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SLCTIIM | IMTBOXCn%:Jr PAETICIFaTIQIl r» PHISIGAL aintithb
<

(&> doral iaullouUona

Teachers have olearly oboioes to Bake. First of all they must
deciae whether there should be a place in their education system for
physloal aotivitiee. If the answer is yes, should participation in
physloal aotivitiee be used for moral education? If they make the
decision to use participation in physioul activities for aoral
education, to what level of moral development should the subjeot be
taken? Kohlberg (1969) baaed his theory of moral education on oross
cultural research whioh revealed to him twenty-eight baslo aspeots of
morality whioh are to be found in any culture. These twenty-eight
basic aspeots suggested to him six stages of moral development
ooouring at three levels.

The first level, the pre-oonvential level, is subdivided intoi-

Stage | - The aotion determines the goodness or badness of the
action, regardless of the meaning of the aotion to the aotor or the

value of the oonaequenoas.

Stage 2 - Bight aotion is aotion whioh tries to satisfy ths
actor's needs and possibly the needs of others.
ikfife
Ths seoond level, ths oonvential level, la subdivided intoi-
Stage 3 - Ths sxpeotstlon of others and ths meaning of ths
actor become important regardless of the immediate consequences

of the action.

Stage 4 - The maintenance of law and orier. Rules and reg-

ulations to be obeyed and not queried.

The third level, the poet-oonventfal level, is subdivided into«-
-] -




Stag* 5 “ Laws can be changed through rational consideration of
their utility. Outside the law9 free agreement and oontraot are the

binding elements of obligation.

Stage 6 - 'Right* is defined by the decision of the ooneoienoe
in aooord with self-chosen ethical principles, these principles
being based on logical comprehensiveness, universality* and

consistency.

Many teachers of physical education structure their ooaohing to
include up to Stage 4 of moral development - respect for the rules
and regulations. If teachers wish to use physical aotivities to
te”oh beyond Stage 4, objectives other than winning must be envisaged.
Cratty (1973) has developed new games and adapted old ones to teach
children consciously and deliberately about moral concepts such as
ganging up9 controlling anger, cheating, trust an1 sportsmanship.
This use of games to teaoh moral oonoepts can be illustrated by the
People's Republic of China, who, in the last yearB of the Chairmanship
of Uao Tee Tung, used sport to teaoh ‘friendship first, competition
second* (Orlick. 1973)e

Wien children begin to play with other children, they usually start
with traditional games and they maice up their own rules upon whioh they
agree. There may be endlese dieputes on wnat is allowed and what is
not allowed, what is fair and what is unfair, but children set their
own standards. The standards do not seem to come from parents or
teaohers. Furthermore there appears to be little cheating by young
children. Piaget (1965) claims that thsy often wish to alter the rules
to their advantage but they do not breaa them with dishonest intent.

Inevitably the play of children comes under the influence of adults,
at sohool if not before. Their play becomes structured and they are
introduced to competitive games and sports governed by rules devised
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by adult*# Although rule* are derlatd to govern the competition, their
effeotiveneae will depend on whether they are appropriate or not#

It i8 clear that in physical activities, the rules of normal life
can be replaced by other rules# |In some sports the rules not only
differ from those in similar situations in ordinary life, they even
contradict them. Personal assault, throwing missiles at people and
stealing are all forbidden in ordinary life, but in ooobat sports
assault is the essence of the activity) in orickot and baseball we
hurl missiles at opponents) and in many team games ee try to steal
the ball from our opponents# |If sport is, as it appears to be in
some of its forms, legalised immorality and ritualised aggression,
how oan it ever be used to inouloat* virtues? Will not children who
are encouraged to deceive in sport, whether within the rules or
against the rules, tend to think that deception is aooeptable in
ordinary life as well, or at least be confused if they are told the
opposite? le it possible that the Muscular Christians who encouraged
sport in the British publio schools played under the Radloal hthio
(see page 5) were wrong in thinking that team games promoted moral
gualities?

The situation is not helped at all by the differing views on the
breaking of rules in sport# For some, keeping to the rules is right
beoause breaking them has bad consequences# In the short term, there
is a penalty given against the offender or his team# In the leaf term,
breaking one rule may lead to breaking other rulee, until the game
becomes unplayable# However there are inetanoee when it appears to the
player, and perhaps to the oo«ob and to others too, that breaking the
rule would have a good consequence in the short term despite the penalty
imposed, and that the long tins oonsequenoes are either unforseeable or
irrelevant. An example of this ie stopping the bell going into the goal

with the foot in hookey thus preventing a certain goal# Ibe penalty
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imposed, a penalty flick, is not guaranteed to produce a goal* In

this instance, le breaking the rule acceptable? The subject cun be
extended by introducing cheating. In the above case, although a rule
was broken, there true no intention to avoid the penalty or to 'beat
the system'. This is often called a 'professional foul*. But it is
possible to break the rules with the intention of not being found out.
The penalties are usually the same, but are the offences similar?
Should there be differential penalties? lould it be possible to detect
the difference? Some would argue that the system of rules are there to
be exploited. If they o&n be beateA, they are defective or the persons
enforcing them are inefficient. ' Cheating* then becomes a technical
term, not a moral term. Should we therefore agree with a well <nown
English orioketer who claims that the umpires are there to give
decisions, and he therefore does not think it wrong not to 'walk’ out
when caught out. Should schoolboy cnoxeters be encouraged to 'walk’

when they know they are out?



(b) Ths Three hthios

The philosophy of partioipation in physisal activities has besn
investigated by Scott (1973) *nd his ideas have been expanded by Kerr
(1977)* Basically they have tried to analyse the way that physioal
activities are undertaken and, from this analysis, they have iiviied
participation into types, eaoh type being the product of a different
ethical foundation* It is suggested that there are three main types
based on the Balioal fithio, the Lombardian Ethio, and the ethic of

the Counter Culture*

Ilhe~JtaoNioui™ajNie

This is the conception of games playing as developed in the ,ngliuh
Public Lohools in the mid-19th Century when games were used as a major
vehicle for sooiul uni moral reinforcement* Various qualities such as
self-disoipline, team spirit, courage, endurance, and a sense of ‘'fair
play' v*ere fostered by playing games, all of whioh culminated in the
ideal of the Uuscular Christian* Aithin the fiadioal ..tbio, the worth
or value attached to a successful outcome (winning) stands in direct
relation to the manner of achievement* The winning of the game is
subservient to the playing of the game* To have a good game and to
play well is the foremost aim* In order to have a good game, all
player® mutt have a respect for th# rules and must act responsibly
towards these rules} they must oo-operate effeotivsly with others in
order to function effectively within the competitive framework* The
desire to win is also an essential prerequisite for the game to be
played well. The haaioal hthio thus recognises that playing well and
winning are complementary and mutually conditioning aims* it is, of
course, possible to have a good game and play well without winning, as
conversely, it is possible to have a bad game and win* The value

attached to the manner of achievement, then, is greater than that



attached to the end result of winning* In order to pie/ well and ooe-
pete efficiently, the Radical Kthio recognises that players nust dis-
play certain qualities such aa respect for othere, corporate loyalty*

and a reopeot for the rules*
The Lombardian kthio

This way of participating in physloal activities has been named
after an American football ooaoch who, on being asked "In winning
everything to you?" is reputed to have answered "Winning isn't
everything, it's the only thing™* The Lombardian Kthio has stripped
competitive activities of the moral and social values accruing froai
participation* The emphasis is purely on the aohievemont of a satisfact-
ory and result which justifies any means of achievement* Therefore, in
oontrast with the Radical Kthio, where the manner of the achievement is
considers! to be of paramount importance, the Lombardian Kthio focuses
on the necessity of winning* It recognises that all movements within
the activity must be direoted towards the attempt to win anl that any
movement not so motivated is inappropriate anl oounter-produotive*

It iu olear that the emphasis on winning in some competitive physloal
activities has inoreused in direct proportion to the interest and
involvement of external factors standing outside the activity, e*g*
commercialisation, professionalism, politics, nationalism, eto. As
a consequence of this, some competitive aotivitles lose their ‘'unreality’,
their 'non-seriousness', and their playful nature* Dominated by the
work ethic (See Weber 1956) and endowed with this artificial importance,
physloal activities beoome very r4al and intensely serious aotivitles*
The only measurable yardstick for the success of the competitive
activity is ths winning} although, in itself, the winning is
of little value intrinsically. However, the oonsequenoe of
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thia winning in terms of tne external factors noted above is of far
greater signifioanoe* The coral and social values thought to aoorue
from the aotunl playing of the aotivity stand in inverae proportion

to the emphasis placed on winning* The epeoifio rule framework of the
activity becomes the only eanotion on the individual's behaviour!
basic moral tenets whioh, by common consent, govern all human activities,
cease to apply within the realm of the activity* Indeed an examination
of competitive activities in contemporary sooiety forcibly illustrates
that, such is the seriousness and the over-emphasis on winning, that
the specific rules do not act as parameters governing behaviour within
the aotivity* Blatant disregard of the rules is often considered
necessary and justified if it forestalls defeat* The individual
playereis only valued m so far as he contributes to a successful
outcome* Hi8 effectiveness and worth are synonymous with his single-
minded dedication and contribution to winning* Hie own motives for
playing the aotivity, the meaning of the aotivity for him, hie personal
and private experiences and feelings, aesthetic satisfaction, eto*, are
all of no oonsequence if they neither contribute to, nor detract from,
the main aim of winning* For a wider disouseion on this ethio, the reader
is referred to Merton's "Social Theory and Social Structure” (Merton
197gj* in tbia book, Merton places the ends-means dilemma in a
cultural context in which the disproportionate emphaeie on ‘ends'
can and does attenuate loyalty to appropriate means*

n ~Nortl.eW fiM ekw dftsSuUl 1ft i H'U <t V'AtIP ifrdf# \%

The Counter Culture
The Counter Culture is a modern ethio adapted initially as a

reaction to the worse excesses of the Lombardian rithio. The individual
participant is elevated in that his experienoe and the meanings and feel-
ings that ne derives from participating are the central focus and provide

the chief motive for undertaking the activity* In its siaplist form, the
- 7 -




activity is regard#! as pure fun anl enjoyment, a lore of soring and
ezeroieing skill along with other people. Participation beoomes basio&lly
a sooial event and proponents of this approaoh would encourage nixe}j
aotiritiee and a loosening of competitive struoture suoh as leagues

and knock-out competitions. The prooess of participation is every-

thing, the end result unimportant.

