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ABSTRACT.
The purpose of this research was to investigatehlel sources of sexual
information for secondary school students that ugriice their sexual
behaviour. This research was carried out in Kesyecifically Thika West
sub-County. It was conducted among sampled secpisdaool students, their
head teachers and teacher counsellors. The spetiigctives of the study
were to: establish how sexual information obtairtbdough the school
curriculum influences secondary school studentsuakebehaviour; establish
how sexual information received through the famggtting influences
secondary school students’ sexual behaviour; ilgest how sexual
information received through religious institutiorisfluences secondary
school students’ sexual behaviour; establish howaeinformation obtained
through the peer group influences secondary sclaiablents’ sexual
behaviour; investigate how sexual information aseée through the media
influences secondary school students’ sexual bebgvand how students’
personal characteristics influence their sexualabigr. The study was
carried out using survey research design and wakedwby six hypotheses.
Research tools used comprised questionnaires folest respondents and
interview schedules for head teachers and teacbensellors. The data
collected was processed using Statistical Packag&dcial Sciences (SPSS
IBM statistics 21). The statistics were tabulated subjected to regression
analysis using ANOVA and coefficient models. Petin findings have
indicated that: an overwhelming proportion of setamy school students are
sexually active. This may have contributed in & ris cases of premarital
pregnancies and subsequent abortions, studentoditojpom schools, Human
Immune Virus/Acquired Immune Deficiency Syndrome darsexually
Transmitted infections. The results establishedl tiess media as a source of
sexual information is the most influential, followéy peer group and school
curriculum respectively. However all respondentsporeed that the
information received through the school curriculuisi too little and
economical especially on emotional aspects of diyxu&exual information
from the family members though considered as ridiab too little to be of
any significance on students’ sexual behaviourimftion received through
religious institutions is almost non-existent andshthe lowest level of
significance on students’ sexual behaviour. Finalstudents’ personal
characteristics of age and gender were revealedlasncing students’ choice
of being sexually active. Study results reveal ttie preferred agents of
transmitting sexuality information were; school rewlum, media, family,
peer counsellors, and teacher counsellors respéctiOthers mentioned
included religion, mentors, and specialized persbrin a nutshell, there is no
any reliable source of sexual information that etud can rely on. All student
respondents indicated their support for compreersexuality information to
enable them avoid pitfalls from lack of knowledddl key informants who
included head teachers and teacher counsellorsodegpthat information
about the use of contraceptives should be madéalaio students.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
Knowledge may be interpreted as familiarity witbrreething, which can
include information, facts, descriptions and slkatgjuired through experience,
formal education or non-formal education. It caspakefer to the theoretical or
practical understanding of a subject. According Blake (2002) sexual
knowledge, the subject of this study refers to usideding what sex is, the
role sex has in human life, whether one can idertie sex acts that are
considered moral or immoral, and how that undeditaninfluences sexual
behavior.
The level of knowledge about sex among studentemonstrated in many
ways such as knowledge of names and functions xiiateorgans; body
changes that bring about menstruation and wet dseaexual desire; the
sexual act and associated outcomes such as prggr&smaially Transmitted
Infections (STIs) and Human Immune Deficiency Symde (HIV/AIDS);
means to avoid negative outcomes of sexual aes;iind ways of promoting
responsible sexual behavior. The aim of sex edutathould be to humanize
sexuality as it relates to the sum total of one&lihgs and behavior, not only
as sexual beings, but also as male and female i(5I24105).
The onset of puberty begins with an increase immooie levels, notably
estrogen for girls and progesterone for boys. Aes téproductive organs
develop, the mind of adolescents also gets awakanddnany become pre-

occupied with sex (Story, et al, 2013). Conseqyemthany have been



compelled to explore and 'taste’ sex at all cosd, thereby become sexually
active without conscious decision and consideratiaits effects.

Globally, the onset of sexual activity among theitjobetween 12-24 years
old is on the rise Kangara (2004), indicating thanefits of abstinence from
sexual activity are not held in the same respectigat as they were
generations ago. This implies that there is a rnieaatldress the needs of the
learner according to the times they are living. ¢tersexual information
should be availed with the aim of providing qual#gxual knowledge that
helps to create an enabling context that allowsngopeople to practice
positive sexual behavior.

The family is the first school that a child leamtsout all issues pertaining to
life in society, sexuality being one of the mostportant. As primary
instructors, the family should take advantage ogirthdaily contact
opportunities to give the right information, incate importance of self control
and moral values, emphasizing natural and supeaiatirtues in the course
of their instructions (Janice, 2010). Traditionallgex education was
undertaken as part of the initiation process thedalm much earlier in the
extended family and social structures of particeténic group.

Commitment to meeting the young people’s needsséxual knowledge or
Youth Reproductive Health has always been a pyiagibbally as sexual
pressure on today'’s youth is different from thatefd by previous generatians
The young people in modern times are faced withtradictions in religion,
culture, moral values and modernity on sexual matt&he contradicting

environment for instance, for the Kenyan youth joidaaggravated by the fact



that society is undergoing rapid socio-cultural aedonomic transition
(Ministry of Health /Directorate of Reproductive &ith, 2005.

International conferences and agreements sucleasd80 Convention on the
Rights of the Child, the 1994 International Confe® on Population and
Development, the United Nations World Program ofidw for Youth to the
Year 2000 and Beyond, and the 2001 United Natioese@l Assembly
Special Session on HIV/AIDS, affirmed the needsyofing people for
information, counseling, and high quality sexuald ameproductive health
services. Against the background of these intesnatiagreements, to which
Kenya is a signatory, the Government of Kenya h&srt a number of steps to
support dissemination of sexual information to stlgwing youth.

Among many attempts, towards provision of sexuatwedge to Kenyan
youth include; Sessional Paper no.1 of 1977 MipisfrPlanning & National
Development, on national population policy, thabgosed teaching of Family
Life Education (FLE) through Guidance and CounsglifPrograms;
recommendation by Ministry of Education Science dedhnology in 1984
for development of programs addressing sexuediticerns among the youth
such as use of drama through television; pubboabf a book on sex
education using the boy scouts’ book on Family [Ef#ucation in 1994; and
endorsement of units of FLE integration into vasowurricula and
development of a HIV/AIDS syllabus in 2002 for STV and for Teacher
Training Colleges. Kenyatta University and Universiof Nairobi also
introduced a compulsory unit on HIV/AIDS for all dergraduate,

postgraduate and certificate level students.



All these efforts culminated with publication ofty@nother official syllabus

on Life Skills Education for both primary and sedary schools in 2008 by
Kenya Institute of Education. Life Skills Educati@ms at equipping the
teachers and learners with adaptive abilities teitime behavior that would

enable them to effectively deal with the demands @mallenges of everyday
life (World Youth Report, 2003). According to Worldealth Organization

(1997), every school should enable adolescents lat/als to learn health and
life skills which should be comprehensive, integdalife skills education that
enable young people to make healthy choices angtdaealthy behavior

throughout their lives.

In spite of all the efforts so far reviewed, deyetent and implementation of
sex education programs has met with diverse clgdlerihat have to some
great extent jeopardized their effectiveness. Fwtance, Oduor (2006)
observes that, sex, sexuality, sexual health andaseights are controversial
topics in any setting in Africa and they are mostifiispered in order to

forestall controversy and suspicion. Some argué $kea education incites
stimulation of instincts which are detrimental tocety while others argue
that human instincts such as those associatedfeath fear, greed and coitus
need not be taught (Population Information Prograd02).

In sub-Saharan Africa, resistance come from raligiand traditional leaders
bent on upholding traditions and beliefs, includthg expectation that young
people abstain from sexual activity until marriggg@hn, 2008). They often
mobilize parents and some teachers as allies wpol@ical leaders are

reluctant to risk a religious backlash by openlpmurting provision of sex

education formerly in schools.



In addition, Kenyan society does not allow openlagjge on sexuality

between adolescents and adults, but they expect thebehave well. Some
parents use scare tactics to prevent their childirem engaging in sexual
activity. Others expect school teachers to helghet area while teachers,
being subject to the same conservative social fsedird lack of training are
unable to provide complete and unbiased sex edurcd¥bugua, 2007).

Other school officials may have no personal obgectiut resist introduction
of sex education because they fear overcrowdingxisting curriculum.

The controversy on sex education may have coneibtd development of a
Life Skills Education syllabus by the Ministry ofiEcation in 2008 but with

scarce information on sexuality. Life Skills Eduoat content in Kenya

Institute of Education syllabus is infused in ai@grof subjects in the national
curriculum. The program falls under Guidance andirSeling departments
that were introduced in all primary and secondatyosls as the major school
based handler of pupils’ personal problems. Altliouge department is
expected to provide intervention on sexuality nratte schools among many
other social issues, guidance and counseling lssaanot allocated time in
the school timetable or taught as a stand alonesuChemutai, 2011).

Other challenges relating to provision of sexudltifyprmation are determining
sexual values suitable for students from over 4f2m@int ethnic communities
that constitute the Republic of Kenya. This meduas there may exist over 42
different cultures and therefore as many differealues of sexuality. For
example, premarital sex among the Samburu of NortKenya is acceptable

among young girls and ‘morans’(young warriors whe ot allowed to marry



until they are 30 years of age), but among the Wilkuin Central Kenya it is
regarded as immoral (Kenyatta, 1938).

Additionally there is the challenge caused by irdtion of uncensored sexual
information from other sources such as the eleroredia, print media and
the internet. Children and adults have been shawpetieve the media as a
central source of information on sex and sexudMyalamuth and Impett,
2001). It appears like few programs, from daily sewalk shows, reality-
based programs to family-centered programs are imento stories of sexual
nature. Content analyses performed on print mealidetermine the type of
messages delivered have shown that adolescentsearg exposed to both
implicit and explicit sexual content (Ward & Wyatt994).

The outcome of all sexual information obtained bgandary school students
in Kenya from various sources is quite disheargniast studies indicated
that Kenyan adolescents had very low knowledgei@fiodmation concerning
sexual matters (Kalinga, 2010; Lema, 1990; Garldi®®&5; Gachuhi, 1974;
1973 ;), or the kind of information they chooserédy on is incorrect and
completely misleading.

Consequences of silence on sex education amongsaeoits, are being
uninformed, misinformed or under informed leavidgermn powerless and
confused about their feelings and sexual actividisleading sexual
information becomes detrimental to the studentuaeypractices such as,
‘myths that a girl cannot get pregnant the firstdishe has sex; a boy’s penis
blocks if he does not have sex occasionally; lengieds the protein from male

sperms to make hips grow, and many more’( Ngar{§g).



In particular, pregnancy, abortions, school drop@axposure to STIs and
HIV/AIDS may be pointers to adolescent sexual adgtiwhich a number of
scholars have saliently identified. Anyangu (20@®serts that, as adults
withhold information, children look for it in the edia which is not always a
good source and replicate what they observe. Fstamce, the Daily Nation
newspaper (2nd May, 2011) explained how starry eyedersity students in
Kenya record themselves in lewd acts and post tinethe internet with the
intentions to rival the ‘role models’ they have eb&d as “hot chic” or “hot
dude” in steamy music videos or movies.

The review of literature suggests that sexual mfion obtained from most
sources such as media is not age appropriate assaogiated with the drop in
the age of onset of sexual activity among the yoR#search findings reveal
that girls as young as 12 years old are sexualiyeaand that 40% of those
sexually active confessed to having as many adierent partners in a span
of six months (Kenya Demographic Health Survey (K9F014; and Centre
for the Study of Adolescent (CSA) 2009). This ired&s a drop in age as
results from KDHS (2008-09), had shown that youticdme sexually active
between 15-19 years of age.

The increased sexual activity among young peopdddthto unsafe premarital
sex which in turn has led to increased HIV/AIDSeiction. ‘Teenage sex
shock for parents’, was a front page item in DaNgtion newspaper,
14™ October, 2009 referring to the report by CentreStudy of Adolescents
(2009), revealing that 70 percent of Kenyan scstadlents are sexually active
before the age of 19 years, and that HIV infectiate is 12 percent in the

same age bracket.



Nearly every 3 girls out of 10 in Kenya are havivapies and disrupting their
school according to a report by United Nation'scgdeenvoy for global
education, (Mr Gordon Brown, Daily Nation, 13th Gmer, 2012; Oduor
2006) .When announcing the results of Kenya Cedtié of Secondary
Education (KCSE) for the year 2010, the former sten for education
Professor Ongeri expressed concern that the nuofbsiudents sitting their
exams in the maternity wards had risen that yedat6® (Daily Nation, 1st
March,2011).

A rise in premarital pregnancy also raises the remalh abortions among the
same age group (Daily Nation, ®Dctober 2012). In Kenya, where abortion
is legal only to save a woman'’s life, complicatidresn unsafe procedures can
account for up to 20,000 hospitalizations in théljuhealth-care system
alone from incidences of unsafe abortion and aasegti mortality (WHO,
2007). It's estimated that every year 300,000 Kergials and women procure
abortions, according to International Planned Ramod Federation (IPPF,
2010). Since abortion is illegal in Kenya, manytlod abortions take place in
back-street clinics, with the result that betwe®mpdr cent of maternal deaths
in Kenya occur among teenage mothers.

In relation to the consequences of irresponsileleual behaviour, Thika
district has been one of the leading towns in Kemy&llV/AIDS infection
rate even among student population according tooNalt Aids Control
Council (2002). Thika District is located in CentPaovince approximately 40
kilometres from the capital city Nairobi. It is prarily rural yet includes some
urban and peri-urban areas. The percentage of Tégidents living below the

poverty line is 34.9 percent (Kenya Central Bure&tatistics, 2005). Many



residents are employed either in nearby Nairolo drhika by one of a variety
of local industries, including coffee, pineapplaad flowers. In 1994, Thika
had the highest HIV prevalence at 39% (Kenya Mipisf Health-NASCOP,
2004). Although HIV prevalence has declined, Thikas the highest HIV
prevalence in Central Kenya (Kenya Ministry of Hbal2005). In 2003,
UNICEF estimated 38,402 orphans resided in formbika District and
projected this number to increase to 40,781 by ZQMICEF, 2006b). Thika
West has high rates of student dropout in schoaéstd pregnancy and child
mortality is high in comparison to other sub coestin Kiambu County
according to KDHS (2013).

1.2 Statement of the Problem
On the basis of information presented so far, mow evident that the world of
modern adolescent is extremely complex at the stdgeecondary level of
education from exposure to ever changing moderasidend set of social
expectations over sexuality. They are coming irgatact with all types of
sexual interactions on a day to day basis and areed to deal with
information from their homes, neighborhoods, chas;hschools, peers and
the media. Parents and mainstream religious itistitsl insist on embracing
conservative traditional practices whose supporucsires have since
collapsed. On the other hand, the school as alsosiEution continues to
struggle to strike a balance by offering what isegtable to other stake-
holders and those who guide students in mattesexafal information.
However, background information shows that studesgsondary education
continue to be interrupted by negative consequentesesponsible sexual

interactions. The study therefore aimed at finddng which sources of sexual



information influences secondary school studenesxual behavior. The

variables that were investigated included the scbwaiculum, the family, the

religious institutions, the peer group, the medid personal characteristics as

independent variables, while dependant variables vgexual behavior in

terms of students’ involvement in premarital seXstantion, oral sex,

homosexuality and lesbianism, group sex and puobistit.

1.3 The Purpose of the Study

The purpose of this study was to find out whichreewf sexual information

influences secondary school students’ sexual behawmi Thika West sub-

county, in Kiambu County, Kenya.

1.4 Research Objectives

In carrying out this study, six specific objectiveere formulated and they

sought;

I to determine how sexual information atea through secondary
school curriculum influences secondary stsaalents’ sexual
behavior,

il. to establish how sexual information received thiotige family

setting influences secondary school studesetstial behavior,

iii. to determine how sexual information received thiotgligious

institutions influences secondary schoafistiis’ sexual behavior,

iv. to establish how sexual information obtained thiotige peer

group influences secondary school studesatstial behavior,

V. to determine how sexual information accessed thrabg mass

media influences secondary school studeetsial behavior,
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Vi. to establish how students’ personal characterigtftisence their

sexual behavior.
1.5 Research Hypotheses
The study formulated six null hypotheses as folipw
Hi: Sexual information received through secondary skctoaurriculum will
not significantly influence secondary schstadents’ sexual behavior.
H,: Sexual information received through the familytingtwill not
significantly influence secondary schooid&nts’ sexual behavior.
Hs: Sexual information received through religiouditagions will not
significantly influence secondary schooldgints’ sexual behavior
H.: Sexual information received through the peer gneilipnot significantly
influence secondary school students’ selkehhvior.
Hs: Sexuality information received through the medithmot significantly
influence secondary school students’ selzxehhvior.
He: Personal characteristics of secondary school stadell not
significantly influence their sexual behavio
1.6 Significance of the Study
The results of this study are expected to becosmuece of information on the
level of sexual knowledge among secondary studeni®enya. The findings
may be used for advocacy by the stakeholders foreldpment of
comprehensive sex education programs aiming attemagting the negative
consequences of irresponsible sexual behavior anstrdents. The results
will therefore be of benefit to institutions suck Ministry of Education,
Teachers Service Commission, Kenya Centre for @ultim Development,

and Non-governmental Organizations when dealingh veéxuality issues
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among the youth in Kenya. The study is likely twe@ the shortcomings in
the present curriculum in this area, and therefire findings are expected to
show the need for curriculum review on sex eduoagimmgrams. The results
are also expected to create interest for more refs@athe field.

1.7 Limitations to the Study

Given that most Africans regard the whole areaesfand sexuality as taboo,
some members, in particular student male resposdesite unwilling to give
their views. The other challenge was from the Nwticand County schools
whose programs are so rigid that getting studemtsate some time to fill
guestionnaires was quite a task and therefore adkaction exercise took a
longer time than anticipated.

1.8 Delimitation of the Study

The field research was carried out in, Thika Wesb-Sounty, Kiambu
County, Kenya and therefore the research findingg not necessarily apply
in the other areas outside Thika. The study wadimmeth to 12 secondary
schools in one Sub County of former larger ThikaCental Province as it
existed before 2012. At the time of the study, district had been subdivided
into six different Sub County under Kiambu Countythw33 secondary
schools (District Education Office records, 2013).

1.9 Assumptions of the Study.

This study assumed that student respondents wookl at the study as an
opportunity for them to communicate their unmetchaerelation to sexuality
education. The same assumption applied in the chseachers who are by
nature of their work, witnesses to cases of stwlsnffering from negative

consequences of irresponsible sexual behavior. eftre; majority of the
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respondents would be sincere and therefore hedghreving the objectives of
this study.

1.10. Organization of the Study.

This Study is organized in five chapters. Chaptee ©f the study consists of
the background to the problem, statement of thélpmo, purpose of the
study, research objectives, research hypothegimifisance of the study,

limitations of the study, delimitations of the sjudnd assumptions of the
study. Chapter Two comprises of the literatureeayiwhich is divided into

the following subheadings; the secondary schootialum and sexuality

information, life skills curriculum and sexualityformation, the family setting

as a source of sexuality information, religion @xwality information, the

peer group as a source of sexuality informationssnmedia and sexuality
information and student personal characteristiod sexuality information.

Chapter Three covers the research methodology, wisiaivided into the

following sections; study design, target populatisample size and sampling
procedure, research instruments, pilot study, datkection procedure, data
analysis technigues and ethical issues. Chaptar demsists of data analysis,
presentation and interpretation. Chapter Five abmgif summary, conclusion
and recommendations arranged as follows; summaryhefstudy, major

findings of the study according to hypothesis, treéaimportance of study

variables, study conclusion and recommendatioms tiee study.

1.11 Definition of Operational terms

Adolescent: This refers to any young person between 10 toeHsyof age,

experiencing progressive physical and psychologateinges that lead to

sexual maturity
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Curriculum: This refers to the systematic education prograam students in
Kenya go through aimed at transmitting skills, kifedge and values that
enable them to fit in the society. In this studwill also mean transmission of
sexual knowledge, skills and values to enabledhd b healthy sexual life.
Education: This refers to the process of transmitting infotiorato equip the
learners with knowledge, skills and value systewrfit in the society.

Family: In this study it refers to a group of people rethby marriage, blood
or kinship.

Influence: This will refer to factors that determine a stutkenhoice of action
in relation to sexual behavior.

Media: refers to mass electronic and print sources afriétion, such as
internet, books, newspapers, magazines etc.

Life Skills: Refers to learned ability to apply informed cheiae positive
behavior that enables individuals to deal effetyiveiith challenges of
everyday life. In this study it refers to ability teal with sexuality issues to
avoid negative consequences

Peer Group: This refers to a number of people relating antfeebound by a
common social tie such as age, social class orrgpbigal location. In this
study it refers to adolescent ties.

Religious Institutions: This refers to various formal denominational
organizations such as Catholics, protestants, Pesttds and Muslims etc.
who share faith in a supreme being and providestsi guidance to its

members
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Sex: It refers to the biological and anatomical diffeces distinguishing
females from males. It has been used with refer¢acthe act of sexual
intercourse in this study.

Sex education It refers to the process of transmitting inforroaton sex and
sexual relationships.

Sexual behavior: This refers to consistent way of reacting to stima
reproductive senses, demonstrated through activiéiech as, engaging in
premarital sexual intercourse, prostitution, sexual orgies
homosexuality/lesbianism, or even abstention etc.

Sexual Knowledge:This refers to understanding what sex is, rolesef in
human life, sexual organs, their functions, andahwalues attached to them,
positive and negative outcomes of their use andseis

Sexuality: It refers to the sum total of a human state iatreh to attitudes,
beliefs and values about identity, relationships] aexual intimacy. It is the
broad social perspectives of sex, such as sexuasnand feelings.

