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ABSTRACT

The purpose of this study was to investigateetfiects of government policies
on refugee access to Primary Education, in KamukDigtrict, Nairobi
County. Specifically the study examined how freenary education, policy
on examination registration and policy on recognitof foreign education
affected access to primary education by refugedspufhe study employed a
descriptive survey research design. The target lptipo for this study
comprised of 17 head teachers from public primaryosls with refugee
children, 351 teachers from the schools and 3,52(ils from public primary
schools in Kamukunji District. Using The Centralnlit Theorem, the
researcher sampled 5 primary schools, of targdfédschools . 7 head
teachers, 40 t4achers and 351 refugee pupils veengled for the study , thi
was 11.5% Of the target population. The studyagdi questionnaires for head
teachers, teachers and refugee pupil. CronbachshaAmethod was used to
estimate the reliability of the questionnaires. dkrelation coefficient of 0.74
was obtained for the teacher’s questionnaires an# for head teachers’and
0.71 for pupils questionnaires. Data from the figlds collected, cleaned,
coded and recorded. The responses to the item&eininistruments were
cleaned and assigned codes and labels. Frequentyscof the responses
were then obtained to generate descriptive infaonabout the respondents
and to illustrate the general trend of findingstlom various variables that were
under investigation. The collected data was andlyqealitatively along the
specific objectives and the basic quantitative daias analyzed using
percentages. The findings of the study were preseumsing tables and charts
since summarized large quantities of data whilskingathe report reader
friendly. The study established that FPE policydglines were not clear on
the refugees’ pupils, education policies did naaqhtely cover the refugees’
children and that most of the refugees in KamukiDigtrict are in Kenya
without proper documentation. It also establishieat the refugees’ pupils
have undergone a different education system thankényan education
system and therefore, the certification systenhefdountry of origin is totally
different. It was found to be difficult to estalliexactly the level a child was,
before he or she left school and that languagaebarhinders education and
learning opportunities to the refugees. The studgommends that the
government should formulate policies improve FPEallow easy access of
education by refugee pupils, make examination gohaore flexible for
refugee pupils and recognize foreign documentaiogrh as academic reports
and mark sheets for easy transfer.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the Study
Education is increasingly viewed as tH& dllar, of humanitarian response,
alongside the pillars of food, shelter and heakivises (Midttun, 2000).
Children of refugees are vulnerable and dependemt,they are developing,
not only physically but mentally and emotionallyhel'abrupt violent onset of
emergencies, the disruption of families and commyusiructures deeply
affect their physical and psychological wellbeitgNHCR, 1994). Education
provides opportunities for pupils, their familiesdacommunities to begin the
trauma healing process, and to learn the skills\ahdes needed for a more
peaceful future and better governance at local aradional levels.
International law defines a refugee as “a persowo Wwas fled from and/or
cannot return to their country due to a well-fouhdiear of persecution,

including war or civil conflict” (UNHCR, 2003).

Under Article 1 of the 1951 Convention Relatinghie Status of Refugees the
term refugee is defined as a person who owinguel&founded fear of being
persecuted for reasons of race, religion, natipnalmembership of a
particular social group, or political opinion, isiteide the country of his
nationality, and is unable to or, owing to suchrfaa unwilling to avail
himself of the protection of that country (UNHCRQO3). According to
UNESCO (1999), an emergency in education is ascgguation created by
conflicts or disasters which have destabilizedpmjanized or destroyed the

education system, and which require an integratedgss of crisis and
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post-crisis response. For UNICEF emergencies irchatural disasters such
as floods and earthquakes, and human-made crisesasieivil strife and war,

as well as silent emergencies such as HIV/AIDSeex¢ poverty and children
living in the streets (Pigozzi, 1999). UNHCR estiesathat there are around
8.4 million refugees and as many as 23.7milliordmally Displaced Peoples
(IDPs) in the world today (UNHCR, 2006). This medhat over 30 million

people do not have a nation state to represent, theto provide basic human
services like health and education. The 1948 UsaldDeclaration of Human
Rights, Article 26, declares that everyone hagitite to education. Education
shall be free, at least in the elementary and fomahdal stages. Elementary
education shall be compulsory. Technical and peid@sl education shall be
made generally available and higher education slekqually accessible to
all on the basis of merit (UN, 1948) The 1951 Chardlso deals with

education in Article 22 and states:

i. The Contracting States shall accord to refugeesdinee treatment as
is accorded to nationals with respect to elemerdencation.

ii. The Contracting States shall accord to refugeednrent as favorable
as possible, and, in any event, not less favortdiale that accorded to
aliens generally in the same circumstances, wispeet to education
other than elementary education and, in particalaregards access to
studies, the recognition of foreign school ceréifes, diplomas and
degrees, the remission of fees and charges andatterd of

scholarships (UNHCR, 2006).



Refugees residing outside of the camps, like tiog&amukunji District, exist

within a protection gap and hold a legally ambigaistatus whereby they are
entitled to little protection or assistance in Nairand regularly have to travel
back to the camps for population counts and registi with UNHCR

(Campbell, 2005). UNHCR Protection Officers in Ndir argued that there
are many discrepancies in the policies that gowbenrights of refugees,
especially when it comes to which rights are bejgugranteed in Nairobi.
Regardless, many have opted out of the officiakemament policy, and as a
result, there is a large and growing populatiorudian refugees in Nairobi
(UNHCR, 2012). Currently, Kenya hosts around 623,83gistered refugees
and asylum seekers mainly from the Somalia, Ethiofbuth Sudan, Congo,

Eritrea and Burundi (UNHCR, 2012).

The majority of those refugees reside in Kakuma Radaab refugee camps.
An approximate number of over 54,383 reside in d@irwhile unknown
numbers spread in other major urban centers. Estamated that at least
300,000 refugees both in camps and urban are selgeal children. In
collaboration and partnership with the MinistryEducation, City and District
Education Offices, UN agencies such as UNICEF aNESCO, as well as
national and international NGOs, UNHCR have prodidm®th formal and
informal education in Kenyan refugee camps, usiregenya Curriculum as
its guide (Dix, 2006). This has enabled refugeddotin and youth in both
camp and urban contexts to access education thatltsein Kenyan

certification.



The government of Kenya shows its commitment to Haeication for All
(EFA) goals, through the implementation of the APeenary Education (FPE)
policy, which was enacted in the year 2003. Theiddat Alliance Rainbow
Coalition (NARC) government introduction of Freeinrary Education is a
commitment to realize the Universal Primary EdwratiAchieving the UPE
and by ensuring that all the pupils complete adalirse of primary schooling
is also one of the Millennium Development Goalspéesdged by the 189
United Nations member states. In effort to thigsfand levies for tuition, in
primary education have been abolished. The goveamhrokKenya and the
development partners are meeting the cost of bagining and learning
materials, wages for critical non-teaching staffl aso-curricular activities
(Republic of Kenya, 2007). The enactment of Bagicidation Act 2013 by
the Kenyan government is a huge effort towardsréatization of the EFA
goals. The government enacted several acts, tolemhildren access the
education, among them are sections 25 (right of ¢h#d to free and
compulsory education), section 26 (free tuitiongctn 27 (compulsory
primary and secondary education) and section 28p@msibility of the
government on the free primary education). In theseions, it is stipulated
that every child living in Kenya, has a right tacass the primary education,
and is entitled to the same treatment as the ndemyans (Republic of

Kenya, 2012).

However, many urban refugees lack awareness aof tighits and are unable
to exercise them. In addition, while in some arpasiary schools welcome

refugee children, in others they request an adonidsie, often in the form of a
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bribe for the headmaster, who otherwise would fengtuses not to admit
refugee children (World Refugee Survey, 2009). Pedugees also find it
difficult to access education due to the cost ahsport, books, uniforms,
desks and school fees (Dix, 2006). The Kenya natieramination council
(KNEC, 2010) gave a directive making birth cerafie a requirement for
registration for the national examinations. Thisveanakes it hard for the
refugees to register the examinations, since tmeintry of birth is not Kenya.
The case is even harder, when it comes to the udfagees, bearing the fact
that the urban refugees do not have access to tHEIGOR registration
services, not unless they have to travel back & damps, to access the
registration documentation. The official documeiotatto ensure that their
children can access the primary education systemexample a form of
identification for the child’s guardian or paremidsthe child’s birth certificate,
is another challenge facing education to refugellrem (Burton & Guiney,
2008). In some public schools in Eastleigh up t&67€f children are from
refugee families, though in most cases childreriepro hide their refugee
status and speak and act like Kenyans to avoignatignd discrimination.
Some refugees prefer to send their children toasHmased on the curriculum

and language of the country of origin (CampbelD20

1.2 Statement of the Problem
Education to the refugees is a means for a progisiture, whether in their
home countries or for integration in their courdr@ asylum. The refugees in

Nairobi hope to improve their livelihoods and fimiternative educational
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settings where their children can have more acessk improved quality

education, since they are in the city (Dix, 200Bgspite recent efforts to
expand educational access to refugee children,apyineducation remains
inaccessible to many of them in Nairobi. In varionays, some Kenyan
government policy constrains refugee children’seascto education. In the
Nairobi city council primary schools, refugee pdseand guardians are
required to produce a proper registration docursanh as UNHCR mandate
certificate in addition to the child’s birth certiite (Campbell, 2005).
Although many refugee children in Nairobi are bamnKenya, they do not

have birth certificates, which hinder their enroithénto public schools in

Nairobi. However, proper documentation does notessarily guarantee
access to education by urban refugee children.eTaesonly but a few of the
challenges the refugee’s children face, in effadtsaccess education. The
government of Kenya’s commitment to provision ofuEation for All is then

compromised by these challenges. As a step towaadization of EFA goals,

a study should be carried out in the locale, tal#sth the existing efforts by
the government to enhance refugee education, andairiers to education of
refugee children that have been brought about bygtivernment policies on
education.  Therefore this study sought to investigthe effects of

government policies on refugee’s education, togeé’s children access to

education, in Kamukunji District, Nairobi County.



