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ABSTRACT

This research project has determined the influesfckearner characteristics on primary school
teachers’ participation in Open and Distance Lesyr{ODL), the case study of Mbaruk zone in
Nakuru County. The study was guided by four obyasi to determine the influence of
demographic factors, income level, information aminmunication technology as well as the
accessibility to learner support services on teageticipation in ODL. The literature review
was organized under the following headings; Demualgafactors which deals with the age,
gender and work roles as well as the family rolespme level of the learners, Information and
Communication Technology as well as the use of n&a@rsupport services. A descriptive survey
research design was used to obtain data describégxisting phenomena. A census was done
and yielded 60 teachers.A gquestionnaire was usedlkect data and the data was analyzed using
frequencies and percentage tables. The data waegsed and analyzed using the statistical
package for social sciences (SPSS). The findinghefstudy shows that demographic factors,
income level, information and communication tecloggl and accessibility to learner support
services influence teachers’ participation in ODioglammes. The researcher recommends that
ODL learners should balance time for study and thfabther responsibilities. Scholarships,
sponsorship, use of Higher Education Loan Boanelkas personal loans should be emphasized
to meet the financial needs of the learners. bigdins of higher learning should aim at providing
improved ICT facilities and learner support sergitadividual learners are also encouraged to
embrace ODL as the only means to further careeeldpment since the community require
competent teachers who can transmit knowledgedastitiety and also act as role models. The
findings will also be of great use to institutiosfshigher learning in realizing the ways of meeting
the needs of the teachers. The Government of Kesilyalso benefit from the findings as it will
get to know the needs of its teachers. Policy nskevolved in ODL will benefit from the
research information as well as the curriculum gbists in developing the curriculum and the
syllabus. Teachers should also be encouraged tly sagardless of their geographical, social,

economic or other related constraints.
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CHAPTER ONE

INTRODUCTION

1.1Background of the study

As education enters the 2tentury, teachers are challenged daily to keepitip the rapid
changes that are evolving at an even increasing. r@ne of the major Millennium
Development Goals declared that by 2015, childseryavhere boys and girls will be able to
complete a full course of primary schooling. Guiall children of the appropriate age access
to school implies that large number of additioreddhers must be recruited and trained.
Therefore working teachers need the support, urftpehlteachers need to be trained and
trained teachers need career long life professidexatlopment and updating. The demand for
teacher education in developing education in dgregpcountries is so great such that policy
makers, program planners and teacher educatorshawk to explore alternatives to these
existing convection programs. Distance educationpravide flexible and effective response
to the challenge. (Republic of Kenya, 2003).

Distance learners have characteristics of adulis professional responsibilities (jobs), social
responsibilities (families), study part time, liett formal education or are long time away
from formal education, highly and intrinsically nuatted and who are interested in practical
results for career, occupation or lifestyle. Teaghihrough ODL has enjoyed a long history.
Distance learning is a form of education and tragndelivery in which students are remote
from Distance Education Institutions. The instrustand the students are not in the same
location. Learners are separated from the instibali base or the teachers either in time or in
space for a significant portion of their learnim. offers unique opportunities for life long
life learning to working adults, out of school prammmes for children for and youths who are
unable to attend ordinary school as a result ofhilisy, illness or remote location,
educational opportunities for nomadic and itinergmbups and preserved for teachers’
preparation and in-service development among o{ftuM&ESCO 2002).

There are several benefits of DE. It is convenfentboth students and instructors, flexible
and thus provide students with options to partigpa education on an individual bases and it
Is as effective as conventional instruction wheprapriate methods and technologies are
used. In addition it is a cheaper form of educatemmpared to conventional form of

education. The use of multisensory media providesoptimal combination of media and



interaction with students. It also offers increaspg@ortunities for increased interactions with
students and ensures equity in educational oppbesin ODL is now established as a
reputable system of education. This is clearly encdd in the number and scope of
establishment of open and distance systems all twerworld (UNESCO, 2001). One
example of ODL system worth mentioning is the Opbmversity of the United Kingdom
(OUUK) which since its inception in 1971 has marthge educate and train over 2,500,000
students. For the students, any educational itisiits is attractive if it has the right mix of
pricing, academic experience and credibility. lostsan environmentcoupled with appropriate
learner support system that create added valdeetstudents and determine the quality of the
students learning experience. Learners focus anadbarses of study deeply motivated to go
on to the end of the course successfully. Whemézarappreciate the learning environment

created by the ODL institution, their enrolmenegaare increased,(Tresman, 2002).

Students are demanding quality educational seandeare less willing to make promises. For
institutions of ODL to survive in this competitivenvironment, there is need for
implementation of relationship marketing strateg®gromote students retention.Education
policies and practices are changing due to theeasing demand courtesy of the global
Education for All (EFA) call. Higher educationakitrtutions in a bid to rally behind the same
call have chosen to deal with both conventional @so their employment level. However,
within their work station, there has been needdwaace in two ways; both academically and
professionally. This improves them in their managetof the emerging products and friends
in the education sector, (World Bank, 2003).In gggton of the importance of human
resources development, the Kenyan government hasnsits support by out lining this
notion in the master plan on edition and trainimg. confirm this, currently all Kenyans
public and some private universities have estabtisharious entry levels of DL programmes
even lowering entry requirements for those with esidqualifications. These include offers

such as those of certificates, diplomas and degaeses, (Otto, 2009).

When this is the position, the question still remsabn which are these factors that influence
the participation of primary schools teachers ighker learning in Mbaruk zone in Nakuru
County by open and distance learning. The demandefacher education in developing
countries is so great that policy makers, programtaeners and teacher educators will have
to explore alternatives to this existing convergioprogramme. Distance Education can

provide a flexible and effective response to thallehge. Demand for qualified teachers has



been high and will continue to be high level angdmel a highly desirable goal of basic
education for all (UNESCO 2004).

In Kenya, the quality of teachers in both publid arivate schools has been a matter of
discussion in various forums. At the time of indegence, there were many untrained
teachers most of whom had only primary level ofcadilon. By the arrangement with the
Ministry of education, the UON through college afug€ation and External Studies has from
1986 launched degree level DI programme in Educatimleed the debate over the quality of
teachers’ education has continued to be addressesdccessful educational programmes by
the government. An example is the master plan arc&tn and technology for 1997 - 2010
which proposes that as a way of encouraging teadbencrease their academic knowledge,
they be encouraged to study for higher academidifgasion provided such study do not
adversely affect performance of their official @st{Republic of Kenya 1997).

1.2 Statement of the Problem

Teacher Education is an important area where distaducation has been used extensively to
provide teacher preparation, upgrading of acadequalification and in service continuing
professional development in particular subjectsjteat areas and instructional methods.
Manyare examples particularly from both developargl developed countries that show
teachers’ training at a distance reach large gmiupeachers and profound impact on the
developmentof National Educational Systems. Teaghmeoperational courses are increasing
and some institutions involved with teacher prefi@naare to provide pedagogical course
work in Distance Education as part of the programf@bompson 1997). Concern over the
Teacher education has been a world phenomenon, @¥dis a great role in addressing the
teacher shortage.Higher education through distadoeation has expanded significantly all
over the world and according to UNESCO (1998),glubal enrollment for higher education
increased from 420 million to 1,105 million in 199Ais rapid growth in demand is attributed
to social status attached to university degreesimitage of employment opportunities with
low level qualifications, (Rambo, 2008). UNESCOtlhar attributes the high demand for
higher education to failure of mainstream systemnesater for the increasing popular demand

for higher education.



Research done by UKPO(2004) reveals that majofitstudents would like to use the DL
mode should a few areas such demographic factus| of family income, ICT literacy and
use of learner support services are looked inte.questions students ask are; does the course
have challenges for them? What do they have t@sdlye good or bad things about the whole
system? How affordable is the course in comparigomthe conventional system. A rich
literature in the world over the performance, sss¢esatisfaction, motivation and retention
shows great willingness in learners to use DL mdtde@as for this reason that the researcher
has established the factors that influences ppatiicin of public primary school teachers in

Mbaruk zone in Nakuru County.

1.3 Purpose of the Study.

The studysought to investigate the influence of rlema characteristics on

teachers’participation in ODLProgrammes.

1.4 Objectives of the Study.

This study was guided by the following four objees:

I To establish the influence of demographic facterseachers’ participation in ODL in
Mbaruk zone.

il. To assess the influence of the income level onh&at participation in ODL in
Mbaruk zone.

ii. To determine the influence of the ICT literacy @adhers’ participation in ODL in

Mbaruk zone.

\2 To determine the influence of learners accesgybilit learner support services on

teachers’ participation in ODL in Mbaruk zone.

1.5 Research Questions.

I To what extent do demographic factors influencetélaghers’ participation in ODL in

Mbaruk zone?



i. How does level of income influence the teacherstigpation in ODL in Mbaruk

zone?
ii. How does ICT literacy influence teachers’ partitipain ODL in Mbaruk zone?

V. How does accessibility of learners support servictigence teachers’ participation in
ODL in Mbaruk zone?

1.6 Significance of the Study.

The studyinvestigated the influence of learner ati@ristics on teachers’ participation in
ODLprogrammes so that it can help teachers to hawe clear insight of the mode thereby
giving them a better chance to make decisions andny of these institutions for further

advancement.

The BED (Arts) programme is of great importancerst~to the individual learner, the
programme offered through DL grant them anothemckaat professional training which
guarantees a better pay and social recognitionngdd self-actualization. The completion of
this course facilitates further career advancerhetit in this and other educational fields. The
programme is very important to the society sindeatls to the equipping of its schools with
competent teachers who can transmit knowledge andlb models to the youths at the same
time. Society is still in need of more trained teaxs.The study will also help institutions of
higher learning to plan better strategies of tragnindividuals through Distance Education.
These institutions will in turn admit learners whdney know well and how to assess them.
The Government of Kenya will also benefit in undensling the need of teachers whom they

organize for school based teachers professiona&lolewment using the DL mode.

