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CHAPTER ONE

INTRODUCTION

1.0 Background to the Study

In Kenya, there has been an increase in the number of young people engaging in anti-social
behaviors, lack of integrity, intolerance, and violence among families and the society
(Waiganjo & Maina, 2018). Among other findings, this has shown itself in the form of drug
and substance addiction, school fires, and teen pregnancies. These situations can be linked to
a deficiency in social skills, which are crucial for personal growth (Bellini and Hopf, 2007).
Wanjiku (2008) asserts that social skills are crucial in helping people convert their attitudes,

values, and knowledge into practical skills related to what to do and how to accomplish it.

UNICEF (2012) states that social skills are life skills, which are made up of abilities that
help young people deal with difficulties and live a healthy, productive life. According to
Mathur and Rutherford (1996), social skills are patterns of behavior that are accepted by
others and help pupils avoid uncomfortable social situations while also gaining social
acceptability and reinforcement. An individual with social skills can efficiently navigate

their social surroundings by recognizing and addressing social cues.

Hamre and Pianta (2001) found that children who cooperate and share with others, who are
helpful and empathic, and who can regulate emotions in adaptive ways, are generally better
off on most social areas in life, including at school. This study focused on early teacher-child
relationships and the trajectory of children's school outcomes through eighth grade.
Waiganjo and Maina (2018) did a study in Kenya about the value of life skills education in
preparing Kenyan youth for national Development, it was found that several companies have

expressed dissatisfaction over the fact that most graduates remain unemployed due to a lack
10



of soft skills to complement the technical abilities acquired through education.

Interpersonal or soft skills are other names for social skills (Herrity, 2022). Every day, they
engage in a range of interactions with others, including written, visual, nonverbal, and
spoken. Rollo (2022) asserts that the primary goal of social skills is to enable people to
engage in healthy social interactions. With solid social skills, a person is able to
communicate clearly and effectively, have better relationships, feel happier, navigate tricky
social situations and be considered for career opportunities (Herrity, 2022). Effective
communication, conflict resolution, empathy and active listening are examples of social
skills according to Rollo (2022). Herrity (2022) further lists relationship management and
respect as useful life skills and according to Rollo (2022), social skills are developed in

childhood as children learn to interact with others.

One of the social skills is active listening, according to (Rollo, 2022). It is described as the
method by which one person protects information from another person or organization
(Doyle, 2022). Furthermore, according to Coursera (2022), active listening is the process of
paying attention to what other people are saying, taking in the information, and
demonstrating to the other person that you are open to hearing what they have to say,
regardless of whether it is intended for you or a wider audience. Schilling (2012), however,
claims that since most individuals tend to interrupt or change their focus when being spoken
to, true listening has become an uncommon talent. When applied skillfully, active listening
enhances accuracy, fosters understanding, ensures problem-solving, resolves disputes, and
helps one genuinely comprehend what others are saying throughout conversations (Schilling,

2012).
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Effective communication is another social skill, according to Herrity (2022). To absorb
information more quickly and properly, both you and other people need to have strong
communication skills (Team, 2022). Since Kamal (2015) states that in today's competitive
world, communication skills in business are the most sought-after attribute of an educated
individual, having effective communication skills is necessary for a student to have a
successful future profession. Remind (2022) said that developing strong communication
skills in students will benefit them in all facets of their lives, not just in the classroom and

during socialization. These abilities encompass reading, writing, speaking, and listening.

As per Kruse (2013), leadership is a social influence process that optimizes the endeavors of
others in order to attain a goal. According to Rollo (2022), leadership is a social skill that
students must develop in order to be prepared for life after school. A individual or group of
persons who lead followers or mankind from the verge of annihilation to the path of Allah is

referred to as a leader in Islam (Rahman, 2021).

According to Jones (2018), empathy is a thoughtful reaction to the emotions of another
person. It encompasses thinking, feeling, and even a bodily response that occurs when we
relate to another person's experiences. Vlismas (2020) defines empathy as the capacity to see
a situation from the perspective of another person, as opposed to your own, and to
comprehend their thoughts and feelings. Although empathy is a skill that children and
teenagers are born with, they don't always acquire it unless they are taught. Students that are
empathetic become more receptive to others, able to play nicely with others and learn to trust

individuals around them (2021 Elmore).

In Kenya, Islamic Religious Education (IRE) is taught as a topic. The Kenya Certificate of
Primary Education (KCPE), a summative national test that signifies the completion of

primary school education, requires students to take the IRE course as part of the current
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Competence Based Curriculum (CBC). IRE is offered as an elective in secondary education.
Students in secondary school are free to choose the subject they want to study for four years,

and they are assessed on it at the Kenya Certificate of Secondary Education (KCSE).

The Kenya Institute of Curriculum Development (KICD) has approved the IRE secondary
curriculum, which is intended to support students' moral, ethical, social, emotional, and
physical development (Abdulkadir, 2014). According to a study conducted in 2012 by Juma,
the cornerstone of Islamic Religious Education is based on the teachings of the Quran and
Hadith, which highlight the development of honorable character traits in the sayings and
deeds of Prophet Muhammad. According to Abdulkadir (2014), Muslims view IRE as an
essential component of religious education that contributes significantly to the moral growth
and strengthening of students' religious devotion to the Islamic religion, rather than merely
as a topic for academic credit.

Juma (2012) asserts that IRE is a highly valuable academic subject for students' natural and
interpersonal skill development. According to Abdulkadir (2014), it is anticipated that the
IRE secondary curriculum will support students' holistic development. However, Mansur et
al. (2022) point out that there are flaws in the Islamic education system, such as a
bureaucracy rife with corruption, collusion, and nepotism, students who are not used to
inventing and innovating, and a curriculum that is not focused on helping students develop
their personalities. These flaws prevent the learner from developing the necessary social

skills.

Positive behavioral changes should be the result of education. If a nation's education system
is a reflection of its society, then it is necessary to examine the system in order to address
societal issues and enhance young people's life skills. Using instructional strategies that

impart life skills to young people is one efficient technique to foster beneficial behavioral
13



changes in them (Waiganjo and Maina, 2018).

Teaching is an art of assisting students to learn and can be achieved through various methods
such as lecturing, project method, inquiry based, discussion method among other teaching
methods. The ideal way to learn from and teach others is through group thought exchanges,
which is what Samar (2022) defines as the discussion technique of teaching and learning.
While Nair (2017) defines the discussion method of teaching as a group activity involving
the teacher and the students to define the problem and seek its solution, Green (2021) defines
discussion as an interactive activity where students talk with each other about a central topic,

problem, or concept.

According to a study by Ezechinyere (2021) on teaching strategies and social skill
acquisition in primary school students in the Nigerian local government of lkot Ekpene,
learning strategies that required students to discuss improved social skill acquisition more
than traditional teaching strategies. This is feasible since discussion is a fruitful process that
requires the student to be able to speak, listen, and think (Nair, 2017). Since talks are the
greatest way to promote a conducive learning environment and a suitable teaching setting,
Pachina (2020) claims that they can help students learn a range of life skills and improve

their understanding of a topic (Samar, 2022).

A variety of methods, including affinity mapping, gallery walks, philosophical chairs,
pinwheel conversations, Socratic seminars, concentric circles, think-pair-share, symposiums,
small-group and large-class discussions, are available for use as discussion techniques
(Gozale 2015). Discussion techniques should be created with the goal of promoting critical
thinking, challenging attitudes and beliefs, and building abilities, according to Pachina

(2020). They can be created for the entire class or for smaller groups.
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According to Gozale (2015), think-pair-share (TPS) is a type of discussion technique where
the instructor invites the class to think about an issue, turn to a partner, and then discuss the
solutions (share). Any topic can benefit from the think-pair-share discussion method, but it is
particularly useful for idea reviews, discussion questions, text analysis, brainstorming, quiz
reviews, and topic formulation (Diana, 2021). According to Utama et al. (2013), a number of
research have demonstrated that the think-pair-share discussion method can help students
learn fundamental life skills including speaking more fluently and developing their self-

confidence.

Another way to facilitate debate is through small groups, according to (Gozale 2015). It can
perform a wide range of activities, including debating, role-playing, problem-solving, and
brainstorming (Annamalai, Manivel, & Palanisamy, 2015). There is no set quantity of people
that make up the perfect small group. Degi, Farid, and Sofyan (2020) state that a small group
can have eight to ten students since smaller groups are more likely to foster connection,
participation, and ease in meeting learning objectives. According to Jasmine (2021), a small
group needs three people at minimum, and the maximum number of members depending on
the group's goals. Students can practice social skills like leadership, goal-setting,

cooperation, responsibility, and effective communication in small groups. (Nicole, 2015)

Whole class discussions, in which every student participates, are an additional technique for
facilitating conversation. Also known as the "class discussion method," it is frequently used
to introduce students to a topic at the start and conclusion of classes or to get their feedback
after small group work is finished (Drew, 2023). Drew (2023) states that there are various
ways to have a whole class discussion, including the Socratic seminar, pre-teaching, and the

Conch. Numerous studies have connected classroom discussions to benefits for pupils.

According to Green (2022), full class discussions help students become engaged learners
15



and give them a polite setting in which to practice oral communication.

The other discussion style, the symposium technique, is very good at educating the audience,
helping them to solidify their opinions, and getting them ready to make a judgment, choice,
or knowledge about a certain subject (Reji, 2020). Panel discussions and presenter
symposiums are the two different forms of symposiums (Kristy, 2022). Reji (2020) lists a
number of benefits of the symposium discussion technique, including allowing students to
investigate a topic from multiple angles, improving their group speaking skills, and
encouraging independent research.

Positive behavioral changes should be the result of education. If a nation's education system
is a reflection of its society, then it is necessary to examine the system in order to address
societal issues and enhance young people's life skills. Using educational strategies that
impart life skills is one efficient technique to encourage young people to change for the

better (Waiganjo and Maina, 2018).

1.1 Statement of the Problem

Mvita constituency is predominantly a Muslim religious region and teaching of IRE is done
in both primary and secondary schools. The teaching of IRE is aimed at equipping the
learner with relevant social skills to cope up well with life in school and after school.
Learners can attain some of these social skills when taught through discussion method
(Utama et.al 2013). However, some studies have shown that most of the learners lack
appropriate social skills after going through religious education both in primary and

secondary schools (Wanjiku, 2012). In Mvita constituency, this can be seen at the increased
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cases of indiscipline among students in schools, drug and substance abuse by teenagers,
increasing cases of teenage pregnancies, high rates of school dropouts and crime cases
associated with the youth. Therefore, research is required to determine how teaching IRE
using discussion methods affects students' acquisition of social skills after learning about

religion.

1.2 Purpose of the study

This study aimed at investigating the influence of discussion method on students’ acquisition
of social skills through Islamic Religious Education in Mvita Constituency in Mombasa

County, Kenya.

1.3 Objectives of the study

The following objectives served as the foundation for the study:

I To examine the influence of think pair share discussion and acquisition of social
skills by learners through the teaching of IRE.

ii. To investigate the influence of symposium discussion method and acquisition of
social skills by learners through the teaching of IRE.

iii. To establish the influence of small group discussion and acquisition of social skills
by learners through the teaching of IRE.

iv. To investigate the influence of whole class discussion and acquisition of social skills
by learners through the teaching of IRE.

1.4 Research questions

The following research questions served as the study's guidelines:
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I What is the influence of think pair share discussion on acquisition of social skills by
learners through the teaching of IRE?

ii. What is the influence of symposium discussion method on acquisition of social skills
by learners through the teaching of IRE?

iii. What is the influence of small group discussion on acquisition of social skills by
learners through the teaching of IRE?

iv. What is the influence of whole class discussion on acquisition of social skills by
learners through the teaching of IRE?

1.6 Significance of the Study

The study's conclusions assisted those involved in the education sector in determining which

aspects of IRE instruction in secondary schools needed to be modified. The association

between conversation techniques and the development of social skills in IRE was also

highlighted by the study. These enabled teachers to decide on whether discussion method is

effective in ensuring learners acquire maximum social skills to help them cope up with life

both in school and after school or if they will use other teaching methods. As a result, the

achievement of KCSE's seventh objective—Islamic religious education—was guaranteed.

Upon completion of the course, the learner should have acquired the necessary values and

skills to deal with problems and obstacles.

1.7 Limitations of the Study

Due to the size of the Mvita constituency, it will not be feasible to investigate every student
inside the constituency utilizing survey research. The results may not accurately represent the
situation in the Mvita constituency and other areas of Mombasa County, as the researcher will

only use the sampled schools in the constituency.
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1.8 Delimitations

The Muvita Constituency in Mombasa County was the sole location of the study. It only
involves Islamic Religious Education teachers and students who attend public secondary

schools to pursue Islamic Religious Education.

1.9 Basic Assumptions

It was believed that the IRE syllabus would provide the necessary knowledge to help

students develop their social skills.

1.10 Definition of key terms

Discussion Method — are a range of platforms for the collaborative, open-ended exchange of
ideas between students and teachers or between students themselves with the aim of
advancing the students' understanding, problem solving, critical thinking, and literary

appreciation.

Islamic Religious Education — a subject offered in the Kenyan curriculum in both primary

and secondary schools

Social skills — is a socially acceptable pattern of behavior that helps pupils avoid

uncomfortable social situations and receive social acceptance and reward.

Think — Pair — Share strategy: is a cooperative learning approach that consists of three

parts: a thought period, a partner sharing period, and a pair sharing period with the wider

group.

Symposium: This kind of conversation technique involves examining various points of view

on a single topic.
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Small group discussion: Type of discussion method in which learners are placed into

groups.

Whole class discussion: Type of discussion method in which the teacher engages the whole

class.

Relationship: The way in which two or more things are connected.

20



CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.0 Introduction

This chapter covered relevant social skills literature as well as discussion techniques utilized
in IRE instruction. The social skills looked at were leadership, communication, empathy and
active listening. The discussion methods looked at included symposium, think pair share,
small group and whole class discussion methods. The theoretical and conceptual frameworks

were also covered in this chapter.

2.1 Social skills and the teaching of Islamic Religious Education

According to UNICEF (2012), social skills are abilities that help young people deal with
life's obstacles and manage it in a healthy and productive way. The goal of social skills is to
enable people to engage in healthy interactions with others in society (Rollo, 2022).
According to Herrity (2022), a person with social skills is able to communicate clearly and
effectively, have better relationships, feel happier, navigate tricky social situations and be
considered for career opportunities. According to Rollo (2022), Effective Communication,
Conflict Resolution, empathy and active listening and leadership are examples of social
skills. The social skills are developed in childhood as children learn to interact with others

(Rollo, 2022).

