7
Total 12 100.0

The findings indicate that, majority of the teach@3.3%) stated that loss of a
family member affected the pupil’s education futtoa very large extent. This
implies that psychosocial support and coping mechas are vital to ensure
resettled girls adapt appropriately in the newreay environment. The results
support Frydenberg, Muller and Ivens (2006) whaiadjthat like anyone who

loses someone close to them to death, the knowkbdg¢he child would never
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see that person again causes them the most ghiefinipact of family death is
also felt as a loss of the protection and love agrite children thus affecting

their participation in school.

The pupil’'s response on the extent of loss of ailfamember in their
education future is outlined in Table 4.18.

Table 4. 18 Pupils response on extent of loss ofrfdy member on resettled
girls

Extent affected by family loss Frequency Percent
Very 64 66.7
Large extent 22 22.9
Moderate extent 10 10.4
Total 96 100.0

Most of the pupils (66.7%) stated that loss of mifa member affected their
education future to a very large extent with anotB2.9% stating that it
affected them to a moderate extent. This implias tbsettled girls still require
psychosocial support to participate in educatidme Tesult fully agrees with
Arafat and Boothby (2003) statement that the |dss gibling or friend affects
children’s well-being especially during the posnfiict period, because it is
hard for children to understand the loss of somewme is their parent or peer,

and with whom they do things and play.
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The findings presented in Table 4.19 indicate thewedge of pupils on some
of the impacts of grief among resettled girls wiawdnlost a family member.

Table 4. 19 Pupils response on impact of grief oresettled girls

Statement Frequency Percentage

The knowledge that they will never see tHsb 57.3

person again

Bitter memories of crying at funerals 20 20.8

The agony of coming to terms with the loss of% 0.09

loved one

The loss of the protection and love 12 0.13
N=96

The findings indicate that majority of the schoabps (57.3%) indicated that

the knowledge that they will never see the depapexdon had the greatest
impact on grief. The others stated that bitter meesoof crying at funerals

(20.8%) and loss of protection and love (0.13%alae having great impact on
grief. This gives credence to the need for proacteping mechanisms to
facilitate the girl’s participation in educationhd findings support Frydenberg,
Muller and Ivens (2006) who stated that many ckitdnave bitter memories of

crying at funerals.
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Table 4.20 shows teachers rate of agreement wathdbfamily member.

Table 4. 20 Extent of teacher's agreement with logd family members on
resettled girls

Aspects of losing a family member SA A N D SD

% % %9 % %
Loss of a provider may result in added economic
o ) 69.0 25,0 0.0 0.0 6.0
responsibilities for the children of a household
An adolescent girl in the family often feels the
. ' 58 33.0 0.0 0.0 9.0
impact of the loss of a mother more heavily
The loss of a sibling or friend affects children’s
well-being, as it is hard for children to
_ 420 50.0 0.0 0.0 8.0
understand the loss of someone who is their
peer.
Children encounter family tensions and
_ _ 50.0 9.0 33.0 0.0 8.0
disappointments when parents rematrry.
Resettled children often experiences an increase
in anxiety with a focus on concerns abod2.0 33.0 17.0 8.0 0.0
further loss, the safety and fears around death.
The impact of bereavement increases with tEg

_ _ 170 9.0 0.0 17.0
passage of time since death

N=12

The findings show that the teachers strongly agwseitidl the question items.
Majority stated that for the pupils, loss of a pder may result in added
economic responsibilities for the children of a sehold (69.0%); adolescent
girl in the family often feels the impact of thestoof a mother more heavily
(58.0%) and impact of bereavement increases wehptssage of time since
death (57.0%). This implies that resettled girlechéo be catered for socially
and economically to participate in school. The issagrees with Save the
Children (2010) report that the post conflict cansences for a family of the
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loss of their provider are very great indeed, whigly also result in added
economic responsibilities for the children of a $ehold as they take up jobs

to earn money to fill the economic gap left by ks of a provider.

The pupil’'s response on level of agreement on aspet losing a family
member among is presented in Table 4.21.

Table 4. 21 Pupil's level of agreement on loss airhily members on
resettled girls

Aspects of losing a family member SA A N D SD

% % % % %

Loss of a provider result in added economf@.0 13.0 12.0 0.0 3.0
responsibilities for children of a household

An adolescent girl in the family feels thg0.0 18.0 4.0 0.0 5.0
impact of the loss of a mother more heavily

The loss of a sibling or affects children'69.0 15.0 7.0 0.0 9.0
well-being.

Children encounter family tensions anf9.0 13.0 2.0 8.0 18.0
disappointments when parents rematrry.

Resettled children often experiences &4.0 3.0 10.0 3.0 10.0
increase in anxiety with a focus on concerns

about further loss and safety.

Impact of bereavement increases with tl6&.0 12.0 7.0 5.0 9.0

passage of time since death

N=96
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The findings indicate that majority of the pupilsosgly agreed with the
assertions that resettled children often expererme increase in anxiety
(74.0%); adolescent girl often feels the impactha loss of a mother more
heavily (72.0%); loss of a provider result in addsmbnomic responsibilities
for the children of a household (70.0%) and losa aibling or friend affects

children’s well-being (69.0%). This highlights timaportance of psychosocial
support and coping mechanisms to enable the redegfirls to settle and
participate in education. The results fully agrestfs Save the Children (2010)
report that the post conflict consequences for mailfaof the loss of their

provider are very great indeed, which may also Itesuadded economic
responsibilities for the children of a householdtlasy take up jobs to earn

money to fill the economic gap left by the lossagdrovider.

The coefficient of the influence of loss of a faynthember on participation of

resettled girls in school is shown in Table 4.22.

Table 4. 22 Coefficient of loss of a family member

Model Unstandardized Standardized T Sig.

Coefficients Coefficients

B Std. Beta

Error

- .086 -570 571
(Constant) 049
Losing of family 226 .088 243 2578 .013
member

a) Predictors: (Constant), loss of family member
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Based on the coefficient results, loss of familynmber has a weak positive
coefficient with girl's participation in educatiofhe findings imply that loss
of a family member influence participation of gittsa small extent in primary
schools in Wiyumiririe resettlement camp. Everytuncrease by loss of a
family member will increase a total of 0.226 of tgapation of girls in school

at a confidence level of 0.13, provided other \@da remain constant. The
results contrasts Gachagwe (2013) who found tlsstdd a family member had
the second highest effect on the pupils’ partiegrain primary education in

Molo resettlement scheme.

4.6 influence of separation of families on girls partigation in education

Information on separation of families was sougloirfrthe respondents. The
guestion sought to find out from the respondentstivr they had witnessed
pupils in the school who were unable to participatechool due to separation

of families.