Sexuality information: It refers to that which pertains to reproductiealth
aimed at equipping an individual with knowledgehiandle relationships in

Sex.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE
2.1 Introduction
This chapter deals with literature related to stadin sources of information
on sexuality and how that information influencesuse¢ behavior among the
youth and in particular secondary school studerte literature reviewed is
presented in six thematic subtopics, based ondhables of this study. These
are the school, the family, religious institutidhne media and the peer groups,
as sources that interact as agents of socializatiin every growing human
child in all social aspects including sexuality. eThiterature on personal
characteristics and their influence on sexual belhdave also been reviewed.
Further, the Ecological Systems Theory by Urie Beabrenner (1979) was
also reviewed and consequently used in interpoetatf findings.
2.2 An Overview of the Influence of secondary Schb@urriculum Sexual
Information on Secondary School Student’s Sexual Bawvior.
Education Committee of the United States (2000finde education on
sexuality as a lifelong process of building a strémundation for sexual health
through acquiring information and forming attitudbsliefs and values about
identity, relationships, and intimacy. In this studexual-related information
refers to information that pertains to reproductikealth. Sexual-related
information can be passed through formal or infdreex education programs
through various social agents. Thus, sex educaebers to the deliberate
process of transmitting information on sex and aéxelationships while
sexuality is the broad social perspectives of sexh as sexual mores, and

feelings. The knowledge so acquired should enhatiee quality of
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relationships of an individual and their ability make informed decisions
over their sexual behavior.

Any sex education curriculum should aim to reduwee tisks of potentially
negative outcomes from sexual behavior, and cangilto young people’s
positive experience of their sexuality. School lbasex education can be an
important and effective way of enhancing young pesgknowledge, attitudes
and behavior. According to Forrest (2005), effeetdchool programs should
include a number of elements such as: a focus daocmeg specific risky
behavior; a basis of theories which explain whéluences people’s sexual
choices and behavior; providing accurate infornmatiabout the risks
associated with sexual activity; about contraceptmd birth control, and
about methods of avoiding or deferring intercourdealing with peer and
other social pressures on young people; and proyidpportunities to practice
communication, negotiation and assertion skills.

Forrest (2005) further asserts that effective stpomgrams also use a variety
of approaches to teaching and learning that invatvé engage young people
and help to personalize or relate to that infororgtiuse approaches to
teaching and learning which are appropriate to gquepple’s age, experience
and cultural background; is provided by people wkbteve in what they are
saying and have access to support in the formaafitrg or consultation with
other sex educators. Similarly, Oduor (2006) recemds the use of social
learning theories as a foundation for program dgwakent focusing on
recognition of social influences, changing indivadlwalues, changing group

norms and building social skills.
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Formal sex education programs with these elemeatsimcrease students’
levels of knowledge about sex and sexuality. Thosilek put back the average
age at which they have their first sexual interseuas well as decrease the
risks when they do have sex (Forrest, 2005). Rewévelated literature on
sex education curriculum indicates that Kenya lagldefinite sex education
policy. Instead it has ad hoc programs that keegmgimg depending on the
controversy each program raises ( Kiragu, 2006irZ2889; Njau 1974).

As stated earlier, the Ministry of Education progighe teaching of Family
Life Education in schools through Guidance and Geling Programs
(MOEST, 1984) and other forum like the media. Hogreva soap opera,
‘usiniharakishe’ (meaning ‘don’t make me rush’)radtuced in the national
television was banned after a few episodes follgwinotests from church
leaders and some parents. The former presideneaj& Daniel Arap Moi,
instead endorsed, traditional sex education byaltrislders even though
traditional education structures were no longer gatible with adolescents
who are with teachers for nine out of twelve moritha year. A sex education
book published using the boy scouts’ book on Farilg Education in 1994
was rejected on grounds of being too explicit. Tuok discussed topical
issues in sex education such as human anatomypiaggancy and abortion.
Resistance and criticism from religious groups gadents led the former
president Moi again to order that the book shoeldvithdrawn from all book-
shops (Wanyonyi, 2014).

Sex education programs are referred in differemhsein different countries
such as, Reproductive Health Education in UnitexteStof America; Family

Life Education in Poland; Long Live Love in Netharts; Healthy Respect in
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Scotland; Nature Science in Slovak and Sex Educatidrance (Centre for
Disease Control, 2007). In Kenya, as noted eamdipposition to Family Life
Education led to development of Life Skills syllaband integration of
reproductive health education in school subjects st Biology.

Sex education is taught in two main forms in caestwith formal programs.
These have comprehensive sex education (also kasvatostinence plus) and
abstinence-only education which emphasizes abstindrom sex prior to
marriage and rejects use of contraceptives (Famignning Perspectives,
2000). However, Ohon (2002) and Zabin (1998)) adbet other powerful
influences such as prolonged stay in school thitydecarly marriage, early
psychological maturation, early dating and immatege development have
made abstinence impractical for majority of yourgpjple. This therefore
indicates there is a need for providing informatiorthe adolescents in order
to assist them to make informed choices over thewual behavior under the
given circumstances.

Even with the above understanding, providing areaife sex education
curriculum can be a daunting task. This is becaiiseneans tackling
potentially sensitive issues and involving a varief stakeholders such as
parents, schools, community groups and health gemroviders. A protest
match engineered by the Catholic Church opposingigion of Family Life
Education in 1985, for instance, led governmenwitbhdraw the program and
this climaxed with the burning of condoms and seducation books
(Kamaara, 2005).

Currently in Kenyan schools, sex education is irdgegl in subjects like

Christian Religious Education and Biology. The dépant of guidance and
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counseling established in all schools is left witle task of assisting each
learner to understand him/herself sexually and ¢owell adjusted to the
society. A life skills curriculum was also introdeet to complement the
integrated syllabi and is only allocated forty nte®i lesson per week
(Chemutai,2011).

Life Skills Education (LSE) is one of the strategieans by which the goals
of learning can be achieved (Chemutai, 2011). dieifsned in a general way as
a mix of knowledge, behavior, attitude and valuasd designates the
possession of some skills and know-how to do soimgtbf reach and aim
(WHO, 1996). In this study, Life Skills refer toethability to adapt positive
behavior that enables individuals to deal effedyiveiith challenges of
everyday life, including sexuality challenges.

Life Skills based education is now recognized asethodology to address
sexuality issues. Most recent forums continue ycelmphasis on LSE, such as
World Youth Report (2007), World Program for HumBRights Education
(2004), UN Decade on Education for Sustainable gweent (2005), UN
Secretary General's Study on Violence against @mild (2006), 51st
Commission on the Status of Women (2007), and tlwld\VDevelopment
Report (2007). The emphasis of this approach ipersonal social skills,
attitudes and knowledge helpful in making positdecisions and lifestyle
choices.

Expected learning outcomes in the Life Skills apgio are to create
opportunities for youth to acquire skills, suchcaisical thinking, that enable
them to avoid manipulation by outside influencesOBEST, 2008; Bandura,

1997; Kirby, 1991). The LSE curriculum in Kenyarheols is designed to
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address issues on self-awareness and self-estepmgavith emotions and
stress, interpersonal relationships, empathy, #&/fec communication,
assertiveness, peaceful conflict resolution negotiadecision making skills,
peer pressure and peer resistance (MOEST, 2008yveter, the adolescent
requires understanding how their bodies work fenttto be able to negotiate
or assert themselves when they relate with mendjdre opposite sex.

Life Skills Education is provided through Guidararel Counseling programs
in schools in Kenya. The subject of sexuality ielatackled as emphasis is
laid on career choices (Githaiga, Gathanwa & ThingR014; Chemutai,
2011; USAID, 2010; Oduor,2006; Ohon, 2002). In gtod teachers’ attitude
towards Life Skills Education, Githaiga, et al (21 findings showed
majority of respondents, (57%) were of the opinitrat the intended
objectives of Life Skills Education were not beimgt.

A rapid assessment of the effectiveness of LifdlsSRrogram in Kenyan
schools by Kenya Legal and Ethical Issues Netw@fKL) showed gaps in
the implementation of the existing curriculum asliling; inadequate
number of trained teachers on sexual and reprogudiealth; religious
conservatism; lack of capacity in institutions Hacof training
materials; cultural orientations such as early rages and female genital
mutilation as young girls are introduced to sexackl of skills to handle
HIV/AIDS; and abstinence based approach to sexuaditication. It is in view
of the controversy surrounding formal sex educatioachools that the study
attempted to establish whether the school curmoukian adequate source of
sex education for secondary school adolescenthikaWest Sub-County and

how the information received influences their sésnavior.
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2.3 Influence of Sexual Information from the Familyon Students’ Sexual
Behavior.

The family is the first school that a child leaaisout life issues and sexuality
while the school complements what a child learmsnfrhome. The home
seems to be the natural setting for instructingdodn about sex. It is at home
that young people can easily have a one-to-oneusksaon with parents
focusing on specific issues, questions and concg@taknga, 2010). Parents
and guardians are expected to give the right inftion, inculcate the
importance of self-control and moral values, emjziag natural and super
natural virtues in the course of their instructioniis is the reason why sexual
behavior of the child as he/she enters adolessqrgrceived as a reflection of
what they learn or fail to learn from their famdiéOduor, 2006).

Sex education at home tends to take place ovemgtlme and involves lots
of short term interactions between parents andlaml (Forrest, 2005). The
benefits of on-going in-depth discussions betwearems and adolescent
regarding sexuality are apparent. For example, emdehts become more
aware of the steps they must take to prevent Sgxtliednsmitted Infections
and pregnancy. In addition, the adolescents’ weihgp may be enhanced if
they feel more comfortable with their own sexualifhe family may also
benefit from open communication, adjusting more cessfully to the
adolescent’s developing sexuality. In Netherlanfis, example, families
regard sexuality education as an important respditgi and this has
contributed to greater cultural openness and ingm®nt in sexual health

among the youth in that country (IPPF, 1995).
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In traditional societies, sex education was und#tertaas part of the initiation

process that began much earlier in the extendetyfamd social structures of
particular ethnic groups. Although parents oppogedteaching of sex

education in schools support traditional methodgeathing, the situation has
changed due to breakup of traditional social stmeés, and encroachment of
other players like the media, new religious beliafed formal education.

According to Kiragu (2007) and Muhunzu (2010) diffiet people in this

modern age, including the youth have different eptions of sexual

relationships while means of communication on tames have changed. In
fact, Zabin and Kiragu (1998:215) speculate thatsub Saharan Africa,

schooling may actually encourage sexual onset,cesfyebecause it tends to
remove young people from the supervision of tradai caregivers.

Studies continue to show that parents do not peoewmhcrete information to
their children in the matter of sexual morality aseixual intercourse. An
inherent feature of the foregoing studies by Kaafg§004), Ohon (2002),

Ramsey, (1980), Youniss (1985) Njau (1992), Kird995) is that parents
avoid talking about sex with their children. If thelo discuss sex, the
messages they give to their children are negathes avhich interfere with

sexual satisfaction (Darling & Hicks, 1982). Paseate not only reluctant to
communicate verbally with adolescents about sextHmy may also send non-
verbal messages that may discourage open commionicat

A study among 15-19 year olds indicated that patetiscussion with their

children is mostly in school work and careers (§uA995), while Millen and

Rolls (1977) noted that, even where parents spengleatime with their

children, their interaction is mostly on fulfillmeof chores to develop sense
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of responsibility rather than discussing sex with &dolescent. Snergroff
(2000) asserts that failure to teach sex educdyoparents is ‘sex’ education
in itself. According to Montmay (1982) lack of seduelated information
becomes a fertile ground for fantasy, an evengualtich the peers hardly
hesitate to exploit. Parents are supposed to eageugoung people to
recognize when they want to say no and develogsskildo so, as well as
encourage the timely recognition and acceptanceahef choice of being
sexually active and the use of contraceptives.

Because parents continue to influence adolescemvimr greatly, parental
communication should be strengthened to help adetes become more
responsible in their sexual behavior. There isewi@ that a community based
pregnancy prevention program, with parental inpud @onducted by both
schools and churches had significantly reduced e of adolescent
pregnancy in a non-Hispanic population in Southoaa (Orr, 1982; Vincent
et al, 1987). An evaluation of Parent Educatioerivention through a Saving
Sex For Later Program (O’Donnell, Stueve, Agroriilyran, Jeanebaptiste,
2005) shows that parents can influence the chdfoss adolescents make in
communities where rates of early sex initiation aedative consequences of
sexual activity are high. This is found in caseshparents participated in
the sexuality education program.

2.4 Influence of Sexual Information from Religious Institutions on
Students’ Sexual Behavior.

The opponents of sex education in the school faeareducation by parents
and religious leaders. The argument is that relgjileaders are better placed

to provide sexual- related information to adolessedue to their social
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background and moral status in the society (Kaling@05). But the
effectiveness of the religious institutions as mlevs of sexual-related
information that influences responsible sexual bairais as varied as the
other sources.

Studies show that a big percentage of adolescehts ave affiliated to a
religious faith are less likely to become as pram@is as those without any
religious affiliation. For example, a study of agdents aged 11-25 years
showed that respondents who were not sexually eactoored significantly
higher than those who were sexually active on thgortance of religion in
their lives (Holder, 2000). They also reported moomnections with friends
whom they considered to be religious or spiriturert those reported by the
respondents who were sexually active.

Another study of adolescents aged 12-17 years hiyotnd Campaign to
Prevent Teen Pregnancy, (2001) found that 26 peofeadolescents who said
they attended religious services a few times a gglaidentified moral values
and religious beliefs as the factor that most adféctheir decisions about
whether to have sex. . For in spite of the congeaature of denominations
over sex education, it is also worth noting thameostudies show that
adolescents not associated with a church begimvte bex earlier than others
(Jurs, 1984).

Literature review also shows that there is lessigkty information from the
institution for those adolescents who may not bekileg for it from other
sources. The religious faith of a family influencé® communication of
information on sexuality based on the religious tdnes of the family’s

denomination. A study by Jurs (1984) showed théigiceis affiliation is
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among key set of factors to which inadequate perémce in schools
transmitting sex-oriented information to young peomnay be ascribed.
Denominational schools tend to have a conservative rigid environment
while non-sectarian schools tend to be liberal féedble.

Parents are also constrained by their denomiraltoctrines in transmission
of sexual-related information to their offsprings An example, Alfonso &
Lopez (1995) for Catholic Christians asserts tliais imperative to give
suitable and timely instruction to young people. i@/Christian affiliation
does not necessarily translate into practice ofis@ianity or upholding
Christian values, it however entails that a largepprtion of Kenya's
population, to some extent, are inclined to thetmlue of Christianity.
According to Thornton (1989), the Kenyan people eeey religious, and
moral arguments from their church leaders and icelgy organizations are
extremely influential.

Religious groups have strongly opposed school-basxdeducation in the
United States, Mexico, Kenya (Pick de Weiss, 1981Ihost 90% of Kenyans
are Christians with religious beliefs that do nandone sex outside of
marriage. A good number of those do not condoneoctisendoms and other
forms of contraception (Kangara, 2007). A studyimst-year college students
by Zaleski, (2000) found that sexually active ado@nts with high levels of
religious identification were less likely to usendom than those with less
religious involvement

Indeed, it is opposition from the church that ledhe abandonment of FLE
programs and resulted with the adoption of LifellSKeducation by KIE in

2008. While addressing a meeting in Nairobi in 200@ director of public
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health, Shahnaz Sharif, claimed that oppositiomfparents, religious groups
and some civil society bodies for provision of salzased comprehensive sex
information, had led to censored sex educationnarag. For instance, sex
education, referred as education for love (Cath@iwrch), is to be done
individually through dialogue, must not be explicmorality must be
emphasized, contraception or safe sex should notabght, or pervasive
sexual practices such as homosexuality (Alfonse519

This policing of sex education by the church in ¥@mas demonstrated when
the Roman Catholic church confronted educatiomigten they protested the
inclusion of three novelsA man of the PeopldChinua Achebe)Kiu
(S.A.Mohammed), and&imeingia Mchanga(S.A.Mohammed) as set books
for study in literature in Kenyan Secondary Sch&ime parents and clerics
alike considered the books too sexually explicit d@o point of being
pornographic. The protests culminated with a ptatesler the banner, ‘Help
Kick Pornography out of the Classroom’ in Kiambwl &fairobi, Kenya.
Majority of religious denominations in Kenya advtedor abstinence only
sex education although abstinence messages haveshewn to be ineffective
in curtailing the rates of teenage pregnancy andAIDS (Mbugua, 2007).
Attempts to develop an acceptable curriculum cust@d with endorsement of
units of FLE and its integration into various caula. The integrated units
continue to be taught in subjects like Christianligd@us Education as
Christian ethics in the fourth year of secondatyost education.

Parents have a duty to fight against damaging faisex education to ensure
that their children are educated according to @hansprinciples that are

consonant with their personal development. Evemghdamily endorses the
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religious beliefs and practices of their societyne beliefs are an adoption of
the community’s cultural practices than they amgrinctions from their Holy
books (Isam, 1974). For example, Islam recognizegpbwer of sexual needs
and the subject is discussed in the Quran but khgshvoid discussing sex,
not because the Quran prohibits it but becauseutiiral training. The
Christian Bible discusses sex openly in many ofoieks, but the religious
leaders put restrictions on the discussion of #mees

According to some critics of the religious orgati@as’ activism against
sexual-related information, this practice can beewdd as religious
conservatism and perpetuation of a theology theg¢nsoved from reality, and
tantamount to taking Kenya back to dark ages (Diddyion, 2003). A new
controversy surrounding some of the church leadarsexual morality have
raised concern on their appropriateness as providdr sexual-related
information. Many parents are finding it difficuti trust the religious leaders
with their adolescent children and would rathervéeahem with spiritual
matters only (Kalinga.2005). The controversy arifesm a rise in cases of
sexual immorality involving religious leaders whaké advantage of the
members when they are approached for counselinghiAbs considered, it is
on the basis of the above literature review thi gtudy assessed if the
religious institutions, have been delivering whatyt have fought for, for so
long, that is the mandate to provide the right séxuformation, and how that
information influences students’ sexual behavior.

2.5 Influence of Sexual Information from the Peer @Gup on Students’

Sexual Behavior.
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A review of literature on Peer group contributia® a source of information
that influences secondary students’ sexual behabiows it is a major force.
This is partly because peers form equalitariarticeiahips that center around
age-specific interests which make association wekrs considerably more
attractive than the hierarchical task orientedti@ship that adolescents have
with other adults (Millen and Roll 1977). Peers lass threatening than adults
as a source of information about a topic that delyi treated in many cultures
as having elements of shame and guilt associatibditWBSwan et al, 2003).
Studies in several settings show that peers rethaimain source of sexuality
information for adolescents. In a study among gallstudents in Hanoi, Ho
Chi Minh City, Vietnam, over 90% of adolescentsaied that they are most
comfortable discussing sexual and reproductivetheahtters with peers of
their own sex, while very few reported discussidthvtheir parents (Vu Quy
Nhan, 1996). Similarly, from case studies in 13vproes of Indonesia, peers
outrank parents as the main source of informatiorsexual matters for both
males and females (Wirakartakusumah, 1997). Insthdy, 74percent males
and 65 percent females indicated that they obtair information on sexual
matters from their peers, compared to 13 percemales and 23 percent of
females who reported parents as their source. Iny&en a study among
secondary school students in Homa Bay, Kenya, 8&epéof female students
and 51 percent of male students reported frequestuskions in sexual
matters with their peers (Nyamongo, 1995).

Peers have been cited as the primary source ofniaftton that friends act
upon. ( Millen and Rolls, 1997; Kaiser Family Foatidn, 2002; Karanja,

2004;0duor, 2006; Muhunzu, 2010;). The majoritytioé youth polled by
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Centre for the Study of Adolescent (2008) in 14%hosis in Nyanza,
Mombasa, Nairobi and Central provinces indicatexy tiwould rather inquire
about sexual matters from friends. This may be hszdhe peer attitude is
liberal and communication with peers regarding séximtercourse and
contraceptive use is open and non-judgmental

Generally, adolescents report greater sexual actwhen they believe that
their friends are sexually active, whether it isetror not. For example, in a
study of adolescents in USA, Kaiser Family Fouratai{1998) reported that
when asked why they had sex for the first time,p&8cent of respondents
aged 13-18 years cited peer pressure from theinds. Peer pressure was also
established as the reason that led to engagemeskual activity in a studies
on premarital sex among secondary school studankenya (Oduor, 2006;
Amuyunzu, 2010; Njau, 1998). Indeed for many yopegple in college it is
twice as hard to remain faithful to ones’ moral coimment when it comes to
sex according to Makhoha (1991).

Kiragu and Zabin, (1993) study showed that ad@etscwho associate with
sexually experienced friends are themselves mucke nikely to become
sexually active. Bearman and Bruckner (1999) atqmorted that American
adolescents whose friendship network included mdseth-risk friends were
half as likely to experience first intercourse asrevadolescents whose close
friend network was composed of mostly high rislefids. This strong
influence of the peer group can be positively hesed through guided peer
counseling to achieve desired sexual behavior amsexpndary school

students in Kenya.
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Advancement in information technology, such as meophones, face book,
whattsapp and twitter has resulted with creationao$ocial network that
enables the peers to exchange information of &t sts your child texting or
sexting’ (Nation, 8th Sept, 2010) refers to the esgigdread use of the Short
Message Services (SMS) among the young people my&® exchange sex
messages. Parents were being called upon to pag attention to their
adolescent children’s use of the mobile phonest dsmd become a major
platform for transmitting sexuality messages.