This study will also be important to distance leasnin the course of their study, DE
institutions as they offer DE programmes, policakers as they make and implement
policies in the area of DE as well as researchei®DL. It will also help learners to study
regardless of geographical, social, economic oerotblated constraints.The findings of this
will also be useful as a source of information bg turriculum specialists in the review and
development of curriculum and syllabus with infotma on DL in mind. The
implementation of those findings will hence increabke participation of primary school

teachers in higher learning in DL mode.



1.7 Delimitations of the Study.

The study was conducted in primary schools in Mbatane and therefore the respondents
were only from the zone. This means that the infdgrom gathered from the study will be
treated with caution when applying it in other geqdical areas. The researcher found it
easier to collect the information from the DEO’$icd on the students who have completed
or ongoing with higher education. The study wa® asnfided to those pursuing the BED
(Arts) programme through DL. It covered particwaithose primary school teachers already

training or trained and employed by TSC or on amitor permanent.

1.8 Limitations of the Study.

The study investigated the influence of learnerratt@ristics on teachers’ participation in
ODLprogrammes The researcher would have liked teaothe data personally but due to
the expansive spread of the schools in Mbaruk ztome, and the cost implications, he used
research assistants to do this hence missed tletéatace interaction with some of the

respondents. The data was also limited to thevatiables of the study.

1.9 Basic Assumptions of the Study.

The researcher assumed that all the respondentbdostudy were available and that they
were ready to answer all the questions both cdyrectd truthfully.lt was assumed that the
respondents would co-operate and fill the questaoea correctly and objectively and return
them immediately after answering them for prompalgsis.It was also assumed that the
infrastructure would be okay in the zone to endbéeresearcher reach the respondents with

ease. All the above assumptions were okay.

1.10 Definition of Significant Terms.

Age — The number of years a teacher has. This showthehyoung or old.

Distance learning- The type of learning where learners and teachersseparated most of
thetime with limited face to face interactions.

Education background - whichever level one learnt up to in his or hemiative learning
stage.

Gender - Whether one is a male or a female.



Higher education-Used to mean education beyond first level and-pesondary.

Learner characteristics- Refers to the features exhibited by distancenkear

Income Level- To mean the amount of money one gets at a negteen period.

Information and communication Technology literacy- The ability to use technology in
teaching the learners.

Learner Support Services- Used to refer to the help a student is accordearder to sail
through successfully in learning.

Participation - It's enrolling to completion in a course in highearning.

1.11 Organization of the Study.

The study is organized in five chapters. Chaptes @cuses on the background of the study,
statement of the problem, purpose of the studyeatives of the study, research questions,
significance of the study, limitations of the studiglimitations of the study, and definitions
of significant terms. Chapter Two focuses on litera review, demographic factors, income
level, ICT literacy and accessibility to learnerppart services, theoretical framework,
conceptual framework, literature gap and summarylitefature review. Chapter Three
describes the research methodology that was usibe istudy. It is divided into the following
topics; research design, target population, rekeanstruments, validity of research
instruments, data collection procedure and datdysisa Chapter Four focuses on data
analysis and interpretation. Finally, Chapter Fuliscusses the summary of the study,
findings, conclusions, recommendations, and sugmesfor further research in the area of

study.



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter presents a critical review of the labde literature on the influence of learner
characteristics on teachers’ participation in ORdgsammes. It highlights the theoretical and
conceptual frameworks of the study. It is organizetbur thematic areas guided by the main
independent variables: demographic factors, inctawel, ICT Literacy and accessibility to

learner support services.

2.2 Participation in Open and Distance Learning

There has not been one particular definition of ©ged Distance Education as it comes in a
variety of form. Nevertheless, ODL can be differated from other additional approaches
through attempts to offer a set of criteria as given by Garrison and shale, (1987). They
suggest that ODL majorly uses non-contiguous comeation between the teachers and the
learners which facilitates and support the edunatiprocess. There is the use of technology
to moderate the necessary two ways communicatiqrioged. At its basic level, ODL takes
a place when a teacher and students are sepaapdrysical distance and technology is used
to bridge the instruction gap. ODL is an excellerdthod of reaching adult learners. Because
of the competing priorities of work, home and sdhadult learners do not have a lot of high
degree of flexibility. The very nature of distariearning gives adult learners possible control

over the time, place and pace of education, (UNESIDO2)

ODL is used in a variety of settings and for a bro@nge of purposes. Universities use it to
increase number of learners who have access temhgegtucation, companies use it to upgrade
the skills of its workers keeping them updated loé trapidly advancing technologies.
Individuals use ODL for their professional growtiipvernment use it provide in-service
training for teachers and other professionalstandeliver instructions to remote rural areas
that may not be otherwise served, (Polashnik apgen 1998).

The Open University of United Kingdom has been dbed as one of the most successful
cases of policy implementation ever attempted ex@DL field. It demonstrated not only the

potential of DE to provide opportunities regardlesfs geographical locations but also



demonstrate that distance is not a barrier to #leeaty of high quality education. It enrolls
more than a third of all part time students in G&dtain and graduate about one in twelve of

all university graduates (http://www.open.aqg.uk

Access to education has been a great challengeialbpefor developing countries. For
instance though India is th&”3argest higher education system in the world niy@rovide
access to only seven percent. In Nigeria, the foredacation system which is offered
through conventional education has gained lossamentum and seems not to be responding
challenge in the exponential rise in the populatibthose interested in education. ODE seem
to be the only remedy to the perennial problemsalfitable access to education, equity of
opportunities as well as providing a second chdocéhose who had been forced to drop out
of the education system, (UNESCO 2002).

From Papua New Guinea, there is considerable higénpal distance and lifelong flexible
learning for technical vocational education andintrey courses to assist in achieving
educational objectives. The population is disperflmughout the areas separated by
mountains, seas, valleys and forests. TravellinglifBcult and expensive and therefore
regular schooling is difficult for most people. light of this, Open and Distance Education
can make one important solution and contributiorth® social, economic and educational
goals of the place, (UNESCO 2001).

The development and the place of ODL in Kenya tikeer countries were necessitated most
importantly by the need to train and upgrade cenpeofessionals especially teachers. There
was need to train unqualified and upgrading undedified primary school teachers. Other
areas of concern were special education, adutatite teacher programmesand professional
training. From the endeavors in Kenya, a lot haanba&chieved where the public university
and private university capacities have been inecasore than double through the use of
Distance Learning approach. Since the ODL systambeen opened and a new chapter for
government to realize these goals, it is necessargtudy on the influence of learners
characteristics on primary school teachers’ pgrdéiton in ODLprogrammes with a view to

revamping it in order to make it even more effeetand sustainable,(UNESCO 2001).

2.3 Role of Open and Distance Education in Teachérfsducation

The world need better teachers and more teachesgadrch shows that there are millions of

children who are still out of schools. These nesthers as the vision of Education for All by



2015;a world target draws near to its realizatiéor. this to be realized there is need to raise
the skills for the existing teachers of whom some untrained and unqualified (UNESCO
2001).

Comparison of policies within the US by researchHeusd that the states leading the nation
in students’ achievement and those that had madentst significant gains in achievements
were the states that had most highly qualified Heex and that had made consistent
investments in teachers’ professional developmeeacher Education is an important area
where distance education has played great rolels ascin initial professional education,
continuing professional development, curriculumoref changes and teachers’ career
development. The skills levels required in the labmarket are high and all societies faces
the challenges of raising this additional perforoenin this context, lifelong learning is a
high priority for all. The commonwealth of learnif@OL) advocates for the use of ODL
option for teachers’ education especially for hyghbpulated areas like South Africa and sub-
Saharan Africa. Brazil, Nigeria, China and Indoaesll have teacher education program
through their open universities, (UNESCO 2002).

2.4 Participation of Teachers in Distance Learning

The ability to participate in distance learning deeply rooted in the development of a
distanceorganization philosophy that supports teldgy, lifelong learning and change. This
philosophy should also support equal access toseounaterials, updated information,
maximizing resources and promotion of learning bépato supporting organizational

objectives. Organizational philosophy establishHes drganizations levels and professional

growth and development of the organization andmgployees, (Berge, 2001).

To increase patrticipation in higher learning thrdougistance Learning, effective, efficient
representative and transparent institutions shbalduilt that are responsive to community
needs and aspirations. Due to complex intercormesitthe realization that one cannot isolate
system components somewhere at sometimes is edséherefore a wholesome approach is
required of a management. High participation erages experiential learning, lifelong
learning, shared learning, and transformable legrmn addition to conventional forms of

education. In addition development and employmédrappropriate technology is required

10



with stress on adaptability, durability, effectiess, efficiency and simplicity, (Kermath,
2007).

For any system to have high participation, cermmponent must be put in place. First; the
institution must endeavor to provide what the sycreeeds hence the issue of relevance. In
case of the ODL, there is need for qualified teexkého are conversant with the curriculum

demands and are well rounded to provide mentorhipeir learners in the field. Learners

require appropriate technology to improve the aszdeseducation and to bridge the gap
between the learners and the tutors. Distance lrepprovides needs to understand that their
educational product and services are to service Olstance Learners and provide an

encouraging educational experience, (Berge, 2001).

2.5 Teachers’ Demographic Factors andParticipatiomn ODLProgrammes.

The characteristics and personal situations of sfielents enrolled in distance education
courses can present barriers to effective learramg success in distance education
environment. Family factors such as marital statasyily size and economic status of the
family influences teachers’ participation in ODLgrammes. Marriage is the most important
institution where boys and girls grew up knowingttimarriage is ultimate duty particularly

for girls. This influences girls schooling. Sinceceety expects girls to get married and look
after husbands, their education is not taken ssiyoI’he importance allocated to marriage
leads to early marriages which are major causestiool drop outs. Marriage continue to
influence participation in Distance Education evenhigher learning where many cannot
follow up their careers until they know whom theyllwnarry, their potential husbands and

wife’s attitude to work, careers, size of the fantience a challenge to combine marriage,
employment and  education,(Gacheri, 2010). StuglyZbhairi, Zybaidah and Daryanol

(2008) shows that social roles may disrupt femaldents in their studies.