The teacher's response on the effect of separatioiamilies on girl’s

participation in education is shown in Table 4.23.

Table 4. 23 Response of teachers on effect of segtaon of families on
resettled girls

Respondent Teachers % Pupils %
Witnessed separation 10 83.3 89 92.7
Not witnessed separation 2 26.7 7 7.3
Total 12 100.0 96 100.0
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Majority of the teachers (83.3%) indicated thatythead witnessed pupils
separated from family members as a result of tis¢-@lection violence in 2007
with 92.7 % of the pupils stating that they hadiEmexperience. This means
that separated pupils from families is an occurmeaitecting participation of
resettled girls in education. The result similaafyrees with Osogo (2013) who
indicated that resettled children have to deal \aittbiguous post conflict loss
after their mother or father leaves them, when tieye to leave to go back to
their original farms for economic purposes, and mwiieey are left by the rest
of their family and friends. The burden that rdsetchildren bring to their new
camps schools can become a significant constramthiem to participate in

education.

The pupils were asked to indicate the identityhaf person separated from the
family as indicated in Table 4.24.

Table 4. 24 Response of pupils on the person septaa from family

Separated person Frequency Percent (%)

Father 35 36.5

Mother 19 19.8

Sibling 44 45.8

Relative 48 50.0
N-96

All the pupils indicated that they had experieneelbss of a family member.
Most (50.0%) indicated that they were separateah frelatives with 44.0% and
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19.8% respectively pointing out that they were safea with siblings and the
father. This implies that measures like psychosatipport will go a long way
to overcome post-conflict trauma. The results augmBastian (2005)
commentary that displacement increases family s#ipar different family

members often go separate ways.

The respondents feeling on the extent of how séparaf the family member
affected girl’s participation in education are icated in Table 4.25.

Table 4. 25 Teachers and pupils views on extent eéparation of family
member on resettled girls

Extent of girls affected by Teachers Pupils
separation % %
Frequency Frequency

Very large extent 8 66.7 88 91.2
Large extent 4 33.3 4 0.84
Moderate extent 0 0 2 0.02
Small extent 0 0 2 0.02
Total 12 100.0 96 100.0

The findings shows that majority of the teacher8.{&o) felt that to a very
large extent, separation of the family member &ffgayirl’s participation in
education. Majority of the pupils (91.2%) statedttseparation of the family
member affected girl's participation in educatiana very large extent. The
implication is that resettled girls need suppoonireducation stakeholders to
fully participate in learning. The findings agreegh Osogo (2013) who stated

that conflicts leads to disruption of educatiorufetof learners who are usually
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forced to stay away from school. The end resukdady marriages, teenage

pregnancies and drug abuse out of desperation.

The head teachers and community leader’s feelingthen extent of how
separation of the family member affected girl'stggpation in education are
indicated in Table 4.26.

Table 4. 26 Head teachers & community leader's viesvon extent of
separation of a family member on resettled girls

Extent of girls affected by H/ Community
separation teachers % leaders %

f f
Very large extent 2 100.0 6 85.7
Large extent 0 0.0 1 14.3
Total 2 100.0 7 100.0

The findings show that all the head teachers hads#mtiments that to a large
extent, separation of the family member affected’sgiparticipation in
education. Majority (85.7%) of the community leaxlerdicated that to a very
large extent, separation of the family member &ff@ayirl’s participation in
education. The implication is that resettled giréeed support from education
stakeholders to fully participate in learning. Tinedings agrees with Osogo
(2013) who stated that conflicts leads to disruptaf education future of
learners who are usually forced to stay away fratmosl. The end result is

early marriages, teenage pregnancies and drug abtsé¢ desperation.
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The views of the teachers on the impacts of separaf families among girls
participation in education are presented in Tal2& 4

Table 4. 27 Teachers views on impact of separatiaf families on resettled
girls

Impact of separation of families Frequency Percent
(%)

The knowledge that they will never see the person 9 75.0

again

Bitter memories of crying at funerals 8 66.7

The agony of coming to terms with the loss of a 9 75.0

loved one

The loss of the protection and love 12 100.0

N-12

The findings shows that all the teachers arguetltbi®loss of protection and
love as having a great impact among girls parttedpain education. Majority

of the teachers pointed that the knowledge that Wié never see the person
again (75.0%), the agony of coming to terms with libss of a loved one and
bitter memories of crying at funerals (66.7%) asiig an impact on girl’s

participation in education. The findings also agreeth Osogo (2013) who
stated that conflicts leads to disruption of ediocafuture of learners who are
usually forced to stay away from school. The ergllteis early marriages,

teenage pregnancies and drug abuse out of degerati

The pupil’'s response on the impact of separatiorfaafilies among girls

participation in education are presented in Tal284
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Table 4. 28 Pupil's response on impact of separahoof families on
resettled girls

Impact of separation of families Frequency Percent
(%)

The knowledge that they will never see the person 80 83.3

again

Bitter memories of crying at funerals 10 9.6

The agony of coming to terms with the loss of a 75 78.1

loved one

The loss of the protection and love 85 88.5

N=96

The findings show that the pupils agreed that thestjon items impacted on
girl's participation in education. Majority (88.5%dicated the loss of the
protection and love; (83.3) stated knowledge thay twill never see the person
again and (78.1) pointed at the agony of comingetans with the loss of a
loved one as having impact on girl’s participatioreducation. The implication
is that resettled girls need to be supported iranraing post-conflict related
trauma in order to participate in education. Theultls complement Bastian
(2005) argument that displacement increases fasaparation with different

family members often going separate ways. Displargmalso involves

negative feelings of homesickness, loneliness antw about what has been

left behind.

The teacher’'s views on level of agreement with etsp@®f separation of
families among girls participation in education veagight and is presented in

Table 4.29.
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Table 4. 29 Teacher's agreement with aspects of seption of family

member on resettled girls

Aspects of separation of
families:

SA A N D SD

Separation entails from
a complete loss of a
parental love and
protection

Separation ruptures the
bond between children 9
and parents

Separation of peers for
girls means a loss of
emotional support and
social interaction
Separation burden that
resettled children bring

to their new schools 10
constraint their success
in education

Separation entails from
a complete loss of a
parental love and
protection

8

66.7% 4 33.3%1 83% 0 0% 1 8.3%

755% 3 25.0% 1 83% 0 0% 1 8.3%

58.3% 6 50.0% 0 0.0% 0 0% 2 16.7%

83.3% 2 16.7%1 83% 0 0%) O 0.0%

66.7% 4 33.3% 1 80% O00% 2 16.7%

N=12

The findings indicate that majority of the teachstngly agreed with the

question items. Majority (83.3%) stated that sefp@maburdens constraint

pupil’'s success in education; separation rupturesbnd between children and

parents (75.5%). They further stated that separatidail complete loss of a

parental love and protection (66.7%) and separaidails a complete loss of a

parental love and protection (66.7%). This mearst tflmeasure such as

guidance and counseling in the school should beertimkien to facilitate the

resettled girl's education. The findings supporutha Thompson & Penny

(2009) statement that during conflicts, family reg leads to unaccompanied
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minors who generally lack parental protection aie in a less supervised

environment than other displaced children.