Researchers Hamre and Pianta (2001) found that children who cooperate and share with
others, who are helpful and empathic, and who can regulate emotions in adaptive ways, do
better in most social areas of life, including school. The study focused on early teacher-child
relationships and the trajectory of children's school outcomes through eighth grade. In a

different study on the value of life skills education in preparing Kenyan youth for national
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development, Waiganjo and Maina (2018) found that some employers have expressed
dissatisfaction over the fact that most graduates are unemployed due to a lack of social skills
that complement the technical skills acquired through education. Rollo (2022) lists empathy
as one of the social abilities. According to Vlismas (2020), it is the capacity to see things
from another person's perspective rather than your own when it comes to their thoughts and
feelings in a certain circumstance. According to this definition, empathy differs from
sympathy in that empathy involves being moved by the ideas and emotions of another
person while retaining emotional distance. According to Jones (2018), empathy is a
thoughtful reaction to the emotions of another person. It includes our bodies' thoughts,

feelings, and even bodily reactions to other people when we can relate to their experiences.

According to Elmore (2021), empathy comes in three forms. These include cognitive
empathy, which is the act of placing oneself in another person's mind, compassionate
empathy, which is the action done toward someone as a result of their situation, and
emotional empathy, which is the practice of feeling what another person feels. According to
Jones (2018), empathy requires not only that we are aware of and comprehend the
sentiments of others but also that we care about, value, and take appropriate action to

improve their situation.

Although empathy is an inherent ability in children and teenagers, it must be fostered in
them instead of developing on its own (Jones, 2018). Empathy in education has several
advantages, such as fostering a supportive learning environment, enhancing community, and
empowering students to take on leadership roles within their local communities (Owen,
2015). Students that are empathetic become more receptive to others, embracing the
nurturing impulse, and learning to trust others in their environment. The kids get greater self-

assurance in their interpersonal interactions as a result (Elmore, 2021). Jones (2018) also
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noted that youth who possess empathy show greater classroom participation, achieve better
academically, improve communication skills, are less likely to be bullied, exhibit less
aggressive behavior and emotional disorders, and form more positive relationships.

Rollo (2022) asserts that leadership is yet another social ability. According to Kruse (2013),
leadership is the practice of using social influence to maximize the efforts of others in order
to accomplish a goal. According to the definition, leadership is a skill that involves working
with others and involves achieving goals. It originates from social influence rather than
authority or power. Rahman (2021) goes on to describe leadership as the role of an
individual who guides a group of people toward the appropriate judgments. This implies that
a leader needs to put in a lot of effort to persuade people to follow their decisions and
directions in order to accomplish the objectives of the group. A person or group of persons
who guide and lead followers or mankind from the verge of destruction to Allah Rahman's
path is referred to as a leader in Islam (2021).

Exceptional communication abilities that allow them to inspire people to join forces and put
in considerable effort to attain shared objectives are among the traits shared by all great
leaders. They also avoid let their egos get in the way. Are attentive listeners who are
prepared to take criticism from others and own up to their mistakes; their willingness to learn
from their mistakes and dedication to ongoing development drives their productivity
(Strathmann, 2020).

Effective time management, goal-setting, communication, decision-making, supporting and
defending a cause, accountability, and networking are some of a great leader's essential
qualities. Kruse (2013). Furthermore, according to Fulton (2019), a good leader should be
responsible, goal-oriented, honest, diligent, and willing to help others. Accordingly, in order
for followers to provide energy and cooperate to accomplish a common objective, leaders
must have a very intimate relationship with them (Rahman, 2021).
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Every element of our life requires communication, which is a social skill that is crucial
(Rollo, 2022). Team (2022) asserts that effective communication is beneficial in all spheres
of life, including the personal, professional, and everything in between. In addition to verbal
interchange, communication can also take place non-verbally through body language and
gestures, visually through maps, charts, photographs, and graphs, and audibly through

printed media like books, websites, and magazines (Team, 2022).

Remind (2022) asserts that effective communication is necessary to provide a positive
learning environment. This guarantees that the student is open to acquiring knowledge and
that the teacher is able to impart knowledge to them in an efficient manner. Gaining effective
communication skills will benefit a student in many facets of their life, not just in the
classroom and during socialization (Kamal, 2015). According to Kamal (2015), the three
most crucial communication skills for pupils are reading, writing, and attentive listening.

Remind (2022) also lists speaking as a crucial component of communication.

In order to ensure that there is a fruitful and satisfying interchange between the speaker and
the listener, active listening is the habit of giving what someone is saying your whole
attention and absorbing it (Coursera, 2022). This demonstrates that the audience is open to
what the speaker has to offer. Doyle (2022) asserts that active listening refocuses the
listener's attention from internal thoughts to the speaker completely. This guarantees that the

audience understands what the speaker is saying.

One of the most crucial social skills that students should learn is how to listen. According to
Kamal (2015), listening comprehension should be practiced outside of the classroom as well,
in casual conversations. It is important to teach students how to focus entirely on the person
they are speaking with throughout a discussion. Kamal (2016). According to Kamal (2015),

group activities are the best way for students to practice communication skills. Teachers can
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encourage group activities outside of the classroom as well by having students’ complete
tasks in evenly divided groups. In order to promote greater student interaction, the instructor

should also rotate the groups frequently (Kamal, 2015).

While active listening is a skill that may be developed over time as one interacts with
various types of people, true listening has become a rare gift (Schilling, 2012). (Coursera,
2022). According to Doyle (2022), some methods of active listening include asking open-
ended questions and asking specific questions to get clarification; using nonverbal cues to
demonstrate understanding, such as nodding, making eye contact, and leaning forward; and
paraphrasing to demonstrate understanding. Coursera (2022) lists body language analysis
and concentrating on the topic and goal of the discussion as additional active listening

strategies.

2.2 Discussion method and students’ acquisition of social skills

Discussions are a kind of teaching that allow students to voice their ideas or thoughts
verbally about various subjects (Samar, 2022). While there are a variety of teaching methods
available, the discussion technique was shown to be the most effective in fostering a
thorough grasp of the subject matter by the learners (Pachina, 2020). This is due to the fact
that discussions include elements of learner-centered education, such as placing students at
the center of the process, having teachers assist students, emphasizing social interaction, and

aiming for deep knowledge of the material.

The most effective technique to create a convenient teaching atmosphere and encourage
conducive learning in the classroom is through discussion. Green (2021) asserts that debate
is a fantastic activity that enhances the classroom dynamic by bringing life, excitement,
engagement, social contact, reflection, and introspection. Students can also practice building

their own arguments and analyzing the logic of others during class discussion or in small
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groups. Students should be proficient in these areas since they will benefit from them in both

their academic and extracurricular activities (Ariana, 2013).

Ariana (2013) claims that the discussion method provides a number of benefits. First, it
enhances personal responsibility and accountability on an individual basis. This implies that
every student is in charge of their own education and that they are answerable to their group
for their contributions to the accomplishment of group objectives. Face-to-face promotional
interaction is another facet of the discussion method. In order to foster reasoning and
reasoning, students should support, challenge, and encourage one another (Ariana, 2013).
The other is constructive interdependence, which aims to ensure that each member of the

group learns as well as themselves (Ariana, 2013).

While teaching with a conversation approach does not always entail imparting new
knowledge and ideas (Samar, 2022), it works best when relationships are explored, ideas are
integrated, and critical thinking and interpersonal skills are developed (Pachina, 2020).
Discussion improves students' comprehension as well as their capacity to incorporate and
synthesize new information, according to research (Ariana, 2013). It takes a lot of time,
though, and educators who employ this technique too regularly may find it challenging to

complete their assigned work (Pachina, 2020). Furthermore,
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it can only be used to learners who have some basic knowledge of the topic and not all types
of topics can be taught through discussions (Pachina, 2020). Although several studies have
shown that discussion method is useful to the learner on various ways (Pachina, 2020), there
is no study done on learner acquisition of social skills through the use of discussion method

in teaching IRE.

2.3 Think — pair — share discussion method and students’ acquisition of social skills

One of the conversation techniques, think-pair-share (TPS), was created in 1981 by Frank
Lyman, a professor at the University of Maryland, with the intention of fostering a
collaborative learning environment (Gozale, 2015). The teacher poses a question to the class
using the TPS discussion approach, instructing them to think about it, turn to a partner, and
discuss the responses (Share). Diana (2021) claims that the classic Think-Pair-Share method
has gained traction after being modified to create write-pair-share, which is an approach for
improving writing abilities. Any topic can benefit from the think-pair-share discussion
method, but it is particularly useful for idea reviews, discussion questions, text analysis,

brainstorming, quiz reviews, and topic formulation (Diana, 2021).

Think — pair — share discussion method has several advantages. Ariana (2013) claims that
TPS can boost student engagement in the classroom, give them the opportunity to practice
developing their own arguments and analyzing the logic of others. TPS can also improve
student accountability, collaboration, develop confidence and Increase communication skills
(Diana, 2021). According to Ahmed's (2017) study, "The Influence of Think-Pair-Share
(TPS) on Improving Students’ Oral Communication Skills in English as a Foreign Language
(EFL) Classrooms," the think-pair-share discussion method improved student motivation to

learn by fostering a cooperative learning environment.
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Teachers must teach social skills in the context of the numerous school environments that
students face on a daily basis in order for students to learn, practice, and sustain anticipated
social behavior (Vincent, Horner & Sugai, 2002). Teachers who clearly explain, exemplify,
and uphold the standards and guidelines for proper conduct in the classroom, cafeteria,
playground, and bus can better equip their pupils to engage with people in these settings. It is
more likely that abilities will transfer to different educational settings when students have the
chance to study and practice them in the environments in which they are taught (Vincent,

Horner & Sugai, 2002).

Think Pair Share has a significant impact on students' speaking competency and self-
confidence, according to a study by Utama et al. (2013) regarding the teaching strategy's
impact on second grade students' speaking competency and self-confidence. Raba (2017)
observed in another study that the think-pair-share method helps students become more
proficient oral communicators, fosters a cooperative learning atmosphere, and increases their
drive to learn. Based on these results, the researcher suggested that think-pair exercises be
included more frequently in English textbooks and instructional strategies to help students

develop their oral communication abilities (Raba, 2017).

This study sought to determine how the think-pair-share discussion method, when applied in
IRE instruction, affected learners' acquisition and development of communication skills. It
was based on the recommendations made by Raba (2017). Similarly, because no research
has been done on the subject, this study will also try to determine how the think-pair-share
discussion method, when applied in IRE instruction, affects students' development of

empathy and leadership abilities.
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2.4 Small group discussion method and students’ acquisition of social skills

The small group discussion model is an instructional strategy that prioritizes student
participation in small group conversations to enhance learning (Degi, Farid, & Sofyan,
2020). Depending on the learning objectives as guided by the teacher, members in the small
groups can be required to brainstorm on an idea, conduct a debate or solve a problem (Degi,
Farid & Sofyan, 2020). Although there is no set number of members is a small group, the
smallest number of members should be three and the largest fifteen (Jasmine, 2021). This is
because the fewer the members then the more effective the group will be and when the
number exceeds fifteen, it will be difficult to consider them as small group based on the

definition (Jasmine, 2021).

Studies have shown that small group discussion enables a learner to acquire various social
skills. Degi, Farid, and Sofyan (2020) conducted a study in Tarakan, Indonesia to examine
the impact of small group instruction and learning on students' academic achievement. Their
findings indicated that small group instruction enhanced students' engagement, retention of
information, teamwork abilities, self-motivation, communication skills, and promoted an
adult-style learning environment. Seventy percent of students in a different study by
Annamalai et al. (2015) regarding the students' perspective in small group talks agreed that
the discussions were creative, sociable, and pleasant; they also improved their
communication skills and broadened their cognitive processes. Although both studies by
Degi, Farid & Sofyan (2020) and annamalia et al., (2015) pointed out the effect of small
group discussion on learner’s communication skills, the studies did not show the effect of

small groupdiscussion on empathy, listening and leadership skills of the learner.
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2.5 Whole class discussion method and student’s acquisition of social skills

Class discussion, sometimes known as entire class discussion, is a form of conversation in
which every student participates (Drew, 2023). It takes several forms suchas pre-teaching;
where the teacher presents learners with information before the class for them to prepare, the
conch; a Socratic seminar entails a roundtable discussion of a text that was read before class,
and this involves tossing a shell amongst students, with the student holding the shell

eventually getting the opportunity to speak (Drew, 2023).

Whole class discussions boost students' confidence to actively participate in class and
develop their communication abilities, according to a study by Echiverri et al. (2020)
examining the relationship between these two factors. As to Green's (2012) assertion,
conducting class discussions can effectively stimulate student participation in their academic
subjects and help them showecase their oral communication abilities. Pupils are given
responsibilities within groups, which provides them with the chance to practice social skills
like goal-setting, cooperation, accountability, and clear communication (Green, 2012).
Although the studies by Echiverri et al. (2020) and (Green, 2012) showed that whole class
discussion enables a learner to develop effective communication skills, they did not explore
on the effect of whole class discussion on a learners’ acquisition of leadership, empathy and

listening skills.

2.6 Symposium discussion method and student’s acquisition of social skills

The symposium teaching technique is a type of conversation in which several points of view
are exchanged on a specific feature of a subject (Reji, 2020). According to Kristy (2022), a
symposium is an academic meeting where the participants come together to present

papers, discuss
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trends and make recommendations about a specific subject or topic. It is a great way to
educate the audience, help them build an opinion, and get them ready to make a decision or

reach a conclusion about a certain subject or issue (Reji, 2020).

According to Kristy (2022), symposium sessions are of two types; the panel discussion and
the presenter symposium. The panel discussion, which can be public or educational
discussion, is a face to face discussion in which a group of panelists made up of more than
two persons give their opinions on a specific topic while a presenter Symposium is a type of
symposium where the experts present papers on a particular subject (Kristy, 2022). Kristy
(2022) states that the topic is presented by the speakers after they have been introduced by
the chairman for 15 to 20 minutes. The chairman concludes by providing a quick synopsis of
each speaker and then invites student questions and contributions, which are handled through

the chairman (Kristy, 2022).

The symposium discussion technique provides a number of benefits, including allowing
students to examine an issue from multiple angles, improving their group speaking skills,
and encouraging independent research (Reji, 2020). Nevertheless, there are certain
drawbacks to symposium discussions as well, including low audience engagement,
insufficient chances for all students to actively participate, and speeches that are only 15 to

20 minutes long (Reji, 2020).

In a study by Jacob et al. (2021) regarding the impact of symposium discussions and peer
tutoring on students with mild intellectual disabilities' social skills, it was discovered that the
experimental and control groups' pre- and post-test results differed statistically significantly.
Compared to the groups who were not exposed to the talks, the groups that participated in

symposiums reported better social skill acquisition. Based on their findings, Jacob et al.
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(2021) suggested that students with modest intellectual disabilities be taught social skills
through symposiums and peer tutoring. The study, however, did not concentrate on students
without disabilities; rather, it included kids with mild intellectual disabilities. Therefore, the
purpose of this study was to examine how the symposium discussion approach, which is
open to all learners regardless of physical status, contributes to the acquisition of social
skills.