Gender issues are part of gender inequalitiesatetindesirable in participation in distance
learning in which an intervention is required. e fperspective of gender and education, there
has been an endeavor of making education oppoytawnéilable for all by the government of
Kenya and other governments in the world. Througitadce education and training, one
acquires capacity, confidence and credentials sacgsto cope up with demands of

increasingly selection of markets and labour, couwhties and services. Beside this,
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importance of education, there has been observedegebiasness in many aspects of
education which are prevalent in launch of educataad skill development in the family,
society and institution levels. Spouses and redafimancial difficulties especially in rural
settings has been a stumbling block to enrolimerDistance Education programs, (Evans,
1995).

The number of girls and women reduces as one ntagesr level of education while in area
of skills; women tend to dominate in areas whicuiee minimal one comparatively less
marketable skill. Training of girls and women affeen differentiated from that of boys and
men. The vocational training of women has largebynahated in fields related to their
perceived household responsibilities such as caerather than high level courses of
technical or scientific. Education and training sldoprepare men and women, boys and girls
for participation in the economy beyond the housh®ue to attitudinal barriers, the
perceived differences between male and female ek capabilities which are indicated
through socialisms in homes, schools creates ldatonfidence and self-esteem to enable
women compete favorably with men. It has been noii#id regrets that girls and women are
hampered by traditions which put premiums on trefulsess of their labour as the domestic
front in caring for children, cooking and hence mainpursue higher level of education that

will take them far from these chores, (Republikehya, 2007).

The issues of gender that have hampered studemtémeent in ODL programs in GilgilSub
County are the cultural practices and patriarchyese have perpetuated gender inequalities
by sustaining gender differences in decision malking resource ownership.But to address
the issue of morale dominance, patriarchy, the détimand public domain, dichotomy have
been questioned and are being deconstructed in reacigties especially in urban areas
through slow changes, occasioned by reconstruetmyre-organizing of cultural practices
and social life and education (UNESCO, 2004).

2.6 Income Level and Teachers’ Participation in ODProgrammes.

Affordability of a Distance learning programme che accessed through measuring how
conveniently the learners pay for their tuition arkder accompanying expenses such as travel
costs for tutorial use of the internet etc. Theowflbility of Distance Learning can only be
measured in comparison to face to face conventietatation. However, this is not a simple

function. Issues of cost of distance educationesgystare difficult to resolve partly because of
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lack of sufficient data and partly because of thfeigence between the economic structure of
Distance Education systems and those of conventahueation system (Kinyanjui 2010).

The Government of Kenya has consistently directgalip resources to establish and expand
facilities, sustain human resources as well as angprccessibility and quality of university
education. Besides, efforts have been made to emgeyrivate sector and other development
partners to invest in the provision of universiueation to enhance accessibility to those in
need of higher academic qualifications, (Repubfiienya 2002). Inadequacy of financial
support to higher education subsector is one ottladlenges with which the wider education
sector grabbles with even through enhancing edeitaixess to university education remains
a key development agenda. Although HELB was estadti to further higher education,
limited financial support from the same make itfidiflt to provide assistance to learners
outside regular academic programmes. Even thoudtBH& mandated to finance university
education in Kenya, it doesnot have any financiogeme targeting distance learners. In
addition distance learning has not received adegaidéntion from the stakeholder in higher
education. As a result, distance learners strugggimeet the cost of tuition accommodation
transport and learning materials. They are lefiotuk for their own alternative methods of

financing their education,(Kioko, 2012).

Rambo (2008) in his study on financing distancenieg in Kenya found that affordability of
the B.ED (Arts) by distance learning was statidiiycassociated with learners gender, total
number of dependents, average income and highestagon level. He also found that
learners financed distance learning through loams fcommercial banks, personal savings,
donations, support from family members and bursarfethers included proceeds from
disposal of assets, dividends from stocks as vgelladraising. Loan from SACCO societies

and commercial banks were the formal source ofifund

Impediments to effective participation in distantEarning included meager incomes,
inadequate time to engage in income generatingites, high cost of residential fees and
inadequacy in learning materials. In addressinggbee, learners adopted a number of coping
mechanisms such as disposing properties, suspengi@mgonal development projects
venturing into income generating activities suchfasning. The university also allowed
learners to take up the optimal number of unity dwuld afford creating provision for special

papers. Further studies showed that B.ED (Artsjlibiance learning was relatively more cost
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efficient than the regular modes. This arose frdfacéve cost management practices and
distance learning methodology adopted, (Kioko, 2012

Demand for education is determined by a numberofofs of which some are social and
psychological factors such as level of disposatdeme, recognition, reduction in family size
and acquisition of a higher standard of living, dk0,2012). The most important
psychological reason which affects the demand doication is the peristaltic process. This is
a process in which parents are eager to let tindlren acquire a higher education level than
they themselves reached. Disposable income gresdtlcts the demand for primary,
secondary and higher education. If the family désfibe income increases, demand for
education increases because their tuition feeskdyooniforms and stationery will be
affordable, (Wanjala and Otieno, 2010).

Motivation is the inward thought, feeling, wantaesire to do something. It is a component
very necessary for an individual to perform a taslkcompletion. Learners have to have the
motivation by themselves to involve certain aciggtwithin the learning process. As a result,
teachers participate in the DL programmes who eaenkrs by virtue of engaging in the
practice which otherwise they did not know must gess certain motivators in

them.According to Otieno(2010), there are fact@iated to people’s needs that motivate
people to work. These are psychological safetyamietal needs, social affiliation needs,
esteem needs and self-actualization. Teachers \akie batisfied all these needs become
competent in their profession. Thus they are prech@nd earn higher incomes. Once the
income is received and household expenditure is thetteacher remains with disposable
income which enables them to meet the cost of éuréducation through effective demand

for the higher learning by Distance Learning mode.

Upon completion of university degree programme ugtodistance learning and consequent
attainment or conferred with degree certificaté®ré are many expected returns accrued
upon the individual, society and even to the edanaproviders (institutions). Education
acquired by an individual is his/her security amdspnal asset which will never be removed
from her/him till death, (Nyabaga, 2012).

In the Kenyan scene, the UON through the schoabatinuing and DE has committed itself

to developing and enhancing various academic pnogres in the area of teacher education.
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The school is playing a dynamic role in human @plevelopment in the education sector for
sustainable development by contributing towardeaesh in and acquisition of skills in the
planning, management and maintenance quality icadunal institutions.Thus with the case
studies in mind, ODL cannot be out of context aadiiresses the exact needs of society as
precisely and practically as possible. By theiryveature, most distance learners are in
employment. ODL enhances the opportunity of pradiiiqutting the knowledge acquired to

work thus allowing for integration of content wihills in the job market, (Raphael 2011)

In his study,Nyabaga (2012) says that high cogtdofcation in Kenya has contributed many
Kenyan students opting to join other universitiegsmle Kenya. Makerere and Kampala
International Universities both in Uganda have aateed many Kenyan students due to
affordable fees and other expenses. There is pogelmand for education as a means of
human development by acquiring basic tools for ereptable decent life. Finance will be
changing as great expansion of educational demaka place. Government will be hard
pressed to loosen control of education process agllaas their role in financing these
ventures. Those who benefit immediately from thecation will be expected to meet the cost

of the services themselves.

Keegan (1990) asserts that students participadéstance learning to overcome such barriers
such as geographical distance, financial and tirmestcaints and restrictive admission
policies, in the process of furthering their edigratLifelong learning is now regarded as an
essential element of economic growth, and succgsedny governments. There is pressure
for education institutions to increase participatiof students with university entry
qualifications who were otherwise not considerethijg regular government sponsored
programs. With the large number of students qualifyvith minimum entry requirement to
join public universities and with less such oppnoities Open and Distance Learning becomes
the only solution where learners operates off camptudies. Education is a private
investment and it entails the efforts and commitnigrthe individual and his or her family to
meet the direct costs as a mechanism of harveatingler range of tangible and intangible
benefits of education in future. Individual distariearners incur a lot of direct and indirect
costs. The direct costs include the expenditurebooks, stationery, school fees, library
services, computer services and research money.piiliate costs include the foregone
opportunities such as holiday tuition, hardshipwinces and family business incomes. The

private benefits every distance learners aspiregetoincludes better salaries, employment
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opportunities, increased allowances, job promoti&tter retirement benefits and investing in

income generating projects, (Nyabaga, 2012).

2.7 Information and Communication Technology Literacy and Teachers’ Participation

in ODLProgrammes.

Doyle (1992) defines information literacy as theiligb to access, evaluate and use
information from variety of sources. Bruce (2003pni educational perspective defines
information literacy as the ability to access, eaté, organize and use information in order to
learn, solve problems and make decisions in foandlinformal learning contexts at home, at
work and in educational settings. It is a key felting learning which includes computer
literacy, information and technology literacy, By skills, information skills and learning to
learners.There is no doubt that the spread of l@lsthas made information more easily
available. However in order to make best use ot thformation, people need to be
information literate. ICT tools facilitate the shge, reception and transmission of

information. Extending its reach however requiresacy skills, (Walsham, 2001).

Media and technology is the medium of communicatioteraction and instructions in ODE.
The types of available technologies used in DEdarigled into two groups; synchronous and
asynchronous. Synchronous technology is a modehlifie delivery where participants have
to be virtually present at the same time. Examplelside the web based services; telephone,
videoconferencing, web conferencing and direct dcaat satellite and live streaming.
Asynchronous delivery technology allows particigamd access materials on their own
schedule. These include audio cassette, e-mailssage boards’ forums, prints, voice mails,
DVDs among others. Telematics in ODL systems retierthe delivery of information from
tutors to Distance Learners through use of telecomaoation technologies. ODL as a method
of teaching and learning is made possible by thernskve use of multi-media which provides
the vital two way communication so that the studetdan benefit from and even initiate
dialogue with the tutors and with other learned\ESCO, 2001).