The pupil’'s response on level of agreement witheetsp of separation of

families among girls participation in educatiorpresented in Table 4.30.

Table 4. 30 Response of pupils on level of agreemewith aspects of
separation of families on resettled girls

Aspects of separation of families SA A N D SD

Separation entails from a complet86.0% 4.0% 7.0% 3.0% 0.0%
loss of parental love and protection

Separation ruptures the bon@3.0% 21.0% 14.0% 2.0% 0.0%
between parents and children

Separation of peers for girls mear4.0% 15.0% 7.0% 4.0% 10.0%
a loss of the emotional support and

social interaction

Separation breaks sociaf1.0% 14.0% 5.0% 5.0% 5.0%
relationships and weakens the links

of togetherness among family

members

N=96

The findings show that all the pupils strongly agtevith the question items.
Majority (86.0%) indicated that separation entdilsm a complete loss of
parental love and protection; separation breaksakaelationships and
weakens the links of togetherness (71.0%). The rstladso argued that
separation of peers for girls means a loss of thetienal support and social
interaction (64.0%) and separation ruptures thedbbetween parents and
children (63.0%). This implies that resettled gmdgjuire resemblance of peace
and family love if they are to fully participate sthooling. The results support
Fauth, Thompson and Penny (2009) who argues tmdlictadisrupts families
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resulting into, unaccompanied minors lacking paeptotection and generally

living in a less supervised environment than othgplaced children.

The coefficient of the influence of separation afmilies on participation of

resettled girls in school is shown in Table 4.31.

Table 4. 31 Coefficient of separation of families

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Beta
Error
(Constant) -.049 .086 -570 571
Separation of family 152 .089 -163 1.709 .093

a) Predictors: (Constant), separation of families

Based on the results in the table, separation roflitss had a weak positive

coefficient of 0.152 with girl's participation indacation. The findings imply

that separation of families influence participatimingirls to a small extent in

primary schools in Wiyumiririe resettlement camfeTresults contrasts with

Gachagwe (2013) who found that separation of fasihad significant effect

on the pupils’ participation in primary educatianMolo resettlement scheme.

Every unit increase by separation of families wiltrease a total of 0.152 of

participation of girls in school at a confidencedeof 0.93, provided other

variables remain constant.
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4.7 Influence of coping mechanisms on girls participabn in education

The study sought to establish the influence of mppnechanisms in enhancing
girls’ participation in primary school.

The views of teachers and pupils on the school coniiyhelp to the resettled
girls to overcome the stress and loss occasioneitidypost-election violence

in 2007 are presented in Table 4.32.

Table 4. 32 Respondents views on the help of schombmmunity on
resettled girls

Respondent Teachers % Pupils %
School helped resettled girls 10 83.3 84 87.5
School never helped resettled girls 2 26.7 12 512.
Total 12 100.0 96 100.0

From the findings, majority of the teachers (83.3%)l pupils (87.5%) agreed
that the school community helped the resettled garlovercome the stress and
loss due to post election violence. This impliest tihe mutual performance of
education stakeholders will play a crucial roleassisting the resettled girls to
cope and participate in learning. The findings adglght to Speelman and
Onyango (2006) who argued that to assist the atnfiffected children to
overcome the related trauma, attachment to caergiike teachers is one of
the fundamental building blocks of child developmand determinants of

successful coping mechanisms.
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The views of the head teachers and community Isaatethe school’s help to

the resettled girls to overcome stress and losprasented in Table 4.33.

Table 4. 33 Views of head teachers and communitydders on assistance of
community to resettled girls

Assistance provided Head % Community %
teachers leaders

Resettled girls assisted 2 100.0 7 100.0

Resettled girls not assisted 0 0.0 0 0.0

Total 2 100.0 7 100.0

From the findings, all the head teachers and conitynleaders agreed that the
school community helped the resettled girls to owere the stress and loss.
This implies that the mutual performance of edwrastakeholders will play a
crucial role in assisting the resettled girls tpe&@nd participate in learning.
The findings further add weight to Speelman andddgy (2006) who argued
that to assist the conflict affected children toemome the related trauma,
attachment to care givers like teachers is onehef fundamental building

blocks of child development and determinants of cessful coping

mechanisms.

The teacher’s level of agreement on the abilityesfettled girls to manage to

cope with displacement and resettlement are showialble 4.34.
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Table 4. 34 Teacher's agreement on ability of resétd girls to cope with
displacement

SA A N D SD
Level of agreement f % f % f % f % f %
They share the suffering
with relatives, 9 75.0% 3 31.3% O 0% 0 0% 0 0.0%

neighbours and friends
They comfort
themselves with the
knowledge that others
were also suffering
Supportive structures
like religious
institutions assist in
overcoming suffering
schools assist in
overcoming suffering
through social
interaction with peers

4 333% 5 41.7% 3 31.3%0 0.0% 0 0.0%

9 750% 3 31.3% 0 0.0%0 0.0% O 0.0%

6 50.5% 3 31.3%0 0.0% 1 18.2%0 0.0%

N=12
From the findings, most of the teachers (75.0%Qnsjity agreed with the

assertion that supportive structures like religioustitutions assist in
overcoming girl’s sufferings. Most of the teach&$6.77%) also agreed with
the assertion that resettled girls share suffewity relatives, neighbours and
friends. This implies that school administrationogld ensure that regular
counseling of resettled girls is articulated to mndkem participate in learning.
The results supports Haine (2008) argument thatkéyeway children cope
with difficulties is to share their suffering witkelatives, neighbours and

friends who can comfort, advice and distract them.

The pupil’'s level of agreement on the ability oetled girls to manage to

cope with displacement and resettlement is inditat& able 4.35.
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Table 4. 35 Pupil's agreement on ability of resegd girls to cope with
displacement

Level of agreement SA A N D SD

| share the suffering with relatives81.0% 13.0% 2.0% 2.0% 2.0%
neighbours and friends

| comfort themselves with the80.0% 7.0% 5.0% 4.0% 4.0%
knowledge that others are also

suffering

Supportive structures like religiou887.0% 6.0% 1.0% 2.0% 4.0%
institutions assist me in overcoming

suffering

Schools assist me in overcomingl.0% 12.0% 3.0% 9.0% 5%
suffering through social interaction

with peers.