2.6 Influence of Sexual Information from the Mass Mdia on Students’
Sexual Behavior.

The mass media—television, music, magazines, mauesthe Internet are
important sources of sexual information. A revieiterature on the media
as a source of information shows that the developna# information
technology has increased the number of hours #@plp are engaged in one
form of media or another. According to Roberts (20§oung people today
spend 6—7 hours each day, on average with somedbmedia. This may be
through mobile phones where they are either callhgtting on face book or
whatsapp, surfing the internet, listening to mumiavatching a movie. In the
house, they could be watching Television, playingd@o game or listening to
music on radio where they learn a lot of things.

A study by Kalinga, (2010) showed that 72% of yosthd their source of
sexual knowledge is media and peers with the 28%] reporting parents,
school, and church. Oduor (2006) in a study of 93dar olds found that 22%
learnt about sex from books, 20% from films, 9%nrechool and 9% from

family. Rukaria et al (1992) on contraceptive useoag University students
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found that 73% of the students had knowledge oftracaptives when in
secondary school with their main source as boolegazines, films and TVs
and that parents had not played any role.

Students use the media partly because there is @ information available
for free and with little or no constraint in acdessit. The other reason why
they turn to the media is because parents aretagiutco give them the
information and are vague when asked questioncausa the youth about
their intentions when they show interest on theudsgChemutai, 2011;
Muhunzi, 2010; Karanja, 2004). The media is saillé better at depicting the
passion and positive possibilities of sex tharpitsblems and consequences,
Were (2007).

Snegroff (1995) asserts that advertisements deel filith presentations of sex
as glamorous, exciting and risk-free, with no coosmces. Sexually
Transmitted Infections, other than HIV/AIDS are abhnever discussed, and
unintended pregnancies are rarely shown as th@met of unprotected sex.
Abortion as a topic seems too controversial for mmrctial television and
magazines and is rarely discussed. The informahew receive through the
media is that sex is cool and stress free in their observation.

Research shows that greater exposure to sexu@ntan media is associated
with more permissive attitudes toward sexual astivinigher estimates of the
sexual experience and activity of peers, and moceearlier sexual behavior
among adolescents. Reigh, (2006), Wilson & Liedik@84) found that more
men than women are likely to engage in a sexualigcafter watching an
arousal film, while women were inspired by romantiovies and can rival

men in the frequency of sexual activity. This ineglithat one is more likely to
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get male students watching a pornography than festaldents, and likely to
get more female students watching romantic movias tnale students.
Although sexual content in the media can affect agg group, adolescents
may be particularly vulnerable. This may be pabtycause they are exposed
to sexual content during a developmental period, the cognitive skills that
allow them to critically analyze messages from thedia and to make
decisions based on possible future outcomes arduiiptdeveloped (Kahn,
1998). According to the Social Learning Theory (Bara, 1997), individuals
are more likely to adopt a modeled behavior if thedel is similar to the
observer and has admired status and the behasdiuhational value. Sex is
presented as a pass time for the popular and affladifestyle a lot of youth
dream about.

Music is also known to affect the listener and uefice behavior. Shahid,
(2006) asserts that medical research shows thatratiscts sexual mood by
activating melatonin, the hormone from pineal glandhe brain which is
turned on by darkness and flashing lights. It esgshme gland which has been
thought to trigger puberty and affects the reprtigtaccycle and sex mood.
This would mean that the more time adolescentsdsfistening to music, the
more they emotions are aroused towards sexualedespecially when they
are out interacting.

It is worth noting that radio and television haveeb very instrumental in
opening doors to the discussions of some topicsiwivere previously taboo.
In some countries like Uganda and Botswana, dramaisin on radio and
Television were used as a strategy to create HIVBAlawareness and

encourage behavior change when infections in tloosmtries had reached
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alarming levels (Candace, 2015). Malamuth, et 2001) point out
information on sexuality through the radio does mamicate about problems
that may be associated with irresponsible sexuaéwer better. In view of
this review on the media as a source of sexuale@laformation, the study
undertook to establish how sexuality informatiocessed through the media
influences secondary students’ sexual behavior.

2.7. Influence of Individual Personal Characteristts on Students’ Sexual

Behavior

Personal characteristics in this study refer todgenage, ethnic background
and social economic status of respondents. Revfditemature point out that
sexual behavior may be influenced by a combinatddnsome personal
characteristics and the independent variables im gtudy, namely school,
family, religion, media and peer group. Gendercimsistently related to
intentions to engage in sexual activity, perceiof peers’ sexual activity
and peer pressure (Nahom, et al,2001). United Stetdional survey data
suggested that while proportion of boys and girilgaged in sexual activity
were the similar, age of initiation for males waslier than for females. Males
also anticipated more partner pressure for sexfinaales. In addition, males
were more likely to intend to have sex before fimg high school or getting
married than were females. Females have been faubd more likely than
males to perceive a larger proportion of their pegere engaged in having
sex and to perceive less peer pressure for sexramd support for waiting

than males.
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Another study examined individual characteristing peer influences related
to adolescents' sexual behavior, taking gender sndial experience into
account (Browning, et al, 2000). As part of a largengitudinal study

investigating youth health awareness, 8th, 9th, H0tt graders reported their
intentions to engage in sexual activity and usedoars in the next year, the
amount of pressure they felt to engage in sexualigg and their perceptions
about the number of their peers engaging in sexc@lity. Findings suggest
difference by gender in intentions to engage inuakXehavior and use
condoms, feelings of pressure to have sex, ancgeptons about the number

of friends engaging in sexual intercourse and dexxj@erience status.

Another view from traditional serole stereotypes suggest that men and

women engage in sex for different reasons (Caivolk $ Hyde, 1995).

Previous studies have supported the notion thatemoane more motivated by
emotional expression in having sex, and men areenmancerned with

physical gratification. In a survey of sexual bebav heterosexual and
homosexual by Fisher (2003), respondents were askeate the importance
of a variety of reasons for having sex and not mggex. The results showed
that men and women differed in the importance h#dcto emotional and
physical motives, with gender differences appeairnngoth heterosexuals and

homosexuals.

Other studies show that males’ responses to visuades of sexual images
are different from those of females. A researctbbyitte. (2014), shows that
males appear to need explicit visual stimulatioke Iblue movies or

pornographic films to engage in sex, while womeea ssap operas’ romantic
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scenes to conjure up their fantasies an indicdtiah females are aroused by
relationship context. This study intended to find d gender characteristics
influences sexual behavior among male and fematiests.

Sexual behavior in relation to age has a level mfeatation as well. Some

studies have found a cause-and-effect relationbbigveen viewing sexual

content in the media and earlier age at first skeitarcourse. On average,
viewing a lot of sexual content at a young age lewthe age at first

intercourse by one year (Dawson, 2014). Adolescends not cognitively

equipped to interpret media images they watch ag thay not be having

normal personality development. This would thereforean that students are
likely to engage in sexual activities in the forimatyears of secondary
education but would reduce the frequency as theymaa

Sexual Strategies Theory by Dawson and McIntosB0&® supposes that
certain characteristics--namely, physical attrastess in women and
dominance and the ability to provide material reéses in men are highly

desirable to potential mates because they are tammduily advantageous.

However, socially based characteristics (e.g., tp@sipersonality traits,

common interests) are also desirable in potentatkem It was predicted that
people who are weaker on evolutionarily advantagetaits (i.e., less

attractive women, less wealthy men) would emphasiternative, socially

desirable traits to compensate for these percadeéidiencies (Archer, 1996).

One hundred fifty-one Internet personal advertisgsiavere analyzed for

attractiveness, income, mention of physical attebpand mention of other
positive personal characteristics. Results wereegdly consistent with

predictions. In males, both wealth and attractigsneere related to decreased
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emphasis on other positive personal characterjsticge in women, emphasis
on physical attributes (but not objectively ratddygical attractiveness) was
negatively related to emphasis on other positiveqgreal characteristics.
Younger people are perceived as possessing a liosbomlly desirable
attributes, some of which are the same traitsbaiied to attractive people.
This brings into focus the role of the social- emmic status as a factor that
may have some influence on sexual behavior amargsts. Possibly among
the children from the high social economic statnsre male students are able
to find mates than students from low socio-econostatus. Like wise,
attractive females from low socio-economic statagy fiind it advantageous to
get involved with wealthy males for financial gailsis as a result of such
observations that this study collected data onguaischaracteristics to be
able to establish how they influence sexual belraan@ong students.

2.8. Summary of Influence of Sexual Information fron Varied Sources on
Students’ Sexual Behavior

In summary, literature reviewed in this chaptedi¢ates that the school,
family, religion, mass media and the peer groupsvige sexuality
information to secondary school students wherelvey thay be. It is evident
too that the school programs on sex education feleallenges from
conservative parents influenced by their cultured atheir religious
background. Consequently, sex education curriculamad the life skills
syllabus have limited sexuality information duemtany challenges during its
development, namely interference from the religiduedies and parents.
Literature on mass media as a source of sexualftymation on the other

hand reveals that mass media having undergone g@méaincement in
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information technology has made access to all mé&dion cheap and easy for
the students regardless of age appropriatenesgevRet literature on the peer
group as a source is shown as a very powerful sugpoup as it offers
freedom in discussion without any inhibitions fouimdother sources. This
study therefore, was able to establish the levéhftience of each of the five
sources of sexuality information on secondary sthstodents’ sexual
behavior in Thika West Sub County.

2.9 Theoretical Framework

This study was guided by ecological systems theofyJrie Bronfenbrenner
also known as “human ecological theory” (and somes the bio- ecological
systems theory) in interpretation of key concelptshis bookThe Ecology of
Human Development: Experiments by Nature and Des{d979),
Bronfenbrenner’s theory views human developmemeims of an “ecological
system,” that can be divided into five subsystearsiayers of environment.
These are the microsystem, Masosystem, Exosysteagrdglystem, and
Chronosystem. The quality of interactions in thetflayer, the micro system,
determines the child’s ability to respond to inti@s with other layers such
as,Masosystem, Exosystem, Macrosystem, and Chronasyste

Ecological Systems Theory was wedded to Systentiiflg perspectives in
the 1970s. Systems Thinking is the process of wwtaleding how things,
regarded as systems, influence one another withihae. In nature, Systems
Thinking examples include ecosystems in which vegielements such as air,
water, movement, plants, and animals work togethesurvive or perish. In
organizations, systems consist of people, strusiuard processes that work

together to make an organization "healthy" or "
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Systems thinking are not one thing but a set diithaor practices within a
framework that is based on the belief that the camapt parts of a system can
best be understood in the context of relationshifte each other and with
other systems, rather than in isolation. Systenmi¢thg focuses on cyclical

rather than linear cause and effect (Meyer, 1995)

Urie Bronfenbrenner’s Ecological Systems Model basn used in this study
to represent the influence of the five sourceseaiual related information on
secondary school students’ sexual behavior. They school curriculum,
family setting, religious institutions, peer groapd the media as independent
variables and the outcome of adaptation manifestecsexual behavior
(dependant variables)

The model shows five levels of interaction andpdatéon in a child’s life
namely; microsystem level which includes familyligien, school and peers;
mesosystem level, where a person's individual mygtems interconnect
and influence upon one another; exosystem levéthwtiefines the larger
social system in which the child interacts withptisically being in these
places; macrosystem level encompassing the cultural enwisott in which
child lives such as the economy, cultural values] political systems; and
the chronosystem encompassing the dimension of &meét relates to a
child's environment, such as the timing of a pasemeath, or physiological
changes that occur with the growing up of a childe theory was therefore
found to be relevant to this study as variableseustiudy can be equated to
different layers of the ecological strata whereeiiattions result in certain

behavior.
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2.10. Relationship between Sources of Informationna Sexual Behavior.

The Concept illustrated on Figure 1 illustrates rswrces of sexual-related
information (independent variables) interacts offmoderating factors) with
the resultant outcome (dependant variables) asakbrhavior.

Figure 1: Conceptual Framework

40



School Curriculum

_ ) _ Mass Media
e  Life Skills Education —>
. . Internet
* CRE, Biology .
. . . Movies
»  Guidance & Counselling -«

¢ Mobile Phones

* Books/Magazine

Family Member

*  Parents Persona
e Family Elders ..
. Characteristics
e Siblings
¢ Aunts/Uncles * Age
e Gender
Religious Institutions
e Workshops
*  Youth Clubs -
- Sermons Sexua Behaviou

A 4

*  Abstention
*  Prostitution
Peer Group «  Oral Sex

¢ Classmates

e Neighbours
* Agemates ® Premarital Sex

*  Group Sex

4

. Best Friends

Information on Figure 1 illustrates the relatioqshetween Sources of Sexual-
related information and Sexual Behavior. The diag@demonstrates how a
source of sexual-related information is influendegl mediating personal
characteristics such as gender or age. The figise shows that students’
personal characteristics can affect students’ delsehavior irrespective of

any given source of knowledge.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter contains research methodology us#dsrstudy. This comprises
of study design, target population, sample and $amprocedure, research
instruments, pilot study, data collection procedumad data analysis
techniques.

3.2 Study Design.

The study used survey method of research. A suregegarch design is a
technique in which detailed information concernmgocial phenomenon is
gathered by posing questions to respondents. Aegumsearch is generally
used as a method in studies which have individaalsinits of analysis of a
phenomenon. The outcome of such investigations sékpossible to find

explanations of the phenomenon in question. A suivgarticularly useful in

measuring people’s attitudes and orientations itarge population. The
research used both quantitative and qualitativa.daescriptive survey was
used to measure, classify, analyze, compare amdpnet data. Regression
analysis was used to test the hypotheses formultdedhe study. The

hypotheses were tested using 5 percent (0.05) téa@gnificance. The locale

of the study was Thika Sub-county, Kiambu Countgni@a.

3.3 Target population
The study targeted form four students, their heeachiers and teacher
counselors from secondary schools in Thika West Sobnty. The students

were useful participants as consumers of sexualitymation from the varied
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sources. The teachers on the other hand, apart fseing agents of
transmission, interact with students for the begiart in a year. Therefore,
they are better placed in giving their opinion dodents’ sexual behavior.
The study concentrated on Thika West Sub-County, atea with the two
targeted national schools, in addition to otheegaties of secondary schools,

that is, County, District and private schools.

3.4 Sample Size and Sampling Procedure

All together, the Sub County had a total of 33 stfhidDistrict Education
Office records, 2013), out of which a total 12 sukovere sampled. Only 40
form four students were sampled from the 12 sarsgi®ol bringing a total of
480 student respondents. The 12 Head teachersZ2atehdher Counselors of
the sample schools participated in the study.

The study used purposive sampling of schools acogitd categories to select
sample schools. This procedure was necessary ledhasstudy targeted
respondents from all categories of schools, thatN&tional, County, Sub
County and private schools. Probability samplinchtéque was then used to
select 12 secondary schools from lists of differeattegories of secondary
schools. As for the two 2 national schools in thb sounty, census method
was used. The 12 sample schools of different types categories were as
follows; 2 national schools, (1girls boarding antdys boarding); 2 County
schools, (1 boys’ boarding and 1 girls’ boardir@gyDistrict boarding (1 boys
and 1 girls); 2 district day (1 boys and 1 girtk)District mixed day; 1 private
boys boarding; 1 private girls boarding; and 1 gevmixed day. Form Four

students were selected through systematic samflimg a class list of each
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participating school. Students from schools withngnatreams were selected
by dividing 40 by the number of streams to get équanber of students from
each stream. Stratified sampling was carried outixed schools so as to
obtain a representative sample of both genders.

3.5 Research Instruments

The study used questionnaires for students andviate schedule for teacher
counselors and head teachers. The questionnairedesigned using both
closed and open-ended questions. One advantagerf a questionnaire is
that it saves time and can be administered to gbmylation. The interview
schedule was used in the second phase of datatamilewith the teacher
counselor and the head teacher. Interview schedidle used to obtain
qualitative data necessary to enrich the studyirigglfrom quantitative data.
Tape recorders were used during the interviews avparticipant accepted for
purposes of further content analysis. However, sbewd teachers declined
the request to be tape recorded.

3.6 Pilot Study

A pilot study was conducted in another school irik&d West Sub County in
order to test research instruments or establisél lefvreliability. The purpose
of pre-testing the research instruments was to fwewhether the
guestionnaires were clear and understood by thmonelents, and identified
problems respondents were likely to encounter inmpeting the
questionnaire. To enhance validity, the pilot stwayld assist in establishing
whether the questionnaires were going to provide daeded for the study.
Any problems that were noted were rectified befpreceeding to sample

respondents to collect data. The procedure uspdeitesting was identical to
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those used during actual study or data collectidrerefore the pilot study
revealed whether the anticipated analytical teamiyas appropriate as proof
of reliability

3.7 Data collection Procedure

The researcher was able to obtain a permit to colfiata from National
Council of Science and Technology. The researdfer tontacted the District
Commissioner in charge of Thika West for clearatwesollect data in the
District. The researcher further contacted the rigisEducation Officer for
clearance to collect data from schools in the RistiThe researcher then
visited each of the sampled schools for familiaic@aand made appointments
with the head teachers of the sampled schoolsr@$earcher with the help of
trained research assistants administered quesiiesrta students. In certain
occasions, teacher counselors of sample schoolsteaksn administering
qguestionnaires. While conducting the interviews,atmid bias and capture
valid data, the researcher obtained qualitativpaeses of Key Informant
Interviews (KIlI), by writing of feedback manuallyn@ tape recording for
further content analysis.

3.8 Data Analysis Techniques

The study used descriptive statistics such as émcp distributions and
percentages as well as inferential statistics. Baimthen appropriately coded,
entered and analyzed using the Statistical PacKageSocial Sciences
software (SPSS). Hypotheses were tested at 0.58b ¢é\significance using
regression analysis in order to establish the ivelamportance of different

sources of sexual related information on studesgsual behavior.
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The study also employed interactive data analfgisnformation gathered

through interviews. After each interactive activitye researcher listened,
transcribed and checked for any unanswered questiime researcher then
strove to answer these questions in subsequenitiasti so that consequent
Key Informant Interviews were informed by previomses. Reading through
the transcripts helped the investigator pick ou¢rgimg themes.

3.9 Ethical Issues.

Confidentiality was observed at all stages of tlesearch through self
administration of questionnaires. The informatiathgred was kept in safe
custody and only used for the purpose of this stoily. Further, students
were asked not to write their names on the questioa or the name of their
school. In addition, given that the students had@ached the age of maturity,
permission from their parents was sought through htbad teachers of the
school. Key Informants were asked to read informausent form explaining

the ethical stand, where the researcher signech@n lbehalf after verbally

agreeing to the terms.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION
4.1 Introduction
This chapter presents the research findings onshbaisibio data, research
objectives and corresponding research hypothesida Wvas collected by
means of both self administration of questionnaiessl face to face
interviews. Questionnaires were administered taoanly selected students
from public and private secondary schools. Intevgievere held with head
teachers and teacher counsellors from the schdwseastudents participated
as respondents. Statistical analysis of the dapmeisented and interpreted to
show the relationship between the variables studied their influence on
sexual behaviour among secondary school student$hika West Sub-
County. Descriptive statistics were used to analylsa. In addition,
hypotheses were tested using regression analys&0&t or 5% level of
significance.
4.2. Instrument Return Rate.
Analysis of rate of return of questionnaires andilability of Key Informant
Interviews was carried out according to the catggdrsample schools. The

breakdown is presented in Table 4.1.

Table 4.1: Instrument Return Rate by School Categor

Respondents’ Students Head teachers Teacher Counsellors

School category Frequency % Frequency % Frequency %
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National 70 21.7 2 16.7 2 18.2
County 118 36.7 2 16.7 2 18.2
District 132 41.0 5 41.6 4 36.4
Private 2 0.6% 3 25 3 27.2
Total 322 100 12 100 11 100

The information captured in Table 4.1 shows thadtal of 322 out of 480
sampled students participated in the study. Thig &7% return rate that is
acceptable by research standards. Therefore asaysilata was based on
(n=322). Respondents from National schools comg@rigd.7%, County
schools, 36,6%, District schools 41.0%, and 0.6Bédao indicate their type
of schools (private) in the questionnaire resultioghe category of ‘others’.
The Table also reveals that a total of 12 headheyacand 11 teacher
counsellors participated in the study. Other pgudiots included National
school head teachers at 16.7%, County schools 165t County schools
41% and private schools 25%. National school teacbensellors constituted
a sample of 18.2%, county schools 18.2%, Distitiosls 36.4% and private

schools 27.2%. The study then analyzed studentsbpal characteristics

4.3. Demographic Information of Respondents.
The demographic information of respondents was edguured in the study.
The first was the gender of the respondents whiaé tabulated and presented

in Table 4.2.

48



Table 4.2: Gender of Respondents

Gender Students Head teachers Teacher counselors
Frequency % Frequency % Frequency %
Male 123 38.2 7 58.3 3 27.3
Female 199 61.8 5 41.7 8 72.7
Total 322 100 12 100 11 100

The analysis in Table 4.2 indicates that studentdgedistribution was 61.6%
female and 38.2% males. As for the gender of Kéyrinants, head teachers
constituted 58.3% males while their female courgarts formed 41.7%.

Teacher counselors were 83.3% females and 16.7%. nfdlese results

reflects an aspect of gender trait where studiesvghat majority of men are

not forthcoming in expressing themselves while tinerse is the case with
majority of women (Nahom, et al, 2001).This maytte case considering that
although questionnaires were given to both genderley, the return rate

among the boys was very low. The statistics are atminst the educational
trends in the country today, where the higher aekd on the educational
radar, the .number of female students go down.