Bates (1984) suggest that new technologies pronaisesgler range of teaching functions and
a higher quality learning, lower costs, greatedstus control, more interactions and feedback

for students. In fact ICT can support designinglezrner centered, engaging interactive,
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affordable, efficient, easily accessible, flexibleyeaningful and facilitative learning
environment. Media technology should be seen asmstrument that facilitates learning by
assisting the participant to overcome the barriérgeographical distance and time barriers
that lead to the isolation of distance learnersoligh technology, ODL systems are sustained
as learners are reached effectively.The teachirgiesy used by the Zimbabwe Open
University (ZOU) takes into cognizance the reabfythe lack of contact between the tutor
and the learners because of the nature of distadaeation. The university therefore uses
print and radio as the delivery system as in threegss of establishing a remote classroom
video network and use of internet, (UNESCO, 2001).

According to Mbogori (2009), Distance learning le®Ilved from correspondence times to
the present age of digital technology. Overtimeyriers have consumed the technology of
age. The recent past has seen an influx of a sefieechnological components. The most
current is the internet which brings virtual classn to the learners with rich and valid
learning experiences. For such a reason one apjueges interested in the need to study how
these technological advances fast track the Dist&earning process. Technology however
has been studied variously by difference scholakger othe issue of Distance
Learning.Technologies of DE delivery are print, dfoast, radio, TV, e-mail, interactive
video, satellite communication and multi-media comaep technology. Further he categorizes

them as either synchronous or asynchronous systems.

According to Joseph (2013), research has foundawat the past decades, the economy of
the developed nation has grown tremendously lardgedgause of the technological
innovations. ICT is a major factor in shaping thewnglobal economy and producing rapid
changes in the society. Studies have it that withi@ past decades, the new ICT has
fundamentally changed the way people communicadedarbusiness. The world has become
a global village. It has produced significant tfansation in industry, Agriculture, Business
Engineering and other fields. In today’s economy amery profession, we need computer
skills first like reading, writing and arithmetiagdiciency. Kenya is trying to catch up with
other countries using digital technology to boestrhing. In industrialized countries, digital
technology has been integrated into the educatistes and has become a key teaching tool

in schools. Technology has played a major rol&édcceleration of DL opportunities.
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Saitoti (2007) asserts that a shift from traditioteaching methods to e-learning would
address the problem of access to education. Clyrehe transition rates from primary to
secondary stands at above 70% while to univerdigva 30% of those who qualify for
admission.Garrison (1990) argued that the quatityiategrity of Distance Education process
iIs compromised when it degenerates into the oldahoflindependent study. The student
becomes isolated, procrastinated and eventuallgsdoait. Students should be exposed to a
variety of media material to enhance active leayrand participation which will make them
to research and develop a sense of ownership. Patgrials in DE remain most common
media for learning in commonwealth countries. Ranrg2010) stated that DE relies heavily
on multimedia broadcast and face to face study tovige quality education.
McGiveney(1996) noted that participation in DE @®s is still minimal because of lack of

dialogue of intercourses when compared to facade.f

Kioko (2012) argues that the recent study donéénsub-Saharan Africa has shown that there
has been a rapid participation in Distance Learnamgnpared to the past. Students
participating in the internet based learning nekinoave greater curiosity and interest. This
has increased motivation of the students makingntiself-driven even to tackle difficult
tasks. However, there has been drawbacks rangorg fte-motivated staff and negative

attitude coupled with lack of ICT governing poli¢zakuu, 2006).

Study indicates that barriers of the use of ICTludes inadequate infrastructure, power and
connectivity is a nightmare in some areas. In ottwemtries, ICT takes a periphery position
as they prioritize to deal with more acute and ipent social-economic and political
problems related to poverty eradication, droughhace and HIV/AIDS, pandemics among
others. Nevertheless, technology has broadenedssctxr Distance Learning in the
globe,(Joseph, 2013).

UNESCO studies suggest that for quick realizatibmass education in Africa, technology is
paramount. It further notes that internet has nevahized distance learning in the
21%century. In that, it offered online enrolment arffl @mpus courses. Institutions should
think of using of adaptive technology and introdgoenputers that are designed particularly
for the disabled which includes wheelchair swittlattrespond to voice commands and
computer programs besides the online curriculunEA, 2004). In several countries, policy

decisions have been made to devote day time houeslucational activities. This is so in
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India where day time TV is devoted to developmempiaiposes. In Israel, its devoted to
educational programmes and in Japan and Unitedd€img broadcasting agencies have a

long-term commitment to education.

Communication technology in the beginning could Im@twelcome and adopted by education
systems because of the problems they had suchmatedi finance resources and large
numbers, technologies are costly to acquire anchtaiai Technology is also developing at
high rate hence educational systems have to tnain $taff through in-service to be able to
use the new technology. Teachers also resist imttaxh of new products of communication
technology.Various countries using broadcast mbdse their choice in cost and availability
both to organization and the students. Japan heassive developed use of TV because of its
well-developed TV network and prosperous econonte ®dpen university of Britain insists
that students attend Summer Schools because ofgmg communication that is roads,
railways, airways and telecommunication. The meaiodniversity of New Found land
service remote rural communities by use of prigtdie and audio cassette, materials

intensively, (Paratton, 2010).

On the whole mobile phone technology contributesiafly well towards performance,
encourage participation within learning, promotempetition and encourage cohort
socialization. They give due date of assignmengjsteation of the course deadline and
provision of course materials. A question in thednof many would be how effective is our
current institutions to subsidize for the much exgpee internet technologies. The learner at
present finds himself/herself in the best positiorown a simple mobile phone. The use of
cell phone is significantly increasing with moreuth40% of the population subscribing to a
specific service provider. On its part, the goveeninof Kenya plans to facilitate universal
access to ICT infrastructure and improve conndgtivieachers willing to join DL have the
option of the mobile phone technology should thstifation strategize well while waiting for

the government plan to come to a reality, (Ott@0

Currently, the DE programmes at UON use mainlytpnedia as means of delivering course
materials to the learners. A study by Mbogori (20€iTowed that learners were satisfied with
the print media type of delivery and occasional tings at study centres for face to face
discussions. On average, the learners had comskidssand were able to use the internet to

access study materials. Areas where the univeesitsa mural centres were located had
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electricity radio, TV reception especially thoseanerban centres for the learners to make
proper use of them. Summarily, technological factbrings to the discussion on how
important it is to know which technology a learman access, afford and use conveniently.

With the correct choice, their participation lebeyher learning will very high.

2.8 Accessibility to Learner Support Services and dachers’ Participation in ODL

Programmes.

Distance learning approaches are appropriate fgraging learners’ qualifications such as
teachers’. There are several types of Distanceatidmcmaterials. Most programmes offers
complement courses to encourage diverse learnipgpaphes such as assignment that require
learner to use reference materials would be ingp@@ without library access. Most
Distance Education programmes are organized irderi@s of self-study course modules or
combination of these requiring individuals to coatpl the series in order to qualify. In
continuingprofessionaldevelopment courses,partitgsudy and complete assignments at
their own convenient time. The primary goal mustderovide a higher level of interactivity

between the learner and the content of the co(M¢eroge, 2011).

Institutions must consider course standards andatigourses content and course pacing in
developing distance learning programmes. Distareening institutions uses study guides
which explain the basic course outlines of the sewuch as the goals and requirements,
contact information for tutors and instructors abkignment due dates. A study guide
integrates activities to keep the students motd/atend engage in learning. Moore
recommends that paying attention to the content famchat in a study guide is very
important. He emphasized that the information sthdad well organized, clearly presented,
entertaining and visually appealing. Activities yide opportunity for participants to practice
the concept they have learned through says thatamdie Learning programmes need
monitoring and evaluation to ensure quality of surppffered to learners. Seeing from the
trend of education at the moment Distance Learnsmgeen as taking route in most
institutions of higher education and if well moméd can offer quality education to Kenyans,
(Moore, 1996)

According to widely cited definitions, Distance Edtion is planned learning that normally

occurs in a different place from teaching and assalt require special techniques special
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methods of communication by electronic and othethrtelogy as well as special

organizational and administrative arrangementse {inality of open and distance education
offered to learners is of great importance. Manwliy assurance mechanisms are put in
place in different countries whose institutionseosf Distance Education includes the learning

materials, learner support services and the medlanblogy,(Moore and Kearshey, 1996).

In ODL where the learner and the teacher are stguhbsy space and time, distance education
materials replaces the teacher. These material$ Ipeuable to relay content accurately and
effectively just like face to face teacher wouldheTlearning materials must actively engage
the learners in the learning process while at #mestime offer some degree feedback of the
progress made. To produce this quality learningenmss, ODL institutions employ the
services of professional teams composed of courgersy institutional designers, editors,
graphics designers among others. As a result ditgpaoduction, it has been noted that even
face to face teachers uses Distance course matégsrainstitution in conventional education
system, (Bowa, 2005).

The Open University of United Kingdom course teans® a combination of media in
learning material development which includes spealify designed printed self-text, study
guides and course readers containing a varieteletted articles and course resource pack
for each student containing print, video cassetteaudio cassette for each course stage. The
materials are of high quality and widely used aldgsihe Open University programmes by
schools and other training providers, (UNESCO, 200t South African experience through
UNISA shows the importance of developing high gydkarning materials that are directed
at meeting the needs of the clients. The universagnbines print self-study materials,
assignments, discussion classes and superviselirtggaractices over the four years. The
curriculum in each programme has three compondatkicational themes (pedagogy),
professional studies and selected areas of spaatialn such as school subjects in its teacher’s
education.The UON on Kenya through the school ettinoing and distance education has
organized and coordinated faculty and expertsamiag materials development to come up

with high quality modules that are very usefullie Distance learners, (Assey, 2004).

Concerning learner support services, Distance liegroffers learners freedom in what,
where and how they learn. However it is necessaryhfe ODL institutions to address their

challenges to avoid losing students who feels tbaynot cope with the responsibility of
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individualized learning. Open and Distance Learnimgfitutions should initiate strong and
effective learner support services. 80% of teaclidigiance learners is through print media,
the rest is through audio study materials and fadace. This call for the institutions offering
higher education by ODL to ensure students getsigihdearning materials for them to be

effective in learning, (Bowa, 2005).