N=96
From the findings, majority of the pupils strongigreed with the fact that

supportive structures like religious institutionssiat in overcoming girl’s
sufferings (87.0%); resettled girls share sufferimigh relatives, neighbours
and friends (81.0%); they comfort themselves witb knowledge that others
are also suffering (80.0%) and school assist themviercoming sufferings
through social interaction with peers (71.0%). Tinigplies that post-conflict
coping mechanisms are vital in guaranteeing resettirls participation in
schooling. The results concur with Osumba (200&jestent that for resettled
children, an effective way of sharing sufferingnsknowing that others have

been in similarly difficult situations and can unstand.
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The teacher's level of agreement on coping mechanisn enhancing
participation of girls in school is indicated inbila 4.36.

Table 4. 36 Teachers agreement on aspects of copingechanisms on
resettled girls

Aspects of coping mechanisms SA A N D SD

To cope with suffering, children77.0% 16.0% 0.0% 2.0% 5.0%
need a sense of self-worth.

Children need to feel socially46.0% 42.0% 2.0% 0.0% 10.0%
connected to a community and the

world

Children need to be giverb6.0% 14.0% 13.0% 9.0% 8.0%

opportunities to develop their

capacities

Children need interaction with72.0% 24.0% 2.0% 0.0% 2.0%
peers for social development

Children need social and culturab5.0% 17.0% 7.0% 13.0% 8.0%

values imparted to them to shape

their identity

N=12

The findings indicate that majority of the teachér3.0%) strongly agreed
with the sentiments that to cope with sufferindsldren needs a sense of self-
worth and opportunities to develop their capacitisother 72.0% strongly
agreed that children need interaction with peerssticial development The
results supports Monitoring Report (2011) whichesdathat states that though
children may often be considered vulnerable inid@iff circumstances, they

need to be supported and used to enhance theacpost when needed. They
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should be aided to acquire the ability to ‘bouneeld in responding to the

stress and loss of overwhelming situations.

Head teacher’'s and community leader’s responseays wf ensuring resettled
girls cope with the difficulties of displacementdaresettlement is indicated in

Table 4.37.

Table 4. 37 Techniques of ensuring resettled girlsvercome displacement

Techniques of coping with displacement Frequency %
The head teacher and community leaders occasionally 6 66.7
counsel the pupils

The teachers counsel the girls to cope with diffies 6 66.7
The school invites church leaders and counselors to 5 55.6
assist the pupils

N=9

The findings indicates that the head teacher arm dbmmunity leaders
suggested that they assist the resettled girlsofe avith the difficulties of

displacement and resettlement through occasior@lynseling the pupils,
engaging teachers to conduct counseling and thraugting church leaders
and professional counselors to assist the puphe finding adds weight to
Monitoring Report (2011) states that children shobé aided to acquire the
ability to ‘bounce back’ in responding to the stresd loss of overwhelming
situations. The greater the capacity of the chidte adapt to changing
circumstances, and gather the resources neede@sfmnd positively to

harmful events, the higher the likelihood that tialy be able to move forward
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in a healthy developmental pattern and maintainrestore post conflict

psychosocial well-being.

4.8 Participation of resettled girls in education

The respondent’s views on participation of resétt@ls in primary schools
are analyzed in this section. The teacher’s respams hindrances to girl's
participation in primary school is presented in [Eah38.

Table 4. 38 Response of teachers on hindrances tarficipation of
resettled girls in school

Hindrances to pupils’ participation SA A N D SD
% % % % %

Parents do not provide their girls’ with adequate 14.2 65.4 0O 134 7.0
materials e.g. revision books, pens, personal &sffec

Girls do a lot of work at home as compared to boy®.2 62.1 0.0 9.0 6.7
Language barrier in the instructional languagaelus&l.1 64.2 0.0 6.9 7.8
in school
Parents are not concerned with girls progressin 45.1 43,5 5.0 0.0 6.4
school
School curriculum does not offer servicesthat 54.2 294 50 9.0 24
could help girls recover from trauma

Poor educational background hinders girls from 72.7 14.8 0.0 55 7.0
participating in school

Girls do not easily adjust to the trauma of expesuBl1.2 13.2 0.0 56 0.0
to conflicts

N-12
The findings indicate that majority of the teachés4.2%) strongly agreed

with the opinion that girls do not easily adjustth® trauma of exposure to
conflicts and that poor educational background &iadjirls from participating

in school (72.7%). Another majority agreed with flaet that parents do not
provide their girls’ with adequate materials (65)4%nguage used in school’s

instructions is a hindrance (64.2%) and girls déotaof work at home as
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compared to boys (62.1%). This implies that thexe raumerous issues that
hinder participation of girls in school. The resufiupport IRC (2011) report

that conflict constitutes a major obstacle andugiits children’s education.

The pupil’'s response on hindrances to girl's pgréton in primary school is
presented in Table 4.39.

Table 4. 39 Pupils views on hindrances of girl's pcipation in school

Hindrances SA A N D SD
% % % % %

Parents do not provide their girls’ with adequaté1.9 35.5 0.0 10.5 42.1
materials e.g. revision books, pens, personal

effects

Girls do a lot of work at home as comparedto 71.1 24.7 0.0 22 2.0
boys

Language barrier in the instructional language57.1 22.4 10.1 0.0 104
used in school

Parents are not concerned with girls progress i60.0 31.0 0.0 7.8 11.2
school

School curriculum does not offer services that 69.2 9.8 0.0 8.0 13.0
could help girls recover from trauma

Poor educational background hinders girls fron#3.0 404 0.0 6.2 104
participating in school

Girls do not easily adjust to the trauma of 53.3 36.7 0.0 2.0 8.0
exposure to conflicts

N-96

The results indicate that majority of the pupilsosgly agreed that the
following are hindrances to resettled girls papi@tion in education: girls do a
lot of work at home as compared to boys (71.1%)pstcurriculum does not
offer services that could help girls recover fraautna (69.2%), instructional
language used in school is a barrier (57.1%) arid do not easily adjust to the

trauma of exposure to conflicts (53.3%). The resgimmilarly support IRC

74



(2011) report that conflict constitutes a majortabke and disrupts children’s
education progress and education has a key rokeibbabnflict prevention and

in the reconstruction of post conflict societies.

The respondents were asked to suggest ways of @nbaparticipation of

resettled girls in education and the findings aesented in Table 4.40.