The second set of demographic information was aiategbtablishing the age

of respondents. Results of the analysis are taduliiatTable 4.3

Table 4.3: Age of Student Respondents

Age of respondents| Frequency Percentage
15 13 4.0

16 25 7.8

17 125 38.8

18 100 311
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Over 18 59 18.3

Total 322 100

The data in Table 4.3 reveal that majority of shidespondents were aged17
years with 38.8%, 18 years 31.1%, over 18 year3%816 years 7.8% and 15
years 4% respectively. The age bracket of studesgandents confirms that
participants were actually within the age brackeewthey are supposed to be
in Form four level of education in Kenyan secondseigools.

4.4. Marital Status of Student Respondents’ Parents

The study sought to establish the marital statughef parents of student
respondents. The information would make it possibl@analyze whether the
status has any impact on the children’s sexual \neba It would clear the
contention on constant reference of cases of diseipn secondary schools as
spear headed by single parents’ children. A similarception was noted
among the school administrators. An overwhelmingponitgt of head teachers
( 90%) laid a lot of blame on single mothers’ amajor source of negative
influence to their children’s sexual behaviour. Tharital status of the parents

is illustrated in the Table 4.4

Table 4.4: Marital status of student respondents’ prents

Parent status | Frequency | Percentagt
Single 56 17.4
Married 237 73.6
Separated 16 5.0
Divorced 11 34
Others 2 0.6

Total 322 100
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The results in Table 4.4 shows that, 73.6% areietiriL7.4% are single, 5%
are separated, 3.4% divorced and 0.6 did not peawitbrmation on the status.
This distribution indicates that although singlequas continued to be singled
out as major influence on students’ negative selzxehhviour, the numbers are
not as large. However, considering the level ofrisiga of information
demonstrated by responses, and the fact that the greup is a source of
sexual related information, the study viewed thalsgroup of individuals as
capable of passing information to others.

4.5. Fathers’ Level of Education.

The study sought to find out the level of educatidrthe parents of student
respondents. The aim was to find out if the le¥edducation of the parent has
influence on category of the school a child joies $econdary education.
Results are shown in Table 4.5.

Table 4.5: Father’s level of education and schoohtegory cross tabulation

Fathers’ Level of Education School Category Tot
National-% | County-% | District-% | Others-| al-
% %
No Formal Education 0.6 0.9 1.6 0] 3.1
Primary Education 1.2 4.0 5.6 0]10.9
Secondary Education 1.9 9.3 12.7 0]23.9
Diploma Education 3.4 4.7 9.0 0]17.1
University Education 14.6 17.7 12.1 0.6145.0
Total 21.7 36.7 41.0 0.6 100

The analysis in Table 4.5 shows that the fathengll of education seems to
influence the category of school that their chifdrattend. As illustrated
parents with university education have highest nermdf their children in
National and County schools, 14.6% and 17'7% respeyg, and 12.1% in

District schools and 0.6% in Private schools. Tha# diploma education
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have 3.4% and 4.7% respectively and 9% in Distsitools. Those with
secondary education have 1'9% and 9.3% in NatiandlCounty respectively
and 12.1% in District schools. Those with primagueation, have 1.2%
and4.0% respectively and 5.6% in District scho®&larents with no formal
education have the least numbers of students icagdigories, with 0.6% and
0.9% in National and County schools respectivelyl dn6% in District
schools. The pattern is not very different wheaooitnes to level of education
of the mothers. These findings agree with othersrevtstudies indicate that
the level of education of parents has a correlatiih the parents’ aspiration
of his/her children’s education (Ohon, 2002). Tighbr the level of education
of a parent, the more likely it may translate tbedter job, and better social
economic status. Therefore their children go taeoeschools in terms of
teaching facilities for education. Another aspeiciemographic information
sought was to get a view of students’ religiouskigasund, individually and
that of their parents.

4.6. Students’ Religious Affiliation

The study also gathered information on studentigiom with a view of
finding out whether their religious affiliation mdnave any influence on their
sexual behavior. It would also serve as an indicatichether any
denominations provide sexual related informationtscadolescent members.

The information is presented in Table 4.6
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Table 4.6: Religion of Student Respondents

Students religion| Frequendy Percentage
Protestant 129 40.1
Catholic 112 34.8
Pentecostal 54 16.8

Islam 20 6.2

SDA 3 0.9

Atheist 2 0.6
Freemason 1 0.3
Independent 1 0.3

Total 322 100

The results in Table 4.6 shows that majority ofdstut respondents are
followers of a particular religion, with 40.1% Pestants, 34.8% Catholics,
16.8% Pentecostals, 6.2% Muslims, 0.9%SDA and Ol@&ependent and
0.3% Free masons. Only 0.6% of the total samplieateld they are pagans or
atheists. These findings are similar to anotheKéaggara (2004) in a study of
youth, Church and Sexuality in Kenya, in a studywdrether youth in Kenya
are given lessons on sexuality. The findings indidahat over 90% of youth
in Kenya identified with a religious denominatidrhis shows that it would be
possible to instruct a large number of the youtls@xual matters if the church

leadership undertook the task.

4.7 Religious Affiliation of Students’ Parents
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The study also tried to establish the religioudiafion of the parents with the
aim of establishing whether it has influence on 8tadent's choice of
denomination. The distribution of religious afftian of parents is presented

in Table 4.7

Table 4.7: Religious Affiliation of Students’ Parens.

Religion of parent | Frequency | Percentagt
Protestant 130 40.4
Catholic 115 35.7
Pentecoste 55 17.1

Islam 17 53

SDA 3 0.9
Independent 1 0.3

Pagar 1 0.3

Total 322 100

The data in Table 4.7 point out that among the rgaref the respondents,
40.4% are Protestants, 35.7 Catholics, 17.1% Pests, 5.3% Muslims,
0.9% SDA, while Independent and Pagans had 0.3% eac

The distribution on religion for both students aheéir parents indicate that
majority of students remain in the denominationspafents after they join
secondary school. The 40 students from each of2hsecondary schools (in
total 480 students) distributions of the populationdominant churches seem
to tally with the history and the patterns of eBghiment of the Christian
denominations in the geographical region in whiul study was carried out.
The churches with majority members are Protesthnotohies composed of
Anglican Church of Kenya (ACK), Presbyterian Churoh East Africa
(PCEA) and Africa Inland Church (AIC), and the Gait Church. They are

founded from the efforts of the first missionarycigties from European
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Countries who opened their first missionary chuscimethat region in the late
nineteenth century (KIE, 1989). The Pentecostaspanducts of later revival

movements mostly from United States of America arfielv are offshoot from

the mainstream churches. Islam has the least uartzbstudents are found in
National Schools.

4 .8. Sexual activities in schools

Before testing of hypothesis on sources of inforomatthat may have
influence on secondary school students’ sexual\behdhe study also sought
to ascertain the kind of sexual behavior that isnifeated by secondary
schools students. By use of a likert scale studevdse provided with
statements to rate their opinion, on studentsagagent in sexual activities
such as between themselves, sex between studedtsmarried people,
engagement in unprotected sex, oral sex, homosgxuigsbianism, group
sex and prostitution. The students’ opinion ratirgs engagement in sex

between secondary school students are preseniabla 4.8

Table 4.8: Students’ Opinion on ‘no’ sex between $endary School

Students

Student’s rating Frequency | Percentage
Strongly agree 39 12.1
Agree 16 5.0
Disagree 94 29.2
Strongly disagree | 173 53.7

Total 322 100

The information in Table 4.8 shows that majority stéidents disagree that

students do not engage in sex among themselve$, 5806 strongly
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disagreeing, 29% disagree, and only 5% agree arid4d &trongly agree. In
essence this means that 82.9% of the studentd #re opinion that secondary
school students engage in sex among themselves. ddricurs with the
opinion of the teachers where 100% reported cafesexual activity. All
teacher counsellors reported cases of “coupling’aagpant in mixed schools,
in respect to intimate coupling observed duringoséary school events. This
behaviour often ends with suspension of the studenple’ from the school.
4.9. Relationship between School Category and stuats’ Sexual activity.

In order to find out more on whether sexual attivs related to certain
schools, data was further analyzed through crdagdton of opinion ratings
of students on their involvement in ‘sex betweardshts’ and ‘category of

school’. Results are shown in Table 4.9.

Table 4.9: School Category and Students’ Opinion dho’ sex between Students

School Strongly Agree Disagree Strongly
Category agree Disagree
National 7.1 2.9 28.6 61.4
county 9.3 3.4 29.7 57.6
District
Istrie 17.4 7.6 28.8 46.2
Private
0.0 0.0 50.0 50.0
Total
12.1 5.0 29.2 53.7

Results in Table 4.9 indicate that students frohcategories of secondary
schools engage in sexual activities among themsef®m national schools,
61% strongly disagreed with the statement thatethiemo sex taking place
between students, 28.6% disagreed, while 2.9% dgame 7.1% strongly
agreed. In County schools, 57% strongly disagreidl the statement, 29.7%
disagreed, 3.3% agreed, and 9.3% strongly disagteadthose in district
schools, 46.2% strongly disagreed, 28.8% disagre€dp agreed and 17.4%
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strongly agreed. Out of those who are in privatBosts category, 50%
strongly disagreed, 50% disagreed and none agresicoogly agreed with the
statement. The result confirm the findings of otk&rdies that show that
students are sexually active even as stakeholdetinoe debate on whether
to include sexuality sex education in the schooticulum. The study looked
at the relationship between opinion of studentsexual activity and the type

of school they attend.

4.10. Relationship between School Type and Sexuaitizity.

Further analysis of the data was carried out tabdéish whether the opinion

ratings may be associated with the ‘type of schaoftudent attends. Cross
tabulation of type of school with opinion rates'séx between students’ was
done. The results are shown in Table 4.10.

Table 4.10: School type and students’ opinion on &1 sex between

students
School Type Strongly Agree- Agree-% Disagree- % Strongly Total- %
% Disagree- %

Mixed Day 10.3 8.6 31.0 50.0 100
Mixed Boarding | 13.3 6.7 26.7 53.3 100
Boys Day 15.6 4.4 24.4 55.6 100
Boys’ Boarding 7.4 11.1 18.5 63.0 100
Girls’ Day 4.3 5.7 37.1 42.0 100
Girls’ Boarding 11.8 1.6 30.7 55.9 100

Data in Table 4.10 reflects a close pattern ofettsl opinion from different
categories and school type on account of ‘no’ setxwveen students. Results

show that a total of 50%% from mixed day strongbadreed, 31% disagreed,
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while only 8.6% agreed and 10.3% strongly agreeth the statement. In
mixed day secondary schools, 53%, strongly disagreé.7% disagreed,
while 6.7% agreed and 13.4% strongly agreed. Froys’bday secondary
schools, 55.6% strongly disagreed, 24.4% disagnebde 4.4% agreed and
15.6 % strongly agreed. From boys boarding 63%ngtyodisagreed, 18.5%
disagreed, and only 11.1% agreed and 7.4% stroaghged. Girls’ day,

42.9% strongly disagreed, 37.1% disagreed, whif@o5agreed and 14.3%
strongly agreed. From girls boarding, 55.9% strgndisagreed, 30.7%
disagreed while 1.6% agreed and 12.1% stronglyeagrie all schools, 100%
of head teachers and teacher counselors conce@¢dsélcondary school
students engage in sexual activities. The resuoticate that the opinions of
students about sexual activity among students lamesa similar across the
board. The implication is that students sexualvagtis more informed on

teenage than the type of schools they attend.

4.11. Sexual relations between Students and Marridéeople.

On establishing sexual behavior with other peogiedents’ opinion on ‘no’

sex between secondary school students and mareeplep was sought and
responses from the respondents are as tabulafexbla 4.11

Table 4.11: Students’ Opinion on ‘no’ sex betweent&dents and Married People.

Student’s responses scale Frequency Percent
Strongly Agree 30 9.3
Agree 52 16.1
Disagree 147 45.7
Strongly Disagree 93 28.9
Total 322 100.0

The analysis in Table 4.11 shows that secondayadtudents engage in sex

with married people as 28.9 strongly disagreed \lith statement, 45.7%
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disagreed, while only 16.1% agreed and 9.3% styodglagreed. The results
are supported by the responses in the open endedtiaus in the
questionnaire that had sought to find out why thoke engage in sex do so.
A significant number of students cited money aritb@s some of the reasons.
Similar findings were registered in a study by @entor the Study of
Adolescents (2009) where a number of studentstbaidame. In that study,
young adolescents between ages 12-17 years inditteg had sex especially
with older people in exchange for money and aietim

4.12. Students’ Engagement in Unprotected Sex

To find out if students use protection ‘if and ‘e they engage in sexual
practices, opinion rating of a statement that séapnschool students do ‘not’
engage in unprotected sex was also sought. Themnssp are presented in
Table 4.12.

Table 4.12: Students Opinion on ‘not’ Engaging in Wdprotected Sex

Student responses scale Frequency Percent
Strongly Agree 30 9.3
Agree 44 13.7
Disagree 113 35.1
Strongly Disagree 135 41.9
Total 322 100.0

The findings in Table 4.12 show that majority afidgnts are of the opinion
that students engage in unprotected sex as 4119#ght disagreed with the
statement, 35.1% disagreed, while 13.7% agreed9a8% strongly agreed.
Since a total of 77% disagree and 23% agreed, égponses in the study
indicate that students in secondary schools engagsex without using

protection. This concurs with other studies by @efdr Studies in Adolescent

Health (2009) which had shown that adolescentsaigust engage in sex but
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they do so without using protection. This leavesdshts vulnerable to
HIV/AIDS infections and unwanted pregnancy. To gat® more on
manifestations of sexual behavior, the study atedked at their behavior in
relation to oral sex.

4.13. Students and Oral Sex

Ratings by students with regard to students engagem oral sex was sought
through a statement that students do ‘not’ engagaral sex. The responses

are as presented in Table 4.13.

Table 4.13: Students’ Opinion on ‘not’ Engaging inOral Sex

Students’ responses scale Freguency Percent
Strongly Agree 31 9.6
Agree 34 10.6
Disagree 117 36.3
Strongly Disagree 140 43.5
Total 322 100.0

The results in Table 4.13 points out that majositgtudents are of the opinion
that secondary school students engage in oral Seme 43.5% strongly
disagreed with the statement, 36.3% disagreed Vildil6% agreed and 9.6%
strongly agreed’. This shows that secondary stwd&nbw about oral sex.
This is supported by open ended responses to aiquegere students were
asked to name other sources of sexual relatedniafibon they use. Majority
of students indicated that they learn various stgesex through the internet
such as ‘pussy lick’ and ‘dog style’. While not afl those who mentioned it
may have participated in it, so many may have teabout it from their peers.
4.14. Students and Homosexuality

The other opinion sought was on rating of a stategrnteat students do ‘not’

engage in homosexuality. The results are presemt€dble 4.14.
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Table 4.14: Students’ Opinion on ‘no’ Homosexualityin Secondary Schools

Student responses scale Frequency Percent
Strongly Agree 43 13.4
Agree 45 14.0
Disagree 131 40.7
Strongly Disagree 103 32.0
Total 322 100.0

The findings in Table 4.14 show that homosexuaidtyrife in secondary

schools. This is because 32% strongly disagreediths not there, 40.7%

disagreed, while 14% agreed and 13.4% stronglyealgrehis gives a total of
72.7% suggested there is homosexuality in seconsieingol against 27.3%
who said it is not there. The responses concur Witdings from head

teachers where 50% of those from boys’ secondahodas conceded

existence of homosexuality, while 50% said it usebtle there but not during
their time, or it was hard to tell of its existendae to secrecy around it.
However, 80% of teacher counselors confirmed istsxand 20% said it is
rare.

4.15. Students and Lesbianism

A similar opinion was sought over involvement lesbsm by use of a

statement that students do ‘not’ engage in lesbmaniThe responses are
captured in Table 4.15

Table 4.15: Students’ Opinion on ‘no’ Lesbianism inSecondary Schools

Students scale responses Frequency Percent
Strongly Agree 27 8.4
Agree 38 11.8
Disagree 101 314
Strongly Disagree 156 48.4
Total 322 100.0
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The data in Table 4.15 indicate that majority ofdgints are of the opinion that
secondary school students engage in is lesbianisie w1 schools. This is

because 48.4% strongly disagreed with the statethantthere is no sexual
practice of lesbianism, 31.4% disagreed, while Hh&ed and 8.4% strongly
agreed. This gives a total of 79.8% indicatingitstence and 20.2% saying it
does not exist. This is in concurrence with infotiora provided through key

informant interviews where head teachers and teaaheselors reported that
lesbianism is rife among girls’ boarding secondsehool. In an attempt to

curb the practice some schools had come up wittt stiles banning practices
like girls holding hands, kissing, sleeping togetbe writing notes to one

another. A question over the same to the head ¢edws 57.1% and 42.9%
stating they have never dealt with such a case.nWhe question was

addressed to teacher counselors, 66% acceptedaneshi exists in their

schools while 34% said they were not sure.

4.16. Students and Group Sex

The other opinion sought was on group sex, wheeestatement was that
secondary school students do ‘not’ engage in gy} The responses are

presented in Table 4.16

Table 4.16: Students’ Opinion on ‘no’ Group Sex amog Students

Students responses scale Frequency Percent
Strongly Agree 43 13.4
Agree 78 24.2
Disagree 119 37.0
Strongly Disagree 82 255
Total 322 100.0

Information in Table 4.16 show that a large numbgstudents are of the

opinion that students engage in group sex. Just dither sexual activities,
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25.5% strongly disagreed, 37% disagreed, while 2¢%ed and 13.4 strongly
agreed.

4.17. Students and Prostitution

Lastly opinion ratings were sought on prostitutibmough a statement that
secondary school students do ‘not’ engage in pubsth. The results are
shown in Table 4.17

Table 4.17: Students’ Opinion on ‘no’ Prostitution

Students responses scale Frequency Percent
Strongly Agree 42 13.0
Agree 65 20.2
Disagree 113 35.1
Strongly Disagree 102 317
Total 322 100.0

The data in Table 4.17 shows that 13.0% strongbagteed, 20.2% agreed
while 35.1% disagreed and 37.7% strongly disagr&¥ith a total of 66.8
generally agreeing and 33.2 disagreeing, the stigsdpf the view that
secondary school students engage in prostitutibe. fihndings seem to agree
with latest reports from the media implying thate tlhnnocent looking
uniformed school girls by day changed into progtisuby night to be able to
fed for themselves and pay their school fees (Taedlian, February, 2015).
Other reports mentioned cases of University fensalelents being among a
group of commercial sex workers nabbed during lafereement operation in

Nairobi streets.
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4.18. Teachers’ Opinion on Sexual Activities amongtudents

Key informants were also asked about sexual attprastitution among
students where, 72.7% of head teachers admittece ssmoondary school
students engage in prostitution, with 22.3% saymgy Among teacher
counselors, 67.2% conceded it exists while 32.8%ede Where prostitution
by students was reported, it is said to be amonly boys and girls, where
boys serve male homosexuals particularly in Thikant and elderly female
clients. Girls serve older men for money to buyengive items in order to
look like their heroes or favorite celebrities. $heresults agreed with other
studies (Amuyunzu, 2005) that revealed that youinig gngage in sex with
multiple partners for money.

Several examples were narrated where head teacaers to know about it
after the students got involved in a fracas witkirttmale homosexual clients
that drew the attention of law enforcers. Othemrrie from parents who
realized months later that their sons had beenbitig with older girlfriends
while studying as day scholars.

4.19. Students’ Reasons for Engaging in Sexual Adiies

Students were also supposed to respond to aneskyd question about their
opinion as to why some secondary school studenterdhan themselves)
engage in sexual activities. Their responses waded analyzed and shown in

Table 4.18
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Table 4.18: Students’ Reasons for Engaging in SexuActivities

Influence to becoming Number of students Percentages
Sexually active

1.Peer pressure 187 52.8
2.Media 43 12.2%
3.Pleasure 40 11.3%
4 .Curiosity 34 9.6%
5.Money 13 3.7%
6.Lack of Knowledge 12 3.4%
7.Poor Communication 11 3.1%
8.Being immoral 8 2.2%
9.Drugs 4 1.1%
10.Practice for Marriage 2 0.6%
Total N=354 100%

Results in Table 4.18 shows that there were 353oreses to that question as
some students gave more than one reason. Outs#,t60.4% attributed it to
incitement by peers with some citing stories alsaxtual escapades shared by
students in the dormitories after holidays, 12.2%dma through exposure to
pornography, movies and radio talk shows, watcpioign materials and being
coerced by a friend, 11.3% to enjoy or get satigfac 9.6% said it is out of
curiosity, to taste the unknown 8.5%, 3.7% for mor&4% out of ignorance,
2.3% being immoral and 0.6% practice for marridg¢hat comes out is that
most of the reasons mentioned fall under mass madiafollows the peer
group in popularity.

4.20. Students and Abstention from sex

Students were asked to give reasons that made tinexbstain from sexual

activities. They gave reasons summarized in Taldl@ 4
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Table 4.19; Students’ Reasons for Abstaining froméx.