1.3 Purpose of the Study
The purpose of this study was to investigateettfects of government policy
on Free Primary Education on refugee children actteeducation, in
Kamukuniji District, Nairobi County.
1.4 Objectives of the Study
The study was guided by the following objectives;

i. To establish the effect of the government policy Free Primary

Education on the access to primary education byges pupils in

Kamukuniji District, Nairobi County;

ii. To examine the effect of the government policy @ane registration
on access to primary education by refugee pupilsKamukuniji

District. Nairobi County;

iii. To establish the effect of foreign education redtgm on access to
primary education by refugee pupils in Kamukunjistiict, Nairobi

County;

Ilv. To suggest strategies to address the challengesgfdle refugee

pupils’ access to education in Kamukunji Distridgirobi County.

1.5 Research Questions
The study explored for answers to the followingsiions
i. How does government’s Free Primary Education pddiftfgct access
to primary education by refugee pupils in Kamukubigtrict, Nairobi

County?



ii. What is the effect of government’'s examination saggtion policy on
access to primary education by refugee pupils imideunji District,

Nairobi County?

iii. To what extent does government’s policy on recaogmibf foreign
education affect access to primary education byged pupils in

Kamukuniji District, Nairobi County?

iv. What are the strategies to address the challersgasgf the refugee
pupils’ access to primary education in Kamukunjstict, Nairobi

County?

1.6 Significance of the Study

The findings of this study would be of great impote to the Ministry of

Education in formulating appropriate policies tohance participation of
refugees in the education. The findings of thislgtwould give the real-time
information about the education situation in Kanmjkuand this information

is important to the government in developing thecadion policies, about the
refugees. The findings of this study will also pdwrlight to the UNHCR and
other concerned organizations on the challengaagabe urban refugees in
Kenya. This information is useful in formulation sfrategies, provision of

aids, and relocation of the refugees.

The findings of this study would be of benefit e trefugee’s children in that

the findings will reveal the challenges they ararfg in their efforts to access



education. This study would also form a firm foutiola for academicians
who would be interested in conducting studies simalar area.

1.7 Limitations of the Study

Some of the respondents, especially head teaakiers, not willing to fill the
guestionnaires. Some of the refugee pupils didwentt to be identified as
refugees. The findings of this study did not reflde case in other refugee
areas that have peace prevailing.

1.8 Delimitations of the Study

This study was carried out in Kamukunji Districtaibdbi County. It was
carried out in public primary schools in the ar#ainvolved the, head
teachers, teachers and pupils. It only focused e FPrimary Education
policy, examination registration policy and recdgm of foreign education as
the aspects of government’ education policy whiifacéed access to primary
education by refugee pupils. Thus any other vagiatilough significant, was
out of scope.

1.9 Assumptions of the Study

The study assumed that the respondents were sindege filling in the
guestionnaires. It also assumed that there arerfagtithin the government
policy on refugee education which hinders refuge#den access education
as compared to Kenyan children.

1.10 Operational Definition of Terms

Education in emergencyrefers to is a set of linked project activitiesttha
enable structured learning to continue amongsgesfypupils in times of acute

crisis or long-term instability



Examination registration refers to the process of booking learners to
undertake an examination after studying for sonmeedtiIn this study it
involves booking primary school pupils with Kenyaatibnal Examination
Council, KNEC, as candidates to sit Kenya Certticaf Primary Education
national examination.

Free Primary Education refers tobasic education of class one to class eight,
that is fully funded by the Kenyan government.

Government policy refers to a set of rules or legal framework whicitlines

its plan of action in executing its programmes

Policy refers to a deliberate plan of action to guideigiens needed to
achieve rational outcomes.

Recognition of foreign educationrefers to the acceptance of the educational
progress of the learner in his or her country ajior

Refugeerefers toa person who has fled from and/or cannot returthéir
country due to a well-founded fear of persecutimt/uding war or civil
conflict

Urban refugeeis a refugee who resides/lives in an urban setting

1.11 Organization of the study

This study is organized into five chapters. Chaptee consists of the
introduction to the study, the background to thedgt statement of the
problem, purpose of the study, the objectives af #tudy, the research
guestions and the significance of the study. Chapte contains the review of
literature, from the past studies, and books. $batontains the theoretical

framework and the conceptual framework, showing te&ationship of
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variables for the study. Chapter three containsarehh methodology which
includes introduction, research design, target [aijmn, sample size and
sample procedures, data collection instrumentghiéty and validity, data

collection procedures and data analysis. Chapterdontain the data analysis,
presentation and discussion, in which the resuitthe data collected, was
analyzed and presented in forms of graphs and éregudistribution tables.

The data is also discussed in this chapter. Chéiptecontains the summary
of the main findings, conclusions, recommendatiamsl suggestions for

further research.
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CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction
This chapter contains a review of related litetunnder the following
subtopics; education to refugees, effects of gowent's policy on free
primary education, effects of government policiasedamination registration
and effects of recognition of foreign educationameess to primary education
by refugee pupils. It also provides literature ba host government’s efforts
towards improvement of refugee education in Kerstanmary of literature
review, conceptual framework and theoretical frarmew
2.2 Education for Refugees
The refugee populations recorded in the 2009 UNHSI&istical Overview
(UNHCR, 2010), totalling 7.5 million, there woulceka total of about 2.8
million in the child and adolescent age group. Thay be compared with the
total of nearly 1.2 million children and young pé&opecorded as beneficiaries
of UNHCR-funded education programmes, to which mhbet added an
unknown number who benefit from other assistanognammes or participate
in schooling in the host country without speciakistance. These very
approximate statistics suggest that one-third fafgee pupils and adolescents
in populations categorized as UNHCR assisted ar&JNHCR-supported
schooling. Establishment of schools in or neargeéucamps is felt to have a
beneficial effect on the mental state of adultswadl as of children. .
Education can partially substitute for poor childuft interactions in the

family, a role which is less important for mostldren in normal times. It also
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has practical benefits, in that mothers are ableotmcentrate on their tasks,
such as queuing for food and water, and so on,owithaving to worry that
their young children will get lost in the camp @nee to harm. The parents or
other relatives caring for children may initiallg Btressed and unable to cope
with children’s emotional needs. For this reasahosling for the refugee
children has an additional advantage to them (UNHQ@BO5). It is the
responsibility of the country of asylum to assisidgorotect the refugee’s
children and youth. The asylum countries are reguito enable refugees’
pupils to receive an education, which should be fsed compulsory at the
primary level with efforts made to ensure full ardual participation of
women and girls. With respect to post-primary edinca education and
training programs should be made available to #fegees, in particular

adolescents and women, as soon as conditions p&fh;jt1998).

Campbell (2005) argues that in Kenya, more tharO®&2,children attend
primary school at the camps’ schools. Every yeaero2,000 children
complete primary education with great hope of cuontig to secondary
school, but the camps have only a few secondamyodshvith an intake of 480
new pupils per year. As a result, every year sord@0Lyoung people find
their hopes of secondary education unfulfilled, ahds large group of
disappointed youth remain in the camps without rimegnl activity
(Campbell, 2005). Poverty is also considered asumiding block to the
refugee’s education. Poor refugees also find fiadift to access education due
to the cost of transport, books, uniforms, desks sghool fees (Dix, 2006).

With the current economic difficulties, poverty amgst the refugee families is

13



a common factor. This makes it difficult for them access education in the
private schools, leaving them with the only optafnpublic primary schools.
In the public schools, Refugee families need ddficlocumentation to ensure
that their children can access the primary educafior example a form of
identification for the child’s guardian or paremidsthe child’s birth certificate.
In some public schools in Eastleigh up to 70% afdcan are from refugee
families, though in most cases children prefer e htheir refugee status
(UNHCR, 2012).
2.3 Free Primary Education Policy and Refugee Puml Access to
Education
The UNHCR (2012) observed that the nature of tifiggeee education context
in
Kenya requires support from the MoE to establismare sustainable and
strengthened approach to education that can adthreshallenges facing the
sector and bring benefits to the national systeime UNHCR called for
expertise, guidance and sustained support to b#edvthrough the MoE
policies on education. UNHCR, UNICEF and UNESCO omeied the
support and guidance of the MoE to situate and @utpyhe delivery of
education to all children within its borders thrbudelivery and monitoring of

the national Kenyan Education Programme.

The Kenyan Basic Education Act (2013) gives equmnces and treatment
for all the children in Kenya, to the educationes By this, the refugee’s

children are also given equal rights to access, @tiacation, and equal
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treatment, in the access to the education servioahis Act are sections 25,
26, 27, and 29.
25 (1) Every child has a right to free and compuylssducation, and
shall be accorded an education programme thatpgsoppate to their
needs (RoK, 2012).
26 (1) No public school shall charge, or cause @angnt, guardian or
any other person acting in theeo parentiscapacity, to pay tuition fee
for or on behalf of any pupil in a public institoi of basic education
and training (RoK, 2012).
27 (1b) Every child who resides in Kenya, shaleadk regularly as a
pupil at a school or such other institution, as rbayauthorized and
prescribed by the cabinet secretary, for the pwposf physical,

intellectual or social development of he child.

29 (b) It is the responsibility of the cabinet s#ary to ensure

compulsory admission, attendance of basic educagavery child.

(d) It is the responsibility of the cabinet seargtto ensure that
children belonging to a disadvantaged group are distriminated
against and prevented from pursuing and completimg basic

education.

These sections advocate for the Education forakif in them, the refugees
children are not left out. In 2006, the governmeinKenya passed a Refugee
Act implementing the 1951 United Nations Conventidelated to the Status
of Refugees, the 1967 Protocol and the 1969 OAU v€ation. The
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development of the Act followed a period of sustdimdvocacy by UNHCR
and civil society organizations, including RCK. ThAet classifies refugees
into two main groups, statutory refugees and pifexcée refugees, and lays out
the conditions for the exclusion and withdrawal refugee status. This
includes those who have committed crimes eithesidator within Kenya,

have dual nationality and are able to seek refugtheir second country of
origin, or people from places where the conditidos seeking refuge no

longer exist.

2.4 Examination Registration Policy and Refugee Pupils’ Access to
Primary Education

Refugee children in Kenya and especially in KamyikiNairobi are taught the
Kenyan Curriculum and therefore must take finalioratl examinations at
both primary and secondary levels for certificati®tresently, the Kenyan
Ministry of Education policy requires that all plgowriting final national

examinations must provide birth certificates fogis¢ration purposes (MoE,
2010). This is a challenge for many urban refugeesften they are required
to leave their home countries unexpectedly, andomger have access to

official documentation, including existing schoeltfication.