In another study by Elizabeth, Mutsotso and Masibo (2016) about the effect of symposium
and peer teaching among students on their performance in mathematics, it was found out that
symposiums and peer teaching improved students’ performance in mathematics. Similarly,
another study by Xu (2015) about the effects of adapted peer tutoring and symposium on
social and language skills of young English language learners showed that symposiums lead
to a significant improvement on language skills of the learners. However, the studies by
Elizabeth, Mutsotso and Masibo (2016) and Xu (2015) did not bring out the effect of
symposium discussion on acquisition of empathy, communication and active listening skills

to learners.

2.7 Theoretical Frame work.

Based on the notion that there is a diarchic reciprocal causality between individual
characteristics, behaviors, and environmental conditions, Bandura's social cognitive theory
served as the foundation for this investigation (Bandura, 1989). Environmental elements like
education, role models, and feedback given to a student, as well as personal characteristics
like objectives, cognition, and self-efficacy, behaviors, all have an impact on one another
(Woolfolk, 2011). This study will focus on how social skills that children acquire and
environmental elements like group discussions influence behavior. The discussion-based

approach to teaching and learning gives students the chance to learn from one other more,
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achieve mastery experiences, and get vicarious experiences that contribute to the
development of self-efficacy, or the belief in one's own ability to bring about a desired

outcome (Woolfolk, 2011).
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2.8 Conceptual Frame work
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Figure 1: Relationship between effects of discussion on students’ acquisition of social

skills in IRE

Figure 1 shows the diagrammatic representation on how students’ acquisition of social skills
in IRE (dependent variable) was influenced by the use of whole class discussions, think-pair-
share strategy, small group discussion, and symposium discussion (independent variables) in
the learning environment. However, the acquisition of social skills was not limited to the use
of discussion methods only. Other factors, which were not in the study such as teacher
factors (attitude towards discussion method, teaching experience and frequency of using
discussion method in teaching IRE) and student characteristics (attitude towards discussion
method and gender), may also influence the acquisition of social skills during the teaching

and learning of IRE.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction
The specifics of data collection, analysis, and presentation were covered in this chapter. This
covered the target population, sample and sampling methods, research instrument

description, data gathering process, data analysis technique, and ethical considerations.

3.1 Research Design

Setting up parameters and analyzing data with the goal of combining relevance to the
research goal is known as research design (Kothari and Garg, 2014). The survey strategy for
this study was descriptive. Descriptive research investigations are intended to gather
accurate information about the current state of phenomena with the goal of using facts to
support existing circumstances and behaviors, according to Koul (1984). Participants in a

descriptive survey respond to questions posed by questionnaires or interviews (Hale, 2018).

3.2 Study location

Mombasa County's Mvita Constituency served as the study's site. The constituency was selected
for the study because it was easily accessible to the researcher and because IRE is a subject that
practically all KCSE schools provide as an examination. This offers a suitable environment for
the researcher to look into how discussion-based learning approaches affect students' social skill

development when teaching Islamic Religious Education.
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3.3 Target Population

Kombo and Tromp (2006) define population as the whole set of components or individuals
who share a single characteristic. This study targeted IRE teachers and form three students
who take IRE in Mvita constituency. According to the Ministry of Education, Mvita
constituency, there are 17 secondary schools in the entire constituency. These comprised of
6 Boys’ schools, 6 Girls’ schools and 5 mixed secondary schools. Total number of IRE

teachers was 34.

3.4 Sample size and sampling procedures

Sampling is the process of choosing a specific number of individuals to represent the
population from a specified population (Kombo and Tromp, 2006). The population was split
into three strata by the researcher using stratified sampling: one for boy schools, one for
mixed schools, and one for girl schools. Purposive sampling was utilized to select two boy's
schools, two girl's schools, and two mixed schools from the strata. Students in form three
were specifically chosen to take part in the research. Twenty pupils were chosen at random
from each of the schools. IRE instructors from each school will be identified through the use

of purposeful sampling.

Sampling framework comprised of the following categories as shown in Table 3.1.

Table 3.1 Sample size from each stratum

Category of Respondents ;-g;gtle:ltion g?zr:ple
Schools 17 6

IRE Teachers (2 from each selected school) 34 17
Form three students in the six schools sampled

(20 from each school) 300 120
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3.5 Research instruments

To gather information from instructors and students, the researcher employed interview
schedules and questionnaires. The teachers were interviewed to obtain their opinion and
experiences on the influence of discussion methods and acquisition of student’s social skills
through the teaching of IRE. Students were asked to fill out both open-ended and closed-
ended questionnaires in order to determine the impact of the discussion approach on their
social skills in Islamic Religious Education. With the help of open-ended questionnaires,
which gave students the freedom to express themselves, the researcher was able to gather
unique perspectives from each participant. A questionnaire is a research tool that collects
data from a wide sample without introducing bias on either the researcher's or the

respondents’ side, according to Kombo and Tromp (2006).

3.5.1 Interview schedule for IRE Teachers

An interview schedule is a prepared series of structured questions designed to help
interviewers gather information during an interview regarding a particular topic. Because the
questions were prepared in advance, it was easier for the researcher to conduct and finish the
interview, which resulted in the collection of accurate information. Teachers were asked to
fill out section one of the interview schedules with demographic information, and section
two asked about using the discussion approach to teach IRE. Information about the think-
pair-share discussion approach was obtained for part three, while information about the
symposium discussion method was obtained for section four. Section five got information on
acquisition of social skills though small group discussion method. Lastly, section six got

information on acquisition of social skills though whole class discussion method.
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3.5.2 Form three Students’ questionnaire

The researcher received information on demographics in Section One of the questionnaires,
and information on the usage of discussion methods in IRE instruction was gathered in
Section Two. Information from section three was on acquisition of social skills though think-
pair-share discussion method while section four will be on use of symposium discussion
method and acquisition of social skills. In Section five and section six got data onsmall group

and whole class discussion and acquisition of social through teaching of IRE.

3.6 Validity and reliability of research instruments

3.6.1 Validity

Content validity, which refers to how well the instrument assesses the relevant construct,
was used by the researcher (Oladimeji, 2015). This was accomplished by specialists who
were conversant with the relevant construct rationally analyzing the tools. The specialists, or
raters, agreed upon the elements that should be included in the final questionnaires and
research tests after reviewing each research instrument for readability, clarity, and
comprehensiveness. On a scale of 1 to 5, with 5 representing the highest score, the
researcher asked a few University of Nairobi employees working in the departments of
educational communication, technology and pedagogical studies, and education to evaluate
the questionnaire and the observation schedule. The study instruments were rechecked and
modifications were made if the staff members' responses fell between 1 and 2. The
supervisor would advise the researcher to use the instruments if the response fell between 3

and 5.
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3.6.2 Reliability

Test-retest correlation was employed to evaluate the dependability of the research tools. In
order to replicate the test after a week, the researcher gave the questionnaires and tests to a
group of people who shared the same features as the real sample. Utilizing Cronbach's
coefficient alpha, the instruments' dependability was assessed. Cronbach’s coefficient alpha
was used because it can assess reliability for both multiple choice questions and items that
have no right or wrong answers. A level of 0.7 was considered acceptable (Borg and Gall,

1996).

3.7 Data Collection Procedures

In order to prove her authorization to carry out the research, the researcher applied for and
received a permit letter from the University of Nairobi. In order to gather data from the
secondary school in the Mvita constituency, the researcher will first obtain permission from
the National Commission for Science, Technology, and Innovation (NACOST]I) and then the
Ministry of Education. Subsequently, the researcher asked the principals of the schools for
permission to carry out the research there. The researcher then got in touch with the IRE
teachers at the sampled school and worked with them to schedule a convenient time for the
interviews. The researcher then asked the IRE teachers for help in distributing the

questionnaires to the sampled students at the scheduled time.

3.8 Data Analysis Techniques

To make understanding easier, the data was coded and arranged. The questionnaire was
categorized using a number of indices according to the kinds of information that were
requested. The study objectives led the qualitative and quantitative analysis of the data.
While frequency tables and absolute percentages were employed in the quantitative analysis,

the replies from the respondents were used in the qualitative analysis. By dividing the data
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and replies into groups with comparable and related answers, the data and responses were
examined. This made it possible for the researcher to compare the responses and take
similarity and difference into consideration. After the data was evaluated, workable

conclusions could be drawn.

3.9 Ethical considerations
The research participants' identities were kept private, and the results were solely utilized for
scholarly purposes. The responders' identities were kept a secret and were not disclosed in the

final report.
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CHAPTER FOUR

DATA PRESENTATION, INTERPRETATION OF FINDINGS AND DISCUSSIONS

4.1 Introduction

Data analysis, data presentation, and interpretation are covered in this chapter. The
questionnaire return rate and biographical information are presented in this chapter, along
with the impact of think-pair-share discussions on students' development of social skills;
influence of symposium discussion method on acquisition of social skills by learners;
influence of small group discussion on acquisition of social skills by learners; and the
influence of whole class discussion on acquisition of social skills by learners through the

teaching of IRE.

4.2 Instruments return rate

Data for this study was gathered using two sets of questionnaires given to form three
students and an interview schedule given to IRE teachers. Twelve IRE teachers and 117
pupils from six schools in the Mvita Constituency made up the sample for the research. In
Table 4.1, this summary is mentioned:

Table 4.1: Questionnaire return rate

Respondents  Questionnaires administered - Questionnaires filled and returned ~ Percentage

Students 120 117 97.5
Teachers 17 12 70.6
Total 137 129 94.2

Twelve IRE professors out of the projected seventeen were interviewed, while 117 students
out of the projected 120 returned the questionnaires, as shown in Table 4.1. This represented
97.5% for the students, 70.6% for IRE teachers and 94.2% return rate respectively for the

study. Bailey (2000) asserts that a 50% response rate is sufficient, but a higher response rate
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than 70% is very good. The instrument return rate for this study was considered to be high

and very good.

4.3 Demographic Characteristics of the Participants

The study focused on two demographic characteristics: gender and school type.

4.3.1 Gender of the Participants

The purpose of the study was to identify gender differences among the participants. This was
extremely necessary to comprehend the respondents’ perspectives on how think-pair-share
discussions affect students' development of social skills; influence of symposium discussion
method on acquisition of social skills by learners; influence of small group discussion on
acquisition of social skills by learners; and the influence of whole class discussion on
acquisition of social skills by learners through the teaching of IRE. Teachers were asked a
question and students were asked to declare their gender in order to ascertain the
participants' genders. The responses were broken down by gender in the table, as shown in

Table 4.2.

Table 4.2: Gender of the Participants

Gender Students Teachers
f (20) T (20)
Male 36 (30.8) 4 (33.3)
Female 80 (68.4) 8 (66.7)
No Response 1 (0.9)
Total 117 (100) 12 (100)

The data presented in Table 4.2 indicates that 68.4% of form three students at secondary schools
located in Mvita Constituency were female, while 30.8% of the pupils were male. 33.3% of IRE

teachers were men, whereas the majority of teachers (66.7%) were women.

42



There was a female dominance in the students who opted to study IRE and among teachers

teaching IRE in secondary school in Mvita Constituency in Mombasa County in Kenya.

4.3.2 Discussion Method in the Teaching of IRE

Green (2021) asserts that debate is a fantastic activity that enhances the classroom dynamic
by bringing life, excitement, engagement, social contact, reflection, and introspection.
Students can practice developing their own arguments and analyzing the logic of others
during class discussion or in small groups. It is crucial that kids acquire these abilities since
they will benefit both their academic and extracurricular activities in the future. The purpose
of the study was to find out if students' teachers allowed them to have class discussions with

their peers. The inquiry elicited the following responses.

Figure 1: Students’ Response on Time to Discuss with their Classmates during IRE
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According to the data shown in Figure 1, the majority of students (80%) said that their
teachers allowed them to talk with their peers during IRE class. In addition, educators were
questioned if they employed the discussion approach when teaching IRE, and the responses

they received were as follows, as shown in Figure 2:
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Figure 2: Teachers Response to the use of Discussion Method
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Figure 2 illustrates this. Of the teachers surveyed, the majority (67%) said they did employ
the discussion approach when teaching IRE, while just 33.3% did not. Teachers fostered a
classroom dynamic that included more vibrancy, enthusiasm, engagement, social interaction,
reflection, and introspection by facilitating conversations throughout IRE sessions.
According to Ariana's (2013) findings, this also fostered a positive interdependence among

students, encouraging them to learn and ensure the learning of their other group members.

Instructors were also asked to specify the type of discussion approach they employed when

instructing IRE in the classroom. The responses to this question were as follows:
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Figure 3: Teachers’ Response on Kind of Discussion Method
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Figure 3's data demonstrates that the vast majority of teachers (50%) employed the small-
group discussion method; followed closely by think pair and share method (25%);
symposium discussion method (16.7%) came third; while whole class discussion method
(8.3%) came a distant fourth. From these results small group discussion method was the
dominant discussion method that was adopted by teachers of IRE because of its ease in use
and how effective the method was in its implementation in terms of time and other logistical
considerations in use. According to Pachina (2020), the small group discussion method was
the most effective since it could foster interpersonal and critical thinking while also
examining relationships and integrating concepts. According to a study by Ariana (2013), it
also improves pupils' comprehension and aptitude for integrating and synthesizing new
information. It takes a lot of time, though, and educators who employ this technique too
regularly may find it challenging to complete their assigned work (Pachina, 2020). Other
discussion methods including TSP, symposium and whole class discussion methods had a
lower rating in usedue to complexities in their use, time constrains nature of questions

required, and prior
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preparations and research work activities as follow up activities.

46



4.4 Influence of Think Pair Share Discussion Method on Acquisition of Social Skills by

Learners through Teaching of IRE

The goal of social skills is to enable people to engage in healthy interactions with others in
society (Rollo, 2022). Herrity (2022) asserts that having strong social skills enables one to
negotiate challenging social circumstances, feel happier, have better relationships, and be
given consideration for job chances. Good communication skills are beneficial in all spheres
of life, including the personal, professional, and everything in between. Gaining effective
communication skills will benefit a student in many facets of their life, not just in the
classroom and during socialization (Kamal, 2015). According to Kamal (2015), the three
most crucial communication skills for pupils are reading, writing, and attentive listening. To
ensure that the conversation between the speaker and the listener is fruitful and satisfying,
active listening requires giving what is being said your whole attention and assimilating it.
By turning the listener's attention away from internal thoughts and toward the speaker, active
listening helps the listener focus. This made sure that the speaker's points were understood
by the audience. Additionally, since switching up the groups encourages greater student

interaction, the teacher should do so on a regular basis.

4.4.1 Use of TPS Discussion Method in Acquisition of Social Skills

Think — pair — share (TPS) discussion method can enable a learner to acquire basic life skills
such as improving a learner’s self-confidence, speaking competency and self-confidence
among others. Teachers were asked to indicate whether TPS in teaching IRE lead to

acquisition of social skills and the following responses were yielded:
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Figure 4: Teachers Response to the use of TPS in Acquisition of Social Skills
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As shown in Figure 4, the majority of instructors (67%) said that the TPS discussion style
used in the IRE classroom did, in fact, aid in the development of social skills, while only

33.3% disagreed.