Reason For Abstaining Frequency Percentagt
1. Self respect 66 19..3
2. Fear of Pregnancy 53 154
3.Fear of STI 49 14.3
4. Religious conviction 35 10.2
5.Fear of HIV/AIDS 33 9.6

6. Waiting for right time 30 8.7

7. Fear of outcome 17 4.9
8.Lack of opportunity 15 4.3
9. Good parental upbringing 13 3.8
10.Guidance& Counselling 11 3.3
11. Focused on studies 10 2.9
12. They are outdated 6 1.8
13. Fear of breaking virginity 3 0.9
14.Avoid judgement from 1 0.3
society

15.Fear of being discovered | 1 0.3
she is circumcised

Total 34z 10C

According to the information in Table 4.19, reasgngen for abstaining are
selfrespect,19.3%, fear of getting pregnant, 15#%r, of contracting sexually
transmitted infection, 14.3%, religious convictioh0.2%, getting infected
with HIV//AIDS, 9.6%, waiting for the right time,.8%, fear of outcome,
4.9%, lack of opportunity 4.3, 3.8%, guidance aadnseling, 3.2%, focus on
studies. 2.9%. There was also a group of 1.8% whdHat those who abstain
are backward, ignorant and outdated. There washan® 9% who fears the
pain of breaking virginity, 0.3% who fear judgmdmyt society and 0.3% said
they are ashamed for having been circumcised. Artfuoge who cited lack of
opportunity said they fear parents or their bertefsc The findings are a
reflection of the students groping in the unknowmms$ reasons given do not in
anyway reflect that it is as a result of heedirgggbod advice from the parents
or the church.

Further information on students’ involvement in saixactivity was gathered
when students who were asked to indicate whetlegrtihd engaged in sexual

activity or not. The results are presented in TdhbR®
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Table 4.20: Students’ Sexual Encounter

Frequency Percent
Yes 103 32.0
No 219 68.0
Total 322 100.0

Data analysis in Table 4.20 shows that 32% of &spondents have had sex
while 68% indicated they had not. This is a vemgndicant population of
sexually active students in secondary school. Tineifgs suggest that
students need sex education while in school asilit emable them to
understand the pro and cons of premarital sexIsTiaprovide sex education
to students has proven that sex education caneimflel delay of onset of
sexual activities among adolescents, and when dieeide to have sex, they
do take precautions against sexually transmittégtiions such as HIV/AIDS
and pregnancy (Kirby, 2012)

4.21. Students Sources of Sexual Information

Before testing the hypotheses, data on the rateseafiality information
available from each of the five selected sources amalyzed. The findings
are presented on Table 4.21

Table 4.21: Students’ Rating of Sources of Sexualitnformation

Source Frequency Percentage
Mass Medie 274 28.7%
Peer Groug 264 27.6%
School Curriculum 177 18.5%
Religious Institutions 123 12.9%
Family Institution 118 12.3%
Total 956 (n=956) 100%

Data in Table 4.21 reveals that Mass Media is tleatgst source of sexuality
information among secondary school students witlY %8 followed closely

by Peer Group with 27.6%, School curriculum with.5P8, Religious
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Institution, 12.9% and Family members 12.3%. Teliigs show that mass
media as has overtaken the peer group that hasibdeated as the most
powerful in many studies. The latest study was haiiriga (2010) in a study of
influence of sex education on adolescents’ sexaahbior in Thika District

Kenya. In that study, friends were the highest sewrith 42.2%, and Media
23.4%, parents 14.1%, school 7.3%, church 6.8%agtives 4.6%, and

brother/sister 1.6%. Additional information on soes of sexual-related
information was solicited from students throughogen-ended question. The

results are presented in Table 4.22

Table 4.22: Students’ Additional Sources of Sexuahformation.

Other sources of information Frequency Percent
Magazines 35 24.0
Internet 19 12.3
Porn 18 12.0
Friends 14 9.0
Social media 10 6.5
Personal experience 8 5.2
Counseling 7 5.0
Seminars 6 4.0
Camps 4 3.0
Aunties (house girls) 4 3.0
Discussion 3 1.9
Family members 3 1.9
Parties 3 1.9
Phones 3 1.9
Sex with a teacher 3 1.9
Domestic animals 3 1.9
Secular music 3 1.9
Games 2 1.4
General knowledge 2 1.4
Total (n=156)155 100.0
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Information in Table 4.22 reveals that, media edasources were cited by
56.8% (where 24% magazines, internet 12.4%, 12&%, pocial media 6.5%,
phones 1.9%), friends 9%, personal experience 5.2&unseling 5%,
seminars 4%, camps 3%, aunties 1.9%, discussid@®, lfamilies 1.9%,
parties 1.9%, sex with the teacher 1.9%, sex withmals 1.4%, secular music
1.4%, games 1.4%, general knowledge 1.4%, neigbbadrtl.4%, morals
0.6%. These findings confirm that those from thractired question, that the
media is the most resourceful source of sexuateélanformation among
students. It is logical to conclude that all kindk students, such as the
isolated, neglectees, loners and the popular oagse hccess to media as a
source and may act as independent sources of iafmmmbesides any other
source. It was important to find out then if thedkof influence on behavior
relates to the most accessible source; therefaredttia was subjected to
regression analysis for each of the research hggath

4.22 Testing of Hypotheses
Eco systems theory by Bronfenbrenner has beeninsé@ interpretation of

key findings in this study. The theory was foumdevant in the attempt to
understand how various forces within the systemdemms of sources of
information on sexual knowledge influence studesé&stual behavior. Testing
of hypothesis is important in this study becauseilifjects the data to scientific
analysis thereby giving credence to the findingke Testing of hypothesis
assists in establishing the relative importanceeadh of the sexual-related
sources of information on students’ sexual behavior

4.23. Testing of Hypothesis 1

The first hypothesisstated thatSexual information received through the

school curriculum does not significantly influencesexual behavior By use

69



of regression model, the results of the analysisafool curriculum as a
source of sexual-related information are presemdable 4.23.
Table 4.23: School Curriculum as a Source of Sexuliformation

Model Summary

Mode R R Squard Adjusted R | Std. Error of
I Square | the Estimate

1 133 .018 .014 .66744
a. Predictors: (Constant), School Curriculum

The analysis in Table 4.23 presented in the regmessodel indicates that
sexuality information received through the schaalfriculum is associated to
students’ sexual behavior by a constant of 13.3% R.33) .This is a weak
but significant association of school curriculum agluencing sexual
behavior. This can be attributed to the fact thas only limited information
that is provided through the school curriculum amparison to mass media
and the peer group.

The findings are further tabulated to demonstratbetiver sexuality
information received through the school curriculuran predict sexual

behavior. The results are illustrated in Table 4.24

Table 4.24. ANOVA?
Model Sum of Squares df Mean Square F Sig.
Regression 2.549 1 2.549 5.723 017
1 Residual 142.553 320 445
Total 145.102] 321

a. Dependent Variable: behavior

b. Predictors: (Constant), School Curriculum

The analysis in Table 4.24, ANOVA points out thia¢ tmodel can predict

sexual behavior of students using information &ehih the curriculum being
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the predictor. The level of significance is at @.@thich is less than 0.05. We
can therefore reject the null hypothesis that cuham as a source of sexual
related information cannot influence sexual behavio

The most important table is the coefficient talllewging the actual regression
value of association between school curriculum aegual behavior. The

results are presented in Table 4.25.

Table 4.25: Coefficients®

Model Unstandardized Coefficients Standardized t Sig.
Coefficients
B Std. Error Beta
(Constant) 2.769 110 25.237 .000
! SchoolCurr .168 .070 133 2.392 .017

a. Dependent Variable: behavior

The information in Table 4.25 shows the regressi@ue of school

curriculum at 2.769. If we present sexual behawgrthe symbol B, and
school curriculum as a source of information byskmbol C, then the model
equation is given by B = 2.769+0.168 x C+ errorisTiesults indicate that the
information provided through the school curriculisrikely to have a higher
impact on students sexual behavior had it not lleanhwhat is offered is too
little.

Students’ responses on their opinion of schooliculum as a source were

sought. The ratings are tabulated in Table 4.26.
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4.26: Student ratings on curriculum as a source afexual information.

Frequency Percentage
N=322
Strongly Agree 56 174
Agree 121 37.7
Disagree 61 19.0
Strongly Disagree 83 25.9
Total 321 100.0
Total 322

Information in Table 4.26 reveals that majority stfidents agreed with the
view that school curriculum provides them with sality information, where
17.4% strongly agreed, 37.75% agreed, 19% disagaedd29.9% strongly
disagreed. The close tie between agree and disagmes that there is a
reasonable amount of information delivered fromgabarce but the problem is
that it is not enough or sufficient.

Head teachers from sampled schools were intervieagedkey informants.
They were asked to give their opinion on whethewabty information is
transmitted through the school curriculum was adéguThe results are
illustrated in Table 4.27.

Table 4.27: Head teachers’ Opinion on Curriculum asa Source of Sexual Information.

Rate of scall Frequency | Percentagt

1-Very adequate

2-adequate 5 14.28
3-inadequate 29 82.9
4-very inadequte | 1 29
Total (n=35) 100.0

The data on Table 4.27 indicate that majority ohdhéeachers do not think
that the school curriculum provides any meaningkyuality information as
only 14.28% are of the view the information trangead was very adequate,

while 82.9% think it was inadequate and 2.9% teltas very inadequate.
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Head teachers indicated that sexual-related infoomais integrated in
subjects like CRE and Biology, and it is complengeny teacher counselors
under life skills program. In their opinion, it it adequate because it is too
shallow. According to them, Christian ethics taughtChristian Religious
education is too economical on information; in B it is too academic as
human reproduction, while life skill education isver taken seriously as
priority is given to examinable subjects.

Teacher counselors were asked the same questiothaincpinion matched

that of the head teachers as illustrated in Tal28.4

Table 4.28: Teacher Counsellors’ Opinion on Scho&urriculum as a Source of Sexual

Information

Rate of scal Frequency | Percentage

1-Very adequate

2-adequate 1 25

3-inadequate 39 97.5

4-very inadequate | -

Total (n=40) 100.0

The analysis in Table 4.28 points out that majoofyteacher counselors,
97.5%, was of the opinion that sexual related mfaion transmitted through

the school curriculum was inadequate and only 258aght it was adequate.
In the discussion during the interview, teachernsaelors asserted that they
are neither trained nor allocated teaching timehi& school time-table. In

addition they have normal teaching loads in othdrjects just like other

teachers.

Teacher counselors also expressed their concetimetfact that they are not
supposed to be seen to be offering sex educati®tuttents as this would

attract anger from some stakeholders who are againkhis is because sex
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education is perceived by some of the stake holeesicourage promiscuity
among the youth.

Overall the school curriculum in this study is fdunapable of influencing
sexual behavior to some extent, when it is conediénat it is not given a lot.
It would appear increased awareness in sexualityrnmation through the
school curriculum would assist students to makeorméd choices and
possibly lead to decrease of cases of sexual BctiFurthermore, a large
number of students indicated their preference ef tdachers and teacher
counselors as a preferred agent of transmitting esdxcation to them. In
another study by Brockman (2012), 31% of girld 8% of boys, referred
to teachers as the most important source of sexagidn. Other studies
showed that more information on sexuality resudtslélay in onset of sexual
activity as opposed to the views of opponents.udlyby Kirby (2011) carried
out on the impact of sex education on the sexuaawer of young people is
one of many studies. Out of 97 studies, 73 asseds®dmpact of sex
education programs on the timing of initiation efksal intercourse. Results
indicated that in total,34 per cent of those prowalelayed the initiation of
sexual intercourse among either the entire sampl¢h® young persons
covered by the program or an important subgroupage covered. The rest of
66 per cent of the 73 had no impact on timing dafidtion of sexual
intercourse and notably, none of the programs demsd hastened the
initiation of sexual intercourse.

Among the 73 studies focusing on the timing of thiiation of sexual
intercourse, 40 of them referred to the UnitedetaDut of those, 40 per cent

of the studies undertaken reported that sex educatograms they referred to

74



delayed the initiation of intercourse. In develgpoountries, where 24 studies
had assessed the impact of sex education prograthsnaiation of sexual
intercourse, 29 per cent reported that the prodheay focused on had delayed
initiation to sexual intercourse among young peoplee findings therefore,
indicate that if more information was forthcomingrdaugh the school
curriculum, the students would be more knowledgealnl what to expect as
adolescents in terms of their sexuality and how hendle themselves
responsibly.

A comparative analysis of life skills educationenya as a way of guiding
proper sexual behavior revealed that sex and sexuwak discussed in the
class room but within narrow parameters. Accordmghe study by USAID
(2010), in all schools, sexual desire is descriéxedatural, but students do not
report receiving messages about exploring one’sy lmydthe importance of
asking questions about sex. Students are repost@drnplain that teachers
respond to their questions by telling them theyl fdlve to wait till they are
older to get answers, or they judge the studentsnasoral for asking the
guestion.

Another case study by, USAID (2012), about tailgrinternational guidance
for Kenya in making comprehensive sexuality edwratvailable at national
scale, UNESCO staff generated information that avernmental
Organizations and Ministry of Education experiemEmonstrated that the
best way to encourage both fidelity to new educatiomaterial and its
sustained implementation is to provide it througmandatory class offered

within the school day. It would be logical to arghat the school curriculum
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has the potential of increased association on stadsexual behavior if more

information was availed to the students.

4.24 Testing of Hypothesis 2

The study tested threecondhypothesis which stated th&exual information
received through the family setting does not signitantly influence sexual
behavior

Data on student responses to questions on theyfasila source of sexual-
related information was analyzed by use of regoessiodel. The results of

the analysis are presented in Tables 4.30

Table 4.29: Model Summary

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 0427 .002 -.001 67282,

a. Predictors: (Constant), Family Members

Information in Table 4.29 shows that the model ax@d only 4.1% (R=0.
041) of family as a source of sexual-related infation and students sexual
behavior .This is a weak association between senelated information
received through the family setting and sexual biElmaamong secondary
school students.

Further analysis of the actual level of significaraf the influence of sexual-
related information received through the familysindents’ sexual behavior,

is presented in Table 4.30.
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Table 4.30. ANOVA?®

Model Sum of Squares df Mean Square F Sig.
Regression 242 1 242 535 468
1 Residual 144.860 320 453
Total 145.102] 321

a. Dependent Variable: behavior

b. Predictors: (Constant), Family Members

The findings in Table 4.30, ANOVA indicates thattmodel cannot predict
sexual behavior of students using information a&ealby family member as a
source of sexual related information. The levesighificance is 0.465 which
is higher than 0.05. So we can accept the null tiygsis that family setting as
a source of sexual related information cannot ptesdixual behavior. °

The level of influence was further analyzed throwgiefficient model and

results presented in Table 4.31.

Table 4.31: Coefficients®

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 2.938 114 25.827 .000
Family Members .027 .037 .041 731 465

a. Dependent Variable: behavior

Information in Table 4.31 actual regression valdeassociation between
family setting as a source of sexuality informatien2.938 which is a very
weak association. If we present sexual behaviorlditer B, and family
members as a source by symbol F, then the modeitiequis given by B=
2.938+0.027 x F +Error. This reflects a very weakagiation on the part of
the parents as providers of sexual-related infaonathat may influence
sexual behavior of their adolescent children. Témilts of the study therefore
implies that, although the students’ micro systemvirenment occurs
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interactions between parents and their children aordaily basis, these
interactions yields very little information on sexunatters. So parents appear
to be a very poor source of sexual-related infoionaior their own children.

A break down of statistical data before regressaoalysis was processed
earlier and results illustrated in Table 4.32

Table 4.32: Students’ Opinion on Family Members aa Source of Sexual Information

Frequency Percent
Strongly Agree 32 9.9
Agree 86 26.7
Valid  Disagree 83 25.8
Strongly Disagree 121 37.6
Total 322 100.0

The data in table 4.32 indicates that only 36.6%&@gwhile 62.4% disagreed
(37.7% strongly disagreed and 25.8% disagreed). fifakngs indicate that
only a limited number of adolescent children getusdrelated information
from their family members. The number of those whkoeive information
from the parents may even be smaller as familycgsuin this study refers not
just the parents but also brothers, sisters, aumtsles, grandparents and
significant other relatives in the African broadesppum of family. A similar
question was put across to head teachers of studspbndents. It elicited
information from head teachers on their opinionstlam influence of sexual-
related information from parents on their childsesexual behavior captured
in Table 4.33

Table 4.33: Head teachers’ Opinion on Family Sourcef Sexual Information

Rate of scali Frequency | Percentagt

1-Very adequate

2-Adequate 1 5.6
3-Inadequate 4 22.2
4-Very Inadequate | 13 72.2
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| Total | 35 | 100.( |

Data in Table 4.33 indicates that majority of héaaichers do not think that
family setting provides significant sexuality infieation to secondary school
students, with 72.2% saying it was very inadequ®2% said it was
inadequate and only 5.6% said it was adequate.epthddiscussion of the
matter with the head teachers during face to fateniiews revealed that,
63.6% of head teachers were of the opinion thatiliesndo not provide
sexuality information to their children and most what they learnt was
negative, 18.2% said the same elders were studaigsr daddies, and 9.1%
rites of passage encouraged manliness than praperalsbehaviour, and
another 9.1% said majority of significant family mieers exploited the
children sexually instead of teaching them. An eplenwas used to illustrate
the point that, among the Maasai and the Sambdter, iaitiation, the new
warrior could take a mistress from among the uni@drby a simple gesture
of offering beads.

A similar question put across the teacher counsétpestablish their opinion
received almost identical responses as shown ite #aB4.

Table 4.34: Teacher counsellors’ Opinion on the Faiy as a Source of Sexual

Information.

Rate of scal Frequency | Percentage

1-Very adequate

2-Adequate 4 15.4
3-Inadequate 17 65.4
4-Very inadequate | 5 19.2
Total 26 100.C

Information in Table 4.34 reveals that teacher selors had a similar opinion

to that of head teachers as only 15.4% were ofviees that sexuality
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information obtained through family sources wascaee, while 65.4% felt it
was inadequate while 19.2% felt it was very inad¢guDuring the face to
face interview, teacher counselors revealed thgonita of students who
approach them for counseling have issues on sewatérs or relationships.
Many approach seeking clarification of myths likkea girl stands up and
jumps up and down after sex, she can not get pnégaaa girl needs to have
sex to develop curvy hips because their growtmtsaaced by the protein in
the male sperms.

This is an indicator that whereas parents maintad teachers and schools
should must be censored on how much sex educdteyndffer to students,
the same is not offered at home. Studies indidze teenage children rarely
consult their parents on sexuality issues, probhblause the body language
from the parents indicates such discussion is nob@raged. Studies reveal
that parents are too shy to discuss the topic amddwvather have the teachers
do it for them (Laydia D, Ann S, Renee W, Richard \&arzi, J, (2005).
Earlier studies by Fox and Inazu (1980), and Sma(#98), had similar
findings indicating that adolescents receive véitjelinstruction from their
parents.

An interesting finding by Smanski (1998) was thilh@gh the adolescents
were dissatisfied with sex information availablehame, they would prefer
their parents to be the primary source. But unfataly, even in families
where there has been some communication about gbxyaung children,
research has found that this communication droptheschildren approach
adolescence. What appears like a parents’ rejectibnchild’s sexual

maturation coincides with the adolescent’'s deswe ihdependence and
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privacy, creating what is perceived as an adoldscesis. If the family is
unable to deal with the crisis and delay in openimgans of communication
for discussion of certain sexual issues until eadglescence, the timing may
be too late, and many adolescents will have tutogueers and other sources
for information (Forrest, 2005). These limit théeetiveness of sex education
by parents to their adolescent children when thesdrit most.

This pattern of parents avoiding any words, acigestures of sexual nature in
the presence of their children is not new. Evetraditional societies, it was
not the actual parent that provided sex instrustits their own children. It
began much earlier in the extended family and withie social structures of
particular ethnic groups. The rules of shame altbwpenness about sexual
matters, with grandparents, where a grandmothem&iance could become
the confidant of her grandchildren on their sexaxgleriences (Kalinga, 2010).
These patterns of sex education have continuedetgept day society where
studies show that parents are a negligible soufeefermation but without
the grandparents substitute to do it for them. Bamodern day’s problem is
that traditional ethnic structures have collapsest do urbanization and
different life career systems that decentralizedilias. It is fairly difficult to
live in common homesteads where grandparents aheér osignificant
members of the extended families intermingle ameract with the children as
they go through life stages of socialization.

Even for those who still live in the rural settindse children are away in
schools for greater part of the day or the yeavifeg them with limited time
to bond and interact with the relatives. Furthemnoevhat children learn from

the outside agents of socialization such as meuliapeer group is seen as
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foreign to the homestead relatives. It alienatesitfrom the values and norms
of their families thereby creating a generation gamatters of sexuality and
proper sexual behavior. What is worth noting alparents a source of sexual
related information in this study is that studergted parents as the fourth
preferred agent of communicating sexual-relatedrmétion after school,
media and peer counselors consecutively.

4.25. Testing of Hypothesis 3

In order to assess the level of influence of seimfakmation received through
religious institutions on students sexual behavathird hypothesis was
tested. The hypothesis stated th&gxual information received through
religious institutions does not significantly infllence sexual behavior

Results of the analysis are presented in Tablds 4.3

Table 4.35: Religious Institutions as a Source ofeQual Information

Model Summary

Mode R R Squard Adjusted R | Std. Error of
I Square | the Estimatg

1 047 .002 -.001 .67282
a. Predictors: (Constant), Religious Institutions

Information in Table 4.35 indicates that the modedplains only 4%

(R=0.041) which is a very weak association of relig institutions as
influencing sexual behavior.

Further analysis on ANOVA points out the levelsagnificance of sexuality
information accessed through religion on studesétual behavior. Results

are presented in Table 4.36
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Table 4.36. ANOVA?
Model Sum of Squares df Mean Square F Sig.
Regression 241 241 533 466
1 Residual 144.861 320 453
Total 145.102] 321

a. Dependent Variable: behavior

b. Predictors: (Constant), Religious Institutions

Data in Table 4.36 ANOVA model shows that inforimatreceived through
religious institutions has a very weak associattonsexual behavior of
students. The significance is 0.466 > 0.05. So ae nghtly state that
religious institutions as a source of sexual relatdormation cannot predict
behavior. So we accept the null hypothesis thagicels institutions as a
source of sexual-related information does not &icamtly influence students’
sexual behavior. Regression analysis of sexualitiorination obtained
through religious institutions and sexual behavias carried out and results

presented in Table 4.37.