The Urban Refugee camps in Kenya contain thousahdsimary school
leavers who have not had the opportunity to beffrefih secondary education.
Most of them drop out before even getting the chatacsit for the national
examination, due to a variety of reasons. Amongelreasons are the lack of

the appropriate documentation to be in the courdnd lack of the birth
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certificates, which are a mandatory requirement tf@ registration of the
Kenya Certificate of Primary Education (KCPE). Ogpaities for vocational
training and employment are extremely limited in férban Refugee. In this
situation, families arrange for their daughtergyéd married at an early age;
boys may spend long hours chewing miraa and drintea (Dix, 2006). They
do not have the opportunity to reach their develepirpotential. Like the
refugees, many young people in Kenya are excludedn fsecondary

education for various reasons, including the cbstiton fees.

2.5 Recognition of Foreign Education and Refugee Bils’ Access to
Primary Education

A study carried out in Sierra Leone indicated tteditigee children and youth
who returned to their country after the war was rpwe Ministry of
Education did not recognize the education they temgived in the refugee
camps (UNHCR, 2004). The returnee pupils in secgndahool were sent
back to the first grade when they returned homeabee their refugee learning
was not recognized. Guidance for UNHCR educatioogm@ams states the
agency’s commitment to seeking formal certificatfon pupils in its refugee
programs through coordination at the local, nafionegional, and global
levels to certify studies, citing that it is wastkeif education and training does

not result in documented, officially recognizedtifizates (UNHCR, 2003).

While the Government of Kenya guarantees the rightfree primary
education to both refugees and nationals, manygeefs lack awareness of

their rights and are unable to exercise them. biitedh, while in some areas
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primary schools welcome refugee children, in othéngy request an
admission fee, often in the form of a bribe for HEadmaster, who otherwise
would find excuses not to admit refugee childrenofM/ Refugee Survey,
2009). Although there are international rights lksaded in concern to
education for refugees, there is a lack of conststen application of these
rights when it comes to the recognition and cediion of refugee and IDP
children’s diplomas and other school attainmentall{dt, 2006). Refugee
pupils are therefore receiving an education butehae proof that it is
considered legitimate. Beyond ensuring access toaubn, those involved in
providing displaced and refugee children with ediocaneed to ensure that
their learning attainments are validated. Officralcognition of learning
attainment, conducted through certification anddedion, is a central, yet still
largely overlooked, component of education for #ispd children and youth.
Recognition and certification is essential at timel ef a schooling cycle,
completion of primary or secondary, but is also am@nt for mid-cycle
transfers, especially those that occur mid-yearthab a displaced student in
the middle of course is not forced to return to beginning when he/she
enrolls in a new school. However, in Kenya, Refugelgool certificates from
the country of origin are not recognized by the y@nMinistry of Education.
This now becomes another hindering factor to tliegee’s continuation of

education.

Awarding of certificate or similar documentationnche hindered by both

technical issues including differing validation pesses across borders and the
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loss or destruction of such documents during despteent, and political issues
relating to national sovereignty and corruption rkki2008). Kirk (2008)
further argues that any formal proof or documeatatf achievement must
have validity beyond its particular system, otheevchildren’s ability to use
their education as human capital in the marketplacg¢o add to it through
further study, is obstructedirk (2009) suggested three approaches to what
curriculum should be used for the formal schoolaigefugee children and
youth. In the first approach, the home-country icutum can be carried over
for use in the refugee context; in the second augrothe curriculum of the
host-country can be adopted and children can beageld in either separate
schools or integrated into the host-country edoecatsystem; and third
approach, a hybrid curriculum that typically addess disparate language
issues between the home and host countries ancomgin elements of both
countries’ curricula can be developed.

The recognition of foreign refugee certificate féeated by several factors.
Among them, the relationship between the host e¢guarid the home country
with respect to language, ethnicity, and natiortntity is often closely
related to what type of curriculum the country afgm uses and how/if
previous and current educational attainment isgezed (Kirk, 2009). The
closer the social and cultural ties are betweertvtloecountries, the easier the
certification process. In cases where these differe are significant, the
process to develop an appropriate education sy$temefugees becomes
much more complex. Most of the schools in the retugamps rely on the

untrained teachers, and particularly from inside damp itself (Campbell,
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2006). Reliance on untrained teachers compromisegytiality of education
offered, and as a result, the average marks oflpupithe camps are lower
than the national average. Pupils are not abledolr their full potential. The
untrained teachers are highly motivated, but laklissin delivering the
Kenyan national curriculum and in managing largassés with very few
resources.

2.6 Host Government’'s Strategies to Improve Refuge&ducation in

Kenya

It is proposed that the International Primary TeastEducation Certificate —
IPTEC- based on the Primary Teachers Educational®ysl adapted for
Kakuma Primary Teachers’ College (2005/2006) bedusetrain the 700
refugee teachers in Dadaab. The Kakuma TeachergirigaCollege
curriculum was specifically designed by the Kenmgatitute of Education for
refugees living in Kakuma refugee camp. The culiicuwas adapted from
the Kenyan Primary Teacher Education (PTE) cumiculrevised in 2004.
The two-year PTE course was shortened to a onear general teacher
training course with a view to accelerating the goammme without
compromising quality. In Kakuma schools operatedtha mornings. This
made it possible for teachers to attend trainintha afternoons. In addition,
teaching was also done during the holidays to ensuit coverage of the
curriculum so that the Kenyan Ministry of Educatiwauld award a certificate
(UNHCR, 2007). The Kenya Institute of Educatiortisrently developing the

adapted curriculum for refugee’s children. Once thericulum has been
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approved by the Ministry of Education, it will bagsed on to the publishers
to prepare textbooks for the learners (MOE 2010)

In the urban context of Nairobi, UNHCR is the primagency providing
services to refugees. UNHCR’s work in Nairobi isidgad by the 2009
UNHCR Urban Refugee policy, which committed the rayeto examine,
understand and respond to the needs of refugang livthe Kenyan capital.
UNHCR has been able to raise refugee pupils’ emeit rates, coordinate
with Nairobi NGOs and CBOs, build a system in whiefugees and asylees
can be documented and registered in urban aredd)amnprovided education
services in urban schools. The primary challengeofééring services in
Nairobi as compared to Kakuma is that urban refsigge more dispersed,
making it more difficult for UNHCR to locate and pement programs for

potential beneficiaries.

To accomplish their mandate, UNHCR has partnereith WiGOs and the
refugee community to improve UNHCR’s access andhrem the urban
refugee community. One powerful example of UNHCR®&cessful partner-
building is a coalition the agency formed with By Education Department
that led to a spike in refugee enrolment at thenary level. UNHCR also
convened two inter-agency working groups that adtext for refugees’
access to primary education and the completiomefRefugee Act of 2006.
UNHCR has formed strong relationships with NGOs &RDs in Nairobi,

allowing them to offer services to hard-to-reachndfeiaries via their

collaborative strategy. Though UNHCR has been implating the UNHCR
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urban refugee policy in Nairobi, and found supporthe county government
of Nairobi as well as other local government agtthre Government of Kenya
has not formally endorsed the policy nor agreedsamplementation. In a
2011 review of UNHCR'’s urban refugee policy implertaion, however, it
was noted that the Kenyan government seemed takitegta number of steps
that align with UNHCR'’s policy which may signal hange of perception on
the case of urban refugees in Nairobi. Thoughitha positive sign, it cannot
go unmentioned that in December of 2012 the Kem@arernment released a
renewed encampment directive ordering all urbamgeds to relocate to
refugee camps.

The Government of Kenya suspended refugee and eassdgistration
following the announcement, and refugees reportelicg harassment and
detention. Ultimately, the refugee community petied the directive and it
was later rejected in Kenya's High Court. Thougis ik a victory for urban
and camp-based refugees alike, it remains to ba keas committed the
Government of Kenya will be toward both protectihg rights of refugees
and asylees in urban areas and working towardipslto ease the burden of
the ballooning Kakuma refugee population, whichpassed its 100,000
person capacity in 2012 and continues to grow. #&tbese urban and camp-
based programs are common ties: a focus on Enmglghuction, including
teacher training so that teachers may effectivedgh English to their refugee
students, and particularly in Kakuma, a strugglentet growing class sizes
with both limited supplies and poor teacher to shidatios. These programs

suggest that organizations are finding ways to esalve challenges of
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education provision that arise from Government @nya’s language and
encampment policies, considering the challengdscthrae with implementing
in Kakuma, a setting that was initially meant tosbghort-term solution and is
now moving into more than two decades of operafidre revised refugee’s
curriculum includes study guides, learning materiahd textbooks to help
pupils to follow the curriculum independently ortiwviimited assistance from
a facilitator or animator (MoE, 2010). In particyléhe sciences curriculum is
adapted so that use of a laboratory is not requinstiead pupils can perform
simple experiments in a home or classroom settigthe subjects of the
expanded secondary curriculum are examinable by Kbaya National
Examination Council, and thus pupils will sit fdret national examinations to
receive the Kenya Certificate of Secondary Eduacatibhey will have a
recognized secondary school certificate and adodsgher education.

2.7 Summary of Literature Review

The literature reviewed above shows studies cawigdin Kenya and other
different parts of the world, on the policies asdues affecting the education
of refugee children. The available literature ismhafocused on the education
of the refugees in the refugee camps, which in rases are located in the
remote areas. However there exists a gap in tlealiure on how the
government policies affect the education of theaaorbefugees children, and
more particularly, in Kenya. This study sought stablish the effects of the
government policies on free primary education, dman refugee’s access to

the education in Kenya, and particularly in Kamuykistrict.
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2.8 Theoretical Framework

This study was guided by the Acculturation TheoyyWitold (1918). The
theory explains dynamics involved when people fraliverse cultural
backgrounds come into continuous contact with ametreer. The Theory of
Acculturation has evolved from the unidirectionahsol of thought with an
emphasis on assimilation to bidimensional and attive perspectives which
posit various acculturative outcomes. At the psimgioal level, changes can
occur in one’s sense of identity, values, and Belipeople may experience
acculturation stress such as anxiety and depressiahey try to adapt to a
new cultures of their new destination. The sociglogf immigration
recognizes that outcomes for immigrant minoritiegluding urban refugee
immigrants, are significantly influenced by groupisode of incorporation,
that is, the context in which immigrants enter,ypla decisive role in their
process of adaptation, regardless of the humartatapie immigrants may

possess (Portes and Rumbaut, 1990).