Through authentio involvement, competitive activities in general

can be an ideal vehiole for the realisation of selft the participant

can come faoe to faoe with the ultimate realities, can actualjze his
= .)'J_‘LnS| Ié'lzto
potentialities, and ultimately can 'be’'. In physdsal activities,

the participant turns away from the world of praotioal demands and

all that oharaoterises daily life in order to oome to terms with what

is ultimately real. Physical activities should be freely ohosen,

freely engaged in and the rules freely aooepted - one is free from the
everyday world and, most important, one is free to be oneself. Both
alort and yoga require that you oonfozm to a set of rules; by conforming
to these rules you 'stretoh* and 'growl. This is the elusive and
mystical einner* game, in contrast with the outer game whioh comprises
suoh physioal adtributes as grace, skill, strength, flexibility, power
and oo-ordination.

Also implied in the oonoept of ‘play* versus everyday demands
(Alltag).ftisd a connection with the theory of Charimsa as developed by
Weber (Weber 1947, 1968), in whioh modern man strives for release, a
form of eostasy, from the demands of routine, bureauoratio existence. \
For a discussion, see Dow (1978).

Using the Three Stkios, it is possible to interpret some of the
researoh findings on the psychological effects of partioipation in
physioal activities. An interesting study of this relationship was

made by Sohendel (1965). He administered the California Psyohologioal

Inventory to 334 9th grade, 12th grade and college teams sport



and BflB-partioijMttti la athletics.. 11m oonolusions vm i*

(1)

(il)

(i)

‘That, while both 9th and 12th grade athletes generally
possessed desirable personal-social psyohologioal oharaot-
eriatloa to a greater extent than did tho respective non-
partlolpant groups9 at tho oollogo lorol tho situation was
rororsod sad it was tho non-partioipaat group whioh
poosoosod tho dosirablo oharaotoristloo to a groator oxtont
than did tho ahhletes.

'That loos ablo athlotos at 12th grads and oollogo Iotol
poosoosod dosirablo psyohologioal oharaotoristloo to a
groator oxtont than did athlotos of groator ability.

a) ‘Athletes appoarod to bo noro conventional In tholr
rosponoo to oooial situations than non-partioipanto’.

b) ‘'Athlotoo appoarod to bo noro social than non-
partloipantsi

That both 9th grads and 12th grads athlotoo gonorallj poosoosod

dosirablo porsonal-sooial psyohologioal oharaotoristloo to a groator

oxtont than did tho rospootiro non-partioipant groups ouggooto that at

that lorol sport vao played nainly undor tho Badloal Ithio with bono-

fioial rosuits. Vhon it ocano to tho oollogo lorol9 tho oport was

boginning to bo played undor Inoroasing influonoo fro* tho Lonbardian

Ithio with prodlotablo oonsequonoos. That loss ablo athlotoo at 12th

grads and oollogo lorol poosoosod dosirablo puyohologioal oharaotoristloo

to a groator oxtont than did athlotoo of groator ability ouggooto that

tho loos ablo athlotoo wars playing undor tho Badioal Ithio or oron

undor tho influonoo of tho Counter Culture.

Further exaapleo from tho literature oan bo takon. Jones9 Janos

and Williaaoon (1973) studied 205 oollogo athlotoo. It was found that

traditional sports orientations were associated with pooltiro personal

attributes.

Tho authors proposed that traditional attitudes towards

sports (Badioal Ithio) wore responsible for tho bonefiolal results for

tho partioipoato. Hein (1974) looked into tho subject of body oomtaot

genes. Although it woo assorted that participation in body oontact genes



resulted in improved moral character and phyaioal health, Klein found
that for some players, the intense compstit on (Lombardian Ethio)
reinforce! aggression, exacted a severe toll in physical injury» and
produoed response patterns in tht participants which he oonsldtrtd
harmful. Lt Jaunt (1975) investigated children's play. Tht author
found that if tht play was oo-operative (Counter Culture or Budioal
£thio)» the child's response was one of wholtsone pleasure. But if

the child's play was competitive (Lombardian Ethio), there was a shift
towards anxiety and diasention amongst the participants and the oom-
petition produced & tendenoy towards violence in the children's behaviour
idoCleary et al. (1963) studied tht teaohlng of sport in sohools.
Criticism was leveled at methods of teaching sport whioh etressed
competition rather than co-operation. They found that distinctions

and honours were given to successful pupils, but the 'badge of failure’
was the reward to the remainder (Lombardian Ethio). It wae felt that
this situation 'does not only make the social life of competent ohildren
unhappy and unfruitful while they are young, but It destroys those
impulses towards friendly 00- operatire effort whioh might have made
their lives as adults happier and more wholesome.'

To sum up, research into sport played under the Bsiioal ethio has
shown that some beneficial results oan be gained. These ere baaioally
as outlined over time by educationallets and others looking for benefits
from healthy, sporting competition. With the increase in physioal
activities under the Lombardian Kthio, It beoame evident that stress
wae inoreased for some participants and that undesirable effeots were
being observed”™ ae a result. This has proluoed an Inorease in researoh
into the negative effeots of suoh competition. An example of this is
Tutko and Burns (1976) who are of the opinion that if sport has the

ability to build oharaoter, it also has the capacity to damage it. They

10 -



support their argument with srilsnss from LIttls League Baseball la
ths Units! States* It has been founi that oontinuous failurt in
oonpstition products a feeling of failurt and rejection amongst tha
players leading to dttriatntal tfftots in sooial intension and school-
work* Thsrs hat bttn littlt rtotaroh into tht third oategery, sport
based on ths Counttr Culture. It is thtrtfort difficult to justify
this oatsgory from tht rtotaroh literature, hut it is antitipsted that
greater interest will he given to this form of participation in
physioal activities and it is ezpeoted that research papers on this

topio will he produoed with increasing frequency in the future*



(o) woolfcl laplloatlona

Ph/sioal activities hart also Won usod to toaoh aooial aoooapliabsents
and aodos of behaviour, and to develops traits of character. Those who
proaoted, organload and institutionissd ph/sioal activities kad aaalfsst
iatsntioas of using tksa as a foza of socialisation. Tkoss wko took
part in tks activities often reoognised and aoosptod those intentions.
Therefore 9 sport sad other phjrsioal activities inevitably reflooted sans
of the values of the seoiety in wkioh the/ were practised. Writers
suoh as Oroos (1901), Piaget (1962) and Sutton Saitk (1971), have all
supported the iaportanoe of partioipation as a socialising agenoj.

The/ suggest that pla/srs are aoulded bj tkeir gaaee. Beisaan aad
Donne/ (1991) skewed kow iaerioan football was used as a significant
dovioo for enoul turation of iaaigrants into iaerioan sooiet/. Dal/
(1971) looked into the role of sport aad gsaes in the sooihl developaent
of earl/ Australia. Olassford (1971) writing of Bakiaos in lortksm
Canada, oolleoted evidenoe of tkeir oo-operative oulture being reflooted
in oo-operative gsaes. Sutton Saitk and Roberts (1970) propose that in
gaaee ohildren learn all those arts of triokerz, harraoaaent, divination
aad foul pis/ that their teaohers will not teach then but that are aost
inportant in suooessful huaaa inter-relationships in Barrings, business
aad war. Webb (1969) la his stud/ of children's attitudes, suggested
that pia/ began h/ oapkaslsing skill and fairness, but ehanged with
tins towards a greater oaphasie on winning. This eaphasis on winning
was thought to be a good introduotlon to effective partioipation in
the United States eoonoa/. Thompson (1976) who aade a ooaprehensive
review of the literature on sport as a sooiallsing agent oonoludedi
'There is overwkelalng evidenoe that the Ideologioal
dharaoteristios and value struoturo of sport are in hamon/
with those of the doainant oulture.eeeee There is treaendous
support for the notion that sport has a vital role to pla/

- 12 -



la socialising partioipant* into tho dominant ideology of tho

soolety aai this is aupportod by oross oul tuxal anal/**m and

oapirloal r***aroh.e

Kohlberg (1969) points out that aoot toaohoro aro not fully aware

that thoy aunt doal with losuos of ooolal education* Consequently,
thoy aay haro no oloar rlowo on tho subjeoty aad probably haro noror
had any training or oduoatlon in It. Tho sohool is Itaolf a ooolal
Institution and Its toaohors educat* pupils In soolal behaviour through
what has beoone to b* known as tho 'hidden ourrioulun'. In this regard,
tho toaohor of physloal oduoatlon is In a partioularly Influential
position* Much of his toaohing oonoams oonpetitive huaan relation ships
aad his subject aattor is noro highly ohargod with oaotion than nost
other areas of tho ourrioulun* Because group loyalty aad subordination
of personal interests to toon interests ar* obvious requirements for
viotory in toan activities and in representative sohool oontootsf thoy
do not have to bo explained and aro seldon questioned* Siailarly tho
enforoeaent of tho rules within a t*aa aotlvilty oaphaoisos oollootlro
responsibility» oollsotir* punlshaont and collective reward* Toaohors
of teas activities nay wish to oonoentrate on teaching the teohniques
of their aotivlty and speoialise in their particular probleas of 'notor
learning9* Sone would deny that they have any responsibility for the
sooial behaviour and the soolal education of their players* ftit the
presenoe of the 'hidden ourrioulun* nakes it diffioult for the teaoher
not to be held responsible for sane sspeots of soolal oduoatlon involved

in the partioipation in physloal aotivities*



(d) Participation In Physical

/fctlvitlos and Aoedsmio Aohlevaent.

There m seme who wo>uld argue that participation in pbysioel activities
should be discouraged in schools bsoause it interferes with toademlo
progress and dletraots children from the more important parte of the
ourrloulun. Othere would reply that participation in physical activities
enoourages academic achievement and that there la a positive correlation
between success on the eportefield and sucoess in academic studies. The
subject ie oomplex but of sufficient interest to attraot inoreaeing
investigation through research.