Table 4.37: Coefficients®

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 2.997 .109 27.546  .000
Religious Institutions .007 .036 .010 .185| .853

a. Dependent Variable: behavior

Data presented in Table 4.37 point out that actegression value of
association between religious institutions and akkehavior is 2.997 which
is a very weak association. If we present sexuahber by the letter B, and
religious institutions by the letter R, the modglation would be B= 2.997+

0.007 x R + Error. Just like the case of parentsido@ poor source of
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influence, the study reveals a low association adigious institutions as a
source of sexual-related information.

Before arriving at the above conclusion, data weslygzed and processed in
frequency diagrams illustrating the information tthaas later analyzed.
Respondents were asked to rate the frequency adiowsd institutions

providing them with sexual related information. tBtécal data of the

responses is presented in the Table 4.38

Table 4.38: Students’ Opinion of Religious Instituions’ Offering Sexual

Information
Frequency Percent
Strongly Agree 41 12.7
Agree 82 255
Valid Disagree 86 26.7
Strongly Disagree 113 35.1
Total 322 100.0

Results in Table 4.38 shows that only 38% of stislegreed, while 62%
disagreed (35.1% strongly disagreed, 26.7% disdyrd®at they received
sexual information from religious institutions. Thimdings are similar to
another study on sources of sex education for stadm Thika by Kola
(2010) which rated the church at 6.8% comparediémds at 42%, media at
23.4%, school at 7.3%, parent at 14.1%, broth&r&® and relative at 4.6%.
Opinion of head teachers on their view of religiinstitutions as a source of
sexual-related information for secondary schooldstis was sought and

Table 4.39 illustrates their responses.
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Table 4.39: Head Teachers view on Religious Institions as a Source of Sexual

information

Rate of scal Frequency | Percentag:

1-Very adequate

2-Adequate 2 9.1

3-Inadequate 7 31.8
4-Very Inadequate | 13 59.1
Total 22 100.(

Data in Table 4.39 indicates that majority of heaedchers do not view
religious institutions as providing sexual informoat to secondary school
students. This is shown by a rate of 59.1% refgrianthe information as very
inadequate, 31.8% as inadequate and only 9.1% hihédugas adequate.
Information received through face to face discussiith the head teachers as
key informants concur with students rating of religs institutions as a poor
provider of sexual related information. Furtherlpny revealed that 54% of
the head teachers revealed religious leaders Hrerd@bo conservative with
regard to sexual-related information. Another 36:/%ted it as not having
much influence because most religious leaders r@a&ching prosperity gospel
and avoid discussing information that may to antfty members. Another
10% felt youth seminars revolve around for gettstgdents saved without
giving them knowledge in matters of sexual-relatédrmation.

A similar question was put to teacher counsellsut their views on the
influence of religious institutions as a sourcesexual-related information on

sexual activity. Their responses are captured IieTd.40.
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Table 4.40: Teacher counsellors’ view on Religiousstitutions as a Source of Sexual

information

Rate d scale Frequency | Percentag:

1-Very adequate

2-Adequate

3-Inadequate 8 50
4-Very Inadequate | 8 50
Total 16 100.(C

Information in Table 4.40 reveals that 50% of teaatounsellors thought that
sexual information provided by religious institui® was inadequate while
50% thought it was very inadequate. Analysis oflépth discussion with
teacher counsellors on how students receiving fimédion through the
church/mosques. In response, 66% indicated thatemaality information is
offered as the subject is considered too sinfldeanentioned in a holy place,
and another 34% of the respondents saying there ¥8ay they can be taught
as majority of young people do not attend churclstpes.

The findings are in concurrence to other studyifigd that portray religious
institutions as a great hindrance to provisionexf education in schools. Plans
to introduce sex education in schools were amoegnthin items discussed
during the Cairo Conference in 1994. The agendaopassed by the Roman
Catholic Church who argued that it aimed at givocantraceptives to the
youth. The church urged parents not to allow tleitdren to be taught sex
education in the schools (Kangara, 2004).

Another study by Wanyonyi, (2014) established tkétjious institutions have
been most vocal in their opposition to introductadrsex education in schools.
The argument is that religious institutions are theardians of citizens’
morality. Yet respondents in a study by Kangara®d@Q®n youth, church and

sexuality in Kenya, indicated that issues on seiuale never discussed in
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Church. A survey by Frost (1995) had the followirgnarks from pastors:
‘we do sex; we do not talk about it. If you want toedrive people out of my
church, I'll preach about it.’

The Catholic Church policy on contraceptives iafluaes the Catholic
faithfuls’ attitude towards introduction of sex edtion in schools in Kenya.
This is supported by study findings by Kavivya (3p@n Catholic Church
Family planning and its influence on fertility inakgundo, Machakos. The
study revealed Christians are divided over theeisen sex education in
schools, where 80.9% of Protestants are in supwbite only 46.7% of

Catholics support. The catholic church is one & thajor main stream
churches with the largest following in Kenya, soy amisgivings on sex
education program is bound to affect public suppbthat program.

USAID (2012) established a strong connection betweeligion and

education in Kenya where most schools receive palsiostruction from

religious bodies. It also established that stroaligious element affected
policy in government sectors including educationheve religious

organizations sat on the curriculum oversight boarde MOE found it

extremely difficult to incorporate content oppossdmajor religious groups,
such as Christian Evangelicals, Catholics and MssliAs a fact, one of the
recommended class text book recommended for uséhénteaching of
Christian Religious Education in Secondary schawés developed by the
National Catholic Secretariat in conjunction withtddnal Christian Churches
of Kenya and Evangelical Churches organization.

Religious conservatism over sex education has Hemring effects on

provision of sexual-related information considerihgt church constitutes one
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of the most powerful agents of socialization. Buhe image presented by the
religious faithful were to be taken seriously, weuld expect to have a society
in which sexuality is policed by doctrines of rétig, with believers upholding
religious doctrines of abstinence and fidelity &mthfulness in marriage. This
is not the case, not even among the adults whe@rposed to be the role
models for the youth to emulate. But without thepress support of the
religious leaders to provide sex education, sexrem&ss campaigns will
continue to bear little fruit and adolescents atdbents in particular will
continue to suffer consequences of ignorance inaaratters.

4.26 Testing of Hypothesis 4
In order to establish the extent to which sexu#drimation obtained through

the peer group influences students’ sexual behasitwurth hypothesis was
tested. This hypothesis stated th8exual information received through
peer group does not significantly influence sexuabehavior. The study
analyzed the information on the influence of sexe#dted information from
the peer group using regression model. The resfittse analysis is presented

in Table 4.41
Table 4.41: Peer group as a Source of Sexual-reldténformation

Model Summary

Mode R R Squard Adjusted R | Std. Error of
I Square | the Estimat¢

1 167 .019 .006 .023
a. Predictors: (Constant), Peer Group

Analysis in Table 4.41 indicates that the model l&xg only 16.7%
(R=0.097) association of peer group as a sourdeein€ing sexual behavior.
This is a very strong association which indicatest the peer group has a

strong influence on the sexual-behavior of studefte data were further
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subjected to on ANOVA model of analysis in orderiltostrate the level of

significance. Results are summarized in Table 4.42

Table 4.42 : ANOVA
Model Sum of Squares df Mean F Sig.
Square
Regression 1.355 1 1.355| 3.017 033
1 Residual 143.747 320 449
Total 145.102] 321

a. Dependent Variable: behavior
b. Predictors: (Constant), Peer Group

Information in Table 4.42, ANOVA model shows theepgroup can predict
sexual behavior of students using information &dathough it as a predictor.
The level of significance is 0.033 which is lesarttD.05. We can therefore
reject the null hypothesis that peer group as acsowf sexual related
information cannot predict behavior.

Further analysis by use of coefficient model wamgoted. The findings are

tabulated in Table 4.43

Table 4.43: Coefficients®

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 2.802 .074 42.233 .000
! Peer Group .-065 .037 -.097 -1.737 .033

a. Dependent Variable: behavior

Information in Table 4.43 shows that the actuatesgion value of association
between peer group as a source and sexual bel®a@@&@02, which is a strong
association. If we present sexual behavior byr@&tand, and peer group as a

source of information by the letter P, then the el@djuation is given by B

89



=2.802- 0.065 x P + error. This concurs with otstedies that showed peer
group as a very strong determinant of the courseatiolescents take in terms
of lifestyle and life aspirations (Nganda, 2008).

To obtain data for the testing of the hypothegisjents had been asked to rate
the view that they receive sexuality informationotigh the peer group. The

findings are presented in Table 4.44

Table 4.44: Students’ rating of Peer Group as a Soce of Sexual Information

Frequency Percent
Strongly Agree 185 57.5
Agree 82 255
Valid  Disagree 19 5.9
Strongly Disagree 36 11.2
Total 322 100.0

Data in Table 4.44 reveals that 83% agreed and Drfly disagreed that they
receive sexual information from the peer group.sTimplies that the peer
group as a source has the potential to influencécelhof behavior among the
youth. Similar findings are reported in the study Kalinga (2010) that the

peer group was the strongest source of sex educatimng adolescents.

Opinion of the head teachers over peer groupssiece of information was
similarly sought for comparison purposes. Theirpogses are tabulated in

Table 4.45

Table 4.45: Head teachers’ view Peer Group as a Swe of Sexual

Information
Rate or scall frequency | percentage¢
Very adequate 11 55
Adequate 8 40
Inadequate 1 5
Very Inadequate | - -
Total 20 100
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Data in Table 4.45 indicates that majority of héaalchers felt that the peer
group is a major source of sexual information fecandary school students.
Some 55% referred to amount of information accessedery adequate but
unreliable, 40% as adequate, with 5% saying it nedsadequate”.

In depth discussion with head teachers revealed3tf® were of the opinion

that peer group had very strong influence on sekeahvior based on false
information about sexual matters.The issue of schoates influence was

mentioned by 27.3%, who felt that the culture sehigh class groups formed
by students (such as ‘click’ and ‘juice’ versus Skambe’, and ‘avocado’)

determine their sexual behaviour, as the low clagglents give in to

pervertive sexual practices in order to fit (wames). Another 18% of head
teachers were of the view that students were inflad a lot by what they
learnt from the neighbourhood especially girls, l@h9.1% said they are
influenced by what they learn in parties. Casestudents having and keeping
lovers were mentioned by 27.4% of the head teachers

The teacher counselors too were asked to inditetesxtent to which their

students received information from the peer grdume pertinent results were
almost identical to those of the head teacherssdliadings are captured in

Table 4.46.

Table 4.46: Teacher Counsellors’ Opinion on Peer Gup as a Source of Sexual

Information

Rate of scal Frequency | Percentage
1-Very adequate 8 47.1
2-Adequate 8 47.1
3-inadequate 1 17

4-Very inadequate

Total 17 100.(
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Data in Table 4.46 presents a similar view of teaatounsellors to that of
head teachers with 47.1% responding as very adegdail% adequate and
17.8% as inadequate. In depth discussion revehidrost influence comes
from class mates through sharing of information(28%), and learning

through shared experiences (29.2%). This sharingfofmation often led to

initiation to lesbianism and homosexuality, leagifiom other schools at
(16.4%) through the traditional pairing of girls damoys schools in the
neighbourhood.

This results concurs with other studies that shothilatlyoung people often get
their information from peers who may not be possgsaccurate information

on sex and sexuality. As noted by Knauls, Baker Rioth, (1992), peers form
equalitarian relationships that centre on age-fipetiterests which make

associating with peers considerably more attradtiaa the hierarchical task
oriented relationships that adolescents have vatlergs. A study by Kalinga
(2010) had 64% students indicate that they relythair peers for sexual-
related information as significant adults do nkélto talk about it. An earlier
study by Garbara (1985) had similar results showha most adolescents
rely on their peers for information, despite thetfthat peers are unreliable
sources.

Peer groups among adolescent is a strong forcel®efance as they provide
support when teenagers are prone to rebelling sgpiesumed oppressive
adults. The peer group provides a forum for freewsion of the taboo topic
of sex without any inhibitions. Therefore the igaor believe what is

propagated by their peers who pass informationighard to verify. Another
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study by Kalinga (2010) on effects of sex educatonadolescents’ sexual
behavior, indicated the same level of ignoranceeaiial matters.

Sharing of information on sexual matters among esttel makes them
misinformed, under-informed or uninformed even tjlouhey behave based
on what they presume to “know”. An earlier studyNlgithi (1998), on sexual
knowledge among University students, revealed tbaxt-information is
gathered and disseminated by fellow young peopte martisan mass media.
This is often a mixture of truth, myth, ignorangeiesswork and jokes. This
may mean that formal schools and universities iricafare often centers of
ignorance in matters of sex and sexuality. To ersigleahe seriousness of the
matter, Mbithi stated that a university studentlikely to graduate with
knowledge on how to dissect a frog, but nothingualtis/her own anatomy.
A study by Kalinga (2010) revealed that large prtipas of students did not
have adequate knowledge on sexuality.

Therefore influence of the peer group on studeexsial behavior is a lot and
more so when it concerns the matters on sexualkiest study by Wanyonyi,
(2014) indicated that sexual activity among stugl@stprevalent and this is
attributed to peer pressure.

4.27 Testing of Hypothesis 5

In order to assess the influence of mass mediaecanslary school students
sexual behavior, #ifth hypothesis was tested. This hypothesis stated that

Sexual information received through mass media doesot significantly

influence sexual behaviofThe study analysed data using regression model to

find out how information from the media influencselxual behaviour among

secondary school students. The findings are ititistt in Table 4.47
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Table 4.47: Mass Media as a Source of Sexual Infoation

Model Summary

Model R R Square | Adjusted R Squarg Std. Error of the

Estimate

1 176 .031 .028 .66282

a. Predictors: (Constant), Mass Media

The results in Table 4.47 indicates that the meaglains 17.6% (R=0.176)
which shows a strong association of mass medianfisencing sexual
behavior. Same analysis was presented on ANOVA frfodactual level of

significance. The results are presented in Tal8 4.

Table 4.48. ANOVA
Model Sum of Squares df Mean Square F Sig.
Regression 4515 1 4515 10.277 .00
1 Residual 140.587] 320 439
Total 145.102] 321

a. Dependent Variable: behavior

b. Predictors: (Constant), Mass Media

Analysis in Table 4.48 ANOVA model reveals that masedia can be used to
predict sexual behavior of students using infororativailed by mass media
as a source predictor. The level of significanc®.B01 which is lower than
0.05. So we can reject the null hypothesis thatsmmaedia as a source of
sexual related information cannot predict behavitie therefore state that
mass media is the strongest influence of secorstadents’ sexual behavior.

The study analyzed the data for regression anayysisresults presented in

Table 4.49.
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Table 4.49: Coefficients®

Model Unstandardized Coefficients | Standardized t Sig.
Coefficients
B Std. Error Beta
(Constant) 3.234 .077 41.881 .000
! Mass Media -.132 .041 -176 | -3.206 .001

a. Dependent Variable: behavior

Data in Table 4.49 reveals that, actual regressadue of association between
mass media and students’ sexual behavior was 3I234e present sexual
behavior by the symbol B, and mass media as a esoofcsexuality
information by the symbol M, the model equatiogiigen by

B=3.234-0.132 x M + Error. This is a very strongs@dation of sexual
behavior and mass media, which is higher than gesrp in this study.

Prior to subjecting the data to regression amglystudent respondents were
asked to rate their view of amount of sexual infation they receive from the
media on a likert scale. Their responses are suimetain Table 4.50

Table 4.50: Students’ rating of Mass Media as a Sote of Sexual Information

Frequenc Percer
Strongly Agre: 18t 57.t
Agree 89 27.€
Disagre: 2€ 8.1
Strongly Disagre 22 6.8
Total 32z 100.(

Data presented in Table 4.50 indicates that, 8@dféed that mass media is a
source of sexuality information while only 14.9%saljreed. A question was
put to the head teachers on their view on the madia source of sexual
related information on secondary school studentseirT responses are

tabulated in the Table 4.51.
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Table 4.51: Head teachers’ view on Media as a Sowof Sexual

Information.
Rate of scal Frequency | Percentage
1-Very adequate 24 44.4
2-Adequate 21 38.9
3-Inadequate 9 16.7
4-Very inadequate
Total 54 100.(

Information in Table 4.51 shows that majority ofableteachers felt that the
media is a major source of sexual information with4% saying it was very
adequate, 38.9% as adequate and only 9% sayinggnate. The same views
sought from teacher counselors elicited similamgieas shown in the Table

4.52.

Table 4.52: Teacher counsellors’ opinion on Mediasaa Source

Rate of scal Frequency | Percentage
1-Very adequate 18 42.9
2-Adequate 18 42.9
3-Inadequate 6 14.2
4-Very inadequate

Total 40 100.C

Information in Table 4.52 reveal that majority @ather counsellors claim
that media is a major source of sexual informavibrere 42.9% felt it is very
adequate, 42.9% as adequate and only 14.2% fe#istinadequate. Media as
a source of sexual related information was the anfiependent variable
outside students’ microsystem, as it is in the mgstem according to
Bronfenbrenners ecological systems theory. Yeajgens to be the variable
with the greatest influence on students’ sexuahbiein compared to the other

four variables.

Adolescents are active consumers of messages mnaiad television, printed

in magazines and books, distributed on the inteamet presented in video
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games. Access to these varying types has becommaordue to advance in
technology. Studies support this findings that batlults and children have
been reported to believe in what they watch from mhedia (Malamuth &

Impett, 2001). Content analysis performed on pritedia, television and
movies and computerized media to determine thestgpenessages delivered
have shown that adolescents are being exposedthoirnplicit and explicit

sexual content (Ward & wyatt, 1994). Collins, (2p@&Xamined impact of
Television sex on teenagers’ sexual beliefs aniliaes. Results supported
earlier findings that watching shows with sexuattemt hastens the initiation
of teen sexual activity. Sexual talk on televisioas the same effects on

adolescents as depictions of sex.

Some adolescents may succumb to media influencendémg on their rate of
development, while individual personality may alsdluence the type of
media they select and find gratifying (Malmath & dett, 2001). Roberts
(1993) established that some adolescents may nobdpatively equipped to
interpret the media images they encounter, leadlinglifferences in how
messages are processed and utilized by adoles@hés. co relational studies
indicate that exposure to sexually suggestive nadgeis associated with

premarital sex (Malamuth, 2001).

It is also widely believed that Television playsoée in hastening the initiation
of sexual activity in adolescents after a studydoylins et al (2004). Analysts
surveyed 1762 adolescents aged 12-17 years ofTagg. were asked about
their sexual experiences and also their televisi@wing habits and were
surveyed again one year later. The results showatl Heavy exposure to

sexual content on television related strongly tml@stent initiation of
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intercourse or progression to more advanced seaiaities (such as making
out and oral sex) apart from intercourse in thdéowihg year. Adolescents
who viewed more sexual content were two times nfigedy than those who

viewed the smallest amount to initiate intercoutsgng the following year.

Although majority of research on the impact of naedn sexuality focuses on
harmful effects, findings indicate that learningaltakes place indirectly
particularly in the education regarding sexualégxual behavior and safe sex.
Kangara (2004), shows with content in the mediaualb@ntraception and
pregnancy can help to educate adolescents abouskhand consequences of
sex and can also foster beneficial dialogue betvasiescents and parents.
The effects of the media on young people’s sexehbbior are varied and of
great interest to the members of the society iriotd assist in addressing the

problems of negative outcomes of irresponsible aelsehavior sexual.
4.28 Testing of Hypothesis 6.

The study sought to establish the influence of esttsl personal
characteristics of gender and age on secondaryokcstadents’ sexual
behavior where @ixth hypothesis was tested. This hypothesis stated that
Students personal characteristics do not significaly influence secondary
school students’ sexual behaviorRegression analysis of data on sexual

activity by gender is presented in Table 4.53.
Table 4.53: Analysis of Sexual Activity by StudentsGender

Table 4.54: Model Summary

Model R R Square Adjusted R Std. Error of the

Square Estimate

1 557° .310 .308 .389

a. Predictors: (Constant), Gender of Respondent
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The findings in Table 4.53 point out that the genafea student significantly
influences sexual activity. It is a strong deteramn of secondary school
students sexual encounter with a strong associafi@®% (R= 0.557). This
may be associated to the socialization of the mMélean child that being a
man is having girlfriends and having sex with thesn cool. Further

presentation of the findings on ANOVA model is met®d in Table 4.54.

Table 4.54: ANOVA?

Model Sum of Squares df Mean Square F Sig.
Regression 21.744 1 21.744 144.030 .000°
1 Residual 48.309 320 151
Total 70.053 321

a. Dependent Variable: Sexual Encounter

b. Predictors: (Constant), Gender of Respondent

Data in Table 4.54 point out that the gender oftadent significantly
influences sexual activity at 0.000 and is less €85 level of significance.
The study had compiled data on students who inglicahat they were
sexually active with a view for further analysis sfudents’ personal
characteristics and sexual activity. Regressionlyaiza of the data was

computed and findings presented in Table 4.55

Table 4.55: Coefficients?

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) .815 .075 10.822 .000
Gender of Respondent | .535 .045 557 12.001 .000

a. Dependent Variable: Sexual Encounter
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Results in Table 4.55 point out that the genderldtudent has a strong
association with involvement with sexual activity &815. If we presented
sexual behavior by letter B, and Sexual encouniedelter S, the model
equation is given by B= 0.815+0.535xS+ Error. THhEsows that the
probability of a male student being sexually acts/éigh compared to that of

a female student.