Table 4. 40 Teachers and pupils suggestions on wayd enhancing
participation of resettled girls

Suggestions Teachers % Pupils %

f F
Introduction of school feeding programme 8 66.7 0 0.0
Provision of sanitary towels 8 66.7 0 0.0
Parental support of girls in school 6 50.0 45 46.9
Provision of specialized guidance and 6 50.0 23 24.0
counseling
Provision of education materials like 4 33.3 40 41.7

uniforms and books
N=12 N=96

The results indicate that majority of the teachsrggested that provision of
school feeding programme (66.7%), sanitary towet1%), parental support
(50.0%) and specialized guidance and counselingO%)p greatly enhance
participation of resettled girls in education. Thapils suggested parental
support (45%) and provision of education mater{dl3%) as the appropriate
measure to enhance girl’s participation in educatibhis implies that they

have awareness of the necessity to support the wirlfully participate in
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school. The suggestions complement UNHCR (2006)rtefhat participation
in school must be accompanied by a complementaine dior improved
quality. Specific responses for recovery; psych@d@upport, peace education
and coping mechanisms must be incorporated intgttinetures and content of

education.

The head teachers and community leaders were askediggest ways of
enhancing participation of resettled girls in sdhemd the findings are
presented in Table 4.41.

Table 4. 41 Head teachers and community leaders’ ggestions on
enhancing participation of resettled girls in schob

h/teachers and community H/teachers % Clleaders %
leaders suggestions F F
Parental support of girls in 2 100.0 2 16.7
school
Provision of  specialized 2 100.0 0 0.0
guidance and counseling
Provision of education 2 100.0 6 50.0
materials like uniforms and
books

N=2 N=12

The results indicate that all the head teachergesigd that, parental support,
specialized guidance and counseling services amndatidnal material will
greatly enhance participation of resettled girlgd@ucation. On the other hand,
the community leaders suggested parental supp6r7¥d) and provision of
education materials (50.0) as measures of enharginig participation in
education. This implies that they have awarenesiseohecessity to support the

girls to fully participate in school. The suggesgsocomplement UNHCR
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(2006) report that participation must be accomphrbg a complementary

drive for improved quality. Specific responses fecovery; psychosocial

support, peace education and coping mechanismshaustorporated into the

structures and content of education.

4.9 Testing Regression analysis

The regression for all the variables was conduttedstablish the criteria of

relationship as indicated in Table 4.42.

Table 4. 42 Summary of coefficients of the study viables

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Beta
Error
(Constant) -.049 .086 -570 571
Psychosocial support  .572 .089 617 6.411 .000
1 Losing of family 226 .088 243 2578 .013
member
Separation of family -.152 .089 -163 1.709 .093
Coping mechanisms _ -.147 .089 -.154 -0.988 .053

a) Predictors: (Constant), psychosocial support, laisgamily member,

separation of family and coping mechanisms

b) Dependent Variable: participation of girls in schoo

Based on Table 4.42, the regression equation fathamesms adopted to

enhance influence girls’ participation in primachseol is:

PART=-0.049 +0.572+ 0.2262+0.15%3-0.147x4
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Based on the above equation, psychosocial suplosg, of family member,
separation of family are positively correlated wigirl's participation in
education. Coping mechanisms has a negative ne$dtip to participation of
girls in education. The results contrasts Gacha@@d3) who found that
coping mechanisms had the highest effect on thdlspyparticipation in
primary education in Molo resettlement scheme. Tihdings implies that
psychosocial support is the predictor variable t@ttribute the highest to
participation of girls in primary schools in Wiyunimie resettlement camp.
Every unit increase by psychosocial support wikrgase a total of 0.572
participation of girls in education, provided othariables remain constant.
Coping mechanisms had a negative relationship pétticipation of girls in
education. Every one unit increase in coping meshasy will decrease

participation in education by 0.147 holding othariables constant.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Introduction

The study investigated the family related factofiencing girls’ participation
in primary school in Wiyumiririe resettlement canyaikipia County, Kenya.
The findings were analyzed and discussed with eefsx to literature
reviewed. This chapter summarizes the findingsydreonclusions and makes

recommendations.

5.2 Summary of the study

There is convincing evidence that conflict incresasthe disadvantages
associated with gender discrimination of girl-chiResettlement of displaced
families with provision of adequate education a tildren is among the first
mechanisms to help them cope with the new life.t Rosflict education

embedded with psychosocial support and coping nmesims can make a
difference tipping the balance in favour of peddee purpose of this study was
to investigate the family related factors influengigirls’ participation in

primary school in Wiyumiririe resettlement campjKipia County.

Four objectives guided the study; influence of peysocial support, loss of
family member, separation of family and coping nstbhms on girl's
participation in primary school. The study adoptiegcriptive survey research
design with the target population as the schods girclass 6-7, head teachers,

teachers and community leaders. Two primary schoeése targeted;
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Community and Suguroi primary schools. Purposived aensus sampling
methods were used to select respondents. KrejceMargan (1970) sample
size estimation table was finally used to get aamize of 131 respondents.
Questionnaires and interviews guides were usealtect data. Data analysis

was done using the Statistical Package for SocianSes (SPSS) programme.

From the data analysis, the four independent viasalvere significant as they
explained 56.2% of the participation of girls irheol. Psychosocial support
was very crucial in enhancing girl's participatiom education. Presence of
active guidance and counseling services assistequipping the resettled girls
with psychosocial support. Loss of a family memas common among the
resettled girls as supported by all the teachedsnagjority of the pupils (90%)

(Table 4.16) who had knowledge of a pupil in thieagd who had lost a family
member. Separation of families was common and itepagn participation of

girls in education. Coping mechanisms were imparianensuring girl’'s

participation in school as supported by all thedhesachers and community

leaders.

The study concluded that psychosocial support efféo resettled girls greatly
enhances their participation in overcoming confletated trauma and fully
participate in schooling. There is need to extemsgcposocial support to
resettled girls in Suguroi primary school to makee tgirls enjoy the
opportunity to participate in education. The stwtycluded that since all the

respondents had the sentiments that to a largeteseparation of the family

80



member affected girl's participation in educatidinere is need for guidance
and counseling services to be enhanced to caténdaaffected girls in the two
primary schools to enable their participation imea. The study concluded
that loss of a family member works against giréstipation in schooling due
to grieving and trauma associated with death. Thereed therefore for the
resettled girls to be accorded the necessary supgaeducation stakeholders
through psychosocial support to overcome post-mrifauma associated with
loss of a family member and fully participate irhgol. The study finally

concluded that coping mechanisms has a contribuisna measure of
participation of girls in school. There is need fmutual performance by
education stakeholders will play a crucial roleassisting the resettled girls to

cope and participate in learning.