A review of the literature Indloutes the first obvious problem of how
to measure satisfactorily physical and academic achievement. For aoademlo
achievement, educationalists might accept 1.Q. scores, stream placement,
C.&.K., *0* and <A* level examination results, or Grade Point Averages
(U=S.A.) as relevant measures. For phyeloul achievement, teste of
physioal ability could be used when and if available, hut selection for
teamB tende to be the oiiterion most often used. This can in itself
beg the question beoause it ie crucial to know haw teams ore selected.
Are they in fact a measure of ability? le selection biased by academic
achievement? Verbal methods of teaching team activities may not be
appropriate to the lower stream members. Lo« streamers may have negative
attitudes to school teams and indeed it is gsnsrally reoognised that lew
8treamsrs, particularly of low soolo-eoonoulo background, are frequently
more likely to be working at a part-time job than playing in school gomes
on Saturday mornings. This may also be oaused by a resistance to the
authority of the school as manifest in eohool teams even to the extent
of preferring sub-ouxtural activities such as playing for an unofficial
school soooer team, or a club team, in preference to the sohool teem, or

simply esohewin any activity which is a formal part of the institution
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(Veintosh 1966). Also It should ho horn is Bind that it is possible
that ths food fsaos plaper hosoflts froa tho 'halo' effeet which toads
to influence oontinuous assossaont spatens*

Mclntosh (1966) ostahlishod a definite posttiro association between
aealeaio and phpsioal aohioToaeat when he ooapared the atrean placement
and sports teaa aeabership of 5,636 hops and 4,836 firls. The author
was at pains to point out that the stud/ did not show that hops and
firls of low aental abilitp oould not suooeed in oompetitire sport,
nor did it show what oauaed the association* Soae possible reasons for
tho relationship were ooaaunioatlon difficulties either with ooaohes
or with doainant peer groups, oultural or suh-oultural influsnoes
which might enoourage or dlsoourage participation, and possihlp biases
in selection* Start (1966) found that whatever theohool, the lowest
25* of the aoadeaio abilitp range is rarelp represented in sports
teaas, and girls of low aeadeaio abilitp are even less likelp to gain
representation than their aalo counterparts, tat other studies show
that suooess in phpsioal activities is possible with low aoadeaio
aohievers* An ezaaple of this is the atudp bp Davies (1973) of Abe
Tottenham Hotspur soccer plapere who represented soae of the top
aohievers in soooer in Britain despite poor aeadeaio school perforaanee*
Another Interesting line of enqulrp was investigated bp Coleman (1965)
who looked into the subjeot of sport participation and status* He
found that participation was a source of high status, and adolescents
in their oholoe of ideal tppaa tended to prefer phpsioal abilitp to
aoadeaio achievement*

In oonoluslon, the results suggest that participation exerts a
positive influence on aoadeaio achievement* Celeaan#s data (Coleaan
1961) indloate that participation is espeolallp beneficial to bops who
ooapete for several seasons in a major sport and are in the lower half

of their olasa in 1.Q* and are not doing oollege prepareterp work*



But it is not possible fra* tbs rssoaroh to disoorsr «Ut tbs aoadsmlo
aohiarsaant would bars bssn without sport partiolpatiom* It is still
possibls that participation in physioal aotiritiss may bars bad n
dstrinsntal sffsot oa sobool work. It is suggsstsd that partioipatisn
rssults in bsigbtsnsd sslf-inags or oslf-oonospt, as wsll as sooial
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>) Tfcjom* *oUTiU.»

Psychologists such as Maslow (1954) **d Hogara (1959) atraaa the
inportanoe of fulfilling individual needs for healthy development.
Thalr basic philosophy ia that man*a sain goal in Ufa aheadd be to
aotuallsa his own potentlalitien, to Wooaa all that ho oan beoome,
and that ha should attain tho status of a fully functioning paraon.

It ia thought that eaeh indiridual haa uniqua potentialities, and that
no two pooplo hara tha same naada, ahllltlaa or Intereste. As auoh,
thara ia no justification for Moulding students into sone pre-determined
ahapa. How a parson faala is aors inportant than what ha knows. In
faot, how ha fowls about hiaaslf, that is his self-esteem and self-
oonoapt, will Influenoe how and whether hs will learn anything. It

is also argued that no-one is hatter able, at least potentially, to
determine how hs learns beat than tha parson hiaaslf. Ha is also beat
able to determine what is most meaningful to him to learn.

Heins (1972) states that one oan riaw ‘The Self in two diatinot
ways, firstly it oan be viewed in a reflective sense. This means
that an individual's peroeption of hiaaslf is formed through role
experiences and refleotive appraisals. The self in these terms is
sometimes referred to as the 'sooial self'. Head (1934) would say
that the individual would oonoeive of himself as he believes significant
others oonoeive him, and he will tend to aot in accordance with
expectations he imputes to sigplfloant others oonoeming the way
people like him should aot. Seoondly 'The Self oan be viewed as
strictly autonomous. In this sense, the self represents all that is
free and spontaneous within the individual and represents the self
not moulded bj the sooial preocess. Maslov (1954) olaims that the real
identity is only experienced in what he terms '‘peak experienoes' and
that during peak experienoes self-awareness is greatly inoreased.
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F*on the cbcvs, if a parson is to aohiavs self-fulfilnaat, he aust
realise two goala. Firstly ho Bust find out what tha autonomous 9l 9
enjoys doing. It has been found that thia ofton involves pkyaioal
aotirltlaa of various kinds and oaa inoluda individual and taaa sports.
Saoondly ha aunt aotaieve reoognition as an individual of worth through
auoh aotirltlaa. Thus tha saolal aalf la dovalopad through Inter-aetioa
with othara. Thia oan ha aohlavad rolativaly aaally through phyalaal
aotirltlaa, and la oftan rory important in tha development of a aoolal
Idontity in aohoola.

Vast ohildron anjoy tha phyalaal aotirltlaa experlenosd in aohoola.
Through parfarming, self-esteem oan ha ganoratsd and salf-aotualination
oncouragod. An Indlrldual9a self-esteem la important in how a parson
will not in a giron situation and will influonoa what an Indlridual
hallaraa ha oan aohlaro in tha futuro. Solf-oatoon oaa ho daflnod
as tha oxtont to which a parson has favourable attitudes towarda himself.
Over praise, however, oan bo detrimental rather than helpful. Sooord
and Blacksan (1964) say that tha external aseasement of how wall a
parson has performed must ha olosa to that of his own assessment
otherwise diosatlsfnotion will ho oxperlonoed. In their opinion, people
believe that they build up their eelf-peroeption from facts rather than
from beliefs. In physical aotlritles, participants profess to ha
euooessful banal on tha result that they have aohisved. But suooass
is dependent on the quality of tha opposition which is often seleoted
by tha participants themselves. Most teams end individuals compete
against opponents that thay believe they have a ohaaoa of beating.
9uoh a situation la a healthy on# aa far as eelf-e«teen is concerned
because by objective standards of performance only rarely would
performers succeed against stronger and better opponents. It is the
skill of the teacher of physical aotivltlee to organise participants

- 18



=0 that evary ohild achieve* euoees* at soee tin*. Suooess brings a
higher level of aspiration whieb ia turn determines what tha individual
believes is possible la tha future*

So to sua up on tha subject of self-eatesa, physioal activities aro
iaportant in any discussion of saif-aotaarc change. This is haaauso
tha aultura wo live in puts a high Talus on ph/elc&l parforcanoa, aad
haoausa holy oonoopt and self-peroaption hava baen found to ba oorrolatsd
An individual's self-esteem is primarily a social produot In that it is
dsrslopsd through comparison with othsrs and ria laprsaslons aad opiaioaa
of others* la thaas tame, individuals strive for bettar physieal
performance to raisa thair own self-esteem in ralation to othara aad
hsaos aoblara social status through auoh notivitiea* lherv is no
doubt that this is a strong need in nan? iniividuale. |If tha activity
whloh supplies tha sooial status and recognition is also intrinsically
satisfying, tha attraotion of tha aotivity ia obvious*

In contrast to self-eetesa, salf-uotualication is not sooial ia
nature, but ia rathor aoro an intellectual concept* It originatos from
tha 'foroe for growth* theory of personality whloh purports to tha
idea that man is continually striving to exploit hie talents, capacities
aad potentialities* haoh individual*a potential talents spaa a wide
range of abilities including those of s physical nature. Everyone oaa
achieve intrinsic satisfaction fro® physical activity of sows kind, but
tha ohoioa or ohoioaa auet ba made by tha participant* In self-
aotuallaation terns, it is pointless for a tetchcr or parent to
Influenoe a child into a certain activity if tha ohild la not
Intrinsically Interested or motivated towards that activity, even
though ha or she nay ba good at it* This oun ha found in many sohoola
with strong sporting traditions and can ba instanced by parents trying

to achieve their own fulfilment through tholr children* Tha individual



who hat developed an activity because of the Intrinaio Joy and satisfaction
it gives nay find auoh an Interest laata a lifetime. This ia why aany
participants, usually non-body oontaot activity enthusiasts, oontinua to
perform long aftar thay have passad ttaair baat years* It ia tha perfoxw-
anoa itaalf which ia important* Physical aotivity oan give anotional and
eenaory feedback to tha individual whioh ha finds satisfying. In phyaioal
aotivities, total involvement in an e*perlenoe oan load to a '‘psak exper-

ience' to whioh a parson attaohas his own meaning* Thus, aocoording to
thia view, process ia all iaportant and winning only parformo a secondary
rola.

Tha quaat for salf-aotualination laada to a third nasd goal, that of

sslf-undsrstanding* fiacoausa an individual's foallnga and abilitias ara

unigue to him, it would sasm that ha is in a better position to determine
what and how ha should learn. To profitably angaga in thia kind of

introapaotion requires giving attantion to tha question 'Who aa 1?' as
distinct from sarly efforts to establish a base of self-esteem (ia |
competent?’)* How in faot one answers such questions as 'iho aa 1?' is
very difficult* However, it oan be argued that tha question oan be partly
at leaat answered by examining one's reaotione during times of stress and
of total involvement* Suoh occasions ara found relatively frequently
during certain phyaioal activities aa tha opportunities to test oneself to
the limit are not experienced often during everyday exietenoe* It oan be

argued that suoh phyaioal activities oresto these situations artificially
and that they are not so meaningful aa naturally ooourrlng situations
would be. But as peak experiences are otherwise usually mat at times of
great oriels, suoh aa during ware or disasters of some sort, surely part-
icipation in demanding physical activities is a more satisfactory alter-
native with less severe consequences? To know oneself, one must be willing
to stretch oneself to the limit* Participation in some physical activit-
ies is one of tha few available outlets for suoh self-inquiry in our

modem, industrial society*



(f) Th. ProM— of S«ntim »

Competitive behaviour is said to be a Isarnt phenomenon (Loj 1968).
It dsTslops as a ohlld grows ollsr through ths Influsnos of ths host
soolety. Sven if no competitive aotlritlss wars encouraged at sohool,
ohildrsn would darslop competitive attitudes by laitation of adults
in thair environment pramming that thay lira in a competitive society.
In Arnold's booh (Arnold 1968) examples of lass ooaipatitiTa sooiatias
ara given together with the affaots of tha societal norms of playing
games. Tha Mavajo Indians playing tennis hit tha ball baok to thair
opponents without aiaklng overt attempts to defeat than. Tha Zunl of
law Mexico did not only disoourage outstanding ability but thay exhibit
a negative attitude towards tha individual who shows superiority over
others by not allowing hia tha following year to oompete in tha event
ha has just won. Arnold's work would suggest that if tha none of tha
host society encourage competition, than it would be unproductive to

disoourage it in tha schools. Fielding (1976) in opposing competition

states!