The study had compiled data on students who inglicahat they were
sexually active with a view for further analysis sfudents’ personal
characteristics and sexual activity. A cross taimaof ‘sexual encounter’
and ‘gender of respondents’ was done to find ouetivr the gender of a
student influences chances of engaging in sexualitgc The findings are

shown in the Table 4.56

Table 4.56: Students’ Sexual- encounter by Gender

Student responses by gender on
sexual encounter Male-% Female-% [Total- %
77.7 22.3 100.0
65.0 11.6 32.0
Yes
24.8 7.1 32.0
19.6 80.4 100.0
35.0 88.4 68.0
13.4 54.7 68.0
No 38.2 61.8 100.0
100.0 100.0 100.0
Total 38. 61.8 100.0

The analysis in Table 4.56 reveals that out ofredipondents who said yes,

77.7% were male students while 22.3% were femdlbsse who said that
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they had no sexual encounter were, 19.6%) males(8h4%) girls. Of all the

boy respondents, 65% said yes while 35% said they riot experienced
sexual activity. Of all the girl respondents, 11.6%d yes while 88.4% said
they have never engaged in sexual intercourse. fhieiefore supports the
observation that the gender of the student incee@asereduces chances of
experiencing sex as a student. This is attributestdreotyping of sex for men
as a sign of maturity and ability to ‘conquer’ tieeninine gender. Earlier on,
the stdudy had analyzed data on students persbaghateristics by gender.

Results ere tabulated on figure 4.58

According to Nganda (2008) boys are coached by tbaiers’ during rites of
passage on how to convince a girl to give in touaéxactivity, which may
explain the rates of young boys engaging in pretaasex as being higher
than the rate of girls in the same age group. Bogsknown to share stories of
their conquests in dormitories after school holglayhose perceived as
“killers” (“conquerors” of girls) are very populamong their peers. Parents
are also known to deliberately ignore their malddeén’s sexual escapades
(and are covertly proud of it) while they are ovetpctive of daughters.

The other aspect of personal characteristics oporedents subjected to
regression analysis was the age of students andhlsagtivity. The findings

are illustrated in Table 4.57

Table 4.57: Analysis of Sexual Activity and Studers Age

Model Summary

Model R R Square Adjusted R Std. Error of the

Square Estimate

1 .1822 .033 .030 .460

a. Predictors: (Constant), Age of Respondent
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The findings presented in Table 4.57 indicatesttiarte is a strong association
between sexual activity and the age of respondeynt$8.2% (R=182). The
data was are further presented on ANOVA Model aadipent findings are

summarized in Table 4.58

Table 4.58 ANOVA?
Model Sum of Squares df Mean Square F Sig.
Regression 2.331 1 2.331 11.013 .001°
1 Residual 67.722 320 212
Total 70.053 321

a. Dependent Variable: Sexual Encounter
b. Predictors: (Constant), Age of Respondent

Findings in Table 4.58 reveal that age of studexg mmfluence on sexual
activity at a significant level of 0.001 which &sk than 0.05. This means that
the younger a student is, the less likely to hawhance to engage in sexual
activity compared to older ones.

The same data was subjected to regression analysgefficient. The results

are presented in Table 4.59.

Table 4.59: Coefficients®
Model Unstandardized Coefficients Standardized t Sig.
Coefficients
B Std. Error Beta
1.977 .093 21.21 | .000
(Constant)
1 9
Age of Respondent -.085 .025 -.182| -3.319 | .001

The information in Table 4.59 reveal that studemige is a strong factor in
influencing sexual activity at 1.977. If we repretssl age by the letter B,
sexual activity by the letter S, the model equatiauld be B=1.977-0.085 x
S+ Error. This is a strong association. These figsliaffirm the importance of

providing information to students earlier becauss s known to delay onset

102



of sexual activity for longer (Kirby, 2007; USAI2012). The results also
show that as students grow older they are mordyliteeengage in sex than
when they were younger. This is a good reasondtifyuthe need to provide
sex education earlier before they attain this dge. results are similar to the
findings by ( Kalinga, 2010; Wanyonyi, 2014; andAIS, 2012).

4.29. Multiple Regression analysis

Further to carrying out regression analysis ofdtxehypotheses under study,
multiple regression analysis was computed in otddind out the source of
sexual information with the highest relative infiee on students sexual

behavior. The outcome is presented in Table 4.60.

Table 4.60: Coefficients®

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 2.636 .267 9.867 ( .000
Gender of Respondent 221 .079 .160| 2.795| .006
Age of Respondent .037 .037 .056| 1.004| .316
School Curriculum -.039 .041 -.061| -.943]| .346
! Family Members .041 .044 .063 929 .354
Religious Institutions .024 .043 .037 .556 | .578
Mass Media -.126 .048 -.168| -2.599| .010
Peer Group .003 .044 .004 .063| .950

a. Dependent Variable: behavior

Information in Table 4.60 indicates that out of albependent variables

analyzed, the variables with most significant iafiae are only two. These are
Gender of respondent with the value of P= 0.006Mads media with a value

of P=0.010. The structuring equation model (SEM) i

Y=c+ by x1+oox2+b3x3+Hosx4+osx5+bex6+Ho7x7+error.

Therefore substituting the regression coefficiem,get the equation,
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Y=2.636+0.221*x1+0.037*x2-0.039*x3+0.041*x4+0.028x%
0.126*x6+0.003*x7+error,

where;

Y= Behavior (Dependent variable)

xi=Gender of Respondent

Xo,=Age of Respondent

xz=School Curriculum

Xs=Family Members

xs=Religious Institutions

Xe=Mass Media
x;=Peer Group

Splitting the behavior into two sub variables, peaeital and pervasive sexual
behavior, the regression against premarital selRabhvior was carried out.

Results of the analysis are tabulated in Table 4.61

Table 4.61: Coefficients®

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 2.600 .313 8.313 .000
School Curriculum -.052 .049 -.069| -1.063 .289
Family Members .088 .052 114 1.689 .092
Religious Institutions .026 .051 .034 512 .609
! Mass Media -.166 .057 -.189| -2.938 .004
Peer Group .033 .051 .041 .640 ..006
Age of Respondent .035 .044 .044 793 429
Gender of Respondent .240 .093 .148| 2.590 .010

a. Dependent Variable: premarital

Information in Table 4.61 reveals that Mass Medidhe most significant at
p=0.004 followed by gender at p=0.010. This conéirtine earlier assertion in
this study that mass media has overtaken the peeipgas the strongest
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influence on sexual behavior previously indicated darlier studies. This
indicates that when secondary school students engagremarital sexual
activities, such sex between students and unpeutes#xual intercourse, the
greatest influence is mass media.

Considering that students congregate for entert@mmsing one form of mass
media or another, it is logical to conclude thatsimgexual encounters take
place when students meet in parties or any othen fof gathering where
music is played. The communication may be takirac@lby use of mobile
phones on what expect and how to prepare as revehlgng interviews
conducted with head teachers and teacher counskldrg) the study.

Further regressing of independent variables agaistasive sexual activities

was conducted. The results are tabulated in TaB2 4

Table 4.62: Coefficients®

Model Unstandardized Standardized Coefficients t Sig.
Coefficients
B Std. Error Beta
(Constant) 2.660 .295 9.010| .000
School Curriculum -.045 .046 -.065| -.991| .322
Family Members .022 .049 .030 439 .661
Religious Institutions .026 .048 .037| .544| .587
! Mass Media -.103 .053 -.125(-1.933| .054
Peer Group -.027 .048 -.037| -571| .568
Age of Respondent .034 .041 .046 .819| .413
Gender of Respondent .255 .087 167 | 2.909| .004

a. Dependent Variable: perversion

Data in Table 4.62 obtained by regressing indep@ndeariables against
pervasive sexual activities as sub dependant Variaigicate Gender has the
greatest significance at P=0.004, followed by Meatigp= 054. This implies

that being male increases the chance of engagipgrirasive sexual activities
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such as oral sex, homosexuality, and group sexlibarg a female. It concurs
with data in other sections of this study showingttmore boys than girls are
sexually active. This practice is enhanced by caltstereo typing of sexual
multiple sexual escapades among males as a demwmstof being a male is

a real man (Anyangu, 2009).
4.30. Students’ Views on Introduction of Sex Educain in Schools

When student respondents were requested to indidagéher there was need
for sex education, all (100%) responded in theratitive. A similar question

to head teachers and teacher counselors on whetikezducation should be
introduced in schools received 100% support. Soespandents said the
society was ‘burying its head in the sand’ and wotdntinue to pay dearly

with the lives of its youth.

The study further sought to find out suggestionsnfthe respondents on what
they would consider as sufficient information fexxs education. All students
proposed comprehensive sex education, while 91.¥%ead teachers and

90.1% of teacher counselors supported compreheadiveation.

The study again, sought to find out from the heeadclers and teacher
counselors the content they would propose to bleded in a sexual related
information program for secondary school studemtse responses of head

teachers are contained in Table 4.63.

Table 4.63: Head teachers’ views on the Content Sexucation.

Content frequency | percentage
Comprehensive 10 455
Contraceptives 10 455
Limited sex educatior | 2 9

Data in Table 4.63 indicates that 45.5% of headches support

comprehensive education; another 45.5% specifieshould include use of

106



contraceptives while 9.1% support limited sex etiooa A similar pattern

emerges in the views of the teacher counselorsiniel4.64.

Table 4.64: Teacher counsellors’ views on Contenf &ex education.

Content Frequency | Percentagt
Comprehensive 10 47.6%
Contraceptive 10 47.6%
Limited sex educatior | 1 4.8%

Results in Table 4.64 reveals that 47.6% of teadwmselors support
provision of comprehensive sex education with 47.8p&cifying that it
includes information about contraceptive, while %4.8nly limited sex
education should be provided to students. In dejgbussion on the issue,
teacher counselors stated that students should/ee mformation on the use
of contraceptives but at the same time they shbeldiscouraged from using
them. It was clear that sex education should puememphasis on values than
on use of contraceptives.

4.31. Preferred Agents in Transmission of Sex Edutian by Students.

The study sought to find out from the respondems topinion on who should
be entrusted with the role of teaching the comprsive sex education.

Responses from the student respondents are prdserfable 4.65

Table 4.65: Students’ Preferred Agents of Sexual formation

Agent frequency Percentage
Teacher counselors 114 21.7%
Media 105 20.3%
Family members 101 19.3
Peer counselrs 96 18.3%
Teacher: 45 8.6
Religious education 19 3.6
Practical experience 3 0.6
Porn stars 2 0.4
Specialized personn¢ 17 3.2
mentors 19 3.6
Religious youth leader | 3 0.6
Total 524 100
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Data in Table 4.65 reveals that the most prefeagents of transmitting
sexual information according to student respondamn¢steacher counselors
21.7%, media, 20.3% and family members, 19.3%. Pa@nselors are chosen
closely to the other three with 18.3%, teacher&a.@ligious education and
mentors with 3.6%, specialized personnel with 3.28figious youth leaders
and practical experience 0.6% while porn starspvaterred by 0.4%.

When views from the teacher respondents were sptiggy stated that the
teaching of sex education should be done by spediained teachers. In
addition the subject of sex education should bereff as a stand alone
subject. Most of teacher counselors suggestedstmateducation should be
made examinable like other subjects for it to bemawith the seriousness it
deserves. They also indicated that parents shaulduolved in the program
so that what they teach at home should complemhbat they learn in school
when they return home. Those who support provisiosex education argue
that it would provide knowledge to school childrem the consequences and
evils of irresponsible premarital sex as well astloe dangers of premarital
pregnancies (Wanyonyi 2014).

4.32. Students’ views on Advantages of Abstainingdm Sexual Activities
The study sought to find out students’ opinion alivamtages of abstaining

from sexual activities as students. Their respoasepresented in Table 4.66.
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Table 4.66: Students’ Opinion on Advantages of Abatning from Sexual Activity

Advantage Frequency Percentage
Able to concentrate on 58 19.3
studies/focused

Avoid pregnancy 56 18.7
Avoid sexually transmitted infections | 43 143
Self-respect 36 12
No advantage 31 10.3
Avoid dropout 21 7
Save for marriage 19 6.3
Prevents HIV 19 6.3
Avoid emotional problems 10 34
Good relationship with God 7 2.4
Total 300 100

Data in Table 4.66 indicates students’ view onaad&ges of abstaining from
sexual activity as follows; 19.3% indicated thasteintion enables students to
concentrate/focus on studies, 18.7% enables themrdwent pregnancy,
14.3% , avoid sexually transmitted infections,126ftdbutes to self-respect,
10.3% said there are no advantages, 7% indicatathbles students to avoid
dropping out of school, 6.3% said good to savefeexnarriage and a happy

future, 6.3% indicated prevention of HIV/AIDS infems, 3.4% enables
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students avoid emotional problems and 2.4% indic#tat it helps a student

maintain good relationship with God.

These results confirm the overall outcome of tmalifigs in this study that
religious values are the least quoted for abstgifiiom sexual activity. Other
values learned in a family setting, such as socigigms are not used as
advantages, which serves as an indication that dheyarely emphasized to

students and therefore students may have no refgartteem.

To sum up this section, the analysis reveals thata-related information
obtained through mass media has the greatest mtiguen secondary school
students’ sexual behavior. The school curriculus $ignificant influence and
it appears to be proportionate to the little thetoffered. The peer group
appears to be guiding each other to watch what tkeé media because many
students admitted to be accessing information fieemds, but as far as the
level of significance to sexual behavior was conedrlower than that of the
media. The family and religious institutions have teast influence if any,
although significant number students indicated thwyld like to have the
family offering sexual-related information. The dyualso indicates that
students, teachers and teacher counselors suppeisipn of comprehensive

sex education for students in schools.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS.
5.1 Introduction
This chapter has presented summary of the majdimiys and the conclusions
of the study In addition the chapter has outlined pertinent new@ndations
on the basis of the findings.

5.2 Summary of the study
The purpose of this study was to investigate howuakeinformation from

various sources influences secondary school sts’deakual behavior. Six
specific study objectives were formulated to guidata collection and
analysis. The objectives were: to determine extentwhich sexual
information obtained through the school curriculuniluence secondary
school students’ sexual behavior; establish howaemformation received
through the family setting influence secondary sthetudents’ sexual
behavior; determine the extent to which sexualrmgtion received through
religious teachings influence secondary school esitel sexual behavior;
establish how sexual information obtained througg peer group influence
secondary school students’ sexual behavior; to wkint sexual information
accessed through mass media influence secondanpplsstudents’ sexual
behavior and how personal characteristics influersszondary school
students’ sexual behavior.

The study design survey method using descriptiveesu The study was
conducted among students and teachers, specificdlyondary school
students in their final year of secondary educatiwad teachers and teacher
counselors from the same secondary schools asstedgpondents.

The secondary schools were sampled from Thika \&estCounty according

to the different categories and types of secondahools in order to have
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students from all social classes represented. Boenslary schools were
sampled randomly from different lists per categomth the exemption of
national schools which happened to be only twohat sub-County. Further
purposeful selection was done where a particulpe tyf school was being
sought in terms of gender and status as a boaodiaglay secondary school.
The review of related literature covered six themgdressed by the objectives
of the study, namely the school curriculum, famibljgious institutions, mass
peer group, mass media and students as sourcesxaflsinformation.
Personal characteristics of students were studgedaoamtributing factor to
sexual behavior with or independently from the faaurces. All these were
reviewed with the aim of indicating the knowledggghat the study needed
to fill. The study identified the importance of seducation to provide the
right sexuality information as a way of promotingsgive sexual behavior.
This would be an important tool in reduction ofidences of interruption of
secondary school students’ education.

Data was collected from twelve (12) secondary skshozight (8) of which
were government sponsored secondary schools while () were private.
Twelve (12) head teachers and eleven (11) teaahsrselors out of twelve
(12) were interviewed. Three hundred and twenty {8&2) students filled and
returned questionnaires out of the expected fondrad and eighty (480).

The questionnaire was the major research instrumsed in data collection
from student residents. This was further suppleetebly interview schedules
of head teachers and teacher counselors whichtessisrough in-depth
investigation in ascertaining information obtainfdm students. Research

findings were analyzed both quantitatively and gatvely. Qualitative data

112



was subjected to content analysis from which relevaformation was
extracted, and coded thematically according tchifpothesis. Quantative data
was processed and analyzed with the help of SPf8&ase program and were
summarized into frequency tables and percentagest df significance of
0.05% was carried out using regression model oflyaisa Overall, the
interpretation of the results point to the facttthexual information received

through the media has the greatest influence atests’ sexual behavior.

Ecological systems theory was used to interpret ¢@ycepts in the study.
Systems concepts are used to understand bettepbople achieve or fail to
achieve goodness of fact to fit with various aspexttheir environment, as
they are explained in terms of the actions of cexlystems which they are
part. Systems concepts also attempt to answerriti@acquestion of how well

a person and those systems are adapting to eashasttl the implications of

that adaptation on a person’s ability to get hisdsemet

5.3 Major findings of the study

The major findings of this study are anchored oa llypotheses. Prior to

analyzing the influence of sources of informatiom sexual behavior, the

study sought to establish the kind of behavior festéd among students.
Results indicate that 80% of secondary school stisdegreed that secondary
school students engage in sexual activities. lal,t@2% confirmed to being

sexually active. Out of that number that is sexualitive, 77.7% were male

students while 22.3% were female students. The &irsexual activities they

engage in ranges from sexual intercourse betweedests and married

people, oral sex, homosexuality, lesbianism, grseypand prostitution.
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The study also found out that reasons for studewgagement in sexual
activities included peer pressure 52.8% media émibe 12.2%, for pleasure
11.3%, curiosity 9.6% money 3.7%, ignorance 3.4%prpcommunication
from significant others 3.1%, being immoral 2.2%ygb 1.1%, and to practice
for marriage 0.6%.

Those who abstain from sexual activity do so owedf respect 19.3%, fear of
getting pregnant 15.4%, fear of getting a sexuadipsmitted infection 14.3%,
religious reasons 10.2%, fear of HIV/AIDS 9.6%, tvay for the right time
8.7%, fear of outcome 4.9%, lack of opportunity %4,3good parental
upbringing 3.8%, and guidance and counseling 3.B%used on studies
2.9%, being outdated 1.8%, fear of breaking vitgifi.9%, avoid judgment
from society 0.3%, ashamed for being circumcis84®.

The findings have also revealed that informatianfrparents and religious
leaders is mainly in form of warnings and threaaiast sexual activity, while
that from the peers is relevant to what they neekinbw. Thus, majority of
secondary school students are of the opinion tbathers, parents and
religious leaders conceal the most important infdiam which they get from
friends and peers, media and also through selbdesy.

The sexuality information normally withheld frometlyouth by stake holders
includes names of sexual organs in the learnerghenotongues, sexual
intercourse, using condoms and contraceptivesaséeing pleasurable, how
to play safe sex and how to maintain boy/girl ielahips. Other findings
have also shown that all students, head teachedsteacher counselors

support introduction of comprehensive sex educatighe school
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5.4. Findings based on objective 1 and supported Ihypothesis 1.

The findings relating to influence of sexual infamon offered through the
school curriculum revealed that it had little sigrdnce on students’ sexual
behavior at 13%. Those who agreed that they getnmdtion through the
school curriculum were 55% while 45% disagreedd$tiindings also show
that the kind of sexual- related information reeelivthrough school
curriculum is mostly on reproduction through sulgetike biology and
morality through Religious Education. Life skilldwecation was seen as
offering little or no sexual-related information.

The study has shown that most frequently namedcesuof sexual-related
information are mass media, referring to intermagvies, TV, magazines,
music and peers. This is indicated from analysiesponses to an open ended
question that sought to find out from students @mitkl sources of sexual-
related information that students use. The respitited out that 51.9%
indicate none apart from the five in the structugeebstion, another 10.3%
use magazines, 5.9% internet, 5.1% pornograp®yp 4riends, 3.3% social
media, 2.4% personal experience, 2.1% counselir@o Iseminars, 1.2%
camps, 0.9% aunties (referring to house girls)¥0dscussion, 0.9% family
members, 0.9% parties, 0.9% phones, 0.9% sex wehcher, 0.6% indicated
that they learn from domestic animals, 0.6% seaulasic, 0.6% games, 0.6%
general knowledge, 0.3% neighborhood, 0.3% mor&ityures, 0.3% market
place talks. From the responses, it is evidentybahg people seem to learn
types of different relationships and sexual scriggpending on source(s) that

is readily available and perceived to be offeriregevant information’.
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Key informants interviewed supported provisionsek education in schools
by 100% due to the challenges they are facing e dbpect of students’
sexuality. They attributed the surge in sexualteglacases to extreme media
exposure to students and especially now that ntypjofithem have basic ICT
skills that enable students to access informatiasilye Mobile phones and
cybercafés have become favorite tools for studenggmther whatever kind of
information they require. Most school administrateeferred to a rise in cases
of ‘coupling’ among students, that is, intimacywe&n boys and girls, student
love affairs with outsiders, homosexuality and iaslsm.

Support for sex education through the school culwim has been indicated by
the majority of students as the preferred agentetwh sexualknowledge.
Majority indicated that they would rather be tauglgtteacher counselors, at
21.7% and school teachers 8.6% (total 30.3%), while8% prefer use of
media, 19.3% family sources and 18.3% prefer psaugselors.

5.5. Findings based on objective 2 supported by hgthesis 2.

The hypothesis that sexual information receiveduph the family does not
significantly influence secondary school studentexual behavior is
confirmed. The study findings showed that it does significantly influence
sexual behavior. Only 37% agreed to having receinftmation from family
sources while 62% disagreed. An imminent featuriisfstudy is that parents
do not provide concrete instruction to their cheldrin the matter of sexual
morality and sexual intercourse. Time spent betwssments and adolescents
involves instructions on fulfilment of duties artkvelopment of sense of

responsibility which can become monotonous. A nating feature on time
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spent with peers is that they spend time eatinayipy, entertainment and
talking about things of common interest.