The Open University of United Kingdom has put isaerces in a bid to evaluate the impact
of effective learner support services in promosuagtainable open and distance learning. The
university developed a midpoint quality improvemesitategy to counter some of the

challenges of the learners. Such as having inductervices for the new and returning

students, matching students with tutors who woulduler responsibility of overseeing the

students’ progress and monitor and contact studesnseived as being at risk of dropping

out, establishing peer support, paying close attento students work load issues,

establishment of an internal curriculum review @ss; put procedures in place that allows
students to officially interrupt their studies whaecessary with the confidence that they
would carry forward and credit earned at the poietyarding students achievements in

meaningful ways and giving retention bonus like aloer or discounts to reward successful
course completion among others, (UNESCO, 2001).

UNISA offers new students a tutorial package upegistration. This package contains a
tutorial letter, self-study materials known as stgdides, information on prescribed texts and
some audio and video tapes where applicable. Intaas contact with students through
regular tutorial which provides guidance on assignts and examinations including use of
past papers, tutors contacts, names and venueshdoforthcoming discussion classes
(UNESCO, 2001).According to the commonwealth ofréay, to avoid cases where distance
learners get disillusioned by the pressure of iedépnt study, tele-centres also called extra
mural centres staffs have to be of assistancesto.tifhus the tele-centres staff and the locally
recruited or online tutors must be fully conversanth the educational philosophy and
methods of distance education and be sensitiveddearners needs while being skilled in
providing ICT training, supporting the learners aretouraging community enterprises. This
call for faculty that is available and skilled intaring and mentoring as few face to face
meetings they facilitate in the centres, offers theman touch in the otherwise lonely
educational trek through Distance Learning .LecBisge integral part of learners support as

they facilitate learning in the ODL context. A syudased on the UON lecturers revealed that
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most of them had the willingness to be trained ile&ning. Open and Distance Education
relies heavily on ICT for the transmission of edigrzal material and as such a distance
trainer need some basic computer skills if they tareffer their courses in the electronic
forms. In addition, study by Bowa (2005) showedt theadequate provision of support
services to distance learners at UON extended dggogramme leads to low performance in
course work and examination, (Raphael, 2011).

With the growth and availability of electronic magdiit has been possible for open and
distance education institutions to offer tremendsugport to the distance learners. The
student support is the key area in the successfplementation of open and distance
education programme. It is worth to point out tbéétance Learners on the basis of their
demographic, characteristics need a lot of supporicademic, social and psychological
aspects of their lives if they are to overcometad barriers that faces them, (UNESCO,
2001).

To emphasize more on quality of Distance Learniygen and Distance Learning institutions
carries out regular assessment in the context stabce Education means the planned
evaluation of students’ performance through tept®jects, practical, examinations and
assignment. They are formally marked and gradeg@romuce results. These results are
processed and recorded marks determine the succdasure of the students. Assessment
generates feedback, that is learners study varimits at the college, the tutors set
examinations which are moderated by the externam@xers from the central examination

centre and marked at the central marking placénbeydcturers who teach in that department.
This avoids malpractices such as leaking and aigdbefore and during examination,

(Wanjuu, 2012).

Assessment and evaluation practices that are bmtmative and summative are very
important tools in any Open and Distance EducatMany institutions require Distance
Learners to set for Continuous Assessment Testmiagfions and written assignments as a
mandatory part of fulfilling requirements of varwxamination boards. Apart from the
internal examinations, the ODL systems also denthedervices of external examiners who
help in quality assurance. Quality Assurance pcasthelp promote on institutions credibility
in the eyes of the learners, job market and theegpat large. For various teachers’ education

programmes in different countries meant for in m@ng teachers or equipping them with
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professional skills, several measures taken torersuiput is a well-developed and equipped
efficient professionals who will impact positivelgn their society through education,
(Raphael, 2011)

On the African scene, UNISA in its teachers’ ediacafprograms demands that a student
should practice teaching skills in school contextJome weeks annually in the four years
course. Pre-service students are responsible fanging them, teaching practice in schools
of their choice and are supervised by their seteachers who assess students practice
according to the criteria provided by the institati Quality measures include the external
moderation of question papers and examination tscrifp ensure the content is up to date,
the study guides are revised every three yearseanewed by external assessors, (UNESCO,
2001). In Kenya context, most of the Distance Etanainstitutions are required to offer
internal examinations which are assessed by ba#nmnial and external examiners as part of
Quality Assurance and Standard procedures. Assigtznage part of assessment. This is a
practice in the UON. Assignments make up 15%, CA3% and 70% in examination which
gives a total of 100%. Students have also to goutyin teaching practice session during their
course specifically part six of their course. Tlaeg assessed by their lecturers who visit them
at their teaching institutions where they are gentthis purpose. The marks are computed

together with the course work and examinationsetalie total grades, (Raphael, 2011).

2.9 Conceptual Framework

This study is guided by four independent variabtes dependent variable, one moderating

variable and one extraneous variable as showmgumdil.
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Figure 1. Conceptual framework

Figure 1 shows conceptual framework which indicttbesvariables under study

Independent variables

Demographic factors
* Age
* Gender
e Family roles

Moderating Variable

« Entry requirements

« Family responsibilities

Talhn s e m i e

Income Level
* Fees payment
* Sources of funds
» Other course expenses

ICT Literacy

* Types of media used
» Barriers to technology
» Efficiency in technology

Dependent variables

* Accessibility in technology

Accessibility to Learner Support
Services.
* Availability of Course
material

¢ Quality of the cours

Teachers’ Participation in open
and Distance Learning

* High enrolments

* High completion rates

+ Level of concentration

* Learning styles

* Assessment and evaluation




Extraneous variables

Fig. 1. Conceptual Framework
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In this study, the conceptual framework will shdwe tfour independent variables: Demographic
Factors, Income Level,ICT Literacy, and Accesdipito learner support services. The study will
seek to find out how the four independent varialidfisience the participation of primary school
teachers in Higher Education using the ODLprograsnfRarticipation in higher learning is the
dependent variable. A part from these four Indepahdariables, participation in higher learning
can also be indirectly affected by other varialeBcated as moderating and extraneous variables
as shown in the conceptual frame work. These ar¢onbe deeply studied as they do not present

part of the main issues of the study.

2.10Summary and Research Gaps

This chapter reviews literature globally, in Afrieand locally on the different variables under
consideration in this study as well as some backgtoinformation about Open and Distance
Education. The literature highlights the need tmigtfactors that influence participation of teasher
in higher learning through distance learning molethe factors are discussed ranging from the
Demographic factors, Income level, ICT Literacy akctessibility to Learner Support Services.

These factors givea base for the conceptual framewfdhe study.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter discussed the research methodology. iritluded a discussion on research design,
target population, sample size, sampling techriguedata collection methods, research

instruments, validity and reliability of the reseainstruments and data analyzing techniques.

3.2 Research Design

A research design is the arrangement of conditbwrcéllection and analysis of data in a manner
that aims to combine relevance to the researchogarwith the economy in procedure. It is the
conceptual structure within which research is catetl It constitutes the blue print for the

collection, measurement and analysis of the datagénda&Mugenda, 1999).

The research design usedis descriptive survey.sthdy aimed at collecting data from respondents
on factors influencing learner characteristics eachers’ participation in open and distance
learning. These were Demographic factors, Incomeel elCT Literacy and Accessibility of

Learners support services.

3.3 Target Population

The target population for this study comprises wmpry school teachers in Mbaruk zone. This
zone has 60 public primary school teachers who kavelled in distance learning and are ongoing
while others have already completed their courge. Zone educational officials led by the District
Educational Officer,TSC officials, District Qualikssurance Officers and aTAC tutor managing
the zone for tutorial support. Within the same zdhere are two Constituency Development Fund
officials who assisted in the information on finecsupport. The researcher worked with those
teachers participating in Higher Education at fheetof study and those who have finished their
studies using distance learning mode. Such recerte accessed from the District Education
officers’ office.

3.4 Sampling Techniques
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The researcher carried out a census because tine population was sufficiently small and the

research could include the entire population instiuely.
3.5 Research Instruments

Data was collected using questionnaire. This igtao$ carefully selected and ordered questions
used in a survey studies. It is attractive, neatamgbleand has clear questions. Each questionnaire
was attached together with a letter requestingtimeespondent to accept and faithfully answer the
guestions alongside the permission to undertakeebearch study. The researcher took upon the
responsibility of distributing the questionnairesthe sample schools. All the respondents were
supposed to fill them anonymously to clear any faiwictimization. After the given period of
about two to three weeks, the researcher was tectahe questionnaires. Use of format was both
closed and open responses together with raw ativedescores. The items were set in line with the

variables under the study.

3.6 Validity of the Instruments

Validity is the degree to which a test instrumeneasures what it purports to measure and
consequently permits appropriate interpretatioscofres. It is the degree to which evidence support
any inferences a researcher makes based on thhalatsshe collects using a particular instrument.
Validity depends on the amount and type of evidetitere is to support in interpretation
researchers will make concerning the data they leallected. It is the process of collecting and

analyzing data based on an instrument,(Frankel 8&aR2000).

Before releasing the questionnaire, the reseammaured that the instruments had content validity
through consultation with the research supervisar ather experts. This was purposely done to

detect any omission, errors and ambiguities sothieat can be corrected appropriately.

3.7 Reliability of Research Instruments

Reliability is another important measurement ineegsh. It refers to the consistence of the score
obtained for each individual from one administratad an instrument to another and from one item
to another. Reliability has two aspects such dslgyeand equivalency. Reliability is the saidlie
stable if it gives consistent results with repeateghsurements of the same object with the same
instrument. The degree of stability is determineg ¢omparing the results of repeated

measurements. Equivalency is the measure of howhnauor gets introduced by different
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investigators or different samples of items beingl®d. It is done by comparing the observation of
two researchers of the same events, (Frankel &Wale00). To test the reliability, the researcher
used the split-half technique. This involved adst@ing the instrument to the same group of
respondents and then put them in groups of twaleatify the degree of correlation. The scores
realized will be compared and will give the evidenc
2p
l+p

where R = Reliability Index; 2 = Pearson product moment correlation coefficient.