"I reject the use of competition in sohoolsi competition as a
sooial ideal seems to be abhorrent! competition as a procedural
device is morally repugnant beoause whatever oriterie one wishes
to include or omit I would inslet that part of one's character-
isation oontains some refersnoe to working against others in a
spirit of selfishness! for that reason | would also deplore
any fostering of a competitive motive! the aot of oompeting is
thus irremediably objeotionakle as is the sooial ideal which
forms a substantial part of the political baokoloth against

whioh such praotioes are set.’

Some ohildren enjoy competition, and the enjoyment may inolude both
winning and losing. Some advooates of competitive physical activities
introduce the idea of oompeting against oneself rather than the competition
against an opponent or opponents. But it oan be argued that this is not
truely oompeting but striving for self-improveamnt. Others argue that
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competitive physioal activities encourage oo-operation. It is suggested
that it is impossible to compete against someone uhless he oo-operates
and agrees both to ooapsts and to ablds by tbs miss. But th# oonasnt
of opponsnts to ooapsts is essentially diffsrsnt froa co-operative

intsnt and oo—eperative aotivity to aohieve a oocaaon goal* But oo-operatiot
in physioal aotlritiss with taaa aatas against opponsnts is gsnuins o00-
oparation* This was part of tha justification for tha tsaohing of taaa
gaass by Muscular Christians and why they thought that taaa gsaas wars
morally superior to individual games. Unfortunately many sports organ-
isations in schools aot as slininatlng systems. Children who are lass
suoosssful in sport suffer tha indignity of non-selnotion, and are con-
tinuously assessed by ooaparlson with tha aore suoosssful* Some, to
maintain their sense of dignity and their self-iaage, try to avoid all
competitive sport* Ore looal survey in England revealed that 22 per oent
of the boys and 40 per oent of the girls in the saaple intended to play
no gaae or sport on leaving sohool (Barnett 1971)* Thus it would appear
that the oonoentratlon on ooapetitive physical activities may disoourags
the continued participation in suoh activities*

Soae would say that one of the strongest arguments for ooapulsory
ooapetitive physioal activities in sohools is that they aot as an
introduction to competitive society. In today's society, defeat,
failure and humiliation are to be expeoted as well as vlotory, suooess
and self-satisfnotion* In a well organised physioal aotlvities programme
both kinds of experience oan be had by ohildren without irreparable
phyohologioal or physioal damage being done. Others would point out
that competitive activities are not only Judged by the oriteria of
winning and losing. Performances oan be judged for skill, courage,
imagination, aesthetio appeal and even Joy of performance* Often the
losers are admired as muoh, and on soae oooasions more, than the winners*

(One oan remember Oerulaitis versus Borg at Kimbledon in 1977 and the
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the AIll Hacks losing at rugby to tbs Barbarians in early 70*s)* Thera
is also rospoot for tbs achievements of tbs lessor competitors, for
example Maiso getting to the final of tbs European (Sooosr) Qup in
1979* It i* within tbs sxpsrisnos of nany to bars enjoyed a bard

gaas which has bssn lost aors than an sasy gens that has been won.
Energy, dotermination, skill, concentration, srsn tbs humour of surprise

and mistake, may giro satisfaction in games won am lost*
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(ft; Tma nroblam of A<;;.rMiion

Violence has become a feature in some ph/sloal aotirities end is
included in the behaviour of eoae supporters. Injury can be self-
inflicted or inflicted by one contestant on another* In the main,
injuries in sohools happen in oombat sports and team games whioh are
body oontaot sports* Body oontaot sports have oorae under oritioiaa
for tolerating an increasing amount of violent behaviour by players
contrary to the spirit and letter of the rules. An obvious exaaple
of this has been the increasing inoidenoe of physloal violenoe in
Rugby Union Football as evidenoed by the J*P.R. WIllllaas injury against
the All Blaoks in 1979* Sometimes suoh violenoe ooours at the beginning
of matohes, long before the game itself has had a ohanoe to generate
its own hostility* It is known that hostility oan be built up del-
iberately before a game by ooaohea, oaptains and players. Ww should
be held responsible for an sot of violenoe under suoh oiroumstances,
the person who enoouraged the attitude or the person performing the
deed? Can the player hide behind the exouse that he or she was only
carrying out the orders or wishes of some other person or persons?

Violenoe is linked with aggression and analysis of aggression has
given rise to a number of theories, three of whioh are outlined below*

Ore theory of aggression associated with Konrad Lorens (Lorens 1976)
holds that aggression is an Inborn instinct and that aggressive
behaviour is functionally adaptive* Supporters of this theory would
say that sport provides opportunities for relatively harmless and
perhaps positively adaptive expressions of an inborn Instinot whioh
might otherwise find spontaneous and more harmful outlets* If the

theory is oorreot, the elimination of aggression in sport is impossible

and undesirable to aohieve* But it would be possible to distinguish
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aggressive behaviour which was acceptable and unacceptable* Bertrand
Bussell is said to hare supported this rise suggesting that sport
night proride outlets for aggressive behaviour and that what was
wrong with our civilisation was that such fonts of ooapetition formed
too snail a part of the lives of ordinary man and wonen (Bussell 1949)*
1 second theory holds that aggression is the result of frustration
and is based on the psychological theories of Freud (Bollard 1939)*
As it is difficult to inagine that life of any human being oould be
totally devoid of frustration and therefore free from aggression9 the
possibility of elininating aggression would be renote* Vevertheless
sone forms of aggressive behaviour can be judged morally better or

worse than others*

A third theory of aggression maintains that aggressive behaviour
is a learned response to the envilronnent* Sohilling thought that
aggressiont like other patterns of behaviour! will be oopied from

others, and it will be reinforoed by suooesaful outcomes and weakened

by failure (itollard 1939) =

These theories of aggression do not really help in producing answers
to the problem of aggression and violence in physioal activities* Vo
longer is it possible to assume or argue that participation in physioal
activities will purge the participant of his desire for aggressive
behavlour» nor will it exhaust his oapaoity for violenoe. On the
contrary! it night act as a stimulant rather than a cathartic agent*
This is supported by the researoh by Martin (1976) into the effeots of
ooapetition upon the aggressive responses of oollege basket-ball

players and wrestlers.
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(h) Ths Value of Challenj/M

Arnold Toynbee (Toynbee 1961 ) developed * theory of 'challenge and
response' to aooount for tho Buooeea or failure of ontiro oulturoa and
civilisations* In summary, ho propoood that a challenge nay bo too
groat (e*g* for pooplo living beyond tho Arotio Cirolo whore *H effort
lo expanded on more survival), or tho ohallongo nay bo too weak (ao In
tho tropioo), or at an optimum (ao in tho temperate sons)* Ho propounds
tho general idea of an optimum ohallongo level producing an optimum
response* It is suggested that this idea is relevant to tho subject
of participation in physical activities*

Dolattr# (1975) considers that the testing of a participant's mottle
through tho challenge involved in many physical activities produoes a
form of self-discovery and that the preparation for participation
produoes a fora of self-creation* Physical activities are not unique
in this bu]; they do provide opportunities for self-realisation, for
oonoentration and intensity of involvement through the ohallongo pre-

sented* Delattre states!

'eseee |t is a far greater ouooeso in competitive athletios to
have played well under the pressure of a truly worthy opponent
and lost than to have defeated a less worthy or unworthy one
where no demands were made9*

The importance of challenge for adolesoents has been expressed by

Roger Bannister some years after he had broken the four minute mile

barrier (Bannister 1963)*

eLike life, the problem of sport and a sporting career only
makes sense in retrospect* What significance does sport have
for the individual? 1 think, adolesoenoe can often be a time
of conflict and bewilderment and these years can be weathered
more successfully if a boy develops some demanding aotivity
that tests to the limit his body as well as his mind* Each
adolescent has to find this demanding aotivity for himself*
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eIt Bay be aountain climbing, running or mailing, or it Bay bo
-onething quit# different. It Bay not even bo sport at all*
But by absorption in thia pursuit, bo forgota himself and it
filla tho void between the ohild and the Bun. And liter, when
ho finds a career or sons other loves, ho will bo surprised at
the extent to whioh ho has grown. By then, ho is no longer in
a position to make the saorifioos whioh ho hardly notiood*.
Challenge ooours in all physical activities to sane degree. It oan
bo not through mastering tho physical skills required in tho activity
and also through tho psychological demands of tho activity* Challenge
ooours not only in ooapetitive activities but also in oo-oporative
activities, in unstructured play and in individual praotioe. Children
like to oreate their owmn challenges at an early age (Piaget 1962). If

schools should provide physical and nental challenges, one way that

this could be organised is through participation in physical activities.
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(I Participation and Personality

Tkia aubjeot is oharaotorisad by controversy* Tates (1975) la
his papar saysi

«ln general terns the relationship between personality
character!aitios and aapeota of aooial development would
suggest that the factor of heredity and the influence of
early fora*tire years are aore fundaaental to the growth
of "personalityll and its component "traits"”, ani that it
ia indeed the possession of certain traits which leads to

the selection of physiosl activities and not the other way
round*.

He goes on to sayi
It is patently obvious that to single out athletio involvement
as being in a direct way oonneoted with, even responsible for,
the personality profiles of participants is s totally unwarranted
assumption* eProfiles* are orested by the research instrument
like Cattell*s 16 PF which ars used. They point to statio
traitB of personality not dynamic dispositions towards action*
It is a gross distortion of reality to attribute to sporting
involvement aspects of “personality* wbloh are the outoomes
of a whole range of possible determinants*.
Stevenson (1975) undertook a critical review of the researoh
on the socialisation affects of participation in sport* He disousaed
the results with referenoe to three types of socialisation effects;
psychological effect!, behavioural effects ana attitudlnel effects*
These studies gave support to the characterisation of athletes as being
more tough*-u~nded, more dominant, more self-reliant, more extrovert,
more emotionally stable, aore self-confident, aore aelf-disolplined,
more aggressive, more soliable, more conventional in response to social
situations, and as having a lesser need to be nurtured than non-part*
ioipante*
Morgan (1972) in bis discussion on personality and physical activity

states!