4.4.2 Extent Students Acquired Social Skills Using TPS Discussion Method

A person with social skills is able to communicate clearly and effectively, have better
relationships, feel happier, navigate tricky social situations and be considered for career
opportunities. When the TPS discussion approach was used, teachers and students were
asked to indicate the extent to which pupils developed specific social skills. The following

answers were obtained to the question:
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Table 4.3 Extent Students Acquired Social Skills Using TPS Discussion Method

To what extent do students acquire the following social

skills Frequency Percent
Empathy

None due to time challenge 7 58.3
Respecting each other opinions 2 16.6
Give each other a chance to respond 2 16.6
No response 1 8.3
Total 12 100
Leadership

Assigning roles 2 16.6
They learn to control each other and their learning

environment 4 33.4
No response 6 50
Total 12 100
Communication

As learners share their views they develop communication

skills 4 334
They have the ability to communicate well, motivate their

team, handle and delegate responsibilities 1 8.3
They learn to make themselves understandable in their

explanations 3 25
English is the problem 2 16.7
No response 2 16.7
Total 12 100
Active Listening skills

Listening to each other ideas during the discussions 6 50
Attend to comments and exercise adaptability when resolving

issues in a term calendar that is constantly changing. 2 16.7
No response 4 33.4
Total 12 100

The majority of teachers (58.3%), as shown in Table 4.3, stated that time constraints were a
significant barrier to the development of empathy as a social skill in the teaching and
learning of IRE in schools. A few teachers also noted that students acquired empathy by
respecting eachother opinions (16.6%) and by giving each student a chance to respond to

each other queries (16.6%).

On leadership, students learnt to control each other and their learning environment (33.7%)

and by assigning roles to respective students (16.6%). Students who were instilled with
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leadership qualities were more likely to possess outstanding communication skills, which would
allow them to inspire others to join them in striving for shared objectives, share their vision of
the future with others, and avoid letting their egos get in the way. These results were consistent
with those of Ahmed (2017), who found that the think-pair-share discussion method improved
students' motivation to learn by fostering a cooperative learning environment.

On communication, learners shared their views in order to develop communication skills
(33.4%); students learnt to make themselves understandable in their explanations (25%); and
they had the ability to communicate well, motivate their team, handle and delegate
responsibilities (8.3%). The major impediment towards effective communication skills among
the students was their failure to communicate in English. Students’ inability to communicate
effectively was more likely to impede on their speaking competence and self- confidence. The
results of Utama et al. (2013), who discovered that Think Pair Share had a substantial impact on

students' speaking proficiency and self-confidence, are generally at odds with these findings.

On active listening skills, students indicated that listening to each other ideas during the
discussions (50%) and listening to the feedback created flexibility in solving problems in an
ever changing term calendar leading to enhancement of active listening skills. Pupils who
listen well will be more receptive to criticism from others, more eager to learn from their

mistakes, and more dedicated to ongoing development, all of which boost productivity.
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Students were requested to indicate by ticking on various statements on the Think pair share
discussion method on acquisition of social skills by learners through teaching of IRE. Table
4.4 displays the percentages of respondents who used the Think duo share conversation

approach with each of the propositions.

Table 4.4 Students’ Responses on Think Pair Share Discussion Method

Statements on usage of TPS discussion

methods on acquisition of different social

skills Yes No Total
T (%0) f (%0) f (%)

Empathy

Teacher poses a question, gives time to think,

allows you to pair with a partner and discuss

later share the findings with the class 48 (41) 61 (59) 117 (100)
The teacher asks a topic, gives me time to

consider and write down my thoughts, and then

assigns us to discuss and share our results with

the class in pairs. 54 (46.2) 63 (53.8) 117 (100)
Leadership

Teacher poses a question, gives time to think,

allows you to pair with a partner and discuss

later share the findings with the class 72 (61.5) 45 (38.5) 117 (100)
The teacher asks a topic, gives me time to

consider and write down my thoughts, and then

assigns us to discuss and share our results with

the class in pairs. 63 (53.8) 54 (46.2) 117 (100)
Communication

Teacher poses a question, gives time to think,

allows you to pair with a partner and discuss

later share the findings with the class 74 (63.2) 43(36.8) 117 (100)
The teacher asks a topic, gives me time to

consider and write down my thoughts, and then

assigns us to discuss and share our results with

the class in pairs. 57 (48.7) 60 (51.5) 117 (100)
Active listening skills

Teacher poses a question, gives time to think,

allows you to pair with a partner and discuss

later share the findings with the class 72 (61.5) 45(38.5) 117 (100)
My teacher asks a question, gives me some time

to consider it, and then assigns me to work in

pairs to discuss and present our results to the

class. 65 (55.6) 52 (44.5) 117 (100)

51



Data captured in Table 4.4 shows that on acquisition of empathy through TPS, majority of
the students (59%) indicated that teachers never posed a question, gave students time to
think, allowed them to pair with a partner and discussed, later shared the findings with the
class compared to 41% who thought differently while 53.8% of the students indicated that
teachers never posed a question, gave time to students to think and write their points,
allowed students to pair with a partner and discuss later share findings with the class. From
these findings teachers never used TPS to inculcate empathy among students according to
the two approaches and this was most probably due to time constrains. According to studies
on the impact of TPS on enhancing students' oral communication skills in English as a
foreign language (EFL) classrooms, Raba (2017) and Ahmed (2017) concluded that there
was a need to expand the amount of TPS-related activities in IRE textbooks and teaching

pedagogies in order to improve students' empathy skills.

On acquisition of leadership skills through TPS, majority of the students (61.5%) indicated
that teachers posed a question, gave students time to think, allowed them to pair with a
partner and discussed, later shared the findings with the class compared to 38.5% who
thought differently while 53.8% of the students indicated that teachers posed a question,
gave time to students to think and write their points, allowed students to pair with a partner
and discuss later share findings with the class. Teachers posed a question, gave students time
to consider and write their points, allowed them to pair with a partner and discuss, and then
shared the findings with the class. Based on these findings, teachers used The Power of Self

(TPS) to instill leadership in their students.
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Regarding the development of communication skills via TPS, the majority of students
(63.2%) reported that instructors asked a question, gave students time to think, allowed them
to pair with a partner and discussed, later shared the findings with the class compared to
36.8% who thought differently while 51.5% of the students indicated that teachers never
posed a question, gave time to students to think and write their points, allowed students to
pair with a partner and discuss, later share findings with the class. From these findings
teachers used TPS to inculcate communications skills by only posing a question, giving
students time to think, allow them to pair with a partner and discuss, later share the findings
with the class. These results were in line with those of Raba (2017), who found that the
think-pair-share method helps students become more proficient oral communicators, fosters

a cooperative learning environment, and increases their drive to learn.

Finally, on acquisition of active listening skills through TPS, majority of the students
(61.5%) indicated that teachers posed a question, gave students time to think, allowed them
to pair with a partner and discussed, later shared the findings with the class compared to
38.5% who thought differently while 55.6% of the students indicated that teachers posed a
question, gave time to students to think and write their points, allowed students to pair with a
partner and discuss later share findings with the class. From these findings teachers used
TPS to inculcate effective listening skills among students in two folds by first posing a
question, giving students time to think, allowing them to pair with a partner and discuss,
later share the findings with the class and secondly, teachers posed a question, gave students
time to think and write their points, allowed them to pair with a partner and discuss, later

shared findings with the class.

These results suggest that the TPS discussion method was used in the IRE classroom to

foster leadership and active listening skills in both approaches. The teacher would pose a
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question, give students some time to reflect, and then allow them to discuss, write their
points down, and present their findings to the class. Time constraints, however, limited the
amount of empathy and communication skills that the two approaches could teach. Students'
cooperation and capacity to share with other students was more likely to be limited if
empathy and communication skills were not taught to them, according to a study by Hamre
and Pianta (2001). This study found that children who are cooperative and share with others,
helpful and empathic, and able to regulate emotions in adaptive ways, generally fare better in

most social situations in life, including school.

4.4.3 Other Discussion Methods in Use

The survey also asked students to list additional strategies that they may use when having a
class discussion during an IRE course. The following responses were received to this

question:

Table 4.5 Students’ Response on other Methods that can be used

Students responses on other discussion methods in use Frequency Percent
The teacher poses a question, students do research then

present the answer to the class 3 2.6
Discussing past KCSE papers on each and every topic 4 35
Minor tests are done and later class discussions are made on 1 9
areas of concern '
The teacher asks questions and students discuss in class 1 9
A question is given and tackled by students in groups on

Friday and the best group given a price 4 35
We do a paper every week as a group 2 1.7
We do consult our teacher during discussion 1 9
Working in groups of four to discuss a particular topic and

by creating an exam of our own 4 34
Teacher gives out revision paper in a group of 4-6 students to 1 9
discuss '
Students create their own questions and the teacher writes 1 9
them down and asks questions randomly '
Students discuss topics on Muslim scholars 1 9
Asking students to answer questions given 1 9
Allowing students to discuss the questions 1 9
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Reading a topic together and then discussing the questions

together with the teacher 1 9
Teachers are lazy 1 9
There was no type or methods used for discussion among 8 6.8
students in IRE '
By brainstorming on solutions to problems affecting students 1 9
No response 81 69.2
Total 117 100.0

As postulated in Table 4.5 other discussion methods adopted by students included:
discussing past KCSE papers on each and every topic (3.5%); a question given and tackled
by students in groups and the best group given a price (3.5%); working in groups of four to
discuss a particular topic and by creating an exam of their own (3.5%); and the teacher poses
a question, students do research then present the answer to the class (2.6%). From these
results students were not involved in TPS but in small group discussions by working in
groups of four to discuss a particular topic, created their own questions, reading a topic on
their own or together, making presentations in class, formulating questions and brain
storming among themselves and this had helped equip the students with effective listening,

writing and speaking skills.

4.4.4 Adjustments to Think Pair Share Discussion Method to Enable Students Acquire

Social Skills

The following answers were obtained when teachers were asked to recommend changes that
may be made to the TPS discussion approach to help children develop a variety of social

skills:

Table 4.6 Adjustments to Think Pair Share Discussion Method to Enable Students

Acquire Social Skills
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Adjustments to be made on TPS discussion method in
acquisition of social skills Frequency Percent

To nurture empathy, create groups comprising of students with

different abilities in order to help each other ! °8.3
To inculcate good listening and communication skills encourage

students to carry out tasks in groups and make presentations in 2 16.6
class

Encourage students to express themselves freely 2 16.6
Give equal opportunities to students for presentation of work in

order to nurture their communication skills 1 8.3
Total 12 100

Table 4.6 shows that teachers made the following suggestions as a way of enabling students
acquire different social skills as follows: in order to nurture empathy, create groups
comprising of students with different abilities in order to help each other (58.3%); to
inculcate good listening and communication skills encourage students to carry out tasks in
groups and make presentations in class (16.6%); encourage students to express themselves
freely (16.6%); and give equal opportunities to students for presentation of work in order to

nurture their communication skills (8.3%).

4.5 Influence of Symposium Discussion Method on Acquisition of Social Skills by

Learners through Teaching of IRE

Symposiums are a great way to educate the audience, help them establish clear opinions, and
get them ready to make a decision, judge, or grasp anything. Teachers were requested to
indicate whether using symposium discussion method in teaching of IRE led to the

acquisition of various social skills and the question yielded the following:

4.5.1 Use of Symposium Discussion Method in Acquisition of Social Skills
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The symposium discussion technique has many benefits, including allowing students to
investigate an issue from multiple angles, improving their group speaking skills, and
encouraging independent research. Teachers were asked to indicate whether symposium
discussion method in teaching IRE lead to acquisition of social skills and the following

responses were yielded:

Figure 5: Teachers Response to the use of Symposium Discussion Method in

Acquisition of Social Skills
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Teachers' response on the use of symposium discussion method

As shown in Figure 5, the majority of teachers (58%) said that the symposium discussion
approach used in IRE classes did, in fact, aid in students' acquisition of social skills, while
just 33.3% disagreed. With the use of the symposium discussion approach, teachers can
assist students in looking at a topic from multiple angles, improve group communication

skills, and encourage independent research.

4.5.2 Extent Students Acquired Social Skills Using Symposium Discussion Method
When the symposium discussion approach was used, teachers and students were asked to indicate
the extent to which students developed specific social skills. The following answers were

obtained to the question.
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Table 4.7 Extent Students Acquired Social Skills Using Symposium Discussion Method

To what extent do students acquire the following social

skills Frequency Percent
Empathy

Will develop respect to other peoples’ views 7 58.3
Help learners to share their feelings and join hands for a shared 2 16.6
cause

Students assisting students who are weak 1 8.3
Respecting other opinions and assisting each other as a group

in the discussion 2 16.6
Total 12 100
Leadership

By having group leaders 2 16.6
Assign roles to students 4 33.4
No response 6 50
Total 12 100
Communication

During presentation of their symposium questions learners will

be able to develop communication skills 4 33.4
Making presentations in class 1 8.3
No response 7 58.3
Total 12 100
Active Listening skills

Through listening to other students’ findings 6 50
No response 6 50
Total 12 100

As seen in Table 4.7 the extent to which students acquired empathy was by developing

respect other students’ views (58.3%); helping learners to share their feelings and join hands

for a shared cause (16.6%); respecting other opinions and assisting each other as a group in

the discussion (16.6%); and by students assisting students who are weak (8.3%). Students

could attain leadership by being assigned roles (33.4%) and by having group leaders

(16.6%). On active listening skills, students indicated that listening to each other findings

(50%) could enhance active listening skills. These results were consistent with those of

Jacob et al. (2021), who found a statistically significant difference between the experimental

and control groups' pre- and post-test outcomes. Compared to the groups who were not

exposed to the talks, the groups that participated in symposiums reported better social skill
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acquisition. Additionally, students were asked to identify by checking out several items
related to the symposium discussion technique on how IRE instruction helps learners acquire
social skills. Table 4.8 displays the respondents’ percentages of employment of the

symposium discussion approach with the different statements.