3.8 Data collection procedure

The researcher sought authorization from The Nati@Qouncil of Science and Technology before
embarking on the research. The researcher alsahgotwuthority from the District Education
Officer. After getting the authority from the rebaut offices, the researcher then embarkedon
administering the questionnaires to the schoolsreviiee respondents are.The respondents were
briefed about the project and then trained on hoWilltthe questionnaires. After a given period of
about one week, the researcher went round the kchotiecting the questionnaires and brought

back the data which was later analyzed.

3.9 Data analysisTechniques

After collecting the data, the first thing the rasdher did was to scrutinize the instrument for
completion, accuracy and the uniformity. After {hise researcher used both descriptive statistics
and inferential statistics to encode and analyz& @&quired from research instrument. Both
gualitative and quantitative methods were to be&lusddentify factors that influence participation

of public primary schools in higher learning usthgtance learning mode.

Data presentation was done using descriptive statiggeneral tables, frequencies and percentage
as they clearly highlights the relationship betweemiables thus enhancing more efficiency
interpretation. Qualitative analysis was used an dbntent and document typology and protocol
while quantitative analyses were done for desa@pdind relationships such as correlation analysis.

The Spearman Rank Order will be used to analyze alathined in the study.

3.10 Ethical Considerations
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The researcher got a research permit from the MNatiGouncil of Science and Technology. He
sought informed consent from the respondents befetting information from them. This included
telling them about the purpose of the study, hoaytivould be involved, what impact it would
have on them and that they had the right of witlvirg from the research process even after giving
consent if they felt uncomfortable. The respondgewmtre assured that the information sought was
for academic purposes only. The researcher alsareshsthe privacy and anonymity of the
correspondents was guaranteed by assuring themwtiatever information received from them
would be coded to ensure no individual would beiidied.

3.110perationalization of Variables

The Table 3.1 shows the research objectives, inmatkgre variables, indicators, measurement of
indicators, measure of scale, data collection nostlamd data analysis techniques used.
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Table 3.1 Operationalization Table

RESEARCH OBJECTIVES INDEPENDENT] INDICATORS MEASUREMENT OH MEASURE | DATA DATA
VARIABLES INDICATORS OF SCALE | COLLECTIO | ANALYSIS
N TOOLS
To establish the extent to which | Demographical | Age of the learners. | Age at which learners| Ordinal Questionnaires| Descriptive
Dem_ogrqphmal factors influence | factors Gender of the enroll for learning. statistics
pUtlll'C, prlt.mar.y shgh(r)]ol te:chetr. learners. Male or females
participation in higher education . enrolling for learning.
using distance learning mode Family roles. J J
Roles of each gender
as per their cultures.
To access how ICT Literacy ICT Literacy. Type of media used.| Use of computers and Ordinal Questionnaires| Descriptive
|nflhuer;<?[e pa;]rtlu_part]l_o?‘ of p(;lma;_y ICT Skills. phones. statistics
school teacher in higher education o Level of literacy.
using distance learning mode Accessibility to Y
technology. Number of people
Barriers to accessing technology
technology.
To assess how accessibility to | Learner support | Availability of course| Making of course Ordinal Questionnaires| Descriptive
learners learner support services| services materials materials statistics
influence part|C||,of':1t|o_n of primary Assessment and Extra mural centres
school_teachgrs m higher . evaluation
education using distance learning
mode. Quality of course
materials
To determinehow income level | Income level Ability to pay fees Sources Ordinal | Questionnaires| Descriptive

influence Participation
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CHAPTER FOUR
DATA ANALYSIS AND INTERPRETATION

4.1 Introduction

This chapter is concerned with the presentatioa)yars and interpretation of the collected
data. Due to the nature of the data, percentagesastly used to compare the various aspects
of the data.

4.2 Questionnaire Return Rate

The data was collected from a census of all learmeMbaruk zone, Nakuru County who are

taking ODL programmes as well those who had coradlet

The researcher issued 60 questionnaires of whiclvdee able to get back 55 representing

91.67%. This information is represented in Table 4.

Table 4.1: Questionnaire rate of return:

Number Distributed Number Returned % Rate of Return

Male 22 19 86.36
Female 38 36 94 .47
TOTAL 60 55 91.67

From the percentages, there was a very good respof®th genders. It also revealed that the

sample represented more females given that a cerasutaken on the target population.

4.3 Influence of Demographic factors on Teachers’agsticipation in ODL programmes
The researcher wanted to find out the effect ofalgnaphic factors on teacher participation in

open and distance learning programmes.
4.3.1 Age of respondents

The study sought to establish the age distributicihe respondents. The findings are presented
in Table 4.2.
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Table 4.2: Respondents’ Age Distribution

Frequency Percentage

Less than 25 years 1 1.9
26 — 35 years 10 18.5
36 — 45 years 27 50.0
46 — 55 years 13 24.1
Over 55 years 3 5.5
TOTAL 54 100

The table shows the respondents age distribution.

Using Spearman Rank Correlation Coefficigrftho) to test whether there was

correlation between age of learners and the numberenrolled for ODL programmes:

62

N(N=—1)

wherg = Spearman Rank Correlation Coefficient
d = difference between age and frequency rankings
N = number of paired observations.
Using SPSS software, the computed valupresulted to 0.312.
This showed there is a weak positive correlatiomben age bracket and the number of

teachers who participated in ODL mode.

Thus co-efficient of determinatiop?, becomes:
p? = (0.3125 = 0.0973
That is 9.73% of learners’ participation in ODL daamexplained by age factor.

4.3.2Academic Qualification of the Respondents

The study sought to establish the academic quatiifin of the respondents. The Table 4.3

shows the qualification distributions of learnettsonparticipated in ODL programmes.
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Table 4.3: Academic Qualification of the Respondest

Number Percentage (%)
KCSE 1 1.8
Certificate 3 5.5
Diploma 27 49.1
Degree 24 43.6
TOTAL 55 100

The findings showed that open and distance leammiode is a preferred mode of study to
those having diploma qualifications contributing®® of the respondents. It is closely
followed by those having degree qualifications §48). This implies that good academic

qualifications encourage many teachers to partieipahigher learning.

4.3.3 Other demographic factors
The researcher sought to find out how other denpigcaactors influence teachers’
participation in ODL. These are household chor@siily responsibilities, family expenses,

work commitments and financial status. The findiags represented in Table 4.4.

Table 4.4: Other demographic factors

Response Response
Factor Yes % No %
Household Chores 38 70.4 16 29.6
Family Responsibility 28 53.8 24 46.2
Family Expenditure 38 70.4 16 29.6
Work Commitments 40 75.5 13 24.5
Financial Status 46 85.2 8 14.2

The results showed that the above factors greafllyence teacher participation in ODL
programmes as they are all above 50%.Family redpbtiss takes 53.8%. The family
expenditure takes 70.4%. Work commitments 75.5%enflmancial status taking the largest

influence of at 85.2%. These factors hinder teahmarticipation in ODL programmes.
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4.4Income Level onTeachers’ participation in ODL Pogrammes
The researcher sought to know the influence ofrtbeme level of the respondents on
participation in ODL programmes.

4.4.1 Sources of Finance.
This section shows various sources of financedarrersrhe findings are presented in Table
4.5.

Table 4.5: Various sources of finance for learners

Source of Funding Frequency Percentage (%)
Salary 10 20
Personal Loans 30 60
HELB 8 16
Other sources of income 2 4

The findings clearly show that 20% of the learness salary, 60% use personal loans, 16%
uses HELB while 4% use other sources of incomesd fiedings show that almost all the
respondents use personal loansto take up ODL curke affordability of personal loans

encourages many teachers to participate in ODLrpromes.

4.4.2 Relative Cost of ODL programmes

This section present data on the cost of the ODgn@mmes. Table 4.6 shows the responses.

Table 4.6: Relative Cost of ODL programmes

Frequency Percentage
Extremely Expensive 2 4%
Very expensive 8 16%
Expensive 15 30%
Fair 25 50%
TOTAL 50 100%

The Table 4.6 demonstrates the respondents vigeooost of Open and Distance Learning

compared to other conventional mode.The resporsssg shows most learners felt that the
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ODL is fair compared to conventional learning. ®itlce cost is relatively fair, many teachers

are encouraged to participate in higher learning.

4.4.3 Ease of fees payment.
This section shows data on the degree of easewhiith teachers meet their obligations of

paying fees. Table 4.7 shows the responses.

Table 4.7: Ease of fees payment

Declaration Frequency Percentage
| pay my fees as and when required. 42 76%

| make fees arrangements 10 18%

| have at least once deferred my studies due améial 3 6%

constraints.

FromTable 4.7 it is clear that most students, i$)at6%, pay their fees promptly but a few had
to defer. This indicates most of the students payr fees with relative ease due to ability to

have personal loans. This encourages more teatthpasticipate in higher learning.

4.5ICT Literacy onTeachers’ Participation in ODL Programmes

DL mode thrives best through the use of ICT. Thidue to the separation in time and space
between the learner and the tutor. The researclighsto know how ICT factors such as
computer literacy, availability of computing resoesaffect teacher participation on ODL.

The responses from the returned questionnairesuanenarized in Table 4.8.

Table 4.8: ICT Literacy and availability of ICT Inf rastructure in Schools

Response
Factor Yes % No %
Computer Literacy. 39 70.9 16 29.1
Availability of computers at work place. 6 10.9 49 89.1
Availability of ICT resources at the learning itigtion. 28 50.9 27 49.1
Use of ICT resources at learning institutions. 23 82.1 5 17.9
Use of mobile phone for studies. 52 94.5 3 55
Access to internet at learning institution. 23 41.8 32 58.2
Adequacy and convenience of the available ICT nessu 13 23.6 28 76.4
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The responses reveals that 70.9% (n=55) are comljiatate and thus most are able to use
ICT resources with ease. About half of the learnmsgitutions (49.1%, n= 55) do not have ICT
resources. This can negatively influence delivdr@DL studies on a greater extent. In
institutions having ICT resources, 82.1% (n=28)hef students makes use of it. This implies

that learners are in much need of ICT resources.