«in overview tentatively suggests that the dimensions of
dominance and aggression, surgenoy, self-oonfidenoe, advent-
urous temperance and extraversion can be typioally associated
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with fuiti ability. Tha relationship of oharaotariatioa in tha
oaaa of aaxiatyf tenseness, and neurotioian haa oauaad toaa
disagree*ant* Tha naad for longitudinal atudiaa it emphasised9*
Ona example of a longitudinal study la Lrnir and Qotthail (1966).
They undertook a four yaar study of oadata at West Point Military
Academy* All oadata, wbather prewiousiy athlataa or not, wars aada
tc participate in a oaopuleory phyeioal educationpprogramne. At tha
and of tha four yaara of ooapulsory physical aduoation, it was concluded
that *no evidence was found to support tha riaw that college athlatios
significantly influenoad personality structure9*
Finally wa night remember tha views of Tutko and Burns (1976)
who are of tha opinion that if sport has tha ability to build character,
it also has tha capacity to damage it* Thay support thair argument
with evidence fron Little League Bassball in tha U*S.A. 1t haa baan
found that continuous failure in competition produces a feeling of
failure and rejection amongst tha players leading to detrimental

psychological affaots whioh could influence tha derelopaent of

personality*
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SECTION 2. PARTICIPATION IN JhTSICAL ACTIVITIES EY

SECONDARY  SCHOOLGIRLS
STATEIVENT OF THE PROBLEM

The earlier section has given s hroad and general introduction to ths
participation in physical activities. Tha seotion inoludad Material not
directly related to the Halted studj undertaken, hut has inoludad as an
introduction because | think that an oyer all pioture shcrld be painted
concerning participation. Subjects included whioh are not directly
related are moral implications of participation and the effeots of
participation on aoademio achievement. Nevertheless any investigation
into participation in schools should include eome mention of moral
implications at this sheds some light on the problem of whether

phyeioal activities should be included in the school curriculum or not.

Also if there are effeots of participation on academio achievement,
these should bo discussed as they are fundamental to the whole question
of physioal activities in the context of general education.

The subject of participation in physioal activities is suoh a broad
one that it beoame obvious that, to produce any meaningful study, the
field would have to be restricted. Fortunately a secondary girls*
boarding school in Kenya was available for the study, This school
provides the following advantages!

Firstly it was possible to investigate school ohildren. This is
advantageous beoause it nmay be that habits of participation or non*
participation are laid down during the sohool years and the attitudes
of pupils towards sport as learnt at sohool often continue into adult
Ufa, Many would argue that an unsympathetic approach to physioal
activities at sohool often effectively disoourages participation later

and may even prevent adults from obtaining pleasure and satisfaction



from benefioial phyaioal activities (warstt 1971)*

Seoonily it possible to investigate girla. Presentation of
physioal activities to girla ia a more difficult exeroise than to
boya. There ia the oultural problem aa to whether it la 9adylike’
for girla to participate in phyaioal activities, especially the more
dangerous, rigorous, violent activities. Also there ia the greater
streaees involved with puberty in girla than in boya. Should they be
expected to take part in phyaioal aotiritiea when they are undergoing
such traumatio changes?

thirdly it waa possible to investigate secondary school girls
between the ages of eleven and sixteen years old* This age range
inoludea the 'difficult years', and is also advantageous because it
is thought that the girla would be mature enough to be able to answer
the questionnaires with some oompetenoce. it the sohool under atudy
they were expeotel to take part in compulsory physioal aotiritiea and
had not reaohed an age or level when they were allowed to opt out of
some activities as is often done to sixth formers in many aohoola.
They had therefore participated in an eduoational system which expected
full participation in physioal activities over a period of years, in
some oases up to ten years.

Fourthly it waa possible to investigate a boarding sohool. Greater
motive participation in phyaioal activities ia often expected in board-
ing schools and the time available ia greater than in day schools. The
opportunities for alternatives to physioal activities ia commonly less
as it is usually difficult to obtain permission to leave the school
bounds. Also many boarding aohoola enoourage ‘community spirit*
through house and sohool activities and these generally inolude
physioal activities.

Finally it was possible to investigate a sohool in Kenya. Kenya



has aany aivwiWg«i for the stuiy of physical activities, not the
Imaot being the climate. In the highlands where the sohool wee
locate1l (at 6,300 feet and within half a degree of the Equator), the
daily **perature averaged about 17 to 18 degrees Celsius. Conditions
were suited to physical activities throughout the year, although during
the two rainy seasons (especially the 'Long Rains') there oould be some
interference with outloer activities. But during the dxy seasons, good
conditions for outdoor activities oould almost be guaranteed. The other
advantage of Kenya was the availability at the sohool under study of an
interesting ethnic mixture. The school was composed of pupils of varying
extraction, just over a third being of European descent, and just under
a third eaoh being of African and Asian descent, with the remainder mate
up of a combination of Afro-Europeans and Eurasians. This made any study
8f fije than usual f-Ft\%?stthpea that i ituj ei tne letter gnsupe

Using the girls from the sohool under study, it was decided to
investigate their attitudes towards partloipation in physical activities
using the Likert typo questionnaire devised by Gerald S. Kenyon. (For
a description of this questionnaire, see Section H I- Materials and
Methods). This test was designed to measure attitude towards physical
activities within the oontent of a model characterising physical act-
ivities on six dimensions. Ifcese are specifically physical activities
perceived as (l) a social experience, (2) for health and fitness,
(3) the pursuit of vertigo, (4) an aesthetic experience, (5) for catharsis
and (6) as ascetic experience.

Having chosen to measure attitudes towards participation in physical
activities, it was decided to relate thoee measures with self-image
and body image. (For a description of these questionnaires, again
please see Seotion IS - Materials and Methods). Self-image ana body

image were eeleoted because it was thought that both were relevant



factors regarding participation in physical activities.

It «<ss then decided to obooss the physical activities to be invest-
igated. Two differing types of aotivity were ohosen, one an individual
activity where participation is primarily on an individual basis and
the other a team aotivity where participation is based on teen work and
co-operation, /or the individual aotivity, swimming was chosen. This
was because it was ths most popular and most important of the individual
sports attempted at the school. For the team activity, hookey was
chosen as it was the most popular and most important of the team sports
attempted at the sohool. (See Seotion Illfor further details).

then suitable samples had been chosen to represent individual and
team activities, a group of non-participants were ohosen for comparison.
These were pupils who did not choose to be active in either the individual
or team activity. It was hoped that a study of the latter group’'s
attituds towards participation in physical activities, together with
their self-image and body image, would shed some light on the reasons
for participation and non-participation in physical aotivities of
eleven to sixteen year old girls in a secondary boarding girls’

sohool in the highlands of Kenya.
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SSCTiai I1* THS 1IVSSTin NQW_ _JUTKBIALS AID

rc™)b8 iu 3IFIHIT 10N Or VARIABLES

1. Levtl of participation

m - participation in voluntary physical activities (hookey
and/or swimming) outside ths compulsory physical education activities.

Low - participation in oompuleory physical activities only and
with a low level of activity*

2. hg% of participation

Individual - a pupil with a high level of participation who took
part in an individual physical activity (swimming) where participation
is essentially individual rather than co-operative.

Team - pupils with a high level of participation who took part
in a team physical activity (hookey) where participation is ssssntially
that of group co-operation rather than being essentially individual.

3. Solf-la.K.

"Expresses contents of the personal unconscious and oonsoious”

(Jung).

"The way someone uses themself. Consoious perception of self
structuring and organising self".

"in individual has ths oapaoity to reorganise hie field of
perception including the way he peroeives himself, and that a concomitant
or a resu}tant of this perceptual reorganisation is ths appropriate
alteration in behaviour".

The above quotations are from Rogers (1976). In the investigation
under study it is presumed that, as changes occur in perception of
self, changes occur in behaviour. From this It ie thought that part-

icipation in physioal activities and the attitudes towards physioal

activities may be influenoed by the individual's self-image.
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4= Boly Imuwe
"Includes perceptions, thought* and filings whioh the ego
has in reference to Titwing its own body"* (Kolb)
"Conoopt whioh each person haw of hlw own boo/ aw an object
in space"*
"Conceptual!'nation of thw boay's wtruoture and function that grows
out of thw awareness of the self and one*e body in intwnawd aotion”.

Thw above quotations are froa Hinsiw and Campbell (1970)* In this
investigation it is presuaed that participation in physioal activities
produces experiences whioh arw influenced through thw awarenwss by thw
individual of her body image* Thw bouy image of thw individual there*
fore may be of importance in thw ohoioe and degree of participation in
physioal activities as well as effeotlng her attitudes towards physioal

activities*

5% Attitudes towards Physioal Activities
It is thought by Kenyon (Kenyon 1968) that individuals may perceive

physioal activities set-

(=) a social experience.

(*) For health and fitness*

(0) For pursuit of thrills and ezoltenant.
(1) For aesthetic experience*

(*) For catharsis*

(f) For asoetio experience.

The above are the six attitudes towards physioal aotlvitiee*

UNIVERSITY, OF Nairobi
library



B HTPOTB181S

All hypotheses are presented as lull Hypotheses and the data
obtained will ka uaad to 8e= wkatkar tkaaa hypotheses art supportad

or not by the evidence obtained from this study*

Hypothesis 1, Thera is no significant relationship between self*

inage and level of participation or tjpe of participation*

Hypothesis 2* Thera is ne significant relationship between bodj

image and either laral of participation or type of participation*

Hypothesis 1* Thera is no significant relationship between the six
massures of attitude towards physical activities and either level

of participation or type of participation*

Hypothesis 4* There is no significant relationship between the
massures of self~iaage and any of the six asasuras of attitude

towards physical activities*

Hypothesis 5* There is no significant relationship between
massures of body image and any of the six measures of attitude

towards physical activities*
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C. SKLKCTIQH iyp JEFIfITIOIf OF ThE SAVPLL

In order to tost the hypotheses given abort, four groups wars
required from within ths eaaplei-
Group 1, Participants in team sports

Team sports wart ohossn to raprasant oo-operative physioal activities
whara oo-operation and team work art required in order to funotion effect-
ively within tha competitive framework* Ibis group oomprisad 15 wambars of
ths various sohool hookey teams who waro required to train for approximately
two hours a weak outside normal time-tabled aohool time, to play in usually
one or possibly two aatohas par weak against outside opposition, and also
to taka part in compulsory sohool physical aotirltles (two hours par weak)
whioh included forms of dancing as wall as sport* The hookey season lasted
for two terms (Miohaalmas and Hilary)* Hookey was ohosen rather than other
team sports as it was tha moat Important of tha team sports with tha longest

season and the largest numbsr of fixtures*

Qroup 2* Partioipants in individual sports

Individual sports ware ohosen to raprasant individual physioal aoV-
ivitias whara participation is essentially individual rather than oo-opar-
stive* This group oomprisad of 13 members of tha various age groups of
tha eohool swimming team* They ware required to train for about four hours
a weak outside normal time-table sohool time, taka part in inter-sohool
galas and Amateur Swimming Assooiatlon of Kenya galas (approximately one
gala a weak), and also taka part in compulsory sohool physioal aotivities
(two hours a weak) whioh inoluded forma of dancing as wall as sport* Tha
swimming season lasted for two terms (tfiohaelmas and Hilary)* Swimming
was ohosen rather than other individual sports as it was tha most important

of tha individual sports with tha longest season and ths largest number of

fixtures™
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Group 3* Participants In both team port* and individual sports

There were a mall nunbap (six) who wara aaabara of both tha hooka/
teams and swimming teams and who managed to taka part in tha various
aotivitias given above. This was not always achieved without friction
as the demands of the two aotivitias were comprehensive, Tha group,
although of great interest, was too easll for separate analysis and
therefore was added to tha participant group (hooka/ players plus
swimmers)when tha participant group was being eompared with tha non-

partioipant group,
Oroup 4* ffon-partloipante.