Thus urban refugees who receive settlement assestamd are not subject to
widespread discrimination are expected to expeeiemsmoother process of
social and psychological integration and fasterneoac progress. In this
context, the urban refugees move from their couafrgrigin to the asylum

country, where they meet and live with its citizearedl other refugees from
different countries, and with different culturesdalifestyles. The challenge

comes up when the refugees are assimilating theeseal the system of the
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host country, which in most cases, is usually d#fie from that of their
country of origin. The situation is even worse ifriéan countries, owing to

the fact of the different cultural and politicaldkgrounds.

In Kenya for instance, being in an urban settisgaihost to many refugees
from different parts of Africa. The progress tketrefugees is primarily
determined by the reception they receive in thenttguof asylum. For
instance, the Kenyan education system is uniqutsiawn way, in terms of
content, form and requirements and this makedfitdit for the refugees to
exactly fit into the already existing educationteys. The Kenyan government
is a host to many refugees, from Somalia and athentries in Africa. Efforts
by the government of Kenya to provide educatiothourban refugees are an
important step towards their stay, and their watlipeduring their stay in this
country. The theory is relevant to this study imatthdespite the numerous
efforts by the government to promote the Educdiorhll (EFA), there exists
some mismatch in the education system and polities in some ways

disadvantage the refugee’s children access.
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2.9 Conceptual frameworks:

A conceptual framework shows the relationship betwadependent and
dependent variables. Independent variables are thargables which are
systematically varied by the researcher. On therdihnd, dependent
variables are those variables whose values arempexsto depend on the

effects of the independent variables (Mugenda 2008)

Relationship between government policy factors adtcting refugees’

pupils’ access to primary education

Free Primary
Education
Policy
¢ Enrolment
procedures
* Equity, fairness
anc
e Improved
access to
primary
Examination education
Registration Increased
e Original proof of > access to
gualification e Increased > pgmary
«  Progressive reports enrollment education
inati of refugees
¢ Examination

registration

fee e Better

learning
opportunities
for refugees

Recognition of
Foreign Education
e report
Forms or mark
sheets
* Mode of grading

Figure 1: conceptual frame work
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In this study, the conceptual framework was basedavernment’s education
policy reflected through free primary education ipgl examination
registration policy and policy on recognition ofréggn education which
constituted independent variables whereas acchiystioi primary education
by refugee pupils constituted dependent variaflbs.indicators of dependent
variables include better learning opportunities ameased enrolments. The
study was also guided by intervening variables whincluded trained
teaching staff, instructional resources, stakehsldanvolvement and

availability of pre-requisite infrastructure as slmin Figure 1;
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter presents the methodology that theydaltbwed. It explains the
design; location of study; population; sample sgamnpling techniques and
procedure; data collection instruments; methoddesfing the validity and
reliability of instruments; the research procedinag will be followed; and the
data management and analysis techniques that veex in conducting the
study.

3.2 Research Design

The study employed a descriptive survey researdigde The descriptive
survey was appropriate for the study since it afldwhe researcher to study
phenomena that do not allow for manipulation ofatales (Kombo & Tromp,
2006). Since the study involved human subjects, taednformation needed
could not be manipulated, the researcher justaeitkinformation on the state
of refugees’ affairs in education, without maniging any variables making
the design appropriate for the study. Accordingtaokesh (1984) descriptive
research studies are designed to obtain pertinedt precise information
concerning the status of phenomena and whenevesibp®so draw valid

general conclusions from the facts discovered.
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3.3 Target Population
Kamukunji District has 17 public primary schoolghvi7 primary school
head teachers, 351 teachers and 3,500 refugee pupdh formed the target

population for this study all totalling to 3,868.

3.4 Sample Size and Sampling Procedure

Sampling is a process of selecting a number oWiddals or objects from a
population such that the selected group contaies@hts representative of
characteristics found in the entire group (Orod2@0)4). Kombo and Tromp
(2006) assert that with relatively small, clearbfided population, a sample
size of at least 10%-30% of the target populati@uld be representative. 5
schools were randomly selected. 350 pupils werepkaimusing simple
random sampling. The researcher obtained a ligupils who indicated their
refugee status in their admission details, thenpilea a list of all refugee
pupils from classes 5, 6, 7 and 8, in each andyesatool. Each name was
designed an identifying number, and then the numbvegre written on
pieces of paper. The papers were folded and miXad. researcher then
picked at random, the number of pieces of papemletpu the sampled
calculated. The names corresponding to those nambere picked for the
study. From the sampled schools, the head teaaher2 other headteachers
to make a total of 7 head teachers and 8 teachars the 5 schools who
teach classes 5, 6, 7 and 8 were randomly samplesl.resultant sample

comprised 7 head teachers, 40 teachers and 358 pgghown in Table 3.3
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Table 3.3: Sample Size Determination and Samplingechniques

Categories Target Sample size Population %
Population

Primary school head teachers 17 7 41.0%

Teachers 351 40 11.3%

Refugee Pupils 3500 351 10.0%

Total IB6 398 10.3%

The sample size for this study totals to 398 redpats which is 10.3% of the
target population and therefore representativhetarget population.

3.5 Data Collection Instruments

These are tools which were to gather informatiorouabthe research

objectives. This study employed a questionnaire aagdata collection

instrument.

The study utilized gquestionnaires as data collectistruments. Gay (1992)
argues that questionnaires give respondents freeda@xrpress their views or
opinion and also to make suggestions. To obtainngmessary information,
the researcher developed two questionnaires nantelgd teacher’s

guestionnaire and the teacher’s questionnaire. BodgGall (1983) emphasize
that whereas the open ended type of questions igfeemants freedom of

response, the closed ended types facilitate cemsigtof certain data across
informants. The questionnaires contained both @gpah closed ended items.
The head teachers’ questionnaire had five partst fta demographic

information; part 2: government FPE policy effeat access to primary

education for refugee pupils; part 3: the governmpalicy on exams
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registration effect on refugee access to primapcation; part 4: the effects of
government policies on recognition of foreign edigra and academic

certificates awarded to refugees on refugee adecepsimary education and
part 5: the strategies to address the challengiésgfahe refugees children in
access to education. The teachers’ questionnaice five parts: part 1:

demographic information; part 2: government FPHcyoéffect on access to
primary education for refugee pupils; part 3: tlwarnment policy on exams
registration effect on refugee access to primapcation; part 4: the effects of
government policies on recognition of foreign ediwraon refugee access to
primary education and part 5: the strategies taemidthe challenges facing

the refugees children in access to education

Questionnaires for pupils had five parts: partdmdgraphic information; part
2. government FPE policy and access to primary &titut by refugee pupils;
part 3: the government policy on exams registradod access to primary
education by refugee pupils; part 4: the effectsgofernment policies on
recognition of foreign education and access to gryreducation and part 5:
the strategies to address the challenges facingsado education by refugee
pupils.

3.6 Validity of the Research Instruments

According to Borg and Gall (1983) validity is thegtee to which a test
measures what it purport to measure. It is the eedo which results
obtained from the analysis of the data actuallyresgent the phenomena
under study. According to Borg and Gall (1983),di&y of an instrument is

improved through expert judgment. The researcHetaal the instruments in
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one school and after the piloting; the form and ¢betent validity of the
instruments validity were ascertained by the redesr Pilot study was
carried out in two weeks before the actual daytafly amongst 5 Head
teachers, 10 teachers and 20 refugee pupils amansary schools in
Kamukunji District. The test items were administemvice to the same
respondents. The purpose of conducting the pilatlystvas to check on
suitability and the clarity of the questions on thesstionnaire, relevance of
the information being sought and the language aseldto test the reliability
and validity of the instrument. Some of the quesiin the questionnaires

were changed to make them fit the findings of tiat gtudy.

3.6.1 Reliability of the Research instruments

Grinnel (1993) observes that reliability measutes tegree of accuracy in
measurements an instrument provides. It ensuréshbanstrument generates
similar data when used by an independent resear@uemel (1993) further
argues that to remove possible errors every ingnirshould be tested before
it is formally administered to ensure its reliatyili During the piloting, the
researcher administered a set of questionnairdsetoespondents, and after a
week, the researcher administered the same insttsm® the same
respondents again. A test-retest technique or ficesft stability method was
used to estimate the degree to which the sameaseasulld be obtained with a
repeated measure of accuracy. Since the two tests sumilar score obtained
by each respondent was quite close. Cronbach’saAlgéthod was then used

to compute correlation coefficient which gave r=4.for the teacher’s
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guestionnaires and r=0.72 for head teachers’ quesires. The reliability
was above 0.5 thus indicating high internal religbi
The researcher used this approach to calculateothelation co-efficient

using the below formula.

. xy—(x) Qy)

V[ e - 502] [ nsy? - eyl

where x = first set of scores; y = second set ofex;> x = sum of the first set
of scores¥y = the sum of the second set of scopes’ = the sum of first set
of scores¥y? = the sum square of second set of scdrey;= the sum of
cross product of x and y and n = total number spoadents. From the
findings, the determined correlation coefficiedsteachers’, head teachers
and pupils were 0.74, 0.72, and 0.71. AccordinGtionel (1993), reliability

coefficient above + 0.5 is satisfactory.

3.7 Data Collection Procedure

The researcher first obtained an introduction tetteom School of
Postgraduate of University of Nairobi and then $aumn authorization letter
and research permit from the National CommissianSfcience, Technology
and Innovation (NACOSTI) to carry out the stude researcher then made a
formal request from the Kamukunji Sub-county EdigcaOffice to carry out
the research in the public primary schools in the-sounty. The researcher
visited the sampled primary schools and persona@tiministered the

guestionnaires to the respondents. Respondentsalgerassured
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that the information they gave would be confiddnaad were used for

academic purposes only.