It is also evident that 58.2% of learning instibmi$ do not have internet connectivity available
for learners. This can hinder teachers’ particgpatn ODL programmesgiven that much of the

study resources are available online.

4.6 Accessibility to Learner Support Servicesand Tachers’ Participation in ODL
programmes

The researcher sought to find the influence of s&ibdity to learner support services on

teachers’ participation in ODL programmes. The oasgs from the questionnaire are in Table

4.9.

Table 4.9: Accessibility to Learner Support Servies

Support Service Rating Number Percentage (%)
Excellent 8 16
) Very Well 20 40
Relevance of Course Material _
Fairly Well 22 44
Poor 0 0
Opportunity to meet and interact with Yes 31 73.8
the Tutor No 11 26.2
Ability to attend face to face meetingsYes 31 66
at Regional centers No 16 34
Very Useful 10 32.3
_ ) Useful 21 67.7
Usefulness of the Regional meetings
Poor 0 0
Not Useful 0 0
Organization of study groups by Yes 28 56
universities. No 22 44
Yes 19 67.9
Usefulness of study groups
No 9 32.1
Usefulness of Teaching Practice Very beneficial 28 52.8
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Beneficial 18 34.0
Fairly beneficial 7 13.2
Not beneficial 0 0

Table 4.9 shows tabulation on the rating of leasugaport services by teachers participating in
ODL programmes.

The findings show that more than 56% of studerisdathe materials uses for learning being
relevant. 73% had an opportunity to interact witiit tutors, 66% attended the extra mural
centres. 56 % attended discussion groups and maneB0% found teaching practice to them.
On average, the responses show that learnersuppbg services very beneficial to their
studies. This implies that lack of learner supgerwices can greatly affect teacher participation
in ODL.
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CHAPTER FIVE

SUMMARY OF FINDINGS, DISCUSSION, CONCLUSION AND
RECOMMENDATIONS
5.1 Introduction
This chapter provides a summary of the main fingiofythe study, discussion, conclusions and
recommendations. The purpose of the study was/estigate the influence of learner

characteristics on teachers’ participation in ODagrammes.

5.2 Summary of Findings

The following are the research findings of the gtud

Demographic factors influence teacher participatiohigher learning using ODL mode. There
is a weak positive correlatiop € 0.312) between ages of learners and participati®L
programmes. Other demographic factors such as holasehores and family responsibility

also hinder many in the participation of ODL pragraes.

Income level influence teacher participation int@glearning using ODL mode. 60% of the
respondents use personal loans to finance themifgpand lack of this loans means that

teachers will not be able to participate in higlearning.

ICT literacy influences participation in higher teang using ODLprogrammes. 94% of the
respondents use mobile phones in studies andrib@ieages more teachers to participate in

open and distance learning.

Accessibility to learner support services influenteachers’ participation in higher learning
using ODL mode because learners find support seswiery beneficial to their studies. This
implies that lack of learner support services caatly affect teachers’ participation in ODL

programmes.

5.3 Discussion of the Findings

This section summarizes the findings of the studynfluence of learner characteristics on

teachers’ participation in ODL programmes.
5.3.1 Influence of Demographic factors on learnerauticipation of ODL programmes
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The study investigated the influence of learnedgraphic factors and their influence in
ODL programmes. The findings showed that demograghctors such as age, family
responsibilities, family expenditures, and househaities greatly influences participation of
teachers in ODL programmes.

Distance learners, by and large, are isolated mi-s®lated students whose concepts of going
to school are limited to their study materials,itlstudy space, mailbox and their telephone.
However, this separation of the teaching acts frieelearning acts means that for most part of
their learning activity, learners do not have togdresent at any one place or time. As such,
learners have greater control over their learning #e choice to manage it in a manner that
best suits them. As a result especially for thdsaady in the workforce, learning is more easily
accommodated into an already fully, daily progranwmhectivities. The disadvantage of this
kind of flexibility with ones learning is that théearning tasks usually suffers from
procrastination, lack of peer group support, latlaacess to bookstores and library facilities,
lack of support from instructors and lack of feeckbaVioreover not all who choose to seek
education via the Distance Education mode havehal it takes to manage and conduct a
successful learning experience on their own eslhgaden trying to combine it with paid
employment, (Moore, 1996).

This study clearly shows that gender plays a grel in influencing the participation of
teachers in higher learning. Females seem to badnavore roles that influence their learning.
This agrees with Zuhairi,Zybaidah and Daryanol @0&sserted that social roles may disrupt
female students in their studies. This may meanfémaale students have to choose alternative
study methods to help them cope with rest of tlv@s. They may have to balance their work,
cultural and natural roles with their studies. Hwerm this study showed more women
participated in higher learning than men. This ddo¢ due to the study that shows that even
male students have roles which greatly influenaar tbhoices to participate as they are left
with no money to spend for their studies due to Imiaenily expenditure. In addition men are
generally the main providers in their families imsh of family setup and this may mean that
they have to budget their income wisely by inclgdexpenditure for their studies to avoid

inconveniences in the course of their studies.

5.3.2 Influence of Income Level on learner particiption of ODL programmes
The study investigated fees payments, the sourfcemds that were used to get money for the
fees by the learners. The result showed that lestred different sources of financing for their

payments of the fees. The most preferred sourdmaricing were personal loans, salary, and
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from Higher Education and Loans Board (HELB). Theome level factor was rated on its

influence on the learner’s participation in higlearrning.Investigation showed that there were
different sources of fees that were cited by learraanong them their salaries, loans from
banks, Saccos, HELB and personal business. Mostesk learners were employed teachers

who could obtain loans from different financialtibigtions for payment of their fees.

The factor, income level of teachers was relatedheirinfluence on the teachers’ decision to
participate in higher learning. Learners explaitieat they were afraid of dropping out due to
fees problems. As such, opportunities to deferistugave them assurance that they will be
able to complete their courses. This coupled witper learner support services, use of ICT in
a number of courses and duration of studies allearnlers to learn at their own pace as
required in distance learning. These findings contth those of Holmberg (1990) who said
that Distance Education has been found to be vegful due to its ability to serve large
number of students at affordable cost without camsts of space and time.Distance learning is
cheap compared to traditional learning. Howevdnag own hidden costs which include cost of
internet connectivity, travelling and cost of mabr as well as for writing assignments. Kaye
and Rumble (1981) states that, adults who are wgr&nd learning by distance need to balance
their work responsibilities and studies. This fastsupported by McGiveny (1996) who

observes that finance is one of the problem afigatistance learners.

Just like at the UoN where fees charged for thesmis rated fairly by students, most countries
have at least 50% of the budget is derived fromstiident fees. China Radio and Television
University, RTVU charges fees which are 1/3 andvigifat is paid in conventionalprogrammes.
In the Open University of United Kingdom, OU-UK getstudents fees are also subsidized since
the government gives the institution grants. Howewethe Kenyan institutions, students’ fees
are the main source of income for running the stlda@ontinuing and distance education,
(Gacheri, 2010).

5.3.3 Influence of ICTon Teachers’ participation ofODL programmes

The purpose of this study was to investigate tfl@ence of the ICT in distance learning. The
findings revealed that all respondents had molienes which enabled them to communicate
with their tutors and fellow learners. Accessililio internet facilitated bulky of learning
materials and majority of the learners (70.9%) wemeputer literate.
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According to the findings in this study, ICT hasabled learners to access materials from
internet for their study. This brings about qualigsearch and more materials to be studied.
Communication has become easy as all students mabde phones to communicate with
tutors and their peers. The study shows that magihines remain the handiest technology to
use currently. The findings revealed that ICT psaadot of autonomy on learners in terms of
deciding when, where and what to learn. This agreiéls Holmberg(1990) who identified
factors of high enrollment as convenience, flexipidnd adaptability of distance education as
it suits learners primarily those who cannot foe @aason or another make use of a classroom
teaching. ICT has helped many distance learneexdess training where it is convenient for

them at home or in the office, (Berkenstain, 2003)

In the rural setting, poor infrastructure still tars distance learning. Otto (2009) encouraged
use of cell phones. Institutions of learning hawt garious technologies but these are
inadequate compared to the number of studentslieigroNoteworthy to point out is the fact
that it is only inside the institutions that majgrof students in distance learning can access
technologies. The idea of convenience thereforkslas not much technology is used by the
participants while within institutions. Though coangtively, print technology is used mostly,
lack of appropriate current technologies greatuances participation of teachers in higher
learning, (Otto, 2009).

To conclude, types of media used, barriers, efficyeand accessibility to ICTthat were studied
influenced teachers’ participation in higher leagii These findings are similar to Bekele A
(2008) which he says participants should have acmemany different types of technological
tools:- synchronous, asynchronous and multimediaedaand further argues that both

infrastructure and tools are crucial for successnime learning environment.

5.3.4 Influence of Learner Support Services on Tedaers'participation on ODL
programmes

The result of this study indicated that all disethearners needed learner support services for
their smooth learning. They need such serviceslgvant course materials, interaction with
tutors, regional meetings and study groups all bictv influence participation of teachers in

higher learning by distance learning mode.

The findings revealed that all the respondents esddarner support services in order to

complete their courses smoothly. This is in agres Bowa (2005) who stresses that learner
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support services provided by the institutions adrs contributing to participation of students
in higher learning. They are so instrumental in mgla two way educational communications

possible.

Some of the learner support services as King (1888)e that there is recognition, common to
modern distance education that students need seguar human contacts in their studies.
Because of the nature of inherent problems studanésfrom time to time, they need relevant
course materials, interaction with tutors, regiomaletings and study groups to enable revive a

spirit of continuing with their studies.

Studies shows that most distance students are feiteghroblems to do with lack of access to
reading materials, their duties as adults whichgaiiee demanding, cost of education in which
most cases come from internet accessibility andk la¢ adequate learner support
services.Research findings also shows that there laek of feedbacks and comments in print
materials, inadequate staff at regional centresdiwe student problems and that regional
coordinators didnot avail themselves when needé&ddefts learning at distance education
programmes have to be highly motivated to persisheir studies as they require instructional
support. This is shared with Bowa (2005) who obseérthat students complained of poor

support services.