Tha non-partioipant group werat-
(s) lot members of any school team at any physical activity,
(b) Showed low levels of activity during participation in
compulsory school physical aotivitias.

This group comprised twenty-six pupils.



j.  wEssTioiyAir”~s

For the investigation) a Wet was required which wouli ; roduoe
information regarding attitudes towards physical activities. From
this information it wag hoped to infer reasons for participation and
non-partioipation in physical activities by the girls in ths study.
Kenyon's 'Attitude Toward Physical Aotivity' test (Kenyon 1968) was
chosen. This test can be administered either through the use of
Likert-type Scales or through the use of Semantic Differential Scales.
It was deoided that the Likert-type Soales would be used aa it wan
thought that these would be more suitable for the sample unier study.
Ths terminology and I™mguage of ths qusstionnaire, although not simple)
wan found to be appropriate for i'se with eleven to sixteen year old
girls. Kenyon himself claimed that the t4st was suitel to adolescents
as well as adults.

Ths Liksrt-type Soalss ussd attitude statements representative of
eaah of the six dimensions based on the 'perceived instrumentality’
of each dimension. These dimensions were physical aotirity perceived
as (1) a social experience, (2) for health and fitness, (3) the pursuit
of thrills and excitement, (4) an aesthetic experience, (5) catharsis,
and (6) on asoetio expei-Avnoe. The six dimensions were developed for
two separate but similar inventories, one for males (Fora DV 59
items) and one for females (DFi 54 items). Items azs weighed in
accordance with discrimination of eaoh of ssvsn response oategoriesi
very strongly agree, strongly agree, agree, undecided, disagree,
strongly disagree, very strongly disagree. Examples of items for

each variable are as foilowel-

Seelel experiencel | enjoy sports mostly because they give nme a ohanoe

to meet new people.
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**alth anl fitnsss* Of all physical activities, nmy first ohoios would
be those whose purpose ie primarily to develop and waintain physical
fitness.

Pursuit of Vsrtigoi Fhysioal activities haring a strong eleaent of
daring or requiring one to take chances are highly aesirable.

aeethetio Lzporienoei Among the beat foras of physioal activity are
those which use the body as an instrument of expression.

Catharsis* hatching athletes becoming completely absorbed in their spoz
nearly always provides ne with a welcome escape from tne many iemande
of present day life*

Ascetic experience* | would get by fax the most satisfaction from games
requring long and oareful preparation and involving stiff competition

against a strong opposition.
Y

In the handbook *Toets and Measurements in Child level opmemt*
published by Jockey-Bass Ino., the following is include! unisr 'Rel-

iability anl Validity* of the fonyon testi-

Lilccrt-tyts Scales* The validity of each scale is inferred by

using preferred type of activity — through direct or vicarious .
par”~icipatirn — as a criterion. It was found that seal# scores
differentiated between strcue -nd weak prefersnoe groups in the
predicted direction for all soales exoept "catharsis". Hoyt

reliabilities for sach of the six faotors following an incomplete
imago analysis yielded clusters of items clearly corresponding to
each of the six postulated subdomains. M two faotors shared more
than 32 per cent of tne variance — usually much less.

V v
The two queationnaires on Self-Image were taken from the Open
University hduoatiooal Studios Course on Personality and Learning (Open
University (1972))* As these questionnaires were being reouaaenied \totf
research in schools, it was presumed that bota \évould give valuableI Y
information regarding aeif-iauge and would be abpropriate for the sample
under study.

The Body Image questionnaire was adapted from Snyder and Civlin

(1974) and Real (1969) Although the questionnaire was very basic, it
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was expeotsd that it would provids sufficient information regarding

tho girls** satisfaction or dissatisfaction with thsir owmn hoi/ laage.

fixaaples of tht wuestionnairss art inoludsd in ths Appendix.

bh negative questions

tivlif ths teaple

tlsn f
751 cored for *r
to groups «f

% divide big*.



E hCOIIHO

Attitude towards physical activities test

Teyafi =\ ;n ifl tf; njj >1(1 t yar | j** 1 AQilvt to
Tiierfa were 34 items each marked fro* on« to seven with 4 (unleoidel)

as s median score. Hie median soore time* the number of items in each
of the six dimensions w«s taken as the dividing line between high and
low soorers. Thus 3? wrta taken as the dividing line for sooial
experience, 44 for health and fitness, 36 for pursuit of thrills and
excitement, 36 for aesthetic experience, 36 for oatharsis, and 32

for asoetio experience.
Self-ima;e questionnaire 0

Each of the 13 questions was marked out of 4 with negative questions
having the marking reversed. It was found ti.at to divide the sample

into gyoupa of approximately equal size, a soore of 40 was selected to

divide high scorers from low scorers.
Se3f-image cuestionnalia D

Eaoh of the 34 questions was marked out of 4 eith negative questions
having the marking reversed. It was found that to divide the sumple
into groups of approximately equal size, the soore of 90 selected

to divide high scorers from low scorers.

J3oay ims”e questionnaire

There were 21 questions. Pupils iniioating satisfaction for eaoh
feature scoiod 2, dissatisfaction scored O, with 1 being soortd for an
undeoided vote. It was found that to divide the smmple into group® of
approximately equal sise, the score of 30 was selected to divide high
soorers from low scorers.
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InTftfttl/ration Into talf-lmaga and attltuda towards rhyalgal aotirity

For aelf-in«ga9 high aoorara had to b# high aooraxu xn °°A2.

guestionnaire Cand J, and lo* aoorara baa also to be low eoorero

in both questionnaires.

Th® remainder vrer® record**.* at medium tooraa*

SIOTI Oy XT

*** aw Tumoi -
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7lic *Ckl Square" tsefcniqgua of analysis usad to Investlgata

taa data.

1P
Ho

Sv

SaBJLL

a

Total

The results it this analysis la glren Walds s*oh table.

PAHTICIPAITS (groups 1,2 ,) ooabinsd)

101-PARTICIPANTS (group 4)

HOACST PLATXBS ® G«fl
rtiMIKS rt
HIGH SCORIBS r/. .05
LOB SCORIBS
CHI tt \ X \
f IP Total
la
22 7 29 9.43
17 26 t < o1
m«, *l10tlt
u 24 33
S 4
- 44 -



TABLE 2 S81P-IMAOB Uoastlonnalrt P) MID LETS! 07 PABTICI”*TIOi

P IP Total
H 21 9 10
L 10 17 27
Total 26 57

'SC

X2 . 6.21

TABLE 3 SELP-IMACE (gsstionnaire C) ASP TTPa OF PAPTICIPATIOI

Ho Sv Total
p J—
e 6 18
2 5 7
14 11 25

Tot significant



TABLE 4

SaLy-IMAOa (meiuonnalrt D) and LSYAL 3J Pi2lI3IPATIOI

TABLE 5

Tatal

Total

BO;T IMASS AHD LETH- OF rABTIQIPATIQI

25

22

15

Total
42

23

17

40

53

Hot 91&t tint

Hot significant



TABLE 6 BOJT IMaCE MNfD

Ho

H 10

L 2

Total 12

TTP3 OF ?AhTIQIPI.TXQI

Total

14

21

TABLE 7 PABTUIPAUOa FOR SOCIAL EXPARIBICB AH)

P
<
a 24
L 7
Total 31

WP

18

22

a7

LEVEL OP PAdTICIPATIUH

Ttotal

r 1

42

11

53

lot aignfioant



TABLS 8 PARTICIPATE TOT SOCIAL EXPSBIgJSS

AID TTPB OFPABTIOIPATIOI

Ho Sw Total

iiot signifioant.

Total

T-BL* 9  JABTItIPATIiVI FOli HEALTH AID F1ITMS3S
AIL tJTOL OF PArTISIPATIOI

T/ Mtai
IP Total
V .
H 20 19 39
14 6 20 lot aignifioant
4 - - —
r---—— - -
ToUI 30 M ct
Total A 25 _ 59
|____ e
KL [ — _



TABLE 10

Total

TABLE 11

Total

AID TTPE OF PABTICIPATIOI

Ho Swv Total
e 8’
7 9 16
8 4 12
15 13 28

PAKTICIPATIOH FOB HEALTH All) FITIESS

Hot sl”~ilfioant

particip”tioh fob thhills asj exoitemkht

AD LEVEL OF PABTICIPATIOH

P HP Total
19 7 26
11 ] 25
30 21 51

X2 - 4.46



Total

PARTICIPATION FOB THRILLS AID KXOI
AID TTPB CP PARTICIPATION

17

19

26

Total
mMr{m |.«7
Not oignifioant
P ~ *0)
Total
35
X2 - 3.65
24 .
Not algnifioant
59

50



TABLE 14 PARTICIPATION FOB AESTHETIC EXPERIENCE
AID TIPI OF PABTICIPATIQI

Ho Bwv Total
9 3 12
||
A2 - 3.87
L 6 10 16
P < .05
Total u 28

TABLE 15  PARTICIPATION FCR RECREATION AID
RELAXATION Ali? LEVEL OF PARTICIPATION

P 1P Total

r' ' eif
lot aignifioant
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Total

ill not elgr* fioani
TABLES 19 AVD 20

SYMBOL PARTICIPATIQI FCR
u « -
S Social Experience
« L4
H Health and 0 T
Y Thrill b and Exoiteaent 81  SXLFIMAOK
Ao Aesthetic Experienoe Bl = BCDY 1IM101
C Reoreation and Relaxation
As iro Meet a Ptgreloal Challenge
r «H

53



TABLE 39 SELF-IMAOB AND THE SIX ATTITOJSS TOWKSS ?/.ZTIC)V VICH

SI S H V Ao C An
H 15 11 10 10 13 8 High
I 1
20 0 0 2 1 3 1 Uodiua
0
i 5 9 8 9 4 11 Low
- »B MM — r me— —H1
14 13 8 12 12 8 High
L
; 18 2 o 3 0 0 2 ifodium
> >, —
W 2 5 7 6 6 8 Low
. L J— Wit

All not signifiotnt«

TABLE 20 BODY PTAQS ATID THE SIX ATTITFDI'S TOWARDS PARTICIP/MOI

Bl S H VvV Ao C As

H 15 14 6 12 15 10 High

1 0 0  Modium

0
H
5 8 13 10 8 13 Low
i, -
- 14 12 12 8 14 8 High
L §* >mm —3
17 1 0 1 0 0 3 Medium
i0
Only V Significant @ 6*1>6 p

Komain-lor riot significant*
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SSQTI1OI 11. colrlcLbsli1o0l18
1A* SKLy-IMAOB AVD LSTEL OF PABTICIPATIOW

It was found that with both maasuraa of self-image that partioipaata
had a aignifioantly higher self-image than non-partiocipaata (P<C *01
and P < *05)= A suggested axplar.mtion of thaaa raaulta ia glran balow.