3.8 Data Analysis Techniques

Data from the field was collected, cleaned, codad eecorded. Analysis
procedure employed both quantitative and qualgatachniques. Qualitative
data was analyzed thematically where similar respavere tallied to come up
with frequency counts and then percentages cadmilagsed on the total
number of responses. Quantitative data was analymedg descriptive
statistics including frequency counts and perceeda@ell (1993) maintains
that when making the results known to a varietyeafders, percentages have
considerable advantage over more complex statidiiata was presented in

summary form using the frequency distribution tatded charts.
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CHAPTER FOUR

DATA ANALYSIS, RESULTS AND DISCUSSION

4.1 Introduction

This chapter presents the findings of the study.dfarity and chronology, it
is arranged by the three research questions thaittlly sought to answer. In
the first section, however, background informatadyout the respondents is
presented, because it might be pertinent in ingdiny the data that they
provided. Thus, the chapter is divided into thregbsgctions namely,
introduction, background information about the mgtents and the research

guestions that the study sought to answer.

4.2 Questionnaire Return Rate

The questionnaires were administered in persohdadspondents. Out of the
385 questionnaires administered, 372 were sucdbséiled and returned.
This gave a response rates as indicated in Tabje 4.

Table 4.1: Questionnaire Return Rate

Respondents Sampled Returned Archived
Respondents Return Rate

Head teachers 7 6 85.7

Teachers 40 38 95.0

Refugee Pupils 351 340 96.9

Total 398 384 96.5
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The above information shows that the total retarte was 96.62% affirming

the fact that the response rate was sufficientadoove 75% of the acceptable
levels to enable generalization of the resultheotarget population (Kothari,

2005).

4.3 Respondents Demographic Information

4.3.1 Gender of the Respondents

The study sought to establish how the sample ptipolavas distributed by
gender. Table 4.2 data reveals how the study sisbjeere distributed by
gender.

Table 4.2: Distribution of the Respondents by Gende

Gender Head teachers Teachers Refugee Pupils
F % F % F %

Male 5 83.3 15 40 214 62.8

Female 1 16.7 23 60 12¢ 37.2

Total 6 100 38 100 340 100

The data on the table 4.2 below indicates thatrtaprity (83.3%) of the head
teachers were male, as compared to the (16.7%)weine female. The study
further established that the majority (60%) of teachers were female as
compared to (40%) who were male. The study furtstablished that the

majority (62.8%) of the refugee pupils interviewedre male, as compared to
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(37.2%) who were fema These results affirmethe fact that thre was
gender disparity at all leve.

4.3.2 Age ofHead teachers and Teacher

The questionnaires also elicited ormation onhead teachers’ and teache
ages since th variable could influence their ability to supplyedible
information about theresearch objectives. The results were as indicag

shown Figure 4.
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Figure 4.1: Distribution of Head teachers an Teachers by Ag

These findingseveal thaireveal that majority of the hedadacherswere well
over 50 yearsvhile a sizeable number were aged betweed@@ears and0-
50 years The study further indicatethat majorityof the teachers were ag
between 3040 year while a sizeable numbef the teachers were ag20-30

years and 480 year. These findings implythat the information that the



provided is reliable since plausible reasoning lmarxpected of head teachers
and teachers with such level of maturity.

4.3.3 Head teachers’ and Teachers’ Level of Educati

The questionnaires also elicited information onchesachers’ and teachers’
ages since this variable could influence their igbito supply credible
information about the research objectives. Thelt®suere as indicated as

shown in Table 4.3;

Table 4.3: Distribution of Head teachers and Teache by Level of

Education

Qualification Head teachers Teachers
F % F %

P1 certificate 2 33.3 21 57.7

Diploma 1 16.7 7 19.2

Postgraduate 3 50.0 10 23.1

Total 6 100.0 38 100.0

The data shown on table 4.3 indicates that the nityjb0%) of the head
teachers had a postgraduate in education whilé&/38&1 a P1 certificate. The
data further shows that the majority 57.69% oftdarhers had a P1 certificate

whereas 23.08% had postgraduate and 19.23% hawhdipIThis information
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reveals that the teachers in the study locationtheiminimum qualification
to become a teacher and were all qualified anddthteachers.

4.3.4 Head teachers’ Teaching and Leadership Expemce

Information was also collected about head teacheesthing and leadership
experience and the results were as indicated iteZa;

Table 4.4: Distribution of Head teachers by Teachig and Leadership

Experience

Duration of teaching frequency percentage
1-9years 1 16.7%
10-12 years 2 33.3%
Over 12 years 3 50.0%
Total 6 100.0%

These results show that most of the head teacheoswere involved in the
study had teaching and leadership experience Bingtavell over 12 years.
These findings reinforce the expectation that imation they provided is
authoritative since plausible reasoning is expedteth head teachers with
such wealth of experience.

4.3.5 Teachers’ Teaching Experience

Information was also collected about teachers’ hewr experience and the

results were as indicated in Table 4.5;
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Table 4.5: Distribution of Teachers by Teaching Exprience

Duration of teaching frequency percentage
1-9years 7 18.4%

10- 12years 15 39.5%
Over-12years 61 42.1%
Total 38 1006

These results show that most of the head teacheoswere involved in the
study had teaching experience stretching well d&wears. These findings
reinforce the expectation that information theyvided is authoritative since
plausible reasoning is expected from teachers suiti teaching experience.
4.3.6 Age of Refugee Pupils

The questionnaires also elicited information omugek pupils in classes 6 and

7 and the results were as indicated as shown Fi@re
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Figure 4.2: Distribution of Refugee Pupils by Age
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These findings reveal that reveal that majorityhef refugee pupils were aged
between 10-12 years. The study further indicatasalsmall number of pupils
were aged between 0-9 years and 14-15 years. Tindgggs indicate that the
information that they provided is reliable sincemmetent reasoning is
expected of pupils with such level of maturity.

4.4 Findings on Free Primary Education Policy and Bpils’ Access to
education

The research question intended to find out how gowent’s policy on FPE
enhances accessibility to education by refugeelfuphis was necessary
since FPE policy is designed to ensure pupils’ lemeat procedures. Data was
collected from head teachers. Collected data wganized and summarized

into specific thoughts and results were as indicatiel able 4.6;
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Table 4.6 Head teachers’ Views on FPE Policy and Regee Pupils’ Access

to Education

Key: StronglyAgree-5, Agree-4, Undecided-3, Decided,

Stronglydecided-1

Statement SA A ub D SD
% % % % %

The FPE policy guidelines are not cleas7.1 143 0 286 0

on enrolment of refugee pupils

Education policies doot adequately 28.6 429 143 0 14.3

coverrefugee pupils

Most of the refugeeisi Kamukuniji

District are here illegally and so 57.1 143 0 143 143

they fear taking their children to school

Registration certificate is a requirement

for refugee pupil enrolment 57.1 143 0 143 143

The FPE policy hinders on refugee 175 186 O 293 34.6

pupils’ accessibility to education

The FPE policy do not hinder refugee

pupils’ accessibility to education 67.5 135 0 10 9

N=6

The data on the table 4.6 above reveals that therityaof the head teachers

(57.1%) strongly agreed to the fact that FPE potjaidelines on enrolments

are not clear on the refugee’s pupils. The studhéw indicated that 14.3% of

the head teachers agreed, whereas 28.6% disadieesk findings affirm the
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fact that FPE policy has stringent regulations nroknent of refugee pupils.
These views were further supported by 28.6% and%4zf the head teachers
who strongly agreed and agreed respectively. Themated that FPE policy
does not adequately cover enrolments for refugedsunterestingly, 14.3%
of the head teachers were undecided. This lendecoe to the fact that some
of the head teachers were not aware of the proakdequirements of Basic
Education Act, 2013 and refugee education in Kemyajority of the head
teachers (57.1%) strongly agreed that registratemtificate is a requirement
for enrolment of refugee pupils. Similar majoritfytbe head teachers (57.1%)
established that most of the refugees in KamukDigirict are in the country
illegally and so they fear taking children to sclsooThe study findings
revealed that majority (67.5%) of the head teack&ngly agreed that FPE
policy does not hinder the refugee pupils’ accelsilto education. They
indicated that refugee pupils’ accessibility to eation is hampered by lack of
transport, books, uniforms and desks.

The same question was put to the teachers andgesete as indicated in

Table 4.7 below;
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Table 4.7 Teachers’ Views on FPE Policy and Refugd@upils’ Access to

Education

Statement SA A ub D SD
% % % % %

The FPE policy guidelines are not clea2.7 50 45 9.1 13.6

on enrolment of refugee pupils

Education policies do not adequately 13.6 409 136 9.1 22.7

cover refugee pupils

Most of the refugees in Kamukuniji

District are here illegally and so 40.9 22.7. 45 227 91

they fear taking their children to school

Registration certificate is a requirement

for refugee pupil enrolment 273 2r3 9.1 182 182

The FPE policy hinders on refugee 175 186 O 293 346

pupils’ accessibility to education

The FPE policy does not hinder refugee

pupils’ accessibility to education 71.5 135 0 12 3

N=38

The data on the table 4.7 above reveals that 28fA#achers strongly agreed

whereas a record majority (50%) of the teachersejto the fact that FPE

policy guidelines on enrolments are not clear anréfugee’s pupils. On the

contrary, 9.1% and 13.6% disagreed and strongbgdeed respectively to the

fact that FPE policy guidelines are not clear oroknents of refugee pupils.

These findings affirm the fact that FPE policy hagulations on enrolment of
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refugee pupils which must be met. These views Vieréner supported by

13.6% and 40.9% of the head teachers who strongiged and agreed
respectively. They intimated that FPE policy does adequately cover

enrolments for refugee pupils. Interestingly, 4.8%@ 13.6% of the teachers
were undecided. This lends credence to the fatstrae of the teachers were
not aware of the procedural requirements of Basiaction Act, 2013 and

refugee education in Kenya. Majority of the heaachers (27.3%) strongly
agreed that registration certificate is a requineinfer enrolment of refugee

pupils. Similar majority of the teachers (40.9%j)absished that most of the
refugees in Kamukunji District are in the countigdally and so they fear

taking children to schools. The study findings eded that majority (71.5%)

of the head teachers strongly agreed that FPE ypd@es not hinder the

refugee pupils’ accessibility to education. Theglicated that refugee pupils’
accessibility to education is hampered by lackrahgport, books, uniforms

and desks.