5.4 Conclusion of the Study
The findings of the study on “The influence of lear characteristic on teachers’ participation
in ODL” brought the conclusion that demographictéas, income level, ICT literacy and

learner support services plays a major role.

The study sought to examine the influence learharacteristics on teacher participation in
higher learning using ODL mode. It was found tlneg tour characteristics have a significance
influence on teachers’ participation in higher feag. The findings of the study revealed the
following:

Concerning the demographic factors; age, genderfamdy roles are key areas. Since ODL
gives a second chance to teachers, a bigger nunttmeparticipated are at age bracket of 36 —
45 years. Regarding gender and family roles, wonmerMbaruk zone took a lead in
participation than men.
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The study established that income level of thehteecinfluenced their participation in higher
learning. Students rated personal loans as the smirce of their finance to pay their fees.
Students rated the ODL programmes fairly priced gam@d to what is charged in other modes
of learning. This is coupled by institutions syssenf requiring fees to be paid per part of
study. Nevertheless, more students would have fauedsier to go through the course if the
institutions of learning had measures in placeitarfcially assist those students who have
difficulties in fee payment as study found out thaine students had been forced to defer their

studies at one time or other.

The areas of technology no doubt are the pinndcseiccess in ODL. Use of mobile phone is
the most common that the respondents utilize. Duwmatriers to technology, lack of efficiency
and lack of accessibility, the government shoulehean and assist in the issue of infrastructure
for affordability. ODL students must use technoldgyprosper or else they drop out. These
make them closer to their tutors for any advicey tweuld need. It is high time that electricity
is put in place to assist those who dropped owtchbol at early stage of informal learning to

take up further education by DL mode.

Lastly, the findings show that the accessibilitydgarner support services plays a major role in
influencing teacher participation in ODL programmebvailability of course materials,

assessment and evaluation and quality of the matanfluence teacher participation. Course
content was presented in print which was good &aching distance students located in
different geographical locations. Course matenadse fairly interactive. Nevertheless, more
reading ones and use of more personalized langsiageld be included as well as regular

evaluation of materials. Extra mural centres tortoee equipped with materials.

5.5 Recommendations
The research recommends the following in regattisostudy.

(i) Teachers should be in a position to make clearvaisd decisions on the need and
importance of participating in higher learning @si®DL programmes for one’s
advancement individually and for the advancemenhefsociety at large. This is
because DL gives them another chance at profesdi@iaing which generates a
better pay and social recognition leading to sett:alization.

(i) The government should put in place a better pdiicydistance learning so that most

teachers use it to advance their grades and papenslarships and sponsorship
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should be provided in addition to HELB loans.Clabié organizationsand well-
wishersshould be encouraged to help teacherstteefutheir studies.

(ii)Learning institutions should set up good sugpsystems for course beginners and at
regional centres to assist the learners. Meetihgareous regional centres should be
conducted in such a way that students are encalitagearticipate actively in face
to face with tutors and group discussions.

(iv) The use of the commonly used technology such aslenavones should be put into full
use by institutions to reach the learners.

(v) Since distance learning is the way to go in futtine, government should address the
issue of infrastructure for it to be effective fimchnology availability, adequacy,
affordability and convenience.Teachers who are ysbtcomputer literate should
take initial courses to help them access infornmateadily.

(vi) There is need to encourage more men and womengyaneh old to embrace the ODL

programmes as the way forward to achieving objestof higher learning.

5.6 Suggestions for Further Research

1. The influence of demographic factorson teachergigpation in ODL programmes.
2. Influence of ICT on teachers’ participation in Optogrammes.
3. Influence of regional centre meetings onteachadig@pation in ODL programmes.
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APPENDICES

APPENDIX 1: TRANSMITTAL LETTER

Date: ................ 2015

TO WHOM IT MAY CONCERN,

Dear Sir/Madam,

RE: ACADEMIC RESEARCH DATA COLLECTION

| am a student at the University of Nairobi purguim Master of Arts Degree in Distance
Education. In partial fulfillment of the requirenterof this degree award, | am conducting an
academic research émfluence on learner characteristic in participation of primary school

teachers’ in higher education using distance learng mode. A case of Mbaruk zone in

Nakuru County, Kenya.

As a result of this, | kindly request for your asance in responding honestly to the interview
questions. | promise that all the information cciiéel shall be solely for the purpose of this
academic research. | further assure you that yoonymity and confidentiality shall be
maintained both during and after this study.

Your assistance and cooperation is much appreciated

Thanking you in advance.

Yours sincerely,

Richard Kinyua Muriithi
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APPENDIX 2: QUESTIONNAIRE FOR TEACHERS

Interview date

Questionnaire number

TITLE:- Influence of learner characteristics on primarphost teachers’ participation in
Higher Education through Distance Learning mode
Instructions:

For each of the questions below, kindly tick thestrappropriate answer.

PART I: DEMOGRAPHIC FACTORS.
1. Indicate your gender in the space provided
Male { } Female { }
2. Indicate age bracket by ticking the correct one.
25 yearsandless|[ | 26-35 y¢ais
36-45 years { } 46-55 y=é }
56 and above.
3. What is your highest educational qualification?
KCSE { } Diploma [ ]
Certificate [ ] Indicate aather.....
4. Indicate number of years in profession befone jgined the institution.
Lessthan 5 years | | 6-10 yeafs }
11-15 years { } 16 and abov
5. Indicate yes or no
* Household chores prevent me from attending studypg discussions
Agree [ ] Disagree [ ]
* | break in between face to face sessions to atendy responsibilities .
Agree{ ] Disagree [ ]
* Family expenditure leave me with no money to spamdhy studies
Agree [ ] Disagree [ ]
«  Work commitments conflict with my studies.

Agree{ } Disagree { }
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e In your opinion, does your financial status inflaenyour participation in higher
learning?
PART II: INCOME LEVEL.

6. Approximately how much do you pay for the foliag in the course in Ksh. in case any the
option is not applicable? Write N/A

TUITION TEES ...t e
Attendance of tutorialS...........coov i
Attendance of study group meetings..........ccooevieee i iiiieiienennn.
Purchase of other text DOOKS..........ccvviiiiiii e,
Photocopying learning materials.............ccooooviiiii i
Internet browsing for research work................cooi i
Postage of assignment to lecturers...........ccoovve i,

7. How do you think of the amount of fees paydbtethis course compared to conventional
mode of program?
Extremely expensiv(_] Expensil__|
Very expensive [ ] Fair [ ]

8. Does the university make provision for part papis of the tuition fees?
Yes[ | No [ ]
9. Tick the statement that is true for you.
= | pay my fees as and when require(_|
= | make fees payments arrangemen[ ]
= | have atleast once deferred my studies due tmdiaaconstraints| |
10. How do you pay for your education?

Salary [ ] HELB [ ]
Personal loan{ | Other sources of income [ |

PART III: ICT LEVEL
For this section please give a correct responsgr@icg to you.
11. Are you computer literate?

[] Yes
L No
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12. Does the school you teach in have computers?

[] Yes
] No
13. (a) Do the computers assist you in learning?
[ ] Yes
[] No

(b) If yes please explain NOW..........oouiiiiii i e

14. (a) Does the institution you are leaning iméeheomputers?

[ ] Yes

[ ] No
(b) Do you use them?
[ ] VYes

[ ] No
(c) IF yes, how often?
[ ] Very often

[ ] Often

[ ] Notvery often
[ ] Rarely
(d) For how long are they available for use?
[ ] Breaktime

[ ] Evening

[ ] Throughout
(e) In not, why?

[ ] Veryfew

[ ] No skill

[ ] Not functional
[ ] Notime touse
15. Tick form the list all the types of technologyur institution provides for learning.
Print
CD-ROM
DVD
Video conferencing
Internet
Radio

o Uuogod
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Others

57010 Y25
16. (a) Do you have a mobile phone?
[ ] Yes
[ ] No
(b) Does it assist you in your studies?
[ ] Yes
[ ] No

(c) State whether you wuse computer at home, workacepl or in the
INSHEULION?....covvviiiceeiee e
17. Give you opinion on the adequacy and converienthe available technologies within the

INSHEULIONOT SIUGIES ... oo e e e e e e e e e e e,

PART IV: ACCESSIBILITY TO LEARNER SUPPORT SERVICES
18. How well does the course material cover thectim the course outline?

Excellently [] Fairly well ]
Very well [ ] Poor [ ]

19. What is your assessment of the level of intesi&¢ in the learning materials in terms of the

following? Tick appropriately.

Aspects Extremely satisfactory Fairly good Poor

satisfactory

Learning

activities

Interactive

language

Provision for
further reading

cues

56



20. How do you rate the quality of the followingpasts related to the print media used in your

study? Tick appropriately.

Aspect Very good | Good Fairly poor
good

Choice of print media for
presentation of course

material

Convenience in use of print

media for student

Appropriateness of print

media for teaching

21. (&) Do you have opportunity to meet and intesaith the following apart from the
residential face to face session organized bydhege?
Other students Yes[ ] N[
Tutors Yes [ ] No []

(b) If yes, which media technology do you use feagly?

E-mail [] Print__|
Telephone [ |

22. Do you attend the face to face meetings organiy the university staff at your regional

centres?
Yes [ ] No [ ]
23. How useful are the regional meetings for yaudigs?
Very useful [] Poor []
Useful [ ] Not useful []
24. Does the university organize regular study gsdor the students?
Yes [ ] No [ ]
25. Do you attend any study groups regularly?
Yes [ ] No [ ]
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26. If your answer is yes, how useful are thesdistuto your studies?
Very useful [] Barely useful [ ]
Useful [ Jot useful [ ]
27. How beneficial is the teaching practice of teag?
Very beneficial [] fairly beneficial []
Beneficial [ Jot beneficial []
Thank you so much for your time and willingness toparticipate in this interview. God
bless you so much.
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