This study recommends that for effectiveness ofclpsyocial support for
resettled girls in Wiyumiririe resettlement camppesial training for the
guidance and counseling teachers should be unéertakhe study
recommends for professional counseling servicesquaip the resettled girls
participate in school. The study recommends fotefoparents among the
community members to inculcate parental expectatanmd values among the
resettled girls to enable them participate in etlanaAn area for further study
is extension of the study on family related factmftuencing resettled girls’
participation in primary school in Wiyumiririe reement camp to other

resettlement camps in Kenya.

81



5.3 Major findings of the study

The major findings of the study were presentedhis $ection:

5.3.1 Findings based on influence of psycho-social supgoon girl’s
participation in primary school

More pupils in Suguroi primary school were indi#fat on provision of
guidance and counseling than in Community schdwo implication is that the
mixed composition of resettled girls and othersmrthe local population
inhibits the provision of counseling services bg teachers in Suguroi primary
school. The study recommends that guidance andseting services need to
be intensified in Suguroi primary school to enstinat the resettled girls

studying there fully participate in school.

5.3.2 Findings based on the influence of loss of a familpember on
girls’ participation in primary school

Most of the pupils (66.7%) (Table 4.18) stated tloas of a family member
affected their education future to a very largeeakivith another 22.9% (Table
4.18) stating that it affected them to a moderaterg. Most of the pupils in
Suguroi primary school indicated a moderate extesponse on loss of a
family member than in Community primary school. Shiesponse may be
influenced by the fact that more pupils from theadlo population attend
Suguroi primary school and may not have experiermddss of a family

member. The recommendation is that resettled gittnding Suguroi primary

school require psychosocial support to participateducation, which may not
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be given a lot of emphasis as a result of the aggamthat counseling is a

necessity in the Community school only.

5.3.3 Findings based on the influence of separation of faily on

girls’ participation in primary school

More teachers and pupils in Community primary sthebated that they have
witnessed cases of separation of families tharetimS&uguroi primary school.
This is a pointer to the fact that more cases eéttked girls are left with

grandparents and relatives since their parents hetvened to their former

homes. The girls in this case are made to workaterdor their grandparents
and siblings leading to low participation in scholthe recommendation is that
psychosocial support and coping mechanisms neled &vailable to these girls

to enhance their participation in school.

5.3.4 Findings based on the coping mechanisms employed to
enhance girl’s participation in primary school

From the findings, majority of the teachers (83.3%ble 4.32) and pupils
(87.5%) (Table 4.32) agreed that the school comiyurelped the resettled
girls to overcome the stress and loss due to pesti@n violence. It was noted
that more respondents in Community primary scheensed to agree more
with the statements on coping mechanisms than gui®u primary school.

This implies that they had more experience withchsgocial support and
coping mechanisms established to support the ledetfirls participate in

education. The study recommends that coping mesimesnto be extended to
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resettled girls in Suguroi primary school, to mats them participate in

education.

5.4 Conclusions from the study

The study concluded that psychosocial support B liest measure of
enhancing the participation of resettled girl's @ducation. Psychosocial
support offered to resettled girls greatly enhandesir participation in
overcoming conflict-related trauma and fully papgate in schooling. As
articulated by the head teachers, community leami®ighe pupils, the existing
guidance and counseling services in the school foam the basis of
psychosocial support for the resettled girls. Ihagable that there is need to
extend psychosocial support to resettled girls ugugoi primary school to

make the girls enjoy the opportunity to participateducation.

The study concluded that examining the influenceegfaration of family is the
second best measure of understanding girls’ ppatiicin in primary school.
This is because separation of families to a greden¢ affects girl's

participation in learning since separation of faesilautomatically graduates
teenage girls to assume parenting duties to ther aiifolings. Since all the
respondents had the sentiments that to a largetesiparation of the family
member affected girl's participation in educatidinere is need for guidance
and counseling services to be enhanced to caténdaaffected girls in the two

primary schools to enable their participation ihca.
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The study concluded that loss of a family memberk&oagainst girl's
participation in schooling due to grieving and treuassociated with death.
Loss of a family member usually impacts on the eooio stability of a family.
There is need therefore for the resettled girldd¢oaccorded the necessary
support by education stakeholders through psyclalssgpport to overcome
post-conflict trauma associated with loss of a fgnmember and fully

participate in school.

The study finally concluded that coping mechanigras a contribution as a
measure of participation of girls in school. Copimgchanisms for resettled
girls chiefly depends the other constructs thataotn participation of girls in
education. For coping mechanisms to have an impagirls participation in
education, mutual performance by education stakiehslwill play a crucial

role in assisting the resettled girls to cope aadigpate in learning.

5.5 Study recommendations

Based on the major findings of the study and caichs, the study made the

following recommendations:

I.  Special training for the guidance and counselirgghers should be
undertaken. This will assist in equipping the teamcbounselors with
adequate skills to revamp the guidance and counmgselepartment in
the schools. They will also acquire special skilts adequately

understand and assist the needs of resettled girls.
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ii. In order to cater for the special needs of the masettled girls who
have experienced loss of family members, professimounseling
services should be sought by the school fraterfitys is in order to
equip the resettled girls with understanding torosme the stress and

trauma of death.

iii.  To deal with the severity of separation of familees experienced by
resettled girls, the school community should look foster parents
among the community members in Wiyumiririe resetéat camp. The
foster parents will inculcate parental expectatiand values among the

resettled girls to enable them participate in etiana

iv.  For coping mechanisms to be effective in enhangadicipation of
resettled girls in education, the school environtm&mould be made
attractive and endearing through introduction ohosd feeding
programme. Since majority of the resettled girlsveneburdening
parental roles due to separation of families andtideof family
members, the school feeding programme will enticenmt towards

learning.

5.6 Area for further research

i.  Since the four predictor variables, (psychosoaipip®rt, loss of family
members, separation of families and coping meche)igxplains only
56.2% of the participation of girls in school in YWmiririe resettlement

camp, Laikipia County; a study should be condudizdnvestigate
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those other factors explaining 43.8% of participatof girls in primary
schools.

A study should be undertaken to determine the nmesims adopted to
enhance participation of resettled boys in primaghools in

resettlement camps in Kenya.
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APPENDICES

APPENDIX A: LETTER OF INTRODUCTION

April 1st, 2015

To: The head teacher, Community primary school

Dear Sir/Madam

RE: REQUEST FOR YOUR PARTICIPATION IN MY RESEARCH

| am a student pursuing a Master of Education indatdon in Emergencies

degree at the University of Nairobi. | am condugtia research otfamily
related factors influencing girls’ participation in primary school in
Wiyumiririe resettlement camp, Laikipia County, Kenya’ and | would
greatly appreciate your participation in my resbailease answer truthfully
and objectively to the questions provided in thesgwnnaire. Please note that
your identity will remain confidential and will oplbe used for research

purposes only.