The researcher also asked refugee pupils similastgpns and the findings

were as indicated in Table 4.8 below;

45



Table 4.8 Refugee Pupils’ Views on FPE Policy andeRugee their Access

to Education

Test Items Yes No
Are you a registered refugee? 54 46
Were you admitted in school with or 60 40
without the necessary documentation?

During the admission to the school, 212 78.8
were you asked for any admission fees?

Is there any money paid towards your 558 44.2
education?

Have you ever been sent home for any 575 425
school levy?

Do you know any refuge pupil who 33.6 66.4

does not go school?

N=340

The majority (54%) of the refugee pupils indicatiedt they were registered as

refugees while 46% of the refugee pupils indicatedt they were not

registered. This confirms the fact that quite a bamof refugees in

Kamukuniji District are not legally recognized ykéy are in school affirming

the fact refugee registration documents are notcessity for admission of

refugee pupils in primary schools. This view wapmarted majority (60%) of

the refugee pupils. The study further establisiined the refugee pupils were

not charged admission fees as indicated by majority
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4.5 Findings on Exam Registration Policy and RefugePupils’ Access to

Education

The study sought to establish the government policy examination

registration affects access to primary educatiorrdiyigee pupils. Data was

collected from head teachers. The results wereated as shown in Table4.9;

Table 4.9: Head teachers’ Views on Exam RegistratioPolicy and Access

to Education

Statement SA A ubD D SD
% % % % %

Documentation for proof of 66.7 111 O 111 111
gualification and registration fees are
requirements for examination
registration
Refugees are discriminated against dug 0 0 66.7 333
to lack of exam registration documents
Examination registration policy affects
accessibility to primary education 445 333 0 111 111
amongst refugee pupils
Examination registration policy does

16.7 0 333 33.3

not affect accessibility to primary 16.7

education amongst refugee pupils

N=6

The data on the table 4.9 above indicates that nihaj@®6.7%) of the head

teachers strongly agreed that documents for ofigiref of qualification and
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registration fees are requirements for refugee aad-refugee pupils to
register for examination. This is due to the féaeittmost of the refugee pupils
cannot afford to provide proof of qualification apgmetimes even raising the
Kshs. 800 exam registration is a challenge. Thdirigs also indicate that
majority (66.7%) of the head teachers disagreed tblugee pupils are

discriminated against due to lack of examinatiagsteation documents.

This was supported by 33.3% of the head teachers sttongly disagreed
with the fact that refugee pupils are being disarated against. Those who
disagreed indicated that such requirements areulatgd in the Basic
Education Act, 2013. The findings of the study alewealed that most
(44.5%) of the head teachers acknowledged the tfatt measures by the
Basic Education Act, 2013 for production of documseior exam registration
greatly impedes accessibility to education by retugupils. This view was,
equally, supported by 33.3% of the head teachers widicated that
examination policy on examination registration inmeely affects refugee
pupils’ accessibility to primary education

The researcher also elicited the views of the telcton the effects of
examination registration policy on access to primaducation by refugee

pupils and results were as indicated in Table 4.10;
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Table 4.10: Teachers’ Views on Exam Registration Moy and Access to

Education

Statement SA

%

%

ub

%

%

SD

%

Documentation for proof of 59.7
gualification and registration fees are
requirements for examination

registration

Refugees are discriminated against dug

to lack of exam registration documents

Examination registration policy affects
accessibility to primary education 54.5

amongst refugee pupils

Examination registration policy does
not affect accessibility to primary 11.7

education amongst refugee pupils

14.2

23.3

19.7

13.9

65.5

111

43.3

12.2

29.5

111

25..3

N=38

The data on the table 4.10 above similarly indiedteat majority (59.7%) of

the teachers strongly agreed that documents fgmati proof of qualification

and registration fees are requirements for refugee non-refugee pupils to

register for examination. They also stated the fhat most of the refugee

pupils cannot afford to provide proof of qualifizat and sometimes even find

it difficult to raise the KShs. 800 exam registatifee. The findings also

indicate that majority (65.5%) of the ad teachasagreed that refugee pupils
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are discriminated against due to lack of examimatigistration documents.
This was supported by 29.5% of the head teachers sutongly disagreed
with the fact that refugee pupils are being disarated against. The teachers
who disagreed indicated that such requirementsstipelated in the Basic
Education Act, 2013. Just like head teachers, ith@ings of the study also
revealed that most (54.5%) of the teachers ackrdgele the fact that
measures by the Basic Education Act, 2013 for prtidn of documents for
exam registration greatly impedes accessibilitgdacation by refugee pupils.
This view was, equally, supported by 23.3% of #gechers who indicated that
examination policy on examination registration inmeely affects refugee
pupils’ accessibility to primary education.The @®d question also solicited
the views of refugee pupils on the effects of exation registration policy
and access to primary education. Data was colleated results were as

indicated in Table 4.11;
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Table 4.11: Refugee Pupils’ Views on Exam Registrian Policy and

Access to Education

Test Items Yes No
% %
Have you ever been asked to produce 73.4 26.6

documentation for proof of
gualification to register for examination

of any kind?

Have you ever been asked to pay 97 3
registration fees for any kind of

examination?

Have you ever been discriminated 51.9 491
against due to lack of exam registration

documents?

Do you believe that examination 79.7 20.3
registration policy affects accessibility
to primary education amongst refugee

pupils?

N=340

The data on the table 4.11 above similarly indiedteat majority (73.4%) of
the refugee pupils responded in favor of the fhat documents of proof of
qualification for examination are requirements fone to register for
examination. They also indicated that registratiea is another significant
requirement for refugee pupil to register for exaaion with a record
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majority (97%) responding in favor. Only a paltmoportion (3%) responded
on the contrary. Based on these requirements f@mexation registration, an
impressive proportion (51.9%) intimated that theg discriminated against
due to lack of exam registration documents andstegjion fees and thus
majority (79.7%) of them indicated that such exaation registration

regulations impede their accessibility to primadyeation. On the contrary, a
small proportion (20.3%) of the refugee pupils eaded that their

inaccessibility to primary education is a consegeeof their socio-economic

status and not exam registration policy.

4.6 Findings on Recognition of Foreign Education ah Pupils’ Access to
Education

The research question intended to find out theceféé the government’s
policy on recognition of foreign education in otheations. It focused on
establishing the government’s recognition of retugepils’ academic reports,
mark sheets and other documentation from countriemigin and how such
recognition affects accessibility to primary edimatby the refugee pupils.
Data was collected from head teachers and thetsesale indicated as shown

in Table 4.12;
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Table 4.12: Head teachers’ Views on Recognition dforeign Education

and Access to Education

Statement SA A ub D SD
% % % % %
Grading system of refugee pupils’ 57.1 0 429 0 0
countries of origin is totally different
It is difficult to establish the
42.9 42.9 14.3 0 0
educational level of refugee pupils and
thus they do a pre-admission
examination
Language barriers hinder education argb.7 143 0 0 0
learning opportunities for refugees
Recognition of foreign education
- _ 54.5 233 0 111 111
affects accessibility to primary
education by refugee pupils
Recognition of foreign education does
11.7 19.7 0 433 25.3

not affect accessibility to primary

education by refugee pupils

N=6

The data on the table 4.12 above indicates that 1f5%0s1%) of the head

teachers indicated that education system and motlegading are quite

different from country to another. They supported fact that refugee pupils

come from their countries of origin with totallyfidirent grading systems

which make it difficult for them to fit into the kb country’s system of
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education. This is because it is difficult to efisibexactly the level a refugee
child was, before he or she left school. Given suskcenario, it becomes very
difficult for the education staff in the host conto establish their level of
education and they are hence forced to undertgke-admission examination
to determine which class they should go to. Thes#irfgs were supported by
a record majority (42.9%). The study further reeedathat, due to search
circumstances, the government policy on recognitidrforeign education
system negatively affects accessibility to primadycation by refugee pupils.
This was supported majority (54.5%) of the heacthess. However, the
proportion (43.3%) of head teachers who disagresdl @answered on the
contrary hold to the view that recognition of famei education and
accessibility to primary education by refugee papd affected by several
factors among them is the relationship betweerhtdst country and the home
country with respect to language, ethnicity, andiomal identity which is
often closely related to what type of curriculure tountry of origin uses and
how the previous and current educational attainmsergcognized. The study
also established that majority (85.7%) stronglyeagrto the fact that language
barrier is a hindrance to education and learningpdpnities of the refugees.
These findings were similar to those establishedd RYHCR (2004).

The research also elicited the views of the teaclmr the effects of
recognition of foreign education and accessibibfy primary education by

refugee pupils. Data was collected and results weiadicated in Table 1.13;
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Table 4.13: Teachers’ Views on Recognition of Forgn Education and

Access to Education

Statement SA A ub D SD
% % % % %
Grading system of refugee pupils’ 18.2 409 45 31.8 45
countries of origin is totally different
It is difficult to establish the educationa]
50 45.5 4.5 0 0
level of refugee pupils and thus they do
a pre-admission examination
Language barriers hinder education and
_ - 72.7 227 O 45 0
learning opportunities for refugees
Recognition of foreign education affects
accessibility to primary education by 64.5 21 0 111 34
refugee pupils
Recognition of foreign education does 133 109 0 20 26.8

not affect accessibility to primary

education by refugee pupils

N=38

Similarly, the data on the table 4.13 above indisdhat most (40.9%) of the

teachers indicated that education system and motlegading are quite

different from country to another. They supported fact that refugee pupils

come from their countries of origin with totallyfidirent grading systems

which make it difficult for them to fit into the kb country’s system of
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education. This is because it is difficult to efisibexactly the level a refugee
child was, before he or she left school. Given suskcenario, it becomes very
difficult for the education staff in the host conto establish their level of
education and they are hence forced to undertgke-admission examination
to determine which class they should go to. Thes#irfgs were supported by
a record majority (50%). The study further reveatbdt, due to search
circumstances, the government policy on recognitidrforeign education
system negatively affects accessibility to primadycation by refugee pupils.
This was supported majority (45.5%) of the teachdmvever, the proportion
of teachers who answered on the contrary holdeovtbw that recognition of
foreign education and accessibility to primary eation by refugee pupils is
affected by several factors among them is theioslship between the host
country and the home country with respect to lagguathnicity, and national
identity which is often closely related to what eypf curriculum the country
of origin uses and how the previous and currentcational attainment is

recognized.