This study also found out that family boundariegdéo be permeable to
accommodate social changes as societies are dyn&msocial campaign
should be carried out to create awareness on tpertamce of replacing the
traditional structure with a modern platform to yide sexual knowledge.
Studies have shown parents as being shy to disexsgl matters, supporting
the view that there exists a vacuum in that spabenwa young adult is
transiting into adulthood, that is being filled gcial media.

Findings also showed that students would welcomaaeaelated information
from their relatives, and more so their own pareR&ggents were ranked as the
third most preferred providers of sex educatioreraichools and media
consecutively. The wish is in line with the headdeers and teacher
counselor’'s suggestion that even parents shoulbhsulted and involved in
planning and providing sex education programs toiséary school students.
5.6. Findings based on objective 3 supported hypatkis 3.

The influence of information from religious souraasthe sexual behavior of
secondary students was investigated and the reshdised that only 38% of
students agreed, while 62% disagreed that theyivetesexual-related
information from religious sources. Further analysf level of significance
indicate a very low at 4% showing that we cannadpmt the behavior of
students based on what they learn from religiosstutions.

Study findings show that students continue to drpee negative
consequences of sexual behavior in a country whosgority of the

population confess to belonging to the Christiathfand the minority are
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either Muslims, Hindus and atheists. The majorftgtodent respondents said
that they are either Catholics or Protestants aghoinformation from key
informants indicates that youths rarely go to chescor those who go have
other motives other that worshipping.

Further, key informants indicated that churche& kervices cut for the youth
and in addition churches avoid discussion of camtrsial topics like sexuality
as it is considered to be a taboo subject in méstak cultures.

5.7. Findings based on objective 4 supported by hgthesis 4.

The Peer group as a source of sexual informatidicated that 83% agreed
and only 17% disagreed that they received sexugtect information from the
peer group. Level of significance is 0.033 < thadb0 Findings of this study
also revealed that information on intimate sexwdationships and use of
contraceptives was obtained from friends, peeselirdiscovery in addition to
media. This study findings also showed that ouhefstudents who admitted
to being sexually active, 52% indicated it was assallt of peer pressure. It is
also clear that being sexually active earns anesdeht admiration rather than
condemnation as it used to be the case in the gmadtnore so within the peer
group.

5.8 Findings based on objective 5 supported by Hyftesis 5.

Mass media was investigated as a source of semrf@iration where 85%
agreed and 15% disagreed that they receive sexalaled information.
Analysis of the data showed that there was sigmiticassociation between
mass media and sexual behavior at 18% which isoagtssociation with a

level of significance of 0.001< 0.05
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Findings in this study show an increase in the afsdigital gadgets like the
smart phones which are able to transmit imagesntdi@m one person to
another within seconds from any part of the wo8tlident recipients of such
images were alleged to pass the mobile phones @rourlass for fellow
students to see, sometimes as the lesson is goinghfmrmation from key
informants gave cases of male students with mqifienes with images of
naked women used as their screen savers. Sciergsigarch continues to
show that information passed through visual modeosfimunication has the
capacity to arouse the viewer leading to sexualsaband desire to engage in
it.

5.9 Findings based on objective 6 supported by Hyftesis 6.

Personal characteristics of students influenceestisd sexual behavior to a
certain extent. The study revealed that studergadgr and age is a strong
determinant in students’ decision to become sexwaltive or not. More boys
engage in sexual activity during teen age thars gild. The findings in this
study have indicated that 77% are boys against%23aB sexually active.
Results on sexual activity against age also indictitat the older the
adolescent advance in teenage, the higher the ebafchecoming sexually
active, even without receiving appropriate inforimatabout sex. This finding
can be used to justify support of providing sexwddted information to the
students in order to save them from pitfalls of semuences of ignorance in
sexual matters.

5.10. Relative Importance of Study Variables.

After obtaining results on each study variable sa#jgdy, multiple regression

analysis of the hypotheses was carried out. Thectsting equation model
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(SEM) used was Y=c+blx1+b2x2+b3x3+b4x4+b5x5+b6x6H-Error.By
substituting the regression coefficient, the equmis;
Y=2.636+0.221*x1+0.037*x2-0.039*x3+0.041*x4+0.028x%
0.126*x6+0.003*x7+error, where: Y= Behavior (Depent variable);
X1=Gender of Respondent; X2=Age of Respondent; XB=8| Curriculum;
X4=Family Members; X5=Religious Institutions; X6=8k Media; X7=Peer
Group. Results revealed that the highest sourcenfafence on students’
sexual behavior is Gender at p=0.006 and Mass Mad@e=010. The rest of
the variables such as school curriculum, familligreus institutions and peer
group were found to be of little significance.

Similar results were revealed on regressing indégein variables against
dependant sub variable pervasive sexual practé®re Gender is the
greatest influence at P=0.004 followed by Medip=at054. This implies that
being male increases the chance of engaging inapee/ sexual activities.
This presents an interesting scenario showing tfeeteof contradictions in
value standards on sexual behavior between matbéeamales in the society.
Male students are socialized to believe that theguire having sexual
intercourse with females to prove their manhoodlevfiemale students are
socialized to resist the sexual advances from malestain their dignity. The
resultant outcome is confusion leading to pervapragtices and irresponsible
sexual practices that lead to negative consequemmiesg the students.

On regressing independent variables against preahaeix as a dependant sub
variable, Mass Media is presented as the mostfiignt at p=0.004 followed

by gender at p=0.010. We can therefore asseratiwatrding to the results of
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this study, mass media has the greatest contribuiio influencing

irresponsible sexual behavior in Thika West Sub+@pu

5.11 Study Conclusion

On the basis of the findings, the following conaus have been advanced;

The final conclusion is that there lacks any or@lée source of
sexual information that adolescents and in padigcusecondary

school students can rely on.

The number one factor influencing students’ sexauethavior is
media, followed by peer group in position two ancdhool
curriculum as number three. Family sources are ttfiowand
religious institutions holding the last positionh€el implication of
these findings is that, if we want to create inéemons to correct
youth sexual behavior, we should create intervestion media
and peer group as that would create positive vadmesbehavior.
Such interventions may be implemented through tbbod
curriculum for them to be carried out professiopnaib avoid
repercussions of unprofessional conduct in handlsugh a
sensitive topic. Unfortunately, challenges in ddinig has been the
perennial opposition by religious leaders and sgraeents, yet
many study findings are proof of the importancetéad, the youth
are left to learn from foreign movies, internet asttler forms of

mass media to the detriment of their education.

The school curriculum does not offer adequate méiron on
sexual matters. Education is a process of transquiihformation,

knowledge and skills that enables the learnerttinfihe society
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and become a productive member of that societye€aknegative
consequences of sexual behavior continue to rawgdents
leading to unwanted pregnancies, abortions, sexuedhsmitted
infections, HIV/AIDS/infections and school dropoutiie to lack
of proper information on sexual matters. Studemtd geachers
support provision of sex education in schools arajonty of
students prefer teacher counselors as the bestamlihg the
subject. The responses led to the conclusion thatore sexual
related information was to be channeled through s$iclool
curriculum, there might be some degree of sexuaatier change

among students

The findings in this study show that family soureesl especially
parents are very poor providers of sexual infororatto their
adolescent children. The parents being the primaachers of
sexual information appear to have lost the battle do the
breakdown of traditional structures and social ¢gjesnin modern
living conditions. The study concludes that pssemted to liaise
with the teachers as the alternative sources afadarformation
for their children. The study showed that studeatae the input of
their parents on sexual information and older mems# the
family. These findings should therefore concludes ttebate
between parents, teachers and the government orthevhéo
introduce sex education in the curriculum. The telsdould now

be how soon the education can be provided.

122



Vi.

Religious institutions, just like the parents appda have

abandoned a section of their flock by failing taless the need for
sexual knowledge among the youth. The religiousidesa are
portrayed as not playing any significant role amdmg youth on
sexuality issues. It was also evident is that tiesl programs that
were recommended by religious bodies such as Fainfiy

Education and Life Skills Education fall short ofopiding

adequate sexual information leaving the youth sodefor the rest
from unreliable sources. The findings of this stixdye also led to
the conclusion that although most students indicatey are
members of different religious faith, their relig®institutions do

not provide them with sexual information.

Analysis of influence of sexual information recaivehrough the
peer group revealed a strong level of significa@nsidering that
the knowledge they share comes from sources thatarintent on
promoting morals, what they share is of little moralue and no
wonder their expected sexual behavior is wantinger®eliance on
peers for information about sexual matters expagadents to
misleading information. Consequently, most of sdyuactive
students are at the risk of contracting HIV/AIDSgxsally
transmitted infections, unwanted pregnancies amgirlg which
can result to school dropout or health complicatias young girls
attempt to abort. Analysis of data on the agent tha students
prefer to teach the subject on sexuality and iteagament reveals

that a significant percentage of students would pker counselors
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Vii.

viii.

to handle the subject. This leads to the concluiahsuccess of a

sex education program must involve peer counselors.

The media has come out as the most influentialcgoof sexual
information. Communication and Technological depetent has
opened access to universal sexual habits unknowrolder

generations especially parents. The young are siogesore than
what they deserve and need guidance on what tausmnand what
to discard. As a result of media popularity as ars® of sexual
information, this study concludes that using thmeas a tool to
teach the correct sexual knowledge would attragtétiention of

the youth.

Students’ gender and age has indicated a strorgiars$hip to
sexual activity. It is important that the communityodifies their
stereotyping of gender in matters of sexuality. i8laing one
gender to be sexually active is manly and the otjewder is
socialized to abstain is like shooting ourselveshm leg. Society
needs to modify their attitudes towards sexualityg a&liminate

double standards in the expectations of responkédtavior.

5.12 Recommendations from the study

On the basis of the findings and conclusions of shedy, a number of

recommendations have been made. These recommergat&

The education system should include a comprebensex education

curriculum throughout the school cycle appropriat¢he age of the learner at

each stage.
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ii. Teachers should be trained to handle the sulyédle still in college in
order to make them confident when tackling thedophe study recommends
introduction of sex education in Teacher Trainingtitutions as an optional
stand-alone teaching subject that teachers camipean.

iii. Parents should be sensitized about the whalestion of adolescent
sexuality so that they get more involved in sugpgriwhat students learn
about the same to complement what teachers arg doin

iv. The religious leaders should engage in fanmiiag themselves with
modern sexuality trends grounded on research,adhby play a more active
role in educating the adolescents on sexual matters

v. Since adolescents find it easy to gather infoionafrom their peers, the
study recommends that peer counselors be trainggrvided with the right
content on sexuality. This would enable them tovigi® the right information
whenever it is required by the other students.

vi. The study recommends the use of media in digsging sexual
information in order to make it attractive and gquteble. As technology is
used in simulation of natural activities like tharthquakes and volcanic
actions, the same can be used to communicateigsalit irresponsible use of
sex as well as the negative consequences.

vii. Finally, the study recommends that more stsdibould be carried out in
other parts of the country in order to comparefiheings. This would serve
as a way of assessing the needs of students ierettf parts of the country

when formulating solutions to sexual-related issues
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APPENDIX 1

STUDENT’'S QUESTIONNAIRE.
To the respondent,
This is to request you to spare some time andtHi# questionnaire. The
purpose of this questionnaire is to collect dataniy PhD studies that | am
currently pursuing at the University of Nairobiam studying Influence of
Sources of Sexual related Information and Secon8ahpol Students’ Sexual
Behavior. | take this opportunity to ensure youtth#e information you
provide will not be used for any other purpose exder what is stated here.
Confidentiality will strictly be observed. Pleasspond to all the questions as
honestly as possible. Do not write your name anyahe
SECTION A
1. Indicate your gender. Male () Female ()
2. Indicate your age in years. 15 () 16 () }48 () Over 18 ()
3. Indicate the category of your school with &tiblational ( ) County ()
District () Private ()
4. Indicate your ethnic background... .
5. Indicate your school type; Mixed day () Mlxedalndlng () Boys day ()
Boys’ boarding Girls’ day () Girls’ boardifg
6. Indicate the marital status of your parentsgkirf ); Married () Separated (
) Divorced ()
7. Indicate with a tick the highest level of edumatof your mother and
mother from the table presented here below.

Level of education Father Mother Guardian

No formal Education

Primary Education

Secondary Education

Diploma Education

University Education

8. Indicate your religion; Protestant ( ); Cathd]if Pentecostal () Islam ()
other(s) specify
9. Indicate religion of your parents. Protestajt Catholic () Pentecostal ()
Islam (') other(s) specify
10. Indicate parents’ occupation:
Employed o
Self-employed

Casual Laborer
Unemployed

Section B. Sexual activities

11. Rate with a tick\( ) your opinion on secondary school students’

O oo

involvement in the types of sexual activities dlatethe table below?

Sexual Activities Strongly | Agree | Disagree | Strongly
agree Disagree

i. Secondary school students do not engagde in

premarital sex with other students

ii. Secondary school students do not engage

in sex with some married people
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iii. Secondary school students do not enc¢

in unprotected sex

iv. Secondary school students do not engage

in oral sex

v. Secondary school students do not en¢

in homosexuality

vi. Secondary school students do not engage

in lesbianism

vii. Secondary school students do not enc

in group sex

vii. Secondary school students do not engpge

in prostitution

b) In your opinion what is the major reason that makasie secondary
school students engage in sexual activitieS?...cccc.....ooooiiviiiiiieeeeeenn.

c) In the case of those who abstain from sex, whayalo think is the
major reason for abstaining?...........coooiveeeeee e

12.Have you ever had sex? YES o NO o

b. If so what made you decide to engage in SEX?.. . eceeeeereriiiiiuennn oo

c. If not, what influenced your choice to abstain?

Section C. Sources of sex-related Information
13. Indicate with a tick\]] the extent to which you have obtained sexual-
related information from the sources listed heree

Source  of  sexual-| Strongly Agree Disagree Strongly
related information agree disagree

The school curriculum

The family members

The religious institutiong

Mass media

The Peer group

b) Please indicate other sources of sexual-relatednation not listed in the

14. The table below contains sexuality informatitndicate witha tick [V]
most important sources per each statement from which you receivest

information on sexual matters.
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Source

Sexual-related par | Peer School Religiou | Mass Self-
information ent | group curricul | s media | discovery
S um institutio

n

i. The names of se
organs in  mothe
tongue

ii. How babies arg
made

iii. About wet dreams
by boys

iv. Menstruation by
girls

v. Physical change
during adolescence

vi. How to abstain
from sex

vii. How to avoid
HIV/AIDS infection

vii,How to tell safe
days of a girl n

ix. How to use pill

X. How to maintain ¢
boy/girl relationship

xi. How to kiss

xii. How to become
assertive

xiii. How to play safe
sex

xiv. How to use ¢
condom

x Sexual intercour

xi. Sexual intercours
is painful

xii.Sexual intercourse
is pleasurable

Others specify
b). Among the statements in Table 14 listed abdiat,the best three sources
that guide you apply when making decisions abguir sexual practices.

(i)
(ii)
(iii)
15. Indicate with a tick\] the frequency of some of the consequences of
irresponsible behavior which you consider as aifigcstudents in your school
today.

Consequences Very Frequent Rare None at all
Frequent

Premarital Pregnancy

School dropout

HIV/AIDS infection

Sexually Transmitted
Infections

Abortions

Poor performance in schoo

Emotional problems

Early marriage
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Discipline problems it
schools

Drug and substance abuse

16. Indicate with a tick\] the most effective mode of teaching sex-related
information.

Method Very effective | Effective Rarely Effective | Not Effective

i. when taught in class

ii. through guidance & counseling

iii. talk by elders

iv. religious leaders ‘programs

vi. searching in the internet

vii. airing on Radio

viii. peer teaching

ix. Mentoring

x. Religious Education

b). Suggest effective methods of providing sexakited information.
(i)
(ii)
(iii)
17. Suggest the agent you would like to be progdire information and why.
(i)
(ii)
(iii)
18 In your opinion what are advantages of abstainfrgm sexual
involvement by school students?

(i)
(ii)
(iii)
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APPENDIX 2
INTERVIEW SCHEDULE FOR TEACHER COUNSELOR.
Date.../.../...
To Respondent,
This is a request to you to spare some time angoresto the questions

below. The purpose of this interview schedule isadlect data for my PhD
studies that | am currently pursuing at the Uniigist Nairobi. | am studying

the Influence of sources of Sexual Related Informmabn Secondary School
Students’ Sexual Behavior. | take this opporturiity assure you that the
information you provide will be use solely for thecademic research,
Confidentiality will be highly observed. Pleasd iiil section A and respond to
all the questions in both sections A and B as hbnas possible.

Section A.Background Information
. Indicate your gender. Male () Female ()
. Indicate your age............. years
. Indicate your marital Status...........c.ooeeii i
. Indicate your ethnic background...............ocoii
. Indicate your religious affiliation................coooi i e
. Indicate your professional qualification.................cccocveiiiiiiiennnn.
. Indicate the number of years you have beeniegch........................
. What are your teaching SUBJecCtS.............ccoiiiiiiii i e
Indicate any training you may have undergone adolescent
sexuality..........cooeeiiiinnnns
10. Indicate any other responsibility you have e tschool apart from
Guidance and counseling...
11. Indicate by a tick the category of your scth:dttlonal () County ()
District ()
12. Indicate whether your school is; Mixed d@yMixed boarding () Boys
day ()
Boys boarding () Girlsday () Girls boardify
Section B. Key Informant Interview Guide
13. Tell me about the kind of sexual-related infation available to students
through;

* The school curriculum (to probe content, mode, @oOTH)

©Co~NoOUh~WNPE

» The Family sources ( to probe cultural practicebgion, elders)
* Religious Institutions.
» The Peer Group (probe types of peer groups)

* The Media (to probe TV, Radio, ICT-Internet, molpleones, movies,
books & magazines)
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14. Describe the how sex-related information inflees students’ sexual
behavior from each of the four sources mentionedvab(probe from
curriculum, family, media, and peer group)?

15. How can the provision of sex education camipgroved to equip students
with information  that promotes responsible sexii@havior (probe what
should be included or excluded, who should teaot; &nd when it should be

taught?
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APPENDIX 3
INTERVIEW SCHEDULE FOR HEAD TEACHER.
Date.../.../...
To Respondent,
This is a request to you to spare some time anporesto the questions

below. The purpose of this interview schedule isadiect data for my PhD
studies that | am currently pursuing at the Uniigisf Nairobi. | am studying

the Influence of sources of Sexual Related Informmabn Secondary School
Students’ Sexual Behavior. | take this opporturiity assure you that the
information you provide will be use solely for thscademic research,
Confidentiality will be highly observed. Pleasd iiil section A and respond to
all the questions in both sections A and B as hbnas possible.

Section A.Background Information
. Indicate your gender. Male () Female ()
. Indicate your age. ()
. Indicate your marital Status...........c.ooeii i
. Indicate your ethnic background................coii
. Indicate your religious affiliation................cocoi i e
. Indicate your professional qualification.................ccooviiiiiiininnne
. Indicate the number of years you have beeniegch.......................
. What are your teaching SUBJecCtS............cccoiiiiiiii i e
Indicate any training you may have undergone adolescent
sexuality..........cooeviininns
10. Indicate any other responsibility you have e tschool apart from
Guidance and counseling... .
11. Indicate by a tick the category of your scth}inonal () Provincial ()
District () Private ()
12. Indicate whether your school is; Mixed d@yMixed boarding () Boys
day ()
Boys boarding () Girlsday () Girls boardify
Section B. Key Informant Interview Guide
13. Tell me about the kind of sex-related inforratavailable/accessible to
students through;

* The school curriculum (to probe content, mode, @oOTH)

©Co~NoOOUT~,WNPE

* The Family sources ( to probe cultural practicebgion, elders)
» Religious Institutions (to probe youth clubs, yos#minar, camps)

e The Media (to probe TV, Radio, ICT-Internet, molpleones, movies,
books & magazines)

» The Peer Group (probe types of peer groups)
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14. Describe how sexual-related information inflees students’ sexual
behavior from each of the four major sources.( prisbm curriculum, family,

media, and peer group)?

15. How can the provision of sex education be impdoto equip students
with information and skills that promote responsilsiexual behavior (probe
what should be included or excluded, who should¢dhedow and when it

should be taught)?
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APPENDIX 4
LIST OF SAMPLE SCHOOLS
National Schools:

* Boys Boarding; Mang'u High School
» Girls Boarding; Maryhill Girls High School

County Schools:
* Boys Boarding; Thika High School

» Girls boarding; St.Francis Mangu

District Schools:
* Boys day; Ruiru Boys

» Girls day; Ruiru Girls
» Girls boarding; Gikindu Girls

District Mixed schools:
» Githurai Kimbo mixed secondary

* Thika Memorial School

Private Schools:
* Boys Boarding; Equator High School

» Girls Boarding; St. Xavier Girls High school

* Mixed day and Boarding; Heights Academy
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APPENDIX 5

Table 4.4: Ethnic distribution of Student Respondets

Ethnic background | Frequency | Percentage|

Kikuyu 223 69.2
Luo 24 7.5
Luhya 20 6.2
Kamba 16 5.0
Kalenjin 9 2.8
Meru 8 2.5
Somali 7 2.2
Kisii 5 1.6
Taita 3 0.9
Pokomo 2 0.6
Arab 1 0.3
Digo 1 0.3
Ethiopian 1 0.3
Hadiya 1 0.3
Mitero 1 0.3
Pokomo 1 0.3
Total 322 100
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