Table 4.8 Students’ Responses on Symposium Discussion Method

Statements on usage of symposium discussion

methods on acquisition of different social skills Yes No Total

f (%) f (%) f (%)
Empathy
Teacher asks students to discuss points through
the guidance of a chairmen 39(33.3) 78(66.6) 117 (100)
Teacher asks students to present points of a given
topic 57 (48.7) 60 (51.3) 117 (100)
Leadership
Teacher asks students to discuss points through
the guidance of a chairmen 46 (39.3) 71 (60.6) 117 (100)
Teacher asks students to present points of a given
topic 67 (57.3) 50 (42.7) 117 (100)

Communication
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Teacher asks students to discuss points through

the guidance of a chairmen 43 (36.8) 74 (63.2) 117 (100)
Teacher asks students to present points of a given
topic 63 (53.8) 54 (46.2) 117 (100)

Active listening skills
Teacher asks students to discuss points through

the guidance of a chairmen 38(32.5) 79(67.5) 117 (100)
Teacher asks students to present points of a given
topic 66 (56.4) 51 (43.6) 117 (100)

Table 4.8's data reveals that, when it comes to students' development of empathy through
symposiums, the majority of them (66.6%) said that their teachers had never asked them to
submit ideas on a particular issue or to discuss ideas under the direction of a chairperson.
From these findings teachers did not use any approaches under symposium discussion
method to inculcate empathy among students. This has been linked to a higher likelihood of
children being less sympathetic, showing less involvement in the classroom, achieving less
academically, not improving their communication skills, bullying others, developing more

aggressive behaviors and emotional disorders, and participating in more toxic relationships.

When it came to learning how to be a leader using the symposium discussion approach, the
majority of students (60.6%) said that teachers never requested them to discuss topics under
the direction of chairmen, while 57.3% said that teachers had asked them to submit ideas on
a particular issue. From these findings teachers used symposium discussion method to
inculcate leadership among students by asking students to present points of a given topic.
Effective leadership skills acquisition helps in maximization of their efforts towards the

achievementof their goals.

When it came to learning how to communicate through symposiums, the majority of
students (63.2%) said that their lecturers never asked them to discuss topics under the

direction of chairmen. 53.8% of students reported that their teacher requested them to
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present key ideas from a certain topic. From these findings teachers used symposium
discussion method to inculcate communications skills by only asking students to discuss

points through the guidance of chairmen.

Lastly, when asked how the symposium discussion approach helped them acquire active
listening skills, the majority of students (67.5%) said that teachers asked them to discuss
topics under the direction of chairmen, as opposed to 56.4% who asked them to submit ideas
on a particular issue. From these findings teachers used symposium discussion method to
inculcate effective leadership, communication and listening skills among students asking

students to present points of a given topic.

4.5.3 Discussion Methods Used in Teaching IRE which enabled Students to be Good

Listener

The study also asked students to name the discussion techniques that, when applied in IRE
instruction, helped students become attentive listeners. The following responses were

obtained to this question:

Table 4.9 Students’ Response on Discussion Methods when Used in teaching IRE

enabled them become Good Listener

Statements on discussion methods that
enabled students become good listeners Yes No Total
f (%0) f (%) (%)

Teacher poses a question, gives time to

think, allows you to pair with a partner and

discuss later share the findings with the

class 81 (69.2) 36 (30.8) 117 (100
The teacher asks a question, gives me time to

consider it and write down my thoughts, then

assigns us to discuss and share our results

with the class in pairs. 59 (50.4) 58 (49.6) 117 (100
Teacher asks students to discuss points
through the guidance of chairman 40 (34.2) 87 (65.9) 117 (100
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Teacher asks students to present points of a
given topic 72 (61.5) 45 (38.4) 117 (100
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Sit in a group of 3-4 students and together

solve a problem given 65 (55.6) 52 (44.4) 117 (100
Sit in a group of 3-4 students and

brainstorm possible solutions to a problem

given 52 (44.4) 65 (55.6) 117 (100
Sit in a group of 3-4 students and debate on
a given topic 43 (36.8) 74 (63.2) 117 (100

A shell is passed randomly in class the one
with the shell at given moment responds to

the issue raised by the teacher 14 (12) 103 (88) 117 (100
Teacher gives a concept to research on and
present in class before onset of a lesson 65 (55.6) 52 (44.5) 117 (100

Table 4.9 show that symposium discussion method through its two approaches — teacher
poses a question, gives time to think, allows you to pair with a partner and discuss later share
the findings with the class enables students (69.2%) and teacher posed a question, gave time
to think and write their points allowed students to pair with a partner and discuss later shared
findings with the class (50.4%) — enabled students to be good listeners. The findings further
show that symposium discussion method through its approach of teacher asking students to
present points of a given topic (61.5%) enabled students to be good listener as opposed to
teacher asking students to discuss points through the guidance of chairman (65.9%)
indicating that such a practice was not in application in teaching of IRE in schools. This
could be attributed to time constraints or lack of cooperation from both the teachers and the
students. On small group discussion method the students indicated that students sat in groups
of 3 — 4 students and together solved a problem given (55.6%) as opposed to sitting in a
group of 3 — 4 students and brainstormed possible solutions to a problem given (55.6%) nor
sat in a group of 3 — 4 students and debated on a given topic (63.2%). These findings further
pointed out that small group discussion methods was in application but to a limited to a
certain extent and did not create an opportunity for students to brainstorm on possible

solutions and debate on a given topic which ultimately restricted the ability of the
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methodology to nurture their listening skills. Finally, under whole class discussion method,
teachers gave a concept for students to research on and present in class before onset of a
lesson (55.6%) as opposed to 88% of the students who indicated that a shell was never being
passed randomly in class and the one with the shell at given moment responded to the issue

raised by the teacher.

4.5.4 Adjustments to Symposium Discussion Method to Enable Students Acquire Social

Skills

The following answers were obtained to the question that asked teachers to recommend changes
that could be made to the symposium discussion approach to help students develop a variety of

social skills:

Table 4.10 Adjustments to Symposium Discussion Method to Enable Students Acquire

Social Skills

Adjustments to be made on symposium discussion method in
acquisition of social skills Frequency Percent

Allow students to research on the topics or questions of

discussion in advance before making presentations ! 58.3
To inculcate good listening and communication skills encourage

. : . U 2 16.6
students to give each student an opportunity to air their points
Encourage students to express themselves freely 2 16.6
Give equal opportunities to students for presentation of work in
order to nurture their communication skills 1 8.3
Total 12 100
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Table 4.10 show that teachers made the following suggestions as a way of enabling students

acquire different social skills as follows: in order to nurture empathy and leadership allow

students to research on the topics or questions of discussion in advance before making

presentations (58.3%); to inculcate good listening and communication skills encourage

students to carry out tasks in groups and make presentations in class (16.6%); encourage

students to express themselves freely (16.6%); and give equal opportunities to students for

presentation of work in order to nurture their communication skills (8.3%).

4.5.5 Discussion Methods which could Enable Students to be Good Leaders

A student must develop the social skill of leadership in order to be prepared for life after school.

A person or group of persons who mentor and lead followers or mankind from the verge of

annihilation to the path is referred to as having leadership qualities. The survey also asked

students to list discussion techniques that may be utilized in IRE classes to help students become

better leaders. The following responses were received in response to this question:

Table 4.11 Students’ Response on Discussion Methods which could Enabled Students

be Good Leaders

Students responses on other discussion methods in use

Frequency Percent

The teacher poses a question, students do research then
present the answer to the class

Discussing past KCSE papers on each and every topic
Minor tests are done and later class discussions are made on
areas of concern

The teacher asks questions and students discuss in class

A question is given and tackled by students in groups on
Friday and the best group given a price

We do a paper every week as a group
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We do consult our teacher during discussion 1 9
Working in groups of four to discuss a particular topic and

by creating an exam of our own 4 34
Teacher gives out revision paper in a group of 4-6 students to 1 9
discuss '
Students create their own questions and the teacher writes 1 9
them down and asks questions randomly '
Students discuss topics on Muslim scholars 1 9
Asking students to answer questions given 1 9
Allowing students to discuss the questions 1 9
Reading a topic together and then discussing the questions 1 9
together with the teacher '
Teachers are lazy 1 9
There was no type or methods used for discussion among 8 6.8
students in IRE '
By brainstorming on solutions to problems affecting students 1 9
No response 81 69.2
Total 117 100.0

As postulated in Table 4.11 discussion methods that could enable students be good leaders
included: discussing past KCSE papers on each and every topic (3.5%); a question given and
tackled by students in groups and the best group given a price (3.5%); working in groups of
four to discuss a particular topic and by creating an exam of their own (3.5%); and the
teacher poses a question, students do research then present the answer to the class (2.6%).
From these results students were not involved in TPS but in small group discussions by
working in groups of four to discuss a particular topic, create their own questions, reading a
topic on their own or together, making presentations in class, formulating questions and
brain storming among themselves and this had helped equip the students with effective

listening, writing and speaking skills.

4.6 Influence of Small Group Discussion on Acquisition of Social Skills by Learners

through Teaching of IRE
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Small group discussions involve a range of activities, including debate, role playing,
problem solving, and brainstorming. There is no set quantity of people that make up the
perfect small group. Students can practice social skills like leadership, goal-setting,

cooperation, effective communication, and accountability in small groups.
4.6.1 Use of Small Group Discussion Method in Acquisition of Social Skills

Teachers were asked to indicate whether symposium discussion method in teaching IRE lead

to acquisition of social skills and the following responses were yielded:

Figure 6: Teachers Response to the use of Small Group Discussion Method in

Acquisition of Social Skills
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Teachers' response on the use of small group discussion method

As shown in Figure 6, the majority of teachers (50%) said that the IRE small group
discussion method did, in fact, aid in the development of social skills, while only 33.3%

disagreed.

4.6.2 Extent Students Acquired Social Skills Using Small Group Discussion Method

When using the small group discussion approach, teachers and students were asked to indicate
the extent to which students developed specific social skills. The following replies were obtained

to the question:
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Table 4.12 Extent Students Acquired Social Skills Using Small Group Discussion

Method

To what extent do students acquire the following social

skills Frequency Percent
Empathy

Will develop respect to other peoples’ views 6 50
Help learners to share their feelings and join hands for a 9 16.6
shared cause '
Students assisting students who are weak 2 16.6
Respecting other opinions and assisting each other as a group

in the discussion 2 16.6
Total 12 100
Leadership

Assign roles to students 4 334
No response 8 66.6
Total 12 100
Communication

During presentation of their symposium questions learners

will be able to develop communication skills 4 334
No response 8 66.6
Total 12 100
Active Listening skills

Through listening to other students’ findings 6 50
No response 6 50
Total 12 100

As seen in Table 4.12 the extent to which students acquired empathy using small group
discussion method helped in acquisition of empathy was by developing respect to other
students’ views (50%); helping learners to share their feelings and join hands for a shared
cause (16.6%); respecting other opinions and assisting each other as a group in the
discussion (16.6%); and by students assisting students who are weak (8.3%). These results
generally support those found in Tarakan, Indonesia by Degi, Farid, and Sofyan (2020) and
Annamalai et al., (2015) regarding the impact of small group instruction and learning on
students' academic achievement. These studies found that small group instruction boosted
students' motivation, enhanced their ability to retain information, fostered teamwork,

enhanced their communication skills, and supported an adult-style learning environment.
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Students could attain leadership by being assigned roles (33.4%). On active listening skills,
students indicated that listening to each other findings (50%) could enhance active listening
skills.

Students were also requested to indicate by ticking on various statements on the small group
discussion method on acquisition of social skills by learners through teaching of IRE. Table
4.13 displays the percentages of respondents who used the small group discussion method

with the different propositions.

Table 4.13 Students’ Responses on Small Group Discussion Method

Statements on usage of small group
discussion methods on acquisition of Yes No Total
different social skills

f (%) f (%) f (%)

Empathy

Sit in a group of 3 — 4 students and
together solve a problem given

Sit in a group of 3 — 4 students and
brainstorm possible solutions to a problem 50 (42.7) 67 (57.3) 117 (100)
given

Sitin a group of 3 — 4 students and debate 52 (44.4) 65 (55.6) 117 (100)
on a given topic

Leadership

57 (48.7) 60 (51.3) 117 (100)
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Sit in a group of 3 — 4 students and
together solve a problem given

Sit in a group of 3 — 4 students and
brainstorm possible solutions to a problem 48 (41) 69 (59) 117 (100)
given

Sitin a group of 3 — 4 students and debate 45 (38.5) 72 (61.6) 117 (100)
on a given topic

Communication

Sit in a group of 3 — 4 students and
together solve a problem given

Sit in a group of 3 — 4 students and
brainstorm possible solutions to a problem 55 (47) 62 (53) 117 (100)
given

Sit in a group of 3 — 4 students and debate
on a given topic

Listening skills

Sitin a group of 3 -4 students and together
solve a problem

Sit in a group of 3 - 4 students and
brainstorm possible solutions to a problem
Sit a group of 3- 4 students and debate on
a given topic

63 (53.8) 54 (46.2) 117 (100)

66 (56.4) 51 (43.6) 117 (100)

44 (37.6) 73 (62.4) 117 (100)

61(52.1) 56 (47.9) 117 (100)
47 (40.2) 70 (59.9) 117 (100)

41 (35) 76 (65) 117 (100)

The data presented in Table 4.13 reveals that when it comes to developing empathy through
small group discussions, the majority of students (51.3%) said they had never sat in groups
of three or four and worked together to solve an issue; 57.3% noted that they never sat in
groups of 3 - 4 students and brainstormed on possible solutions to a problem; while 55.6%
never stated that they sat in groups of 3 — 4 students and debated on a given topic. From
these results; acquisition of empathy through small group discussion method was not being
realized under all the three approaches. Regarding leadership, the majority of students
(53.8%) said that they worked in groups of three to four people to solve a problem. Students
noted that they never sat in groups of 3 — 4 students and brainstormed possible solutions to a
problem (59%) nor sat in groups of 3 — 4 students and debated on a given topic (61.6%).
From these results students were only able to develop leadership skills by sitting in groups of

3 — 4 students and together solved a problem.
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According to the study, most students (56.4%) who were working on communication skills
sat in groups of three or four and collectively solved an issue; 53% never sat in groups of 3 —
4 students and brainstormed possible solutions to a problem; while 62.4% never sat in
groups of 3 — 4 students and debated on a given topic. From these results teachers were able
to inculcate communication skills among students using small group discussion methods by
allowing students to sit in groups of 3 — 4 students and together solve problems. The results
of this study aligned with the research conducted by Annamalai et al. (2015) and Degi,
Farid, and Sofyan (2020) regarding the viewpoints of students during small group
discussions. Specifically, 70% of students expressed agreement that small group discussions
were amicable, engaging, and creative, which enhanced their ability to think critically and
communicate effectively. On active listening skills, 52.1% indicated that they sit in groups
of 3 — 4 students and together solved a problem; 59.9% noted that they never sat in groups
of 3 — 4 students and brainstormed possible solutions to a problem; and finally 65%
indicated that they never sat in groups of 3

— 4 students and debated on a given topic.

From these results teachers were able to inculcate three social skills — leadership skills,
communication skills and active listening skills by allowing students to sit in groups of 3 — 4
and together solve a problem. Empathy as a social skill was never attained using the small
group discussion method using any of the three approaches thus signaling the need to
introduce more learning activities and teaching strategies in IRE textbooks that inculcate

empathy as a social skill among learners.