In many eohools, axtra-ourrioula aotirities inoluding aport ara
popular, and suooassful participants ara lookad upon farourably by both
paar groups and staff, and this oan Isad to tha derelopaent of a positire
self-image. At tha sohool undar stud/, sport was a popular aotirity,
and at tha time of tha study, both tha hookay players and tha swisaars
wars coming to the and of a suooassful season* Examples of this
suooass wars that tha undar 15 years old hooka/ taam had won tha Kenya
Woman's Hookay Association Sohools* Festiral opan to all aochoola in
Kenya, and tha under 14 years old swisaars had bean awarded tha oup for
the outstanding girls' sohool in one of tha Amateur Swimming Association
of Kenya' galas also opan to all sohools in Kenya* It would b« inter-
esting to repast tha surrey after a less suooassful season to sea
whether lass significant results would be achieved as suggested >y
Tutko and Bums (1976)*

The orar all conclusion to these results is that either participation

leads to a higher self-image or that a higher self-image stimulates a

pupil into participation*
IB. SKLFIMAQS A3J TTrci OF PABTICIPATIQI

Tha rarious factors which influanoa aalf-iaaga hare bean outlined
in tha introductory chapter. 1o significant differenoe between tha self-

images of tha hookay players and the swiamers was found* Interestingly

enough tha hookey players had a higher self-image than tha swiamers
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in Questionnaire C but parity was achieved in Questionnaire 0*
The conclusion from the above ia that whilst high-self-iaaga is a
necessary condition or funotion of participation, it doaa not determine

tha kind of physical aotivity*

2% BOJT IMAQB AVD LEVEL OF PABTICIPATIOM AMD TIPS OT PABTICIPWTIOI

Vo significant Aiffaranoao wara founl although tha atatiatios
showed that partioipants had a higher body image than non-partioipanta
and that hookey players had a higher body iaaga than swiaaers*

Tha higher body iaaga of hookey piayera in ooaparison with swinaara
oould be tha result of tha generalised body type favoured by eaoh
activity. In hookey, there is some advantage in being an eotoaorphio
mesomorph to give spaed and agility, and in awiaaing to being an
endomorphic mesomorph for buoyancy and endurance* The present desire
for slimness might explain the tendenoy of hookey players to be sore

satisfied with their body iaaga than swiaaers*

The over all laok of significance between body image and both level
and type of participation might be explained by a combination of
differing opinions on body iaaga with age, the additional complexities
produoed during puberty, and the influ~oe of the aedia, especially
magazines, an attitudes towards a desirable body image. What oan be

oonoluded ia that body image is not an important variable when examining

the level of partioipation*

ATTITCIBS TOVARDS PHYSICAL ACTIVITIES EIIATED TO LWiSL 07 PARTICIPATION

AID TIPS OF PABTICIPATIOV

3. FOR SOCIAL SXT>BHISVGS AND LBVBT COP PAKTICIPATIOI AIJ TIPS Of
pabticipatTov

Ve signifioant difference was found between the partioipation in

physioal activities for sooial experience and level or type of partioip-

5*



ation. Ths similarity of ths data on both oounta might ba oonaidarad a
surprise aa participants might ba expected to ba aora axtrorart and
gragarioua than non-partioipants, and taam gaaas night ba axpaotad to
attraot 9sooial typas9 aora than an individual sport. But ths oost-
pulsory gaass aotiritias at ths sobool vara organisad on a 9fun for
all9 basis and vara dssignad to ba a pleasant braaic from tha previous
nina pariods spant in olassrooms or laboratorias. All taking part vara
axpaotad to try thair best, tha lass talantad being enoouragsL and tha
more talantad being discouraged from participating in a vay vhioh
might spoil tha activity for tha majority*

In tha aanpl» it vad found that most girls sav physical aotiritias

as being a positive sooial experienoe*

4. fOB HEALTH AID FITNESS A\D LE/SL CF PARTICIPATION Aid TTFB CF

PARTICIPATION

Again the results vara not significant but tha tendencies shown
ware rather surprising* It might ba axpaotad that participants would
ba more inclined to taka part in physioal aotiritias for health and
fitness than non-partioipants* But tha results shoved that non-partioi-
pants var# aora interested in physioal aotiritias for health and fitnesa
than participants, swimmers more than hookey players, with hooxey
players showing least interest of all groups* Tha low sooring of tha
hookey players might ba explained by the concentration during training
on teohnioal skills - fitness was required but skill was valued aora
highly. Tha aotirity for tha hookey players was therefore not essent-
ially to anoouraga health and fitness, whereas tha less motive non-
partioipants and tha motive swimmers oould appreciate tha value of the
of tha aotirity in promoting health and fitness*

In oonoluaion, outaida the hookey group who had bean under epeoial

training oriteria, moat girls shovsd s positive attitude towards
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participation in physical activities for health and fitneee*

5* FOB THRILLS AID EXCITBCBIT AVD LXfSL Of PARTICIPATION All) TYPE OF

participmow

There wan found to he a significant difference (P~ *03) between
participants and non-partioipanta. This is aa night be expeoted as
participants tended to be wore active in their involvement and were
required to take part in competitive events with opponents from outside
the school environment* It was noted that non-partioipants did not rate
participation for thrills and exoitenant highly at all*

It was found that swimmers rated participation for thrills and
excitement positively whereas the hookey players rated it negatively,
although between the two there was no significant differenoe* It was
expeoted that the swimmers might find competition eexoiting** The
negative attitude of the hockey players might be a result of their method
of play* They were expeoted to pl~r to a set pattern as laid down by
the ooaoh, and during the natohee they were expeoted to oonoentrate on
their positional play* Suoh regimentation might result in pleasure from

playing well or winning but would reatriot the opportunities for thrills

and exoitenant*

6* FCR AESTHETIC SXPSRIEMCR AIO L&YKL OF PARTICIPATION AVD TIPS Of

PARTICIFATIOSf.

Although the result of this investigation in regard to level of
participation was not ei”iifioant, it was very close to being so.
Surprisingly enough, the non-partioipante rated the aeethetio experience
higher than the participants, but this was mainly the result of the

negative attitude of the swimmers. It is suggested that the introduction



of synchronised swimming or soas other similar activity, rather than
the oonoantratioa on llstance training, might have produoced a mors
positive res;ones. This negative attitulo from the swimmers helped tc
produos a significant difference between the attitudes of the hookey

players and the swimmers (P *05) -

™ FOB &JISCSSATIOH A3IU RELAXATION AID LSYIu OF PABTICIPATIOI AVD TTAV

OG- PARTICIPATION

The result of the inquiry into level of participation was not
significant although participants indicated a slightly more positive
attitude than did non-partioipants* It might be said that it was
surprising that the difference was not more distinot beoause for some
girls participation in physioal activities must b# rather degrading
if not embarrassing® The ethos of the sohool where fun for all waa
stressed and those with unsuitable physiques were not foroed to be
unnecessarily aotive might partially explain the result*

Interestingly enough swimmers rated participation for recreation
and relaxation more highly than lid hookey players although th*s
result also wae not eignifioant* It is suggested that this might be
partially caused by the training strategies and schedules adopted*
The swimmers usually had time for a sun baths end s ohat after trelnin
and there wae also free time between races during competitions* On th
other hand the hookey players were expeoted to be aotive until the

limit of their time during training and praotioe games*

8*  TO KEST A PHTSIOAL CHALLENGE AVD LEVEL OF PARTICIPATION AND
TIPS CF PARTICIPATION*

There wae no eignifioant difference between the attitude of part-o

pants and non-partioipants. In faot there wae mover all low negative
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response. This suggests that girls within ths siswan to sixteen yegrs
old age group in Konya art still not allowed opportunitios available to
thoir tldora and their malo oountorparts to tost theaaelves through suoh
aotivitiee as mountain ollahing and tho aore dangerous body oontaot
sports.

Hookey players showed a low positive attitude towards partioipation
to aoet a physical challenge whereas the swlaaers produced a negative
attitude. This negative attitude was not ezpeoted because, over long
distances and especially when using the aore tiring strokes (e.g.
butterfly) 9 competitive swimming does present a physical challenge.

But the young swimmera in the investigation were aainly required to
swia over 50 metres only* and the older swimmers over 100 metres only.

It is suggested that these distanoes were not too distressing.
9. SSLP-IMIOS ASP ATTITUDES TOMARDS PUTS13AL ACTIVITIES.

As can be seen from the table lumber 19» those with a high self-
iaage and those with a low self-image have very similar attitude* towards
physioal activities. This suggests that self-laage does not influence
the attitudes measured and thus attitudes and participation in physioal

activities are not a function of oolf-laage and vioe-veraa and must

be a function of other variables.

1C. BChT ittoOS 1JID /iTITVIKS TOfeAB»S PHYSICAL ACTIVITIES.

The table Humber 20 indioetee that those with a high body iaage and
those with e low body iaage have very siailar attitudes towards physioal
activities with toe notable exception of physioal aotivitie* for thrille
and exoitenant. In that interesting exoeptionv it was found that those
with a low body iaage had a signifioantly aore poaitive attitude

towards physioal aotlvitias for thrills and exoitenant than did those



with a high body image (r<” .05). The author oan put forward no
satisfactory axplanation for thia aurpriaa raault although it oould
ha suggested that thoaa with a low body inage night ha willing to put
thair body at risk rather aore than thoaa with a high bod/ iaaga in

tha quest for thrills and axoitenant.