Please note that any assistance accorded to meenhlighly appreciated.

Thank you,

Pauline Wambui Kamau
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APPENDIX B
PUPILS QUESTIONNAIRE

This questionnaire aims at getting your opinionyonr family related factors

influencing participation of girls in school. Yow ¢hot have to write your name

as your identity will remain confidential. Answell ghe questions by

indicating your choice by a tickV where appropriate or fill in the blank

spaces. You may tick as many reasons as possible.

SECTION A: DEMOGRAPHIC INFORMATION

1.

State your age bracket? 11-13 yrs () 14-16 yr&q{-19 yrs () above
20yrs ()
You are currently in which class Std (6) Std (%) &)

For how long have you been a pupil in this clasthia station? Less
than 3years () 3—-5years () Overb5yeais(
SECTION B: INFORMATION ON PSYCHOSOCIAL SUPPORT

Does your school have guidance and counseling cg=viYes ( )
No ()

Did the teachers comfort and support you after adimn to you current
school?

Yes( ) No()

Do you feel secure and comfortable in your cursstiool? Yes ( )

No (')

. State the extent to which you agree with the follmvaspects of

psychosocial support on a scale of 1 — 5 wherérdngly agree and 5 —

strongly disagree

Aspects of psychosocial support 1 20 3 4 |5
| have access to food, shelter, security and
education

I have confidence with my friends in school
| fully participate in school activities with
friends
My teachers support me in performance| of
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| duties I

8. State the extent to which you the school has a&skigbu to settle in
your education on a scale of 1 — 5 where 1- styolagiee and 5 —

strongly disagree

School support 12| 3| 4] 5
School provide physically-safe spaces |for

learning

School provide structured daily routines for

studying

School support all the activities | undertake

School enables me to achieve my life ambitions

SECTION B: INFORMATION ON LOSS OF FAMILY MEMBER

9. Do you know of a pupil in your school that lostaanily member during
the post-election violence in 2007? Yes () No )(

10.To what extent do you think the loss of a familymber affected their

education future? Small extent ( ) Moderate temix
()
Large extent ( ) Very large extent ()

11.What are some of the greatest impact of grief amging who have
lost a family member?

a) The knowledge that they will never see the pergaina ( )
b) Bitter memories of crying at funerals (
c) The agony of coming to terms with the loss of a&lbwone ()

d) The loss of the protection and love (

e) Others (specify)

12. State the extent to which you agree with the foll@praspects of losing
a family member on a scale of 1 — 5 where 1- styoagree and 5 —

strongly disagree

Aspects of losing a family member 1| 2| 3] 4 5
Loss of a provider may result in added
economic responsibilities for the children o'?a
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household

An adolescent girl in the family often feels
the impact of the loss of a mother more
heavily
The loss of a sibling or friend affects
children’s well-being, as it is hard for children
to understand the loss of someone who is their
peer.
Children encounter family tensions and
disappointments when parents remarry.
Resettled children often experiences |an
increase in anxiety with a focus on concerns
about further loss, the safety and fears arqund
death.
The impact of bereavement increases with|the
passage of time since death

SECTION C: INFORMATION ON SEPARATION OF
FAMILIES

13.Did you experience separation from family membearseng) the post-
election violence in 2007? Yes () No ()

14.1f yes in above, who was separated from your fanilyather ( )
mother () sibling () relative ()

15.To what extent do you think the separation of thenify member
affected your participation in education?
Smallextent ( ) Moderate extent ()
Large extent ( ) Very large extent ) (

16.What are the impacts of separation of families agngirls participation

in education?

a) The knowledge that they will never see the perg@ina ( )
b) Bitter memories of crying at funerals (

c) The agony of coming to terms with the loss of a&lbwne ()
d) The loss of the protection and love (
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17.State the extent to which you agree with the foilmvaspects of
separation of a family member on a scale of 1 —h&rev 1- strongly

agree and 5 — strongly disagree

Aspects of separation of families 1| 2| 3 4 8§
Separation entails from a complete loss| of
parental love and protection
Separation ruptures the bond between parents
and children
Separation of peers for girls means a loss of
the emotional support and social interaction
Separation breaks social relationships and
weakens the links of togetherness amopng
family members

SECTION D: INFORMATION ON COPING MECHANISMS
18.Did you new school community help to overcome ttress and loss
occasioned by the post-election violence in 20072s Y ( ) No
()
19.How did you manage to cope with the difficultiesdi$placement and
resettlement? Rate on a scale of 1 — 5 where daglir agree and 5 —

strongly disagree

)

N
C
G2
I
cS
OT

Aspects of coping mechanisms 1
| shared the suffering with relatives,
neighbours and friends
| comforted myself with the knowledge that
others were also suffering
We shared each other suffering by
sympathizing, comforting and healing each
other
Schools assisted in overcoming sufferjng
through social interaction with peers.

SECTION E: PARTICIPATION OF GIRLS IN EDUCATION
20.Which are the hindrances to girl’s participatiorpmmary school in the
camp? Use the scale of 1 — 5 where 1- stronglyeagnel 5 — strongly

disagree
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Hindrances

Parents do not provide their girls’ with
adequate materials e.g. revision books, pen
personal effects

Girls do a lot of work at home as compared
boys

to

Language barrier in the instructional langus
used in school

lge

Parents are not concerned with girls progres
in school

5S

School curriculum does not offer services th
could help girls recover from trauma

at

Poor educational background hinders girls
from participating in school

Girls do not easily adjust to the trauma of
exposure to
Conflicts

can be

21.Suggest ways in which the participation of resdtt@ls in education

enhanced

Thank you very much for your cooperation.
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APPENDIX C
TEACHER’S QUESTIONNAIRE

This questionnaire aims at getting your opinionyonr family related factors

influencing participation of girls in educationsotlY do not have to write your

name as your identity will remain confidential. Aves all the questions by

indicating your choice by a tickV where appropriate or fill in the blank

spaces. You may tick as many reasons as possible.

Section A: Demographic Information

N

What is your gender? Male () Female ()

Which is your age bracket? 21-30 years () 31edry() 41-50 years
() above 50 years ()
What is your highest academic qualification? Mas{erB/Ed Degree

OPL()

SECTION B: INFORMATION ON PSYCHOSOCIAL SUPPORT
Does your school offer guidance and counselingicesvto resettled
girls? Yes () No ()

If Yes above, state the areas you focus on.