4.6.3 Discussion Methods Used in Teaching IRE which enabled Students to Acquire

Good Communication Skills
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Students were also asked to indicate which discussion techniques, when applied in IRE
instruction, helped them develop strong communication skills. The study received the following

responses to this question:

Table 4.14 Students’ Response on Discussion Methods when Used in teaching IRE

enabled Students to Acquire Good Communication Skills

Methods that can be used by teachers to help students

acquire good communication skills Frequency Percent
By letting students express and give their answers freely 1 9
By encouraging the students to share their weaknesses in 1 9

IRE and help solve them
By shuffling groups at certain intervals to enable students
get acquainted to each other and develop empathy

By encouraging students to contribute during discussion 4 34

w

2.6
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Allowing students to share their experiences about the
topic

By teaching on how to develop empathy towards others
By allowing students to research in school using the school
computers to present answers to the class

By grouping students and helping them

Assigning sub topics to students to research about

By giving students time to discuss a point

By reducing writing notes

Engaging students in team work

Through guidance and counseling

Avoid discriminating slow learners from the rest and
students being role models to others

Giving students encouragement to study

Students should stop writing a lot of notes

Encourage cooperation among students instead of making
fun that causes disunity

Revision of papers already done in class :
No response 77.8

Total 117 100.0
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Table 4.14 show that majority of the students noted that by encouraging students to
contribute during discussion (3.4%); by shuffling groups at certain intervals to enable
students get acquainted to each other and develop empathy (2.6%); revision of papers
already done in class (2.6%); allowing students to share their experiences about the topic
(1.7%); and by engaging students in team work (1.7%) as discussion methods when used in
teaching IRE enabled students to acquire good communication skills. These findings were in
line with the findings of Annamalai et al., (2015) and Degi, Farid and Sofyan (2020) who
established that in small group discussion, 70% of the students agreed that small group
discussions were friendly, interactive, and innovative, increased their thought process and

helped them to better their communication skills.

4.6.4 Adjustments to Small Group Discussion Method to Enable Students Acquire

Social Skills
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Teachers were required to make suggestions on adjustments that could be made on
symposium discussion method in order to enable students acquire various social skills and

the question elicited the following responses:

Table 4.15 Adjustments to Small Group Discussion Method to Enable Students

Acquire Social Skills

Adjustments to be made on small group discussion method

in acquisition of social skills Frequency Percent
Ensure groups of students are composed of different abilities 7 58.3
Allow learners to choose their leaders and assign each specific 9 16.6
roles for involvement '
Encourage students to listen to each other views 2 16.6
Allow each member a chance to express themselves and make

presentations 1 8.3
Total 12 100

As postulated in Table 4.15, adjustment to small group discussion methods to enable
students acquire social skills is by ensuring groups of students are composed of different
abilities (58.3%); allowing learners to choose their leaders and assign each specific roles for
involvement (16.6%); encouraging students to listen to each other views (16.6%); and by
allowing each member a chance to express themselves and make presentations (8.3%). This
will improve learners' mental processes, make them more gregarious, creative, and involved,

and help them communicate more effectively.

4.6.5 Discussion Methods which could Enable Students to Develop Empathy towards

Others

Students that are empathetic become more receptive to others, embracing the nurturing
impulse, and learning to trust others in their environment. The study further required

students
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to indicate discussion methods that could be used in teaching IRE in order to develop

empathy towards other students and the study established the following feedback:

Table 4.16 Students’ Response on Discussion Methods which could enable Students

Develop Empathy towards others

Methods teachers can use to help students develop

empathy Frequency Percent
Awarding the best speakers of the week which helps 8 79
students to strive to communicate effectively '
Encouraging students not to laugh if a student asks a silly 8 79
question :
Listening to both parties 4 3.6
By helping students feel comfortable and enable students 3 27

to ask questions
By avoiding criticizing girls over boys or interfering with

ongoing discussions 12 10.8
No response 82 70.0
Total 117 100.0

As postulated in Table 4.16 discussion methods that could enable students develop empathy
included: avoid criticizing girls over boys or interfering with ongoing discussions (10.8%);
awarding the best speakers of the week which helps students to strive to communicate
effectively (7.2%); encouraging students not to laugh if a student asks a silly question
(7.2%); listening to both parties (3.6%); and by helping students feel comfortable and enable

students to ask questions (2.7%).

4.7 Influence of Whole Class Discussion on Acquisition of Social Skills by Learners

through the Teaching of IRE

Every student in the class participates in the whole class discussion technique. Also known
as the "class discussion method," it is frequently used at the start and conclusion of classes to

introduce students to a subject or get their feedback on small group activities.
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4.7.1 Use of Whole Class Discussion Method in Acquisition of Social Skills

Teachers were asked to indicate whether whole class discussion method in teaching IRE lead

to acquisition of social skills and the following responses were yielded:

Figure 7: Teachers Response to the use of Whole Class Discussion Method in

Acquisition of Social Skills
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Figure 7 illustrates this. Of the teachers that taught IRE, the majority (66%) said that the entire

class discussion method assisted students in learning social skills, while just 33.3% disagreed.

4.7.2 Extent Students Acquired Social Skills Using Whole Class Discussion Method
When the full class discussion approach was used, teachers and students were asked to indicate
the extent to which pupils developed certain social skills. The following replies were obtained to

the question:
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Table 4.17 Extent Students Acquired Social Skills Using Whole Class Discussion

Method

To what extent do students acquire the following social

skills Frequency Percent
Empathy

Will respect other students’ views 6 50
Help learners to share their feelings and join hands for a 9 16.6
shared cause '
Students assisting students who are weak 2 16.6
Respecting other opinions and assisting each other as a group

in the discussion 2 16.6
Total 12 100
Leadership

Assign roles to students 4 334
No response 8 66.6
Total 12 100
Communication

During presentation of their symposium questions learners

will be able to develop communication skills 4 334
No response 8 66.6
Total 12 100
Active Listening skills

Through listening to other students’ findings 6 50
No response 6 50
Total 12 100

As seen in Table 4.17 the extent to which students acquired empathy was by respecting other
students’ views (50%); helping learners to share their feelings and join hands for a shared
cause (16.6%); respecting other opinions and assisting each other as a group in the
discussion (16.6%); and by students assisting students who are weak (8.3%). Students could
attain leadership by being assigned roles (33.4%). On active listening skills, students
indicated that listening to each other findings (50%) could enhance active listening skills.

Students were also requested to indicate by ticking on various statements on the whole class
discussion method on acquisition of social skills by learners through teaching of IRE.
Table 4.18 displays the percentages of responders who used the whole class discussion

method with the different assertions.
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Table 4.18 Students’ Responses on whole class Discussion Method

Statements on usage of whole class
discussion methods on acquisition of
different social skills

Yes

f (%)

No

f (%)

Total

f (%)

Empathy

A shell is passed randomly in class, the one
with the shell at a given moment responds
to the issue raised by the teacher

Teacher gives a concept to research on and
present in class before onset of a lesson
Leadership

A shell is passed randomly in class, the one
with the shell at a given moment responds
to the issue raised by the teacher

Teacher gives a concept to research on and
present in class before onset of a lesson
Communication

A shell is passed randomly in class, the one
with the shell at a given moment responds
to the issue raised by the teacher

Teacher gives a concept to research on and
present in class before onset of a lesson
Listening skills

A shell is passed randomly in class, the one
with the shell at a given moment responds
to the issue raised by the teacher

Teacher gives a concept to research on and
present in class before onset of a lesson

22 (18.8)

47 (40.2)

25 (21.4)

57 (48.8)

23 (19.7)

53 (45.3)

28 (23.9)

55 (47)

95 (81.2)

70 (59.9)

92 (78.6)

60 (51.3)

94 (80.4)

64 (54.8)

89 (76)

62 (53)

117 (100)

117 (100)

117 (100)

117 (100)

117 (100)

117 (100)

117 (100)

117 (100)

According to data shown in Table 4.18, when it came to developing empathy through whole-
class discussions, the majority of students (81.2%) said that a shell was never passed around
in class at random and that no one ever replied to a teacher's concern at that very moment

while 59.9% of the students also noted that teacher never gave a concept to be researched

on and presented in class before onset of a lesson. From these
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results teachers could not inculcate empathy as a social skill using the two approaches

identified.

On leadership, an overwhelming 78.6% indicated a shell was not passed randomly in class,
no one with the shell at a given moment responded to the issue raised by the teachers while
54.8% noted that teacher never gave a concept to be researched on and presented in class
before onset of a lesson. When it came to learning communication skills through whole-class
discussions, the majority of students (80.4%) reported that a shell was never passed around
randomly in class and that no one ever responded to a teacher's question when it was brought
up. Additionally, 54.8% of students reported that teachers never assigned a topic to be
researched and presented in class prior to the start of a lesson. From these results teachers
could not inculcate communication skills as a social skill using the two approaches

identified.

On listening skills, 76% of the students indicated that a shell was never passed randomly in
class, no one with the shell at a given moment responded to the issue raised by the teacher
while 53% of the students also noted that teachers never gave a concept to be researched on
and presented in class before onset of a lesson. From these results teachers could not
inculcate empathy, leadership, communication skills and listening skills as social skills using
the two approaches identified. This was more likely to render students less confident and
passively participate in class and this would lower their empathetic, leadership,

communication and listening skills.

4.7.3 Adjustments to Whole Class Discussion Method to Enable Students Acquire

Social Skills
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The following answers were obtained to the question that asked teachers to recommend
changes that could be made to the full class discussion technique to help students develop a

variety of social skills:

Table 4.19 Adjustments to Whole Class Discussion Method to Enable Students Acquire

Social Skills

Adjustments to be made on whole class discussion method

in acquisition of social skills Frequency Percent
Ensure students are able to not down the assignment in their 7 58.3
books '
Let the assignment in questions warrant research from each 9 16.6
students '
Encourage students to listen to each other views 2 16.6
Allow students to make individual contribution in class 1 8.3
Total 12 100

As postulated in Table 4.19, adjustment to whole class discussion methods to enable
students acquire social skills was by ensuring students are able to not down the assignment
in their books (58.3%); letting the assignment in questions warrant research from each
students (16.6%); encouraging students to listen to each other views (16.6%); and by
allowing students to make individual contribution in class (8.3%). This was more likely to
render students more confident and actively participate in class and this would increase their

empathetic, leadership, communication and listening skills.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
The summary, results, and suggestions derived from the research are presented in this chapter. Each
section of the study is briefly summarized in the summary, which also includes conclusions for each

research topic and suggestions based on the study's overall findings.
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5.2 Summary of the Study

This study looked into how discussion-based learning affected the social skills that students
in Mombasa County, Kenya's Mvita Constituency, were learning through Islamic Religious
Education. The purpose of the study was to investigate the following: how think-pair-share
discussions affect students' development of social skills; influence of symposium discussion
method on acquisition of social skills by learners; influence of small group discussion on
acquisition of social skills by learners; and the influence of whole class discussion on
acquisition of social skills by learners through the teaching of IRE. The research design used
in the study was descriptive. Microsoft Excel and SPSS version 23 were the two computer
programs used to evaluate the data. Twelve IRE professors out of the projected seventeen
were interviewed, and 117 students out of the projected 120 were given questionnaires. This
represented 97.5% for the students, 70.6% for IRE teachers and 94.2% return rate
respectively for the study. There was a female dominance in students who opted to study
IRE and among teachers teaching IRE in secondary school in Mvita Constituency in

Mombasa County in Kenya.

Majority of the students (80%) indicated that their teachers gave them time to discuss with
their classmates during IRE class a notion which was also confirmed by IRE teachers. Small
group discussion method was the dominant discussion method that was adopted by teachers
of IRE because of its ease in use and how effective the method was in its implementation in
terms of time and other logistical considerations in use. According to a study by
Ariana (2013), it also improved pupils' comprehension and capacity to integrate and
synthesize new information. Other discussion methods including TSP, symposium and
whole class discussion methods had a lower rating in use due to complexities in their use,

time constrains, nature of questions required, prior preparations and research work activities
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needed to be in place before implementation and follow up activities required to enforce the

discussions.

5.2.1 Influence of Think Pair Share (TPS) Discussion Method on Acquisition of Social

Skills by Students through the Teaching of IRE

Regarding the impact of the Think Pair Share Discussion approach on students' acquisition
of social skills during IRE instruction; the study established that TPS discussion method
helped in acquisition of social skills. Teachers observed that one of the biggest obstacles to
the development of empathy as a social skill in the teaching and learning of IRE in schools
was time constraints. A few teachers also noted that students acquired empathy by respecting
each other opinions and by giving each student a chance to respond to each other queries.
On leadership, students learnt to control each other and their learning environment and by
assigning roles to respective students. Students who were instilled with leadership qualities
were more likely to possess outstanding communication skills, which would allow them to
inspire others to join them in striving for shared objectives, share their vision of the future
with others, and avoid letting their egos get in the way. These results generally agree with
those of Ahmed (2017), who found that the think-pair-share discussion method improved

students' enthusiasm to learn by fostering a cooperative learning environment.

On communication, learners shared their views in order to develop communication skills;
students learn to make themselves understandable in their explanations; and they had the

ability to communicate well, motivate their team, handle and delegate responsibilities. The

83



major impediment towards effective communication skills among the students was their
failure to communicate in English. Students’ inability to communicate effectively was more
likely to impede on their speaking competence and self-confidence. The results of Utama et
al. (2013), who discovered that Think Pair Share had a substantial impact on students'

speaking proficiency and self-confidence, are generally at odds with these findings.

On active listening skills, students indicated that listening to each other ideas during the
discussions and listening to the feedback created flexibility in solving problems in an ever
changing term calendar leading to enhancement of active listening skills. Pupils who
demonstrated active listening skills were also more receptive to criticism from their peers,
prepared to own up to their mistakes, and committed to ongoing growth, all of which

increased their output.

On acquisition of empathy through TPS, students indicated that teachers never posed a
question, gave students time to think allowed them to pair with a partner and discussed, later
shared the findings with the class. Students reported that teachers never asked questions,
gave them time to consider and write down their ideas, and let them work in pairs to discuss
and then present their results to the class. These results show that teachers never used TPS to
teach pupils empathy in accordance with the two methodologies, most likely because of time
constraints. Students reported that teachers never asked questions, gave them time to
consider and write down their ideas, and let them work in pairs to discuss and then present
their results to the class. These results show that teachers never used TPS to teach pupils

empathy in accordance with the two methodologies, most likely because of time constraints.

On acquisition of leadership skills through TPS, majority of the students (61.5%) indicated

that teachers posed a question, gave students time to think, allowed them to pair with a
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partner and discussed, later shared the findings with the class compared to 38.5% who
thought differently while 53.8% of the students indicated that teachers posed a question,
gave time to students to think and write their points, allowed students to pair with a partner
and discuss later share findings with the class. Teachers posed a question, gave students time
to think and write their points, allowed them to pair with a partner and discuss, and later
shared the findings with the class. Based on these findings, teachers used TPS to instill

leadership in their students.