Oyer all it oan be sail that attitudes towards physical activities
and participation in physical aotirities are gnnerally not a funotion

of body iaaga and rioa versa, and oust therefore be a funotion of other

variablea*

DISCUSSIOJI

It was found that tha lull Hypotheses ware upheld in noat oases, the
only significant positive relationships being!-

1. Between self-inage and level of participation.

2* Between participation in physical activities for thrill -
and axoitenant and level of participation*

3. Between participation in phycioal aotirities for seethetio
experience and type of participation*

4* Between participation in physioal aotirities for thrills and
exoi tenant and body inage*

Apart fron the above, it oan therefore be oonoluded that, in this
investigation, there would appear to be a low relationship r*
self-inage, body inage ana attitudes towards physioal activities amongst
eleven to sixteen year old girls*

If the reasons for the greater participation by nanbare of the
school ooanunity oannot bo isolated, the effect of greater participation
has been shown in this study to be real and bensfiOl* ** f*z 1B
image is oonoeraed. The problen that this result poses is whether the

higher participation leads to the higher self-inage, or whether the
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higher eelf-image stimulates a pupil into greater participation, or
whether it oould be the euooeae of the participation which oreated the
higher self-image rather than the aotual participation* |If greater
participation does lead to an increase in self-image, this would justify
some of the claims of physical educationalists for including physioal
aotiritles in the ourrloulua of secondary girlfl* sohools* If higher
self-image leads to greater participation, appropriate seleotion for
physical activities for girls oould be aohieved through an investigation
into self-image* But the over all oonolusion must be that it is difficult
to explain participation in physical activities through the media of

self-image, body image or attitudes towards participation*

The preceding section has presented many possible reasons as to why
school children participate in physical activities* The study examines
why girls attending a seoondary school might partioinate Voluntarily

in certain physioal activities*
SPIKABT

In this study, an investigation was made into the attitudes towards
participation in physioal activities related to self-image, body image,
level of participation and type cf participation* The investigation
was oonduoted using sixty school girls from a multi-racial seoondary
boarding girls9 sohool in Kenya, the girls being between eleven and
sixteen years of age* The study required the completion of four separate
questionnaires* J)ate analysis showed some significant differences
between groups regarding self-image and level of participation, and their
attitudes towards participation. Otherwise most girls demonstrated no
difference in their body or self-image nor in their attitudes towards
partdodpatdon in physioal activities regardless of whether they were

participating actively in Individual and team aotivities or not*
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MAKE OP V3TIL

jPETTIOHMAIRg C

Plo..i<) put a circle round the number that tppllet to

1

1

1)
?)
3
i)
5)
6)
7)
G)
9)
10)

11)

12)
13)
1K)
15)

means nil the time

means most of the time (more then $0f)

noun3 some of the tine (lets than 507)

means none of the tlno

nm ontlrely self-confident. 1 2 ) h

I expect to succeed In things | do. 1 2 3 U

Life Is r strain for ne. 12 3 k

I think very little of my abilities. 12 3 kK
I am satisfied with tho way I am. 1 2 3 k

I an a pood mMixer. 1 2 3 Kk

I am certainly lacking in self-confidence. 1

I usually feel that life is worth while. 1 2

I hove never felt bettor in my life than | do now,
I certainly feel useless. 1 2 3 Kk

I fool adequate enough to moot almost
any kind of situation. 12 3 kK

I am not a dependable person. 1 2 1 kK
I don't consider myself a very mature person. 1
The things | do aren’t vory useful. 1

I feel that | am a very stsblo person.

3

1

k

*

3

k



NAVE OF PUPIL

QUESTIONNAIRE D

Please put a circle round the number which applies to you.

1 means a very good description (exactly like me)

2 means a quite good description (much of the time like me)
3 moans not a good description (not usually liko mo)

4 means exactly unlike me

able to get along vrith everybody 1 3 k logical 1 2 3 k
adaptable 1 2 3 4 mature 1 2 3 4

a good leader of others 1 2 3 4 moody 1 2 3 4
aggressive 1 2 3 4 fearful 1 2 3 4
ambitious 1 2 3 4 normal 1 2 3 4
athletic 1 2 3 Kk protective 1 2

calm 1 2 3 k purposeful 1 2 3
competitive 1 2 3 4 sarcastic 1 2 3 4
considerate 1 2 3 Kk self-conscious 1 2 3
capable 1 2 3 4 self-centred 1 2 3 4
bossy 1 2 3 4 sensitive 1 2 3 4
friendly 1 2 3 Kk shy 1 2 3 4
intellectual 1 2 3 4 sociable 1 2 3 4
irresponsible 1 2 3 Kk stable 1 2 3

kind 1 2 3 k stubborn 1 2 3 4
successful 1 2 3 4 tolorant 1 2 3 4
useful 1 2 3 4 well-adjusted 1 2 3 4



NAVE OF PUPIL
QUESTIONNAIRE E

Please put a tick under the chosen column to indicate your

satisfaction/dissatisfaction with the following;

Happy ? Not happy

Energy level
Appetite
Health
Posture

Skin texture
Height
Weight

Sex (M or F)
Head Hair
Shape of head
Face

Nose

Chin

Neck

Arms

Back

Waist

Hips

Legs

Ankles

Feet
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VAMK OP PUPIL

irSSTUrUXSE F

Please write at tne and of each statement a number between 1 and 7
indicating your opinion wherei

7 - Tory strongly agree; 6 - strongly agree; 5 e agree;
4 - undecided; 3 ~ disagree* 2 - strongly disagree;

1 m very strongly disagree*

1) I would prefer quiet activities like swimming oz golf, rather
than such activities as water skiing or band gliding.

2) I would gladly put up with the necessary bard training for the
chance to try for an Olympic team.

3) The most important value of physioal activity is the beauty
found in skilled movement*

4) Physical eduction programmes should stress vigorous exercise
since it contributes most to physioal fitness.

5) The years of strenuous daily training neoesssry to prepare for
today's international competition is asking a lot of today's

young women.

6) The need for much higher levels of physioal fitness has been
established beyond doubt*

7) Among the best physioal activities are those which represent
a personal challenge, such as skiing, mountain climbing, or

heavy weather sailing*

8) Among the most desirable forms of physical activity are those
wnioh present the beauty of human movement suoh as modem dance

and water bullet*

9) I would get by far the most satisfaction from games requiring
long end careful pxsparetion and involving stiff compedtier

against a strong opposition.

10) Of all physioal activities, those whose purpose is primarily to
develop physical fitness, would not be ny first oboloe*

11) The beat way to beooae more socially desirable ia to participate
in group physical activities™

12) Almost the only satisfactory way to relieve severe emotional
strain is through some form of phyeioal activity*

13) Frequent participation in dangerous sports and physioal aotivitiea
are alright for other people but ordinarily they are not for ne*
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14)

15)

16)

17)
18)
19)

20)

21)

22)

23)

24)

25)

26)

27)

28)

29)

30)

31)

32)

Physioal eduoation progr-naes should plaoe nuoh more enphasis
upon the beauty found in hunan notion.

If giren a ohoioe, | aoaatiaaa would okooao strenuous ratkar tkaa
light pkjsioal aotiritj.

Thoro aro bottar ways of raliaring tka proaauraa of today'a
living than haring to angago in or wjUtoh physioal aotiritj.

I lika to angaga in sooially oriantad physioal aotiritiaa.
A part of our daily liras nuat ha oonaittad to rigorous aaarioisa.

I an not partloularly intarsstad in tkoaa physioal aotiritiaa whose
sola purpoaa is to dapiot human notion as sansthing hssutiful.

Collogos should sponsor nany nors pkysioal aotiritiaa of a sooial
natura.

For a kaalthy nind in a haaltky body tka only plaoa to hagin is
through participation in sports and physioal aotiritiaa arary
day.

The laast dasirahla physioal aotiritiaa ara thoaa proriding a
sansa of dangar and risk of injury suoh as skiing on stasp
slopes, nountain olinking, or paraohuta Jumping.

Baing physioally fit is not tha nost inportant goal in ny Ufa.

I anJoy sports mostly bsoauss thsy giro as a ohanoa to aaat naw
paopls.

Praotioally tha only way to raliara frustrations and pant-up
amotions is through sons form of pkysioal aotirity.

The tins spent doing daily oalisthsnios oould probably ha uaad
mora profitably in otkar ways.

Oiran a ohoioe, | would prafar notor boat raoing or running
rapids in a oanoa rathar than ona of tka quieter forms of

boating.

Of all tka kinds of physioal aotirltiss, | don't partioularly
oars for thoss requiring a lot of sooialising.

Ona of tha things | lika most in sports is tka great rariety of
ways human noremsnt can be shown in tka beautiful.

Host intellectual aotiritiaa are often Just as refreshing as
physioal aotiritiaa.

Strength and pkysioal stamina ara tha nost inportant prerequisites
to a full life.

Pkysioal aotiritiaa that are purely for sooial purposes, lika
oollaga danoes, are sonatinas a waste of tine.
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33)

34)

35)

36)

37)

The self-denial and saorifioe needed for suooeee in today's
international competition aay noon beoome too muoh to oak of a
hhirteen or fourteen /oar old girl*

I aa givon unlimited ploaauro when | too tho font and beauty of
human notion*

I bolloro oallotkonioa aro among tho loan doalrablo foraa of
physioal activity.

Watching athlotoa beoomlng completely absorbed in tholr sport
nearly always provides no with a volooao oooapo from tho nany
demands of present-day life*

If I had to ohooae between "still-water" canoeing and "rapids”

oanoelng9 Mtill-water"” oanoelng would usually be ay ohoioe.

38)
39)
40)
41)

42)

43)
44)

45)
46)

47)

48)

49)
50)

51)

There are better ways of getting to know people than through
games and sports*

People should spend twenty to thirty minutes a day doing
rigorous oalisthenios*

There is sometimes an orer-emphasis upon those physioal activities
that attempt to portrjy human movement as an art from*

Physioal aotivlties having an element of daring or requiring
one to take ohanoes are desirable*

Sinoe competition is a fundamental oharaoteristio of our sooiety*
highly competitive athletios and gamea should be enoouraged

for all*

The best form of physioal aotlvity is when the body is used as
an instrument of expression!

Sports are fun to watoh and to engage in9 only if they are not
taken too seriously9 nor demand too muoh time and energy*

Calisthenics taken regularly are among the best forms of exercise*

I could spend many hours watohing the graoeful and well-
ooordinated movements of the figure skater of modern danoer*

The best thing about games and sports is that they give people
more oonfldenoe in sooial situations*

Among the best forms of physioal activity are those providing
thrills such as sailing in heavy weather or oanoelng on river ft

rapids*

Regular physioal aotlvity is the major pre-requisite to a
satisfying life*

In this world there is sometimes too muoh emphasis on striving
to be suooessful in sports*

I would enjoy engaging in those games and sports that require a

H *
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52) Moat paopla could live happy liras without depending upon
froquant watohing or partioipating in physical gaaes and
ezeroise.

53) 1 sport is scastiass spoiled if allowed to beooae too highly
organised and keenly coapetitire.

54) A happj life does not require regular participation in physical
activity.