Do you comfort and support resettled girls aftemedion to the

school?
Yes() No()
If No above, state why you do not practice it

State the extent to which you agree with the foifmvaspects of
psychosocial support on a scale of 1 — 5 wherérdngly agree and 5 —

strongly disagree
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(A wl
T

Aspects of psychosocial support 1 22 3 4

Resettled girls have access to food, shelter,
security and education

Resettled girls have friends in school

Resettled girls fully participate in school
activities
Teachers support resettled girls to perform
duties

10. State the extent to which you the school has &skike girls to settle in
education on a scale of 1 — 5 where 1- stronglge@nd 5 — strongly
disagree

School support 1] 2| 3] 4] 5
School provide physically-safe spaces [for
learning
School provide structured daily routines for
studying
School support all the activities they
undertake
School enables them to achieve education life
ambitions

SECTION B: INFORMATION ON LOSS OF FAMILY MEMBER
11.Do you have girls in your school that lost a famitgmber during the

post-election violence in 20077 Yes () No ()
12.To what extent do you think the loss of a familymber affected their

education future? Small extent ( ) Moderate temix
()
Large extent () Very large extent ()

13. State the extent to which you agree with the follmaaspects of school
girls losing a family member on a scale of 1 — ®erehl- strongly agree

and 5 — strongly disagree

Aspects of losing a family member 1| 2| 3] 4 5
Loss of a provider may result in added
economic responsibilities for the children E)f
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a household

An adolescent girl in the family often feels
the impact of the loss of a mother more
heavily
The loss of a sibling or friend affects
children’s well-being, as it is hard for
children to understand the loss of somepne
who is their peer.
Children encounter family tensions and
disappointments when parents remarry.
Resettled children often experiences |an
increase in anxiety with a focus on concerns
about further loss, the safety and fears argund
death.
The impact of bereavement increases Wwith
the passage of time since death

SECTION C: INFORMATION ON SEPARATION OF
FAMILIES

14.Do you have in the school girls who experiencedasspn from
family members during the post-election violenc2007? Yes ( )

No ()

15.To what extent do you think the separation of thenify member
affected their participation in education?
Smallextent ( ) Moderate extent ()
Large extent ( ) Very large extent ) (

16.What are the impacts of separation of families agngirls participation

in education?

a) The knowledge that they will never see the perg@ina ( )
b) Bitter memories of crying at funerals (

c) The agony of coming to terms with the loss of albone ()
d) The loss of the protection and love (
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17.State the extent to which you agree with the foilmvaspects of
separation of a family member on a scale of 1 —h&rev 1- strongly

agree and 5 — strongly disagree

o

Aspects of separation of families 1| 2| 3 4
Separation entails from a complete loss| of
parental love and protection
Separation ruptures the bond between parents
and children
Separation of peers for girls means a loss of
the emotional support and social interaction
Separation burden that resettled children
bring to their new schools constraint their
success in education.
Separation breaks social relationships and
weakens the links of togetherness amopng
family members

SECTION D: INFORMATION ON COPING MECHANISMS
18.Does the school community help the resettled dolovercome the

stress and loss occasioned by the post-electidende in 2007? Yes

() No ()

19.1f yes in above, how did the school community dsdisem?

20.How do resettled girls manage to cope with disptaae and

resettlement? Rate on a scale of 1 — 5 where dngir agree and 5 —

strongly disagree

They share the suffering with relatived, |2 |3 | 4| 5
neighbours and friends
They comfort themselves with the knowledge
that others are also suffering
Supportive structures like religious
institutions assist in overcoming suffering
Schools assist in overcoming suffering
through social interaction with peers.

21. State your agreement on the following coping aspewtchanisms in
overcoming displacement on a scale of 1 — 5 whergtrbngly agree

and 5 — strongly disagree
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)

OT

Aspects of coping mechanisms 1 2 3 4
To cope with suffering, children need a sepse
of self-worth.
Children need to feel socially connected tp a
community and the world
Children need to be given opportunities |to
develop their capacities
Children need interaction with peers for so¢
development
Children need social and cultural valyes
imparted to them to shape their identity

al

22.Which are the hindrances that to girls participaiio primary school in
the camp? Use the scale of 1 — 5 where 1- stroaghge and 5 —
strongly disagree

Hindrances 112|345
Parents do not provide their girls’ with
adequate materials e.g. revision books, pen
personal effects

Girls do a lot of work at home as compared {o
boys
Language barrier in the instructional language
used in school
Parents are not concerned with girls progress
in school
School curriculum does not offer services that
could help girls recover from trauma

Poor educational background hinders girls
from participating in school

Girls do not easily adjust to the trauma of
exposure to

Conflicts

w

23.Suggest ways in which the participation of resdtt@ls in education
can be enhanced

Thank you for your cooperation
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APPENDIX D: INTERVIEW SCHEDULE FOR HEAD
TEACHER/COMMUNITY LEADERS

1. Do you offer guidance and counseling services settked girls?

2. Do you comfort and support resettled girls aftemesdion to the
school?

3. Do you ensure that resettled girls have accessyohpsocial support
like basic needs?

4. How does the school/community support resettleld ¢or participate in
school activities?

5. How does the school/community assist the girls Wwaee lost a family
member(s) to participate in education?

6. To what extent do you assist to overcome the guef memories of
losing their loved ones?

7. How does the school/community assist the girls eeseparated from
family members?

8. To what extent do you think the separation of theify member
affected their participation in education?

9. How does the school/community help the resettlet$ g0 overcome
the stress and loss occasioned by the post-eledtience in 200772
10.How do you ensure that resettled girls cope with thificulties of

displacement and resettlement?

11.How can participation of resettled girls in educatbe enhanced?
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APPENDIX E: KREJCIE AND MORGAN (1970) SAMPLE SIZE
ESTIMATION TABLE

N* [sT N S N S N S N S
10 [10 100 80 280 162 800 260 2800 338
15 |14 110 86 290 165 850 265 3000 341
20 [19 120 92 300 169 900 269 3500 346
25 |24 130 97 320 175 950 274 4000 351
30 |28 140 103 340 181 1000 278 4500 354
35 [32 150 108 360 186 1100 285 5000 357
40 |36 160 113 380 191 1200 291 6000 361
45 |40 170 118 400 196 1300 297 7000 364
50 |44 180 123 420 201 1400 302 8000 367
55 |48 190 127 440 205 1500 306 9000 368
60 |52 200 132 460 210 1600 310 10000 370
65 |56 210 136 480 214 1700 313 15000 375
70 |59 220 140 500 217 1800 317 20000 377
75 |63 230 144 550 226 1900 320 30000 379
80 |66 240 148 600 234 2000 322 40000 380
85 |70 250 152 650 242 2200 327 50000 381
90 |73 260 155 700 248 2400 331 75000 382
95 |76 270 159 750 254 2600 335 1000000 384
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