When it came to the development of communication skills through TPS, the majority of
students (63.2%) said that teachers asked questions, gave them time to reflect, allowed them
to pair with a partner and discussed, later shared the findings with the class compared to
36.8% who thought differently while 51.5% of the students indicated that teachers never
posed a question, gave time to students to think and write their points, allowed students to
pair with a partner and discuss, later share findings with the class. From these findings
teachers used TPS to inculcate communications skills by only posing a question, giving
students time to think, allow them to pair with a partner and discuss, later share the findings
with the class. These results were in line with those of Raba (2017), who found that the
think-pair-share method helps students become more proficient oral communicators, fosters

a cooperative learning environment, and increases their drive to learn.

Finally, on acquisition of active listening skills through TPS, majority of the students
(61.5%) indicated that teachers posed a question, gave students time to think, allowed them
to pair with a partner and discussed, later shared the findings with the class compared to
38.5% who thought differently while 55.6% of the students indicated that teachers posed a

question, gave time to students to think and write their points, allowed students to pair with a
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partner and discuss later share findings with the class. From these findings teachers used
TPS to inculcate effective listening skills among students in two folds by first posing a
question, giving students time to think, allowing them to pair with a partner and discuss,
later shared the findings with the class and secondly, Teachers asked a question, gave
students time to consider and write down their answers, let them work in pairs to discuss,

and then presented their results to the class.

The teacher would pose a question, give students some time to reflect, and then allow them
to discuss, write down their points, and then present their findings to the class. This allowed
for the application of the TPS discussion method in the teaching of IRE to instill leadership
and active listening skills in both aspects. However, time constraints limited the extent to
which students could practice empathy and communication skills in these two approaches.
Students' cooperation and capacity to share with other students was likely to be limited if
empathy and communication skills were not taught to them, according to a study by Hamre
and Pianta (2001). The study found that children who were cooperative and shared with
others, helpful and empathic, and able to regulate their emotions in adaptive ways performed
better in most social situations in life, including school.

Discussion methods adopted by students included: discussing past KCSE papers on each and
every topic; a question given and tackled by students in groups and the best group given a
price; working in groups of four to discuss a particular topic and by creating an exam of their
own; and the teacher posing a question, students doing research then presented the answer to
the class. Students were not involved in TPS discussions by working in groups of four to
discuss a particular topic, creating their own questions, reading a topic on their own or

together, making presentations in class, formulating questions and brain storming among
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themselves and this had helped equip the students with effective listening, writing and

speaking skills.

Adjustments that could be made on TPS discussion method in order to enable students
acquire various social skills teachers had to: in order to nurture empathy, create groups
comprising of students with different abilities in order to help each other (58.3%); to
inculcate good listening and communication skills encourage students to carry out tasks in
groups and make presentations in class (16.6%); encourage students to express themselves
freely (16.6%); and give equal opportunities to students for presentation of work in order to

nurture their communication skills (8.3%).

5.2.2 Influence of Symposium Discussion Method on Acquisition of Social Skills by

Students through the Teaching of IRE

On the influence of symposium discussion method on acquisition of social skills by learners;
teachers noted that symposium discussion method helped in acquisition of social skill. The
symposium discussion method improved students' group speaking skills, forced them to
study independently, and allowed them to examine an issue from multiple angles. Students
acquired empathy by respecting other students’ views (58.3%); helping learners to share
their feelings and join hands for a shared cause (16.6%); respecting other opinions and
assisting each other as a group in the discussion (16.6%); and by students assisting students
who are weak (8.3%). Students could attain leadership by being assigned roles (33.4%) and
by having group leaders (16.6%). On active listening skills, students indicated that listening
to each other findings (50%) could enhance active listening skills. These results were
consistent with those of Jacob et al. (2021), who found a statistically significant difference
between the experimental and control groups' pre- and post-test outcomes. Compared to the

groups who were not subjected to the discussions, the groups that attended symposiums
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reported better social skill acquisition.

Regarding the symposium's ability to help students develop empathy, the majority of
students (66.6%) said that teachers did not ask them to submit points on a particular topic or
facilitate discussions with chairmen. Teachers did not use any approaches under symposium
discussion method to inculcate empathy among students. This has been linked to a higher
likelihood of children being less sympathetic, showing less involvement in the classroom,
achieving less academically, not improving their communication skills, bullying others,
developing more aggressive behaviors and emotional disorders, and participating in more

toxic relationships.

When it came to learning how to lead through symposium discussions, the majority of
students (60.6%) said that their lecturers had never asked them to discuss topics under the
direction of chairmen while 57.3% noted that teachers asked students to present points of a
given topic. From these findings teachers used symposium discussion method to inculcate
leadership among students by asking students to present points of a given topic. Effective
leadership skills acquisition helped in maximization of their efforts towards the achievement

of their goals.

Regarding the development of communication skills through symposiums, the majority of
students (63.2%) reported that their teachers never requested them to discuss topics under
the direction of chairmen; on the other hand, 53.8% reported that their teachers had asked
them to submit points on a certain issue. From these findings teachers never used
symposium discussion method through the guidance of chairmen to inculcate
communications skills. Lastly, when asked how the symposium discussion approach helped
them acquire active listening skills, the majority of students (67.5%) said that teachers asked

them to discuss topics under the direction of chairmen, as opposed to 56.4% who asked them
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to submit ideas on a particular issue. These results led teachers to employ the symposium
discussion approach, which involves inviting students to express arguments on a certain

topic, to instill in them strong leadership, communication, and listening abilities.

Symposium discussion method through its two approaches — teachers posing a question,
giving time to think, allowing students to pair with a partner and discuss later share the
findings with the class (69.2%) and teacher posing a question, giving time to think and write
their points allowed students to pair with a partner and discuss later shared findings with the
class (50.4%) — enabled students to be good listeners.

The findings further show that symposium discussion method through its approach of
teacher asking students to present points of a given topic (61.5%) enabled students to be
good listener as opposed to teacher asking students to discuss points through the guidance of
chairmen (65.9%) indicating that such a practice was not in application in teaching and
learning of IRE in schools. This could be attributed to time constraints or lack of cooperation
from both the teachers and the students. On small group discussion method the students
indicated that students sat in groupsof 3 — 4 students and together solved a problem given
(55.6%) as opposed to sitting in a group of 3 — 4 students and brainstorming possible
solutions to a problem given (55.6%) or sat in a group of 3 — 4 students and debated on a
given topic (63.2%). These findings further pointed out that small group discussion methods
was in application but to a limited extent and did not create an opportunity for students to
brainstorm on possible solutions and debate on a given topic which ultimately restricted the
ability of the methodology to nurture their listening skills. Finally, under whole class
discussion method, teachers gave a concept for students to research on and present in class
before onset of a lesson (55.6%) as opposed to 88% of the students who indicated that a shell

was never being passed randomly in class and the one with the shell at given moment
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responded to the issue raised by the teacher.
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Adjustments to symposium discussion method to enable students acquire social skills
teachers made the following suggestions: in order to nurture empathy and leadership allow
students to research on the topics or questions of discussion in advance before making
presentations (58.3%); to inculcate good listening and communication skills encourage
students to carry out tasks in groups and make presentations in class (16.6%); encourage
students to express themselves freely (16.6%); and give equal opportunities to students for

presentation of work in order to nurture their communication skills (8.3%).

Discussion methods that could enable students be good leaders included: discussing past
KCSE papers on each and every topic (3.5%); a question given and tackled by students in
groups and the best group given a price (3.5%); working in groups of four to discuss a
particular topic and by creating an exam of their own (3.5%); and the teacher poses a
question, students do research then present the answer to the class (2.6%). From these results
students were not involved in TPS but in small group discussions by working in groups of
four to discuss a particular topic, create their own questions, reading a topic on their own or
together, making presentations in class, formulating questions and brain storming among
themselves and this had helped equip the students with effective listening, writing and

speaking skills.

5.2.3 Influence of Small Group Discussion Method on Acquisition of Social Skills by

Students through the Teaching of IRE

According to the study, which examined the impact of the small group discussion approach
on IRE instruction on learners' social skill acquisition, the method was found to facilitate the
development of social skills. The extent to which students acquired empathy using small
groupdiscussion method was by developing respect to other students’ views (50%);

helping
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learners to share their feelings and joining hands for a shared cause (16.6%); respecting
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other opinions and assisting each other as a group in the discussion (16.6%); and by students
assisting students who were weak (8.3%). These results generally agree with those of Degi,
Farid, and Sofyan (2020) and Annamalai et al. (2015) in Tarakan, Indonesia regarding the
impact of small group instruction and learning on students' learning achievement. These
studies found that small group instruction boosted students' engagement, helped them retain
information, fostered teamwork, helped them become more self-motivated, improved their
communication skills, and supported an adult learning style. Students could attain leadership
by being assigned roles (33.4%). On active listening skills, students indicated that listening

to each other findings (50%) couldenhance active listening skills.

When asked about their experiences learning empathy through small-group discussions, the
majority of students (51.3%) said they had never sat in groups of three or four and worked
together to solve an issue; 57.3% noted that they never sat in groups of 3 - 4 students and
brainstormed on possible solutions to a problem; while 55.6% never stated that they sat in
groups of 3 — 4 students and debated on a given topic. From these results; acquisition of
empathy through small group discussion method was not being realized under all the three
approaches. On leadership, majority of the students (53.8%) indicated that they sat in groups
of 3 — 4 students and together solved a problem. Students noted that they never sat in groups
of 3 — 4 students and brainstormed possible solutions to a problem (59%) nor sat in groups of
3 — 4 students and debated on a given topic (61.6%). From these results students were only
able to develop leadership skills by sitting in groups of 3 — 4 students and together solved a

problem.

According to the study, most students (56.4%) who were working on communication skills
sat in groups of three or four and collectively solved an issue; 53% never sat in groups of 3 —
4 students and brainstormed possible solutions to a problem; while 62.4% never sat in
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groups
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of 3 — 4 students and debated on a given topic. From these results teachers were able to
inculcate communication skills among students using small group discussion methods by
allowing students to sit in groups of 3 — 4 students and together solve problems. The results
of this study aligned with the research conducted by Annamalai et al. (2015) and Degi,
Farid, and Sofyan (2020) regarding the viewpoints of students during small group
discussions. Specifically, 70% of students expressed agreement that small group discussions
were amicable, engaging, and creative, which enhanced their ability to think critically and
communicate effectively. On active listening skills, 52.1% indicated that they sit in groups
of 3 — 4 students and together solved a problem; 59.9% noted that they never sat in groups
of 3 — 4 students and brainstormed possible solutions to a problem; and finally 65%
indicated that they never sat in groups of 3

— 4 students and debated on a given topic.

From these results teachers were able to inculcate three social skills — leadership skills,
communication skills and active listening skills by allowing students to sit in groups of 3 — 4
and together solve a problem. Empathy as a social skill was never attained using the small
group discussion method using any of the three approaches identified thus signaling the need
to introduce more learning activities and teaching strategies in IRE textbooks that inculcate

empathy as a social skill among learners.

Discussion methods used in teaching IRE which enabled students to acquire good
communication skills; the study noted by encouraging students to contribute during
discussion (3.4%); by shuffling groups at certain intervals to enable students get acquainted
to each other and develop empathy (2.6%); revision of papers already done in class (2.6%);
allowing students to share their experiences about the topic (1.7%); and by engaging
students in team work (1.7%) as discussion methods when used in teaching IRE enabled
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students to acquire good communication skills. These results were consistent with research
by Annamalai et al. (2015) and Degi, Farid, and Sofyan (2020), which found that 70% of
students felt that small group discussions boosted their critical thinking and improved their
communication skills. They were also amicable, interactive, and creative.

Adjustments to small group discussion method to enable students acquire social skills was
by ensuring groups of students were composed of different abilities (58.3%); allowing
learners to choose their leaders and assigning each specific roles for involvement (16.6%);
encouraging students to listen to each other views (16.6%); and by allowing each member a
chance to express themselves and make presentations (8.3%). This will improve learners'
mental processes, make them more gregarious, creative, and involved, and help them

communicate more effectively.

Discussion methods which could enable students to develop empathy towards others was by:
avoid criticizing girls over boys or interfering with ongoing discussions (10.8%); awarding
the best speakers of the week which helps students to strive to communicate effectively
(7.2%); encouraging students not to laugh if a student asks a silly question (7.2%); listening
to both parties (3.6%); and by helping students feel comfortable and enable students to ask

questions (2.7%).

5.2.4 Influence of Whole Class Discussion Method on Acquisition of Social Skills by

Students through the Teaching of IRE

On influence of whole class discussion method on acquisition of social skills by learners
through the teaching of IRE the study established that whole class discussion method helped
in acquisition of social skills. The extent students acquired various social skills when whole

class discussion method was in use indicated that students acquired empathy by respecting
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other students’ views (50%); helping learners to share their feelings and joining hands for a
shared cause (16.6%); respecting other opinions and assisting each other as a group in the
discussion (16.6%); and by students assisting students who are weak (8.3%). Students could
attain leadership by being assigned roles (33.4%). On active listening skills, students

indicated that listening to each other findings (50%) could enhance active listening skills.

On acquisition of empathy skills through whole class discussion method a resounding
majority of the students (81.2%) indicated that a shell was never passed randomly in class,
no one with the shell at a given moment responded to the issue raised by the teachers while
59.9% of the students also noted that teacher never gave a concept to be researched on and
presented in class before onset of a lesson. From these results teachers could not inculcate

empathy as a social skill using the two approaches identified.

On leadership, an overwhelming 78.6% indicated a shell was not passed randomly in class,
no one with the shell at a given moment responded to the issue raised by the teachers while
54.8% noted that teacher never gave a concept to be researched on and presented in class
before onset of a lesson. When it came to learning communication skills through whole-class
discussions, the majority of students (80.4%) reported that a shell was never passed around
randomly in class and that no one ever responded to a teacher's question when it was brought
up. Additionally, 54.8% of students reported that teachers never assigned a topic to be
researched and presented in class prior to the start of a lesson. From these results teachers
could not inculcate communication skills as a social skill using the two approaches

identified.

On listening skills, 76% of the students indicated that a shell was never passed randomly in
class, no one with the shell at a given moment responded to the issue raised by the teacher

while 53% of the students also noted that teachers never gave a concept to be researched on
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and presented in class before onset of a lesson. From these results teachers could not
inculcate empathy, leadership, communication skills and listening skills as social skills using
the two approaches identified. This was more likely to render students less confident and
passively participate in class and this would lower their empathetic, leadership,

communication and listening skills.

Adjustment to whole class discussion methods to enable students acquire social skills was by
ensuring students were able to note down the assignment in their books (58.3%); letting the
assignment in questions warrant research from each students (16.6%); encouraging students
to listen to each other views (16.6%); and by allowing students to make individual
contribution in class (8.3%). This was more likely to render students more confident and
actively participate in class and this would increase their empathetic, leadership,

communication and listening skills.