Just like in the case of head teachers, the stisdyestablished that majority
(72.7%) strongly agreed to the fact that languageidr is a hindrance to
education and learning opportunities of the refgge€khese findings were
supported by those fro a study carried out in Sierone by UNHCR (2004)
which indicated that refugee children and youthowéturned to their country
after the war was over, had their education whigdythad received in the

refugee camps not recognized by the Ministry of dadion. Despite the
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agreement in views of head teachers and teachetweaffects of recognition

of foreign education and accessibility to primadueation by refugee pupils,

there was a glaring disparity in percentages ord heachers’ and teachers’
views. This is attributed to that it is the heaalcteers whoa are involved more
in the process of registration of refugee children primary schools than the
teachers.

The research also elicited the views of the pupilghe effects of recognition

of foreign education and accessibility of primadueation by refugee pupils.

Data was collected and results were as indicat@clote 1.14;

Table 4.14: Refugee Pupils’ Views on Recognition dforeign Education

and Access to Education

Test Items Yes No

% %

Were you in school in your previous

75.2 24.8
country?
Did you have any language problem

y y guage p 82.3 17.7

during transition?
Was your host school able to recognize
your academic progress in your country 23 [
of origin?
Did you sit for pre-admission 85.8 14.2
examination or started all over again?

28.3 71.7

Are the education systems similar?

N=340
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The data in table 4.14 above indicates that thernitaj(75.2%) of the refugee
pupils revealed that they were in school in the@urtdry of origin. A record

majority (82.3%) of the refugee pupils indicatedattithey had language
problems during transition. Recognition of foreigefugee pupils’ education
documents is affected by several factors. Amongntlze the relationship
between the host country and country of origin widspect to language,
ethnicity and national identity is often closelylated to what type of

curriculum the country of origin uses and how poesi and current

educational attainment is recognized (Kirk, 200@n the same breath,
majority (77%) of the refugee pupils indicated ttlzey had to start all over
again in their studies. An impressive 77% of tHeigee pupils indicated that
the schools they attended did not recognize tregEidemic progress they had
attained from their country of origin. This view svaupported by the fact that
refugee pupils sit for pre-admission examinationghva record majority

(85.8%) responding in favor. Awarding similar doemtation can be
hindered by both technical issues including diffgrivalidation processes
across borders and the loss or destruction of sdebuments during

displacement and political issues relating to matiosovereignty and

corruption
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents summary of main researchinfisd conclusions,
recommendations and suggestions for further resessaliscussed under the
research objectives.

5.2 Summary of the study

The purpose of this study was to investigateetfiects of government policies
on Free Primary Education, examination registragiolicy and recognition of
foreign education on refugee pupils’ access to atime in Kamukuniji
District, Nairobi County. The study employed a dasose survey research
design. The target population for this study cosgxti of 17 head teachers
from public primary schools with refugee childré851 teachers from the
schools and 3,500 refugee pupils from public primszhools in Kamukunji
District. Using The Central Limit Theorem, the raesgher sampled 7 head
teachers, 40 teachers and 351 refugee pupils whiialed to 398 respondents
which was 10.5% of the target population.

5.3 Findings of the study

The study found out that FPE policy on enrolmerggsostringent measures
for enrolments of refugee pupils. This view wasrped a record majority of
the respondents. Head teachers, teachers and egfugds believe that Free
Primary Education (FPE) policies do not adequatyer the refugee’s

pupils. An impressive number of head teachers,heracand refugee pupils
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also affirmed the fact that the government’s policy FPE does not enhance
refugee pupils’ accessibility to primary educatidmis was attributed to the
fact that the FPE policy has put stringent rulegiieng any pupil to submit a
registration certificate as a requirement for refighildren enrolment and this
has been a setback on the refugee’s registratioackmols. Only paltry
proportion respondents indicated that FPE policyn&® a hindrance to
accessibility to education by refugee pupils. Thdlyibute the challenges to
accessibility to poverty which they consider as #tembling block to the
refugee’s accessibility to education and that reésgfind it difficult to access

education due to the cost of transport, bookspami$ and desks.

On exam registration policy and accessibility tam@ary education amongst
refugee pupils, the study revealed that most heaghers, teachers and
refugee pupils affirm that examination registratpwlicy significantly affects
access to primary education by refugee pupils. hieslings affirm the fact
that documents for original proof of qualificati@and registration fees are
important requirements for refugee and non-refugepils to register for
examination. This view is supported by an impressiumber of teachers and
a record majority of the refugee pupils. Howevesgnaall proportion of head
teachers and teachers did indicate that refugedsue discriminated against
due to lack of certification documents. This ispitsthe fact that a sizeable
number of refugee pupils believed that they getrdisnated against when
they lack the pre-requisite documentation to regi&ir examinations.
However, a record number of head teachers, teachmisrefugee pupils

asserted that examination registration requiremants documentation have
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negative effect on accessibility of primary edumatby refugee pupils. This
was attributed to the fact that most of the refsgde not possess these
documents such as birth certificates. The study &la® revealed that
government policy on recognition of foreign educataffects the accessibility
to primary education amongst refugee pupils. Thas wupported majority of
the head teachers who acknowledged the fact theta¢éidn system, modes of
grading and certification are quite different frame country to another. They
supported the fact that refugee pupils come frogir tountries of origin with
totally different grading systems which make iffidiflt for them to fit into the
host country’s system of education. This is becaugedifficult to establish
exactly the level a refugee child was, before hehar left school. Given such
a scenario, it becomes very difficult for the edigastaff in the host country
to establish their level of education and they laace forced to undertake a
pre-admission examination to determine which claeg should go to. This is
an exercise which some of the refugee pupils, dueaumatic experience in

their countries of origin, may not be psycholodic@repared to undertake.

These findings further reveal that, due to seardttumstances, the
government policy on recognition of foreign educatisystem negatively
affects accessibility to primary education by refegpupils. This was
supported majority of the head teachers, teachews @fugee pupils.
However, the proportion of respondents who answerethe contrary hold to
the view that recognition of foreign education aaxtessibility to primary

education by refugee pupils is affected by sevietiors among them is the
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relationship between the host country and the hoowntry with respect to
language, ethnicity, and national identity whicloften closely related to what
type of curriculum the country of origin uses amhtthe previous and current
educational attainment is recognized.

5.4 Conclusions

From the foregoing, it is evident that governmeuntigies on education affect
accessibility to primary education amongst refugapils. It has established
that effective implementation of implementation BIPE provides refugee
pupils to have equal access and opportunities ucatn. For the refugees
not accessing education, it's because of persesats. It has revealed that the
refugee children have equal chances and opposrartiti examinations, as the
pupils of regular citizens. The government poligys@s stringent measures
which affect the enrolment of refugee pupils. Tloéiqy calls for presentation
of pre-requisite documents foe enrolments. Howetay still are required to
have a refugee registration certificate and that difficult to recognize the
foreign certificates for refugees because of themmatch of the education
syllabus, and the entire education system at laide study has also
established that the language difference betweenrgfugees’ country of
origin and Kenyan languages is a big challenge h#® tontinuation of

education to the refugee children.

On exam registration, the study has affirmed thoe flaat documents such as
birth certificates and other registration certifecmare important requirements
for refugee and non-refugee pupils to register deamination. It has also

established that refugee pupils come from theintiies of origin with totally
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different grading systems which make it difficuttr them to fit into the host
country’s system of education. This is becauses idifficult to establish
exactly the level a refugee child was, before hehar left school. Given such
a scenario, it becomes very difficult for the edigrastaff in the host country
to establish their level of education and they laace forced to undertake a

pre-admission examination to determine which dlasg should go to.

5.5 Recommendations

Drawing from the research findings and conclusidiscussed herein, the
following recommendations are made:
i) The government should ensure appropriate regisirati the refugees

and issuing of the appropriate documents for reitiogn

i) The government should deploy teachers who undetttenlanguages
of refugee origin, to the schools in areas with ynegfugees, so as to

enhance learning and understanding of the refulgiaren

iii) The government should offer funds for school fegdmogramme to
the primary schools so as to relieve the refugkesilies the burden of

paying the money for school feeding programme.

iv) The government should organize for seminars andkshops for
creating awareness amongst teachers, head teauiebnsupils about
the existence of Basic Education Act 2013 and atsous sections on

rights and privileges of every education stakeholdéis is because
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most of the respondents were not aware and coracceabeut The

Basic Education Act 2013and Refugee Education inyide

v) The government should ensure full adherence tdBtmc Education
Act 2013 by the head teachers to understand thatupd should be

denied admission for lack of registration documents

5.6 Suggestions for Further Research

There is need in future that research work is doneavestigate the effects of
government’s education policy on provision of istracture to refugee

schools in Kenya.

Bell, J. (1993). Doing your Research Project: Adeuor First Time

Researchers in Education and Social Scientee(fition)
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APPENDIX |

LETTER OF INTRODUCTION

Dear Sir/Madam,

RE: PERMISSION TO CARRY OUT RESEARCH IN YOUR

PRIMARY SCHOOL

| am a student undertaking a course in Master afcktion in Education-
Emergency at University of Nairobi. | am requir@dsubmit, as parts of my
research work assessment, a research project raport‘Effects of
Government Policy on Access to Primary Education byrefugee Pupils in
Kamukuniji District, Nairobi County ”. To achieve this, your primary school
has been selected to participate in the studyndlkirequest the head teachers,
teachers and refugee pupils in classes 6 and fultg, participate in this
study. This information would be used purely foademic purpose and your
name would not be mentioned in the report. Findiofghe study, shall upon
request, be availed to you.

Your assistance and cooperation would be highlyepated.
Thank you in advance.

Yours faithfully,

Rachel Mweru Gitau
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APPENDIX I
QUESTIONNAIRE FOR HEAD TEACHERS
The following questionnaire is designed to gatméorimation on factors that
affect refugee pupils access primary educationamukun;ji district Nairobi
county. Kindly give the information required as betly as possible. Do not
write your name on this questionnaire since yownidy will be kept

Confidential.

Section A: Demographic Information
Please tick ) the appropriate answers
1. What is your Gender?
Male [] Female []

2. What is your Age?

20-30 years []
31-40 years []
41-50 years ]
Over 50 years []
3. What is your highest Academic Qualifications?