5.3 Conclusions of the Study

These inferences were drawn in light of the study's findings: on the influence of Think Pair
Share Discussion method on acquisition of social skills by learners through teaching of IRE;
the study established that TPS discussion method was in application in the teaching of IRE
to inculcate leadership and active listening skills. Adjustments that could be made on TPS
discussion method in order to enable students acquire various social skills teachers had to: in
order to nurture empathy, create groups comprising of students with different abilities in
order to help each other; to inculcate good listening and communication

skills encourage students to carry out tasks in groups and make presentations in class;
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encourage students to express themselves freely; and give equal opportunities to students for

presentation of work in order to nurture their communication skills.

On the influence of symposium discussion method on acquisition of social skills by learners;
teachers noted that symposium discussion method helped in acquisition of social skill.
Symposium discussion method through its approach of teacher asking students to present
points of a given topic enabled students to be good listener as opposed to teacher asking
students to discuss points through the guidance of chairman indicating that such a practice
was not in application in teaching of IRE in schools. This could be attributed to time
constraints or lack of cooperation from both the teachers and the students. Teachers made
the following adjustments on symposium discussion method in order to enable students
acquire different social skills as follows: in order to nurture empathy and leadership allow
students to research on the topics or questions of discussion in advance before making
presentations; to inculcate good listening and communication skills encourage students to
carry out tasks in groups and make presentations in class; encourage students to express
themselves freely; and give equal opportunities to students for presentation of work in order

to nurture their communication skills.

According to the study, which examined the impact of the small group discussion approach
on IRE instruction on learners' social skill acquisition, the method was found to facilitate the
development of social skills. Teachers were able to inculcate three social skills using small
group discussion method — leadership skills, communication skills and active listening skills
by allowing students to sit in groups of 3 — 4 and together solve a problem. Empathy as a
social skill was never attained using the small group discussion method using any of the
three approaches thus signaling the need to introduce more learning activities and teaching
strategies in IRE textbooks that inculcate empathy as a social skill among learners. Teachers
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inculcated leadership, communication skills and listening skills as social skills using the
three approaches identified. Adjustments to small group discussion method to enable
students acquire social skills was by ensuring groups of students are composed of different
abilities; allowing learners to choose their leaders and assign each specific roles for
involvement; encouraging students to listen to each other views; and by allowing each

member a chance to express themselves and make presentations.

On influence of whole class discussion method on acquisition of social skills by learners
through the teaching of IRE the study established that whole class discussion method helped
in acquisition of social skills. Teachers could not inculcate empathy, leadership,
communication skills and listening skills as social skills using the two approaches identified.
This was more likely to render students less confident and passively participate in class and
this would lower their empathetic, leadership, communication and listening skills.
Adjustment to whole class discussion methods to enable students acquire social skills was by
ensuring students are able to not down the assignment in their books; letting the assignment
in questions warrant research from each students; encouraging students to listen to each
other views; and by allowing students to make individual contribution in class. This was
more likely to render students more confident and actively participate in class and this would

increase their empathetic, leadership, communication and listening skills.

5.4 Recommendations of the study

The following has to be put into practice in order to improve the discussion method's
application to students' social skill acquisition through Islamic Religious Education in
Mombasa County, Kenya's Mvita Constituency:

5.4.1 Students Level
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Students should learn to exercise self-restrain and respect each other opinion. Students
should be able to inspire others to share their vision, work hard to accomplish group goals,
and avoid allowing their ego get in the way of class discussions in order to develop good
leadership and communication skills. Students should be involved in TPS discussions by
working in groups to discuss particular topics, create theirown questions, read topics on their
own or together, make presentations in class, formulate questions and brain storm among
themselves which will help equip the students with effective listening, writing and speaking
skills.

5.4.2 Teachers Level

To inculcate effective leadership skills during TPS teachers should assign roles to respective
students. Teachers needed to create additional time during discussions outside time allocated
in the school time table for realization of empathy as a social skill in the teaching and
learning of IRE in schools. Teachers needed to pose questions, give students time to think,
allow them to pair with a partner and discuss, later allow students to share their findings with
the class. To nurture empathy, teachers needed to create groups comprising of students with
different abilities in order to help each other; to inculcate good listening and communication
skills encourage students to carry out tasks in groups and make presentations in class;
encourage students to express themselves freely; and give equal opportunities to students for
presentation of work in order to nurture their communication skills.

Teachers should use symposium discussion method through the guidance of chairmen to
inculcate communications skills by asking students to present points of a given topic which
will enable students to be good listeners, encourage cooperation from both the teachers and
the students. Under a whole class discussion method, teachers should give a concept for
students to research on and present in class before onset of a lesson as opposed to a shell

being passed randomly in class and the one with the shell at given moment allowed to
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respond to the issue raised by the teacher in order to eliminate the fear and stigma of

receiving a shell yet a student had no response.

Under whole class discussions, teachers needed to avoid criticizing girls over boys or
interfering with ongoing discussions; awarding the best speakers of the week which helped
students to strive to communicate effectively; encouraging students not to laugh if a student
asked a silly question; listening to both parties; and by helping students feel comfortable and
enable students to ask questions. Other adjustments that could be done include: teachers
ensuring students were able to note down the assignment in their books; letting the
assignment in questions warrant research from each students; encouraging students to listen
to each other views; and by allowing students to make individual contribution in class. This
was more likely to render students more confident and actively participate in class and this

would increase their empathetic, leadership, communication and listening skills.

5.4.3 Government and Other Teacher Training Institutions

To improve students' empathy, curriculum developers working with teacher training
programs, universities, the Kenya Institute of Curriculum Development (KICD), and book
publishers needed to incorporate more TPS-related learning activities into IRE textbooks and

teaching pedagogies.

5.5 Suggestions for Further Research
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1. An examination of how discussion-based learning affects students' social skill
development in Islamic Religious Education in Kenyan secondary public and private
schools.

2. An investigation on the influence of discussion method between form one and form three

students’ acquisition of social skills through Islamic Religious Education in Kenya.
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APPENDICIES

Appendix 1: Interview schedule for IRE teachers’

Dear Respondent,

The purpose of this interview is to collect data regarding the relationship between the discussion
style and the social skills that learners acquire from Islamic religious education in Mombasa
County's Mvita Constituency. The course will be completed in partial completion of
requirements for The University of Nairobi's master of education in Religious Education. The
data you provide in this questionnaire will be kept private and confidential, and neither your

name nor the name of your school will ever be shared. We are very grateful for your help.
SECTION ONE DEMOGRAPHIC DATA

1. Name of the School
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2. Gender of theteacherMale .........ccoovviiiiinnan. Female ...............

3. Type of the school mixed Girls school boy’s schools

SECTION TWO: DISCUSSION METHOD IN TEACHING IRE

1. Do you use discussion method in teaching IRE?

2. What kind of discussion method do you use?

SECTION THREE.THINK PAIR AND SHARE DISCUSSION METHOD AND
SOCIAL SKILLS

1. Does using Think pair and Share discussion in teaching IRE lead to acquisition of social
skills?

2. To what extent do students acquired when taught IRE through Think pair and share
discussion method?

I Empathy

il. Leadership,

iii. communication

iv. active listening skills

3. What adjustments would you advise should be made on Think — Pair — Share discussion
method to enable students acquire

I. Empathy effectively?

ii. Leadership effectively?

iii. Communication effectively?

V. Active listening effectively?

SECTION FOUR: SYMPOSIUM DISCUSSION METHOD AND SOCIAL SKILLS

1. Does using symposium discussion method in teaching IRE lead to acquisition of social

skills?
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2. To what extent do learners acquired when taught IRE through symposium discussion

method?
I. Empathy
ii. Leadership
iii. Communication
Iv. active listening skills

3. What adjustments would you advise should be made on symposium discussion method to
enable learners acquire

I Empathy effectively?

ii. Leadership effectively?

iii. Communication effectively?

V. active listening effectively?
SECTION FIVE: SMALL GROUP DISCUSSION METHOD AND SOCIAL SKILLS
1 Does using small group discussion method in teaching IRE lead to acquisition of social
skills?

2. To what extent do learners acquired when taught IRE through small group discussion

method?
i. Empathy
ii. Leadership,
iii. Communication
Iv. Active listening skills

3. What adjustments would you advise should be on small group discussion method to
enable students acquire
I. Empathy effectively?

ii. Leadership effectively?
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iii. Communication effectively?
12 Active listening skills effectively?
SECTION SIX: WHOLE CLASS DISCUSSION METHOD AND SOCIAL SKILLS
1. Does using whole class discussion method in teaching IRE lead to acquisition of social
skills?
2. To what extent do learners acquired when taught IRE through whole class discussion
method?
I Empathy
ii. Leadership,
iii. Communication
iv. Active listening skills
3. What adjustments would you advise should be made on whole class discussion method to
enable students acquire
I. Empathy effectively?
ii. Leadership effectively?
iii. Communication effectively?
Iv. Active listening effectively?

Thank you for your cooperation
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Appendix 2: Questionnaire for students

Dear Respondent,

The purpose of this questionnaire is to collect data regarding the relationship between the
discussion technique and the social skills that learners acquire when receiving Islamic religious
education in Mombasa County's Mvita Constituency. The course will be completed in partial
completion of requirements for The University of Nairobi's master of education in Religious
Education. Please fill in the spaces provided or check the relevant box to indicate your response
to the questionnaire. The data you provide in this questionnaire will be kept private and
confidential, and neither your name nor the name of your school will ever be shared. We are

very grateful for your help.

Thank you for your cooperation

SECTION 1: DEMOGRAPHIC DATA

1. What is your school's name?
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a)

b)

f)
8)

h)

2. Which gender are you? Male Female

3. Describe the kind of school you are in.

Boys’ school Girls’ school Mixed school

SECTION 2: DISCUSSION METHOD IN LEARNING IRE

1. a) Does your teacher give you time to discuss with your classmate(s) during IRE class?

Yes No

2) If your answer in 1 a) above is Yes, kindly, tick on the boxes below to show how you
discuss with your partner. (Kindly, don’t tick on a box if you don’t use that discussion
method)

Teacher poses a question, gives time to think, allows you to pair with a partner and discuss,

later share findings with the class

Teacher poses a question, gives time to think and write my points, allows me to pair with a

partner and discuss, later share findings with the class

Teacher asks students to discuss points through the guidance of chairman

Teacher asks students to present points of a given topic

Sit in a group of 3-4 students and together solve a problem given.

Sit in a group of 3-4 students and brainstorm possible solutions to a problem given

Sit in a group of 3-4 students and debate on a given topic

A shell is passed randomly in class, the one with the shell at given moment responds to the

L]
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)

b)

)
9)
h)

i)
j)

issue raised by the teacher.

Teacher gives a concept to research on and present in class before onset of a lesson.

Apart from the above mentioned, is there any other method you use to discuss with your

classmate(s) during IRE lesson? Kindly describe.

SECTION 3: ATTAINMENT OF SOCIAL SKILLS THROUGH DISCUSSION
METHODS

1. Which of the following discussion methods when used in teaching IRE enables you to
become a good listener? Kindly, tick on the boxes which apply.

Teacher poses a question, gives time to think, allows you to pair with a partner and discuss,

later share findings with the class

Teacher poses a question, gives time to think and write my points, allows me to pair with a

partner and discuss, later share findings with the class D

Teacher asks students to discuss points through the guidance of chairman

Teacher asks students to present points of a given topic

Sit in a group of 3-4 students and together solve a problem given.

Sit in a group of 3-4 students and brainstorm possible solutions to a problem given

Sit in a group of 3-4 students and debate on a given topic

A shell is passed randomly in class, the one with the shell at given moment responds to the

issue raised by the teacher.

Teacher gives a concept to research on and present in class before onset of a lesson.

By which other method would you like your teacher to help you to become a good listener?
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b)

f)
9)
h)

)

2. Which of the following discussion methods when used in teaching IRE enables you to
become a good leader? Kindly, tick on the boxes which apply.

Teacher poses a question, gives time to think, allows you to pair with a partner and discuss,

later share findings with the class

Teacher poses a question, gives time to think and write my points, allows me to pair with a

partner and discuss, later share findings with the class D

Teacher asks students to discuss points through the guidance of chairman

Teacher asks students to present points of a given topic

Sit in a group of 3-4 students and together solve a problem given.

Sit in a group of 3-4 students and brainstorm possible solutions to a problem given

Sit in a group of 3-4 students and debate on a given topic

A shell is passed randomly in class, the one with the shell at given moment responds to the

issue raised by the teacher.

Teacher gives a concept to research on and present in class before onset of a lesson.

By which other method would you like your teacher to help you to become a good leader?

3. Which of the following discussion methods when used in teaching IRE enables you to
communicate well with your peers, teachers and guardians? Kindly, tick on the boxes

which apply.

121



b)

f)
9)
h)

)

b)

c)

Teacher poses a question, gives time to think, allows you to pair with a partner and discuss,

later share findings with the class

Teacher poses a question, gives time to think and write my points, allows me to pair with a

partner and discuss, later share findings with the class D

Teacher asks students to discuss points through the guidance of chairman

Teacher asks students to present points of a given topic

Sit in a group of 3-4 students and together solve a problem given.

Sit in a group of 3-4 students and brainstorm possible solutions to a problem given

Sit in a group of 3-4 students and debate on a given topic

A shell is passed randomly in class, the one with the shell at given moment responds to the

issue raised by the teacher.

Teacher gives a concept to research on and present in class before onset of a lesson.

By which other method would you like your teacher to help you to acquire good

communication skills?

4. Which of the following discussion methods when used in teaching IRE enables you to
develop empathy towards others (understand another person’s thoughts and feelings in
a situation from their point of view)? Kindly, tick on the boxes which apply.

Teacher poses a question, gives time to think, allows you to pair with a partner and discuss,

later share findings with the class

Teacher poses a question, gives time to think and write my points, allows me to pair with a

partner and discuss, later share findings with the class D

Teacher asks students to discuss points through the guidance of chairman
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d) Teacher asks students to present points of a given topic

e) Sitina group of 3-4 students and together solve a problem given.

f) Sitina group of 3-4 students and brainstorm possible solutions to a problem given

g) Sitina group of 3-4 students and debate on a given topic

h) A shell is passed randomly in class, the one with the shell at given moment responds to the

issue raised by the teacher.

i) Teacher gives a concept to research on and present in class before onset of a lesson.

j) By which other method would you like your teacher to help you develop empathy towards

others?
Financial budget

Item Amount
Making questionnaires 11,000
Using the internet to review the 6,000
literature
Office supplies 3,000
Move around 11,000
Other 6,000
proofreading and editing 6,000
Producing 11,000
Gluing 4,000
Total 58,000
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Time interval

Time

No. of months

Getting a proposal ready

January — March

Review of the literature All through
Instrument May
administration

Data interpretation June
Writing reports June
Assent July
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