Diploma in Education. ]
Bachelors Degree

B.SC/BA with PGDE ]
Master Degree L]
PhD ]
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4, For how long have you been a teacher?

1 -3 years []
4 — 6 years []
7 — 9 years []
10-12 years []
Over 12 years ]

Section B. Government policy on FPE and Access todHcation by

Refugee Pupils

1. Please indicate to the statements about the GoesrnRolicy on FPE
Factors affecting the School Attendance of Refuged&Xiblic Primary
Schools, indicating whether you strongly agree (SXgree (A)
Undecided (UN), Disagree (D) or strongly disagréb,

Please tickY) against each statement your best opinion

Statement SA | A UN| D SD

1.| The policy guidelines are not clear on the

refugees children

=

2.| Education policies do not adequately cove

the refugees children

3.| Most of the refugees in Kamukuniji District
are here illegally and so they fear taking their

children to school
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4, Registration certificate is a requirement fo

refugee children enroliment

5. The FPE policy hinders on refugee pupils’

accessibility to education

6. The FPE policy do not hinder refugee pupils’

accessibility to education

2. State any other government policy factors affecting attendance of

refugee’s children in primary schools

Section C: Examination Registration and Access todtication by Refugee
Pupils
1. Please indicate to the statements about the Goesrnfolicies on
Education Opportunities for Refugees Children, éating whether
you strongly agree (SA) Agree (A) Undecided (UN)sdayree (D) or
strongly disagree (SD). Please tick @gainst each statement your

best opinion

Statement SA | A UN | D SD

1.| Documentation for proof of qualification ang

registration fees are requirements for
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examination registration

2. | Refugees are discriminated against due to

of exam registration documents

3.| Examination registration policy affec
accessibility to primary education amongst

refugee pupils

4.| Examination registration policy does not
affect accessibility to primary education

amongst refugee pupils

2. State any other Government Policy on Education @ppiies for

Refugees Children

Section D: Recognition of Foreign Education and Refyee Pupils’ Access

to Education

1. Please indicate to the statements about the GowesrnrRolicies on
Recognition of Foreign Education and Academic @eaties Awarded to
the Refugees, indicating whether you strongly agi®@a) Agree (A)
Undecided (UN), Disagree (D) or strongly disagr8®) Please tick\()

against each statement your best opinion

Statement SA |A UN | D SD
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Grading system of refugee pupils’ countries of

origin is totally different

It is difficult to establish the educational édv
of refugee pupils and thus they do a pre-

admission examination

Language barriers hinder education and

learning opportunities for refugees

Recognition of foreign education affe:

0]

accessibility to primary education by refuge

pupils

Recognition of foreign education does not
affect accessibility to primary education by

refugee pupils

2. State any other Government Policy on Recognitifdroreign Education

and Academic Certificates Awarded to the Refugees

Section E. Government Strategies Improve on RefugseEducation
1. Suggest the Strategies that the Government shoudog to improve on

Refugees pupils’ accessibility to Education
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APPENDIX I

QUESTIONNAIRE FOR TEACHERS

The following questionnaire is designed to gatméorimation on factors that
affect refugee pupils access primary educationamudkunji district Nairobi
county. Kindly give the information required as betly as possible. Do not
write your name on this questionnaire since yownidy will be kept

Confidential.

Section A: Demographic Information
Please tickY) the appropriate answers.
1. What is your Gender?
Male [] Female []

2. What is your Age?

20-30 years []
31-40 years ]
41-50 years []
Over 50 years []

3. What is your highest Academic Qualifications?
Diploma in Education. ]

Bachelors Degree

B.SC/BA with PGDE []
Master Degree ]
PhD []



4. For how long have you been a teacher?

1-3years []
4 — 6 years []
7 — 9 years []
10-12 years []
Over 12 years ]

Section B. Free Primary Education and Refugee Pupml Access to

Education

1. Please indicate to the statements about the Goestnfolicy on FPE

Factors affecting the School Attendance of RefugaeBublic Primary

Schools, indicating whether you strongly agree (84)ee (A) Undecided

(UN), Disagree (D) or strongly disagree (SD). Beetck (/) against each

statement your best opinion

Statement

SA

UN

SD

1. | The policy guidelines are not clear on

the refugees children

2. Education policies do not adequately

cover the refugees children

3. Most of the refugees in Kamukunji

taking children to schools

District are here illegally, so they fear
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4. Registration certificate is a requirement

for refugee children enrollment

5. | The FPE policy hinders on refugee

pupils’ accessibility to education

6. | The FPE policy do not hinder refugee

pupils’ accessibility to education

2. State any other government policy factors affectihg attendance of

refugee’s children in primary schools

Section C: Examination Registration and Access todtication by Refugee
Pupils
3. Please indicate to the statements about the GowesiniPolicies on
Education Opportunities for Refugees Children, d¢ating whether
you strongly agree (SA) Agree (A) Undecided (UN)sdyree (D) or
strongly disagree (SD). Please tick @gainst each statement your

best opinion

Statement SA | A UN | D SD

1. Documentation for proof of qualification
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and registration fees are requirements for

examination registration

2. | Refugees are discriminated against due 1o

lack of exam registration documents

3. Examination registration policy affects
accessibility to primary education amongst

refugee pupils

4. | Examination registration policy does t
affect accessibility to primary education

amongst refugee pupils

3. State any other Government Policy on Education @ppiies for

Refugees Children

Section D: Recognition of Foreign Education and Refjee Pupils’ Access

to Education

2. Please indicate to the statements about the GowsrnrRolicies on
Recognition of Foreign Education and Academic @eaties Awarded to
the Refugees, indicating whether you strongly agi®@a) Agree (A)
Undecided (UN), Disagree (D) or strongly disagr8®) Please tick\)

against each statement your best opinion
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Statement SA |A UN | D SD

Grading system of refugee pupils’ countries of

origin is totally different

It is difficult to establish the educational év
of refugee pupils and thus they do a pre-

admission examination

Language barriers hinder education and

learning opportunities for refugees

Recognition of foreign education affects

D

accessibility to primary education by refuge

pupils

Recognition of foreign education does not

affect accessibility to primary education by

refugee pupils

2. State any other Government Policy on Recognitiofraiign Education

and Academic Certificates Awarded to the Refugees

Section E. Government Strategies Improve on RefugseEducation
1. Suggest the Strategies that the Government shoutdog to improve on

Refugees pupils’ accessibility to Education
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APPENDIX IV

QUESTIONNAIRE FOR REFUGEE PUPILS

The following questionnaire is designed to gatméorimation on factors that
affect refugee pupils access primary educationamudkunji district Nairobi
county. Kindly give the information required as betly as possible. Do not
write your name on this questionnaire since yownidy will be kept

Confidential.

Section A: Background Information
1. Your gender
Male [ ] Female [ ]

2. Yourageinyears. ................... YIS

Section B: Free Primary Education and Refugee Pupl Access to
Primary Education
1. Are you registered as a refugee officially?

Yes [ ] No [ ]

2. Were you admitted in school with or without the @gsary

documentation?

Yes [ ] No [ ]
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During the admission to the school, were you as&edny admission
fees?
Yes [ ] No [ ]
Ifyes,howmuch? ...,
Is there money paid by the parents to the schoehrtds your education
Yes [ ] No [ ]
Are your parents able to pay the money to school?
Yes [ ] No [ ]
Have you ever been sent home to get money forctineo$?
Yes [ ] No [ ]
Have you ever been sent home for any school levy?

Yes [ ] No [ ]

Section C: Examination Registration Policy and Refgee Pupils’ Access to

Education

1.

Have you ever been asked to produce documentatiqrdof of
qualification to register for examination of any#®

Yes [ ] No [ ]
Have you ever been asked to pay registration faresrfy kind of
examination?

Yes [ ] No [ ]
Have you ever been discriminated against due todaexam registration

documents?

Yes [ ] No [ ]
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4. Do you believe that examination registration pokidfects accessibility to
primary education amongst refugee pupils?
Yes [ ] No [ ]
Section D: Policy on Recognition of Foreign Educatin and Pupils’ Access
to Education

1. When did you arrive in Kenya? .....................

2. Were you in school in your previous country?
Yes [ 1] No [ ]
3. Did you have any language problem during transiion
Yes [ ] No [ ]
4. Was your host school able to recognize your acadgmugress in your
country of origin?
Yes [ ] No [ ]
5. Did you sit for pre-admission examination or stdrédl over again?
Yes [ 1] No [ ]
6. Are the education systems similar?
Yes [ ] No [ ]
Section E: Government Strategies to improve on Regees Education

1. Explain what do you think can be done to make yeaming better?

2. Comment on what do you think can make those refegpddren who do

not go to school also be able to attend school?
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APPENDIX V

RESARCH PERMIT FROM NATIONAL COMMISSION FOR

SCIENCE, TECHNOLOGY AND INNOVATION
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APPENDIX VI
AUTHORIZATION LETTER FROM NATIONAL COMMISSION FOR

SCIENCE, TECHNOLOGY AND INNOVATION

NACOSTL

—

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2241349, 20-267 3550, 9* Floor Utalii House
0713 788 787, 0735 404 245 Uhuru Highway
Fax: |254-20-2213215 P.O. Box 30623-00100

NAIROBI-KENYA
Lmail: secretary@nacosti.go.ke
Website: www.nacosti.go ke
Date:
When replying please quote
17" October, 2013
Our Rel:  NACOSTI/P/13/8250/129

Rachael Mweru Gitau
University of Nairobi
P.0.Box 30197-00100
Nairobi.

RE: RESEARCH AUTHORIZATION

Fellowing your application for authority to carry out research on “The
KNenyan Government poiicies effect on refugee chiidren access to primary
education in Kamukunji District, Nairobi County, Kenya,” 1 am pleased to
inform you that you have been authorized to undertake research in Nairobi
County for a period ending 28" October, 2013.

You arc advisced to rcport to the County Commissioner and the County
Director of Education, Nairobi County before embarking on the research
project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

DR. M. K. RUGUTT; ) HSC.

DEPUTY COMMISSION SECRETARY
NATIONAL COMMISSION FOR SCIENCE, TECHNOLOGY & INNOVATION

Copy to:
The County Commissioner

The County Director of Education
Nairobi County.
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